ISSN 2149-7702
e-ISSN 2587-0718 DOI: 10.38089/ekuad.2020.11

l{‘ Egitim Kuram ve Uygulama Arastirmalan Dergisi

Vol 6 (2020) No 2, 166-173

The Effect of Vocational Skill Practice Training given in the Laboratory
before the Clinical Practice of Women's Health and Diseases Nursing

Course on Students' Anxiety Level

Hatice KAHYAOGLU SUT?, Burcu KUCUKKAYA?

Abstract

Anahtar Kelimeler

The present study aims to investigate the anxiety levels of students before and after
vocational skill laboratory practice of Women's Health And Diseases nursing
course. This cross-sectional study was carried out on 3rd grade n = 124 students
who took the course of Women's Health and Diseases Nursing at the Faculty of
Health Sciences, Faculty of Health Sciences between October 2018-March 2019.
The data were collected with information form developed by the researchers based
on the available literaure and State Anxiety Inventory. The data were assessed
using the descriptive statistics and Paired T-test. The average age of nursing
students is 20.8 = 1.2 and the gender of 81.5% is female. 79.8% of the students do
not feel ready for the vocational skills laboratory practice, 48.4% are excited
before the vocational skills laboratory practice, and 38.7% are concerned about
not being able to apply the theoretical knowledge. He stated that. The mean score
of'the State Anxiety Scale before the laboratory application was 42.1 + 8.8 and the
average score of the State Anxiety Scale for the students who came to the clinic
after the laboratory application was 34.1 + 12.1. A significant difference was found
between the mean scores of the State Anxiety Scale before and after the vocational
skills laboratory application of the course (p <0.001). The state anxiety level of
the students is middle before the Occupational Health and Disease Nursing course
professional skills laboratory application. After the laboratory application, anxiety
levels of the students who came to the clinic decreased significantly. Before the
clinical practice of the Women's Health and Diseases Nursing course, having the
students perform the laboratory practice will decrease the level of anxiety related
to the clinic and practices and will make the clinical practice more effective.
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Introduction

Information technologies, which are changing rapidly today, have changed traditional
education. Students provide comprehensive access to information anywhere and anytime (Chang, Lai &
Hwang, 2018). Independent Global Education Commission for Healthcare Professionals; In the 21st
century, it directs health education institutions to reorganize existing education and curriculum design
in order to strengthen theoretical and clinical education by adopting information technology supported
learning (Frenk & et al., 2010). Nursing educators also constantly challenge students in innovative
teaching and learning methods from the beginning of education to graduation (Butt, Kardong-Edgren &
Ellertson, 2018; Irwin & Coutts, 2015). Therefore, supporting the theoretical part of nursing education
with laboratory applications is important in preparing students for the clinic (Chang, Lai & Hwang,
2018; Frenk & et al., 2010; Fealy & et al., 2019).

The purpose of nursing education is to provide students with optimal knowledge, skills and
attitudes in cognitive, affective and psychomotor fields in order to provide professional clinical
competence and to increase the delivery of safe, quality nursing care (Forsberg, Georg, Ziegert & Fors,
2011; Tseng, Chou, Wang, Ko , Jian & Weng, 2011). Nursing education as a practice-oriented
profession not only encompasses the theoretical content discussed in classrooms, but also requires
sufficient clinical practice to allow skill development and the integration of theoretical content into
practice. Nursing students can learn what they have learned in classroom and laboratory practices on
cases in the clinic (Salifu, Gross, Salifu & Ninnoni, 2019). The application gap of the theory arises due
to the deficiencies that occur during the insufficient transfer of theoretical knowledge into practice
(Salifu, Gross, Salifu & Ninnoni, 2019). The disappointments and difficulties in practice, together with
the theoretical practice gap, can have a negative effect on the professional professionalization of student
nurses and graduate nurses (Salifu, Gross, Salifu & Ninnoni, 2019; Jamshidi, 2012; Monaghan, 2015).
The reality shock experienced after a wide theoretical practice gap increases the rates of making
mistakes in practice, decision making, inability to evaluate patients in a holistic and physical manner,
stress and anxiety among student nurses. The theoretical practice gap experienced in the education
system is tried to be overcome by laboratory applications. Laboratory practice is an effective pedagogy
for training healthcare professionals and is widely used in undergraduate nursing education (Alexander
& etal., 2015). The Council of National Nursing Boards (NCSBN) supports the addition of professional
skills laboratory practices and simulations for the quality of clinical practice times in nursing
undergraduate programs (Alexander & et al., 2015; National Organization of Nurse Practitioner
Faculties, 2013; Nye, Campbell, Hebert, Short & Thomas, 2019).

Clinical training after professional skills laboratory practice enables the student to learn by
applying nursing clinical skills in real environments such as hospitals and family health centers.
Experiences provided in professional skill laboratory applications increase the psychomotor
development of the student and provide professional socialization as well as transferring theoretical
knowledge to practice (Sendir & Acaroglu, 2008). Students who encounter real cases during clinical
practice have to deal with many situations that cause anxiety and stress at various stages. Anxiety and
stress are among the factors that affect the academic success and professional adaptation of the student
during nursing education (Kartal & Yazici, 2017; Karaca, Yildirim, Ankarali, A¢ikgoz & Akkus, 2015).

Students in clinical practice; the patient experiences anxiety and stress as a result of the care of
the patient, insufficient guidance instructor, insufficient support, lack of self-confidence, fear of making
mistakes, and relationships with clinical healthcare professionals (Salifu, Gross, Salifu & Ninnoni, 2019;
Pryjmachuk & Richards, 2007; Lo, 2002; Levett- Jones, Lathlean, Higgins & McMillan, 2009). It has
been determined as a result of national and international studies that nursing students experience long-
term and uncontrollable stress during their education poses a negative risk on both their professional
identity development and their health (Seyedfatemi, Tafreshi & Hagani, 2007; Ozkan & Y1lmaz, 2010;
Edwards, Burnard, Bennett & Hebden, 2010).

