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Introduction

The project is a study that aims to realize change in a planned period, is related, aims and
targets are determined, and different outputs are seen when the implementation is realized. In the
project that includes scientific studies; It is the situation of obtaining data by observation, processing
and organizing the collected data, investigating the cause-effect relationship in the data, and
transferring information and results to the next generations (Milli Egitim Bakanlig1, 2007).

Purpose of the project; It is to obtain in-depth information about the subject rather than finding
the right answers to the questions posed by the teacher. Important feature of project work in the
education process; It is a research effort where children or teachers focus on finding answers to
guestions about the chosen topic (Katz, 1994). According to Hamurcu (2000), project working process
provides students with vital skills such as planning, budget design, process monitoring; the ability to
use technology such as internet, computer, and web 2.0 tools; cognitive skills such as decision making,
critical thinking, and problem solving; self-control skills such as decision-making, planning and
organizing business and operations, and managing time; They bring interest in learning, curiosity
towards education for their future, a sense of achievement and self-efficacy beliefs.

Projects run through the eTwinning Portal are the greatest example of project-based learning.
The portal is a multilingual website that provides collaboration tools and services for teachers to create
partnerships and joint projects on different topics. It is a free, secure European platform. The portal
serves in 31 languages according to May 2020 data. eTwinning; consists of two words: "e" for
"electronic” and "twin" for "mutual partnership”. The eTwinning European Online Platform was
established in 2005 by the European Commission as part of the Lifelong Learning Program to increase
cooperation between schools in Europe and support the exchange of good examples. Since 2005, the
platform is regarded as a fundamental innovation tool in learning with the integration of teaching
strategies, disciplines, and disciplines with many changes in the Erasmus program.

The eTwinning Activity was initiated in 2005 within the scope of the e-learning program
affiliated to the European Commission and continues to be carried out within the framework of the
Erasmus + program of the Education, Audiovisual and Culture Executive Agency (EACEA) as of
2014. The eTwinning Activity is coordinated by the Central Support Service affiliated with the
European School Network established with the Ministry of Education in 34 countries in Europe.
eTwinning has been implemented in Turkey since 2009. eTwinning Turkey National Support Service
opetares under the General Directorate of Innovation and Educational Technologies of the Ministry of
National Education. Since 2005, more than 800,000 teachers have participated in the activity, and
approximately 280,000 projects have been carried out in more than 200,000 schools. eTwinning
Activity is a community that open to innovation, constantly renews itself and grows every day.
eTwinning is Europe's largest e-learning platform where teachers carry out projects with their students,
contribute to their personal and professional development, work collaboratively, and share
experiences, knowledge, and skills. Thanks to this platform, teachers work in partnership and organize
activities for students to do. They conduct research in interaction with participatory roles, respect
decisions made, develop 21st century skills and support their students' development. eTwinning
projects take place with the contribution of each partner in the team. The main purpose of eTwinning
projects is to implement joint projects with educators and schools from different member countries,
focusing on effective and efficient cooperation through information and communication technologies.
(Carpenter ve Tanner 2013).

At the core of eTwinning are joint projects run by at least two schools. Projects can have any
subject but must have a good balance between the use of ICT and classroom activities and must be
particularly integrated with the national curricula of the schools participating in the project. During its
implementation, it has proven that eTwinning Projects have developed in students the basic
competences specified by the European Parliament and the Council (Kearney ve Gras-Valazquez,
2015).

eTwinning is mainly based on the premise that the internet and communication tools provide
an ideal environment for a new online collaborative learning and change model. The eTwinning
initiative aims to develop new and innovative methods for the use of ICT in European schools,
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through school partnerships, by encouraging online cooperation between teachers and students (Galvin
2006) eTwinning is an institutional collaborative learning environment, but it is an educational social
network that collaborates remotely at the same time interval or at different times, using information
technology to work on a common project. In this educational social network, students and teachers are
given the opportunity to implement effective teaching practices and projects that improve 21st century
skills. Manfredini (2007) calls eTwinning an opportunity for students to get to know new cultures,
increase teachers' motivation for new approaches in education and continue their professional
development. eTwinning is not only a project-driven portal, but an open source that facilitates teachers
to continue their professional development. As the number of teachers participating in the portal
increased, the online training needs increased at the same rate. At this point, professional development
seminars are published and updated in the professional development section of the portal. Massive
Online Open Courses (MOOC) prepared by the content development team of Turkey National Support
Service is published at http://etwinningonline.eba.gov.tr/. The course is on air for a total of 57 hours,
43 hours in Turkish and 14 hours in English. Courses continue to be published by updating and
including new topics (eTwinning Eba, 2020).

