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Introduction

It is known that the precondition for societies to maintain their own existence and to follow the
developments is the human resources that they raise in accordance with their own purposes. Schools,
which are a sub-system of education systems, fulfil the most important function in the process of
raising the required human resources. Unlike other organizations, the educational organizations
directly serve people. In order for the school to fulfil these functions, it must both keep up with the
functioning of the society in which it lives and also bring together its own unique components (Ada &
Ayik, 2013). This structure, which has been built up by the school, creates its own culture. Culture is a
complex concept that expresses the life style of a group and separates them from others (Giigli,
Yildirim, & Dasc1, 2016). While the school ensures the socialization of individuals on the one hand, it
should, on the other hand, transfer the existing culture of the society from one generation to the next
and have a positive organizational culture in order to create permanent behaviours in the desired
direction (Korkut & Hacthafizoglu, 2011). It is known that the cultural pattern of schools is largely a
function of the interaction between the upper system, school staff and their immediate environment
(Giglii, Yildinm, & Dasci, 2016). School culture is a special element of perceptions, beliefs and
thoughts that play a determining role in increasing the motivation of employees and in better learning
of students (Ozdemir, 2012). It is evident that the school culture has a great influence on the students’
academic success, socialization, gaining democratic attitudes and behaviours and school efficiency.
Today, it is a fact that schools are of great importance in carrying the society to the future, therefore
schools should have an effective corporate culture (Korkut & Hacihafizoglu, 2011). Organizational
culture is defined as a concept showing how to do things in the organization or how to behave within
the organization, which has taken many years to develop and also is difficult to change (Tunger,
2013). A strong culture created within the organization will enable employees to act more
enthusiastically and selflessly for the goals of the organization. In addition, organizational culture is
expected to closely affect many behaviours of employees. For example, it is expected that, in a
positive organizational culture, negative organizational behaviours such as alienation and burnout
decrease while job satisfaction, organizational citizenship behaviour and organizational commitment
are expected to increase. In addition, in organizations with a positive culture, when there is a need for
change, conflicts within the organization that will cause resistance to change are not expected to occur.
In organizations with a positive culture, it is expected that the expectations that change will take the
organization further increase, which, after all, will support change process in these organizations. As
the commitment of the employees in organizations to their work, organization and other employees
increases (Sezgin, 2016), it is expected that negative behaviours will diminish and the effectiveness
and efficiency will increase. Karakulluk¢u (2015) states that, in order to achieve their goals,
organizations need employees who are firmly committed to the functioning, values and beliefs of the
organization, who identify with the organization, who see themselves as a part of the organization and
adopt the aims and interests of the organization as their own goals and interests. For this reason,
organizations have to satisfy their existing employees and try to increase their organizational
commitment. It was emphasized by many researchers that one of the organizational behaviors that will
emerge as a result of organizational culture is organizational commitment (Ng, Butts, Vandenberg,
Dejoy, & Wilson, 2006; Sezgin, 2010; Tamer, lyigiin, & Saglam, 2014; Yiicel & Kogak, 2014). As a
concept and a form of understanding, commitment exists wherever there is a sense of society and is an
emotional expression of social instinct (Karakulluk¢u, 2015). When the literature is examined, it is
seen that many definitions have been made on organizational commitment. Tamer, lyigiin, and Saglam
(2014) describe organizational commitment as determining the values and goals of the organization as
a result of employees' identification with their organization, making effort in line with values and
goals, and the employee's desire to work in the organization. Organizational commitment shows up as
an attitude that reflects the employee's loyalty to the organization, and a process that sustains the
interest of organization members to the success and well-being of the organization (Northcraft &
Neale, 1996). Organizational commitment is also the way of behaviour that affects employees'
continuing to work in their institutions due to their desire, need or moral necessity (Meyer & Allen,
1991). On the other hand, Neves and Caetano (2006) define organizational commitment as the degree
to which an individual identifies himself / herself with the organization and participates in the
organization. It is apparent that organizational commitment develops positively with the active
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participation of the employee in the management processes in the work environment, the sense of trust
in the organization, and the support and appreciation of the work of the employees. Commitment to
the organization means that the employee sees himself/herself as a part of the organization.
Yenigiirbliz (2017) explains that employees with high organizational commitment will be affected
more quickly by the changes in the organizational process. While the concept of organizational
commitment expresses continuity, innovation is at the core of the concept of change. Change is
defined as the transition of a system from a certain state to another in a planned or unplanned manner
(Ince, 2005; Polat, 2003). Organizational change, on the other hand, refers to all kinds of changes that
may occur in the employees, subsystems or in their interrelations and also in the relations between the
organization and its environment (Polat, 2003). It is widely accepted that, in the competitive
environment that develops rapidly with globalization, it is closely related to the ability of
organizations to increase their power and to produce services and products in accordance with the
requirements of the age and to manage change processes well. Today, it is seen that organizations
encounter some problems while managing the change process. One of these problems faced by
organizations is resistance to change. Resistance to change is related to the attitude of employees
towards change as well as its scope and content (Inandi, Tun¢ & Gulig, 2013). Many employees are
initially unwilling and resistant to change. No organization is expected to survive in a constantly
changing world. In order to keep the organization alive and achieve its goals successfully in the face of
changes in the internal and external environment, it is necessary to closely monitor the change and
make necessary arrangements without delay (Gilig, 2015). An attempt to establish a new order is
difficult, dangerous and its success is also doubtful (Can, 2009). Change can create resistance in the
employees within the organization. All friction, conflict, grouping and separations in the organization
can be gathered around the axis of change (Calik, 2003). Therefore, the change process must be
managed very well in order to achieve a healthy change in order for organizations to survive.

While it is known that the rapid and continuous change in the world affects both the society
and the organizations, schools, as a strategic sub-system where educational services are produced and
offered, are also affected by social changes and transformations (Sisman and Tasdemir, 2008). In this
sense, schools both influence the environment as the pioneers of change and are also affected by the
changes in the environment. If educational organizations fail to develop strategies to analyze and
manage the new situation brought about by change, and if they do not have the competence to manage
change, they are likely to face many problems (Inandi et al., 2015). Therefore, schools are expected to
be affected by the changes, and the change is known to be a must within the school.

Relationship between School Culture, Organizational Commitment and Resistance to
Change

Culture is of great importance both in changing the social structure and shaping organizations.
Demirtas and Ekmekyapar (2012) state that culture provides people with feelings and intuitions about
what they have to do and how they should behave by creating behavioral patterns in society. It is
known that culture is basically a set of values and judgments that are accepted by a group of people.
This set of values and assumptions determines what is right or wrong, what is good or bad, and affects
the attitudes and behaviours of the group (Cakir, 2007). School culture, on the other hand, is described
as a combination of the school's unique values, beliefs and norms (Ozdemir, 2012). As in every
organization, the school has a unique cultural structure. The school's unique value judgments take
shape over time, develop and gain a structure specific to that school by creating a culture. If the
existing culture in an organization is strong, there is less need for bureaucratic procedures, and
planning and decision-making processes become easier (Simsek & Altinkurt, 2010). According to
Sezgin (2010), standardization of the practices and processes within the organization enables an
appropriate working environment for the employees of the organization and increases organizational
efficiency. Goren and Yengin Sarpkaya (2014) state that organizations can achieve their productivity
with the knowledge, skills and efforts of their employees. For this reason, it should be kept in mind
that, as in every organization or institution, such concepts as value, belief, culture and commitment are
of great importance at schools in terms of achieving the organizational functions and goals (Oztug &
Bastas, 2012). Based on this, it is thought that the quality of the product and service is directly related
to the commitment level of the employees (Goren & Yengin Sarpkaya, 2014). The concept of
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commitment is defined as adopting the goals and values of the organization, making an effort to be a
part of the organization, and feeling like a member of a strong family (Ozdevecioglu, 2003). It is
known that one of the most important factors for organizations to maintain their existence effectively
is the employees who show high level of commitment to their organization. Employees with high
organizational commitment adopt the goals and values of the organization they work with, make great
efforts for the organization and feel more willing to stay in the organization (Goren & Yengin
Sarpkaya, 2014). As the organizational commitment of employees increases, it becomes easier for
them to adopt organizational goals and identify themselves with the organization, their sense of
sacrifice increases, they continue voluntarily in the organization and they can fulfill their roles
effectively (Oztug & Bastas, 2012). Low organizational commitment causes individual and
organizational negativities such as being late for work, absenteeism, low performance, quitting job and
not accepting change (Giil & Ince, 2005).

Culture, which has an important role in social shaping, seems to be the subject of many
scientific fields today and it is thought to be important for change (Gizir, 2008). The organizational
culture shaped by the contribution of social culture causes the individual to change behaviorally with
the inclusion of a new group. If the organizational culture does not have the necessary flexibility to
accept change, then it prevents change. For this reason, culture that should accelerate change can
become the source of organizational problems and resistance to change (Tunger, 2013). At this point,
the individual affected by the organizational culture reflects this interaction on the social processes.
Emphasizing that organizational culture has a strong effect on behavior and relationships within the
organization, Gili¢ (2015) states that organizational culture will determine the readiness level of the
organization for change. Resistance to change occurs when employees do not believe in the necessity
of change, think that change will harm them and the organization, and adopt a negative attitude
towards change (Calik, Kosar, Kiling, & Er, 2013). For this reason, it is considered that it is vital for
the members of the organization to adapt to the organization and to adopt the organizational culture,
and it is a common knowledge that the group dynamic within the organization is effective in many
practices and decisions. Considering that the organizational culture is the norms, behaviors, beliefs and
habits that direct the behavior of individuals and groups within the organization (Polat, 2003; Sigsman,
2014), it would not be wrong to say that it is closely related to change.