It is thought that the high level of anxiety affects the clinical practice skills and clinical
performance of the student (Bayar, Cadir & Bayar, 2009). It is important for nursing students to be able
to control their anxiety levels by using clinical practice experiences in the nursing approach to women
who have experienced many biological, physiological, sociological and psychological changes in their
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life cycle. It is thought that the vocational skills laboratory applications of the Women's Health and
Disease Nursing (WHD) course, which is a part of the education process of nursing students, may have
a positive effect on students' anxiety levels before they go into clinical practice in the field of gynecology
and obstetrics. In this study, it was aimed to examine the effect of vocational skill practices training
given in the laboratory prior to the clinical practice of the WHD Nursing Course on students' anxiety
level. For this purpose, the following questions were sought in the research:

1. What is the level of anxiety of the students before the vocational skills laboratory applications
of the WHD Nursing Course?

2. What is the level of anxiety of the students after the vocational skills laboratory applications of
the WHD Nursing Course?

3. Does the vocational skills laboratory practice training given before the clinical practice of the
WHD Nursing Course reduce the anxiety level of the students?

Method

This study was conducted between October 2018 and March 2019 on 3rd grade students who
are in a cross-sectional type and are studying in the Nursing Department of the Faculty of Health
Sciences of a State University.

Research Group

The universe of the research was composed of all (n = 134) 3rd grade students studying in the
Nursing Department. Without calculating the number of the study group, n = 124 students who were
willing to participate in the study were included in the study, and 92.5% of the population was reached.

Data Collection Tool
"Questionnaire Form" and "State Anxiety Inventory" were used in the study.

Questionnaire Form: It was created by the researchers by scanning the literature, and consists
of 6 questions containing the personal characteristics of nursing students and 5 questions about the
feelings and thoughts about the professional skills laboratory practice of the WHD Nursing Course (Nye,
Campbell, Hebert, Short & Thomas, 2019; Kartal & Yazici, 2017).

State Anxiety Inventory: It is an inventory that was developed in 1964 to determine the state
anxiety levels of Spielberger et al., And consists of short expressions that allow the person to evaluate
himself in terms of anxiety. In 1998, it was adapted to Turkish by Oner and Le Compte. State Anxiety
Scale was developed to measure what the person feels at that moment. The scale consists of 20 items
and is a four-point Likert type ((1) None, (2) A little, (3) Much and (4) Totally). There are two types of
expressions in the scales, both straight and reverse. In the State Anxiety Scale, 10 questions (items 1, 2,
5,8, 10, 11, 15, 16, 19 and 20) are reversed expressions. The constant value in the State Anxiety Scale
is 50. The scores obtained from the scale theoretically vary between 20 and 80. High score indicates
high anxiety level, low score indicates low anxiety level. The same is true when interpreting scores
according to percentage order. That is, a low percentage rank (1, 5, 10) shows that anxiety is low
(Spielberger, Gorsuch & Lushene, 1970; Oner & Le Compte, 1998).

Data Collection and Analysis

Before starting data collection, the participants were informed about the purpose of the study,
and it took approximately 10 minutes for the students who agreed to participate in the study to fill out
the questionnaire form. In the analysis of the data; descriptive statistics (mean (mean) + standard
deviation (SD) and categorical results were used as number (n) and percentage (%) and Paired T-test.
Social Sciences (SPSS Inc .; Chicago, IL, USA) 23.0 was used Significance level was accepted as p
<0.05 in statistical evaluation.

Ethical Aspect of the Research

For the ethical compliance of the study, written permission from the Faculty of Health Sciences
Department of Nursing of the same university and verbal consent from the students who accepted to
participate in the study were obtained from the Scientific Research Ethics Committee of the university
(2018/358) where the study will be conducted.
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Results

The personal characteristics of nursing students are shown in Table 1. The average age of the
nursing students is 20.8 + 1.2, 81.5% of them are female, 69.4% of them are Anatolian High School
graduates, 66.1% of them have income equal to their expenses, 73.4% of their mother's education level
is primary education. and six, 55.6% of the fathers were found to have primary education and below.

Table 1. Personal characteristics of nursing students

Variables Mean+SD
Age 20.8+1.2
Number Percent
(n) (%)
Gender Woman 101 81,5
Male 23 18,5
High School Graduated Normal highschool 15 12,1
Anatolian High School 86 69,4
Vocational high School 6 4,8
Other 17 13,7
Income rate Less than income 25 20,2
Income is equal to expenses 82 66,1
More than income 17 13,7
Mother Education Status Primary and lower 91 73,4
High school and above 33 26,6
Father's Education Status Primary and lower 69 55,6
High school and above 55 44,4
Total 124 100,0

The feelings and thoughts of the nursing students about the professional skills laboratory
practice of the WHD Nursing Course are shown in Table 2. When we question the feelings and thoughts
of the nursing students before the laboratory practice; 79.8% of the students did not feel ready for the
professional skills laboratory application of the WHD Nursing Course, 91.9% thought that the
theoretical knowledge of the WHD Nursing Course was insufficient for the professional skills laboratory
application, 72.6% of the WHD Nursing Course professional skills laboratory It was found that there
were no skills that they were worried about applying in their practice, 48.4% were excited before the
WHD Nursing Lesson vocational skills laboratory practice, and 38.7% stated that the reason for the
emotion felt before the WHD Nursing Course vocational skills laboratory practice was the worry of not
applying the theoretical knowledge.
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Table 2.The feelings and thoughts of nursing students about the professional skills laboratory practice
of the WHD Nursing Course