In this context, supporting the general competencies of the teacher profession specified and In
order to increase the professional development of teachers, in local, national and international
platforms eTwinning projects is being implemented in Europe since 2005, in Turkey since 20009.
Numerical data of the Central Support Service (2020) are given in Table 1.

Table 1. The Numbers belonging to Turkey and Europe in eTwinning Portal
Turkey Europe
Number of Registered Schools 49.241 205.126
Number of Registered Teachers 214.305 800.250
Number of Registered Projects 39.465 332.248

It has been found in the form of studies In the literature research about eTwinning Projects
implemented by more than 800 thousand teachers in 44 countries around the world; Reflections and
effects of eTwinning and eTwinning (Giilnar & Yatagan, 2014, Giilnar, 2015, Akdemir, 2017)
eTwinning and technology integration (Bozdag, 2017), eTwinning's cultural dimension and
disciplinary research (Yilmaz Altun Yilmaz, 2012), Basing eTwinning on educational opportunities
for students and teachers (Fat, 2012; Scott, 2009; Gilleran,2007; Gajek ve Poszytek, 2009; Bacescu,
2016, Gajek, 2018), teachers' perceptions of eTwinnng (Prieto & Escobar, 2017; Akdemir, 2017,
Crisan, 2013, Holmes & Sime, 2012), key competences in international projects in the eTwinning
Program (Gajek, 2009) eTwinning in language learning: perspectives of successful teachers
(Akdemir,2017), multidimensional foreign language training: an example of an eTwinning Project
(Demir, 2019) , eTwinning proje uygulamalarinin dgrencilerin yabanci dil becerileri ile 6gretmenlik
mesleki gelisimine katkisi (Akinci, 2018) birincil sinif ortaminda kiiciik ortak ¢alisma gruplari i¢in bir
eTwinning projesine katilmanin avantajlarini kesfetmek (Kane, 2011). It has been found in the studies
that the eTwinning Projects are not directly focused on the effects of teachers' professional
development.

The main purpose of this research is to answer the question of Does eTwinning project work,
implementation in their classrooms by teachers with different working hours at different school levels,
in different branches, contribute to the professional development of teachers?

Method
Research Pattern

In this research, qualitative research method, which examines the views of teachers from
various branches who took part in eTwinning project activities, was used. Qualitative research is the
study of realistically and completely revealing the phenomena and perceptions in which qualitative
data collection methods such as interview, observation and document analysis are used (Yildirirm &
Simsek, 2011).

Since in-depth interviews were made with 24 teachers from different branches about
eTwinning projects through semi-structured interviews, the design of the research was determined as a
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case study. Case study, which is one of the qualitative research approaches, is a method that makes use
of many data collection tools to carry out the study in detail and allows scientific inferences about the
data obtained by examining the study in detail and in depth (Cresswell, 2012; Woodside, 2010; Yin,
2003). The situation examined in the research is the examination of the reflection of eTwinning
projects on the professional development of teachers.

Study group

The research was carried out with 24 teachers in the branches of English, Primary school,
Preschool, Mathematics, Turkish, Physics and Turkish Language and Literature who work in various
provinces of Turkey In the 2019-2020 Academic year.

Participants were determined according to the voluntary principle and appropriate sampling
from non-random sampling methods. This sampling method gives the researcher practicality and
speed. In addition, it has advantages such as providing easy accessibility, determining the participants
in the close circle, saving time and being economical (Miles & Huberman, 1994; Yildirim & Simsek,
2011).

In the study, the names of the teachers who participated in the study were not used depending
on the ethical principle. According to their branches, teachers, English teachers E1, E2... E13, Primary
School Teachers PS1, PS2... PS5, Kindergarden Teachers K1, K2, K3, Turkish Language Teachers
T1, Turkish Language and Literature teachers TL1 and Physics teachers P 1. The demographic
information of the participants is presented in Table 3. The detailed distribution number of the
participants according to their branches and the levels they worked is shown in Table 4.

