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Abstract

Keywords

In this study, it has been aimed to determine the experiences and views of
teachers working with students with special education need (SEN) towards the
distant education conducted during the pandemic process and EBA (in
Turkish, Egitim Bilisim Agi - EBA). A total of 20 teachers consisting of nine
males and eleven females working with students with SEN have participated
in the study. The study has been conducted with phenomenology pattern being
from the qualitative research methods and the data have been collected with
semi-structured interview technique in the study. The interviews have taken a
period between 14 and 23 minutes. The data attained from the conducted
interviews have been analyzed with descriptive analysis technique. As a result
of the study; it has been determined that giving distant education is not
possible, the special education content of EBA should be enriched, problems
have been seen such as not being able to reach more students and understand
the homework, lack of the individualization of teaching and the failures in
connection and system and teachers do not find EBA TV broadcasts sufficient.
It has also been detected that teachers have had the opportunity of being more
in touch with technology and they gave gained more research experience
regarding the distant education. Additionally; teachers have been found to
suggest that teachers should produce more content for their colleagues, the
content should be enriched by the Ministry of National Education (MoNE) and
families should sustain their contact with teachers. The findings have been
discussed within the context of the studies regarding distant education and
EBA and suggestions have been made for the partners.
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Introduction

Individuals with SEN are expressed as the ones differentiating from their peers in terms of
their characteristics below or above the norms when compared to the individuals showing normal
development in physical, intellectual, social and developmental characteristics (Akg¢amete, 2010).
Therefore; these types of individuals also have a need for special education due to their different
characteristics. Upon this; Eripek (2005) specifies the individuals with different characteristics as the
children whose educational requirements should be planned individually and in short, specifies the
individuals with special education need as the ones in need of special education.

According to the Regulation of Ministry of National Education (MoNE) on Special Education
Services; special education is defined as the education given in the environments in accordance with
the characteristics of the individuals needing special education and formed for these types of
individuals via the individualized and developed educational programs and the personnel raised to
meet the educational and social needs of these individuals (OEHY, 2018). Individuals with special
education need (SEN) could get the special education rendered to them in different environments.
These types of individuals get the education provided to themselves in normal classroom (for inclusive
education), support education room, special education classroom and special education schools and get
their support education in special education and rehabilitation centers (Osmaniye Rehberlik and
Arastirma Merkezi, 2018). However; after the recently seen Covid-19 pandemic, just like the
individuals showing normal development, the individuals with SEN needing special education have
also had to sustain their educational needs by joining the distant education process.

Various definitions are seen to be made in the literature regarding distant education. In the
definition made by California Distance Learning Project (CDLP 2004), distant education is defined as
an education system formed by establishing communication and connection between the students and
the resources used in the education of the students. United States Distance Learning Association
(USDLA, 2004) defines distant education as the transmission and transportation of education to the
away student via and with the help of the technologic tools such as voice, image, satellite, video and
computer. When the made definitions are considered, distant education could be specified as the
transmission of the education necessary to be given to the individual aimed to be taught without any
border of time and space using various technologic tools.

When the concepts taking place in the definitions of distant education are taken into
consideration, it is expressed that distant education has some conceptual bases. These bases could be
sequenced as (1) provision of new opportunities, (2) provision of the integrity between education and
teaching and job and profession, (3) formation of a democratic educational process, (4) ensuring the
education to be lifelong, (5) individual education, (6) efficient beneficence from the existent
educational institutions, (7) inclusion and use of technology in education, (8) consideration of the
needs of technology, society and individuals, (9) reaching wider environments/masses, (10) provision
of the integrity of the education provided to the individuals and masses and (11) balancing the
educational expectations and financial opportunities (Alkan, 1996; Toker Gokge, 2008). As well as
these specified conceptual bases, it could be said that distant education process has benefits for
individuals such as giving different educational options, provision of the equality of the opportunities,
facilitation of mass education, provision of a standard in educational programs, minimization of cost in
the education and teaching of individuals, giving a qualified education to individuals, giving freedom
to students, giving students a rich education and teaching environment, ensuring the students to have
education in an environment different from classroom, provision of individual and independent
learning, giving the individuals the consciousness of individual learning responsibility, ensuring both
the massification and individualization of the education and removal of the limitation of time and
space (Kaya, 1996; Kaya, 2002).

Distant education process also has some limitations as well as these benefits (Kaya, 1996).
These could be sequenced as (1) no realization of the face to face education relationships, (2)
limitation of the socialization of the students, (3) no provision of help to the students who cannot learn
without help and learn themselves, (4) termination of the period of time of the studying students
spared for themselves, (5) no benefit of the students from applied lessons, (6) inefficiency in the
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realization of behaviors requiring skills and (7) addiction to technology (Biiyiikkaragdz and Civi,
1994).

Distant education process could both be synchronously and asynchronously, namely
independent on time and space. In synchronous education, the instructors and students sustain their
education simultaneously and in communication and interaction in the same space. They ask questions
to one another, search for answers to their questions and solve tests related to the subject.
Asynchronous education is a web-based education. students could follow and watch their lessons in
the desired time and space on web (Isik Karaci, Ozkaraca and Birogul, 2010). For this reason; web-
based online education technology platforms are formed both at home and abroad. When the online
education platforms developed abroad are examined, the benefit of the teachers and students in
developing countries is taken into consideration (Trucano, 2017). While some of these platforms
determine international target mass with their contents, some of them are rendered for the service of
the teachers and students in national scope. Geekie and Nafham could be given as the examples for
national platforms. Geekie provides free smart lesson system for the students in Brazil to prepare for
university exams (Sakowski and Tovolli, 2016). Nafham has been developed as a free online system in
Egypt. In this system, teachers upload their videos and applications and serve them for the use of
students (Alayyar, Aljeeran, and Almodaires, 2018). In Turkey, Education Information Network
(EBA) could be given as an example as similar to them.

EBA is defined as an online social education platform rendered for the free usage of teachers
and students by the General Directorate of Innovation and Education Technologies (EBA, 2016). EBA
is an education platform prepared for the purpose of rendering rich, various and educative contents to
teachers and students, contributing to the learning of students by considering different learning styles,
using technology as a tool, not as a purpose and meeting the needs of teachers and students with
various contents (MoNE, 2016). EBA continues to improve by following the developments both in
education and technology while rendering rich e-contents by considering the students in different
levels (EBA, 2016).

When the literature is examined, it is possible to encounter with the studies examining the
views of teachers and students on EBA use (Ates, Cerc¢i and Derman, 2015; Aktay and Keskin, 2016;
Bozkus and Karacabey, 2019; Coskunserge and Iscitiirk, 2019; Caliskan and Sahin Izmirli, 2020;
Kuyubasioglu and Kilig, 2019; Kana and Aydin, 2017; Kapidere and Cetinkaya, 2017; Saklan and
Unal, 2018; Sahin and Erman, 2019; Tiirker and Giiven, 2016; Tiiystiz and Climen, 2016; Timur,
Yilmaz and Isseven, 2017). When the conducted studies are examined, it is seen that the views of the
teachers and students on EBA and the use of EBA have been examined. It is also seen that the teachers
whose views have been examined work with the students continuing to high school and middle school
and showing normal development. As a result of the literature review, no studies determining the
experiences and views of the teachers working with students with SEN on the distant education
process and EBA could be reached. It is thought that the determination of the views of the teachers
working with students with SEN during the recently seen pandemic process on their students, families,
distant education they give and the hardships in the EBA usage of students and their families and
making suggestions regarding the subject will be beneficial both for future studies and the partners.
Thereof; with which communication channels teachers working with students with SEN interact with
their students during the pandemic period, how they sustain the distant education process and the
determination of their experiences and views on EBA form the requirements of this study.

Aim of Study

The general aim of the conducted study is to determine the experiences and views of teachers
working with students with SEN on the distant education process an EBA. The following questions
have been tried to be answered within the direction of this general aim:

What are the experiences and views of the teachers working with students with SEN on the
distant education process of their students?

What are their experiences and views on EBA?
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Method
This part contains the model of the study, study group, data collection data analysis.
Model of the Study

This study has been conducted with qualitative research approach. It has been patterned as
phenomenology research frequently used among qualitative research methods (Yildirim and Simsek,
2016; Hatch, 2002; Creswell, 2014). Phenomenology method has been preferred in this study due to
the fact that it provides opportunity for the researchers to reveal the data regarding a phenomenon
upon the real experiences of the participants (Creswell, 2014).

Study Group

Criterion sampling technique being from the purposeful sampling methods used in the
qualitative studies has been determined to form the group of the study. With criterion sampling
method, qualitative researchers determine some criteria to determine the study group with which they
could obtain richer data regarding a certain subject and prefer the study group among the participants
meeting these criteria (Yildirim and Simsek, 2016; Mertens, 2010). In this study, some criteria have
been determined regarding the aim of the study. These have been determined as (a) being a special
education teacher working with students with SEN, (b) being a general education teacher with
inclusive student with Sen, (c) working as a staffed teacher in the schools within the body of the
Ministry of National Education and (d) conducting distant education in the period during which
education and teaching have been suspended due to the New Coronavirus (Sars-CoV-2) pandemic we
are in. Interviews have been made with a total of 20 teachers meeting these criteria and voluntary to
participate in the study. The demographic data of the participant teachers are given in Table 1.

Table 1. Demographic data of the participant teachers

Code Education Graduated Disability Level of Student

Name Gender ~ Age Level Department Type of School with SEN
Business - Moderate-Severe
T F 28 Undergraduate Administration Primary School Intellectual Disability
T2 F 24 Undergraduate  Special Education Middle School Mild Intellectual Disability
T3 F 28  Undergraduate Turk|§h Language Primary School Mild Intellectual Disability
and Literature
T4 M 28  Undergraduate Special Education Primary School Mild Intellectual Disability
T5 F 22 Undergraduate Guidance Middle School Moderate-Sev_ere_ .
Intellectual Disability
T6 M 39  Undergraduate Special Education Spema}l Education Mild Intellectual Disability
Vocational School
. . . Moderate-Severe
T7 M 28  Undergraduate Special Education Primary School Intellectual Disability
T8 M 32 Undergraduate  Special Education Middle School Mild Intellectual Disability
T9 M 39 Undergraduate Special Education  JPecial Education Mild Intellectual Disability
Vocational School
T10 M 31  Graduate Special Education Vocational High School ~ Mild Intellectual Disability
T11 F 39  Undergraduate Special Education Middle School Moderate-Sev_ere_ .
Intellectual Disability
T12 F 37  Undergraduate Classroom Teaching  Primary School Mild Intellectual Disability
T13 F 26 Undergraduate Theology Middle School Mild Intellectual Disability
. . . Moderate-Severe
T14 F 28  Undergraduate Special Education Primary School Intellectual Disability
T15 M 32 Undergraduate  Special Education Middle School Mild Intellectual Disability
- Special Education - -
T16 M 35  Undergraduate Classroom Teaching Vocational School Mild Intellectual Disability
T17 F 33 Undergraduate  Special Education Spema}l Education Mild Intellectual Disability
Vocational School
. . Special Education . -
T18 M 40  Undergraduate  Special Education Vocational School Mild Intellectual Disability
T19 F 31  Undergraduate Special Education Middle School Moderate-Sev.ere. .
Intellectual Disability
T20 F 27  Graduate Special Education Guidance and Research Mild Intellectual Disability

Center
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When the demographic data of the teachers participating in the study are examined in Table 1,
it is seen that 9 of the participants are males, 11 are females and their age range is between 22-40. It
has been determined that 14 of the teachers work with students with mild intellectual disability and 6
of them work with moderate and severe intellectual disability. 14 of the participants 2 of whom are
graduate and 18 of them are undergraduate have graduated from special education, 2 of them have
graduated from classroom teaching, one of them has graduated from theology, one of them has
graduated from guidance, one of them has graduated from Turkish language and literature and one of
them has graduated from business administration. One of those participating in the study works in
guidance and research center, seven of them work in middle school, five of them work in special
education vocational school, six of them work in primary school and one of the works in vocational
high school.

Data Collection

In the study, the following questions have been asked to the teachers working with students
with SEN for the purpose of determining their experiences and views on the distant education process
and EBA. The questions asked to the teachers are below.

1.  What would you like to say regarding the education students with SEN get in the distant
education process?

2. What would you like to say in the issue of rendering an efficient education with distant
education to the students with SEN?

3. What kind of problems have you experienced regarding the students in distant education
process?

4. What kind of experiences have you gained during the distant education process?

What kind of problems have you experienced or are you experienced regarding the use of

Education Information Network (EBA)?
6. What would you like to say regarding the content of EBA prepared for students with
SEN?

What would you like to say regarding the broadcast of EBA TV for students with SEN?

8.  What would you like to say regarding the benefits provided by EBA to the students with
SEN, their teachers and their families?

9. How have you established or are you establishing communication during the distant
education process with your students with SEN?

10. What do you think about the issue of whether the communication ways except for EBA
are efficient or not?

11. What are your suggestions regarding EBA for the teachers working with students with
SEN, families and the Ministry of National Education?

12. In your opinion, what could be done for a more efficient usage of EBA in special
education?

o

~

The data of the study were collected by the researchers between the dates May 10", 2020 and
May 22", 2020. The questions of the study have been formed as a result of the literature review and
field experiences of the researchers and then, they have been sent for opinions to experts having a
doctorate degree in the field of special education, computer and teaching technologies and assessment
and evaluation. After that, the form has been finalized as a result of the coming suggestions and
feedbacks. There are a total of 12 questions in the form and there are probing questions for some
guestions. Semi-structured interview technique being from the qualitative data collection technigues
has been used to collect the data of the study (Yildirim and Simsek, 2016). The interviews have been
conducted online due to Covid-19 pandemic. A pilot online video interview has been conducted with a
31-year-old male special education teacher meeting the requirements of the study before the interviews
and it has been tried to determine at what level the questions of the study are comprehensible. As a
result of the conducted pilot study, researchers have discussed upon the questions of the study and
finalized the form. Teachers have been reached via cell phones for the study, they have been asked
whether they are voluntary to participate or not and after that, an appointment has been requested from
them for online video interview. The approvals of every participant for being a participant in the study,
recording of their views in the study and the analysis of the data attained from the study for
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publication, their rights regarding the study conducted on the participants have also been specified to
them and they have been informed that their real names will not be used in any way. The interviews
with the participant teachers have taken a period of time between 14 minutes and 23 minutes.

Validity and Reliability

The validity and reliability studies in qualitative studies could more clearly be specified with
the concepts of “persuasiveness, transmissibility and approvability” (Yildirim and Simsek, 2008). To
ensure persuasiveness, the findings attained as a result of the study have been shown to 25% (5
teachers) of the voluntary teachers and their participant approvals have been taken. Besides; the
statements of the participants regarding the questions of the study have been put in quotes to ensure
the external validity of the study. To ensure transmissibility, the raw data attained from the study,
research questions and the statements of the participants have been shown to the field experts, their
approvals have been taken and how the participants have been selected has been explained. To ensure
approvability in the conducted study, the aim of the study has been explained and research questions
have been prepared as a result of the literature review.

It is suggested in the literature that an interview guide be prepared to collect the interview data
in a reliable way (Hatch, 2002). In the conducted study, interview guide has been prepared to be able
to conduct the interviews in a certain standard by the writers of the study. Reliability calculation,
namely deciphered reliability calculation has been conducted in writing the attained interview records.
Interview records have been numbered line by line by the researchers and written. After that, another
researcher from the study group has written the recordings in 25% of the interview records and the
writings have been compared.

In addition; reliability data have been collected among the coders by the researchers. Coding
reliability is also suggested in the literature to determine at what level the correlation of similar data
with similar codes by writers are reliable (Yildirnm and Simsek, 2016). 25% of the research data have
been sent to an independent researcher having a graduate degree in the field of special education and
being a candidate of doctor in the same field and he has been requested to analyze the data. Then, it
has been considered at what level the attained codes are convenient.

Data Analysis

The data of the study have been analyzed using the descriptive analysis technique being from
the qualitative research methods (Yildirim and Simsek, 2016; Mertens, 2010). In this technique; data
are arranged by forming themes or sub-themes when necessary regarding the asked questions and
direct quotations are given place to reveal the views in a clearer way (Yildirim and Simsek, 2016). In
this study, the questions have been accepted as main themes and direct quotations have been given
place for each theme.