The fact that perception of a strong school culture to be created in educational institutions will
affect teachers' organizational commitment and attitudes towards resistance to change has emerged as
an issue that needs to be examined. In studies conducted so far, school culture, organizational
commitment and resistance to change have been handled either alone or as binary variables (Sezgin,
2010; Celik, 2014; Giirbiiz, 2017), thus, there is no study in the literature that examines the
relationships between teachers’ perceptions of school culture, organizational commitment and
resistance to change together. This study is important in this aspect as it differs from other studies on
the subject. That is because organizations are structures consisting of individuals from different ideas
and cultures. In order for this structure to achieve its goals, it is important to reveal how the practices
within the organization are perceived by the employees, the degree to which education staff adapt to
the school culture, and the extent to which school culture has an impact on teachers’ organizational
commitment and resistance to change. For this reason, this research is also important in terms of
unveiling to what extent the perceptions of teachers on school culture are effective on their
organizational commitment and resistance to change. The aim of this study is to examine the
relationships between elementary school teachers' perceptions of school culture and their level of
organizational commitment and their resistance to change.

Method
Research Model

This study was conducted in the correlational survey model, investigating whether there is a
significant relationship between teachers' perceptions of school culture, their organizational
commitment and their resistance to change, and whether teachers' perceptions of school culture predict
their organizational commitment and resistance to change. Relational research is a non-experimental
research study designed to explain whether there is a relationship between two or more variables and
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what kind of relationship it is, as well as to make predictions about variables (Christensen, Johnson &
Turner, 2010). Survey models aim to describe the past or present situation in its current form. A cause-
effect relationship cannot be established in the relationships found by the survey, but it gives some
clues in this direction and gives results that can be useful in predicting the other variable if the
situation in one variable is known (Karasar, 2007). Correlational survey model is considered
appropriate for studies consisting of comparison and relationship questions (Glinier, Morgan & Leech,
2015).

Population and Sample

The population of the study consists of 3690 teachers working in elementary schools in the
central districts of Mersin (Akdeniz, Toroslar, Yenisehir and Mezitli) in the 2018-2019 academic year.
The sample of the study is comprised of 455 teachers working in elementary schools in these four
central districts of Mersin. The sample of the research has been chosen from the population by
disproportionate sampling. According to Saunders, Lewis and Thornhill (2009), the sample of this
research is at 95% confidence level and 5% error range in line with the sample calculation for the
population whose size is definite. From this point on, it can be said that the sample size is large
enough for this research. Detailed information about the number of teachers according to gender,
education status, professional seniority variables and their percentage rates in the sample can be seen
in Table 1.

Table 1. Distribution of the sample by gender, education status and seniority variables

Demographic Features n %
Female 263 57.8
Gender Male 192 42.2
Associate Degree 68 14.9
Education Status Undergraduate 357 78,5
Master’s Degree 30 6.6
1-5 years 47 10.3
6-10 years 72 15.8
Seniority 11-15 years 81 19.1
16-20 years 168 36.9
21 years or over 18 2.7
Total 455 100

According to Table 1, 263 (57.8%) of the teachers constituting the sample are female and 192
(42.2%) are male. In terms of their education status, 68 (14.9%) of the teachers are associate degree,
357 (78.5%) are undergraduate, and 30 (6.6%) are graduate. Lastly, 47 of the teachers participating in
the study (10.3%) are between 1-5 years of seniority, 72 (15.8%) are between 6-10 years, 81 (17.8%)
are between 11-15 years, 87 ' (19.1%) 16-20 years, 168 (36.9%) 21 years or more seniority.

Data Collection Tools
School Culture Scale

This scale, which was developed by Terzi (2005) consists of 29 items and four sub-
dimensions: support, achievement, bureaucratic and task culture. (Sample item: | feel committed to
this school since the work is assigned to the true people.) The scale is a 5-point Likert type, ranked
between “never” and “always”. The arithmetic mean was used in the analysis of the data, and there is
no reverse code item. Factor analysis was done to test construct validity of the scale. Factor loads of 8
items in support culture vary between .501 and .736, and Cronbach alpha coefficient was found .88.
Factor loads of 6 items in achievement culture vary between .482 and .719, and Cronbach alpha
coefficient was found .82. Factor loads of 9 items in bureaucratic culture vary between .443 and .736,
and Cronbach alpha coefficient was found .76. Lastly, factor loads of 6 items in task culture vary
between .563 and .672, and Cronbach alpha coefficient was found .74. Cronbach alpha coefficient of
the scale itself was found .84. In this study, Cronbach alpha coefficient for School Culture Scale as a
whole was found .91.
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Organizational Commitment Scale

Teachers’ Organizational Commitment Scale, developed by Ustiiner (2009), contains 17 items
and is of single-dimension. (Sample item: Enough effort is made to achieve the goals of the school.)
The scale is intended to determine the level of school commitment of elementary school teachers. The
scale is evaluated according to the total score. The lowest score to be obtained from the scale is 17 and
the highest score is 85, and it is expected that the score to be obtained from the scale will increase as
the teachers' sense of commitment increases. The scale is a 5-point Likert type, ranked between
“never” and “always”. The arithmetic mean was used in the analysis of the data, and there is no
reverse code item. The factor loads of the items in the scale vary between .440 and .860. The
Cronbach Alpha coefficient of the scale is .92. In this study, the Cronbach alpha coefficient for the
whole scale was found to be .97.

Resistance to Change Scale

The Resistance to Change Scale, developed by Oreg (2003), was adapted into Turkish by
Bayazit (2003). The scale consists of 17 items and four dimensions. (Sample item: | generally think
the changes are negative.) The scale is a 6-point Likert type, ranked between “strongly agree” and
“strongly disagree”. The arithmetic mean was used in the analysis of the data, and there are reverse
code items. According to international validity analysis of the scale, factor loads for routine seeking
vary between .44 and .70; for emotional reaction, between .54 and .7; for short term focus,.49 and.72;
and for cognitive rigidity, .48 and .68. The Cronbach Alpha coefficient of the scale is .70. In this
study, the Cronbach alpha coefficient for the whole scale was found to be .82.

Analysis of Data

The analysis of the data was carried out in two stages. In the first stage, the data were
examined in terms of missing or incorrect values, and outliers. In the second stage, sub-problems of
the study were analyzed. In the incorrect value analysis, the values that were thought to be entered
incorrectly were corrected. In order to analyze the sub-problems in the study, firstly, the arithmetic
mean values of the items in each sub-scale were found and a final score was calculated for that factor.
Analyzes were made on these factor scores. Pearson correlation analysis was conducted to determine
whether teachers' perceptions of school culture have a significant relationship with their organizational
commitment and resistance to change. Regression analysis was conducted to reveal whether school
culture predicts organizational commitment and resistance to change. The significance level in the
study was taken as 0.05.

Findings
Relationship between School Culture and Organizational Commitment

Table 3. Correlation Analysis Results about the Relationship between School Culture and Organizational
Commitment

1 2 3 4 5 Mean Sd

Organizational

Commitment 1 3,627 1,00
Support Culture ,162%* 1 3,783 ,802
Success Culture ,590** ,796** 1 3,840 ,899
Bureaucratic

Culture ,279** ,384** ,380** 1 3,297 ,687
Task Culture ,506** ,611** ,557** ,AB4** 1 4,179 ,639
**p =0,01

*p=0,5

According to the findings in Table 3, it is seen that there is a positive relationship between the
support culture (r=0.762; p<0.01) and organizational commitment. Success culture (r=0.590; p<0.01)
and task culture (r=0.506; p<0.01) have a positive and medium-level relationship with organizational
commitment. Lastly, there is a weak but positive correlation between the bureaucratic culture
(r=0.279; p<0.01) and organizational commitment.
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Relationship between School Culture and Resistance to Change

Table 4. Correlation Analysis Results about the Relationship between School Culture and Resistance to Change

1 2 3 4 5 6 7 8 Mean Sd

Task Culture 1 4,179 ,639
Bureaucratic

Culture A54** 1 3,297 ,687
Success

Culture ,b57**  380*%* 1 3,840 ,899
Support

Culture ,611**  384** | 796** 1 3,783  ,802
Routine

Seeking ,083** 186** ,052 ,051 118 1 2,651 ,885
Emotional

Reaction 27 ,138**  -,045 -,005 ,061 ,395%* 1 3,449 1,067
Short Term

Focus ,069 ,125** 015 ,044 ,080 ,A453**  572** 1 2,869 1,143
Cognitive

Rigidity ,046 ,051 ,012 -,027 ,022 ,359**  391** 396** 3,789 ,892
**p = 0,01

*p= 0,05

According to the findings in Table 4, task culture was found to have a significant but low-level
relationship with emotional response (r=0.127; p<0.01) and routine seeking (r=0.083; p<0.05), which
are sub-dimensions of resistance to change. However, task culture has no significant relationship with
short term focus (r=0.069; p>0.05) and cognitive rigidity (r=0.046; p>0.05). Bureaucratic culture,
which is another sub-dimension of school culture, has a significant but low-level relationship with
routine seeking (r=0.186; p<0.01), emotional reaction (r=0.138; p<0.01) and short term focus
(r=0.125; p<0,01) while it has no significant relationship with cognitive rigidity (r=0.051, p>0,05).
Success culture of the school culture has no significant correlation with routine seeking (r=0.052;
p>0.05), emotional reaction (r= -0.045; p>0.05), short term focus (r=0.015; p>0.05) and cognitive
rigidity (r=0.012; p>0.05). Similarly, support culture also has no significant correlation with routine
seeking (r=0.051; p>0.05), emotional reaction (r=-0.005; p>0.05), short term focus (r=0.044; p>0.05)
and cognitive rigidity (r=-0.027; p>0.05).

