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Introduction

Education is the process of systematically bringing children to the determined goals in order to
successfully convey the whole of the beautiful and positive behaviors desired to be realized and to
establish relationships (Demirel and Kaya, 2017; Uzun and Kose, 2017). In this process, the child
gains knowledge, skills, behaviors and values. These acquired knowledge, skills, behaviors and values
were systematically transferred to diversify, change and sociologically improve society (Ergiin, 1994).
The concept of value can be defined as the message to be given to the thought and emotion system that
directs and motivates human behavior and affects the decision-making process (Cihan, 2014). Values
education is not only the mechanism that enables us to control our behavior; however, it is the system
that allows us to clearly see the good and the bad, the right and the wrong, and increase our awareness,
as well (Aydin and Akyol Giirler, 2012). This system comes into prominence day by day and is
incorporated in education life. The fact that it is incorporated in education life shows that teachers
have an important role in teaching values (Temur and Yuvaci, 2014). Our values, which have many
functions, are very important in making sense of our lives and directing our feelings (Okumus, 2010).
Values education, which enables us to have a strong character while guiding, also makes us gain
several concepts such as ethics, morality, love, and respect (Howard, Berkowitz and Schaffer, 2004).
The formation of this character for an individual takes place in the first years of life. Teachers are the
people who support the child in the first years of life besides the family (Balci and Yelken, 2013).
Because of this reason, preschool teachers who are at the first stage of education circle should be well
educated and equipped in this regard (Caglar, 2005). With the education received, transferring values
such as morality, accepting the differences and being a society in a systematic and programmed
manner is in the interest of society (Uzunkol, 2014).

At the beginning of the 20th century, schools in many countries, particularly in the United
States of America, provided education in accordance with their values and designed programs in
accordance with this (Uyanik-Balat and Balaban Dagal, 2006). Therefore, the importance of preschool
education and teachers of this field in transferring knowledge, skills, behaviors and attitudes about
values education to the child should not be ignored (Uzun and Kose, 2017). There are three
dimensions of an individual: mental, social-emotional and behavioral. Qualified education perceives
the person as a whole with all dimensions. For this reason, teachers should support the social-
emotional and behavioral areas of the child as well as the mental field (Iscan, 2007). Since values
education is included in the affective dimension, it is an important factor for the child that both family
members and teachers at school know how to present values (Samur-Oztiirk and Deniz 2014).
Research has also revealed that educational institutions and preschool teachers are effective in
teaching values (Erden, 1998; Ogelman and Sarikaya, 2015). Sen (2012) concluded in his study that
the values education given in the preschool period should not only be teacher-centered, and that the
inclusion of the child in this process in the classroom environment by living and doing is effective for
the child to gain values. On the other hand, in the study they conducted with a program that included
values education, Dereli-Iman (2014) took children between the ages of 5 and 6 in an experimental
study and stated that as a result of the provided education, the problem-solving ability, motor skills
and social development of children who received education resulted faster and more positively than
those who did not. Similarly, Samur-Oztiirk and Deniz (2014) state that the implementation of the
values education program is effective in teaching values. This situation shows that preschool education
and teachers have an important role in teaching values (Fidan, 2009; Ulusoy and Dilmag, 2018). In
parallel with this information, the purpose of the study is to examine the opinions of preschool
teachers about values education. It is thought that the results to be revealed in the research will
contribute in terms of guiding teachers and encouraging researchers to make new researches in the
field of values education. In this research, answers to the following questions were sought;

1. How do preschool teachers define values education?

2. What are the values (in order of importance) that should be taught in the preschool
period according to preschool teachers?

3. According to the opinions of preschool teachers, which issues are faced with
difficulties in teaching values education?
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Methodology
Research Model

In this study, which aims to determine the opinions of preschool teachers related to values
education, semi-structured interview technique, one of the qualitative research techniques, was used
and face-to-face interviews were made with the participants. The interview took place at the time
when the participants were available and made an appointment. The interview was transcribed and
lasted an average of 15-20 minutes. In the interview technique, it was aimed to reveal the experiences
of the individuals with respect to the subject being investigated and how they make sense of these
experiences (Biiytikoztirk, Cakmak Kilig, Akgiin, Karadeniz and Demirel, 2015).

Study group

In the selection of the participant group, teachers working in preschool education institutions
affiliated to the Ministry of National Education in the province of Silopi in the 2018-2019 academic
year were reached with the maximum sampling method from the purposeful sampling method. The
study group consists of 50 preschool teachers, 48 of whom are female and 2 of whom are male, who
voluntarily agree to participate in the research. Participants are in the age range of 20-25 (f =28), 26-
30 (f =14), 31-35 (f =4), 36-40 (f =2), 41 and over (f =2). Participants received associate degree (f
=25), undergraduate (f =24) and graduate (f =1) education. The professional experience of the
participants is 0-3 years (f=37), 4-6 years (f =8), 7-10 years (f =4), and 11-more (f=1) years.