Findings

In this part; the findings attained from the interviews conducted for the purpose of determining
the experiences and views of the teachers working with students with SEN on the distant education
process and EBA have been included. Participants have been given code names such as T1 and T2 and
their views have been cited. The tables have been formed by determining the questions used in the
study as categories and taking the citation frequency “f” into consideration.

The findings regarding the views of the teachers upon the education taken by the students with
SEN during the distant education process are given in Table 1.
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Table 1. The findings regarding the views of the teachers upon the education taken by the students with SEN
during the distant education process

Answers f

I do not think it is an efficient education 10
I do not think it is sufficient 6
It is a nonfunctional education 5
It is an education to ensure them not to forget the existent knowledge 4
4
4

I think it is an efficient education
It is an education that requires cooperation
It is an efficient education when system problems are solved 2

When Table 1 is examined; while the teachers working with students with SEN have
expressed the education given to the students during the distant education as an efficient education, an
education to ensure them not to forget the existent knowledge, a productive education, an education that requires
cooperation and an efficient education when system problems are solved, they have also stated that they do not
think it is an efficient and sufficient education and this education given at a distance is not functional. The
statements of the participants regarding the education given to the students with SEN during the distant
education process are given below in quotation.

T1. “‘Because it also stems from the fact that my student has an ultimate attention deficit and
specific learning disability in face to face education, I give suggestions to him about this process to be
rather for not forgetting the existent knowledge”

T5. ““I do not think it contributes a lot and we could add something from ourselves”

79. ““It is a novel experience yet. It cannot be said for now that it provides a lot of benefits. We
cannot be efficient for our students in front of the phones and tablets. The conditions hardly provided
in classroom environment become almost impossible when online. It could be more functional if
conditions are enhanced and family support increases”

T13. ‘I do not think that distant education is at a desired level in terms of special education, |
think that face to face education is more important and is a need”

The findings regarding the teachers to be able to give an efficient education via distant
education to the students with SEN are given in Table 2.

Table 2. Findings regarding the teachers to be able to give an efficient education via distant education to the
students with SEN

Answers f

Distant education is impossible with students with SEN 11
The content of EBA should be enriched 8
Parents should be included in the process 6
More studies should be conducted with parents 5
5
4

Parents should be trained on the distant education process
Parents should give education within the guidance of teacher
Games should be focused 3

When Table 2 is examined; on giving an efficient education with distant education to the
students with SEN, teachers have specified the views that distant education is impossible with these
types of students, the content of EBA should be enriched, parents should be included in the process,
parents should be trained on the distant education process, parents should give education to the
students within the guidance of teacher and games should be focused. The views of the teachers
regarding the issue are given in quotations below.

T6. “‘It is necessary to enrich the contents more”

T15. ““Contents could be enriched. Games could be focused. Activity numbers could be
increased according to the levels”
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T8. ““If distant education continues, it will be more correct to focus on the repetition of the
previously taught and studied subjects rather than teaching a new subject and behavior in terms of
special education”

T17. ‘It could be possible to talk about efficiency after the families are brought to a good
level in the issue of education”

The findings regarding the problems teachers experience with students during the distant
education are given in Table 3.

Table 3. Findings regarding the problems teachers experience with students during the distant education
Answers f

Not being able to reach the student

Incomprehension of the given homework and activities

Not being able to establish communication

Indifference of students to homework and activities

I have not generally had a serious problem

At the point of individualizing the teaching

Inability to find sufficient resources

I have had problems in the individualization of teaching

Inability to reach the convenient resource

I have not had any problem

At the point of giving homework and receiving feedback

Not receiving feedback 15

Incompletion of activities by students 6

Incompletion of activities and homework by student on time 4

Not being able to find activities for student level 4
3
3
f

=N W NN NN oo NN

I have not had any problem
Communication problem with parents and student
At the point of Internet and technology literacy

Insufficiency of the student in using technology 11
Reluctance of the parents in using technology 9
I have not had any problem 3

When Table 3 is examined; during the distant education process, teachers have mentioned not being
able to reach the student, incomprehension of the given homework and activities, not being able to
establish communication, indifference of students to homework and activities, inability to find
sufficient resources and inability to reach the convenient resource; at the point of giving homework
and receiving feedback, they have mentioned not receiving feedback, incompletion of activities by
students, incompletion of activities and homework by student on time, not being able to find activities
for student level, communication problem with parents and student and at the point of Internet and
technology literacy; they have mentioned the insufficiency of the student in using technology and the
reluctance of the parents in using technology. The statements of the participants regarding the issue are
specified below in quotations.

T2. “‘Unfortunately, the students had hardship in understanding”

79. “In the simplest term, not being face to face with students was a problem on itself;
because, we had lots of repetitions in teaching a subject and we had a better efficiency from the
studies in face to face education with the students. We cannot intervene and lead the students in the
way we want in distant education”

T15. “‘We got good results, but this is up to the follow of the parents a bit, because you give
homework and the student is doing homework if the family is dealing with the student”
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T1. “‘I am trying to give homework convenient for his level and that will not make him bored,
but there could be problems in feedback due to the fact that my student is a hard boy in the issue of
studying”

The findings regarding the experiences gained by the teachers working with students with
SEN during the distant education process are given in Table 4.

Table 4. The findings regarding the experiences gained by the teachers working with students with SEN during
the distant education process

Answers f
Conducting research on the distant education process 10
Reading the related resources 10

Being more in touch with technology 7
Realization of the efficiency of face to face education 6
The experience of guidance to parents 3
Realization that this process could be beneficial and practical 2
Realization of the requirement of the arrangement of contents 2
Gaining a different viewpoint 1

When Table 4 is examined; regarding experience during the distant education process, the
teachers working with students with SEN have stated conducting research, reading the related
resources, being more in touch with technology, realization of the efficiency of face to face education,
the experience of guidance to parents, realization that this process could be beneficial and practical,
realization of the requirement of the arrangement of contents and gaining a different viewpoint. The
statements of the participants regarding the issue are specified below in quotations.

T11. “‘Ensuring the integration of family guidance and school education at home by the family
has gained a different viewpoint and guidance experience to our work”

T17. “‘It made me understand how efficient face to face education actually was and even the
fact that the impact of distant education is too weak in special education”

120. “‘Unfortunately, I saw that distant education is inefficient for special children”

T4. “‘I am continuously examining the conducted studies to minimize the distance between the
students and me. Of course, | am also sure that this will make a positive accumulation in me”

The findings regarding the problems experienced by teachers while using Education
Information Network (EBA) are given in Table 5.

Table 5. The findings regarding the problems experienced by teachers while using Education Information
Network (EBA)

Answers f

Students cannot get used to EBA 6
| am not using EBA 2
I have not had any problem 2
Systemic Problems f
Slow operation of EBA system 16
E,;ljr;g unable to log in EBA out of the determined 12

Regarding the use of EBA by parents f
Indifference of parents to the use of EBA 3
Inability of using Internet and technology by parents 2

f
9

Regarding the use of EBA by teachers
Inexperience regarding the use of EBA
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When Table 5 is examined; teachers have specified that they experience problems like the
adaptation of students to EBA, slow operation of EBA system, inability to log in out of the determined
hours regarding the use of EBA; and like the indifference of parents and inability of parents for using
Internet and technology regarding the EBA usage of parents; and like the inexperience of teachers
regarding the EBA usage of teachers. The statements of the participants regarding the issue are quoted
below.

17. “‘Unfortunately, we cannot log in, it mostly opens hard”

T9. “EBA is insufficient in terms of content. It is also not convenient for the level of my
student. I unfortunately do not use it”

T15. “‘l have had logging in problems during the intensive hours. I decreased these problems
by logging in via e-state”

T18. “‘The indifference of our students and parents towards EBA or the gradual decrease of
the interest on the first days and even also the viewing of our lessons by the student have not been
sufficient; because the situations like ‘Is there anything s/he didn’t understand’ and ‘Is there anything
1 haven’t mentioned’ have been lengthened out”

The findings covering the statements of the teachers on the content prepared for students with
SEN by EBA are given in Table 6.

Table 6. The findings covering the statements of the teachers on the content prepared for students with SEN by
EBA

Answers f

| do not find it sufficient 20
Individual differences have not been taken into 15
consideration

There is no currently prepared content 11
The number of learning outcomes is deficient
The prepared contents are not eye-catching
Contents are not student-centered

I have used the primary school content

It is convenient for the students with moderate-severe
disability

w 01O O

When Table 6 is examined; teachers have stated that they do not find the EBA content
prepared for students with SEN sufficient, individual differences have not been taken into
consideration, there is no currently prepared content, the number of learning outcomes is deficient, the
prepared contents are not eye-catching, contents are not student-centered, they have used the primary
school content and the content is convenient for the students with moderate-severe disability. The
statements of the participants regarding the issue have been quoted below.

T9. ““An effort has been made, but it is already hard to address all students”
T1. “‘l do not think it is sufficient”

T10. ‘I would like the enrichment of the content and the existence of richer contents
according to the levels”

T16. “‘The content for special education in EBA was a known subject, this deficiency was tried
to be completed in time when distant education started; in my situation, | sent studies to my students
within the direction of their IEP plans from the primary school curriculum according to the conditions
of my students; but when we think of our special students with moderate-severe disability, the
problems are seen more clearly in terms of them”

The findings covering the statements of teachers regarding the broadcasts of EBA TV for
students with SEN are given in Table 7.
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Table 7. The findings covering the statements of teachers regarding the broadcasts of EBA TV for students with
SEN

Answers f

I do not find it sufficient 16
| find it sufficient 6
Problems observed regarding the broadcasts of EBA TV f
Inconsideration of individual differences 8
Students to be unable to reach the broadcast whenever they want 6
3
1
f

Frequent observation of technical problems
I have not had any problem
Suggestions of teachers regarding the broadcasts
Broadcasts could be arranged according to individual differences 12

Students with SEN could easily reach the broadcasts 8
Broadcasts could be prepared by taking the disability types into 8
consideration

Students with SEN could watch whenever they want 7
The presenter giving the lesson could consider the individual 5
differences

Presenter could speak slower 5
Rich contents could be prepared 4
Activity-based game contents could be included 3
Nutrition and daily life could be included 2
Contents regarding visual arts and music could be prepared 1

When Table 7 is examined; while most of the teachers have stated that they find the broadcasts
of EBA TV for students with SEN sufficient, they have also stated that individual differences have not
been taken into consideration, students cannot reach the broadcasts whenever they want and technical
problems have been frequently observed regarding the broadcasts of EBA TV. Teachers have given
suggestions on the broadcasts of EBA TV regarding the fact that broadcasts could be arranged
according to individual differences, students with SEN could easily reach the broadcasts, students with
SEN could watch whenever they want, the presenter giving the lesson could consider the individual
differences, presenter could speak slower, rich contents could be prepared, activity-based game
contents could be included, nutrition and daily life could be included in the broadcasts and contents
regarding visual arts and music could be prepared. The statements of the participants regarding the
issue are quoted below.

T7. “‘We rather faced technical problems; I hope they are solved”

T1. ““As I have said, subjects and lectures have been added for our students in EBA TV after
also the Ministry has realized later on; they were especially for the moderate and severe students, but
they Were not sufficient. Of course, unfortunately distant education is not convenient for us”

T15. “‘Although there have been failures seen in hard periods, I think we should consider them
positively. It is already a hard process to give education to the students directly or at a distance from
TV for special education”

T19. “‘Activity-based games could be increased”

T20. “‘It is efficient for families in terms of guidance, but it is insufficient for students. Richer
contents could be presented”

The findings covering the statements of teachers regarding the benefits of EBA to their
colleagues working with students with SEN, to students and to the families are given in Table 8.
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Table 8. The findings covering the statements of teachers regarding the benefits of EBA to their colleagues
working with students with SEN, to students and to the families

Answers
To the teachers working with students with SEN
Being more in touch with technology

Leading towards examining more studies

Leading towards the seek for overcoming the process with least
damage

Opportunity of closely following the student out of school

It has no benefit

-

To students with SEN
Learning the use of technology
Increasing the interest in the lesson and activity
It has no benefit
Doing homework in a digital environment
Decreasing the fear of being in social environments
Interaction with technology
Smooth continuation of the educations

To families

Spending more time with their children
Gaining more information about the competences of their children
Gaining technology awareness
Gaining technology literacy

Gaining experience regarding the activities they could do with their
children

R WA OO NN WS DO DN WO O

When Table 8 is examined; teachers have stated that EBA has benefits such as being more in
touch with technology, leading towards the seek for overcoming the process with least damage and the
opportunity of closely following the student out of school for teachers working with students with
SEN; such as learning the use of technology, increasing the interest in the lesson and activity, doing
homework in a digital environment, decreasing the fear of being in social environments, establishing
communication via technology and smooth continuation of the educations for the children with SEN.
For the families, they have stated that EBA has benefits such as spending more time with their
children, gaining more information about the competences of their children, gaining technology
awareness, gaining technology literacy and gaining experience regarding the activities. The statements
of the participants regarding the issue are given below in quotations.

T10. ““I am not so sure whether it provides a benefit in concrete meaning, but I think that it
may cause to a wish in the issue of the contribution of us as the special education teachers in the
subject of producing content”

T2. “‘We have seen different types of activities for the aimed skills. It gained us a nice variety”

79. “For the students abstaining from entering social environments or having the fear of
making mistake, these types of information tools could decrease this fear”

T16. “‘Students continue their education without getting worse”

T19. “‘They have gained experience about the use of technology and giving education to their
children”

T4. “If I use EBA in classroom, if student uses EBA with his/her family at home, if family is
included in the process; they can learn what their children learn, what kind of studies they do and
what they will learn; parents could study with their children at home like a teacher in the classroom
on EBA and the use of EBA should be explained to the parents in detail”
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The findings covering the statements of teachers regarding how they establish communication
with their students with SEN out of EBA during the distant education process are given in Table 9.

Table 9. The findings covering the statements of teachers regarding how they establish communication with
their students with SEN out of EBA during the distant education process

Answers f
Phone call 15
On WhatsApp 14
Video call 7
Via mail 2
Video conference 1
YouTube 1
Zoom 1

When Table 9 is examined; teachers have stated that they establish communication with the
students with SEN out of EBA during the distant education process by calling, writing on WhatsApp,
making video call, via video conference, via YouTube and with Zoom application. The statements of
the participants regarding the issue are given below in quotations.

T1. ““Phone call, video call, WhatsApp”
T8. “‘Phone and video call
T15. ““‘Message program, video conference programs’’

T19. “‘Communications have been established a lot with the families and the students who
could speak via voice and video call”

T12. *I communicate with them via phone calls and messages”

The findings regarding what teachers think of whether the communication ways out of EBA
are efficient or not are given in Table 10.

Table 10. The findings regarding what teachers think of whether the communication ways out of EBA are
efficient or not

Answers f
| find them more efficient than EBA 17
I find them partly efficient 10
More flexible than EBA 8
More comfortable than EBA 6

When Table 10 is examined; teachers have stated that the communication ways they use
except for EBA are more efficient, partly efficient, more flexible and more comfortable than EBA.
The statements of the participants regarding the issue are given below in quotations.

T2. “‘It is more flexible and could sometimes be more comfortable”
T6. “*“More efficient than EBA”
T10. “I think that WhatsApp is more efficient in this process _for my student”

T18. “I can say that video conference programs have been more efficient; it has been more
efficient to see the student and parent though it is not like face to face education”

T21. ““The most efficient communication is face to face; then comes the video call being the
closest. The Ways ensuring this may be more efficient”

The findings covering the statements of teachers regarding their suggestions to their
colleagues, families and Ministry of National Education for EBA are given in Table 11.
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Table 11. The findings covering the statements of teachers regarding their suggestions to their colleagues,
families and Ministry of National Education for EBA

Answers
To teachers working with students with SEN

They could upload their own activities and videos
Studies conducted on EBA could be followed
They could prepare activities convenient for student level
They could separate students into groups
The could individualize the content
They could use EBA content in group lessons
They could guide the families about EBA content

To families
They could support EBA use of their children
They could guide their children
They could sustain communication with the teacher
They could get help about the use of EBA
They could provide teacher-student communication
They could examine studies on the content of EBA
They could follow the sent activities and homework
They could use EBA more actively

To Ministry of National Education

Content could be enriched for students with SEN
Teacher views could be had while preparing EBA content
Teacher demands and wishes could be considered

Student levels could be considered in content preparation

Application-development training could be given to
teachers

Broadcast hours could be increased
Systemic problems could be solved 12

—
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When Table 11 is examined; teachers have given suggestions to their colleagues, families and
Ministry of National Education on EBA. For teachers working with students with SEN; they have
stated that they could upload their own activities and videos, studies conducted on EBA could be
followed, they could prepare activities convenient for student level, they could separate students into
groups, the could individualize the content, they could use EBA content in group lessons and they
could guide the families about EBA content; for families, they have stated that they could support
EBA use of their children, they could guide their children, they could sustain communication with the
teacher, they could get help about the use of EBA, they could provide teacher-student communication,
they could examine studies on the content of EBA, they could follow the sent activities and homework
and they could use EBA more actively and for Ministry of Education; they have stated that content
could be enriched, teacher views could be had while preparing EBA content, student levels could be
considered in content preparation and broadcast hours could be increased. The statements of the
participants regarding the issue are given below in quotations.