School Culture's Prediction of Organizational Commitment

Table 5. Regression Analysis Results Related to Prediction of School Culture on Organizational Commitment

Variables B SE B T P
Constant -0,161 0,212 - -0,757 0,450
Support Culture 0,130 0,064 0,083 2,045 0,041
Success Culture -0,049 0,051 -0,033 -0,964 0,336
Bureaucratic

Culture -0,061 0,057 -0,054 -1,063 0,288
Task Culture 0,962 0,067 0,767 14,419 0,000

R=,765 R?= 585 F= 158,879 p< 0,05

The results of multiple regression analysis for the support, bureaucratic, task and success
culture, which are considered to be the predictors of teachers' perceptions of organizational
commitment, are shown in Table 5. According to the findings, there is a high level and significant
relationship between teachers' perceptions of school culture, in all four sub-dimensions, and their
organizational commitment levels (R=0.765; R?=0.585; p< ,05). These four sub-dimensions of school
culture together explain 58% of the total variance in organizational commitment. According to the
standardized regression coefficient (B), the relative importance order of the predictive variables on
organizational commitment was found as "task culture”, "support culture”, "success culture™ and

"bureaucratic culture™. When the t-test results regarding the significance of the regression coefficients
are examined, it is seen that the dimensions of "task culture" and "support culture" are significant
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predictors on organizational commitment. However, “success culture” and “bureaucratic culture” do
not have a significant prediction on organizational commitment.

School Culture’s Prediction of Resistance to Change

Table 6. Regression Analysis Results Related to Prediction of School Culture on Resistance to Change

Variables B SE B T P

Constant 2,457 0,232 - 10,608 0,000

Support Culture 0,113 0,069 0,101 1,632 0,103

Success Culture 0,175 0,055 0,167 3,166 0,002

Bureaucratic Culture -0,059 0,062 -0,073 -0,945 0,345

Task Culture -0,040 0,073 -0,044 -0,548 0,584
R=,193 R?= 037 F= 4,340 p<0,05

The results of multiple regression analysis for the support, bureaucratic, task and success
culture, which are considered to be the predictors of teachers' perceptions of resistance to change, are
shown in Table 6. According to the findings, there is a low level but significant relationship between
teachers' perceptions of school culture, in all four sub-dimensions, and their levels of resistance to
change (R=0.193; R?>=0.037; p< ,05). These four sub-dimensions of school culture together explain
3% of the total variance in resistance to change. According to the standardized regression coefficient
(B), the relative importance order of the predictive variables on resistance to change was found as
"success culture™, "support culture”, "bureaucratic culture” and "task culture”. When the t-test results
regarding the significance of the regression coefficients are examined, it is seen that the “success
culture” dimension is a significant predictor on resistance to change. However, "task culture”, "support

culture™ and “bureaucratic culture” do not have a significant prediction on resistance to change.
Discussion, Results and Suggestions

The main purpose of educational organizations is to ensure that students are educated as
individuals equipped with the requirements of the time in educational, social and cultural terms.
Individuals who are educated in every field can look to the future with confidence and see themselves
as a valuable part of society. It is known that the growth of generations that will shape the future and
the realization of this ideal are closely related to the positive school culture, the existence of
employees with high organizational commitment and the attitudes of employees towards change. In
addition, it is observed that employees' commitment and attitudes towards change are also closely
related to the dominant culture and climate of the organization. The culture within the organization
greatly affects the attitudes and behaviours of the employees and contributes significantly to the
increase of commitment, motivation and productivity of employees. It is known that another factor
that is effective in realizing the goals of educational organizations and increasing productivity is the
attitudes of teachers towards change. Particularly, the employees who have a positive attitude towards
change are expected to pave the way for change and development by embracing innovations more
easily in the information age. If the importance of school culture and organizational commitment is
taken into consideration, it is supposed to contribute to the harmony in the change process. In this
context, the results obtained from the findings of the study were discussed in the light of the literature
and related researches.

When the relationships between teachers 'perceptions of school culture and their
organizational commitment were examined, it was found that teachers' perceptions of support, success,
bureaucratic and task culture, which are sub-dimensions of school culture, have a positive and
significant relationship with their organizational commitment. When the studies on the subject are
examined, the results of the studies conducted by Maral and Oztiirk (2015), Cakir (2007) and Coban
(2015) show similarities with the results of this study. Giimiigeli (2006) defines school culture as the
set of concrete and abstract elements that affect the attitudes and behaviours of school staff that form
the identity of the school. On the other hand, organizational commitment is defined as employees'
efforts for the goals and objectives of the organization, embracing the organization's values and
willingness to make an effort for the organization (Giilova & Demirsoy, 2012). A strong school
culture is expected to integrate employees with organizational goals and contribute to the efforts of the
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employees for the organization. As a result of current research findings and literature review, it is seen
that a positive school culture contributes positively to the organizational commitment of employees.
According to Sezgin (2010), relations between employees in organizations dominated by a support
culture are based on trust and are maintained in mutual understanding and loyalty. This statement
supports the finding of a positive high-level relationship between the support culture and
organizational commitment obtained from this study. In the bureaucratic culture, rational and legal
structures come to the forefront, which supports the finding of a weak relationship between
organizational commitment and bureaucratic culture. It is seen that an established culture is formed in
organizations where common beliefs and values are shared, so individual and organizational
integration is stronger, organizational commitment is high, and teachers' organizational commitment is
shaped in a positive organizational culture (McDonald & Gandz, 1991). Similarly, it is seen as a result
of the study that teachers' perceptions of school culture in the dimensions of support, success and task
culture are associated with their perceptions of organizational commitment, and they significantly
predict the organizational commitment perceptions of teachers. According to this, in a school where
there are teachers with high organizational commitment, who strongly believe in the aims and values
of the school, and who are willing to make an effort for the school, the teachers' perceptions towards
the development of the school culture also build up positively. It is expected that the harmony between
the values of school staff and organizational values will increase organizational commitment and
performance. It is seen that one of the important actors of this adaptation process is the school culture
that holds school employees together (Tamer, Iyigiin & Saglam, 2014). Therefore, it is thought that
perception towards school culture can predict teachers' organizational commitment. The results of this
research as well as of other studies (Cakir, 2007; Sezgin, 2010; Maral, 2015; Coban, 2015) on the
subject also support this idea.

According to the correlation analysis results regarding the relationship between teachers'
perceptions of school culture and their resistance to change, it was concluded that there is a weak
correlation between school culture and resistance to change, and that school culture is a low-level but
significant predictor of resistance to change. Studies on the subject also support these findings. Inand1
and Gili¢ (2016) found a very weak relationship between school culture and readiness to change. In
the study conducted by Inandi et al. (2015), it was found that teachers' self-efficacy has a negative
relationship with short-term focus dimension of resistance to change, but no significant relationship
with the dimensions of routine seeking, emotional reaction and cognitive rigidity. Unlike the findings
of this study, Demir (2019) found that school administrators' ability to manage the change has a
positive and high relationship with school culture and its sub-dimensions, except for bureaucratic
culture. In addition, Kulu (2007) concluded that there is a significant relationship between teachers'
reactions to change and the dimensions of school culture. Ada and Ayik (2013) simply define school
culture as a combination of ideals, values, assumptions, beliefs and attitudes that bring the school
community together. Karabal (2018) states that resistance to change manifests itself in individual or
organizational dimensions. The individual structure of resistance to change, its depiction of itself in
the form of covert resistance, and organizational culture, as one of the most fundamental factors of the
change process and if not having the necessary flexibility for accepting change, can all create an
obstacle to change. This situation can be regarded as one of the reasons why school culture does not
significantly predict resistance to change. In addition, the dynamic structure of the schools and the
excessive personnel circulation, which prevents the formation of an established culture, may be the
reason for the weak relationship between the resistance to change and the school culture.

As a result, it can be said that a positive school culture will improve the organizational
commitment of the teachers positively. The reason for the weak relationship between teachers
'perceptions of school culture and their level of resistance to change can be attributed to the teachers'
having different feelings and thoughts or the influence of individual factors, which is one of the
sources of resistance to change. In addition, it should be kept in mind that organizational commitment
is not the only thing that predicts resistance to change, but also the suitability of the work
environment, the leadership style of administrators, the perception of trust and justice, or
psychological, economic and social factors are closely related to resistance to change.
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Based on the findings obtained from the study, emphasis should be given to personnel
empowerment activities by strengthening a management approach based on human relations in order
to create a positive organizational culture in schools, to increase the organizational commitment of
employees and to reduce resistance to change. It should not be forgotten that the employees with high
organizational commitment will feel themselves as a part of the organization, which is important for
the organization to adapt to the change process. Therefore, in order for organizations to accept the
changes that will keep up with the requirements of the time, emphasis should be put on a positive
school culture and activities to increase the organizational commitment of the employees.
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Giris

