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Abstract

Keywords

The concept of motivation is described as a broad structure that includes all the
internal and external conditions that affect how behavior is prompted, maintained
and controlled. Math motivation is described as love of mathematics, an interest
in it, and a high level of motivation with respect to this lesson, a wish to take part
in math lessons and an interest in math both in and out of school. Mathematical
problems can be varied as problems with different ways of solving them to
routine problems with only one correct answer and open-ended, non-routine
problems that every individual can interpret differently and whose outcomes vary
from person to person. There is no single correct answer to open-ended
problems, and these kinds of problems, which are also called non-routine
problems, are important parts of the mathematics teaching program.
Furthermore, non-routine problems are forms of problem that require students to
use their imagination and that encourage them to think creatively and critically.
For this reason, it can be said that these types of problems are educational in that
they teach the students how to overcome the problems that they will encounter
throughout their lives. Fermi problems can be regarded as examples of open-
ended problems. Fermi problems are open-ended, non-routine problems that
require students to make systematic guesses by making assumptions before
starting on a solution using simple calculations. They are the kinds of problems
that can be solved in different ways, that have no single correct answer and that
students can only solve by making assumptions. The goal of this study is to
influence 4th-grade primary school students' math motivation by using Fermi
problems. To this end, a total of 40 4th grade students in a state-run school in the
central district of Tokat Province were divided into one test and one control
group, and their math motivation levels were measured. Afterwards, a four-week
implementation was carried out using the test group during which the students
were made to solve Fermi problems. The math motivation levels for both groups
were tested again after this implementation was over. The first and last tests were
compared in the light of the data obtained. According to the research results,
while no change was observed in the math motivation levels of the control group,
which was taught mathematics using traditional methods, a development was
seen in the math motivation levels of the test group. Therefore, it is suggested
that Fermi problems may be used to increase interest and motivation in math
classes.

Fermi problems
Mathematical motivation
Problem solving

Article Info

Received: 23.09.2019
Accepted: 10.04.2020
Online Published: 30.12.2020

! Research. Assistant., Tokat Gaziosmanpaga University, Turkey, sinem.yanbiyik@gop.edu.tr , https://orcid.org/0000-0001-9304-

5440

2 Associate Professor , Gazi University, Turkey, sevilb@gazi.edu.tr, https://orcid.org/0000-0002-4955-4405

268



Journal of Educational Theory and Practice Research 2020, Vol 6, Issue 3, 268-277 Sinem ABAY, Sevil BUYUKALAN FiLiZ

Introduction

It is seen that in curriculum studies aimed at overcoming the perception of mathematics lesson
being a boring and toilsome lesson, skills such as problem solving, critical thinking and creativity are
prioritized in line with the constructivist approach. Yiicel, Karadag, and Turan (2013) have stated that
although there have been changes and developments in all these elements compared to the past,
according to the current questions of PISA, which measures the level of mathematics literacy, and
TIMSS, where mathematics success averages are determined, there is still no significant success in
this field. With the renewed mathematics curriculum (2005), action was taken in line with the
understanding that "every child can learn mathematics". Being active participants of the students in the
mathematical process is among the main goals of the new mathematics program. According to Ersoy
(2006, p.33), classrooms should be equipped with mathematical materials in order for students to form
abstract mathematical thoughts; necessary tools and equipment should be used in activities. Thus,
students notice the necessary information by using the model and have the opportunity to examine and
solve problems. In the updated mathematics curricula, it was stated that verbal expression of students'
thoughts in the mathematics learning-teaching process has an important place in the internalization,
understanding and structuring of mathematical concepts, and that students should be encouraged to
establish individual and interpersonal communication during the teaching process (MEB, 2018).

The difficulties of primary school students' experiences when dealing with real-world word
problems in mathematics are widely known. Many people believe that there is the only one correct
way to solve a mathematics problem (NCTM, 2000; cited from Gokbulut, 2006, p. 275). However, for
many problems, people can find appropriate reasoning forms and solutions for their own
characteristics (Gokbulut, 2006, p. 275). Problem-solving ability is one of the most basic skills
required for human to continue their existence. Due to its role in coping with difficulties in every field,
one of the main goals of school mathematics programs is related to the development of this ability
(Altun, Dénmez, Inan, Taner, and Ozdilek, 2001, p. 212). The abstract nature of the problems can be
shown among the reasons for students' mathematical failure. Preventing this failure is possible by
concretization of abstract problems. For this purpose, problems should be able to be associated with
real life and concretized with the help of materials.

The absence of problems which are open-ended, that do not direct the student, that are not
routine and that enable students to study by thinking about real life situations shows that the
mathematics curriculum has a significant deficiency (Tasova and Delice, 2012, p. 75) The role of
problem solving, which is the basic building block of mathematics education, is undeniable at all ages
and levels of education. Problem solving, which leaves its mark on the age we are in, is among the
aims of all lessons. It should be known that the contribution of problem solving to 21st century
teaching situations is great. For this reason, the problem, the structure of the problem solving and
increasing the success in problem solving are the topics studied by many educators and psychologists
(Kilig and Samanci, 2005, p.100). This method, which is frequently preferred by mathematics
educators in terms of the student's mental development, thinking and questioning, and producing
various solutions, is also a way that is referred for providing many gains to the student.

Stating that the problem should not be perceived as a research or guestion whose solution is
previously known, Pesen (2008, p.65) has stated that in order for a mathematical situation to be a
problem, the way to reach a solution should not be clear and the student should use his existing
knowledge and reasoning skills. Mathematical problem solving; argues that problems should include
situations ranging from routine mathematical problems to complex problems whose answers are not
immediately apparent, and open-ended research using related mathematical thinking processes (Akay,
Soybas, and Argiin, 2006, p.129). Based on these views, having no single solution, being cannot be
predicted of its answer immediately, and encouraging the student to question and think creatively can
be considered as the basic characteristics that should be found in a mathematical problem.

Mathematical problems can be diversified as routine problems with different solutions and a
single correct answer, and open-ended non-routine problems, where each individual can make a
different interpretation and its result may vary from person to person. Open-ended problems do not
have a single correct answer and such questions, which are also called non-routine problems, are the
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most important parts of the mathematics curriculum (Keskin, 2008, p. I). By pointing out that not
making students solve problems other than routine problems is an "unforgivable mistake™ and doing so
deprives students of "imagination and judgment”, Polya shows the importance he attaches to non-
routine problems (Yazgan and Bintag, 2005, p. 211). Routine problems, also called closed problems,
are those that are clearly formulated and well-structured in terms of tasks, in which the correct answer
can be determined in some simple ways and the necessary information is given in the problem
statement (Akay, Soybas, Argiin, 2006, p. 132).

While students are trying to solve non-routine problems, they do not use the operations rotely,
they learn to use them because the operations are required by problems (Olkun, Sahin, Akkurt,
Dikkartin, Giilbagc1, 2009, p.67). Based on this statement, it can be concluded that non-routine
problems are types of problem that requires the student to use their imagination and leads them to
creative and critical thinking. For this reason, it can be said that such problems are educational tools
for students to overcome the problems they will face throughout their lives. Non-routine problems are
also called open-ended problems. In open-ended problems, since there is no formulation that
guarantees a correct and complete solution, such problems are also referred to as poorly structured
problems (Akay, et al., 2006, p.133).

The Fermi Problems, put forward by the famous physicist Enrico Fermi (1938), are examples
of non-routine problems. Fermi problems involve making assumptions, making estimations about
quantities that are unlikely to be calculated with a systematic way of thinking and limited information
(Arleback, 2009, p.332). Taplin (2007) has explained Fermi problems as follows: “It is the type of
problem that encourages students to be more creative and that enough information is not given. When
people see Fermi Problems, they first think they need more information to solve them. In fact,
although common ideas and experiences make acceptable solutions possible, the solution of these
problems is based on the sum of the knowledge and experiences of the students. These problems are
not deterrent and can be solved in a collaborative environment” (Hidiroglu, 2012, p.44).