Variables Number Percent
(n) (%)
Do you feel ready for the WHD Yes 25 20,2

Nursing Course professional skills No

laboratory practice? 9 798
Is your theoretical knowledge Yes 10 8,1
sufficient for professional skills No
laboratory application of WHD 114 91,9
Nursing Course?
Are there any skills you are Yes 34 27,4
concerned about applying the WHD  No
Nursing Course in professional 90 72,6
skills laboratory practice?
What do you feel before the WHD Excitement 60 48,4
Nursing Course professional skills ~ Happy 11 8,9
laboratory practice? Stress 34 27,4
Worry 10 8,1
Fear 3 2,4
Other 6 4,8
What do you think is the reason for  Fear of hurting the patient 37 29,8
the emotion felt before the WHD Attitude of physicians and 48 387
Nursing Lesson vocational skills nurses '
laboratory practice? * Fear of making mistakes in 17 13.7
hospital procedures '
AnX|ety about not applying the 51 411
theoretical knowledge
Fear of giving false information 30 258
to the patient
Lack of trust in the student 28 226
nurse
Worry about making mistakes 42 33,9
Other 4 3,2
Total 124 100,0

* More than one option has been marked.

The comparison of the results of the State Anxiety Scale of nursing students before and after the
WHD Nursing Lesson vocational skills laboratory practice is shown in Table 3. The average score of
the State Anxiety Scale of the nursing students before the WHD Nursing Course professional skill
laboratory practice was found to be 42.1 + 8.8, and the State Anxiety Scale mean score of the students
who came to the clinic after the laboratory application was 34.1 = 12.1. A significant difference was
found between the total mean scores of State Anxiety Scale before and after the professional skill
laboratory application of the course (p <0.001).

Table 3. Comparison of the results of the State Anxiety Scale of nursing students before and after the
WHD Nursing Course vocational skills laboratory practice
Before Professional Skills ~ Before Professional Skills
Laboratory Practice After Laboratory Practice After

Variables Professional Skills Professional Skills
Laboratory Practice Laboratory Practice
Mean£SD Mean+SD p
<0.001
State Anxiety Scale 42.1+8.8 34.1£12.1 t=5.870*

*Paired T-test

170



Hatice KAHYAOGLU SUT,

Egitim Kuram ve Uygulama Arastirmalar: Dergisi 2020, Vol 6, No 2, 166-173 Burcu KUCUKKAYA

Discussion, Conclusion and Suggestions

Before graduating, student nurses are required to apply basic nursing skills that differ from each
other as well as to practice similar skills in different clinical areas. According to the nursing education
program, the application of the basic nursing skills that students learn in the 2nd or 3rd grade causes
great anxiety. Up to this stage, nursing students experience nursing skills and competencies by acting
alone in the classroom environment or using teaching techniques such as professional skills laboratory
practices (Sun, Long, Tseng, Huang, You & Chiang, 2016; Arabaci, Korhan, Tokem & Torun, 2015) .
Professional skills laboratory practices conducted in order to enable students to experience field-specific
nursing practices and care before going to the actual clinical field can be effective in reducing anxiety.

In the study, most of the nursing students did not feel ready for the professional skills laboratory
application of the WHD Nursing Course, the majority of them thought that their theoretical knowledge
was insufficient for laboratory practice, most of them did not have any skills that they were worried
about applying in laboratory practice, almost half of them were excited before the laboratory application
and the reason for the emotion felt before the laboratory application was theoretical. It was found that
he expressed anxiety about not being able to apply the information (Table 2). In the study conducted by
Arabaci et al. (2015), it was determined that more than half of the students felt excited before the clinical
practice and their emotions were due to their learning new things. It can be said that the nursing students
felt excited or anxious before the clinical application.

It was found that nursing students experienced a moderate level of anxiety before the WHD
Nursing Course vocational skills laboratory practice, and significantly decreased afterwards. It has been
found that professional skills laboratory training given to students before clinical practice is effective in
reducing the level of anxiety (Table 3). In the study by Smith et al. (2019) examining the anxiety levels
of active and passive role groups in clinical simulation, it was found that the anxiety level of the practice
group using the vocational skills laboratory was mild before and after the skill, and the anxiety level
experienced after the skill decreased further. In the study by Sun et al. (2016) examining the anxiety
experiences experienced by undergraduate nursing students during their first clinical practice, it was
stated that the level of anxiety felt by all students after completing the application of basic nursing skills
decreased. In the study of Khalaila (2014) evaluating the results of the students in their first clinical
practice together with the simulation application, it was found that the anxiety level of the students
before and after the first clinical application was mild, and the decrease in the anxiety level experienced
after the skill compared to the pre-skill was found to be significant. In the study conducted by Kiraz et
al. (2019), it was determined that the anxiety level of the students who were trained on the model before,
before and after the first clinical application was mild, and the anxiety level experienced after the skill
was significant compared to the pre-skill level. In the study of Celik and Eser (2017), it was found that
students experienced mild anxiety before and after clinical practice. According to the results of the
studies, it is seen that the anxiety level decreases after the skill application compared to before. However,
different results have been reached in the literature. In the study conducted by Mert and Terzioglu
(2015), it was found that students using the vocational skills laboratory experienced moderate anxiety,
which increased after the pre-skill level before they experienced the management of postpartum
hemorrhage. In the study conducted by Karagozlii et al. (2014), it was determined that students
experienced mild anxiety before the first clinical application and increasingly moderate anxiety after the
first clinical application. In the study conducted by Arabaci et al. (2015), it was found that the students
experienced moderate anxiety increasingly after the first clinical application compared to before. It is
seen that the level of anxiety decreases in some studies and increases in some studies. It is thought that
the students' grade level and the application made may be effective in the change of anxiety level.