Data Collection Tool

In order to collect data in the study, firstly the literature on the research subject was searched
in depth. Afterwards the questions raised were presented to a field expert and the final version of the
interview form was designed. The interview form included four questions on demographic
characteristics and three questions on values education. A pilot study was conducted with 10 preschool
teachers before the data collection process. After the application, it was determined that the questions
were understandable and no changes were made. The final version of the interview form was applied
to preschool teachers after obtaining necessary permissions. During the interviews, the names of the
preschool teachers were expressed as T1, T2, and T3 as required by ethical rules.

Data Analysis

The data obtained in the study were analyzed by the descriptive analysis method and the
content analysis method. In the descriptive analysis method, the data are presented within the scope of
predetermined questions or themes. In addition, direct quotations of the participants are included in the
study to effectively reflect the opinions of participants (Biyiikoztiirk et al., 2015; Merriam, 2013). In
this respect, the subject of researching through the descriptive analysis technique was accepted as the
theme. Content analysis is the association, grouping and interpretation of the data obtained
(Biiytikoztiirk et al., 2015). In the research, themes were determined based on the interview questions.
Codes, on the other hand, were determined as a result of the analysis of the participants' opinions on
the research questions using the content analysis method. Within the scope of the research, the data
were examined by the researchers and codes were created by bringing together similar opinions. In
order to determine the reliability of the determined codes, another field expert independent of the
researchers examined the data and determined the codes. In order to determine the consistency
between the codes determined by the researchers and the codes determined by the field experts, the
reliability formula of Miles and Huberman (1994) [Reliability = Consensus (21) / (Consensus (21) +
Disagreement (4))] was used. It has been determined that there is .84 consistency between the codes.
Within the scope of the reliability formula, a ratio of .70 and above shows that codes are reliable. In
this context, it can be mentioned that the codes determined in the study are reliable. The determined
theme and the codes are shown in the tables and their frequencies are specified. Some sentences
summarizing the opinions of the participants are presented with direct quotations.

Results

In this section the determined themes and codes are expressed in frequency (f).
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Theme 1: The Definition of Values Education

In the research teachers' opinions on the question "How would you define the values
education?" were collected under this heading. The codes for this theme are given in Table 1.

Table 1. Findings regarding the definition of values education

Frequency (f)
Bringing children social values 26
Bringing children positive behavior (affection, respect, cooperation, etc.) 17
Getting to know different cultures and societies 8

Teachers define values education as bringing children social values (f =26), bringing children
positive behaviors such as affection, respect and helping each other (f =17) and getting to know
different cultures and societies (f =8). Some of the teachers' opinions on the subject are as follows:

"...dt is the universal values education required for a better livable future.” (T2)

"...Values education is to bring children the facts such as love, respect, cleanliness,
responsibility, patriotism, benevolence, honesty and morality during activities.” (T9)

"...Values education is the education given to raise individuals who are sensitive and know
social and cultural values." (T17)

Theme 2: Values Targeted to Teach

In the research teachers' opinions on the question "What do you think are the values (in order
of importance) that should be given to children in preschool period?" were collected under this
heading. The codes for this theme are given in Table 2.

Table 2. Findings regarding the importance order of values

Frequency (f)
Respect 39
Affection 38
Toleration 25
Helpfulness 24
Taking responsibility 18
Honesty 17
Patriotism 12
Justice 9
Empathy 7
Mercy 6
Patience 4
Friendship 2
Hospitality 2
Peace 1
Protecting nature and living things 1
Kindness 1

According to the teachers, respect (f =39), love (f =38), tolerance (f =25), helpfulness (f =24),
taking responsibility (f =18), honesty (f =17), patriotism (f = 12), justice (f =9), empathy (f =7), mercy
(f =6), patience (f = 4), friendship (f =2), hospitality (f =2), peace (f =1 ), protecting nature and living
things (f =1) and kindness (f =1) values should be taught. Some of the teachers' opinions on the subject
are as follows:

"... I think the values that should be given to the child at an early age are moral values (love,
respect, cooperation)." (T3)

“... L try to give the value of love first. Unless love is on the basis of everything, nothing can
be succeeded. But kids have difficulty understanding me. Love is a well-known value, but since the
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children here do not receive much love from their families, it is very difficult for them even to perceive
love." (T37)

“... Children do not realize that there are other people and other creatures. We raise selfish
kids who lack empathy. First of all, it is necessary to help children acquire to protect nature, other
living beings and to live with them in peace” (T41)

Theme 3: Difficulties Encountered in the Implementation of Values Education

In the research teachers' opinions on the question “Are there any difficulties in applying values
education? If so, what are they?" were collected under this heading. The codes for this theme are
given in Table 3.