According to Arleback (2009), Fermi problems are open-ended, non-routine problems that
require students to make systematic predictions and making assumptions before starting solutions with
simple calculations. Below are a few questions that may serve as examples of Fermi problems:

How much money in total is spent in your school canteen in one day?
How many liters of water on average is used in your home in a week?
What is the total distance you have walked in a year?

How many kilos of garbage does a family throw out on average in a year?

As it can be understood from the examples, Fermi problems are the types of problems that are
solved based on assumptions and do not have a single correct result, which lead students to question,
think and creativity. The purpose of solving these problems is to enable the student to think multi-
faceted and to obtain as many assumptions as possible. In this context, it would be appropriate to use
this type of problem to increase the interest and motivation for mathematics lesson. It can be said that
students may be able to see the fun side of mathematics and realize that this lesson is not just about
reaching correct results.

Loving, understanding and learning mathematics starts with getting to know it correctly, above
all. If mathematics is a support that facilitates our life, paves us the way for logical and rational
thinking to deal with the problems that we encounter at every moment in our daily life, enables us to
evaluate events more consistently and objectively, and makes our lives colorful and fun, trying to
understand it becomes a responsibility rather than a choice (Yenilmez and Can, 2006, p. 48).
Motivation, which determines the amount of energy that an individual can directly spend to achieve
their goal (Ginsberg and Wlodkowski, 2009), is one of the important components affecting learning
(Cabi, 2009; cited from Balantekin, Oksal, 2014, p. 103). Martin and Briggs (1986; cited from Yaman,
Dede, 2007, p.616) define motivation as a broad structure that includes all of the internal and external
conditions that affect the arousal, maintenance and control of behavior. The concept of motivation has
been included in the literature as internal and external. External motivation arises as a result of the
effect of external reinforcers. Studying their lesson or fulfilling a given task of a student in order to
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avoid the reaction of the teacher or to gain his/her praise and appreciation can be an example of this.
Internal motivation, on the other hand, is the individual's reactions to internal needs. The need to be
competent, to know, to understand can be given as an example of this (Akbaba, 2006, p. 345). The
concept of mathematical motivation, which corresponds to the situations of liking and being interested
in mathematics, having a high level of motivation towards this lesson, the desire to participate in the
mathematics lesson, and being related to mathematics at school and outside of school, has been
examined and researched by many researchers in the literature. Some of the studies on measuring
motivation in the relevant literature are summarized below;

In the study conducted by Yaman and Dede (2007) the difference in the motivation of
secondary school students towards mathematics and science and technology lesson according to
gender, grade level and favorite course variables has been examined. For this A Questionnaire for
Motivation toward Science Learning developed by Dede and Yaman has been used. The questionnaire
has been applied to 740 students who were selected on a voluntary basis and were studying at 6th, 7th
and 8th grades in secondary school in Sivas city center in the 2005-2006 academic year. As a result of
the analysis of the data, it has been determined that the motivation levels of secondary school students
differ significantly according to gender, grade level and favorite lessons. In addition, when the
analysis results have been examined, it has been seen that the motivation groups were correctly
separated at medium level in terms of predicted variables.

In the study conducted by Balantekin and Oksal in 2014, it has been aimed to develop a scale
to determine the motivation levels of primary school 3rd and 4th grade students in mathematics lesson.
The draft scale, prepared in a five-point Likert style and consisting of 41 items, has been applied to
308 students. As a result of this study conducted to determine the validity and reliability of the scale, it
has been seen that the scale was at an acceptable level in terms of validity and reliability. In the study
of Tahiroglu and Cakir in 2014, it has been aimed to develop a valid and reliable measurement tool
that measures the motivation of primary school 4th grade students towards learning mathematics.
During the scale development process, a draft scale has been prepared according to the 5-point Likert-
type agreement degree. After the changes made in line with the opinions of the experts, the scale has
been applied to 67 primary school 4th grade students. Analysis results have shown that the scale was
sufficiently valid and reliable.

In this study, it was aimed to affect the motivation of primary school 4th grade students
towards mathematics lesson by using Fermi problems. For this purpose, solutions were also sought for
the following sub-problems;

1. What is the motivation level of the experimental group towards the mathematics
lesson before the application?

2. What is the motivation level of the experimental group towards the mathematics
lesson as a result of the application?

3. Is there a significant difference between the pre-test results before the application
and the post-test results after the application of the control group?

4. Is there a significant difference between the pre-test results before the application
and the post-test results after the application of the experimental group?

Mathematics education provides individuals with a wide range of knowledge and skills to help
them understand the physical world and social interactions. It also facilitates creative thinking and
provides aesthetic development. In addition, it accelerates the development of individuals' reasoning
skills by creating environments where various mathematical situations are examined (Gokbulut,
Yangin and Sidekli, 2008; p. 214). The acquisition of these skills is possible by using the variety of
methods used in mathematics teaching, associating them with daily life and using real life problems.
Fermi problems include these gains (Yanbiyik, 2016). Non-routine problems that have been tried to be
applied in primary school in recent years encourage the student to be creative and think critically.
Based on the assumption that these problems are applied effectively, it is thought that the acquisition
of targeted skills will be facilitated by popularizing the use of Fermi problems. At the same time, an
increase in students' interest and motivation in mathematics can be ensured. Based on this situation, it
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reveals the importance of this study, which is aimed to examine whether Fermi problems affect the
motivation towards mathematics lesson in primary school 4th grade.

Method

In this study, which aims to examine the effect of Fermi problems on motivation towards
mathematics lesson in primary school 4th grade students, an experimental design with pretest posttest
experimental-control groups was used. The experimental design is defined as research designs that are
used to explore cause-and-effect relationships between variables.

Study Group

The study group of the study consists of a total of 40 students from the 4th grade students of a
state school from the central primary schools of Tokat, from two classes with similar academic
achievements. In the experimental group, there were a total of 18 students, including 10 girls and 8
boys, and in the control group, there were a total of 22 students, including 14 girls and 8 boys.
Homogeneous sampling method, one of the purposeful sampling methods, was used in the selection of
the study group. The purposeful sampling method is to select information-rich situations in the context
of the purpose of the study in order to conduct in-depth research. Homogeneous sampling, on the other
hand, is the creation of the sample from a similar subgroup or situation in the universe related to the
problem of the research (Biiylikoztiirk, Cakmak, Akgiin, Karadeniz, and Demirel, 2014, p. 91).

Data Collection Tool

In the data collection process of the research, a Likert type scale developed by Dede and
Yaman (2008) was used to measure the motivation of primary school 4th grade students towards
mathematics lesson. During the data collection process, after the application of the scale to the
experimental and control groups, Fermi problems were solved with the experimental group in one
lesson each week, and the control group continued their mathematics lessons with traditional methods.
At the end of a total of 4-week application period, the motivation scale was applied to the students
again.

Before the data collection process, a pilot study was conducted with a different group to solve
the Fermi problem. After the pilot application, the experimental group was divided into small groups,
the week's problem was written on the board, and then the groups were allowed to solve the problem
for one lesson hour. The researcher served as a guide in the solution of the questions and did not
interfere with the solution of the questions. The Fermi problems addressed to students in the lessons in
which the applications were made are as follows:

¢ How many vehicles are there on a 500 m road?

e What is the total weight of all students in your school in kg?

e How many liters of water is spent in your home a month?

e How much money in total is spent in your school canteen in one day?