Table 2: Demographic information of the participants

- Gender
Participant Grade Branch
Female Male

El + High School English

E2 + High School English

E3 + High School English

E4 + Secondary School English

E5 + Secondary School English

E6 + Primary School English

E7 + High School English

ES8 + High School English

E9 + High School English

E10 + Secondary School  English

Ell + High School English

E12 + Primary School English

E13 + Secondary School English

PS1 + Primary School Primary School Teacher
PS2 + Primary School Primary School Teacher
PS3 + Primary School Primary School Teacher
PS4 + Primary School Primary School Teacher
PS5 + Primary School Primary School Teacher
K1 + Kinder garten Kinder garten Teacher
K2 + Kinder garten Kinder garten Teacher
K3 + Kinder garten Kinder garten Teacher
T1 + Secondary School  Turkish Language
TL1 + High School Turkish language and Literature
P1 + High School Physics
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As Table 2 is examined, it is seen that most of the participants (13 people) are teachers from
the English branch. The numbers regarding the branches and school levels of the teachers who
participated in the study are summarized in Table 3.

Table 3. School grade of the participants and the total number of branches
School Grade

Branches of Participants Kidergarten Pgé?:(;y Seg;?g;ry S|;|r|]%r;|
English Teacher - 2 4 7
Primary School Teacher - 5 - -
Kindergarten Teacher 3 - - -
Turkish Language Teacher - - 1 -
Turkish Language and Literature - - - 1
Physics Teacher - - -

Total: 24

Data Collection Process

For the implementation of the research, firstly, teachers who took part in eTwinning projects
were contacted and an informative study was carried out about the purpose, application and duration
of the research. Semi-structured interview technique was used to collect research data. The low
number of participants and the sincere ability of the participant to convey their thoughts in the practice
were effective in choosing this type of interview. Research data were collected at scheduled times
between 01.03.2020 - 10.03.2020. The participants who took part in eTwinning projects were
interviewed, which lasted about 30 minutes, by asking research questions prepared previously.
Participants were given the opportunity to examine their answers later. The application took place in a
single session for each participant.

Data Collection Tool

The data of the study were obtained by applying five open-ended questions in order to find the
reflection of teachers' professional skills through eTwinning projects. These questions are ;

* What are the views on the eTwinning project?

» What are the challenges and solution suggestions encountered during the eTwinning project
implementation phase?

» What are the skills eTwinning project applications bring to students?
» What professional skills did they gain in the eTwinning project implementation process?

The reflection and working time of eTwinning projects on teachers form the basis of five
questions. It was applied by researchers to 24 experienced teachers who worked in eTwinning projects
for at least one year, selected from different branches, who took part in eTwinning projects. The data
collection tool was created by taking the opinions of the teachers who took part in the literature review
and the eTwininng projects that have been working in the field for more than 10 years. This question
was asked to three researchers who experts in the field are, and the interview questions to be made
necessary arrangements were finalized.

Data analysis

Descriptive and content analysis were used in the analysis of the data obtained. The data
collected through the semi-structured interview was translated into text in electronic environment and
re-read and the data that did not fall into the research problem was removed and the data was reduced.
The raw data obtained were analyzed at different times by the researchers and an independent
researcher. Different themes and codes were created in line with this analysis. The researchers, who
came together at different times, compared the analysis they had done, and determined the points that
were reached and not reached. The researchers used the formula developed by Miles and Huberman
(1994) in finalizing their analysis (Reliability = Consensus / Consensus + Disagreement). The
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consistency reliability among researchers was found to be 0.84. This reliability value is considered
acceptable for scientific studies. (Miles & Huberman, 1994). While one of the researchers teaches
qualitative data analysis in the field of Educational Sciences, the other researchers are graduate
students who took qualitative data courses. The independent researcher involved in the analysis of the
data has many qualitative studies. It can be said that the fact that the researchers who analyze the data
are experienced in qualitative studies directly increases the reliability of this study. The themes and
codes obtained from the analysis of the data are tabulated to facilitate the understanding of the readers.
The responses given by the participant for each question were made into tables, allowing the reader to
see easily.