Table3. Findings on the reasons for the difficulties encountered in the implementation of values education

Frequency (f)
Values taught are not supported in practice 17
Limited activities 10
Values remaining abstract 8
Children’s knowing very little Turkish 8
Families’ not being supportive 7
Failure to provide classroom management 2

According to the teachers, providing values education is getting difficult due to the following
reasons: values taught are not supported in practice (f =17), limited activities (f =10), values remaining
abstract (f =8), children’s knowing very little Turkish (f =8), families’ not being supportive (f =7) and
failure to provide classroom management (f =2).

Some of the teachers' opinions on the subject are as follows:

"...When trying to explain values, | have difficulty in explaining values because they are
abstract.” (T5)

"...Yes there is. Since the children do not know Turkish, | cannot get feedback even though I
explain the importance of the issue. | try to give it with drama and story." (T13)

“...Values remain very abstract. I find it difficult to embody the values while telling children
about them. If there were suggestions for activities, maybe | could convey them more easily." (T21)

“...We say respect, love, but when children go home, nothing is left. They come back to class
as if we had never told them about those values. If they received support from their families at home,
their learning would be more permanent. When there are many children, parents don't want to take
care of their children. Families do not know Turkish well, and that prevents them. This process is not
a process that teachers can do alone, families should definitely participate in the process." (T44)

Discussion, Conclusion and Suggestions

In this study, which was conducted to determine the opinions of preschool teachers about
values education, providing children social values has been the most stated definition of values
education. On the other hand, the limited number of opinions they stated such as helping children gain
positive behavior (love, respect, etc.) and get to know different cultures and societies suggests that it
would be beneficial to support them in terms of values education. Within the scope of values
education, the concepts of gaining positive behavior, recognizing differences and adapting to social
processes are emphasized. This situation makes us think that values education remains only at the
knowledge level and values are not transferred to practice. Erden (1998) stated that educational
institutions and teachers have an important role in systematically teaching children the values,
attitudes and behaviors accepted by the society. According to Sen (2012), while teaching values to
children in the preschool period, attention should be paid to the developmental characteristics of the
child and it should be aimed to support all developmental areas. Presenting values education to
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children in this way is considered important in terms of children's easy understanding, internalization
and interpretation of values.

When the opinions of preschool teachers about the values aimed to teach and the order of
importance of the values are examined, it has been observed that teachers prioritize the value of
respect and love the most. However, it has been determined that preschool teachers do not prioritize
values such as kindness, protecting nature and living things. Erkus (2012) stated in his research that
preschool teachers primarily teach the values of love and respect; however, they also think that values
such as tolerance, cooperation, sharing and kindness should be taught. Tiirk (2009), on the other hand,
stated in his research that teachers attach more importance to the value of respect, and that it is not
enough to teach this value alone. When the studies conducted were examined, it was determined that
values such as respect, love, tolerance and helpfulness were mentioned first within the scope of values
education, but values such as kindness, protecting nature and living things were stated after many
values and by a small number of participants.

When the opinions of preschool teachers about the difficulties they face in the application of
values education are examined, it has been determined that there are many situations arising from
teachers, family and environmental conditions. Difficulties in delivering values education are defined
as values’ not being supported in practice, failure to provide classroom management, limited
activities, lack of support from families and children’s knowing little Turkish. Yuvaci, Safak, and Sirin
(2013) stated that values education in the preschool period should be supported in the family and that
including values in daily life would be effective in internalizing values. Similarly, Thonberg and Oguz
(2013) stated that teachers should combine values with practices in life and when examined from this
aspect, it is stated that teachers do not have enough knowledge about values education and practices.
These studies support the research findings.

As a result, it was determined that preschool teachers in the study should be supported about
the scope of values education, how it should be implemented and with which activities it should be
presented.

In parallel with this information, recommendations are listed as follows.

» The number of in-service trainings given to preschool teachers on value education can be
increased.

* In order for the values to be permanent and intertwined with daily life, it can be ensured that
families take an active role in the values education program.

* Preschool education program activity book can include comprehensive activity suggestions
for values education.
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Anahtar Kelimeler