Each of the questions was solved by the groups under the guidance of the researcher in a total
of 160 minutes, covering a mathematics lesson on a day of each week. After 4-week Fermi problem
solutions, the motivation scale was applied to the students in the experimental and control groups. The
effect of Fermi problems on motivation towards mathematics lesson was examined by comparing the
pre-test and post-test results obtained. In the process, what expected from the student is to act with
assumptions for the solution of the Fermi problem, to think about as many possibilities as possible, to
make calculations with logical inferences and to reach the result of the problem. In addition, since the
aim of the research was to affect motivation, whether the students found the answer was not taken into
account. Below are a few examples of the students' solution to Fermi problems in order to create a
mental scheme for the application process:
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Figure 1: Student Answers to Fermi Problems 1

In Figure 1, in line with the answer given to the question "How much money in total is spent
in your school canteen in one day?", it was seen that students calculated the possible prices of all food
and beverages sold in the school canteen and also calculated how many of these products were sold
and act in accordance with the solution of Fermi problems.

Figure 2: Student Answers to Fermi Problems 2

In Figure 2, in line with the answers given to the question "How many vehicles are there on a
500 m road?", all possible vehicles that can be found on a highway were written and their lengths were
estimated. Afterwards, drawings were made by modeling and necessary calculations were made.

Figure 3: Student Answers to Fermi Problems 3

In Figure 3, in line with the answers given to the question "What is the total weight of all
students in your school in kg?", the number of students and teachers in the school was calculated,
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other employees were not included. In this case, only the possible weights of teachers and students
were calculated and the result was reached.
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Figure 4: Student Answers to Fermi Problems 4

In Figure 4, in line with the answers given to the question "What is the total weight of all
students in your school in kg?", the students estimated their possible weight by including all the staff
and students in the school building. As a result of the obtained predictions, they reached the solution
of the Fermi problem.

Data Analysis

The pre-test and post-test frequency distributions in the collected data were determined using
the SPSS 18 package data program and the motivations of the experimental and control groups
determined from primary school 4th grade students towards mathematics lesson were examined. After
the application to affect the motivation of the experimental group towards the mathematics lesson, the
data obtained from the measurement tool applied to both groups were compared with the t test
application. The results obtained were interpreted in terms of the effect of Fermi problems on
motivation towards mathematics lesson.

Findings

The findings obtained from the data collection process of the study were interpreted in line
with the sub-problems.

1. Findings Regarding the Experimental Group's Mathematical Motivation Level Before
the Application

According to the findings obtained before the application, information about the average,
maximum and minimum values of the scores obtained by the experimental group from the scale
consisting of 23 items were given in Table 1:

Table 1: Average Scores of the Experimental Group before the Application
N Minimum Score  Maximum Score Average

Success

18 1.39 4.09 3.4239
Score

When Table 1 is examined, it is seen that the experimental group obtained minimum 1.39 and
maximum 4.09 points from the scale applied. In addition, the average score obtained by the students in
the experimental group from this test was measured as 3.4239.

2. Findings Regarding the Experimental Group's Mathematical Motivation Level After
the Application

According to the findings obtained after the application, information about the average,
maximum and minimum values of the scores obtained by the experimental group from the scale
consisting of 23 items were given in Table 2:
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Table 2: Average Scores of the Experimental Group after the Application
N Minimum Score Maximum Score Average

Success
Score

2.96 5.00 4.3652

When Table 2 is examined, it is seen that the experimental group obtained minimum 2.96 and
maximum 5.00 points from the measurement tool applied. In addition, the average score obtained by
the students in the experimental group from this test was measured as 4.3652.

3. Findings Regarding Pre Test-Post Test Results of Control Group

The information on whether there is a significant difference between the scores of the control
group obtained from the scale before and after the traditional mathematics lessons was given in Table
3:

Table 3: Pre Test-Post Test Results Applied to the Control Group
N: 20 N Pre-test Post-test
x sd & sd t sd p*
359 080 3.64 0.71 0433 19 .670

Mathematical Motivation 22

*p>0.05

When Table 3 is examined, no significant difference is seen between the pre-test and post-test
scores of motivation of students in the control group towards mathematics lesson (t(19)= - 0.433,
p>0.05). When the average scores of the students according to the application performed using
traditional methods were examined, it was seen that the pre-test scores were x= 3.59, and the post-test
scores were x= 3.64. This result can be interpreted as that the traditional methods applied on the
control group did not have any effect on increasing students' motivation level towards mathematics
lesson.

4. Findings Regarding Pre-Test-Post-Test Results of the Experimental Group

Information on whether there is a significant difference between the scores of the experimental
group obtained from the scale before and after the application was given in Table 4:

Table 4: Pre Test-Post Test Results Applied to Experimental Group

N: 20 N Pre-test Post-test
18 X sd x sd t sd p*
Mathematical Motivation 3.42 0.69 4.36 054 5.701 19 0.000
*p<0.05

When Table 4 is examined, no significant difference is seen between the pre-test and post-test
scores of motivation of students in the control group towards mathematics lesson (t(19)= - 5.701,
p<0.05). When the average scores of the students according to the application performed using Fermi
problems were examined, it was seen that the pre-test scores were x= 3.42, and the post-test scores
were x¥= 4.36. The increase in the average motivation towards mathematics lesson reveals that Fermi
problems are effective in increasing the mathematical motivation level of students.

Discussion, Conclusion, and Recommendations

Fermi problems appear as a type of problem that is studied but has a low application rate in
teaching environments. It can be said that supporting non-routine problems and using them in learning
environments has become a matter in our country and in the world, however, Fermi problems are not a
type of problem that is frequently preferred in classroom environments, educational environments, or
scientific studies. When the literature was reviewed, it was seen that the studies on Fermi problems
were associated with mathematical modeling skills, and not aimed at interest and motivation towards
mathematics (Peter-Koop (2005), Arlebick (2009), Abay and Gokbulut (2017)). In this study,
applications were made using Fermi problems after the motivation scale applied to two different
groups, and at the end of the process, it was seen that mathematics lessons with Fermi problems
increased students' motivation towards mathematics.
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In Peter-Koop's (2005) study titled "Fermi Problems in Primary School Mathematics
Classrooms: Interactive Modeling Processes of Students”, Fermi Problems have been directed to 3rd
and 4th grade students in order to improve their modeling processes and solution analyses has been
made. As a result of the study, it has been observed that many students could not develop a solution
plan and a positive development was observed in modeling processes. Considering the use of Fermi
Problems in the development of modeling processes, and the state of increasing the motivation level
towards the lesson in this study, it can be said that the study findings are parallel.

In his study titled "Using Fermi Problems in the Application of Mathematical Modeling",
Arlebick (2009) has used Schoenfeld's Mathematical Modeling Diagram (MAD) to apply
mathematical modeling to students above secondary education level. Arlebick has directed Fermi
Problems to three groups of students and made their solution analysis using the Mathematical
Modeling Diagram. Mathematical models are frequently encountered in students' solutions. The use of
Fermi Problems in the application process of this study is similar to the application process of this
study, and there is no similarity in terms of findings.

In their study conducted in 2017, Abay and Gdkbulut aimed to describe the mathematical
modeling situations of classroom teacher candidates in Fermi problems, and for this purpose,
classroom teacher candidates were solved Fermi problems. Considering the obtained results, it was
seen that the mathematical modeling skills of the classroom teacher candidates in Fermi problems
were not at a sufficient level. The use of Fermi Problems in the process of determining the
mathematical modeling skill level is similar to the application process of this study.