Validity and Reliability of the Study

Validity and reliability of qualitative research; It is provided with the concepts of being
credible, transferable, consistent, and verifiable (Denzin & Lincon, 1994). To make the study
believable, expert opinion and researcher triangulation were used in project-based teaching.
Researcher triangulation is the involvement of more than one researcher in the collection, analysis, and
interpretation of data. (Merriam, 2013; Yildirnim & Simsek, 2011) Opinions of different researchers
were also taken in the evaluation of the study data. In addition, the data were analyzed by researchers
who took part in eTwinning projects and had qualitative approach. To increase the reliability of the
study, the participants were chosen from volunteer teachers. For the verification of the research, the
raw data, findings, comments, and suggestions were recorded and the said documents were re-
examined by the participants. To ensure the validity of the research, techniques such as participant
confirmation, researcher trilogy, detailed introduction of the participants and avoiding the prejudices
of the researcher were used.

Findings

In this section, the answers given by the participants to the questions to determine the effect of
eTwinning projects on the professional development of teachers were analyzed. The findings from the
semi-structured interview will be given in line with the purpose of the research.

““What does eTwinning mean to you? " The themes created in line with the answers received
from the participants to the question are given in Table 4.

Table 4. Teacher’s Views on eTwinning Practice

Definition Frequency
Cooperation 11
Sharing
Technological development
Innovation
Communication
Friendship
Creativity
Productivity
Development
Sacrifice
Money
Happiness / Excitement / Motivation
Active Participation
Success
Project
Learning by Fun / Learning / Teaching
Activity 1
As seen in Table 4, the participants expressed the concepts expressed in themselves by
eTwinning projects: “Cooperation, sharing, technological development, innovation, communication,

P P P P P PP DNNMNDNDOWOOT o0 00 O
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friendship, creativity, productivity, development, sacrifice, money, happiness, excitement, motivation,
active participation, success, project, learning by fun, learning, teaching, activity”.

What do you think of the eTwinning project activity?” with the question, the opinions of the
participants about eTwinning projects are given in Table 5.

Table 5. Opinions of Participants on eTwinning activity
Theme Code Frequency
Providing Professional development
Professional creativity
Increasing professional sharing
International information sharing
Technology usage improvement
Improved ability to collaborate
Gaining the skill of thinking
Increasing motivation
Providing opportunities
Ensuring success
Provide creativity
Give self confidence
Increasing academic success
Permanent learning
Contribution to sensory intelligence
Ensuring active participation
Sharing
Learning by doing
Providing environments that bring teachers
In terms of Process  together
Providing rich educational environments
Reinforcing friendship / love concepts
Professional Sharing Globally

Teacher Perspective

Student Perspective

PRRPRPNWRRPRPRPENRRPRPRPRPRENNDWO®

When examined Table 5., it is seen that participants express the eTwinning activities as
“Providing professional development, professional creativity, increasing professional sharing,
international knowledge sharing, development in technology usage, development in cooperation skills,
gaining thinking skills, increasing motivation, providing opportunities, achieving success, providing
creativity, giving self-confidence, increasing academic achievement, permanent learning, contribution
to sensory intelligence, active participation, sharing, learning by doing, learning by doing, providing
environments that bring teachers together, providing rich educational environments, reinforcing the
concepts of friendship / love, professionally global sharing .

Most teachers participating in the research express their views that eTwinning projects provide
teachers with professional development and increase professional sharing. In addition, it was stated
that eTwinning projects increased the teacher motivation with the knowledge and skills acquired by
the teacher during the projects they participated in and made the teaching learning process more
efficient with the work they did with students using Web 2.0 tools they learned. Making collaborative
work with teachers from different country of Europe and diffrent cities of Turkey on eTwinning Portal
is considered beneficial in terms of sharing of information and experience. It was emphasized that
eTwinning projects give the student self-confidence by ensuring active participation in the lesson. It
can be said that the educational environments are enriched with the applied innovative activities, the
rich environments are provided that contribute to the development of the creativity of the students, and
thanks to the Web 2.0 tools used, the students' involvement in the process by doing and living provides
permanent learning, and thanks to collaborative work with group and team activities, this process
reflects positively on their academic success. In terms of the process, eTwinning Projects offer
teachers collaborative working environments, with the project partner teachers coming together
through webinars and face-to-face interviews. In terms of the process, eTwinning Projects offer
teachers collaborative working environments, with the project partner teachers coming together
through webinars and face-to-face interviews. The expressions that the sharings and studies in this
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process reinforce the feelings of friendship and love were used. It is seen that eTwinning Projects offer
opportunities to increase the competence of teachers by sharing their knowledge and experiences and
exchanging ideas. "What do you think about the eTwinning activity?" When the answers given by the
participants to the question are examined, these are clearly seen.