Degisen yasam sartlariyla birlikte toplumda ahlaki ve sosyal yonden ciddi sorunlar
yasanmaktadir. Yasanan bu sorunlarin ¢oziilememesi toplumun ortak degerlerine
yonelik bilincin olusmadigimi gostermektedir. Bu nedenle egitim sisteminin her
kademesinde degerler egitimine yer verilmesi gerekliligi olusmaktadir. Okul
oncesi donem ¢ocugun duygu, disiince, davranis ve tutumlarinin temelinin atildigi
dénemdir. Bu dénemde kazanilan tutum ve davraniglar cocugun ileriki yasantisinin
da temellerini olusturmaktadir. Bu nedenle erken yaslardan itibaren g¢ocuga
degerler egitiminin sunulmasi 6nemlidir. Degerler egitiminin sunulmasinda
programin igerigi, 6gretmenin yeterliligi hedeflenen becerilerin kazandirilmasinda
etkili unsurlardandir. Bu bilgiler dogrultusunda ¢aligmanin amaci, okul 6ncesi
Ogretmenlerinin degerler egitimine yonelik goriislerini belirlemektir. Arastirmanin
calisma grubu 2018-2019 egitim-6gretim yilinda Milli Egitim Bakanligina bagh
Sirnak ili, Silopi il¢esinde okul dncesi egitim kurumlarinda gorev yapan 50 okul
oncesi Ogretmeninden olusmaktadir. Arastirmada veriler arastirmacilar tarafindan
olusturulan goriisme formuyla toplanmustir. Elde edilen veriler betimsel analiz ve
icerik analizi yontemiyle analiz edilmistir. Sonu¢ olarak, okul Oncesi
ogretmenlerinin degerler egitiminin kapsami ve nasil uygulanmasi gerektigi ve
konusunda desteklenmesi gerektigi belirlenmistir.
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Giris

Egitim, gerceklesmesi istenilen giizel ve olumlu davraniglar biitiinliiniin saglikli bir sekilde
aktarilmasi ve iliskiler kurabilmesi i¢in ¢ocuklari belirlenen hedeflere sistemli bir sekilde ulastirma
siirecidir (Demirel ve Kaya, 2017; Uzun ve Kose, 2017). Bu siiregte ¢ocuk bilgiler, beceriler,
davraniglar ve degerler kazanmaktadir. Kazanilan bu bilgiler, beceriler, davranislar ve degerler
toplumu ¢esitlendirmek, degistirmek ve sosyolojik agidan gelistirmek igin sistematik olarak
aktarilmistir (Ergiin, 1994). Deger kavrami, insan davraniglarina yon veren, motive eden, karar verme
stirecini etkileyen diisiince ve duygu Sistemine verilmek istenen mesaj olarak tanimlanabilir (Cihan,
2014). Degerler egitimi; davraniglarimizi kontrol etmemizi saglayan mekanizma oldugu gibi iyiyi ve
kotiiyii, dogruyu ve yanlisi agikca gérmemizi saglayan ve farkindaligimizi artiran sistemdir (Aydin ve
Akyol Giirler, 2012). Bu sistem giin gectikce dnem kazanmakta ve egitim hayatina dahil olmaktadir.
Egitim hayatina dahil olmasi, degerlerin kazandirilmasinda 6gretmenlerin énemli bir rolii oldugunu
gostermektedir (Temur ve Yuvaci, 2014). Bircok isleve sahip olan degerlerimiz hayatimizi
anlamlandirma ve hislerimizi yoOnlendirme konusunda olduk¢a Onemlidir (Okumus, 2010).
Yonlendirirken giiglii bir karaktere sahip olmamizi saglayan degerler egitimi etik, ahlak, sevgi, saygi
gibi kavramlar1 da kazandirmaktadir (Howard, Berkowitz ve Schaffer, 2004). Bu karakterin bireyde
olusmasi yasamin ilk yillarinda ger¢eklesmektedir. Yasamun ilk yillarinda ¢ocuga aileden sonra destek
veren Ogretmenlerdir (Balci ve Yelken, 2013). Bu nedenle egitim kademesinin ilk basamaginda yer
alan okul &ncesi 6gretmenlerinin bu konuda iyi bir egitim almig ve donanimli olmas: gerekmektedir
(Caglar, 2005). Alinan egitim ile toplumu olusturan ahlak, farkliliklar1 kabul etme, toplum olma bilinci
gibi degerlerin sistemli ve programli bir sekilde aktarilmasi toplumun yararmadir (Uzunkol, 2014).