When the literature is reviewed, there is no scientific study encountered in which Fermi
problems are used to provide or increase motivation. In this context, it can be suggested that
researchers should conduct research using Fermi problems in order to increase interest in mathematics
or to improve mathematical attitude. According to the results of the study, the following suggestions
were made to the curriculum experts, teachers and researchers:

e |t can be suggested that while preparing education and training programs, the
inclusion of Fermi problems in the mathematics curriculum of primary school 3rd and 4th
grades in terms of gaining creativity, critical thinking and problem solving skills and
associating mathematics with daily life,

e Adding Fermi problem solving practices to the applications of teachers in order to
increase interest in mathematics lesson,

o Researchers should work on the effects of Fermi problems on students' academic
achievement, mathematical attitude, and the association of mathematics with daily life.
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Ilkokul 4. Simf Ogrencilerinde Fermi Problemlerinin Matematik Dersi

Motivasyonuna Etkisi

Sinem ABAY?, Sevil BUYUKALAN FiLiz?2

Oz

Anahtar Kelimeler

Motivasyon kavrami, davranisin uyandirilmasi, siirdiiriillmesi ve kontroliini
etkileyen igsel ve digsal kosullarin hepsini iceren genis bir yapi olarak
tanimlanmaktadir. Matematiksel motivasyon ise matematigi sevme, ona ilgi
duyma, bu derse kars1 giidillenme diizeyinin yiiksek olmasi, matematik dersine
katilim istegi, okulda ve okul disinda matematik ile ilgili olma durumlarini
kargilar. Matematiksel problemler, farkli ¢6ziim yollarma sahip, tek bir dogru
cevabi bulunan rutin problemler ve her bireyin farkli bir yorum getirebilecegi,
acik uclu, sonucu kisiye gore farklilik gosterebilen rutin olmayan problemler
olarak cesitlendirilebilir. Agik uglu problemlerin bir tek dogru cevabi yoktur ve
rutin olmayan problemler olarak da adlandirilan bu tiir sorular matematik
O0gretim programinin en Onemli pargasidir. Agik uglu problemlere Fermi
problemleri &rnek olarak gosterilebilir. Fermi problemleri, dgrencilerin basit
hesaplamalarla ¢6ziime baglamadan Once varsayimlarda bulunarak sistematik
tahminlerde bulunmalarini gerektiren agik uglu, rutin olmayan problemlerdir.
Ogrencilerin yalnizca varsayimlar yoluyla ¢dziime ulastigi, ¢dziim yolu
degisiklik gosteren ve tek bir dogru cevabi bulunmayan problem tiiriidiir. Bu
calisma, Fermi problemlerini kullanarak ilkokul 4. smif 6grencilerinin
matematiksel ~ motivasyonunu  etkilemeyi amaglamaktadir. Bu amag
dogrultusunda Tokat ili merkez okullarindan bir devlet okulunun 4. smiflarinda
bulunan toplam 40 o&grenci ile deney ve kontrol grubu olusturularak
matematiksel motivasyonlar1 dl¢iilmiigtiir. Sonrasinda deney grubu ile 4 haftalik
bir uygulama yapilmis, uygulama siirecinde 6grencilerin Fermi problemlerini
cozmeleri saglanmigtir. Uygulama sonunda her iki grubun da matematiksel
motivasyonlari tekrar Slglilmiistiir. Elde edilen veriler 1s1¢imnda 6n test son test
kargilagtirmasi yapilmigtir. Arastirma sonuglarina gore, geleneksel yontemler ile
matematik dersini yiiriiten kontrol grubunun matematiksel motivasyonunda
degisme olmazken, deney grubunun matematiksel motivasyonunun yiikseldigi
goriilmiistiir. Bu baglamda, matematik dersine karsi ilginin ve motivasyonun
arttirilmasi igin Fermi problemlerinin kullanilmasi 6nerilebilir.
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Giris

Matematik dersinin sikict ve mesakkatli bir ders olma algisinin yikilmasina yonelik yapilan
program calismalarinda, yapilandirmaci yaklasim dogrultusunda problem ¢6zme, elestirel diisiinme,
yaraticilik gibi becerilerin 6n planda tutuldugu goriillmektedir. Yiicel, Karadag ve Turan, (2013) eskiye
gore tim bu unsurlarda degisim ve gelisme yasanmis olsa da matematik okuryazarlik diizeyinin
olgiildiigi PISA ve matematik basari ortalamalarinin belirlendigi TIMSS smavlarmin giincel
sorularina gore bu alanda hala kayda deger bir basari saglanamadigini belirtmistir. Yenilenen
matematik 6gretim programi (2005) ile birlikte “her g¢ocuk matematigi 6grenebilir” anlayisi
dogrultusunda harekete gecilmistir. Ogrencilerin matematiksel siirecte etkin katilimci olmasi yeni
matematik programinin asil hedefleri arasindadir. Ersoy (2006, s.33)’a gore Ogrencilerin soyut
matematiksel diiglinceleri olusturabilmeleri i¢in derslikler matematiksel materyallerle donatilmali;
etkinliklerde gerekli arag-gere¢ kullanilmalidir. Boylece 6grenciler, gerekli bilgiyi model kullanarak
fark eder, inceleme yapma ve problem ¢6zme imkani bulur. Giincellenen matematik Ggretim
programlarinda ise Matematik O6grenme-0gretme siirecinde Ogrencilerin diislincelerini sozlii olarak
ifade etmelerinin, matematiksel kavramlarin igsellestirilmesi, anlasilmasit ve yapilandirilmasinda
onemli bir yere sahip oldugu, Ogrencilerin, 6gretim siirecinde bireysel ve bireylerarasi iletisim
kurmaya tesvik edilmesi gerektigi belirtilmistir (MEB, 2018).

Matematikte gercek diinya ile ilgili kelime problemleriyle ugrasirken ilkokul &grencilerinin
deneyimlerindeki zorluklar genis 6l¢iide bilinmektedir. Pek ¢ok insan matematik problemini ¢ozmek
icin tek dogru yol olduguna inanir (NCTM, 2000; Akt. Gokbulut, 2006, s.275). Oysa pek ¢ok problem
icin kisiler kendi 6zelliklerine uygun muhakeme bigimlerini ve ¢6ziim yollarin1 bulabilir (Gokbulut,
2006, s.275). Problem ¢ozme yetenegi insanin varligini siirdiirebilmesi igin gerekli en temel
yeteneklerden biridir. Her alandaki zorluklarla basa ¢ikmadaki roliinden dolayi, okul matematik
programlarinin ana hedeflerinden biri bu yetenegin gelistirilmesi ile ilgilidir (Altun, Dénmez, inan,
Taner ve Ozdilek, 2001, s.212). Problemlerin soyut olmasi, grencilerin matematiksel basarisizliginin
sebepleri arasinda gosterilebilir. Bu basarisizligin 6niine gegmek, soyut problemlerin somutlagtiriimasi
ile miimkiindlir. Bu amag¢ dogrultusunda problemler, gercek hayatla iliskilendirilebilmeli ve
materyaller yardimiyla somut hale getirilebilmelidir.

Acik uclu, kalip climlelerle 6grenciyi ydnlendirmeyen, rutin olmayan ve 6grencileri gercek
hayat durumlar iizerinde diislinerek ¢alistirmay1 saglayan problemlerin olmamasi matematik egitim
programinin énemli bir eksiginin oldugunu géstermektedir (Tasova ve Delice, 2012, 5.75). Matematik
egitiminin temel yap1 tasi olan problem ¢6zmenin, her yasta ve her egitim kademesinde oynadigi roliin
onemi yadsinamaz niteliktedir. iginde bulundugumuz ¢aga damgasmi vuran problem ¢dzme, biitiin
derslerin amaglar1 arasinda yer almaktadir. 21. Yiizyilin 6gretim durumlarma problem ¢6zmenin
katkisinin biiyiik oldugunun bilinmesi gerekir. Bu nedenle problem ve problem ¢dzmenin yapisi ile
problem ¢ézmede basarmin artirtlmast pek ¢ok egitimci ve psikolog tarafindan {izerinde ¢aligilan bir
konudur (Kilig ve Samanci, 2005, 5.100). Ogrencinin zihinsel gelisimi, diisiiniip sorgulamas1 ve ¢esitli
¢Oziim yollar1 tiretebilmesi acisindan matematik egitimcileri tarafindan siklikla tercih edilen bu
yontem, ayni zamanda bir¢ok kazanimin da dgrenciye verilmesi konusunda bagvurulan bir yoldur.