Toplumlarin, kendi varliklarini siirdiirebilmesi ve gelismeleri takip edebilmesinin 6n
kosulunun kendi amaglarina uygun yetistirdigi insan kaynagi oldugu bilinmektedir. Bu ihtiya¢ duyulan
insan kaynaginin yetistirilmesi siirecinde en énemli iglevi ise egitim sistemlerinin bir alt sistemi olan
okullar yerine getirmektedir. Egitim orgiitleri, diger orgiitlerden farkli olarak dogrudan insana hizmet
verirler. Okulun bu islevleri yerine getirebilmesi i¢in hem i¢inde yasadig1 toplumun isleyisine ayak
uydurabilmesi hem de kendine 6zgii bilesenleri bir araya getirmesi gerekmektedir (Ada ve Ayik,2013).
Okulun kendine 6zgii meydana getirdigi bu yapi, okulun kendi kiiltiiriinii olugturmaktadir. Kiiltiir, bir
grubun yasam seklini ifade eden onlar1 digerlerinden ayiran karmasik bir kavramdir (Gii¢li, Yildirim
ve Dasci, 2016). Okul bir yandan bireylerin toplumsallagsmasini saglarken diger yandan toplumun var
olan kiiltiiriinii bir kusaktan diger kusaga aktarmali ve bireylerde istendik yonde kalict izli davraniglar
meydana getirmek icin olumlu bir 6rgiitsel kiiltiire sahip olmalidir (Korkut ve Hacihafizoglu, 2011).
Okullarin kiiltiirel oriintiisiiniin; biiyiik 6l¢iide parcasi olduklari iist sistem, okul caliganlar1 ve i¢inde
bulunduklar1 yakin c¢evrenin etkilesiminin bir fonksiyonu oldugu bilinmektedir (Gii¢lii, Yildirim ve
Dasg1, 2016). Okul kiiltiirii ¢alisanlarin motivasyonunun arttirtlmasinda ve Ogrencilerin daha iyi
ogrenmesinde belirleyici rol oynayan algi, inang ve diisiincelerin dzel bir dgesidir (Ozdemir, 2012).
Ogrencinin akademik basarisinda, sosyallesmesinde, demokratik tutumlar ve davranislar
kazanmasinda ve okulun verimliliginde okul kiiltiiriiniin biiylik etkiye sahip oldugu goriilmektedir.
Glinimiizde de toplumun gelecege tasinabilmesinde okullarin biiyiikk 6nem tasidigi, bu nedenle
okullarmn etkili bir kurum kiiltiiriine sahip olmas1 gerektigi bilinmektedir (Korkut ve Hacthafizoglu,
2011). Orgiitsel kiiltiir; orgiitte islerin nasil yapilacagim ya da orgiit iginde nasil davranilacagini
gosteren, uzun yillar sonucunda ortaya ¢ikan ve degistirilmesi zor bir unsur olarak tanimlanmaktadir
(Tunger, 2013). Orgiit i¢inde olusturulan giiglii bir kiiltiir, ¢alisanlarn 6rgiit amaglar1 dogrultusunda
daha istekli ve 6zverili bir sekilde hareket etmelerini saglayacaktir. Bunun yani sira 6rgiit kiiltiirtiniin,
calisanlarin birgok davramisini yakindan etkilemesi beklenmektedir. Ornegin olumlu bir orgiit
kiiltiiriinde ¢alisanlarda yabancilagma, titkenmislik gibi olumsuz orgiitsel davraniglarinin azalmasi; is
doyumu, Orgiitsel yurttaslik davranisi, Orgiitsel adanmuslik ve baglilik gibi olumlu orgiitsel
davraniglarin ise artmasi beklenmektedir. Ayrica olumlu bir kiiltiire sahip orgiitlerde, degisime ihtiyag
duyuldugu zaman degisime diren¢ gdsterecek Orgiit i¢i ¢atismalarin yasanmasi beklenmez. Olumlu
yonde bir kiiltiire sahip orglitlerde degisimin orgiitii daha ileriye gotiirecegine yonelik beklentilerin
artarak bu orgiitlerde degisimin desteklemesi beklenmektedir. Orgiitlerde calisanlarin, islerine
orgiitlerine ve diger calisanlara bagliligi arttikca (Sezgin, 2016) olumsuz davranislarin azalarak
etkililigin ve verimliligin artacagi beklenmektedir. Karakullukcu (2015), orgiitlerin hedefledigi
amaclarina ulasmak i¢in; orgiitiin isleyisine, degerlerine, inanglaria siki bir sekilde bagli olan, orgiitle
0zdeslesen, kendini Orgiitiin bir pargasi olarak goriip Orgiitiin ama¢ ve ¢ikarlarii kendi amag ve
cikarlart gibi benimseyen galisanlara ihtiyag duydugunu ifade etmektedir. Bu nedenle orgiitler bir
yandan da mevcut ¢alisanlarini tatmin edip orgiitsel bagliliklarini artirmaya ¢alismak zorundadirlar.
Orgiit kiiltiirii sonucunda acgiga cikacak orgiitsel davramslardan birinin de orgiitsel baglhilik oldugu
birgok arastirmaci tarafindan vurgulanmigtir (Ng, Butts, Vandenberg, Dejoy ve Wilson, 2006; Sezgin,
2010; Tamer, 1yig1'jn ve Saglam, 2014; Yiicel ve Kocak, 2014). Bir kavram ve anlayis bi¢imi olarak
baglilik, toplum duygusunun oldugu her yerde var olup, toplumsal i¢giidiinlin duygusal bir anlatim
bi¢imidir (Karakulluk¢u, 2015). Alanyazin incelendiginde orgiitsel baglilik ilizerine bir¢ok tanim
yapildig1 goriilmektedir. Tamer, lyigiin ve Saglam (2014) &rgiitsel baglilig, ¢alisanlarin Srgiitleriyle
O0zdeslesmesi sonucunda Orgiitiin - degerlerini, hedeflerini belirlemesi; degerler ve hedefler
dogrultusunda caba gdstermesi ve ¢alisanin orgiitte calisma istegi seklinde tamimlamaktadir. Orgiitsel
bagllik, calisanin Orgiite sadakatini yansitan bir tutum ve Orgiit tiyelerinin, Orgiitiin basart ve iyi
durumuna olan ilgilerini devam ettiren bir siire¢ olarak kendini gostermektedir (Northcraft ve Neale,
1996). Orgiitsel baglilik ayn1 zamanda, is gorenlerin bazen istedikleri, bazen ihtiyactan kaynakli olarak
veya ahlaki gereklilik hissettikleri i¢in kurumlarinda ¢alismaya devam etmelerini etkileyen davranig
bi¢cimidir (Meyer ve Allen, 1991). Neves ve Caetano (2006) ise orgiitsel baglilig1 bireyin i¢inde
bulundugu orgiitle kendini 6zdeslestirmesinin ve Orgiite dahil olmasinin derecesi seklinde
tanimlamaktadir. Orgiitsel baghligin, ¢alisanin is ortaminda y&netim siireglerine aktif olarak katilimi,
orgiitteki giiven duygusu, ¢alisanlarin ¢aligmalarinin desteklenmesi ve takdir gormesi ile pozitif yonde
gelistigi bilinmektedir. Orgiite baglilik, ¢alisanin kendini orgiitiin bir pargasi olarak gormesini ifade
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etmektedir. Yenigiirbiiz (2017) orgiitsel baglilig1 yiiksek ¢alisanlarin, orgiitsel siire¢ icerisinde yasanan
degisimlerden daha cabuk etkilenecegini ifade etmektedir. Orgiitsel baglilik kavranu siirekliligi ifade
ederken degisim kavraminin 6ziinde ise yenilik yer almaktadir. Degisim, planli ya da plansiz bir
sekilde bir sistemin belirli bir durumdan baska bir duruma gegirilmesi olarak tanimlanmaktadir (ince,
2005; Polat, 2003). Orgiitsel degisim ise orgiitiin calisanlarinda, alt sistemlerinde veya bunlar arasi
iligkilerde, orgiit ve cevresi arasinda ortaya ¢ikabilecek her tiir degisimi ifade etmektedir (Polat, 2003).
Kiiresellesmeyle birlikte hizla gelisen rekabet ortaminda orgiitlerin giiciinii arttirarak ¢agin gereklerine
uygun hizmet ve {iirlin Uretebilmeleri, degisim ve degisim siireglerini iyi yOnetmeleriyle yakindan
iligkili oldugu bilinmektedir. Gliniimiizde orgiitlerin degisim ve degisim siirecini yonetirken birtakim
sorunlarla karsilastig1 goriilmektedir. Orgiitlerin karsilastigi bu sorunlardan biri de degisime direnctir.
Degisime direng ¢alisanlarin degisim karsisindaki gdsterdigi tutum ve degisimin kapsami ve icerigi ile
ilgilidir (Inandi, Tung ve Gilig, 2013). Bircok calisan baslangicta degisime sicak bakmamakta ve
degisime direng gostermektedir. Stirekli degisen diinyada herhangi bir oOrgiitiin sabit halde varligini
siirdiirmesi beklenmemektedir. I¢ ve dis cevredeki degisim karsisinda, orgiitii yasatabilmek ve
hedeflerine basarili bir sekilde eristirebilmek i¢in, degisimin yakindan izlenmesi ve gecikmeden
gerekli diizenlemelerin yapilmasi gerekmektedir (Gilig, 2015). Yeni bir diizen kurmak girisimi zor,
tehlikeli ve basarisi kuskulu bir eylemdir (Can, 2009). Degisim, 6rgiit igerisinde ¢alisanlarda bir direng
meydana getirebilmektedir. Orgiitteki tiim siirtiisme, ¢atisma, boliinme ve ayrilmalar degisim ekseni
etrafinda toplanabilmektedir (Calik, 2003). Bu nedenle orgiitlerin varliklarini devam ettirebilmeleri
icin saglikli bir degisimin gerceklestirilebilmesi i¢in degisim siirecinin ¢ok 1iyi yonetilmesi
gerekmektedir.

Diinyada yasanan hizli ve siirekli degisimin, hem toplumu hem de toplumsal sistem iginde bir
alt sistem olan orgiitleri etkiledigi bilinirken egitim sisteminin en u¢ noktasinda yer alan egitim
hizmetlerinin {retildigi ve sunuldugu stratejik bir alt sistem olan okullarda toplumsal degisim ve
doniisiimlerden etkilenmektedir (Sisman ve Tasdemir, 2008). Okullar bu anlamda hem degisimin
onciisii olarak ¢evreyi etkilemekte hem de c¢evredeki degisimlerden etkilenmektedirler. Egitim
orgiitleri degisimin getirdigi yeni durumu c¢oziimleyip yonetilmesine iligkin stratejiler gelistiremezse
ve degisimi yonetebilecek yeterlilige sahip degilse bircok sorunla bas basa kalmaktadir (inand1 vd.,
2015). Dolayisiyla okullarin da bahsedilen degisimlerden etkilenmesi beklenmekte, okul igerisinde de
degisimin sart oldugu bilinmektedir.