T13. “‘Usage could be increased in accordance with the levels of our students”
T8. ““I suggest them to use EBA more actively”

T11. “‘They could apply the contents related to student”

T6. ‘‘More contents for special education”

T18. ‘It is necessary to increase the contents in the issue of special education”

T15. “‘Ministry of National Education should rather learn the demands and complaints of
teachers working in the field from the first person”
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The findings covering the statements of teachers regarding what could be done for a more
efficient use of EBA in special education are given in Table 12.

Table 12. The findings covering the statements of teachers regarding what could be done for a more efficient use
of EBA in special education

Answers f
EBA content could be prepared by considering individual differences 19
Content could be prepared by taking disability types into consideration 18
Students could be trained in the issue of EBA usage 18
Parents could be trained in the issue of EBA usage 17
Computer could be given to each student 16
EBA content could be enriched 16
Internet opportunity could be provided to each student 15
Seminar could be given to teachers about EBA usage 14
Every teacher could upload their applications they do 13
Partners could exchange opinions 12
Whether same broadcast is efficient in different disability groups could be 10

evaluated

When Table 12 is examined; for more efficient usage of EBA in special education, teachers
have stated that EBA content could be prepared by considering individual differences, content could
be prepared by taking disability types into consideration, students and parents could be trained in the
issue of EBA usage, computer could be given to each student, EBA content could be enriched, Internet
opportunity could be provided to each student, teachers could upload their applications to the system
and whether same broadcast is efficient in different disability groups could be evaluated. The
statements of the participants regarding the issue are given below in quotations.

T20. “‘Computer should be given to every student and free Internet should be assigned”

T12. ““There could be a page where there are examples from the applications conducted by
every teacher. In this way, we could have a wide network of sharing for each level and learning
outcome”

T4. ““Contents should be enriched; because, the levels of students are very different although
their diagnoses are same when we take their education and progress until today into consideration.
S0; there could be activities with abundant options convenient for their levels”

78. ““I do not think it will be very efficient for autistic students due to the issue of making an
eye contact. But, | think it could be beneficial in the issue of video-based teaching for students having
a bit more education”

T1l. ““How is a subject taught by taking the lessons and programs of special education
classrooms and schools as the basis? For instance; the concept subject of red will be taught. How is
this concept taught, how is the evaluation of teaching done? It is necessary to add detailed
explanatory study videos”

Consequently; the teachers working with students with SEN have stated that distant education
has brought some problems and they have had difficulties in establishing communication with the
students with SEN and their families and in the issues of giving homework and taking feedback.
Teachers have expressed that contents convenient for the levels of students with SEN have not been
uploaded to EBA system and the existent contents are not convenient for the levels of the students
with SEN. In addition; the teachers working with students with SEN have specified that the students
and parents cannot log in EBA system whenever they want, they have had problems in logging in the
system and they behave reluctantly in using the system due to the fact that they do not sufficiently
know the system of EBA.

Discussion, Result and Suggestions

As in many states, the face to face education and teaching activities conducted at schools have
been suspended by MNE also in our state after the new type coronavirus (Sars-CoV-2) pandemic in
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the world and in our state. A national distant planning and application have started in all stages of the
education right after the given suspension and the students with SEN have also been included in this
process, though late. This study has been conducted for the purpose of determining the experiences
and views of teachers working with students with SEN in this process on the distant education process
and EBA. The findings of the study, the findings of the studies in which general education teachers
take place as participants due to not being able to find a study examining the views of the teachers
working with students with SEN on distant education process in the literature and the findings of the
studies related to giving web-based education to the students with SEN in the literature will be
discussed.

When the findings of the first and second questions of the study are examined, it is seen that
teachers frequently state views regarding the fact that distant education is not fruitful and also possible
for students with SEN. When literature is examined; the group most neglected at the dimension of
conducting the education of students with SEN via distant education is specified as the children with
intellectual disability and learning disability (Bohman and Anderson, 2005). Because; most of the
children in this group experience limitations in certain areas and for this reason, they have difficulties
in accessing distant education. The reasons for this situation are cited as insufficiencies in reading-
writing levels, memory problems, limited attention skills, insufficiencies in problem solving skills and
some insufficiencies in persistence of vision (Andersen and Rowland, 2007). Some of the
insufficiencies experienced for distant education by children with intellectual disability among the
individuals with SEN indicate the problems regarding the life responsibility and the sub-steps taking
place in it. The children with intellectual disability are known to have some insufficiencies in their life
responsibility skills when compared to their peers showing typical development (Wehmeyer, 2007).
For this reason; this experienced situation supports the negative attitudes of teachers towards this
issue.

When the findings of the third question of the study are considered; one of the problems
experienced most by teachers towards students is the problem of not being able to reach the student
and their insufficiency to understand the given activities and homework. Furthermore; the
insufficiency problems of students at the point of technology and Internet literacy and the problems
seen in having feedback regarding the given homework have been frequently mentioned by teachers.
The underlying reasons for these problems are thought to be the insufficiency of students in the issue
of taking life responsibility (Wehmeyer, 2007), the problems seen in reading and writing skills,
memory problems (Andersen and Rowland, 2007) and in addition, the receiver and expressive,
therefore, communication problems, visual perception problems, learning characteristics and the
insufficiencies in basic computer and Internet use skills (Wehmeyer, Smith, Palmer and Davies, 2004).
These are also seen in literature as the main obstacles to be seen during the web-based education
process of the students with SEN. It is thought that these problems could be overcome in a healthy
way with family support and the supports from siblings.

Clearly; the obviation of these obstacles will be possible with a meticulous analysis and
evaluation of the pre-condition skills regarding this and the skills necessary during the process and the
preparation/implementation of the intervention program for the areas to be needed. The nonexistence
of such a preparation in this process and sudden suspension of face to face education have left the
students, teachers and parents without a solution in some issues. Still; it is believed that this situation
will be a guide in different topics for teachers and researchers while arranging the content of the
continuing education programs as well as the experienced negativities. A frequently stated problem for
this question is the inability to find sufficient resources and inability for the individualization of
teaching. This situation is in parallel to the other studies conducted in the literature. In the studies
conducted by Kurtdede, Fidan, Erbasan and Kolsuz (2016) and Tiirker and Giiven (2016), it is seen
that teachers find the resources in EBA insufficient and they do not produce sufficient content for
EBA. The problems in the issue of increasing the resource variety and the individualization of
teaching are seen as situations that could be overcome with the self-devotion of teachers after a certain
point and this issue is thought as an important subject necessary for the software the program
developers to pay attention.

When the findings regarding the fourth question of the study are considered, it is seen that
teachers have stated their views regarding the fact that they have examined studies related to the
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distant education process and tried to improve themselves by reading the related resources. Although
the teachers have previously specified views regarding the fact that distant education is inefficient and
it is not possible to use it in special education in this issue, this pandemic process could be said to have
lead them towards improving themselves and examining studies on distant education. Maybe in this
process, many special education teachers and the teachers working with students with SEN have used
EBA to give education for the first time. This situation will be a subject they will deal with more in the
future in terms of adding richness to the lessons, making evaluations, increase or generalization of the
permanence. The study also conducted regarding this issue by Kurtdede, Fidan et.al. (2016) with
teachers supports this situation and states that teachers use EBA rather for repetitions and giving
homework. Similarly; the findings of the study conducted by Timur, Yilmaz and Isseven (2017) with
middle school students also support this situation and expresses that students use it to strengthen and
repeat what they have learnt at home from the different resources. Again; another study conducted by
Kana and Aydin, (2017) states that teachers complain about the connection and systemic problems, in
accordance with the findings of this study.

Maybe the last thing to be wanted by a teacher desiring to establish communication with
his/her student with SEN and sustain the sustain the distant education process is to have connection
and systemic problems. It is thought that the solution of the problems seen until coming to this point
will be attained in a way, but the program and software developers have a heavy burden in such a
situation. When it is considered that there are approximately one million teachers within the body of
MNE, it is believed that the infrastructure of this system should be conducted in a qualified way.

When the findings regarding the fifth question of the study are considered, teachers have
expressed regarding EBA that students have problems due to not being accustomed to EBA and most
frequently, the system slows down and students cannot log in whenever they want. These findings
show similarity with the studies conducted in the literature on EBA. For instance; teachers mention the
infrastructure and system problems in the study conducted by Bozkus and Karacabey (2019).

When the views of teachers regarding the content of EBA prepared for students with SEN,
being the sixth question of the study, are examined, it is specified that teachers do not find the content
sufficient and individual differences have not been taken into consideration. These findings of the
study are also in parallel to the studies conducted in the literature. For instance; in the studies
conducted by Bozkus and Karacabey (2019), Kurtdede Fidan et.al., (2016) and Kana and Aydin,
(2017), it is specified by teachers that the contents are insufficient and needed to be enriched.
However; although the responsibility of the development of EBA seems to be basically under the
responsibility of MNE, it is cited as a system that will be enriched and developed with the
contributions of teachers and students after a certain point (Karasu, 2018). The enrichment of the
system in terms of special education is considered to be possible within the context of mostly the
teachers and their students. Because; when it is considered that every disability group in the students
with SEN is an unbelievably heterogeneous group within themselves, it is thought it will not be easy to
prepare ready content previously. For this reason; it is considered that it will be beneficial in this
situation to support the prepared software items in the issue of providing opportunities for
individualization and also the simplification of them according to the disability groups. The children
showing intellectual disability have various problems (Heward, Alber-Morgan and Konrad, 2017) and
they experience various limitations in recalling the information they need and processing more
information in their mind when compared to their peers with the same chronological age (Bergeron
and Floyd, 2006). Thereof; it is necessary to present the education in a simpler way, with more
repetitions and in stages with multiple example and in this way, it is necessary to ensure permanence
and generalization.

When the views of teachers related to the broadcasts of EBA TV for the students with SEN are
examined, it is seen that they do not frequently find the broadcasts sufficient and the broadcasts are not
individualized. When the suggestions regarding the broadcasts are taken into consideration, there are
views on the requirement that broadcast content be prepared according to the disability groups. The
ultimate difference in the performances of the students with SEN and the incredibly heterogeneous
structure of the disability groups within themselves are thought to be on the basis of the problems
experienced regarding EBA TV. As well as the broadcasts of EBA TV special education for students,
it could be suggested that the content be arranged for families in a way that they will answer the
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question “How and what can I study with my child?”. Every family knows the strong and weak sides
of their own children in the best way and within this direction, they have the potential to be able to
individualize the teaching more carefully. Besides; when the literature is examined, it is seen that
family-mediated applications are the interventions with scientific basis in the issue of gaining new
behaviors and skills to children (National Professional Development Center (NPDC), 2020).

When the findings regarding how teachers have established communication during the distant
education process with the students with SEN except for EBA are examined, it is seen that the
channels of phone, WhatsApp and video call have been frequently used for communication and views
have been given by teachers in the issue of their high efficiency. The reason for this could be thought
to be the insufficient arrangement of EBA system for the use of individuals with cognitive disability.
Besides; there are various obstacles related to the distant education of the children with intellectual and
learning disability being the group having more cognitive problems although the desired results have
been attained in the web-based distant educations conducted with students with visual, hearing or
physical disabilities and the software items and programs for this are neglected (Keeler and Horney,
2007). Therefore; being obliged to conduct distant education via the software items and programs not
specially prepared for students with SEN is thought to have led the teachers to different and easy
communication establishment ways. When the literature is examined, it is suggested that the programs
to be prepared for the individuals with intellectual disability should have certain properties. Main
suggestions are as follows; (a) images, photos, symbols or pictographs should be used together with
the written texts, (b) clear and basic texts should be used, (c) a consistent navigation opportunity and
design should be used in every page and (d) titles, headings and tips should be used in every page
(Friedman and Bryen, 2007).

When the thoughts of teachers on the contributions of EBA to their colleagues, students and
families are examined, they have stated that its greatest contribution to the colleagues and students are
to be more in touch with technology and to gain Internet and technology literacy. Wehmeyer et.al.,
(2004) state that the computer and technology usage rates of the students with SEN are too low when
compared to their peers and the reasons for this situation may be so variable, but the reason for this is
ignoring the children showing intellectual disability in the provision of accessibility to the use of
technologic devices and computer. One of the obstacles necessary to be terminated in giving web-
based distant education to the students with disability is the obstacle of “accessibility” both for
teachers and students (Keeler and Horney, 2007). In this process, it is thought that the fact that both
students/families and teachers have to be in close touch with technology has led them towards seeking
solutions for the problem of accessibility. Also; there are studies on the fact that the students with SEN
do not know the basic information about technology in sufficient level and the teachers are also
suggested to improve themselves not only in terms of technology knowledge, but also in the
dimension of “technologic and pedagogic content knowledge” (Anderson and Putman, 2020). The
improvement of technology literacy in terms of both teachers and students is important to be able to
provide qualified distant education. When the views of teachers covering their suggestions for MNE
are considered, they have frequently stated views within the direction that the content should be
enriched. This finding is also in parallel to the findings of the studies conducted on EBA (Kurtdede
Fidan, Erbasan and Kolsuz, 2016; Tiirker and Giiven, 2016; Karacabey 2019).

At the end of the study; the teachers working with students with SEN have frequently stated
their views regarding the fact that it is not possible to give distant education to the students with SEN
and regarding this, EBA content should be enriched. Teachers have specified regarding the problems
they have experienced on the use of EBA that students cannot get accustomed to EBA, EBA system
operates slowly, the system cannot be logged in whenever wanted and the parents are reluctant to use
EBA and in addition, they are inexperienced in the issue of EBA use. The teachers participating in the
study have expressed that they have established communication with the students with SEN rather via
phone, WhatsApp application and video call except for EBA during the distant education process.

Teachers have given suggestions to their colleagues on EBA at the points of uploading their
own activities and videos, following the studies conducted on EBA and to the families at the point of
supporting the EBA use of their children. Moreover; teachers have given suggestions for MNE in the
issue that the contents prepared for students with SEN should be enriched and the views of teachers
should be taken into consideration during the preparation process of EBA content. This study is
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limited to the participants interviewed, to qualitative research being from the research methods and to
the interview technique being from the data collection techniques and the following suggestions could
be given:

o  Educative seminars could be given on the efficient and fruitful usage of EBA to the
parents with children with SEN.

e Educative seminars could be given on the efficient and fruitful usage of EBA to the
teachers working with children with SEN.

e When the findings of the conducted study have been examined, it has been detected that
there is no content in EBA system for the students with SEN. For this reason;
education content in accordance with the levels of the students with SEN could be
prepared.

e  The teachers working with children with SEN could upload their activities and videos to
EBA system for the use of their other colleagues.

e  This study has been conducted with 20 teachers working with students with SEN. Similar
studies could be conducted with more participants and with the addition of the
quantitative dimension.
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Giris

Ozel gereksinimli bireyler; fiziksel, zihinsel, sosyal ve gelisimsel 6zellikler olarak normal
gelisim gosteren bireylere kiyasla normlarin altinda ya da iistiinde olan bu 6zellikleri bakimindan
akranlarindan farklilasan bireyler olarak ifade edilmektedir (Akcamete, 2010). Dolayisiyla bu tiir
bireylerin de farkli &zelliklerinden dolay1 6zel egitimine gereksinimleri bulunmaktadir. Buradan
hareketle Eripek (2005) farkli 6zelliklere sahip bireylerin egitim gereksinimlerinin bireysel planlama
yapilmasini gerektiren ¢ocuklar olarak ifade etmekte kisacasi 6zel gereksinimli bireyleri de o6zel
egitime gereksinimi olan birey olarak belirtmektedir.