Problemin, ¢6ziim yolu dnceden bilinen arastirma veya soru olarak algilanmamasi gerektigini
belirten Pesen (2008, s.65), bir matematiksel durumun problem olabilmesi i¢in ¢6ziime ulasma
yolunun ag¢ik olmamasi ve Ogrencinin mevcut bilgileri ile akil yiiriitme becerilerini kullanmasi
gerektigini ifade etmistir. Matematiksel problem ¢6zme; problemlerin rutin matematiksel
problemlerden, cevabi hemen goriilmeyen karmagik problemlere ve ilgili matematik diisiinme
siireclerini kullanan acik uclu arastirmalara kadar uzanan durumlar1 kapsamasi gerektigini savunur
(Akay, Soybas ve Argiin, 2006, s.129). Bu goriislerden yola ¢ikarak; tek bir ¢6ziim yolu olmamasi,
cevabinin hemen tahmin edilememesi, 6grenciyi sorgulamaya ve yaratict diisiinmeye tesvik etmesi bir
matematik probleminde bulunmasi gereken temel 6zellikler olarak sdylenebilir.

Matematiksel problemler, farkli ¢6ziim yollarina sahip, tek bir dogru cevabi bulunan rutin
problemler ve her bireyin farkli bir yorum getirebilecegi, agik uclu, sonucu kisiye gore farklilik
gosterebilen rutin olmayan problemler olarak ¢esitlendirilebilir. A¢ik uglu problemlerin bir tek dogru
cevabi yoktur ve rutin olmayan problemler olarak da adlandirilan bu tiir sorular matematik 6gretim
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programinin en dnemli parcasidir (Keskin, 2008, s.II). Polya, 6grencilere rutin problemler disinda
bagka tiir problem ¢6zdiirmemenin “affedilemez bir hata” oldugunu, bdyle yapmanin égrencileri “diis
giici ve yargt” dan mahrum biraktigin1 belirterek rutin olmayan problemlere verdigi Onemi
gostermektedir (Yazgan ve Bintag, 2005, s.211). Kapali problemler olarak da adlandirilan rutin
problemler, dogru cevabin bazi basit yollarla belirlenebildigi ve gerekli bilgilerin problem ifadesinde
verilmis oldugu, agik¢a formiile edilmis ve gorevler yoniinden iyi yapilandirilmis olanlardir (Akay,
Soybas, Argiin, 2006, s.132).

Ogrenciler, rutin olmayan problemleri ¢dzmeye calisirken, islemleri ezbere degil, problem
gerektirdigi i¢in kullanmay1 6grenirler (Olkun, Sahin, Akkurt, Dikkartin, Giilbage1, 2009, s.67). Bu
ifadeden yola ¢ikarak rutin olmayan problemlerin dgrencinin hayal giiciinii kullanmasin1 gerektiren,
onu yaratici ve elestirel diisiinmeye gotiiren bir problem tiirii oldugu sonucuna varilabilmektedir. Bu
sebeple bu tiir problemlerin, 6grencilerin hayatlar1 boyunca yiizlesecekleri sorunlarin iistesinden
gelebilme noktasinda egitici birer ara¢ olduklar1 sdylenebilir. Rutin olmayan problemlere agik uglu
problemler de denmektedir. Ac¢ik uclu problemlerde, dogru ve tam bir ¢oziimili garantileyen bir
formiilasyon bulunmadigindan bu tiir problemler iyi yapilandirilmamis problemler olarak da
anilmaktadir (Akay, vd., 2006, s.133).

Unlii fizik¢i Enrico Fermi (1938) tarafindan ortaya atilan Fermi Problemleri, Rutin olmayan
problemlere 6rnek olarak gosterilebilir. Fermi problemleri, varsayimlarda bulunarak, sistematik bir
diisiinme bicimi ve smurl bilgi ile hesaplanmast pek miimkiin olmayan biiyiikliiklerle ilgili tahmin
yiirlitmeyi icermektedir (Arleback, 2009, s.332). Taplin (2007), Fermi problemlerini su sekilde
aciklamistir: “Yeterli bilginin verilmedigi ve 6grencileri daha yaratict olmaya tesvik eden problem
tiiriidiir. Insanlar Fermi Problemlerini gordiiklerinde ilk olarak ¢dziim igin daha fazla bilgiye
ihtiyaglar1 olduklarimi diisiiniirler. Aslinda ortak fikir ve deneyimler kabul edilebilir ¢dziimleri
miimkiin kilsa da bu problemlerin ¢6ziimii 6grencilerin sahip oldugu bilgilerin ve deneyimlerin
toplamina dayanir. Bu problemler yildirict degildir ve igbirlik¢i bir ortamda ¢oziilebilir” (Hidiroglu,
2012, s.44).

Arleback’a (2009) gore Fermi problemleri, Ogrencilerin basit hesaplamalarla ¢6ziime
baglamadan once varsayimlarda bulunarak sistematik tahminlerde bulunmalarini gerektiren agik uglu,
rutin olmayan problemlerdir. Asagida Fermi problemlerine o6rnek teskil edebilecek birkag soru
bulunmaktadir:

e Okulunuzun kantininde bir giinde toplam ne kadar para harcanmaktadir ?
o Evinizde bir hafta i¢inde ortalama kag litre su harcanmaktadir ?

e Bir yilda yiiriidiigiiniiz toplam mesafe ne kadardir ?

e Bir aile, bir yi1lda ortalama kag kilo ¢6p doker ?

Orneklerden de anlasilabilecegi gibi, Fermi problemleri, varsayimlardan yola ¢ikarak ¢oziilen
ve tek bir dogru sonucu bulunmayan, 6grencileri sorgulamaya, diisiinmeye ve yaraticiliga iten problem
tiirleridir. Bu problemlerin ¢6ziimiinde amag, 6grencinin ¢ok yonlii diistinmesini ve miimkiin oldugu
kadar varsayim elde etmesini saglamaktir. Bu baglamda, matematik dersine olan ilgiyi ve motivasyonu
artirmak icin bu problem tiiriiniin kullanilmasi yerinde olacaktir. Oyle ki, dgrencilerin matematigin
eglenceli yoniinii gorebilecekleri ve bu dersin yalnizca dogru sonuglara ulagsmaktan ibaret olmadiginin
farkina varabilecekleri soylenebilir.

Matematigi sevmek, anlamak ve 6grenmek her seyden 6nce onu dogru tanimakla baglar. Eger
matematik yagamamizi kolaylastiran, bize giinlik yagamimizda her an karsimiza gikan problemlerle
bas edebilmek icin, mantikli, akilci diisiinmenin yollarini agan, olaylar1 daha tutarli, daha yansiz
degerlendirmemizi saglayan, yasamimizi renkli, eglenceli kilan bir destekse onu anlamaya calismak
tercihten 6te sorumluluk halini almaktadir (Yenilmez ve Can, 2006, s.48). Bireyin amacina ulagmak
icin dogrudan harcayabilecegi enerji miktarini belirleyen motivasyon (Ginsberg ve Wlodkowski,
2009) 6grenmeyi etkileyen onemli bilesenlerden biridir (Cabi, 2009; Akt. Balantekin, Oksal, 2014, s.
103). Martin ve Briggs (1986; Akt. Yaman, Dede, 2007, s.616) motivasyonu, davranigin
uyandirilmasi, siirdiiriilmesi ve kontroliinii etkileyen igsel ve digsal kosullarin hepsini igeren genis bir
yap1 olarak tanimlamaktadirlar. Motivasyon kavrami igsel ve digsal olarak literatiirde yer bulmustur.
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Digsal motivasyon digaridan verilen pekistireglerin etkisi sonucu ortaya ¢ikar. Bir 6grencinin
Ogretmeninin tepkisiyle karsilasmamasi i¢in ya da dgretmeninin dvgli ve begenisini kazanmasi igin
ders calismasi, verilen gorevi yerine getirmesi buna drnek olabilir. Igsel motivasyon ise, bireyin igsel
ihtiyaclara kars1 gelistirdigi tepkilerdir. Yeterli olma, bilme, anlama ihtiyact buna 6rnek verilebilir
(Akbaba, 2006, s.345). Matematigi sevme, ona ilgi duyma, bu derse karsi giidiillenme diizeyinin
yiiksek olmasi, matematik dersine katilim istegi, okulda ve okul disinda matematik ile ilgili olma
durumlarin1 karsilayan matematiksel motivasyon kavrami, literatiirde bir¢cok aragtirmaci tarafindan
incelenmis ve arastirilmuistir. Ilgili literatiirde motivasyonun olgiilmesine yonelik yapilan
aragtirmalardan bazilar1 asagida 6zetlenmistir;