Okul Kiiltiirii Orgiitsel Baghlik ve Degisime Direng Iligkisi

Kiiltiir, hem toplumsal yapmin degismesinde hem orgiitlerin sekillenmesinde 6nemli yere
sahiptir. Demirtas ve Ekmekyapar (2012) kiiltiiriin, toplum igerisinde davranis driintiileri olusturarak
insanlara yapmak zorunda olduklar1 seylerin neler oldugu ve nasil davranmalar1 gerektigi konusunda
duygu ve sezgiler kazandirdigini ifade etmektedir. Kiiltiiriin temel olarak bir grup insan tarafindan
kabul edildigi degerler ve yargilar dizisi oldugu bilinmektedir. Bu degerler ve kabuller dizisi, neyin
dogru neyin yanlis neyin iyi neyin kot oldugunu belirlemekte, grubun tutum ve davranislarini
etkilemektedir (Cakir, 2007). Okul kiiltiirti ise okulun kendine 6zgii deger, inan¢ ve normlarinin bir
bilesimi (Ozdemir, 2012) olarak ifade edilmektedir. Her orgiitiin oldugu gibi okulun da kendine 6zgii
bir kiiltir dokusu bulunmaktadir. Okulun kendine 6zgii deger yargilart kiiltlirii olusturarak zaman
icinde bicimlenmekte, gelismekte ve o okula has bir yap1 kazanmaktadir. Bir orgiitte var olan kiiltiir
giiclli ise, birokratik islemlere daha az gereksinim duyulmakta, planlama ve karar alma siirecleri
kolaylasmaktadir (Simsek ve Altinkurt, 2010). Sezgin’e (2010) gore orgiit icindeki uygulamalarda ve
siiregclerde standartlagmaya gidilmesi, Orgiit calisanlarina uygun bir ¢alisma ortami saglamakta ve
orgiitsel verimliligi arttirmaktadir. Bununla birlikte Goren ve Yengin Sarpkaya (2014) orgiitlerin
verimliliklerini, ¢alisanlari ve c¢alisanlarmin sahip oldugu bilgi, beceri ve sarf ettikleri cabalarla
gerceklestirebilecegini ifade etmektedir. Bu nedenle her orgiitte veya kurumda oldugu gibi okullarda
da deger, inang, kiiltiir ve baghlik gibi kavramlarin, kurumun saglikli bir sekilde islevini yerine
getirebilmesi ve amaclarina ulasmasi agisindan bilyiik 6nem tasidigi (Oztug ve Bastas, 2012)
unutulmamalidir. Buna dayanarak iirlinlin ve hizmetin niteliginin, ¢alisanlarin baglilik diizeyi ile
dogrudan iliskili oldugu diisiiniilmektedir (Goren ve Yengin Sarpkaya). Baglilik kavrami orgiitiin
hedef ve degerlerini benimsemek, Orgiitiin bir pargasi olmak i¢in ¢aba gostermek ve calisanin
kendisini gii¢lii bir ailenin iiyesi gibi hissetmesi olarak tanimlanmaktadir (Ozdevecioglu, 2003).
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Orgiitlerin varliklarin1 etkili bir sekilde siirdiirebilmeleri icin en onemli faktdrlerden birinin de
orgiitiine yiiksek diizeyde baglilik gosteren calisanlar oldugu bilinmektedir. Orgiitsel baglilig: yiiksek
olan calisanlar, calistiklar1 orgiitiin amag¢ ve degerlerini benimsemekte, orgiit i¢in biiylik ¢aba sarf
etmekte ve oOrgiitte kalmak icin daha fazla istek duymaktadirlar (Goren ve Yengin Sarpkaya, 2014).
Calisanlarin Orglitsel baglhiliklar arttikga Orgiit amaclarimi benimsemeleri ve oOrgiitle kendilerini
0zdeslestirmeleri kolaylagsmakta, fedakarlik duygular artmakta, orgiitteki devamliligimi goniillii olarak
siirdiirmekte ve rollerini etkin olarak yerine getirebilmektedirler (Oztug ve Bastas, 2012). Diisiik
orglitsel baglilik ise ise gec kalma, devamsizlik, diisiik performans ve isten ayrilma ve degisimi
kabullenmeme gibi bireysel ve orgiitsel olumsuzluklara neden olmaktadir (Giil ve Ince, 2005).

Toplumsal sekillenmede 6nemli bir rol tasiyan kiiltiirlin, giinlimiizde bircok bilimsel alana
konu edildigi goriilmekte ve degisim icin de Onem tasityacagi diistiniilmektedir (Gizir,2008).
Toplumsal kiiltiiriin katkist ile sekillenen oOrgiitsel kiiltlir, bireyin yeni bir gruba dahil olmasi ile
davramigsal olarak da degismesine sebep olmaktadir. Orgiitsel kiiltiir degisimin kabulii i¢in gerekli
esneklige sahip degilse degisime engel teskil etmektedir. Bu sebeple degisime ivme kazandirmasi
gereken kiiltiir orgiitsel sorunlarin ve degisime direncin kaynagi haline gelebilmektedir (Tunger,
2013). Bu noktada orgiitsel kiiltiirden etkilenen birey, toplumsal siireglere bu etkilesimi
yansitmaktadir. Orgiit kiiltiiriniin, orgiit icerisindeki davrams ve iliskiler iizerinde giiclii etkisi
oldugunu vurgulayan Giligc (2015), orgiitin degisime hazir olma diizeyini Orgiit kiiltliriiniin
belirleyecegini ifade etmektedir. Degisime direng, ¢alisanlarin degisimin gerekliligine inanmamas,
degisimin kendilerine ve orgiite zarar getirecegini diisiinmeleri ve degisime iliskin olumsuz bir tavir
takinmalar1 sonucu meydana gelmektedir (Calik, Kosar, Kiling ve Er, 2013). Bu nedenle orgiit
tiyelerinin orgiitle uyumu ve orgiit kiiltiiriinii benimsemelerinin énemli oldugu diisiiniilmekte; orgiit
icerisindeki grup dinamiginin atilan bir¢ok adim ve alinan bir¢ok kararda etkili oldugu bilinmektedir.
Orgiit kiiltiiriiniin, orgiit icerisindeki kisilerin ve gruplarin davranislarini yénlendiren normlar,
davraniglar, inanislar ve aligkanliklar (Polat, 2003; Sisman, 2014) oldugu diisiiniiliirse; degisimle
yakindan iligkili oldugunu sdylemek yanlis olmayacaktir.

Girdisi ve ¢iktisi insan olan egitim kurumlarinda olusturulacak giiclii bir okul kiiltiirii algisinin
egitim orgltlerinde Ogretmenlerin okul kiiltiiriine yonelik algilarin orglitsel baghiliklarima ve
degisime dirence yonelik tutumlarina etki edecegi gercegi de ayrica irdelenmesi gereken bir husus
olarak karsimiza ¢ikmaktadir. Bugiine dek yapilan calismalarda okul kiiltiirii, orgiitsel baglilik ve
degisime direng, ya tek baslarina ya da ikili degiskenler seklinde ele alinmis (Sezgin, 2010; Celik,
2014; Giirbiiz, 2017), egitim kurumlarinda ¢alisanlarin okul kiiltiirii algilari ile orgiitsel baghliklar ve
degisime direng diizeyleri arasindaki iliskilerini birlikte inceleyen bir c¢alismaya alanyazinda
rastlanmamistir. Caligmanin bu yoniiyle konuyla ilgili diger arastirmalardan farklilik gdstermesi 6nem
arz etmektedir. Ciinkii orgiitler farkli diigiince ve kiiltiirden gelen bireylerden olusan bir yapidir. Bu
yapinin amacina ulasabilmesi i¢in oOrgiit i¢indeki uygulamalarin calisanlar tarafindan ne sekilde
algilandigini, egitim ¢alisanlarinin okul kiiltiirii ile ne derecede uyum sagladigini, ¢alisanlarin orgiitsel
bagliliklar1 ile degisime direnc gostermelerinde ne derece etkisi oldugunu ortaya koymast yoniinden
onemlidir. Bu nedenle bu arastirma egitim orgiitlerinde calisan bireylerin okul kiiltlirline yonelik
algilarinin orgiitsel baghliklar ve degisime direng diizeyleri lizerinde ne derece etkili oldugunu ortaya
koymasit bakimindan da ayrica O6nem tagimaktadir. Bu c¢aligmanin amaci, ilkogretim okulu
ogretmenlerinin okul kiiltiirtine iliskin algilar ile orgiitsel baghlik diizeyleri ve degisime gosterdikleri
direng arasindaki iligkileri incelemektir.