Milli Egitim Bakanlhigi (MEB) Ozel Egitim Hizmetleri Y&netmeligi’ne gore dzel egitim, dzel
egitim gerektiren bireylerin egitim ve sosyal ihtiyaglarini karsilamak icin yetistirilmis personel,
bireysellestirilmis ve gelistirilmis egitim programlari ile bu tiir bireylerin 6zelliklerine uygun ve bu tiir
bireyler i¢in olusturulmus ortamlarda verilen egitim olarak tanmimlanmaktadir (OEHY, 2018). Ozel
gereksinimli bireyler kendilerine sunulan 6zel egitimi farkli ortamlarda alabilmektedirler. Bu tiir
bireyler kendilerine saglanan egitimleri normal smiflar (kaynastirma egitimi olarak), destek egitim
odasi, 6zel egitim smifi, 6zel egitim okullarinda almakta destek 6zel egitim hizmetlerini ise 6zel
egitim ve rehabilitasyon merkezlerinde alabilmektedirler (Osmaniye Rehberlik ve Arastirma Merkezi,
2018). Ancak son yasanan Covid-19 salginindan sonra normal gelisim gosteren birey gibi 6zel egitime
ihtiya¢ duyan 06zel gereksinimli bireyler de egitim gereksinimlerini uzaktan egitim siirecine dahil
olarak devam ettirmek zorunda kalmiglardir.

Alanyazinda uzaktan egitime yonelik cesitli tanimlarin yapildigr goriilmektedir. California
Distance Learning Project (CDLP 2004) tarafindan yapilan tanimda, 6grenciyle 6grencinin egitiminde
kullanilan kaynaklar arasinda iletisim ve baglanti kurularak olusturulan bir egitim sistemi oldugu
belirtilmektedir. United States Distance Learning Association (USDLA, 2004) ise uzaktan egitimi; ses,
goriintli, uydu, video, bilgisayar gibi teknolojik araglar aracilift ve yardimi ile egitimin uzaktaki
ogrenciye ulastirilmasi ve iletilmesi olarak tanimlamaktadir. Yapilan tanimlara bakildiginda uzaktan
egitim, ¢esitli teknolojik ara¢ gerecleri kullanarak verilmesi gereken egitimi zaman, mekén siiri
olmadan &gretilmesi hedeflenen bireye ulastirilmasi olarak belirtilebilir.

Uzaktan egitim tanimlarinin igerisinde yer alan kavramlar dikkate alindiginda uzaktan
egitimin bazi kavramsal dayanaklarmin oldugu belirtilmektedir. Bu dayanaklar; (1) yeni olanaklar
saglama (2) egitim Ogretim ve is meslek arasinda biitiinliigii saglama (3) demokratik bir egitim siireci
yaratma (4) egitimin yasam boyu olmasin1 saglama (5) bireysel egitim (6) var olan egitim
kurumlarindan etkili bir sekilde faydalanma (7) egitime teknolojiyi dahil etme ve kullanma (8)
teknoloji, toplum ve bireyin gereksinimlerini géz Oniinde tutma (9) daha genis cevrelere/kitlelere
ulagma (10) bireysel ve kitlesel sunulan egitimin biitiinliigiinii saglama (11) egitim beklentileri ve mali
olanaklar1 dengelemek seklinde siralanabilir (Alkan, 1996; Toker Gokce, 2008). Belirtilen bu
kavramsal dayanaklarin yaninda uzaktan egitim siirecinin bireylere farkli egitim segenekleri sunma,
firsat esitligi saglama, kitlesel egitimi kolaylastirma, egitim programlarinda bir standart saglama,
bireylerin egitim 6gretiminde maliyeti en aza indirme, bireylere nitelikli bir egitim sunma, 6grenciye
serbestlik saglama, 6grenciye zengin egitim bir egitim dgretim ortami sunma, égrencinin sinif diginda
farkli bir ortamda egitim almasini saglama, bireysel ve bagimsiz bir 6grenme saglama, bireye 6grenme
sorumlulugu bilinci kazandirma, egitimin hem Kkitlesellestirmesini hem de bireysellestirilmesini
saglama, zaman ve mekan kisithligini ortadan kaldirma gibi yararlarinin oldugu sdylenebilir (Kaya,
1996; Kaya, 2002).

Uzaktan egitim siirecinin belirtilen bu yararlarinin yaninda bazi sinirliliklar1 da bulunmaktadir
(Kaya, 1996). Bunlar: (1) yiiz yiize yapilan egitim iliskilerinin gerceklestirilememesi (2) egitim alan
ogrencilerin sosyallesmesini siirlandirmasi (3) yardim almadan ve kendi kendine 6grenemeyen
Ogrencilere yardim saglanamamasi (4) calisan 6grencilerin kendilerine ayirdiklar1 zamani almasi (5)
uygulamaya doniik derslerden G6grencilerin yararlanamamasi (6) beceri gerektiren davraniglarin
gergeklestirilmesinde etkili olamama (7) teknolojiye bagimli olma seklinde siralanabilir
(Biiytikkaragdz ve Civi, 1994).

Uzaktan egitim siireci es zamanli yapilabilecegi gibi asenkron yani zamandan ve mekandan
bagimsiz bir sekilde de yapilabilmektedir. Es zamanli egitimde egitimci ve dgrenciler ayni mekanda es
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zamanli olarak iletisim ve etkilesim halinde olarak egitimlerini siirdiirmektedirler. Birbirlerine soru
sormakta, sorularina yanit arayabilmekte ve konuyla ilgili test ¢ézebilmektedirler. Es zamanli olmayan
egitim ise web tabanli bir egitimdir. Ogrenci istedigi zaman ve mekanda derslerini web {izerinden
takip edebilmekte ve izleyebilmektedir (Isik, Karaci, Ozkaraca ve Birogul, 2010). Bu nedenle
yurticinde ve yurtdisinda web tabanli ¢evrim i¢i egitim teknolojileri platformlart olusturulmaktadir.
Yurtdisinda gelistirilen ¢evrim ig¢i egitim platformlan incelendiginde gelismekte olan iilkelerin
Ogretmen ve Ogrencilerin fayda saglamalar1 g6z Oniinde bulundurulmaktadir (Trucano, 2017). Bu
platformlarin bazilar1 igerikleri ile uluslararast hedef kitlesi belirlerken bazilar1 ise ulusal olarak
Ogretmen ve Ogrencilerin hizmetine sunulmaktadir. Ulusal platformlara 6rnek olarak Geekie ve
Naftham verilebilir. Geekie, Brezilya’da 6grencilerin {iniversite sinavlarina hazirlanmalar1 igin iicretsiz
akillr ders sistemi sunmaktadir (Sakowski ve Tovolli, 2016). Natham ise Misir’da ¢evrim igi iicretsiz
bir sistem olarak gelistirilmistir. Bu sistemde Ogretmenler video ve uygulamalarimi yiikleyerek
ogrencilerin kullanimma sunmaktadirlar (Alayyar, Aljeeran, ve Almodaires, 2018). Tiirkiye’de ise
bunlara benzer olarak egitim bilisim ag1 (EBA) 6rnek verilebilir.

EBA, Yenilik ve Egitim Teknolojileri Genel Miidiirliigii tarafindan 6gretmen ve dgrencilerin
ticretsiz bir sekilde kullanimina sunulmus ¢evrim i¢i sosyal egitim platformu (EBA, 2016) olarak
tamimlanmaktadir. EBA, 6gretmen ve Ogrencilere zengin ¢esitli ve egitici icerikler sunmak, farkl
O0grenme sitillerini dikkate alarak Ogrencilerin 6grenmelerine katki sunmak, teknolojiyi bir amag
olarak degil bir ara¢ olarak kullanmak ve ¢esitli igeriklerle 6gretmen ve Ogrencilerin ihtiyacglarina
cevap vermek amaciyla hazirlanmis bir egitim platformudur (MEB, 2016). EBA, farkli seviyelerdeki
ogrencileri dikkate alarak zengin e-icerikler sunarken hem egitim hem de teknolojideki gelismeleri
takip ederek gelismeye devam etmektedir (EBA, 2016).

Alanyazin incelendiginde 6gretmen ve Ogrencilerin EBA kullamimina yonelik goriislerini
iceren arastirmalara (Ates, Cerci ve Derman, 2015; Aktay ve Keskin, 2016; Bozkus ve Karacabey,
2019; Coskunserce ve Iscitiirk, 2019; Caliskan ve Sahin izmirli, 2020; Kuyubasioglu ve Kilig, 2019;
Kana ve Aydin, 2017; Kapidere ve Cetinkaya, 2017; Saklan ve Unal, 2018; Sahin ve Erman, 2019;
Tiirker ve Giiven, 2016; Tiiysiiz ve Ciimen, 2016; Timur, Yilmaz ve Isseven, 2017) rastlamak
miimkiindiir. Yapilan caligmalar incelendiginde ogretmenlerin ve &grencilerin EBA ve EBA’y1
kullanmalarina iligkin goriisleri incelenmistir. Goriisleri incelenen 6gretmenlerin lise ve ortaokula
devam eden normal gelisim gosteren Ogrencilerle calistigi goriilmektedir. Alanyazin incelemesi
sonucunda 6zel gereksinimli 6grencilerle calisan dgretmenlerin uzaktan egitim siirecine ve EBA’ya
yonelik deneyim ve goriislerini belirleyen herhangi bir arastirmaya ulasilamamistir. Son dénemde
goriilen salgin siirecinde 6zel gereksinimli 6grencilerle ¢aligan 6gretmenlerin bu siiregte 6grencilerine,
ailelere, yiiriittiikleri uzaktan egitim siirecine, dgrencilerin ve ailelerinin EBA kullanimima yo6nelik
yasadig1 zorluklar1 belirlemenin ve konuya iligkin Onerilerde bulunulmasinin gerek ileriki
aragtirmalara gerekse paydaslara faydali olacagi diisiiniilmektedir. Dolayisiyla salgin siirecinde 6zel
gereksinimli Ogrencilerle calisan &gretmenlerin 6grencileriyle hangi iletisim kanallariyla iletisim
kurduklar1, uzaktan egitim siirecini hangi yollarla siirdiirdiikleri ve EBA’ya yonelik deneyim ve
gorislerini belirlemek yapilan arastirmanin gereksinimini olusturmaktadir.

Arastirmanin Amaci

Yapilan arastirmanin genel amaci; 6zel gereksinimli Ogrencilerle calisan G6gretmenlerin
uzaktan egitim siirecine ve EBA’ya yonelik deneyim ve goriislerini belirlemektir. Bu genel amag
dogrultusunda asagidaki sorulara yanit aranmistir:

Ozel gereksinimli 6grencilerle ¢alisan dgretmenlerin;
Ozel gereksinimli 6grencilerin uzaktan egitim siirecine yonelik deneyim ve gériisleri nelerdir?
EBA’ya yonelik deneyim ve goriisleri nelerdir?

Yontem

Bu boliimde arastirmanin modeline, ¢alisma grubuna, verilerin toplanmasina ve verilerin
analizine yer verilmektedir.
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Arastirma Modeli

Bu aragtirma nitel aragtirma yaklagiminda yiiriitiilmiistiir. Nitel aragtirma yontemlerinden sik¢a
kullanilan olgubilim (Fenomenoloji) arastirmasi olarak desenlenmistir (Yildirim ve Simsek, 2016;
Hatch, 2002; Creswell, 2014). Olgubilim yoOntemi, arastirmacilarin katilimer kisilerin  gergek
deneyimlerinden yola ¢ikarak bir olguya iliskin verileri ortaya ¢ikarmaya olanak tanimasi sebebiyle
mevcut arastirmada tercih edilmistir (Creswell, 2014).

Calisma Grubu

Arastirmanin calisma grubunu olusturmak i¢in nitel arastirmalarda kullanilan amagli 6rneklem
yontemlerinden &lgiit Srnekleme teknigi belirlenmistir. Olgiit 6rnekleme yéntemi ile nitel
arastirmacilar belirli bir konuya iliskin daha zengin veri elde edebilecekleri galigma grubunu
belirlemek icin bazi olgiitler belirlemekte ve ¢alisma grubunu da bu dlgiitleri karsilayan katilimcilar
arasindan tercih etmektedirler (Yildinm ve Simsek, 2016; Mertens, 2010). Bu arastirmada da
aragtirmanin amacina ydnelik bazi dlgiitler belirlenmistir. Bunlar; (a) 6zel gereksinimli 6grenciler ile
caligmakta olan 6zel egitim 6gretmeni olmak, (b) 6zel gereksinimli kaynastirma 6grencisi bulunan
genel egitim dgretmeni olmak, (c¢) Milli Egitim Bakanligi biinyesinde yer alan okullarda kadrolu
Ogretmen olarak calismak ve (d) i¢cinde bulundugumuz Yeni Koronaviriis (Sars-CoV-2) salgini
nedeniyle egitim 6gretime ara verilen donemde uzaktan egitim yiiriitmiis olmak olarak belirlenmistir.
Bu olgiitleri karsilayan ve arastirmaya katilmaya goniillii toplam 20 6gretmen ile goriismeler
yapilmustir. Katilime1 6gretmenlerin demografik bilgileri Tablo 1.’de sunulmustur.

Tablo 1. Katilimei 6gretmenlerin demografik bilgileri.

Kod Esitim ) Ozel Gereksinimli
Cinsiyet  Yas EUM N fezun Oldugu Bolim Calistig1 Okul Tiiri Ogrencinin Yetersizlik
Adi Diizeyi .
Diizeyi
- - ; ; Orta-agir diizey zihin
Ol K 28 Lisans Isletme Ilkokul yetersizlik
02 K 24 Lisans Ozel egitim Ortaokul Hafif diizey zihin yetersizlik
03 K 28  Lisans Tiirk dili ve edebiyat:  ilkokul Hafif diizey zihin yetersizlik
04 E 28  Lisans Ozel egitim flkokul Hafif diizey zihin yetersizlik
05 K 22 Lisans  PDR Ortaokul Orta-agr diizey zihin
yetersizlik
06 E 39  Lisans Ozel egitim Ozel egitim meslek okulu  Hafif diizey zihin yetersizlik
o7 E 28 Lisans  Ozel egitim flkokul Orta-agr diizey zihin
yetersizlik
08 E 32 Lisans Ozel egitim Ortaokul Hafif diizey zihin yetersizlik
09 E 39  Lisans Ozel egitim Ozel egitim meslek okulu  Hafif diizey zihin yetersizlik
010 E 31 \L(i.sans Ozel egitim Meslek lisesi Hafif diizey zihin yetersizlik
O11 K 39 Lisans  Ozel egitim Ortaokul Orta-agr diizey zihin
yetersizlik
012 K 37  Lisans Sinif 6gretmenligi Tlkokul Hafif diizey zihin yetersizlik
013 K 26 Lisans ilahiyat Ortaokul Hafif diizey zihin yetersizlik
O14 K 28 Lisans  Ozel egitim flkokul Orta-agr diizey zihin
yetersizlik
015 E 32 Lisans Ozel egitim Ortaokul Hafif diizey zihin yetersizlik
016 E 35  Lisans Sinif 6gretmenligi Ozel egitim meslek okulu  Hafif diizey zihin yetersizlik
017 K 33 Lisans Ozel egitim Ozel egitim meslek okulu  Hafif diizey zihin yetersizlik
018 E 40  Lisans Ozel egitim Ozel egitim meslek okulu  Hafif diizey zihin yetersizlik
O19 K 31 Lisans  Ozel egitim Ortaokul Orta-agur diizey zihin
yetersizlik
-' . - . Rehberlik ve arastirma .. o ..
020 K 27 Y.lisans  Ogzel egitim merkezi Hafif diizey zihin yetersizlik
Tablo 1’de arastirmaya katilan oOgretmenlerin demografik bilgileri incelendiginde;

katilimeilarm dokuzu erkek, 11°i kadin olup yas araliklar1 22-40 oldugu goriilmektedir. Ogretmenlerin
14’1 hafif diizey zihin yetersizlige sahip dgrenciler ile altisinin da orta ve agir diizey zihin yetersizlige



Egitim Kuram ve Uygulama Arastirmalar1 Dergisi, 2021, Cilt 7, Say1 1, 1-20 Evgin CAY, Burak BOZAK

sahip ogrenciler ile calistiklart belirlenmistir. Ikisi yiiksek lisans, 18’i lisans mezunu olan
katilimcilarin 14’1 6zel egitim, ikisi sinif &gretmenligi, biri ilahiyat, biri PDR, biri Tiirk dili ve
edebiyati ve biri de isletme mezunudur. Arastirmaya katilan katilimcilardan biri rehberlik ve arastirma
merkezinde, yedisi ortaokul, besi 6zel egitim meslek okulunda, altis1 ilkokul, biri de meslek lisesinde
gorev yapmaktadir.