Yaman ve Dede’nin (2007) yaptiklar1 arastirmada ilkogretim II. kademe Ogrencilerinin
matematik ve fen ve teknoloji dersine yonelik motivasyonlarinin cinsiyet, simif diizeyi ve sevilen ders
degiskenlerine gore farkliliginin incelenmistir. Bunun i¢in Dede ve Yaman tarafindan gelistirilen Fen
Ogrenmeye Yonelik Motivasyon Olgegi’nden yararlanilmistir. Olgek, 2005-2006 egitim-Ogretim
yilinda Sivas il merkezinde ilkogretim 6., 7. ve 8. siniflarda 6grenim goren ve goniilliilik esasina
secgilen 740 6grenciye uygulanmistir. Verilerin analizi sonucunda, ilkogretim II. kademe 6grencilerinin
motivasyon diizeylerinin, cinsiyete, sinif diizeyine ve sevilen derslere gore anlamli diizeyde farklilik
gosterdigi tespit edilmistir. Ayrica, analiz sonuglar1 incelendiginde motivasyon gruplarinin éngoriilen
degiskenler bakimindan orta diizeyde dogru bir sekilde ayristirildig1 da gérilmistiir.

Balantekin ve Oksal’in 2014 yilinda yaptiklar1 aragtirmada ilkokul 3. ve 4. sinif 6grencilerinin
matematik dersindeki motivasyon diizeylerini belirlemeye yonelik bir 0Olgek gelistirilmesi
amaglanmistir. Begli likert tarzinda hazirlanan ve 41 maddeden olusan taslak dlcek 308 Ogrenciye
uygulanmistir. Olgegin gecerlik ve giivenirligini belirlemeye yonelik yapilan bu ¢alisma sonucunda,
Olgegin gecerlilik ve gilivenirlik bakimindan kabul edilebilir diizeyde oldugu goriilmiistiir. Tahiroglu ve
Cakir’in 2014°te yaptiklar1 ¢alismada, ilkokul 4. siif 6grencilerinin matematik 6grenmeye yonelik
motivasyonlarm olgen gecerli ve giivenilir bir 6lgme araci gelistirmek amaclanmstir. Olgek
gelistirme siirecinde, 5°li Likert-tipi katilma derecesine gore bir taslak Olgek hazirlanmigtir.
Uzmanlarin goriigleri dogrultusunda yapilan degisikliklerden sonra ol¢ek 67 ilkokul 4. simif
Ogrencisine uygulanmigtir. Analiz sonuglar 6lgegin, yeterli derece gegerli ve giivenilir oldugunu
gostermektedir.

Bu caligmada ise, Fermi problemleri kullanilarak ilkokul 4. smif 6grencilerinin matematik
dersine karst motivasyonlarinin etkilenmesi amacglanmistir. Bu amag¢ dogrultusunda asagidaki alt
problemlere de ¢oziim aranmistir;

1. Deney grubunun uygulama Oncesinde matematik dersine yonelik motivasyon
diizeyi nedir?

2. Uygulama sonucunda deney grubunun matematik dersine yonelik motivasyon
diizeyi nedir?

3. Kontrol grubunun, deney grubuna yapilan uygulama &ncesi 6n test sonuglari ile
uygulama sonrasi son test sonuglari arasinda anlamli bir farklilik var midir?

4. Deney grubunun, uygulama oncesi 6n test sonuglari ile uygulama sonrasi son test
sonuglar1 arasinda anlamli bir farklilik var midir?

Matematik egitimi, bireylere fiziksel diinyay1 ve sosyal etkilesimleri anlamaya yardimci
olacak genis bir bilgi ve beceri donanim: saglar. Ayrica yaratici diisiinmeyi kolaylastirir ve estetik
gelisimi saglar. Bunun yan sira, ¢esitli matematiksel durumlarin incelendigi ortamlar olusturarak
bireylerin akil yiiriitme becerilerinin gelismesini hizlandirir (Gokbulut, Yangin ve Sidekli, 2008;
s.214). S6z konusu becerilerin elde edilebilmesi matematik 6gretiminde kullanilan ydntemlerin
cesitliligi, gilinlik hayatla iligkilendirilmesi ve gercek hayat problemlerinin kullanilmasi ile
miimkiindiir. Fermi problemleri ise bu kazanimlart i¢inde barindirmaktadir (Yanbiyik, 2016).
Ilkokulda son yillarda uygulanmaya calisilan rutin olmayan problemler &grenciyi yaraticilifa ve
elestirel diistinmeye tesvik etmektedir. Bu problemlerin etkili bir sekilde uygulandigi varsayimindan
yola c¢ikarak, Fermi problemlerinin de kullanimimin yayginlastirilmas: ile hedeflenen becerilerin
kazaniminin kolaylasacagi diisliniilmektedir. Aym1 zamanda Ogrencilerin matematige olan ilgi ve
motivasyonunun artmasi da saglanabilir. Bu durumdan yola ¢ikarak, ilkokul 4. siniflarda Fermi
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problemlerinin matematik dersine yonelik motivasyonunu etkileyip etkilemediginin incelenmesi
amaglanan bu ¢aligmanin 6nemini ortaya koymaktadir.

Yontem

Ilkokul 4. sinif 6grencilerinde Fermi problemlerinin matematik dersine yonelik motivasyona
etkisini incelemeyi amaglayan bu arastirmada Ontest sontest deney-kontrol gruplu deneysel desen
kullanilmistir. Deneysel desen, degiskenler arasindaki neden-sonug iliskilerini kesfetmek amaciyla
kullanilan aragtirma desenleri olarak tanimlanmaktadir (Biyiikoztiirk, 2001, s.3).

Arastirma Grubu

Arastirmanin ¢aligma grubunu Tokat ili merkez ilkokullarindan bir devlet okulunun 4. sinif
ogrencilerinden akademik basarisi birbirine benzer iki subenin toplam 40 6grencisi olusturmaktadir.
Deney grubunda 10 kiz, 8 erkek 6grenci olmak {izere toplam 18, kontrol grubunda ise 14 kiz, 8 erkek
Ogrenci olmaz tizere toplam 22 6grenci bulunmaktadir. Calisma grubunun seciminde amacli 6rneklem
yontemlerinden benzesik durum Ornekleme yontemi kullanilmistir. Amacghi 6rneklem yontemi
derinlemesine arastirma yapabilmek amaciyla ¢aligmanin amaci baglaminda bilgi agisindan zengin
durumlarin secilmesidir. Benzesik durum 6rnekleme ise, drneklemin, arastirmanin problemiyle ilgili
olarak evrende yer alan benzesik bir alt grubundan ya da durumundan olusturulmasidir (Biiytikoztiirk,
Cakmak, Akgiin, Karadeniz ve Demirel, 2014, 5.91).