Our study results show that; It was found that the nursing students who took the WHD Nursing
course experienced anxiety at a moderate level before the professional skill laboratory practice and at a
significantly decreasing level afterwards; It has been found that professional skills laboratory training
given to students before clinical practice is effective in reducing anxiety levels.

In line with these results; before the clinical application of the WHD Nursing course, it is
recommended that the students have the professional skills laboratory practice done, and the opportunity
to repeat the practice until the student feels sufficient and the level of anxiety is reduced.
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Kadin Saghg ve Hastaliklar1 Hemsireligi Dersi Klinik Uygulamasi Oncesi
Laboratuvarda Verilen Mesleki Beceri Uygulamalari Egitiminin
Ogrencilerin Kaygi Diizeyi Uzerine Etkisi

Hatice KAHYAOGLU SUT?, Burcu KUCUKKAYA?
Oz

Anahtar Kelimeler

Bu ¢aligmada, Kadin Sagligi ve Hastaliklart Hemsireligi Dersi klinik uygulamasi
oncesi laboratuvarda verilen mesleki beceri uygulamalar1 egitiminin 6grencilerin
kaygi diizeyi tizerine etkisini incelemek amaglanmistir. Kesitsel tipteki bu
arastrma, Ekim 2018-Mart 2019 tarihleri arasinda bir Devlet Universitesinin
Saglik Bilimleri Fakiiltesi Hemsirelik Boliimii’'nde Kadin Sagligi ve Hastaliklar
Hemgsireligi dersini alan 3. sinif n=124 §grenci tizerinde yiiriitiilmiistiir. Arastirma
verileri aragtirmacilar tarafindan literatiir incelenerek olusturulan “Anket Formu”
ve “Durumluk Kaygi Olgegi” ile toplanmustir. Verilerin degerlendirilmesinde
tanimlayici istatistik ve Paired T-test kullanilmistir. Hemsirelik 6grencilerinin yag
ortalamas1 20,8+1,2 olup %81,5’inin cinsiyeti kadmndir. Ogrencilerin %79,8’i
dersin mesleki beceri laboratuvar uygulamasina kendini hazir hissetmedigini,
%48,4’1i dersin mesleki beceri laboratuvar uygulamasi dncesi heyecanli oldugu ve
%38,7°s1 dersin mesleki beceri laboratuvar uygulamasi Oncesi hissedilen
duygunun nedeninin teorik bilgiyi uygulayamama endisesi oldugunu ifade
etmistir. Ogrencilerin laboratuvar uygulamasi dncesi Durumluk Kaygi Olcegi
puan ortalamasi 42,1+8,8 ve laboratuvar uygulamasi sonrasi yapilan klinige ¢ikan
ogrencilerin  Durumluk Kaygi Olgegi puan ortalamas1 34,1+12,1 olarak
bulunmustur. Dersin mesleki beceri laboratuvar uygulamasi 6ncesi ve sonrasi
Durumluk Kaygi Olgegi toplam puan ortalamalari arasinda anlamli fark
saptanmigtir (p<0,001). Kadin Saglig1 ve Hastaliklar1 Hemsireligi dersi mesleki
beceri laboratuvar uygulamasi oncesi 6grencilerin durumluk kaygi diizeyi orta
diizeydedir. Laboratuvar uygulamasi sonrasi ise klinige ¢ikan 6grencilerin kaygi
diizeylerinde anlamli olarak azalma goriilmektedir. Kadin Saglig1 ve Hastaliklar1
Hemsireligi dersi klinik uygulamasi 6ncesi 6grencilere laboratuvar uygulamasinin
yaptirilmasi, 6grencilerin klinige ve uygulamalara iliskin kayg1 diizeyini azaltarak,
klinik uygulamanin daha etkin olmasini saglayacaktir.
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Giris

Gliniimiizde hizla degismekte olan bilgi teknolojileri geleneksel egitimi degistirmistir.
Ogrenciler her yerde ve her zaman bilgiye kapsamli erisim saglamaktadir (Chang, Lai ve Hwang, 2018).
Saglik Profesyonellerinin Bagimsiz Global Egitim Komisyonu; 21. yiizyilda saglik egitim kurumlarini,
bilgi teknolojileri destekli 6grenmeyi benimseyerek teorik ve klinik egitimi giiclendirmek i¢in mevcut
egitim ve miifredat tasariminmi yeniden diizenlemeye yonlendirmektedir (Frenk ve dig., 2010).
Hemsgirelik egitimcileri de 6grenciyi, egitimin baglangicindan mezuniyet asamasina kadar yenilikgi
ogretim ve Ogrenme yontemleri konusunda siirekli zorlamaktadirlar (Butt, Kardong-Edgren ve
Ellertson, 2018; Irwin ve Coutts, 2015). Bu nedenle hemsirelik egitiminin teorik kisminin laboratuvar

uygulamalar ile desteklenmesi 6grencilerin klinige hazirlanmasinda 6nemlidir (Chang, Lai ve Hwang,
2018; Frenk ve dig., 2010; Fealy ve dig., 2019).