Verilerin Toplanmast

Arastirmada 6zel gereksinimli 6grencilerle calisan dgretmenlerin uzaktan egitim siirecine ve
EBA’ya yonelik deneyim ve gorlislerini belirlemek amaciyla asagida yer alan sorular ozel
gereksinimli 6grencilerle ¢alisan 6gretmenlere sorulmustur. Ogretmenlere sorulan sorular asagida yer
almaktadir.

1. Ozel gereksinimli dgrencilerin uzaktan egitim siirecinde aldiklar1 egitime yonelik neler
sOylemek istersiniz?
2. Ozel gereksinimli 6grencilere uzaktan egitim ile verimli bir egitim sunulabilmesi
konusunda neler soylersiniz?
Uzaktan egitim siirecinde 6grenciye yonelik ne gibi sorunlar yagsadiniz?
Uzaktan egitim siireci size ne gibi deneyimler kazandirdi?
Egitim bilisim agi’m1 (EBA) kullanmaya yo6nelik ne gibi sorunlar yasadiniz veya yasiyor
sunuz?
6. EBA’nin 6zel gereksinimli 6grenciler i¢in hazirlanan igerigine yonelik neler sdylemek
istersiniz?
EBA TV’nin 6zel gereksinimli 6grencilere yonelik yayinlari ile ilgili neler sdylersiniz?
8. EBA’nin 06zel gereksinimli Ogrencilerle c¢alisan Ogretmenlere, 06zel gereksinimli
ogrencilere ve ailelere sagladigi faydalara yonelik neler sdylemek istersiniz?
9. EBA disinda 6zel gereksinimli 6grencilerinizle uzaktan egitim siirecinde hangi yollarla
iletisim kurdunuz veya kuruyorsunuz?
10. EBA disinda kullandiginiz iletisim yollarinin etkili olup olmamasi konusunda ne
diisiiniiyorsunuz?
11. EBA’ya yonelik 6zel gereksinimli dgrencilerle calisan Ogretmenlere, ailelere ve Milli
Egitim Bakanligina Onerileriniz nelerdir?
12. Sizce EBA’nm 6zel egitimde daha etkili kullanilmas1 i¢in neler yapilabilir?

ok w

~

Arastirmanin verileri 10 Mayis 2020 ile 22 Mayis 2020 tarihleri arasinda arastirmacilar
tarafindan toplanmistir. Arastirmanin sorulari arastirmacilarin yapmis olduklari alanyazin taramasi ve
saha deneyimleri sonucunda olusturulmus ardindan 6zel egitim alaninda doktorali, bilgisayar ve
Ogretim teknolojileri alaninda ve dlgme ve degerlendirme alaninda doktorali uzmana goriis almak
iizere gonderilmistir. Daha sonra gelen Oneri ve doniitler neticesinde goriisme formuna son hali
verilmigtir. Formda toplam 12 soru yer almakta ve bazi sorular i¢in sondaj sorular bulunmaktadir.
Aragtirmanin verilerini toplamak iizere nitel veri toplama tekniklerinden yar1 yapilandirilmis goriisme
teknigi kullanilmistir (Yildirnm ve Simsek, 2016). Covid-19 salgini nedeniyle goriismeler ¢evrim igi
goriintilii olarak uzaktan yapilmistir. Goriismelerden 6nce arastirma oOlgiitlerini saglayan 31 yasinda
erkek bir 6zel egitim 6gretmeni ile ¢evrim igi gdriintiilii olarak pilot gériisme gergeklestirilmis ve
arastirma sorularinin ne diizeyde anlasilir oldugu belirlenmeye calisilmistir. Yapilan pilot ¢alisma
sonucunda yazarlar arastirma sorular1 tizerinde tartisarak forma son halini vermistir. Arastirma igin
ogretmenlere telefon araciligr ile ulagilmis ve katilmaya istekli olup olmadiklari sorulmus ardindan
kendilerinden ¢evrim ig¢i goriigme ig¢in randevu talep edilmistir. Her bir katilimcinin arastirmaya
katilme1 olma, arastirmada goriismelerin kaydedilmesi ve arastirmadan elde edilen verilerin
yayimlanmak iizere analiz edilecegi konusunda onaylar1 alinmis ayni1 zamanda katilimcilara yapilan
arastirmaya yonelik haklar1 anlatilarak gercek isimlerin herhangi bir sekilde kullanilmayacag: bilgisi
verilmigtir. Katilimci 6gretmenler ile goriismeler 14 ile 23 dakika arasinda siirmiistir.

Gecerlik ve Giivenirlik

3

Nitel aragtirmalarda gegerlik ve giivenirlik caligmalari “‘inandiricilik, aktarilabilirlik ve teyit
edilebilirlik’” kavramlariyla daha agik bir bi¢imde belirtilebilmektedir (Yildirim ve Simsek, 2008).
Inandiriciligi saglamak adina arastirma sonunda elde edilen bulgular arastirmaya goniillii olarak
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katilan O6gretmenlerin  %25’ine (5 Ogretmen) gosterilerek katilimc1 onayr alinmistir.  Ayrica
aragtirmanin dig gecerligini saglamak adina katilimcilarin aragtirma sorularina iliskin ifadeleri tirnak
icerisinde verilmistir. Aktarilabilirligi saglamak i¢in arastirmadan elde edilen ham veriler, arastirma
sonuglar1 ve katilimcilarin ifadeleri alan uzmanina gosterilerek onay1 alinmakla birlikte katilimcilarin
nasil segildikleri agiklanmistir. Gergeklestirilen arastirmada teyit edilebilirligi saglamak adina ise;
aragtirmanin amaci agiklanarak alanyazin taramasi sonucunda arastirma sorulart hazirlanmistir.

Gorlisme verilerinin giivenilir bir sekilde toplanmasi i¢in alanyazinda goriisme rehberi
hazirlanmasi onerilmektedir (Hatch, 2002). Yapilan arastirmada da arastirmanin yazarlari tarafindan
goriismelerin belirli bir standartta yiiriitilmesi igin goriisme rehberi hazirlanmigtir. Elde edilen
goriisme kayitlarimin yaziya dokiilmesinde giivenirlik hesaplamasi yani desifre giivenirlik hesaplamasi
yapilmistir.  Gortisme kayitlart aragtirmacilar tarafindan satir satir numaralandirilarak yaziya
dokiilmiistiir. Ardindan goriisme kayitlarinin %25’inde arastirma grubundan diger bir arastirmaci da
kayitlar1 yaziya dokmiis ve dokiimler karsilastirilmigtir.

Bunun yaninda arastirmacilar tarafindan kodlamacilar arasi giivenirlik verisi toplanmustir.
Yazarlarin benzer verileri benzer kodlar ile iligkilendirmelerinin ne diizeyde giivenilir oldugunu
belirlemek icin alanyazinda kodlama giivenirligi de oOnerilmektedir (Yildirnrm ve Simsek, 2016).
Aragtirmanin verilerinin %25’1 6zel egitim alaninda yiiksek lisans derecesine sahip ve ayni alanda
doktor aday1 bagimsiz bir arastirmactya gonderilmis ve verileri analiz etmesi istenmistir. Ardindan
elde edilen kodlarin ne diizeyde uygun oldugunu bakilmistir.

Verilerin Analizi

Arastirmanin veriler nitel aragtirma yontemlerinden betimsel analiz teknigi kullanilarak analiz
edilmistir. (Yildirnm ve Simsek, 2016; Mertens, 2010). Bu teknikte veriler yoneltilen sorulara iligkin
tema veya gerektiginde alt temalar olusturularak diizenlenir ve goriisleri daha agik bir sekilde ortaya
¢ikarmak tizere dogrudan alintilara yer verilir (Yildirim ve Simsek, 2016). Bu aragtirmada sorular ana
temalar kabul edilmis ve her tema i¢in tirnak icerinde dogrudan alintilara yer verilmistir.

Bulgular

Bu boliimde 6zel gereksinimli 6grencilerle calisan 6gretmenlerin uzaktan egitim siirecine ve
EBA’ya yonelik deneyim ve goriislerini belirlemek amaciyla yapilan goriismelerden elde edilen
bulgulara yer verilmistir. Katihmcilara O1, O2 gibi kod isimler verilerek goriisleri aktarilmustir.
Arastirmada kullanilan sorular kategori olarak belirlenip sdylenme sikligi (frekans) ““f*’ dikkate
aliarak tablolar olusturulmustur. Elde edilen bulgular sorulara gore siralanarak verilmistir.

Ogretmenlerin 6zel gereksinimli 6grencilerin uzaktan egitim siirecinde aldiklar1 egitime
yonelik bulgulara Tablo 1°de verilmistir.

Tablo 1. Ogretmenlerin 6zel gereksinimli dgrencilerin uzaktan egitim siirecinde aldiklari egitime yonelik
bulgular

Cevaplar f

Verimli bir egitim oldugunu diigiinmiiyorum 10
Yeterli oldugunu diisiinmiiyorum

Islevsel olmayan bir egitim

Var olan bilgiyi unutmamasina yonelik bir egitim
Etkili bir egitim oldugunu diisiiniiyorum

Isbirligi gerektiren bir egitim

N D DM OO

Sistem sorunlar1 giderildiginde etkili bir egitim

Tablo 1 incelendiginde 6zel gereksinimli dgrencilerle galisan 6gretmenler, 6zel gereksinimli
Ogrencilerin uzaktan egitim siirecinde aldiklar1 egitimi verimli bir egitim, var olan bilgiyi
unutmamasina yonelik bir egitim, etkili bir egitim, is birligi gerektiren bir egitim ve sistemsel
sorunlarin ortadan kalktiginda etkili bir egitim olarak ifade ederken diger bir yandan ise yeterli ve
verimli bir egitim olarak diisinmediklerini, uzaktan verilen bu egitimin islevsel olmadigini ifade
etmislerdir. Katilimeilarin 6zel gereksinimli dgrencilerin uzaktan egitim siirecinde aldiklar1 egitime
yonelik ifadeleri tirnak icerisinde aktarilmistir.
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Ol1. ““Ogrencimin birebir egitimde de miithis dikkat dagimkligi ve ozgiil ogrenme giicliigii
yasamasindan kaynakli oldugu icin bu siire¢ daha ¢ok var olan bilgiyi unutmamasina yonelik telkin ve
yvaklasimlarda bulunuyorum’’

05. “‘Cok katkili oldugunu bir seyler katabildigimizi diisiinmiiyorum’’

09. “‘Heniiz yeni bir deneyim. Simdilik pek fayda sagladig séylenemez. Telefon tablet basinda
ogrencilerimize verimli olamiyoruz. Sinif ortaminda zor saglanan durumlar online neredeyse imkansiz
bir hal aliyor. Sartlar iyilesir ve aile destegi artarsa daha iglevsel olabilir’’

OI3. “‘Uzaktan egitim ozel egitim agisindan istenilen diizey de oldugunu diigiinmiiyorum ézel
egitim de yiiz yiize egitimin daha onemli ve gereksinim oldugunu diigiiniiyorum’’

Ogretmenlerin  6zel gereksinimli dgrencilere uzaktan egitim ile verimli bir egitim
sunulabilmesine yonelik bulgulara Tablo 2’de yer verilmistir.

Tablo 2. Ogretmenlerin 6zel gereksinimli dgrencilere uzaktan egitim ile verimli bir egitim sunulabilmesine
yonelik bulgular

Cevaplar f
Ozel gereksinimli dgrencilerle uzaktan egitim miimkiin degil 11

EBA’nin igerigi zenginlestirilmeli

Veli siirece dahil edilmeli

Veliler ile daha ¢ok ¢alismalar yapilmali

Uzaktan egitim siireciyle ilgili velilere egitim verilmeli
Ogretmen rehberliginde veli egitim vermeli

w h~ 01 01 OO

Oyunlara agirlik verilmeli

Tablo 2 incelendiginde dgretmenler, 6zel gereksinimli 6grencilere uzaktan egitim ile verimli
bir egitim sunulabilmesine yonelik bu tiir 6grencilerle uzaktan egitimin miimkiin olmadigi, EBA
iceriginin zenginlestirilmesi gerektigi, velinin siirece dahil edilmesi gerektigi, velilere egitimlerin
verilmesi gerektigi, 6gretmen rehberliginde velinin ¢ocuguna egitim vermesi gerektigi ve oyunlara
agirlik verilmesi gerektigine iliskin goriis bildirmislerdir. Ogretmenlerin konuya iliskin goriisleri
tirnak igerisinde aktarilmigtir.

>

06. “‘iceriklerin daha ¢cok zenginlestirilmesi gerekir’

O15. “‘Igerikler zenginlestirilebilir. Oyunlara daha agirlik verilebilir. Seviyelere gére etkinlik
sayist arttirdabilir’’

08. “‘Eger uzaktan egitim olacaksa ozel egitim agisindan yeni bir konu davranis 6gretmekten
ziyade dgrenciye daha onceden ogretilmis veya ¢alisiimis konularin tekrart iizerinde durulmasi daha
dogru olacaktir”’

017. “‘Ailelerin egitim verme konusunda iyi diizeye getirilmesi sonrasinda bir verimden soéz
etmek miimkiin olabilir’’

Ogretmenlerin uzaktan egitim siirecinde Ogrenciye yonelik yasadiklari sorunlara iliskin
bulgulara Tablo 3’de yer verilmistir.

Tablo 3. Ogretmenlerin uzaktan egitim siirecinde dgrenciye yonelik yasadiklari sorunlara iliskin bulgular
Cevaplar

Ogrenciye ulasamama
Verilen 6dev ve etkinliklerin anlagilamamast
[letisim kuramama

Ogrencinin 6dev ve etkinliklere ilgisiz kalmasi

N O OO0 N |

Genel olarak ciddi bir sorun yasamadim
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Tablo 3. Devami
Ogretimin bireysellestirilmesi noktasinda

Yeterli kaynagin bulunamamasi
Ogretimin bireysellestirilmesinde sorunlar yasadim

Her hangi bir sorun yagamadim

f
7
7
Uygun kaynaga ulasilamamasi 3
2
f

Odevlendirmede ve geri doniit konusunda

Geri doniit alamama 15
Ogrencinin etkinlikleri yapmamasi
Ogrencinin etkinlik ve 6devleri zamaninda yapmamasi

Her hangi bir sorun yagamadim
Veli ve d6grenciyle yasanan iletisim problemi

6
4
Ogrenci diizeyine uygun etkinlik bulamama 4
3
3
f

Internet ve teknoloji okuryazarhg noktasinda

Ogrencinin teknoloji kullanimindaki yetersizligi 11
Velinin teknoloji kullanimindaki isteksizligi 9
Herhangi bir sorun yagamadim 3

Tablo 3 incelendiginde 6gretmenler uzaktan egitim siirecinde 6grenciye ulasamama, verilen
o0dev ve etkinliklerin anlasilamamasi, iletisim kuramama, 6grencinin 6dev ve etkinliklere ilgisiz
kalmasi, yeterli kaynagin bulunamamasi, uygun kaynaga ulagilamamasi, 6devlendirme ve geri doniit
alma konusunda; geri doniit alamama, 6grencinin etkinlikleri yapmamasi, dgrencinin etkinlik ve
Odevleri zamaninda yapmamasi, 6grenci diizeyine uygun etkinlik bulamama, veli ve &grenciyle
yasanan iletisim problemleri, internet ve teknoloji okuryazarligi noktasinda ise; 6grencinin teknoloji
kullanimindaki yetersizligi, velinin teknoloji kullanimindaki isteksizligi konularinda problem
yasadiklarin1 ifade etmislerdir. Katilimecilarin konuya iliskin ifadeleri tirnak icerisinde asagida
belirtilmistir.