20. ylizyilin baglarinda Amerika basta olmak iizere daha birgok iilkede bulunan okullar kendi
degerlerine uygun egitim vermis ve buna yonelik programlar olusturmustur (Uyanik-Balat ve Balaban
Dagal, 2006). Bu nedenle okul dncesi egitimin ve 6gretmenlerinin degerler egitimi konusundaki bilgi,
beceri, davranis ve tutumlari ¢ocuga aktarmasindaki onemi de goz ardi edilememektedir (Uzun ve
Kose, 2017). Bireyin zihinsel, sosyal-duygusal ve davranigsal olmak iizere 3 boyutu vardir. Nitelikli
egitim kisiyi tiim boyutlariyla bir biitiin olarak algilamaktadir. Bu nedenle 6gretmenler, zihinsel alant
destekledigi kadar cocugun sosyal-duygusal ve davranisa yonelik alanlarmi da desteklemelidir (Iscan,
2007). Degerler egitimi duyussal boyutun iginde yer aldigi i¢in hem aile {iyelerinin hem de okulda
Ogretmenlerin degerleri nasil sunmasi gerektigini bilmesi ¢ocuk agisindan 6nemli bir unsurdur
(Samur-Oztiirk ve Deniz 2014). Egitim kurumlar1 ve okul oncesi &gretmenlerinin degerlerin
kazanilmasinda etkili oldugu yapilan aragtirmalarla da ortaya konmustur (Erden, 1998; Ogelman ve
Sarikaya, 2015). Sen (2012) calismasinda okul Oncesi donemde verilen degerler egitiminin sadece
Ogretmen merkezli olmamasi gerektigini, cocugun yaparak yasayarak bu siirece sinif ortaminda dahil
edilmesinin ¢ocugun degerleri kazanmasinda etkili oldugu sonucuna ulasmistir. Dereli-iman (2014)
ise, degerler egitimini dahil ettikleri bir program ile yiiriittiikleri ¢alismada 5-6 yas araligindaki
cocuklart deneysel ¢aligmaya almig ve verilen egitim sonucunda egitim alan ¢ocuklarin almayan
cocuklara oranla problem ¢dzme yeteneginin, motor becerilerinin ve sosyal gelisimlerinin daha hizli
ve olumlu sonuclandigini belirlemistir. Benzer sekilde Samur-Oztiirk ve Deniz (2014) calismalarinda
degerler egitim programinin uygulanmasinin degerlerin kazanilmasinda etkili oldugunu belirtmektedir.
Bu durum degerlerin kazanilmasinda okul 6ncesi egitimin ve 6gretmenlerin 6énemli bir rolii oldugunu
gostermektedir (Fidan, 2009; Ulusoy ve Dilmag, 2018). Bu bilgiler dogrultusunda ¢aligmanin amaci,
okul dncesi 6gretmenlerinin degerler egitimi hakkinda goriiglerini incelemektir. Arastirmada ortaya
konacak sonuclarin 6gretmenlere rehber olmasi ve aragtirmacilari degerler egitimine yonelik yeni
arastirmalar yapmaya tegvik etmesi yoniinden katki saglayacagi diisiiniilmektedir.

Bu arastirmada asagidaki sorulara yanit aranmigtir;

1. Okul 6ncesi 6gretmenleri degerler egitimini nasil tanimlamaktadir?

2. Okul oncesi Ogretmenlerine gore okul Oncesi donemde kazandirilmasi gereken
degerler (6nem sirasina gore) nelerdir?

3. Okul o6ncesi 6gretmenlerinin goriislerine goére degerler egitiminin kazandirilmasinda

hangi hususlarda zorluk yasanmaktadir?
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Yontem
Arastirmanin Modeli

Okul 6ncesi 0gretmenlerinin degerler egitimine yonelik goriiglerini belirlemeyi amaglayan bu
calismada nitel arastirma tekniklerinden yari-yapilandirilmis goriisme teknigi kullanilmis ve
katilimcilarla yiiz ylize gorlisme yapilmistir. Goriigme katilimcilarm uygun olduklari ve randevu
verdikleri zaman diliminde ger¢eklesmistir. Goriisme yazili olarak kayit altina alinmig ortalama 15-20
dakika silirmiistiir. Goriisme tekniginde, arastirilan konuya yonelik bireylerin deneyimleri ve bu
deneyimleri nasil anlamlandirdiklarint ortaya koymaya calisilmaktadir (Biiyiikoztiirk, Cakmak Kilig,
Akgiin, Karadeniz ve Demirel, 2015).

Calisma Grubu

Katilimer grubunun seciminde amagli Ornekleme yonteminden maksimum 6rnekleme
yontemiyle 2018-2019 egitim-6gretim yilinda Sirnak ili, Silopi ilgesinde Milli Egitim Bakanligi’na
bagli okul Oncesi egitim kurumlarmda gorev yapan Ogretmenlere ulasilmistir. Calisma grubunu
arastirmaya katilmay1 goniillii olarak kabul eden 48’1 kadin, 2’si erkek toplam 50 okul Oncesi
ogretmeni olusturmaktadir. Katilimcilar 20-25 (f=28), 26-30 (f=14), 31-35 (f=4), 36-40 (f=2), 41 ve
tstli (f=2) yas araligindadir. Katilimcilar 6n lisans (f=25), lisans (f=24) ve lisansiistii (f=1) egitim
almistir. Katilimcilarin mesleki deneyimi 0-3 yil (f=37), 4-6 yil (f=8), 7-10 yil (f=4), 11-iisti (f=1) yil
aras1 deneyime sahiptir.