Hemsirelik egitiminin amaci, 6grencilere profesyonel klinik yeterlilik saglamak amaciyla
bilissel, duyussal ve psikomotor alanlarda optimal diizeyde bilgi, beceri ve tutum kazandirmak ve
giivenli, kaliteli hemsirelik bakimi sunumunu arttirmaktir (Forsberg, Georg, Ziegert ve Fors, 2011;
Tseng, Chou, Wang, Ko, Jian ve Weng, 2011). Uygulamaya yonelik bir meslek olarak hemsirelik
egitimi, sadece siniflarda tartisilan teorik icerigi kapsamaz, ayni zamanda beceri gelisimine ve teorik
icerigin uygulamaya entegre edilmesine olanak saglamak i¢in yeterli diizeyde klinik uygulamalar1 da
gerektirmektedir. Hemsirelik 6grencileri sinif ve laboratuvar uygulamalarinda 6grendiklerini, klinikte
vakalar iizerinde gerceklestirilebilmektedir (Salifu, Gross, Salifu ve Ninnoni, 2019). Teorik bilgilerin
uygulamaya yetersiz aktarilmasi sirasinda meydana gelen eksiklikler nedeniyle teorigin uygulama
boslugu ortaya ¢ikmaktadir (Salifu, Gross, Salifu ve Ninnoni, 2019). Teorik uygulama bosluguyla
birlikte yasanan hayal kirikliklar1 ve uygulamadaki zorluklar, biiyiik 6l¢iide 6grenci hemsireler ve
mezun hemsirelerin mesleki profesyonellesmeleri iizerinde olumsuz bir etkiye sahip olabilmektedir
(Salifu, Gross, Salifu ve Ninnoni, 2019; Jamshidi, 2012; Monaghan, 2015). Genis bir teorik uygulama
boslugu sonrasi yasanan gerceklik soku, 6grenci hemsireler arasinda uygulamada hata yapma, karar
verme, hastalart biitiinciil ve fiziksel degerlendirme yetersizligi, stres ve kaygi yasama oranlarini
artirmaktadir. Yaganan teorik uygulama boslugu, egitim sisteminde laboratuvar uygulamalariyla
giderilmeye c¢alisilmaktadir. Laboratuvar uygulamalari, saglik profesyonellerinin yetistirilmesi igin
etkili bir pedagojidir ve lisans hemsireligi egitiminde yaygin olarak kullanilmaktadir (Alexander & et
al., 2015). Ulusal Hemsirelik Kurullar1 Konseyi (NCSBN), hemsirelikte lisans programlarinda klinik
uygulama siirelerinin kalitesi i¢in mesleki beceri laboratuvar uygulamalarinin ve simiilasyonlarin
eklenmesini desteklemektedir (Alexander ve dig., 2015; National Organization of Nurse Practitioner
Faculties, 2013; Nye, Campbell, Hebert, Short ve Thomas, 2019).

Mesleki beceri laboratuvar uygulamasi sonrasi ¢ikilan klinik egitim, 6grencinin hastane, aile
saglig1 merkezleri gibi gergek ortamlarda hemsirelik klinik becerilerini uygulayarak 6grenmesini
saglamaktadir. Mesleki beceri laboratuvar uygulamalarinda saglanan deneyimler, teorik bilginin
uygulamaya aktarilmasinin yaninda Ogrencinin psikomotor gelisimini arttirmakta ve mesleki
sosyalizasyonunu saglamaktadir (Sendir ve Acaroglu, 2008). Klinik uygulama esnasinda gergek vakalar
ile karsilagan 6grenciler ¢esitli agsamalarda, kaygi ve stres yaratan ¢ok sayida durumla bas etmek zorunda
kalir. Kayg1 ve stres, hemsirelik egitimi boyunca 6grencinin akademik basarisini ve mesleki uyumunu
etkileyen faktorler arasindadir (Kartal ve Yazici, 2017; Karaca, Yildirim, Ankarali, Agikgéz ve Akkus,
2015).

Klinik uygulamalarda 6grenciler; hasta bireyin bakimi, yetersiz rehber egitmen yeterince
destegi, 6zgiiven eksikligi, yanlis yapma korkusu ve klinik saglik ¢alisanlari ile iligkiler sonucunda kaygi
ve stres yasamaktadir (Salifu, Gross, Salifu ve Ninnoni, 2019; Pryjmachuk ve Richards, 2007; Lo, 2002;
Levett-Jones, Lathlean, Higgins ve McMillan, 2009). Hemsirelik 6grencilerinin, egitimleri boyunca
uzun siireli ve kontrol edilemeyen stres yasamalarinin hem profesyonel kimlik gelisimleri hem de
sagliklar1 iizerinde olumsuz risk olusturdugu ulusal ve uluslararasi diizeyde yapilan calismalar
sonucunda belirlenmistir (Seyedfatemi, Tafreshi ve Hagani, 2007; Ozkan ve Yilmaz, 2010; Edwards,
Burnard, Bennett ve Hebden, 2010).

Kaygi diizeyi yiiksekliginin, 6grencinin klinik uygulama becerisi ve klinik performansini
etkiledigi distintilmektedir (Bayar, Cadir ve Bayar, 2009). Hemgsirelik 6grencilerinin  klinik
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uygulamalarda, yasam dongiisiinde birgok biyolojik, fizyolojik, sosyolojik ve psikolojik degisim
yasayan kadina yonelik hemsirelik yaklasiminda klinik uygulama deneyimlerini kullanarak kaygi
diizeylerini kontrol edebilmesi 6nemlidir. Hemsirelik 6grencilerinin egitimleri siirecinin bir pargasi olan
Kadin Sagligi ve Hastaliklart Hemsireligi (KSH) dersinin mesleki beceri laboratuvar uygulamalarinin,
ogrencilerin kadin hastaliklar1 ve dogum alaninda klinik uygulamaya ¢ikmadan 6nce kaygi diizeylerini
azaltic1 yonde olumlu etkisi olabilecegi diisiiniilmektedir. Bu ¢alismada, KSH Hemsireligi Dersi klinik
uygulamas1 dncesi laboratuvarda verilen mesleki beceri uygulamalar egitiminin 6grencilerin kaygi
diizeyi iizerine etkisini incelemek amacglanmistir. Bu amag¢ dogrultusunda arastirmada asagida yer alan
sorulara cevap aranmistir:

1. KSH Hemsireligi Dersinin mesleki beceri laboratuvar uygulamalari egitimi 6ncesi grencilerin
kayg1 diizeyi nedir?

2. KSH Hemsireligi Dersinin mesleki beceri laboratuvar uygulamalari egitimi sonras1 6grencilerin
kayg1 diizeyi nedir?

3. KSH Hemsireligi Dersi klinik uygulamasi oncesi verilen mesleki beceri laboratuvar
uygulamalar egitimi 6grencilerin kaygi diizeyini azaltmakta midir?