02. “‘maalesef ¢ocuklar anlamakta ¢ok giicliik cekti’’

09. “‘En basitinden 6grenci ile yiiz yiize olmamak basl basina bir sorundu ¢iinkii bizde konu
ogretimin de bol bol tekrar yapimakta ogrenci ile yiiz yiize egitimde ¢alismalardan daha iyi verim
almaktaydik uzaktan egitim de Ogrenci ye istedigimiz gibi miidahale edemiyoruz ve
yonlendiremiyoruz”’

Ol5. “‘giizel sonuglar aldik ama bu birazda velilerimizin takibinde ¢iinkii édeviendiriyorsun
ve aile ilgileniyorsa 6grenci yapiyor’’

Ol. ““Odevlendirmeyi seviyesine uygun ve onu stkmayacak sekilde yapmaya ¢alisiyorum fakat
ogrencim ders ¢alisma konusunda zor bir ¢ocuk oldugundan geri doniit stkintilar olabiliyor’’

Uzaktan egitim silirecinin 6zel gereksinimli 0grencilerle ¢alisan O0gretmenlere kazandirdigi
deneyimlere iligkin bulgulara Tablo 4’de yer verilmistir.

Tablo 4. Uzaktan egitim siirecinin 6zel gereksinimli 6grencilerle ¢alisan 6gretmenlere kazandirdigr deneyimlere
iligskin bulgular

Cevaplar f
Uzaktan egitim stireciyle ilgili aragtirma yapma 10

flgili kaynaklar1 okuma 10
Teknolojiyle daha fazla i¢ ice olma

Yiiz yilize egitimin etkililiginin farkina varma

Faydali ve pratik olabilecegini fark etme

7
6
Veliye rehberlik etme tecriibesi 3
2
Iceriklerin diizenlenmesi gerektigini fark etme 2

1

Farkl1 bir bakis agis1 kazanma
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Tablo 4 incelendiginde Ogretmenler, uzaktan egitim siirecinin 6zel gereksinimli 6grencilerle
calisan 6gretmenlere aragtirma yapma, ilgili kaynaklari okuma, daha fazla teknolojiyle i¢ ige olma, yiiz
yiize yapilan egitimin etkililiginin farkina varma, veliye rehberlik etme tecriibesi, bu siirecin faydali ve
pratik olabileceginin farkinda olma, igeriklerin diizenlenmesi gerektiginin farkinda olma ve farkli bir
bakis agisi kazanma gibi deneyimler kazandirdigini ifade etmislerdir. Katilimeilarin konuya iligkin
ifadeleri tirnak icerisinde asagida belirtilmistir.

Ol11. “‘dile rehberligi ve okulda verdigimiz egitimin aile tarafindan evde entegre edilmesini
saglamak yaptigimiz ise farkly bir bakis agist ve rehberlik tecriibesi kazandirdi’’

O17. “%Yiiz yiize egitimin ashinda ne kadar etkili oldugunu. Hatta 6zel eSitimde uzaktan
egitimin etkisinin ¢ok zayif oldugunu anlamami sagladi”™

’

020. ““Ozel ¢ocuklar igin uzaktan egitimin malesef verimsiz oldugunu gordiim’

O4. ““Ogrencilerle aramdaki uzakhigi en aza indirmek icin siirekli arastirma yapiyorum.
Bunun da tabi ki ben de olumlu yonde birikim yapacagindan eminim’’

Ogretmenlerin Egitim bilisim agi’m (EBA) kullanmaya yonelik yasadiklari sorunlara iligkin
bulgulara Tablo 5’te yer verilmistir.
Tablo 5. Ogretmenlerin Egitim bilisim agi’m (EBA) kullanmaya yénelik yasadiklar1 sorunlara iligkin bulgular
Cevaplar f
Ogrencilerin EBA’ya alisamamasi

Herhangi bir sorun yasamadim

6
EBA kullanmiyorum 2
2
f

Sistemsel sorunlar

EBA sisteminin yavas ¢aligmasi 16

Belirlenen saatler disinda EBA’ya girememe 12

Velinin EBA’y1 kullanmasina yonelik

Velilerin EBA kullanimina yonelik ilgisiz olmasi

Ogretmenlerin EBA’y1 kullanmasina yonelik

f
3
Velilerin internet ve teknolojiyi kullanamamast 2
f
9

EBA’nin kullanimina yonelik tecriibesizlik

Tablo 5 incelendiginde Ogretmenler EBA’y1 kullanmaya yonelik Ogrencilerin EBA’ya
alisamamasi, EBA sisteminin yavag calismasi, belirlenen saatler disinda girilememesi, velilerin EBA
kullanimina yénelik ilgisiz olmalari, velilerin internet ve teknolojiyi kullanamamasi ve 6gretmenlerin
EBA’nin kullanimima yonelik herhangi bir tecriibelerinin olmamasina iligkin sorunlar yasadiklarim
ifade etmiglerdir. Katilimeilarin konuya iliskin ifadeleri tirnak igerisinde asagida aktarilmustir.

>

O7. “‘maalesef girilmiyor zor agiliyor cogu zaman’

09. “‘EBA icerik bakimindan yetersiz. Ogrenci seviveme de uygun degil malesef
kullanmyyorum”’

O15. ““Yogunluk oldugu saatlerde giris sorunlart yasadim. E-devlet iizerinden giris yaparak
bu sorunlar: azalttim™’

018. “‘Ogrencilerimizin ve velilerimizin eba ya karsi ilgilerinin az olmasi veya ilk giinlerdeki
ilginin zamanla azalmast ayrica eba iizerinden vermis oldugumuz derslerin Ogrenci tarafindan
izlenmesi bile yeterli olmad ¢iinkii acaba eksik bir sey kaldumi anlamadigi bir yer oldu mu gibi
durumlar siiriincemede kaldr”’

Ogretmenlerin EBA’nin  6zel gereksinimli 6grenciler igin hazirlanan igerigine yonelik
ifadelerini kapsayan bulgulara Tablo 6’da yer verilmistir.
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Tablo 6. Ogretmenlerin EBA’nin &6zel gereksinimli &grenciler igin hazirlanan igerigine yonelik ifadelerini
kapsayan bulgular

Cevaplar f
Yeterli bulmuyorum 20
Bireysel farkliliklar dikkate alinmamis 15
Hazirlanan hali hazirda bir igerik yok 11
Kazanim sayis1 az 6
Hazirlanan igerikler dikkat ¢ekici degil 6
Icerikler 6grenci merkezli degil 5
flkokul igerigini kullandim 4
Orta ve agir diizey yetersizligi olan 6grenciler i¢in uygun 3

Tablo 6 incelendiginde Ogretmenler, 6zel gereksinimli &grenciler i¢in hazirlanan EBA
icerigini yeterli bulmadiklari, bireysel farkliliklarmm dikkate alimmmadigi, hazirlanan hali hazirda bir
icerigin olmadigi, kazanim sayisinin az oldugu, hazirlanan igeriklerin dikkat g¢ekici olmadigi,
iceriklerin 6grenci merkezli olmadigi, ilkokul ig¢erigini kullandiklarini ve igerigin orta ve agir diizeyde
yetersizligi olan Ogrenciler i¢in uygun oldugunu ifade etmislerdir. Katilimeilarin konuya iliskin
ifadeleri tirnak icerisinde aktarilmistir.

>

09. “‘emek verilmis ama biitiin égrencilere hitap etmek zor zaten’

Ol. “‘Yeterli olmadigim diigiiniiyorum’’

’

010. “‘Igerigin zenginlestirilmesini ve seviyelere gore daha zengin icerikler olmasini isterim’

O16. “Eba’da ézel egitime yonelik icerik eksikligi bilinen bir konuydu uzaktan egitim
basladigr zaman bu eksiklik zaman igerinde giderilmeye ¢alisildi ben kendi agimdan ogrencilerimin
durumuna yéonelik ilkokul miifredatindan onlarin bep planlar dogrultusunda ¢alismalar yolladim ama
orta agwr diizey ozel 6grencilerimizi diisiindiigiimiiz de sorunlar onlar agisindan daha bariz karsimiza
¢ctkiyor”’

Ogretmenlerin EBA TV nin 6zel gereksinimli grencilere yonelik yaymlart ile ilgili ifadelerini
kapsayan bulgulara Tablo 7°de yer verilmistir.

Tablo 7. Ogretmenlerin EBA TV’nin 6zel gereksinimli &grencilere yonelik yayinlari ile ilgili ifadelerini
kapsayan bulgular

Cevaplar f
Yeterli bulmuyorum 16
Yeterli buluyorum

EBA TV’nin yaymnlariyla ilgili yasanan sorunlar

Bireysel farkliliklarin dikkate alinmamasi

Teknik sorunlarin sik¢a yasanmasi
Herhangi bir sorun yagamadim

6
f
8
Ogrencinin istedigi saatte yayina ulasamamasi 6
3
1
f

Ogretmenlerin yaymnlar ile ilgili 6nerileri

Yaynlar bireysel farkliliklara gore diizenlenebilir 12
Ozel gereksinimli dgrenciler yayinlara kolaylikla ulasabilir
Yayinlar yetersizlik tiirleri dikkate alinarak hazirlanabilir
Ozel gereksinimli 6grenciler istedikleri saatte izleyebilirler
Dersi sunan sunucunun bireysel farkliliklar1 dikkate alabilir
Sunucu daha yavas konusabilir

Zengin igerikler hazirlanabilir

Etkinlik temelli oyun igerikli yayinlara yer verilebilir
Beslenme ve giinliik yasama yer verilebilir

P N W s~ 0101 N 00

Gorsel sanatlar ve miizik dersine yonelik icerikler hazirlanabilir
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Tablo 7 incelendiginde 6gretmenlerin ¢ogu, EBA Tv’nin 6zel gereksinimli 6grencilere yonelik
yayinlar1 ile ilgili yeterli bulduklarmi ifade ederken, EBA Tv’nin yayinlariyla ilgili bireysel
farkliliklarin dikkate alinmadigi, 6grencilerin istedigi saatte yayinlara ulasamadigi, teknik sorunlarin
sikca yasandigim ifade etmislerdir. Ogretmenler EBA Tv’nin yaymlarma yénelik yayinlarin bireysel
farkliliklar dikkate alinarak diizenlenebilecegi, Ogrencilerin yayinlara kolaylikla ulasabilecegi,
Ogrencilerin yayinlan istedikleri saat diliminde izleyebilecegi, dersi sunan sunucunun bireysel
farkliliklar1 dikkate alabilecegi, sunucunun daha yavas konusabilecegi, zengin igeriklerin
hazirlanabilecegi, etkinlik temelli oyun iceriklerine yer verilebilecegi, beslenme ve giinliik yasama
yonelik yayinlarin yapilabilecegi ve gorsel sanatlar ve miizik dersine yonelik yayinlarin
yapilabilecegine iliskin Onerilerde bulunmuslardir. Katilimcilarin konuya iliskin ifadeleri tirnak
icerisinde agagida aktarilmistir.

>

O7. “‘Daha ¢ok tekniksel sorunlarla karsilastik umarim diizelir’

Ol. “‘Dedigim gibi ilerleyen zamanlarda bakanhginda farketmesiyle eba tv de ogrencilerimize
yonelik konu ve ders anlatimlart eklendi ozellikle orta ve agir diizey ogrencilere yonelik ama yeterli
degildi tabi uzaktan egitim bize uymuyor maalesef”’

Ol15. ““Zor donemlerde yasanan aksakliklar olsa da pozitif acidan bakilmas: gerektigini
diigtiniiyorum. Ozel egitim i¢in uzaktan ya da tvden dogrudan 6grenciye egitim verilmesi zaten zor bir
stire¢’’

O019. “‘Etkinlik temelli oyunlar artirilabilir’’

020. “‘dilelere rehberlik acisindan verimli ancak Ogrenciler igin yetersiz. Daha zengin
icerikler sunulabilir’’

Ogretmenlerin, EBA’nin 6zel gereksinimli 6grencilerle ¢alisan meslektaslarina, 6grencilere ve
ailelere sagladig: faydalara iligkin ifadelerini kapsayan bulgulara Tablo 8’de yer verilmistir.
Tablo 8. Ogretmenlerin, EBA’nin 6zel gereksinimli grencilerle caligan meslektaslarina, 6grencilere ve ailelere
sagladig faydalara iligkin ifadelerini kapsayan bulgular
Cevaplar
Ozel gereksinimli 6grencilerle calisan 63retmenlere

—

Teknolojiyle daha ¢ok i¢ i¢ce olma

Bizleri daha ¢ok arastirma yapmaya sevk etti
Siireci en az hasarla atlatma arayigina sevk etti
Okul disinda 6grenciyi yakin takip etme imkani
Herhangi bir faydasi yok

Ozel gereksinimli 6grencilere

Teknoloji kullanimini 6grenme

Derse ve etkinlige olan ilgiyi arttirma

Faydas1 yok

Dijital bir ortamda 6dev yapma

Sosyal ortamlara girme korkusunu azaltma

Teknolojiyle iletisim kurma

Egitimlerinin aksamadan devam etmesi
Ailelere

Cocuguyla daha fazla vakit gegirme

Cocugunun yeterlikleri hakkinda daha fazla bilgi edinme
Teknoloji farkindalig1 kazanma

Teknoloji okuryazarlig1 kazanma

P W s OO WS M OO DN WSRO

Cocuklartyla yapabilecekleri etkinliklere yonelik tecriibe kazanma

Tablo 8 incelendiginde Ogretmenler, EBA’nin 0zel gereksinimli O6grenciyle c¢alisan
ogretmenlere Teknolojiyle daha ¢ok i¢ ige olma, Siireci en az hasarla atlatma arayigina sevk etme,
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Okul disinda 6grenciyi yakindan takip etme; 6zel gereksinimli 6grencilere, teknoloji kullanimini
ogrenme, derse ve etkinlige olan ilgiyi arttirma, dijital bir ortamda 6dev yapma imkani saglama, sosyal
ortamlara girme korkusunu en aza indirme, teknoloji vasitasiyla iletisim kurma ve egitimin aksamadan
devam etmesi gibi faydalarinin oldugunu ifade etmislerdir. Ailelere yonelik ise; cocuguyla daha fazla
vakit gecirme, ¢ocugunun yeterlikleri hakkinda daha fazla bilgi sahibi olma, teknoloji farkindalig
kazanma, teknoloji okuryazarligi kazanma ve etkinliklere yonelik tecriibe kazanma gibi faydalarmin
oldugunu belirtmislerdir. Katilimcilarin konuya iliskin ifadeleri tirnak igerisinde asagida aktarilmistir.

O10. “‘Somut anlamda bir fayda sagladigr konusunda ¢ok emin degilim fakat igerik iiretme
konusunda ozel egitim 6gretmenleri olarak bizlerin de katki vermesi gerektigi konusunda bir istek
yaratabilecegini diistiniiyorum’’

’

02. “‘Amaglanan beceriler icin farkli tarz etkinlikler gordiik giizel bir cesitlilik katti bize’

09. “‘Sosyal ortamlara girmekte cekinen ya da yanls hata yapma korkusu olan égrenciler icin
bu tarz bilisim araglart bu korkuyu azaltabilir’’

O16. “‘6grenciler ¢ok gerilemeden devam ediyor egitimlerine’”

>

019. “‘teknolojiyi kullanma ¢ocuklarina bilgi verme konusunda deneyim kazandilar’

O4. “‘Ben simifta ebayi kullanirsam Ogrenci evde ailesiyle ebay kullamirsa aile isin icinde
olursa ¢ocugunun neler ogrendigini ne tiir ¢aliymalar yaptigimi neler d6grenecegini 6gretmenin
olmadigi durumda evde eba iizerinden sinifta ogretmen gibi ¢cocugu ile evde ¢alisma yapabilir ayrica
ebanin kullaniminin velilere detayli bir sekilde anlatilmas: gerekir’’

Ogretmenlerin EBA diginda 6zel gereksinimli dgrencilerle uzaktan egitim siirecinde hangi
yollarla iletisim kurduklarina yonelik ifadelerini kapsayan bulgulara Tablo 9°da yer verilmistir.

Tablo 9. Ogretmenlerin EBA disinda 6zel gereksinimli 6grencilerle uzaktan egitim siirecinde hangi yollarla
iletisim kurduklarina yonelik ifadelerini kapsayan bulgular

Cevaplar f
Telefon goriismesi 15
Watsap iizerinden 14
Goriintili arama 7
Mail yoluyla 2
Video konferans 1
You tube 1
Zoom 1

Tablo 9 incelendiginde 6gretmenler, EBA disinda 6zel gereksinimli dgrencilerle uzaktan
egitim siirecinde telefon goériismesi yaparak, watsap iizerinden yazisarak, goriintiilii arama yaparak,
mail yoluyla, video konferans yoluyla, you tube araciligi ile ve zoom uygulamasiyla iletisim
kurduklarmi ifade etmislerdir. Katilimcilarin konuya iligkin ifadeleri tirnak igerisinde asagida
belirtilmistir.