Veri Toplama Aract

Calismada veri toplamak icin 6ncelikle arastirma konusuna yonelik alan yazin taranmuistir.
Sonrasinda olusturulan sorular bir alan uzmanma sunulmus ve goriisme formunun son hali
olusturulmustur. Goriisme formunda demografik 6zelliklere yonelik dort soruya ve degerler egitimine
yonelik ii¢ soruya yer verilmistir. Veriler toplanmadan dnce 10 okul dncesi 6gretmeniyle pilot ¢aligma
yapilmistir. Uygulama sonrasi sorularin anlasilir oldugu belirlenmis ve degisiklik yapilmamistir. Son
sekli verilmis goriisme formu gerekli izinler alindiktan sonra okul oOncesi Ogretmenlerine
uygulanmistir. Gorlismeler esnasinda, etik kurallar geregi okul ncesi dgretmenlerinin isimleri O1,
02, O3 seklinde ifade edilmistir.

Verilerin Analizi

Aragtirmada elde edilen veriler betimsel analiz ve igerik analizi yontemiyle analiz edilmistir.
Betimsel analiz yonteminde veriler oOnceden belirlenen sorular veya temalar kapsaminda
sunulmaktadir. Bununla birlikte katilimcilarin goriislerini etkili sekilde yansitmak igin dogrudan
alintilara yer verilmektedir (Biyiikoztirk vd., 2015; Merriam, 2013). Bu kapsamda betimsel analiz
teknigi ile arastirma korular1 tema olarak kabul edilmistir. Icerik analizi ise, elde edilen verilerin
iligkilendirilmesi, gruplandirilmast ve yorumlanmasidir (Biiyiikoztirk vd., 2015). Arastirmada
goriisme sorular1 temel alinarak temalar belirlenmistir. Kodlar ise, katilimeilarin arastirma sorularina
yonelik goriislerinin igerik analizi yontemi ile ¢oziimlenmesi sonucunda belirlenmistir. Arastirma
kapsaminda veriler arastirmacilar tarafindan incelenmis ve benzer olan goriisler bir araya getirilerek
kodlar olusturulmustur. Belirlenen kodlarin giivenirligini tespit etmek amaciyla arastirmacilardan
bagimsiz bir alan uzmani daha verileri incelemis ve kodlar belirlemistir. Aragtirmacilarin ve alan
uzmaninin belirledikleri kodlar arasi tutarligi tespit etmek icin Miles ve Huberman’in (1994)
giivenirlik formilii [Giivenirlik= Goériis Birligi (21) / (Gorts Birligi (21) + Gorts Ayrihigr (4) )]
kullanilmustir. Kodlar arasinda .84’liik tutarlilik oldugu belirlenmistir. Giivenirlik formiilii kapsaminda
.70 ve istii bir oran olmasi kodlarin giivenilir oldugunu gostermektedir. Bu baglamda caligmada
belirlenen kodlarin giivenilir oldugunu sdylenebilmektedir. Belirlenen tema ile kodlar tablolarda
gosterilmis ve frekanslart belirtilmistir. Katilimcilarin goriiglerini  6zetleyen bazi ciimleler ise
dogrudan alintilarla sunulmustur.
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Bulgular
Bu boliimde belirlenen temalar ve kodlar frekans (f) olarak ifade edilmistir.
Tema 1: Degerler Egitiminin Tanimi

Arastirmada 6gretmenlere yonlendirilen “Degerler egitimini nasil tanimlarsiniz?” sorusuna
iligkin Ogretmen goriisleri bu baglik altinda toplanmistir. Bu temaya iliskin kodlar Tablo1’de
verilmistir.

Tablo 1. Degerler egitiminin tanimina yonelik bulgular

Frekans (f)
Cocuklara toplumsal degerleri kazandirma 26
Olumlu davranis kazandirma (sevgi, saygi, yardimlagma vb.) 17
Farkli kiiltiir ve toplumlar1 tanima 8

Ogretmenler degerler egitimini; toplumsal degerleri kazandirma (f=26), sevgi, saygl,
yardimlagma gibi olumlu davraniglar1 kazandirma (f=17) ve farkli kiiltiirlerle toplumlar: tanima (f=8)
olarak ifade etmektedir. Konuya iliskin baz1 6gretmenlerin goriisleri su sekildedir:

“...Daha giizel yasanilabilir yarinlar i¢in gereken evrensel degerler egitimidir.” (02)

“...Degerler egitimi plan icerisinde yer alan sevgi, saygi, temizlik, sorumluluk, vatan sevgisi,
yvardimseverlik, diiriistliik, ahlak gibi olgularin ¢ocuga etkinlik icerisinde verilmesidir.” (09)

“...Degerler egitimi, duyarl, toplumsal ve kiiltiirel degerleri bilen birey yetismesi i¢in verilen
egitimdir.” (O17)
Tema 2: Kazandwrilmas: Hedeflenen Degerler

Arastirmada  Ogretmenlere yonlendirilen “Sizce 0kul oncesi dénemdeki ¢ocuklara
kazandirimasi gereken degerler (6nem sirasina gére) nelerdir?” sorusuna iligkin 6gretmen gortisleri
bu baglik altinda toplanmigtir. Bu temaya iliskin kodlar Tablo2’de verilmistir.