Yontem

Bu ¢alismada, kesitsel tipte olup bir Devlet Universitesinin Saghik Bilimleri Fakiiltesi
Hemsirelik Boliimii’nde egitim goren 3. smuf 6grencileri tizerinde Ekim 2018-Mart 2019 tarihleri
arasinda yiiriitilmustiir.

Arastirma Grubu

Arastirmanin evrenini, Hemsirelik Boliimii’nde egitim alan 3. sinif 6grencilerinin timii (n=134)
olusturmustur. Caligsma grubunun sayisi hesaplanmadan, arastirmaya katilmaya goniilli n=124 6grenci
aragtirmaya dahil edilmis olup, evrenin %92,5’ine ulagilmistir.

Veri Toplama Araci
Arastirmada “Anket Formu” ve “Durumluk Kaygi Envanteri” kullanilmistir.

Anket Formu: Arastirmacilar tarafindan literatiir taranarak olusturulmus olup, hemsirelik
ogrencilerinin kisisel 6zelliklerini iceren 6 soru ve KSH Hemsireligi Dersi mesleki beceri laboratuvar
uygulamasi ile ilgili duygu ve diisiincelerinin igeren 5 soru olmak {izere toplam 11 sorudan olugmaktadir
(Nye, Campbell, Hebert, Short & Thomas, 2019; Kartal & Yazici, 2017).

Durumluk Kayg1 Envanteri: 1964 yilinda Spielberger ve ark., durumluk kaygi seviyelerini
belirlemek amacriyla gelistirilmis olan ve kisa ifadelerden olusan kisinin kendini kaygi durumu agisindan
degerlendirmesine olanak saglayan envanterdir. 1998 yilinda ise Oner ve Le Compte tarafindan
Tiirk¢e’ye uyarlanmistir. Durumluk Kaygi Olgegi, kisinin o anda hissettiklerini 6lgmek amaciyla
gelistirilmistir. Olgek, 20 maddeden olusmaktadir ve dértlii likert tiptedir ((1) Hig, (2) Biraz, (3) Cok ve
(4) Tamamiyla) uygulanmaktadir. Olgeklerde hem diiz hem de tersine olmak iizere iki tiirlii ifade
bulunmaktadir. Durumluk Kaygi Olgegi’nde, 10 soru (1, 2, 5, 8, 10, 11, 15, 16, 19 ve 20. maddeler)
tersine donmiis ifadelerdir. Durumluk Kaygi Olgegi’nde degismeyen deger 50°dir. Olgekten elde edilen
puanlar kuramsal olarak 20 ile 80 arasinda degisir. Yiiksek puan yiiksek kaygi seviyesini, diisiik puan
disiik kaygi seviyesini belirtmektedir. Puanlar yiizdelik sirasina gére yorumlanirken de ayni durum
gecerlidir. Yani diisiik yiizdelik sira (1, 5, 10) kayginin az oldugunu géstermektedir (Spielberger,
Gorsuch ve Lushene, 1970; Oner ve Le Compte, 1998).

Verilerin Toplanmast ve Analizi

Veri toplanmasina baglanmadan once katilimcilara ¢alismanin amaci hakkinda bilgi verilmis
olup, caligmaya katilmayir kabul eden &grencilerin anket formunu doldurmalar1 yaklasik 10 dk
stirmiistiir. Verilerin analizinde; tanimlayici istatistikler (ortalama (ort.) + standart sapma (SS) ile
kategorik sonuglari ise say1 (n) ve yiizde (%) ve Paired T-test kullanilmistir. Calismada elde edilen
bulgular degerlendirilirken, istatistiksel analizler i¢in istatistik paket programi Statistical Package for
the Social Sciences (SPSS Inc.; Chicago, IL, ABD) 23,0 kullanilmustir. Istatistiksel degerlendirmede
anlamlilik diizeyi p<0,05 olarak kabul edilmistir.
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Arastirmanmin Etik Yonii

Arastirmanin etik uygunlugu i¢in ¢alismanin yiiriitiilecegi liniversitenin Bilimsel Aragtirmalar
Etik Kurulu’ndan etik onay (2018/358) ve verilerin toplanmasi igin ayni tiniversitenin Saglik Bilimleri
Fakiiltesi Hemsirelik Boliim Baskanligi'ndan yazili izin ve c¢aligmaya katilmay1r kabul eden
ogrencilerden s6z1i onam alinmistir.

Bulgular

Hemsirelik 6grencilerinin kisisel 6zellikleri Tablo 1°de gosterilmistir. Hemsirelik 6grencilerinin
yas ortalamasi 20,8+1,2, %81,5’inin kadin, %69,4’liniin Anadolu Lisesi mezunu, %66,1’inin geliri
giderine esit, %73,4’liniin annesinin egitim durumu ilkogretim ve alti, %55,6’sinin babasinin egitim
durumu ilkégretim ve alt1 oldugu bulunmustur.