Yontem
Arastirmanin Modeli

Ogretmenlerin okul kiiltiirii algilar1 ile orgiitsel bagliliklar1 ve degisime direng diizeyleri
arasinda anlamli bir iliski olup olmadiginin ve Ogretmenlerin okul kiiltiiriine yonelik algilarmin
orgiitsel bagliliklar1 ve degisime direng diizeylerini yordayip yordamadiginin incelendigi bu arastirma,
iliskisel tarama modelinde gergeklestirilmistir. Iliskisel arastirma, iki veya daha fazla degisken
arasinda iliski olup olmadigmi ve bunun ne tiir bir iliski oldugunu agiklayip, degiskenlerle ilgili
tahmin yiirtitebilmek igin tasarlanan deneysel olmayan arastirma ¢alismasidir (Christensen, Johnson ve
Turner, 2010). Tarama modelleri gegmiste ya da halen var olan durumu mevcut haliyle betimlemeyi
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amaglamaktadir. Tarama yolu ile bulunan iliskilerde neden-sonug iligkisi kurulamamakta, ancak bu
yonde bazi ipuglart vererek bir degiskendeki durumun bilinmesi halinde &tekinin kestirilmesinde
yararh olabilecek sonuglar vermektedir (Karasar, 2007). iliskisel tarama modeli, karsilastirma ve iliski
sorularindan olugan ¢aligmalar i¢in uygun goriilmektedir (Glinier, Morgan ve Leech, 2015).

Evren-Orneklem

Aragtirmanin ¢aligma evreni 2018-2019 egitim-6gretim yilinda Mersin ili merkez ilgelerinde
(Akdeniz, Toroslar, Yenisehir ve Mezitli) bulunan ilkdgretim okullarinda gérev yapan toplam 3690
ogretmenden olusmaktadir. Aragtirmanin 6rneklemini ise Mersin ili dort merkez ilgesinde ilkogretim
okullarinda gorev yapan 455 Ogretmen olusturmaktadir. Arastirmanin 6rneklemi evrenden oransiz
eleman o6rnekleme yoluyla secilmistir. Saunders, Lewis ve Thornhill’e (2009) gore sayisi belli olan
evren icin 6rneklem hesaplamasi dogrultusunda bu aragtirmanin 6rneklemi %95 giiven diizeyinde ve
%S5’lik hata araligindadir. Bu noktadan hareketle, dreklem biiyiikliigiiniin bu aragtirma igin yeterli
oldugu sdylenebilir. Cinsiyet, 6grenim durumu, mesleki kidem degiskenlerine gore 6gretmenlerin
sayilar1 ve 6rneklem i¢indeki ylizdelik oranlar1 hakkindaki detayli bilgi Tablo 1’de verilmistir.

Tablo 1. Orneklemin cinsiyet dgrenim durumu ve kidem degiskenlerine gére dagilimi

Demografik Ozellikler n %

Cinsiyet Kadin 263 57.8
Erkek 192 42.2
Onlisans 68 14.9

Ogrenim Durumu Lisans 357 78,5
Lisansiistii 30 6.6
1-5y1l 47 10.3
6-10 yil 72 15.8

Mesleki Kidemi 11-15y1l 81 19.1
16-20 yil 168 36.9
21 yil tizeri 18 2.7
Toplam 455 100

Tablo 1’gore drneklemi olusturan 6gretmenlerin 263’1 (%57,8) kadin, 192’si (%42,2) erkektir.
Ogrenim durumlarna gére dgretmenlerin 68’1 (%14,9) dnlisans, 357’si (%78,5) lisans, 30’u (%6,6)
lisansiisti mezunu oldugu goriilmektedir. Arastirmaya katilan 6gretmenlerin 47°si (%10,3) 1-5 yil
arasi, 72’si (%15,8) 6-10 yil arasi, 81’1 (%17,8) 11-15 yil arasi, 87’si (%19,1) 16-20 yil arasi, 168’1
(%36,9) 21 yil ve lizeri kideme sahiptir.

Veri Toplama Araglart
Okul Kiiltiivii Olcegi

Terzi (2005) tarafindan gelistirilen Okul Kiiltiirii Olgegi (OKO) 29 madde igermekte ve dort
alt boyuttan olusmaktadir. (Ornek madde: Bu okulda dogru isler dogru kisilere verildigi i¢in kendimi
bu okula bagh hissediyorum.) Olgek hicbir zaman ve her zaman seklinde siralanan 5°1i likert
tipindedir. Verilerin ¢oziimlenmesinde aritmetik ortalama kullanilmis olup ters kodlu madde
bulunmamaktadir. Destek kiiltiiri alt boyutunu olusturan 8 maddenin faktor yiikleri .501 ile .736
arasinda, biirokratik kiiltiir alt boyutunu olusturan 6 maddenin faktor yiikleri .482 ile .719 arasinda,
basar kiiltiirti alt boyutunu olusturan 9 maddenin faktor yiikleri .443 ile .736 arasinda ve gorev kiiltiirii
alt boyutunu olusturan 6 maddenin faktor yiikleri .563 ile .672 arasinda degismektedir. OKO’nin
destek kiilttiriine iliskin Cronbach Alpha katsayist .88 , biirokratik kiiltiire iliskin Cronbach Alpha
katsayis1 .82, basar1 kiiltiiriine iliskin Cronbach Alpha katsay1s1.76, gorev kiiltiiriine iliskin Cronbach
Alpha katsayis1 .74’tiir. Olgegin biitiin olarak Cronbach Alpha katsayis1 .84’tiir. Bu calismada ise
6l¢egin tamami i¢in Cronbach alfa degeri ise .91 olarak bulunmustur.

Orgiitsel Baghlik Olgegi

Ustiiner (2009) tarafindan gelistirilen Ogretmenler i¢in Orgiitsel Baglilik Olgegi (OIOBO) 17
madde i¢ermekte olup tek boyutludur. (Ornek madde: Okulun amaglarini gergeklestirmek igin
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yeterince ¢aba harcanir.) Olgek ilkdgretim kademesindeki &gretmenlerin okula baglilik duyma
diizeylerini belirlemeye yoneliktir. Olgek alman toplam puana gére degerlendirilmektedir. Olgekten
almacak en diisiik puan 17 en yiiksek puan 85 olup, 6gretmenlerin hissettigi baglilik arttik¢a dlgekten
alinacak puanin artmasi beklenmektedir. Olgek higbir zaman ve her zaman seklinde siralanan 5°li
likert tipindedir. Verilerin ¢oziimlenmesinde aritmetik ortalama kullanilmis olup ters kodlu madde
bulunmamaktadir. Olgegi olusturan maddelerin faktdr yiikleri .44 ile .86 arasinda degismektedir.
Olgegin Cronbach Alpha katsayis1 .92’dir. Bu ¢alismada ise dlgegin tamamu i¢in Cronbach alfa degeri
ise .97 olarak bulunmustur.

Degisime Karst Direng Olcegi

Oreg (2003) tarafindan gelistirilen Degisime Kars1 Diren¢ Olgegi Bayazit (2003) tarafindan
Tiirkceye uyarlanmistir. Olgek 17 maddede ve dort boyuttan olusmaktadir. (Ornek madde: Genel
olarak degisikliklerin olumsuz oldugunu diisiiniiriim.) Olgek kesinlikle katilmiyorum ile kesinlikle
katiliyorum seklinde siralanan 6’11 likert tipindedir. Verilerin ¢éziimlenmesinde aritmetik ortalama
kullanilmig olup olcekte ters kodlu madde bulunmaktadir. Rutin arayis alt boyutunu olusturan 5
maddenin faktor yiikleri .44 ile .70 arasinda, duygusal tepki alt boyutunu olusturan 4 maddenin faktor
yiikleri .54 ile .72 arasinda, kisa vadeye odaklanma alt boyutunu olusturan 4 maddenin faktor yiikleri
49 ile .72 arasinda degigsmekte ve sabit fikirlilik alt boyutunu olusturan 4 maddenin faktor yiikleri .48
ile .68 arasinda degismektedir. Olgegin Cronbach Alpha katsayis1 .70’dir. Bu calismada ise dlgegin
tamamut i¢in Cronbach alfa degeri ise .82 olarak bulunmustur.

Verilerin Analizi

Verilerin analizi iki asamada gerceklestirilmistir. Birinci asamada, bilgisayar ortamina
aktarilan veriler eksik ya da hatali deger, aykir1 deger ve ug¢ agisindan incelenmis; ikinci agamada ise
arastirmanin alt problemleri ¢oziimlenmistir. Hatali deger analizinde, yanlishikla hatali girildigi
diisiiniilen degerler diizeltilmistir. Arastirmada alt problemlerin ¢oziimlenebilmesi i¢in oncelikle her
bir alt 6l¢ekte yer alan maddelerin aritmetik ortalama degerleri belirlenerek o faktor i¢in bir puan
hesaplanmustir. Analizler bu faktor puanlari {izerinden yapilmistir. Ogretmenlerin okul kiiltiirii algilart
ile orgiitsel baghliklar1 ve degisime diren¢ diizeyleri arasinda anlamli bir iliski olup olmadigini
belirlemek icin Pearson korelasyon analizi yapilmistir. Okul kiiltliriiniin orgiitsel baglilig1 ve degisime
direnci yordayip yordamadigimi ortaya koymak i¢in ise Regresyon analizi yapilmigtir. Aragtirmada
anlamlilik diizeyi 0,05 olarak kabul edilmistir.