Ol. “‘Telefondan arama, goriintiilii arama, whatsapp’’
08. “‘Telefon ve goriintiilii arama’
Ol5. “‘Mesaj programi video konferans programlart’’

O19. “‘dilelerle ve konusabilen 6grenciler ile sesli ve goriintiilii arama ile bolca iletisim
kuruldu™

O12. “‘Telefon konusmalart mesajlasmalar ile iletigim kuruyorum’’

Ogretmenlerin EBA disinda kullandiklar1 iletisim yollarmin etkili olup olmamasi konusunda
ne diistindiiklerine iligkin bulgulara Tablo 10°da yer verilmistir.
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Tablo 10. Ogretmenlerin EBA disinda kullandiklar1 iletisim yollarinin etkili olup olmamasi konusunda ne
diisiindiiklerine iligkin bulgular

Cevaplar f
EBA’dan daha etkili buluyorum 17
Kismen etkili buluyorum 10
EBA’ya gore daha esnek 8
EBA’ya gore daha rahat 6

Tablo 10 incelendiginde 6gretmenler, EBA disinda kullandiklari iletisim yollarinin daha etkili
oldugu, kismen etkili oldugu, EBA’ya gore daha esnek oldugu ve EBA’ya gore daha rahat oldugunu
ifade etmiglerdir. Katilimeilarin konuya iliskin ifadeleri tirnak icerisinde asagida aktarilmstir.

O2. “‘daha esnek ve bazende daha rahat olabiliyor’’
06. “‘Ebaya gére daha etkili’’
O10. “‘Su siirecte whatsapp’in 6grencim icin daha etkili oldugunu diigiiniiyorum’’

OI8. “‘Video konferans programlart daha etkili oldu diyebilirim yiiz yiize egitim gibi olmasa
da ogrenciyi veliyi gérmek daha etkili oldu™’

O21. “En etkili iletisim yiiz yiize olan, daha sonra buna en yakin olan goriintiilii konusma
geliyor. Bunu saglayan yollar daha etkili olabilir’’

Ogretmenlerin EBA’ya yonelik meslektaslarina, ailelere ve Milli Egitim Bakanligina
onerilerine iligkin ifadelerini kapsayan bulgulara Tablo 11°de yer verilmistir.

Tablo 11. Ogretmenlerin EBA’ya ydnelik meslektaslarina, ailelere ve Milli Egitim Bakanligi'na &nerilerine
iliskin ifadelerini kapsayan bulgular
Cevaplar

Ozel gereksinimli 6grencilerle ¢calisan 6gretmenlere

—

Kendi hazirladiklar etkinlik ve videolar: yiikleyebilirler
EBA’ya yonelik yapilan ¢aligmalar takip edilebilir
Ogrenci seviyesine uygun etkinlik hazirlayabilirler
Ogrencileri gruplara ayirabilirler
Icerigi bireysellestirebilirler
Grup derslerinde EBA igerigi kullanabilirler
Eba igerigi hakkinda aileleri yonlendirebilirler

Ailelere
Cocuklarmin EBA kullanimini destekleyebilirler

Cocuklarina rehberlik edebilirler
Ogretmenle iletisimi siirdiirebilirler
EBA’nin kullanimi konusunda yardim alabilirler
Ogretmen ve dgrenci arasindaki iletisimi saglayabilirler
EBA’nm igerigine yonelik aragtirma yapabilirler
Gonderilen etkinlik ve ddevleri takip edebilirler
EBA’y1 daha aktif kullanabilirler

Milli Egitim Bakanhgina

=P P W W WO oo hEFE, P W Wwwk~o

N
o

Ozel gereksinimli 6grenciler icin igerik zenginlestirilebilir

[EEY
~

EBA igerigi hazirlamada 6gretmen goriisleri alinabilir

[N
»

Ogretmen istek ve talepleri géz dniine almabilir

[ERN
»

Icerik hazirlamada &grenci seviyeleri dikkate alinabilir

[ERN
w

Ogretmenlere uygulama gelistirme egitimi verilebilir

[ERN
N

Yay1n saatleri arttirlabilir
Sistemsel sorunlar giderilebilir

[ERN
N
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Tablo 11 incelendiginde &gretmenler, EBA’ya yonelik meslektaslarina, ailelere ve Milli
Egitim Bakanligi’na énerilerde bulunmuslardir. Ozel gereksinimli 6grencilerle calisan dgretmenlere,
kendi hazirladiklar1 etkinlik ve videolar: yiikleyebileceklerini, EBA’ya yonelik yapilan c¢alismalari
takip edebileceklerini, 6grenci seviyesine uygun etkinlik hazirlayabileceklerini, 6grencileri gruplara
ayirabileceklerini,  igerigi  bireysellestirebileceklerini,  grup  derslerinde = EBA  igerigi
kullanabileceklerini, EBA igerigi hakkinda aileleri ydnlendirebileceklerini; ailelere yonelik ise,
cocuklarmin EBA kullanimini destekleyebilecekleri, cocuklarina rehberlik edebilecekleri, 6gretmenle
iletisimi siirdiirebilecekleri, EBA’nin kullanimi konusunda yardim alabilecekleri, 6gretmen ve 6grenci
arasindaki iletisimi saglayabilecekleri, EBA’nin igerigine yonelik aragtirma yapabilecekleri,
gonderilen etkinlik ve ddevleri takip edebilecekleri, EBA’y1 daha aktif kullanabileceklerini; Milli
Egitim Bakanligi’na yonelik ise; igerigin zenginlestirilebilecegi, igerik hazirlamada o6gretmen
goriiglerinin alinabilecegi, igerik hazirlamada Ogrenci seviyelerinin dikkate alinabilecegi, yaymn
saatlerinin arttirilabilecegini ifade etmislerdir. Katilimcilarin konuya iligkin ifadelerine tirnak
icerisinde agagida yer verilmistir.

O13. “‘Ogrencilerimizin seviyelerini uygun kullanim arttirilabilir”’

O8. “‘Ebayi daha aktif kullanmalarim éneririm’’

Ol11. ““Ogrenciyle ilgili icerikleri uygulayabilirler’’
06. “‘daha fazla icerik ézel egitim icin’’
O18. “‘Ozel egitim konusunda iceriklerin arttirilmas: gerekiyor’’

OI15. “Milli Egitim Bakanhgi daha ¢ok sahada gérev yapan o&gretmenlerin isteklerini,
sikayetlerini ilk agizdan ogrenmelidirler’’

Ogretmenlerin EBA’nin 6zel egitimde daha etkili kullanilmas: igin neler yapilabilecegine
iligkin ifadelerini kapsayan bulgulara Tablo 12’de yer verilmistir.

Tablo 12. Ogretmenlerin EBA’nin 6zel egitimde daha etkili kullamlmasi igin neler yapilabilecegine iligkin
ifadelerini kapsayan bulgular

Cevaplar f
EBA igerigi bireysel farkliliklar dikkate alinarak hazirlanabilir 19
Yetersizlik tiirleri gdz 6niine alinarak icerik hazirlanabilir 18
EBA kullanim1 konusunda 6grencilere egitim verilebilir 18
EBA kullanim1 konusunda velilere egitim verilebilir 17
Her 6grenciye bilgisayar verilebilir 16
EBA’nin igerigi zenginlestirilebilir 16
Her 6grenciye internet olanagi sunulabilir 15
EBA kullanim1 konusunda 6gretmenlere seminer verilebilir 14
Her 6gretmen yaptigi uygulamalar yiikleyebilir 13
Paydaslarin fikir alisverisinde bulunmast 12
Ayni1 yayinin farkli engel gruplarinda etkili olup olmadig1 degerlendirilebilir 10

Tablo 12 incelendiginde 6gretmenler, EBA’nin 6zel egitimde daha etkili kullanilmasi igin
icerigin bireysel farkliliklar dikkate alinarak hazirlanabilecegi, yetersizlik tiirleri géz Oniine alinarak
EBA iceriginin hazirlanabilecegi, EBA kullanim1 konusunda O6grencilere ve velilere egitimlerin
verilebilecegi, her 0grenciye bilgisayar verilebilecegi, igerigin zenginlestirilebilecegi, her 6grenciye
internet olanagi sunulabilecegi, 6gretmenlerin uygulamalar sisteme ylikleyebilecekleri ve ayni yayinin
farkli engel gruplarinda etkili olup olmadiginin degerlendirilebilecegini ifade etmislerdir.
Katilimcilarin konuya iligkin ifadeleri tirnak igerisinde asagida aktarilmigtir.

020. ‘‘Her égrenciye bilgisayar verilmelidir ve iicretsiz internet tamimlanmahdir”’

O12. “‘Her 6gretmen yaptigr uygulamalardan érneklerin yer aldigi bir sayfa olabilir. Béylece
her seviye ve kazanima yonelik genis bir paylasim agina sahip olabiliriz’’
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O4. “‘Icerikler zenginlestirilmeli. Ciinkii 6grencilerin tanilart ayni olsa da seviyeleri bugiine
kadar aldiklart egitim ve ilerlemelerini dikkate alirsak oldukca farkli. Bu yiizden seviyelerine uygun
bol secenekli etkinlikler olabilir’’

08. “‘Otizmli égrenciler agisindan goz kontagi kurma meselesinden dolay: ¢ok etkili olacagin
diistinmiiyorum. Ama biraz daha egitim almis égrenciler icin video temelli ogretim konusunda faydal
olabilir diye diisgiiniiyorum’’

Ol1. “‘Ozel egitim simf ve okullarimin ders ve programlart baz alinarak bir konu nasil
ogretilir ornegin kirmizi  kavram konusu Ogretilecek bu kavrami nasi oOgretilir Ogretimin
degerlendirilmesi nasil yapilir detayli aciklayici ¢caligma videolar: eklemek gerekiyor .

Sonug olarak 6zel gereksinimli 6grencilerle calisan Ogretmenler, uzaktan egitim siirecinin
birtakim sorunlar getirdigini, bu siirecte 6zel gereksinimli 6grencilerle ve aileleriyle iletisim kurmada,
ddevlendirme ve geri doniit konularinda sorun yasadiklarini ifade etmislerdir. Ogretmenler, dzel
gereksinimli Ogrencilerin seviyelerine uygun EBA sistemine igeriklerin yiiklenmedigi, var olan
iceriklerin de 6zel gereksinimli 6grencilerin seviyesine uygun olmadigini belirtmiglerdir. Bununla
birlikte 6zel gereksinimli 6grencilerle ¢alisan 6gretmenler, 6grencilerin ve ailelerinin istedikleri saatte
EBA sistemine giremedikleri, sisteme girmede sikint1 yasadiklari ve ailelerin EBA sistemini yeterince
bilmedikleri i¢in sistemi kullanmada isteksiz davrandiklarina yonelik goriis bildirmislerdir.

Tartisma, Sonuc ve Oneriler

Yeni tip bir koronaviriis (Sars-CoV-2) salginin diinyada ve iilkemizde yayilmasinin ardindan
bircok iilkede oldugu gibi iilkemizde de MEB tarafindan okullarda yiiz yiize yiiriitillen egitim ve
ogretim etkinliklerine ara verilmistir. Verilen aranin hemen ardindan egitimin tiim kademelerinde
ulusal bir uzaktan planlamasi ve uygulamasina baglanmis bu siirece ge¢ de olsa 6zel gereksinimli
ogrenciler de dahil edilmistir. Yiiriitiilen mevcut aragtirma da bu stirecte 6zel gereksinimli 6grencilerle
caligsan O0gretmenlerin uzaktan egitim siirecine ve EBA’ya yonelik deneyim ve goriislerini belirlemek
amactyla gerceklestirilmistir. Arastirmanin bulgular1 alanyazinda 6zel gereksinimli 6grencilerle
calisan Ogretmenlerin uzaktan egitim silirecine yoOnelik goriislerini inceleyen bir ¢alismaya
ulagilamamasi nedeniyle genel egitim Ogretmenlerinin katilimci olarak yer aldigi arastirmalarin
bulgular1 ve alanyazindaki 6zel gereksinimli dgrencilere web temelli egitim sunulmasi ile iliskili
caligmalarin bulgulari tartigilacaktir.

Arastirmanin ilk ve ikinci sorularinin bulgulan incelendiginde Ogretmenlerin siklikla 6zel
gereksinimli 6grenciler ile uzaktan egitimin verimli olmadig1 ayni zamanda miimkiin olmadigina
iligkin goriis bildirdikleri goriilmektedir. Alanyazin incelendiginde &zel gereksinimli grencilerin
egitimlerinde uzaktan egitim seklinde yiiriitiilmesi boyutunda en ¢ok ihmal edilen grup zihinsel
yetersizligi ve 6grenme giicliigii olan ¢ocuklar olarak ifade edilmektedir (Bohman ve Anderson, 2005).
Ciinkii bu grupta yer olan ¢ocuklarin birgogu belirli alanlarda sinirliliklar yagamakta ve bu nedenle
uzaktan egitime erisme noktasinda zorlanmaktadirlar. Bunun sebebi olarak da okuma-yazma
diizeylerinde yetersizlikler, bellek sorunlari, kisith dikkat becerileri, problem ¢dzme becerisindeki
yetersizlikler ve gorme sirekliliginde bazi yetersizlikler olarak ifade edilmektedir (Andersen ve
Rowland, 2007). Ozel gereksinimli bireyler igerisinde zihin yetersizligine sahip ¢ocuklarmn uzaktan
egitime yonelik yasadiklar yetersizliklerin bazilar1 yasam sorumlulugu ve onun igerisinde yer alan alt
basamaklara iligkin problemlere isaret etmektedir. Zihin yetersizligi olan ¢ocuklarin tipik gelisim
gosteren akranlarina kiyasla yasam sorumlulugu becerilerinde birtakim yetersizlikler yasadiklari
bilinmektedir (Wehmeyer, 2007). Bu nedenle yasanan bu durum 6gretmenlerin bu konuya iligkin
olumsuz tutumlarini destekler niteliktedir.

Arastirmanin li¢lincli sorusunun bulgularina bakildiginda 6gretmenlerin 6grenciye yonelik en
¢ok yasadiklar1 sorunlardan bir tanesi O0grenciye ulagsamama ve verilen etkinliklerin ve 6devlerin
anlagilamamas1 sorunudur. Ayrica Ogrencilerin teknoloji ve internet okuryazarligi noktasinda
yetersizlik yagamalar1 ve verilen ddevlere iliskin geri doniit almada yasanan sorunlardan 6gretmenler
tarafindan sik¢a bahsedilmistir. Bu sorunlarin temelinde yine &grencilerin yasam sorumlulugu alma
konusunda yetersizlik gostermeleri (Wehmeyer, 2007) okuma yazma becerilerinde yasanan sorunlar,
bellek sorunlari (Andersen ve Rowland, 2007) ve buna ek olarak alici ve ifade edici dolayisiyla
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iletisim sorunlari, gorsel algi sorunlari, 6grenme &zellikleri temel bilgisayar ve internet kullanma
becerilerindeki yetersizlikler (Wehmeyer, Smith, Palmer ve Davies, 2004) oldugu disiiniilmektedir.
Bunlar alanyazinda ayn1 zamanda 6zel gereksinimli 6grencilerin web temelli egitim almalar siiresince
yasanabilecek temel engeller olarak goriilmektedir. Bu sorunlarin saglikli bir sekilde iistesinden
gelebilmek i¢in aile destegi veya kardeslerden gelebilecek destekler ile agilabilecegi diistiniilmektedir.