The quotations regarding the answers given by the participants are as follows.

E1. "It is a platform that significantly contributes to the professional development of teachers
and to students' academic success and emotional intelligence."

E2. "It is very beneficial for the professional development of teachers; it is a great blessing for
the development of creativity and self-confidence for our students."

E3. “eTwinning activities have a wide range of activities that save schools from monotony,
bring color to schools, provide permanent learning by keeping students more active in the educational
process, increase cooperation and learning among teachers, and help us gain innovative and
technological equipment. | can call it learning by doing, in a way. "

PS1. “eTwinning has always made me happy. Friendship, love, sometimes a medicine,
sometimes sharing emotions, sometimes crying at the same thing, sometimes being annoyed at the
same thing, sometimes entering a friend's webinar using the same link, is to be the same, to be one, to
be united. "

E4. “It helped me a lot, especially in terms of using technology. It is also great to follow my
colleagues about the methods and techniques of similar issues in my country and even in the world. "

ES. “I think it is a platform that enables teachers to get out of their cocoons. While there is
limited interaction in the local area of study, with etwinning you are communicating with a teacher
from another part of the world, only for educational purposes.”

E6. “eTwinning is a great platform for teachers to improve themselves, to enrich the
educational environment, to maximize the activities that students take part in by doing and living, and
for the teacher to guide other teachers as the leader teacher.”

PS2. “You can see the work of many teachers in the virtual environment, and you can share
knowledge, experience and experience at zero cost. There is no shortage of time and space. Whenever
you want, | can access all the activities from wherever you want. It is an activity that | find very
useful.”

TL1."The projects that can be applied to all branches and involve students in more projects
are among the activities we do not want to end."

When the answers given by the participants are examined, it can be said that eTwinning
projects contribute to the professional development of teachers. eTwinning projects make the learning-
teaching processes more active in their educational lives, and the communication between teachers and
other teachers working in different countries provides an opportunity to share knowledge and
experience. This situation increases the motivation of teachers and provides their professional
development. eTwinning Projects include processes that develop teachers' creativity by acquiring
different perspectives. The widespread use of information communication technologies has both
increased their knowledge and skills in this field and provided rich learning environments. It has laid
the groundwork for performing rich activities in the classroom and the application of different
methods and techniques. eTwinning projects affect teachers affectively and enable them to exhibit
more positive attitudes towards their profession.

"What are the difficulties you faced while implementing the eTwinning project, how do you
solve these difficulties?" The difficulties faced by the participants in their eTwinning projects and their
solution suggestions are given in Table 6.
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Table 6. Difficulties Encountered by Participants in eTwinning Projects and Views on Solution Suggestions
Theme Code Frequenc

Inability to get along with partners
Young age insufficient use of technology
Students' environment time constraints
Internet outages

Difficulties Lack of motivation of the student

Financial project choice of students

Procedure difficulties

Web 2.0 inability to use

No parent involvement

Providing parent support

Being meticulous in choosing a partner

By alerting partners to the problem

By making use of free time

Using personal internet

Students doing activities at home

With help from my colleagues

With help from my coordinator

Improving myself

Solution
proposals

RPRPRPRPRPRPRPRPENRPRRPRPRPRPNNNMDNDO®

When Table 6. is examined, there are participants' opinions about the difficulties they faced
during the eTwinning projects process and how they solved these difficulties.