Tablo 2. Degerlerin 6nem sirasina yonelik bulgular

Frekans (f)
Saygi 39
Sevgi 38
Hosgori 25
Yardimseverlik 24
Sorumluluk alma 18
Diiriistlitk 17
Vatan sevgisi 12
Adalet 9
Empati 7
Merhamet 6
Sabir 4
Dostluk 2
Misafirperverlik 2
Barig 1
Dogay1 ve canlilar1 koruma 1
Nezaket 1

Ogretmenlere gore saygi (f=39), sevgi (f=38), hosgorii (f=25), yardimseverlik (f=24),
sorumluluk alma (f=18), dirtstlik (f=17), vatan sevgisi (f=12), adalet (f=9), empati (f=7), merhamet
(f=6), sabir (f=4), dostluk (f=2), misafirperverlik (f=2), baris (f=1), dogayla canlilar1 koruma (f=1) ve
nezaket (f=1) degerleri kazandirilmalidir. Konuya iligkin bazi 6gretmenlerin goriigleri su sekildedir:

“...Bence erken yaslarda ¢ocuga verilmesi gereken degerler ahlaki degerlerdir (sevgi, saygt,
yardimlasma).” (03)
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“...Once sevgi degerini vermeye ¢alistyorum. Temelinde sevgi olmazsa hichir sey basariya
ulasmaz. Ama ¢ocuklar beni anlamakta zorlaniyor. Sevgi ¢ok bilindik bir deger ama buradaki
cocuklar ailelerinden pek sevgi gérmedigi icin sevgiyi algilamalari bile ¢ok zor oluyor.” (037)

“...Baska insanlarin baska canhlarin da oldugunu fark etmiyor ¢ocuklar. Empati duygusu
olmayan bencil ¢ocuklar yetistiriyoruz. Oncelikle dogayi, diger canlilari korumay:, baris iginde
yasamayt edindirmek gerekiyor” (041)

Tema 3: Degerler Egitiminin Uygulanmasinda Karsulasilan Zorluklar

Aragtirmada 6gretmenlere yonlendirilen “Degerler egitiminin uygulanmasinda zorlandiginiz
durumlar var mi? Varsa nelerdir?” sorusuna iligkin 6gretmen goriisleri bu baslik altinda toplanmistir.
Bu temaya iligkin kodlar Tablo3’te verilmistir.

Tablo3. Degerler egitiminin uygulanmasinda karsilan zorluklarin nedenlerine yonelik bulgular

Frekans (f)
Ogretilen degerlerin uygulamada desteklenmemesi 17
Etkinliklerin kisitli olmas1 10
Degerlerin soyut kalmasi 8
Cocuklarin Tiirkgeyi ¢cok az bilmesi 8
Ailelerin destek olmamasi 7
Sinif yonetiminin saglanamamasi 2

Ogretmenlere gore degerlerin uygulamada desteklenmemesi (f=17), etkinliklerin kisitli olmas1
(f=10), degerlerin soyut kalmasi1 (f=8), ¢ocuklarin Tiirk¢eyi ¢ok az bilmesi (f=8), ailelerin destek
olmamasi (f=7) ve sinif yonetiminin saglanamamasi (f=2) nedenleriyle degerler egitiminin verilmesi
zorlagsmaktadir.

Konuya iligskin bazi1 6gretmenlerin goriisleri su sekildedir:

“...Degerleri  anlatmaya  ¢alisirken  degerler  soyut  olduklarindan anlatmakta
zorlanabiliyorum. ” (O5)

“...Evet var. Cocuklar Tiirkce bilmedigi icin konunun Onemini anlatsam da doniit
alamiyorum. Drama ve hikaye ile vermeye ¢alistyorum.” (013)

“...Degerler ¢ok soyut kalyyor. Cocuklara degerleri anlatirken somutlastirmak konusunda
zorlanyyorum. Etkinlik onerileri olsa belki daha kolay aktarabilirim.” (021)

“...Saygi, sevgi diyoruz ama ¢ocuklar eve gittiginde hi¢biri kalmiyor. Sanki hi¢ anlatmamisiz
gibi geri geliyorlar sinifa. Evde ailelerde desteklese ogrenmeleri daha kalict olacak. Cok ¢ocuk olunca
ilgilenmek istemiyorlar. Tiirkceyi de tam bilmiyor aileler o da engel oluyor. Bu siire¢ 6gretmenin tek
basina yapabilecegi bir siire¢ degil, aileler de mutlaka siirece katilmali.” (044)