Bulgular

Okul Kiiltiirii ve Orgiitsel Baghhk Iligkisi
Tablo 3. Okul Kiiltiirii ile Orgiitsel Baglhlik Arasindaki Iliskiye Yonelik Korelasyon Analiz Sonuglar

1 2 3 4 5 Ort. Ss.
Orgiitsel Baglilik 1 3,627 1,00
Destek Kiiltiirii ,162%* 1 3,783 ,802
Basar1 Kiiltiirti ,590** , 796** 1 3,840 ,899
Biirokratik Kiiltiir ,279** ,384** ,380** 1 3,297 ,687
Gorev Kiiltiirii ,506** ,611** ,557** JAB54** 1 4,179 ,639

*p=05

Tablo 3’teki bulgulara gore okul kiiltiiriiniin alt boyutlarindan destek kiiltiirii (r= 0,762; p<
0,01) ile orgiitsel baghilik arasinda pozitif yonli bir iliski oldugu goriilmektedir. Basar1 kiiltiirii (r=
0,590; p< 0,01) ve gorev kiltiri (= 0,506; p< 0,01) ile orgiitsel baglilik arasinda pozitif yonlii ve orta
diizeyde bir iliski bulunmaktadir. Okul kiiltiiriiniin biirokratik kiiltiir alt boyutu (r= 0,279; p< 0,01) ile
orgiitsel baglilik arasinda ise pozitif yonlii zayif bir iliski bulunmaktadir.
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Okul Kiiltiirii ve Degigime Direng Tliskisi
Tablo 4.0kul Kiiltiirii ile Degisime Direng Arasindaki Iliskiye Yénelik Korelasyon Analiz Sonuglari

1 2 3 4 5 6 7 8 Ort. Ss.
Gorev
Kultiirii 1 4,179 639
Biirokratik
Kiiltiir 454** 1 3,297 687
Basari
Kiltiiri ,557**  380** 1 3,840 ,899
Destek
Kiltiiri ,611**  384** 796** 1 3,783  ,802
Rutin Arayis1 ,083** |186** 052 ,051 118 1 2,651 ,885
Duygusal
Tepki ,127* 138**  -.045 -,005 ,061 ,395** 1 3,449 1,067
K. V.
Odaklanma ,069 ,125** 015 ,044 ,080 ,A453**  B72** 1 2,869 1,143
Sabit
Fikirlilik ,046 ,051 ,012 -,027 ,022 ,359**  391**  396** 3,789 892

**p = 0,01 *p=0,05

Tablo 4’teki bulgulara gore okul kiiltiiriinlin alt boyutlarindan goérev kiiltiirii ile degisime
direncin alt boyutlarindan duygusal tepki (r= 0,127; p< 0,01), rutin arayis1 (r= 0,083; p< 0,05) arasinda
anlamli ve diisiik bir iliski bulunmaktadir. Diger yandan gorev kiiltiirii ile kisa vadeye odaklanma (r=
0,069; p> 0,05) ve sabit fikirlilik (r= 0,046; p> 0,05) arasinda ise anlamli bir iligki bulunmamaktadir.
Okul kiiltiiriiniin alt boyutlarindan biirokratik kiiltlir ile degisime direncin alt boyutlarindan rutin
arayis1 (r= 0,186; p< 0,01), duygusal tepki (r= 0,138; p< 0,01), kisa vadeye odaklanma (r= 0,125; p<
0,01) arasinda anlamli ve diisiik bir iliski bulunmaktadir. Biirokratik kiiltir ile sabit fikirlilik (r=
0,051; p> 0,05) arasinda ise anlamli bir iliski bulunmamaktadir. Okul kiiltiiriniin alt boyutlarindan
basgar kiiltiirii ile degisime direncin alt boyutlarindan rutin arayisi (= 0,052; p> 0,05), duygusal tepki
(r=-0,045; p> 0,05), kisa vadeye odaklanma (r= 0,015; p> 0,05) ve sabit fikirlilik (r= 0,012; p> 0,05)
arasinda ise anlamli bir iligki bulunmamaktadir. Okul kiiltiiriiniin alt boyutlarindan destek kiiltiirii ile
degisime direncin alt boyutlarindan rutin arayisi (r= 0,051; p> 0,05), duygusal tepki (r= -0,005; p>
0,05), kisa vadeye odaklanma (r= 0,044; p> 0,05) ve sabit fikirlilik (r= -0,027; p> 0,05) arasinda da
anlamli bir iligki bulunmamaktadir.

Okul Kiiltiiriiniin Orgiitsel Baghlig1 Yordamasi
Tablo 5.0kul Kiiltiiriiniin Orgiitsel Baglihig1 Yordanmasina iliskin Regresyon Analizi Sonuglari

Degiskenler B Sh B T P

Sabit -0,161 0,212 - -0,757 0,450

Destek Kiiltiirii 0,130 0,064 0,083 2,045 0,041

Bagar1 Kiiltiirii -0,049 0,051 -0,033 -0,964 0,336

Biirokratik Kiiltiir -0,061 0,057 -0,054 -1,063 0,288

Gorev Kiiltiirii 0,962 0,067 0,767 14,419 0,000
R=,765 R?= 585 F= 158,879 p< 0,05

Ogretmenlerin drgiitsel baglilik algilarmin yordayicilar1 oldugu diisiiniilen okul kiiltiiriiniin alt
boyutlarindan destek kiiltlirii algisi, biirokratik kiiltiir algisi, gorev kiiltlirii algis1 ve basar kiiltiirii
algisina yonelik coklu regresyon analizi sonuglart Tablo 5°te sunulmustur. Bulgulara gore,
ogretmenlerin okul kiiltiirii 6lgeginin belirtilen dort alt boyutuna yonelik okul kiltiri algilart ile
Ogretmenlerin Orgiitsel baglilik diizeyleri arasinda yiiksek diizeyde ve anlamli bir iligki bulunmaktadir
(R=0,765; R?*= 0,585; p< ,05). Tablo 5’te belirtilen bu degiskenler birlikte drgiitsel bagliliktaki toplam
varyansin %58’ini agiklamaktadir. Standardize edilmis regresyon katsayisina () gore, yordayici
degiskenlerin orgiitsel baglilik iizerindeki goreli 6nem sirasi; “gdrev kiiltiirii”, “destek kiiltiirii”,
“basar1 kiltiiri” ve “biirokratik kiiltiir” olarak ortaya c¢ikmaktadir. Regresyon katsayilarinin
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anlamliligina iliskin t-testi sonuglari incelendiginde ise, “gorev kiiltiri” ve “destek kiltlirii”
boyutlariin, orgiitsel baglilik {izerinde 6nemli (anlamli) bir yordayict oldugu goriilmektedir. “Basari
kiiltiiri” ve “biirokratik kiiltiir” ise orgiitsel baglilik iizerinde 6nemli bir etkiye sahip degildir.

Okul Kiiltiiriiniin Degigime Direnci Yordamast

Tablo 6.0kul Kiiltiiriiniin Degisime Direncin Yordanmasina Iliskin Regresyon Analizi Sonuglari

Degiskenler B Sh B T P

Sabit 2,457 0,232 - 10,608 0,000

Destek Kiiltiirii 0,113 0,069 0,101 1,632 0,103

Bagar Kiiltiiri 0,175 0,055 0,167 3,166 0,002

Biirokratik Kiiltiir -0,059 0,062 -0,073 -0,945 0,345

Gorev Kiiltiiri -0,040 0,073 -0,044 -0,548 0,584
R=,193 R?=,037 F= 4,340 p<0,05

Ogretmenlerin degisime direng algilarinin yordayicilar1 oldugu diisiiniilen okul kiiltiiriiniin alt
boyutlarindan destek kiiltiirii algisi, biirokratik kiiltiir algisi, gorev kiiltiirii algist ve basar kiiltiirii
algisina yonelik ¢oklu regresyon analizi sonuglart Tablo 6’da sunulmustur. Bulgulara gore,
ogretmenlerin okul kiiltiirii 6lgeginin belirtilen dort alt boyutuna yonelik okul kiltiri algilart ile
Ogretmenlerin degisime diren¢ diizeyleri arasinda zayif diizeyde ve anlamli bir iliski bulunmaktadir
(R=0,193; R?= 0,037; p< ,05). Tablo 6’da belirtilen bu degiskenler birlikte degisime direncteki toplam
varyansin % 03’linl aciklamaktadir. Standardize edilmis regresyon katsayisina () gore, yordayici
degiskenlerin degisime direnc {izerindeki goreli 6nem sirasi; “basart kiiltiiri”, “destek kiiltiirii”,
“biirokratik kiiltiir” ve “gorev kiiltliri” olarak ortaya c¢ikmaktadir. Regresyon katsayilarinin
anlamliligina iligkin t-testi sonuglart incelendiginde ise, “basart kiiltiiri” boyutunun degisime direng
tizerinde onemli (anlaml1) bir yordayici oldugu goriilmektedir. “Destek kiiltiiri”, “goérev kiiltiiri” ve
“biirokratik kiiltiir” ise degisime direng lizerinde 6nemli bir etkiye sahip degildir.

Tartisma, Sonuc Ve Oneriler

Egitim oOrgiitlerinin temel amaci Ogrencilerin egitsel, sosyal ve kiiltiirel anlamda ¢agin
gerekleriyle donanmis bireyler olarak yetismelerini saglamaktir. Her alanda kendini yetistirmis
bireyler gelecege giivenle bakabilmekte, kendini toplumun degerli bir pargasi olarak gérebilmektedir.
Gelecege yon verecek nesillerin yetismesi ve bu idealin gerceklesmesi, egitim kurumlarinin sahip
oldugu pozitif bir okul kiiltiirii ve orgiitsel baglilig1 yiiksek calisanlarin varlig1 ve ¢alisanlarin degisime
yonelik tutumlari ile de yakindan ilgili oldugu bilinmektedir. Bunun yani sira caliganlarin
bagliliklarinin ve degisime yonelik tutumlarinin kurumun sahip oldugu kiiltiir ve iklim ile yakindan
iligkili oldugu goriilmektedir. Ciinkii kurum i¢inde yerlesik olan kiiltiir ¢alisanlarin tutum ve
davraniglarim1 biiyiik odlciide etkileyerek calisanlarin bagliliginin, motivasyonun ve verimliliginin
artmasina Onemli katkilar sunmaktadir. Egitim oOrgiitlerinin hedeflerinin ger¢eklesmesinde ve
verimliligin artmasinda etkili olan diger bir faktor ise ¢alisanlarin degisime yonelik tutumlari oldugu
bilinmektedir.  Ozellikle degisime karsi olumlu tutum besleyen calisanlardan, bilgi cagindaki
yenilikleri daha kolay 6ziimseyerek degisimin ve gelisimin yolunu agmasi beklenmektedir. Okul
kiltiirliniin ve orgiitsel bagliligin 6neminin bilinmesi, degisime siirecindeki uyuma katki saglamasi
beklenmektedir. Bu baglamda arastirma bulgularindan elde edilen sonuglar alan yazin ve konuyla ilgi
aragtirmalar 1g1g1nda tartigilmigtir.