Veri Toplama Araci

Arastirmanin veri toplama siirecinde, ilkokul 4. sinif 6grencilerinin matematik dersine yonelik
motivasyonlarini 6lgmek amaciyla, Dede ve Yaman (2008) tarafindan gelistirilen, Likert tipi dl¢gekten
yararlanilmigtir. Veri toplama siirecinde, deney ve kontrol gruplarina 6lgegin uygulanmasinin ardindan
deney grubu ile her hafta bir ders saatinde, Fermi problemleri ¢6ziilmiis, kontrol grubu ise matematik
derslerine geleneksel yontemlerle devam etmistir. Toplam 4 haftalik bir uygulama siireci sonunda
motivasyon 0l¢egi 6grencilere tekrar uygulanmustir.

Veri toplama siireci 6ncesinde farkli bir grupla Fermi probleminin ¢ézlimiine yonelik bir pilot
uygulama yapilmistir. Pilot uygulama sonrasi deney grubu, kiiciik gruplara boliinmiis, haftanin
problemi tahtaya yazilmig ve ardindan bir ders saati boyunca gruplarin problemi ¢o6zmeleri
saglanmigtir. Arastirmaci sorularin ¢dziimiinde rehberlik gorevi yapmis olup, sorularin ¢dziimiine
miidahale etmemistir. Uygulamalarin yapildig1 derslerde 6grencilere yoneltilen Fermi problemleri
sunlardir:

e 500 m’lik bir yolda kag ara¢ bulunur?

e Okulunuzdaki tiim dgrencilerin toplam agirligi kag kg’dir?

o Evinizde bir ayda kag litre su harcanmaktadir?

e Okulunuzun kantininde bir giinde toplam ne kadar para harcanmaktadir?

Sorularin her biri her haftanin bir giiniiniin bir matematik dersini kapsayacak sekilde toplamda
160 dakikalik uygulama siirecinde aragtirmacinin rehberliginde gruplar tarafindan ¢ozlilmiistiir. 4
haftalik Fermi problemleri ¢6ziim uygulamalarmin ardindan deney ve kontrol grubuna 6grencilere
motivasyon 0Ol¢egi tekrar uygulanmistir. Elde edilen 6n test- son test sonuglar karsilastirilarak Fermi
problemlerinin matematik dersine yonelik motivasyona etkisi incelenmistir. Siire¢ igerisinde
ogrenciden beklenen Fermi probleminin ¢oziimii i¢in varsayimlarla hareket etmek, miimkiin
oldugunca fazla olasilik diisinmek, mantikli ¢ikarimlarla hesaplamalara gitmek ve problemin
sonucuna ulagmaktir. Ayrica aragtirmanin amaci motivasyonu etkilemek oldugundan, 6grencilerin
cevabi bulup bulmamalar1 dikkate alinmamistir. Asagida, uygulama siirecine yonelik zihinsel sema
olusturulabilmesi agisindan 6grencilerin Fermi problemleri ¢éziimiinden birka¢ 6rnek verilmistir:

272



Egitim Kuram ve Uygulama Aragtirmalar: Dergisi 2020, Cilt 6, Say1 3, 268-277 Sinem ABAY, Sevil BUYUKALAN FiLiZ

Sekil 1: Fermi Problemleri Ogrenci Cevaplari 1

Sekil 1’deki “Okulunuzun kantininde bir giinde toplam ne kadar para harcanmaktadir ?”
sorusuna verilen yanit dogrultusunda, 6grencilerin okul kantininde satilan tiim yiyecek ve igeceklerin
olasi fiyatlarin1 ve bu liriinlerden kag tane satildigini hesapladiklari ve Fermi problemlerinin ¢6ziim
sekline uygun hareket ettikleri goriilmektedir.

Sekil 2: Fermi Problemleri Ogrenci Cevaplari 2

Sekil 2’deki, “500 m’lik bir yolda kag¢ ara¢ bulunur ?”” sorusuna verilen yanitlar dogrultusunda,
bir karayolunda bulunabilecek olasi tiim araglar yazilmig ve bunlarin uzunluklari tahmin edilmistir.
Sonrasinda modelleme yoluyla ¢izimler yapilmis ve gerekli hesaplamalar yapilmistir.

9 R .
Sekil 3: Fermi Problemleri Ogrenci Cevaplari 3

Sekil 3’teki “Okulunuzdaki tim 6grencilerin toplam agirligi ka¢ kg’dir ?”” sorusuna verilen
yanitlar dogrultusunda okulda bulunan 6grenci sayisi ve dgretmen sayist hesaplanmis, diger ¢alisanlar
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dahil edilmemistir. Bu durumda sadece 6gretmen ve Ogrencilerin olast agirliklart hesaplanmig ve
sonuca ulagilmigtir.

7
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Sekil 4: Fermi Problemleri Ogrenci Cevaplari 4

Sekil 4’teki “Okulunuzdaki tim 6grencilerin toplam agirligi ka¢ kg’dir ?” sorusuna verilen
yanitlar dogrultusunda &grenciler okul binasi igerisinde bulunan tiim calisan ve Ogrencileri dahil
ederek, olasi agirliklarin1 tahmin etmiglerdir. Elde edilen tahminler sonucunda Fermi prbleminin
¢Oziimiine ulagmislardir.

Verilerin Analizi

Toplanan verilerde 6n test ve son test frekans dagilimlar1 SPSS 18 paket veri programi
kullanilarak belirlenmis ve ilkokul 4. simif 6grencilerinden belirlenen deney ve kontrol gruplarinin
matematik dersine yonelik motivasyonlar1 incelenmistir. Deney grubunun matematik dersine yonelik
motivasyonunu etkilemek {izere yapilan uygulama sonrasinda her iki gruba da tekrar uygulanan 6l¢me
aracindan elde edilen veriler t testi uygulamasi ile karsilastirilmistir. Elde edilen sonuglar Fermi
problemlerinin matematik dersine yonelik motivasyona etkisi a¢isindan yorumlanmustir.

Bulgular

Arastirmanin veri toplama siirecinden elde edilen bulgular, alt problemler dogrultusunda
yorumlanmuistir.

1. Deney Grubunun Uygulama Oncesi Matematiksel Motivasyon Diizeyine Iliskin
Bulgular

Uygulama 6ncesinde elde edilen bulgulara gére deney grubunun 23 maddeden olusan dlgekten
aldiklar1 puanlarin ortalama ve maksimum, minimum degerlerine iliskin bilgiler Tablo 1’de
verilmistir:

Tablo 1: Deney Grubunun Uygulama Oncesinde Olgekten Elde Ettikleri Puan Ortalamalari

N Minimum Puan  Maksimum Puan  Ortalama

Basari

18 1,39 4,09 3,4239
Puam

Tablo 1 incelendiginde uygulanan dl¢ekten deney grubunun en az 1,39 en fazla 4,09 puan elde
ettikleri goriilmektedir. Ayrica deney grubundaki 6grencilerin bu testten elde ettikleri puan ortalamasi
3,4239 olarak olgiilmiistiir.

2. Deney Grubunun Uygulama Sonrasi Matematiksel Motivasyon Diizeyine Iliskin
Bulgular

Uygulama sonrasinda elde edilen bulgulara goére deney grubunun 23 maddeden olusan
Olgekten aldiklar1 puanlarin ortalama ve maksimum, minimum degerlerine iligkin bilgiler Tablo 2’de
verilmisgtir:
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Tablo 2: Deney Grubunun Uygulama Sonrasinda Olgekten Elde Ettikleri Puan Ortalamalari
N Minimum Puan Maksimum Puan Ortalama

Basari

18 2,96 5,00 4,3652
Puam

Tablo 2 incelendiginde uygulanan dlgme aracindan deney grubunun en az 2,96 en fazla 5,00
puan elde ettikleri goriilmektedir. Ayrica deney grubundaki dgrencilerin bu testten elde ettikleri puan
ortalamasi 4,3652 olarak ol¢iilmiistiir.