Tartisma, Sonuc ve Oneriler

Okul oncesi Ogretmenlerinin degerler egitimi hakkinda goriislerini belirlemek amaciyla
yapilan bu ¢alismada; ¢ocuklara toplumsal degerleri kazandirma en fazla belirtilen degerler egitimi
tanim1 olmustur. Bununla birlikte olumlu davranmig kazandirma (sevgi, saygi vb.) ve farkl kiiltiir ile
birlikte toplumlar1 tanima gibi belirttikleri goriislerin az olmasi degerler egitimi konusunda
desteklenmelerinin faydali olacagini diisiindiirmektedir. Degerler egitimi kapsaminda olumlu davranig
kazandirma, farkliliklar1 tanima, toplumsal siirece uyum kavramlari iizerinde durulmustur. Bu durum
degerler egitiminin sadece bilgi diizeyinde kaldigini, degerlerin uygulamaya aktarilmadigin
diisiindiirmektedir. Erden (1998) ¢ocuklara toplumun kabul ettigi degerleri, tutum ve davraniglari
sistematik bir sekilde kazandirmada egitim kurumlarinin ve 6gretmenlerin énemli bir yeri oldugunu
belirtmistir. Sen’e (2012) gore okul Oncesi donemde cocuklara degerler kazandirilirken ¢ocugun
gelisimsel oOzelliklerine dikkat edilmeli ve gelisim alanlarinin  tamaminin  desteklenmesi
hedeflenmelidir. Degerler egitiminin ¢ocuga bu sekilde sunulmasi ¢ocuklarin degerleri kolaylikla
anlamasi, i¢sellestirmesi ve anlamlandirmasi yoniinden 6nemli goriillmektedir.
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Kazandirilmasi hedeflenen degerlere ve degerlerin 6nem sirasina yonelik okul Oncesi
ogretmenlerinin goriisleri incelendiginde, 6gretmenlerin en ¢ok saygi ve sevgi degerini 6n planda
tuttuklar1 goriilmektedir. Bununla birlikte okul 6ncesi 0gretmenlerinin nezaket, dogay1 ve canlilar
koruma gibi degerlere yer vermedigi belirlenmistir. Erkus (2012) arastirmasinda okul oncesi
Ogretmenlerinin Oncelikle sevgi, saygi degerlerini verdigini bununla birlikte hosgorii, yardimlagma,
paylasma ve nezaket gibi degerlerin de verilmesi gerektigini belirtmistir. Tiirk (2009) ise yaptigi
aragtirmasinda Ogretmenlerin daha ¢ok saygi degerine onem verdiklerini, tek basma bu degerin
verilmesinin yeterli olmayacagini belirtmistir. Yapilan arastirmalar incelendiginde degerler egitimi
kapsaminda saygi, sevgi, hosgorii, yardimseverlik gibi degerlerin 6nce belirtildigi ancak nezaket,
dogay1 ve canlilar1 koruma gibi degerlerin birgok degerden sonra ve az sayida katilimei tarafindan
belirtildigi belirlenmistir.

Okul 6ncesi 6gretmenlerinin degerler egitimi uygulamasinda karsilastiklar1 zorluklara yonelik
goriigleri incelendiginde; 6gretmenlerden, aileden ve g¢evresel sartlardan kaynaklanan birgok durum
oldugu belirlenmistir. Degerler egitiminin verilmesinde karsilasilan zorluklar; 6gretilen degerlerin
uygulamada desteklenmemesi, sinif yonetiminin saglanamamasi, etkinliklerin kisith olmasi, ailelerin
destek olmamasi ve ¢ocuklarin Tiirk¢eyi ¢cok az bilmesi olarak ifade edilmektedir. Yuvaci, Safak ve
Sirin (2013) okul dncesi donemde degerler egitiminin ailede desteklenmesi gerektigini, giinlilk yasam
icerisinde degerlere yer verilmesinin degerlerin igsellestirilmesinde etkili olacagini belirtmistirler.
Benzer sekilde Thonberg ve Oguz (2013) ise Ogretmenlerin degerleri yasam igerisindeki
uygulamalarla birlestirmesi gerektigini ve bu yonden incelendiginde 6gretmenlerin degerler egitimi ve
uygulamalar1 konusunda yeterli bilgiye sahip olmadiklarini belirtmistirler. Bu calismalar aragtirma
bulgularini destekler niteliktedir.

Sonug olarak, aragtirmadaki okul 6ncesi 6gretmenlerinin degerler egitiminin kapsami, nasil
uygulanmas1 gerektigi ve hangi etkinliklerle sunmasi gerektigi konusunda desteklenmesi gerektigi
belirlenmistir.

Bu bilgiler dogrultusunda oneriler asagidaki gibi siralanmaktadir.

* Gorevde olan okul dncesi dgretmenlerine degerler egitimine yonelik verilen hizmet igi egitim
sayist artirilabilir.

* Degerlerin kalic1 ve gilinlilk yasamla i¢ ige olmasi i¢in ailelerin de degerler egitimi
programinin i¢inde aktif rol almas1 saglanabilir.

* Okul oncesi egitim programi etkinlik kitabinda degerler egitimine ydnelik etkinlik 6nerilerine
kapsamli sekilde yer verilebilir.
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