Tablo 1. Hemsirelik 6grencilerinin kisisel 6zellikleri

Degiskenler Ort£SS
Yas 20.8+1.2
Frekans Yiizdelik
() (%)
Cinsiyet Kadin 101 81,5
Erkek 23 18,5
Diiz Lise 15 12,1
. Anadolu Lisesi 86 69,4
Mezun Olunan Lise Meslek Lisesi 6 48
Diger 17 13,7
Gelir giderden az 25 20,2
Gelir Diizeyi Gelir gidere esit 82 66,1
Gelir giderden fazla 17 13,7
e [kogretim ve alt1 91 73,4
Anne Egitim Durumu Lise ve fistil 33 26,6
. [kogretim ve alt1 69 55,6
Baba Egitim Durumu Lise ve iistil 55 44,4
Toplam 124 100,0

Hemsirelik 6grencilerinin KSH Hemsireligi Dersi mesleki beceri laboratuvar uygulamasi ile
ilgili duygu ve diisiinceleri Tablo 2’de gosterilmistir. Hemsirelik 6grencilerinin laboratuvar uygulamasi
oncesi duygu ve disiincelerini sorguladigimizda; 6grencilerin %79,8’inin KSH Hemsireligi Dersi
mesleki beceri laboratuvar uygulamasina kendini hazir hissetmedigi, %91,9’unun KSH Hemsireligi
Dersi mesleki beceri laboratuvar uygulamasi igin teorik bilgisinin yetersiz oldugunu diisiindiigii,
%72,6’simin KSH Hemsireligi Dersi mesleki beceri laboratuvar uygulamasinda uygulamaktan
endiselendigi beceri bulunmadigi, %48,4’liniin KSH Hemsireligi Dersi mesleki beceri laboratuvar
uygulamasi 6ncesi heyecanli oldugu ve %38,7’sinin KSH Hemsireligi Dersi mesleki beceri laboratuvar
uygulamasi dncesi hissedilen duygunun nedeninin teorik bilgiyi uygulayamama endisesi oldugunu ifade
ettigi bulunmustur.
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Tablo 2. Hemgirelik 6grencilerinin KSH Hemsireligi Dersi mesleki beceri laboratuvar uygulamasi ile
ilgili duygu ve diistinceleri

Degiskenler Frekans Yiizdelik
) (%)

KSH Hemsireligi Dersi mesleki Evet 25 20,2

beceri laboratuvar uygulamasina

kendinizi hazir hissediyor Hayir 99 79,8

musunuz?

KSH Hemsireligi Dersi mesleki Evet 10 8,1

beceri laboratuvar uygulamasi igin

teorik bilginiz yeterli mi? Hayr 114 91.9
KSH Hemsireligi Dersi mesleki Evet 34 27,4
beceri laboratuvar uygulamasinda
uygulamaktan endiselendiginiz Hayir 90 72,6
beceri bulunmakta midir?
Heyecan 60 48,4
Mutl 11 8,9
KSH Hemsireligi Dersi mesleki it )
- Stres 34 27,4
beceri laboratuvar uygulamast
Oncesi ne hissediyorsunuz? Kaygr 10 81
' Korku 3 2,4
Diger 6 4,8
Hastaya zarar verme korkusu 37 29,8
Hekim ve hemgirelerin tutumu 48 38,7
Hastane prosediirlerinde yanlis 17 13,7
yapma korkusu
KSH Hemsireligi Dersi mesleki Teorik bilgiyi uygulayamama
. L 51 41,1
beceri laboratuvar uygulamasi endisesi
oncesi hissedilen duygunun sizce Hastaya yanlis bilgi verme 32 258
nedeni nedir?* korkusu '
Ogrenci hemsireye giiven 28 22.6
duymama
Hata yapma endisesi 42 33,9
Diger 4 3,2
Toplam 124 100,0

*Birden fazla segenek isaretlenmistir.

Hemgsirelik 6grencilerinin KSH Hemsireligi Dersi mesleki beceri laboratuvar uygulamasi 6ncesi
ve sonrast Durumluk Kaygi Olcegi sonuglarinin karsilastirilmasi: Tablo 3’te gosterilmistir. Hemsirelik
ogrencilerinin KSH Hemsireligi Dersi mesleki beceri laboratuvar uygulamasi 6ncesi Durumluk Kaygi
Olgegi puan ortalamasi 42,1+8,8 ve laboratuvar uygulamasi sonrasi klinige ¢ikan 6grencilerin Durumluk
Kaygi Olgegi puan ortalamasi 34,1+12,1 olarak bulunmustur. Dersin mesleki beceri laboratuvar
uygulamas1 dncesi ve sonrast Durumluk Kaygi Olgegi toplam puan ortalamalari arasinda anlamli fark
saptanmgtir (p<<0,001).

Tablo 3. Hemgirelik 6grencilerinin KSH Hemygireligi Dersi mesleki beceri laboratuvar uygulamasi dncesi
ve sonras1 Durumluk Kaygi Olgegi sonuclarmin karsilastirilmasi

Mesleki Beceri Mesleki Beceri
Laboratuvar Uygulamast Laboratuvar Uygulamasi
Degiskenler Oncesi Sonrast
Ort£SS Ort£SS 0
<0.001
Durumluk Kayg1 Olgegi 42.148.8 34.1+12.1 t=5.870*

*Paired T-test
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Tartisma, Sonug ve Oneriler

Ogrenci hemsirelerin mezun olmadan dnce farkli klinik alanlarda, birbirine benzerlik gdsteren
beceri uygulamalar1 oldugu kadar, birbirinden farklilik gosteren temel hemsirelik becerilerini de
uygulamalar1 gerekmektedir. Hemsirelik egitim programina gore Ogrencilerin 2. veya 3. sinifta
ogrendikleri temel hemsirelik becerilerinin uygulamasi biiyiik oranda kaygi yaratmaktadir. Bu agsamaya
kadar, hemsirelik 6grencileri sinif ortaminda sadece rol yaparak veya mesleki beceri laboratuvar
uygulamalar1 gibi 6gretim tekniklerini kullanarak hemsgirelik becerileri ve yeterliliklerini
deneyimlemektedirler (Sun, Long, Tseng, Huang, You ve Chiang, 2016; Arabaci, Korhan, Tokem ve
Torun, 2015). Gergek klinik alana ¢ikmadan 6nce 6grencilerin alana 6zgii hemsirelik uygulamalar1 ve
bakimin tecriibe edebilmesi amaciyla yiiriitiilen mesleki beceri laboratuvar uygulamalar1 yasanilan
kaygiy1 azaltict yonde etkili olabilmektedir.