Tabi bu engellerin asilmasi buna yonelik 6n kosul becerilerin ve siirecte gerekli becerilerin
titiz bir sekilde analiz edilmesi, degerlendirilmesi, gereksinim duyulacak alanlara yonelik miidahale
programinin hazirlanmasi/uygulanmas ile giderilebilecektir. Bu siiregte boyle bir hazirlik yapilmamis
olmasi ve yiiz yiize egitime aniden ara verilmesi 6grenci, 6gretmen ve velileri bazi konularda caresiz
birakmistir. Neyse ki bu durum yasanan olumsuzluklarin yaninda devam eden siirecte egitim
programlarinin igerigini diizenlerken Ogretmen ve arastirmacilara farkli konularda yol gosterici
olacagina inanilmaktadir. Bu soruya sikca bildirilen bir sorun da yeterli kaynagin bulunmamasi ve
Ogretimin bireysellestirilememesidir. Bu durum alanyazinda yiiriitiilen diger ¢alismalar ile paralellik
gostermektedir. Kurtdede, Fidan, Erbasan ve Kolsuz (2016) ve Tiirker ve Giiven (2016) tarafindan
ylriitillen ¢alismada 6gretmenlerin EBA’da yer alan kaynaklarin yetersiz oldugunu ifade ettikleri ve
ogretmenlerin EBA igin yeterince igerik iiretmedikleri goriilmektedir. Kaynak c¢esitliliginin artmasi ve
Ogretimin bireysellestirilmesi konusundaki sorunlar belli bir yerden sonra ancak oOgretmenlerin
Ozverisi ile asilabilecek bir durum olarak goriilmek ile birlikte bu konuda yazilim ve program
gelistiricilerin iizerine egilmesi gereken 6nemli bir konu olarak diistiniilmektedir.

Arastirmanin dordiincii sorusuna yonelik bulgulara bakildiginda 6gretmenlerin uzaktan egitim
siireci ile ilgili arastirma yapma ve ilgili kaynaklar1 okuyarak kendilerini gelistirme yoluna gittiklerine
iligkin goriis bildirdikleri goriilmektedir. Bu konuda o6gretmenler her ne kadar daha dnce uzaktan
egitimin verimsiz oldugunu ve 6zel egitimde kullanilmasinin miimkiin olamayacagina iliskin goriis
bildirmelerine ragmen bu salgmn siireci yine de onlar1 uzaktan egitime yonelik arastirmaya ve
kendilerini gelistirmeye sevk ettigi sdylenebilir. Belki bu siirecte bir¢ok 6zel egitim 6gretmeni ve 6zel
gereksinimli 6grencilerle ¢alisan 6gretmenler EBA’y1 egitim sunmak amaciyla ilk defa kullandilar. Bu
durumda daha sonra derslerine zenginlik katma, degerlendirme yapilmasi, kaliciligin arttirllmasi veya
genellenmesi agisindan ileride daha fazla yonelecekleri bir konu olacaktir. Bu konuya iliskin Kurtdede
Fidan ve dig., (2016) tarafindan Ogretmenlerle yiiriitillen ¢alisma da bu durumu desteklemekte
ogretmenler EBA’y1 daha ¢ok tekrar ve odevlendirmede kullandiklarini ifade etmektedir. Benzer
sekilde Timur, Yilmaz ve Isseven (2017) tarafindan ortaokul dgrencileri ile yiiriittiikleri ¢aligmanin
bulgular1 da bu durumu desteklemekte Ogrenciler Ogrendiklerini pekistirmek ve evde farkli
kaynaklardan tekrar yapmak icin kullandiklarini ifade etmektedir. Benzer sekilde Kana ve Aydin,
(2017) tarafindan yiiriitiilen ¢alismada 6gretmenler bu arastirmanin bulgularina benzer sekilde baglanti
ve sistemsel sorunlardan yakindiklarini ifade etmektedir.

Ozel gereksinimli dgrencisi ile iletisim kurmak ve uzaktan egitim siirecini yiiriitmek isteyen
bir 6gretmenin belki de en son isteyecegi sey baglanti ve sistem sorunu yasamaktir. Bu duruma
gelinceye degin yasanan sikintilarin ¢ézlimiiniin bir sekilde olacagi ancak boyle bir durumda program
gelistirici ve yazilimcilara biiyiik is diistiigli diisliniilmektedir. MEB biinyesinde bir milyona yakin
O0gretmenin oldugu diisliniildiiglinde bu sistemin alt yapismnin kaliteli bir sekilde yiiriitiilmesi
gerektigine inanilmaktadir.

Arastirmanin besinci sorusuna yonelik bulgulara bakildiginda &gretmenler EBA’ya iliskin
Ogrencilerin EBA’ya aligamamasi nedeniyle sorun yasadiklarini ayrica en sik olarak da sistemin
yavaglamas1 ve istenilen saatte girilememesi olarak ifade etmislerdir. Bu bulgu EBA’ya yonelik alan
yazinda yiiriitiilen ¢aligmalar ile benzerlik gostermektedir. Ornegin Bozkus ve Karacabey (2019)
tarafindan yiiriitiilen ¢alismada 6gretmenler alt yap1 ve sistem sorunlarindan bahsetmektedir.

Aragtirmanin altinc1 sorusu olan 6gretmenlerin EBA’nin 6zel gereksinimli 6grenciler icin
hazirlanan igerigine yonelik diisiinceleri incelendiginde &gretmenler icerigi yeterli bulmadiklar1 ve
bireysel farkliliklarin dikkate alinmadigi ifade etmektedirler. Arastirmanin bu bulgular1 da alanyazinda
yiiriitiilen ¢alismalar ile paralellik gdstermektedir. Ornegin Bozkus ve Karacabey (2019), Kurtdede
Fidan ve dig., (2016) ve Kana ve Aydin, (2017) tarafindan yliriitilen ¢aligmada da Ogretmenler
tarafindan igeriklerin yetersiz bulundugu ve zenginlestirilmesi gerektigi goriisii 6gretmenler tarafindan
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ifade edilmektedir. Yalniz EBA’y1 gelistirme sorumlulugu temelde MEB’e ait olarak goriilse de bir
yerden sonra 0gretmen ve Ogrenci katkilari ile zenginlesecek ve gelisecek bir sistem olarak ifade
edilmektedir (Karasu, 2018). Ozel egitim baglaminda sistemin zenginlesmesi ise ¢ogu zaman
Ogretmenler ve Ogrencileri baglaminda miimkiin olabilecegi diisiiniilmektedir. Ciinkii 6zel
gereksinimli 6grenciler igerisinde her bir yetersizlik grubunun bile kendi igerisinde inanilmaz
heterojen bir grup oldugu diigiiniildiigiinde 6nceden hazir icerik hazirlamanin hi¢ de kolay olmayacagi
diisiinilmektedir. Bu nedenle hazirlanan yazilimlarin bireysellestirilmeye firsat tanima konusunda
desteklenmesinin ayni zamanda yetersizlik gruplarina gore yalin hale getirilmesinin bu durumda
faydali olacagi diisiiniilmektedir. Zihin yetersizligi gosteren gocuklarin ¢esitli biligsel yetersizlikleri
bulunmakta (Heward, Alber-Morgan ve Konrad, 2017) aym takvim yasina sahip akranlan ile
karsilastirildiklarinda gereksinim duyduklar1 bilgileri geri cagirmada ve ayni daha fazla bilgiyi
zihinlerinde islemlemede c¢esitli sinirliliklar yasamaktadirlar (Bergeron ve Floyd, 2006). Bu nedenle
sunulacak egitimlerin daha yalin, daha fazla tekrarli ve ¢oklu 6rnekli asamalar ile sunularak kaliciligin
ve genellemenin saglanmasi agisindan desteklenmesi gerekmektedir.

Ogretmenlerin EBA TV’nin 6zel gereksinimli 6grencilere yonelik yayinlari ile ilgili goriisleri
incelendiginde 6gretmenlerin yayinlan siklikla yeterli bulmadig1 ve yayinlarin bireysellestirilmedigi
yOniinde goriis bildirdikleri goriilmektedir. Yayinlara iliskin Onerilerine bakildiginda ise yetersizlik
gruplarina gore yayin igerigi hazirlanmasi gerektigine iliskin goriisler mevcuttur. EBA TV ile ilgili
yasanan sorunlarin temelinde de 6zel gereksinimli 6grencilerin performanslarinin son derece farkli
olmas1 ve yetersizlik gruplarinin kendi igerisinde inanilmaz heterojen bir yapiya sahip oldugu
diisiiniilmektedir. EBA TV 06zel egitim yayinlarinin 6grenciye yonelik yayinlarinin yaninda ailelere
yonelik “cocugumla nasil ve ne caligabilirim?” sorusuna yanit verecek sekilde iceriklerin
diizenlenmesi Onerilebilir. Her aile kendi ¢ocugunun gii¢lii zayif yonlerini en iyi sekilde tanimakta ve
bu dogrultuda 6gretimi daha dikkatli bireysellestirebilme potansiyeline sahiptir. Ayrica alanyazin
incelendiginde aile aracili uygulamalarin ¢ocuklarda yeni davranis ve beceri kazandirma konusunda
bilimsel dayanakli bir miidahale oldugu goériilmektedir (National Professional Development Center
(NPDC), 2020)

Ogretmenlerin EBA diginda 6zel gereksinimli 6grencilerle uzaktan egitim siirecinde hangi
yollarla iletisim kurduklarina yonelik bulgular incelendiginde telefon, whatsapp ve goriintiilii arama
kanallarindan sikea iletisim kuruldugu ve 6gretmenler tarafindan da oldukca etkili oldugu konusunda
goriis beyan edildigi goriilmektedir. Bunun nedeni olarak EBA sisteminin biligsel olarak yetersizligi
olan bireylerin kullanmalarina yonelik yeterince diizenlenmemesi oldugu diisiiniilmektedir. Ayrica
gorme, isitme veya fiziksel yetersizligi bulunan 6grenciler ile web temelli uzaktan yapilan egitimlerde
istendik sonuglar elde edilmesine ragmen bilissel olarak daha ¢ok sorun yasayan grup olan zihin
yetersizligi ve 6grenme gii¢liigii olan ¢ocuklarin uzaktan egitimine iliskin ¢esitli engeller bulunmakta
ve buna yonelik yazilimlar ve programlar ihmal edilmektedir (Keeler ve Horney, 2007). Bu nedenle
0zel gereksinimli 6grencilere 6zel hazirlanmayan yazilim ve programlar araciligi ile uzaktan egitim
yapilmak zorunda kalinmasi ogretmenleri farkli ve kolay iletisim kurma yollarina yonlendirdigi
diisiiniilmektedir. Alanyazin incelendiginde zihinsel yetersizlige olan bireylere yonelik yapilacak
programlarin belli bagh &zeliklere sahip olmasi onerilmektedir. Baglica oneriler sunlardir; (a) yazili
metinler ile birlikte resim, fotograf, sembol veya piktograflar kullanilmali, (b) acik ve basit metin
kullanilmali, (c) her sayfada tutarli bir gezinti olanag1 ve tasarimi kullanilmali, (d) her sayfada konu
basliklar, bagliklar ve ipuglar1 kullanilmalidir (Friedman ve Bryen, 2007).

Ogretmenlerin EBA’nmin meslektaslarma, dgrencilere ve ailelere olan katkilarina yénelik
diisiinceleri incelendiginde meslektaslara ve 6grencilere en biiyiik katkisinin teknoloji ile daha fazla i¢
ice olma ve internet ve teknoloji okuryazarligi konusunda katki sagladigina iligkin goriis
bildirmislerdir. Wehmeyer ve dig., (2004) 6zel gereksinimli 6grencilerin yasitlarina oranla bilgisayar
ve teknoloji kullanim oranlarinin ¢ok diisiikk oldugunu ve bu durumun sebeplerinin ¢ok degisken
olabilecegini ancak bu durumun sebebinin teknolojik cihazlara ve bilgisayar kullanimina
erigilebilirligin saglanmasinda zihinsel yetersizlik gosteren ¢ocuklarin goz ardi edilmesi olarak ifade
etmektedir. Yetersizligi bulunan 6grencilere web temelli uzaktan egitim sunmada ortadan kaldirilmasi
gereken engellerden bir tanesi de hem 6gretmenler hem de 6grenciler igin “erigilebilirlik” engelidir
(Keeler ve Horney, 2007). Bu siiregte hem &grencilerin/ailelerin hem de dgretmenlerin teknoloji ile i¢
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ice olmak zorunda olmalar1 onlarin erigilebilirlik sorununa ¢0ziim aramaya yOnelttigi
diisiiniilmektedir. Ayrica 6zel gereksinimli 6grencilerin teknolojiye yonelik temel bilgileri yeterli
diizeyde bilmediklerine yonelik aragtirmalar bulunmakta ve Ogretmenlerin de sadece teknoloji
bilgilerinin degil “teknolojik pedagojik igerik bilgi” boyutunda kendilerini gelistirmeleri gerektigi
onerilmektedir (Anderson ve Putman, 2020). Hem 6gretmenler hem de 6grenciler acgisindan teknolojik
okuryazarligin gelistirilmesi uzaktan egitimin nitelikli olarak saglanabilmesi igin Onemlidir.
Ogretmenlerin MEB’e iliskin &nerilerini igeren goriislerine bakildiginda ise siklikla igerigin
zenginlestirilmesi gerektigi yoniinde goriis bildirmiglerdir. Bu bulgu da alanyazinda EBA’ya yonelik
yiiriitilen caligmalarin bulgular ile paralellik gostermektedir (Kurtdede Fidan, Erbasan ve Kolsuz,
2016; Tiirker ve Giiven, 2016; Karacabey 2019).

Arastirma sonunda; 6zel gereksinimli 6grencilerle calisan &gretmenler, 6zel gereksinimli
Ogrencilere uzaktan egitim ile verimli bir egitim sunulmasi ile ilgili siklikla 6zel gereksinimli
Ogrencilere uzaktan egitim sunmanin miimkiin olmadig1 ve bununla ilgili olarak EBA igeriginin
zenginlestirilmesi gerektigine yonelik goriis bildirmislerdir. Ogretmenler, EBA’y1 kullanmaya yonelik
yasadiklar1 sorunlara iligkin 6grencilerin EBA’ya alisamamasi, EBA sisteminin yavas calismasi ve
istenen saatlerde girilememesi ayrica velilerin EBA kullanmaya karsi isteksiz olmasi ile ilgili sorun
yasadiklarint bununla birlikte EBA kullanimi konusunda tecriibesiz olduklarini bildirmislerdir.
Arastirmaya katilan 6gretmenler, EBA disinda 6zel gereksinimli 6grencilerle uzaktan egitim siirecinde
daha ¢ok telefon, whatsapp uygulamasi ve goriintiilii arama aracilig1 ile uzaktan egitim siirecinde
iletisim kurduklarina yonelik goriis bildirmislerdir.

Ogretmenler, EBA’ya yonelik meslektaslarma kendi hazirladiklar1 etkinlik ve videolar:
yliklemeleri ve EBA’ya yonelik yapilan caligmalar1 takip etmeleri, ailelere ise c¢ocuklarinin EBA
kullantmin1 desteklemeleri noktasinda 6neride bulunmuslardir. Ayrica 6gretmenler MEB’e yonelik
olarak o0zel gereksinimli Ogrenciler i¢in hazirlanan igeriklerin zenginlestirilmesi, EBA igeriginin
hazirlanmasi siirecinde 6gretmenlerden goriis alinmasi konusunda oOnerilerde bulunmuslardir. Bu
aragtirma goriisme yapilan katilimcilarla, aragtirma yontemlerinden nitel arastirma ve veri toplama
tekniklerinden goriigme teknigi ile siirli olmakla birlikte asagidaki dnerilerde bulunulabilir:

e Ozel gereksinimli gocuga sahip ebeveynlere EBA’y1 etkili ve verimli kullanmaya yénelik
egitici seminerler verilebilir.

o Ozel gereksinimli dgrencilerle calisan dgretmenlere EBA’y1 etkili ve verimli kullanmaya
yonelik egitici seminerler verilebilir.

e  Yapilan arastirma bulgular incelendiginde EBA sisteminde 6zel gereksinimli 6grencilere
yonelik bir icerigin mevcut olmadigi tespit edilmistir. Dolayisiyla 6zel gereksinimli
ogrencilerin seviyelerine uygun egitim icerigi hazirlanabilir.

o Ozel gereksinimli 6grencilerle galisan dgretmenler yaptiklari etkinlik ve videolar: diger
meslektaglariin kullanabilmesi i¢in EBA sistemine yiikleyebilirler.

e  Mevcut aragtirmada 6zel gereksinimli 6grenciyle ¢alisan 20 6gretmenle yiirtitiilmiistiir.
Daha ¢ok katilimceryla ve nicel boyut da eklenerek benzer ¢aligmalar yiiriitiilebilir.
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