Ogretmenlerin okul kiiltiirii algilar1 ile drgiitsel bagliliklar1 arasindaki iliskiler incelediginde,
egitim kurumlarinda c¢alisan 6gretmenlerin okul kiiltiirliniin alt boyutlart olan destek kiiltiirii, basar1
kiiltiirti, biirokratik kiiltiir ve gorev kiiltiirii algilar ile orgiitsel bagliliklar1 arasinda pozitif yonde ve
anlamli bir iligki oldugu sonucu elde edilmistir. Konuyla ilgili arastirmalar incelendiginde Maral ve
Oztiirk (2015), Cakir (2007) ve Coban, (2015) tarafindan yapilan arastirmalarin sonuglar1 bu
arastirmadan elde edilen sonuglarla benzerlik gostermektedir. Glimiiseli (2006) okul kiiltiiriinii, okulun
kimligini olusturan okul caliganlarmin tutum ve davraniglarimi etkileyen maddi ve manevi 6geler
biitiinii, seklinde tanimlamaktadir. Orgiitsel baglilik ise calisanlarin drgiitiin amag¢ ve hedefleri icin
caba gostermesi, Orgiitiin degerlerine sahip ¢ikmasi ve 6rgiit i¢in ¢aba gostermeye istekli olma (Giilova
ve Demirsoy, 2012) olarak tanimlanmaktadir. Gii¢lii bir okul kiiltiiriiniin, ¢alisanlar1 6rgiit amaclari
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etrafinda birlestirmesi ve calisanlarin orgiit i¢in ¢aba gostermesine katki sunmasi beklenmektedir.
Mevcut aragtirma bulgulari ve alan yazin incelemesi sonucunda olumlu yonde gelisen bir okul
kiiltiiriiniin ¢alisanlarin orgiitsel bagliliklarina pozitif yonde bir katki sundugu goriilmektedir. Sezgin’e
(2010) gore destek kiiltiiriniin hakim oldugu &rgiitlerde calisanlar arasindaki iligkiler giivene dayali ve
kargilikli anlayis ve baglilik i¢inde siirdiiriilmektedir; bu ifade caligmanin sonucunda elde edilen
destek kiiltiirii ile orgiitsel baglilik arasindaki pozitif yonli yiiksek diizeyli iliski bulgusunu destekler
niteliktedir. Biirokratik kiiltiirde ise akilci ve yasal yapilanmalar 6ne ¢ikmaktadir. Bu durum da
orgiitsel baglilik ile biirokratik kiiltiir arasindaki zayif iliski bulgusunu desteklemektedir. Ortak inang
ve degerlerin paylasildig1 orgiitlerde yerlesik bir kiiltiiriin olustugu, dolayisiyla bireysel ve orgiitsel
biitiinlesmenin daha gii¢lii oldugu ve oOrgiitsel bagliligin arttig1 ve olumlu bir orgiit kiiltiirii i¢inde
Ogretmenlerin Orgiitsel bagliliklarinin sekillendigi goriilmektedir (McDonald ve Gandz, 1991).
Yapilan aragtirma sonucunda da buna benzer olarak 6gretmenlerin destek kiiltiirii, bagart kiiltiirii ve
gorev kiiltlirii boyutlarinda okul kiiltiirii algilarinin, orgiitsel baglilik algilariyla iligkilendigi ve
orgiitsel baglilik algilarmi 6nemli 6l¢iide yordadigi goriilmektedir. Buna gore, orgiitsel baglilig
yiiksek, destekleyici ve gorev yonelimli orgiitiin amag ve degerlerine giiglii sekilde inanan, orgiit i¢in
caba gostermeye istekli ¢alisanlarin oldugu bir okulda &gretmenlerin okul kiiltiiriintin gelistirilmesi
yoniindeki algilar1 da olumlu yonde gelismektedir. Okul calisanlarinin sahip oldugu degerler ile
orgilitsel degerler arasindaki uyumun orgiitsel bagliligi ve performansi arttirmasi beklenmektedir. Bu
uyum siirecinin dnemli aktorlerinde birinin de okul ¢aliganlarini bir arada tutan okul kiiltiirli (Tamer ve
Iyigiin ve Saglam, 2014) oldugu goriilmektedir. Dolayisiyla okul Kkiiltiiriine yonelik alginin
Ogretmenlerin Orgiitsel bagliliklarini yordayabilecegi diisiiniilmektedir. Bu arastirmanin sonucu ve
konuyla ilgili yapilan diger arastirmalari (Cakir, 2007; Sezgin, 2010; Maral, 2015; Coban, 2015)
sonuclar1 da bu diisiinceyi destekler niteliktedir.

Ogretmenlerin okul kiiltiirii algilar1 ile degisime direng diizeyleri arasindaki iliskiye yonelik
korelasyon analizi sonuglarina gore okul kiiltiirii ile degisime direng ve alt boyutlar1 arasinda ¢ok zay1f
bir iligski oldugu okul kiiltiiriiniin degisime direncin anlaml ve diisiik diizeyde bir yordayicist oldugu
sonucu elde edilmistir. Konuyla ilgili yapilan arastirmalarda arastirma bulgularin1 destekler
niteliktedir. inand1 ve Gilig (2016) okul kiiltiirii ile degisime hazirbulunusluk arasinda iliski yok ya da
cok zayif iliski oldugu sonucunu elde etmislerdir. Inand1 vd. (2015), tarafindan yapilan arastirmada ise
ogretmenlerin  Ozyeterlikleri ile degisime gosterdikleri direncin kisa vadeye odaklanma boyutu
arasinda negatif yonde anlaml bir iliski oldugu rutin arayisi, duygusal tepki ve sabit fikirlilik boyutlar
arasinda ise anlamli bir iligski olmadig1 sonucu elde edilmistir. Arastirma bulgularindan farkli olarak,
Demir (2019) okul yoéneticilerinin degisimi uygulama yeterlilikleri ile okul kiiltiirii ve alt boyutlar
arasinda biirokratik kiiltiir hari¢ pozitif ve yiiksek bir iligki oldugu, Kulu (2007) &gretmenlerin
degisime kars1 tepkileri ile okul kiiltiiri boyutlar1 arasinda genel anlamda bir iliski oldugu sonucunu
elde etmislerdir. Ada ve Ayik (2013) okul kiiltliriinii en basit anlamiyla okul toplulugunu bir araya
getiren idealler, degerler, varsayimlar, inanislar ve tutumlarin birlesimi olarak tanimlamaktadir.
Karabal (2018) ise belli bir durumdan farkli bir duruma gegisi ifade eden degisime direncin bireysel
veya oOrgiitsel boyutta kendini gosterdigini ifade etmektedir. Degisime direncin bireysel yapisi,
gizliden gizliye direnme seklinde kendini gosterebilmesi ve degisim siirecinin en temel faktorlerinden
biri olan orgit kiiltirti, degisimin kabulii i¢in gerekli esneklige sahip degilse degisime engel
olusturabilmektedir. Bu durum okul kiiltiiriiniin degisime direnci yordamamasinin gerekgeleri arasinda
sayilabilir. Ayrica okullarin dinamik yapisinin ve personel sirkiilasyonunun fazla olmasi yerlesik bir
kiiltiir olusmasina engel olusturmasi degisime direng ve okul kiiltiirii arasindaki zayif iliskinin
gerekcesi olabilir.

Sonug olarak olumlu bir okul kiiltiiriiniin ¢aliganlarin orgiitsel bagliliklarmi pozitif yonde
gelistirecegi soylenebilir. Ogretmenlerin okul kiiltiirii algilar ile degisime direng diizeyleri arasindaki
zayif iligkinin gerekcesi olarak 6gretmenlerin farkli duygu ve diislincelere sahip olmasi veya degisime
direncin kaynaklarindan biri olan bireysel faktorlerin etkili olmasi gosterilebilir. Bunun yani sira
degisime direnci yordayan tek seyin oOrgiitsel baglilik olmadigi; ¢alisma ortamimin uygunlugu,
yoneticilerin liderlik tarzi, gliven ve adalet algis1 veya psikolojik, ekonomik, toplumsal faktorlerin de
degisime direngle yakindan iligkili oldugu unutulmamalidir.
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Arastirmadan elde edilen bulgulara gore okullarda olumlu bir orgiit kiltiirii olusturmak,
caliganlarin orgiitsel bagliliklarini arttirmak ve degisime direnci azaltmak icin insan iligkilerine dayali
bir yonetim anlayisini giliclendirerek personel giiclendirme faaliyetlerine agirlik verilmelidir.
Caligtiklar1 orgiite baglilik duyan g¢alisanlarin, kendilerini Orgiitiin bir pargasi olarak hissedecekleri
unutulmamali, rgiitiin degisim siirecine uyum saglayabilmesi i¢in bdyle calisanlarin 6nem tasidigi
unutulmamalidir. Dolayisiyla orgiitlerin ¢agin gereklerine ayak uyduracak degisimleri kabullenmeleri
adina olumlu bir okul kiiltiirii ve calisanlarin orgiitsel bagliliklarin1 arttirmaya yonelik faaliyetlere
agirlik verilmelidir.
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