Calismada, hemsirelik 6grencilerinin ¢ogunun KSH Hemsireligi Dersi mesleki beceri
laboratuvar uygulamasina kendini hazir hissetmedigi, biiyilik cogunlugunun laboratuvar uygulamasi igin
teorik bilgisinin yetersiz oldugunu diisiindiigii, ¢ogunun laboratuvar uygulamasinda uygulamaktan
endigelendigi beceri bulunmadigi, yartya yakininin laboratuvar uygulamasi dncesi heyecanl oldugu ve
laboratuvar uygulamasi dncesi hissedilen duygunun nedeninin teorik bilgiyi uygulayamama kaygisi
oldugunu ifade ettigi bulunmustur (Tablo 2). Arabaci ve ark.’nmin (2015) yaptiklar1 calismada,
Ogrencilerin yaridan fazlasinin klinik uygulama 6ncesi heyecan hissettigi ve duygularinin yeni seyler
ogreniyor olmalarindan kaynaklandigi belirlenmistir. Hemsirelik boliimi  dgrencilerinin  Klinik
uygulama oncesi kendilerini heyecanli veya kaygili hissettigi sdylenebilir.

Hemsirelik 6grencilerinin KSH Hemsireligi Dersi mesleki beceri laboratuvar uygulamasi dncesi
orta diizeyde, sonrasinda ise anlamli derecede azalan diizeyde kaygi yasadigi saptanmistir. Klinik
uygulama Oncesi 6grencilere verilen mesleki beceri laboratuvar egitiminin kaygi diizeyini azaltmada
etkili oldugu bulunmustur (Tablo 3). Smith ve ark.’nin (2019) klinik simiilasyonda aktif ve pasif rol
gruplarinin kaygi diizeylerini inceledikleri calismada, mesleki beceri laboratuvari kullanan uygulama
grubunun beceri Oncesi ve sonrast kaygi diizeyinin hafif oldugu, beceri sonrasinda yasanan kaygi
diizeyinde daha da azaldigi bulunmustur. Sun ve ark.’nin (2016) lisans hemsirelik 6grencilerinin ilk
klinik uygulamalan sirasinda yasadiklar kaygi deneyimlerini inceledikleri ¢aligmada, tiim dgrencilerin
temel hemsirelik becerileri uygulamasin1 tamamladiktan sonra hissettikleri kaygi diizeyinin azaldigi
belirtilmistir. Khalaila’nin (2014) 6grencilerin ilk klinik uygulamalarindaki sonuglarini simiilasyon
uygulamasiyla birlikte degerlendirdigi ¢alismasinda, 6grencilerin ilk klinik uygulama 6ncesi ve sonrasi
kaygi diizeyi hafif olup, beceri sonrasinda yasanan kaygi diizeyinde beceri Oncesine gore azalmanin
anlamli oldugu saptanmistir. Kiraz ve ark.’nin (2019) yaptiklar1 ¢alismada, maket iizerinde egitim
verilen 6grencilerin ilk klinik uygulama oncesinde, beceri 6ncesi ve sonrast kaygi diizeyi hafif olup,
beceri sonrasinda yasanan kaygi diizeyinde beceri 6ncesine gore azalmanin anlamli oldugu saptanmistir.
Celik ve Eser’in (2017) yaptiklan ¢alismada, 6grencilerin klinik uygulama 6ncesi orta ve sonrasi hafif
diizeyde kaygi yasadigi saptanmistir. Yapilan ¢alismalarin sonuglarina goére beceri uygulamasinin
oncesine gore sonrasinda kaygi diizeyinin azaldig1 goriilmektedir. Ancak literatiirde farkli sonuglara da
ulastlmistir. Mert ve Terzioglu (2015) yaptiklari ¢alismada, mesleki beceri laboratuvarini kullanan
Ogrencilerin postpartum kanamanin yonetimini deneyimlemeden 6nce, beceri dncesine gore sonrasinda
artan sekilde orta diizeyde kaygi yasandigi saptanmistir. Karagozlii ve ark.’min (2014) yaptiklari
calismada, 6grencilerin ilk klinik uygulama oncesi hafif ve sonrasinda artan sekilde orta diizeyde kaygi
yasadigi belirlenmistir. Arabaci ve ark.’nin (2015) yaptiklari ¢alismada, 6grencilerin ilk klinik uygulama
Oncesine gore sonrasinda artan sekilde orta diizeyde kaygi yasadigi tespit edilmistir. Baz1 ¢calismalarda
kaygi diizeyinin azaldigi, baz1 ¢aligmalarda ise arttid1 goriilmektedir. Ogrencilerin simf diizeyinin ve
yapilan uygulamanin kaygi diizeyi degisiminde etkili olabilecegi diistiniilmektedir.

Calisma sonuclarimiz gosteriyor ki; KSH Hemsireligi dersi alan hemsirelik 6grencilerinin
mesleki beceri laboratuvar uygulamasi Oncesi orta diizeyde, sonrasinda ise anlamli sekilde azalan
diizeyde kaygi yasadigi; klinik uygulama oncesi O6grencilere verilen mesleki beceri laboratuvar
egitiminin kaygi diizeyini azaltmada etkili oldugu bulunmustur. Bu sonuglar dogrultusunda; KSH
Hemsireligi dersinin klinik uygulamasi dncesi dgrencilere mesleki beceri laboratuvar uygulamasinin
yaptirilmasi, 6grencinin kendini yeterli diizeyde hissedinceye ve yasadig1 kaygi diizeyi azalincaya kadar
uygulamay1 tekrarlama olanaginin saglanmasi dnerilmektedir.
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