3. Kontrol Grubunun On Test-Son Test Sonuclart ile ilgili Bulgular

Kontrol grubunun geleneksel yontemlerle yapilan matematik derslerinin dncesi ve sonrasinda
Olcekten elde ettikleri puanlar arasinda anlamli bir fark olup olmadigina iliskin bilgiler Tablo 3’te
verilmistir:

Tablo 3: Kontrol Grubuna Uygulanan On Test-Son Test Sonuglari
N: 20 N On test Son test
X sS  x SS t sd p*
359 080 3,64 0,71 0433 19 ,670

Matematiksel Motivasyon 22

*p>,05

Tablo 3 incelendiginde kontrol grubundaki &grencilerin matematik dersine yonelik
motivasyonlarmin 6n test-son test puanlar arasinda anlamh diizeyde farklilik olmadigi goériilmektedir
(t(19)= - 0,433, p>,05). Geleneksel yontemler kullanilarak yapilan uygulamaya gore 6grencilerin
ortalama puanlar1 incelendiginde 6n test puanlarinin X=3,59, son test puanlarinin ise X=3,64 oldugu
gortilmiistiir. Bu sonug, kontrol grubu iizerinde uygulanan geleneksel yontemlerin, 6grencilerin
matematik dersine yonelik motivasyon diizeyini artirmaya etkisi olmadig1 seklinde yorumlanabilir.

4. Deney Grubunun On Test-Son Test Sonuclari Ile Ilgili Bulgular

Deney grubunun uygulama dncesi ve sonrasi O0lgekten elde ettikleri puanlar arasinda anlaml
bir fark olup olmadigina iliskin bilgiler tablo 4’te verilmistir:

Tablo 4: Deney Grubuna Uygulanan On Test-Son Test Sonuglari

N: 20 N On test Son test
18 x ss X sS t sd p*
Matematiksel Motivasyon 3,42 0,69 4,36 0,54 5701 19 000
*p<,05

Tablo 4 incelendiginde deney grubundaki Ogrencilerin matematik dersine yoOnelik
motivasyonlariin 6n test-son test puanlar1 arasinda anlaml diizeyde farklilik oldugu goériilmektedir
(t(219)= - 5,701, p<,05). Fermi problemleri kullanilarak yapilan uygulamaya gore dgrencilerin 6lgekten
aldiklar1 ortalama puanlar incelendiginde 6n test puanlarinin ¥=3,42, son test puanlarinin ise x=4,36
oldugu gorilmiistir. Matematik dersine yoOnelik motivasyon ortalamasindaki artig, Fermi
problemlerinin, 6grencilerin matematiksel motivasyon diizeyini artirmada etkili oldugu sonucunu
ortaya koymaktadir.

Tartisma, Sonuc ve Oneriler

Fermi problemleri, {izerinde ¢alisilan fakat 6gretim ortamlarinda uygulanma orani diigiik olan
bir problem tiirii olarak karsimiza ¢ikmaktadir. Rutin olmayan problemlerin desteklenmesi ve 6grenme
ortamlarinda kullanilmasinin iilkemizde ve diinyada s6z konusu haline geldigi ancak Fermi
problemlerinin siif ortamlarinda, egitim ortamlarinda ya da bilimsel ¢aligmalarda siklikla tercih
edilen bir problem tiirii olmadig1 soylenebilir. Literatiir incelendiginde Fermi problemleri ile ilgili
yapilan aragtirmalarin, matematiksel modelleme becerileri ile iliskilendirildigi, matematige kars1 ilgi
ve motivasyona yonelik ¢alisilmadigi goriilmiistiir (Peter-Koop (2005), Arlebick (2009), Abay ve
Gokbulut (2017)). Bu calismada farkli iki gruba uygulanan motivasyon olgegi sonrasinda Fermi
problemleri kullanilarak uygulamalar yapilmis ve siire¢ sonunda Fermi problemleri ile yapilan
matematik derslerinin, 6grencilerin matematige kars1 motivasyonunu artirdigi goriilmiistiir.
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Peter-Koop’un (2005) “ilkokul Matematik Siniflarinda Fermi Problemleri: Ogrencilerin
Etkilesimli Modelleme Siirecleri” adli ¢alismada modelleme siireglerini gelistirmek amaciyla 3. ve 4.
sinif 6grencilerine Fermi Problemleri yoneltilmis ¢6ziim analizleri yapilmigtir. Calisma sonucunda
birgok 6grencinin ¢dziim planit gelistiremedigi goriilmiis ve modelleme siireglerinde olumlu gelisme
gozlenmigtir. Fermi Problemlerinin modelleme siireglerinin  gelistirilmesinde kullanilmasi, bu
caligmada da derse yonelik motivasyon diizeyini artirmasi durumu ele alindiginda, calisma
bulgularinin paralellik gosterdigi sdylenebilir.

Arlebick’n (2009) ise “Matematiksel Modellemenin Uygulanmasinda Fermi Problemlerinin
Kullanilmas1” adli ¢aligmasinda ortadgretim seviyesinin Ustiindeki Ogrencilere matematiksel
modellemenin uygulanmasi amaciyla Schoenfeld’in Matematiksel Modelleme Diyagrami (MAD) n1
kullanilmigtir. Ug grup 6grenciye Fermi Problemleri yéneltmis ve ¢dziim analizlerini Matematiksel
Modelleme Diyagrami kullanarak yapmistir. Ogrenci ¢dziimlerinde matematiksel modellemelere
oldukga sik rastlanmigtir. Bu ¢aligmanin uygulama siirecinde Fermi Problemlerinin kullanilmasi bu
calismanin uygulama siireci ile benzerlik gostermekte olup, bulgular acisindan bir benzerlik
gorilmemektedir.

Abay ve Gokbulut, 2017 yilinda yaptiklar1 aragtirmada, sinif 6gretmeni adaylarinin Fermi
problemlerindeki matematiksel modelleme durumlarini  betimlemeyi amaglamig, bu amag
dogrultusunda sinif dgretmeni adaylarina Fermi problemleri ¢ozdiiriilmiistiir. Elde edilen sonuclara
bakildiginda ise, sif Ogretmeni adaylarmin Fermi problemlerindeki matematiksel modelleme
becerilerinin yeterli diizeyde olmadigi goriilmiistiir. Matematiksel modelleme beceri diizeyinin
belirlenme siirecinde Fermi Problemlerinden yararlanilmasi, bu calismanin uygulama siireci ile
benzerlik gostermektedir.

Literatiir incelendiginde motivasyonun saglanmasi ya da artirilmasi yoniinde Fermi
problemlerinin kullanildig1 bilimsel bir ¢alismaya rastlanmamistir. Bu baglamda arastirmacilarin
matematige olan ilginin artirilmasi ya da matematiksel tutumun iyilestirilmesi yoniinde Fermi
problemlerini kullanarak arastirma yapmalar1 Onerilebilir. Calisma sonuglarina gore egitim programi
uzmanlarina, 6gretmenlere ve arastirmacilara su dnerilerde bulunulmustur:

e Egitim- &gretim programlart hazirlanirken, ilkokul 3 ve 4. sniflarin matematik
Ogretim programlarina yaraticilik, elestirel diisiinme ve problem ¢6zme becerilerinin
kazandirilmast  ve matematigin glinlilk hayatla iliskilendirilmesi agisindan Fermi
problemlerinin dahil edilmesi,

e Ogretmenlerin, matematik dersine olan ilginin artmasi yoniinde yaptiklari
uygulamalara Fermi problemleri ¢dziim uygulamalarini eklemeleri,

e Arastirmacilarin, Fermi problemlerinin Ogrencilerin akademik basarisina,
matematiksel tutuma ve matematigin giinlilk hayatla iliskilendirilmesine yonelik etkileri
lizerine ¢aligma yapmalari onerilebilir.
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