Participants experienced difficulties during the project process ‘‘Expressions such as not being
able to agree with partners, insufficient use of technology at younger ages, students ‘environment time
constraints, internet interruptions, student not being motivated, students' financial project preference,
procedural difficulties, inadequate use of web 2.0, lack of parent involvement were used. In terms of
finding solutions to the difficulties faced, they express "providing parent support, being meticulous in
choosing a partner, warning partners about the relevant problem, using free time, using personal
internet, students doing activities at home, getting help from my colleagues, getting help from my
coordinator, improving myself". As a result of interviews with teachers, it can be said that some
problems are frequently experienced. It follows that the problems experienced in eTwinning projects
are not related to the content of the application. It is seen that the most common difficulty experienced
by the participants is not getting along with the partners. For the solution of this problem, it was stated
that the participants selected the partners because of meticulous studies and warned at the beginning of
the project about the problems they may encounter during the process. Insufficient use of technology
in younger age groups causes the project process to be tiring and often difficult. Teachers generally
stated that they had difficulties in connection to the internet. Inadequate technological infrastructure in
some schools may cause disruptions in the implementation of project activities. Teachers try to find a
solution to this situation with their own means such as personal use. Lack of parent support for the
project process is among the mentioned difficulties. It is also seen among the difficulties that students
prefer projects with financial returns. As a solution proposal, the project, which received a certain
score because of the evaluation made in the eTwinning Project due to the 30th anniversary of the
ErasmusPlus Projects, was provided with grant support to its teachers and students and the chance to
visit their partners abroad. It was stated that such grant support and the resulting overseas mobility will
motivate students towards eTwinning projects. During the realization of project activities, space and
time related problems may occur. In the interviews, some teachers added that the point of view of the
school administrators to the project could put pressure on the project implementation process. It is
seen that they try to overcome some of the difficulties they encounter with the help of their colleagues
and the provincial coordinator.

Researcher: The answers of the participants to the question "What are the difficulties you
encountered while implementing the eTwinning project, how do you solve these difficulties?" Are as
follows:

E1. "Sometimes we encounter difficult partners, and when we are patient, we win the person,
even at the end of the project.”
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E2. “Actually, I don't have much of a challenge but sometimes I have a hard time when there
are European partners who are not working. I try to choose partners very carefully.”

E3. “Bringing students together, time constraints (8 hours lesson) and providing materials for
activities. | take care of my own means (by dividing students into groups and studying at different
times; by coming together in my free lessons, at lunch breaks; without burdening anyone as much as |
can for the materials we will use for activities). "

PS1 “Using technology with younger age group students. I overcame this difficulty with the
support of parents. "

E4 “My problem is not caused by eTwinning. My school is in a disadvantaged area and
almost nobody has the internet. That is why | have a lot of difficulty while doing the activities. | try to
find methods and find solutions in my own way. Like having activities done on my phone from my own
computer, talking to parents who have a few opportunities and convincing them to provide internet. "

PS 5 “It is a bit tiring as | prepare many things because of my age group. It is necessary to
spare a lot of time to prepare the activities with their materials at the appropriate time and to upload
them to the Twinspace page. What do | do? Sometimes | get support from my parents. "

E6 “The technological infrastructure at the school where I work was weak. There was no ICT
class. Students with laptops at home were bringing them to school and learning some applications in
groups at school. | was unable to attend eTwinning online video conferences. It was not opening all
the videos on the internet connection. | was downloading the videos that could not be opened at home
and had them watch at school through a projector.

E2 “Keeping students motivated. (I give the key rings, notebooks, pens, whatever good works I
bought from abroad as a reward to students, sometimes | order chocolate or food as a reward, | do
not want to do the work for the grade, I can only do this). 2- Students such as Erasmus, TUBITAK,
Google ScienceFair They prefer to take part in projects with financial support. 3- | take part in the
project school and students come to the school by shuttle service. When there are groups of students
from different classes, it is only possible for the students to work during the lunch break. Those who
stay in the hostel cannot participate in the studies because they do not want to miss their lunch. 4- My
school is behind the construction of the City Hospital, and problems can occur on the internet, so
students may have to do most of the activities at home. 5- Partners who do not do their duties (I stay
away from those partners in the next project)

E7. "Think of a game, each level is difficult, each level gets harder as you go. Sometimes you
are on fire. Sometimes you do not have the right to play. But most of the stages are very exciting, very
beautiful. You come to play as you play. The best part of the eTwinning project is solving these
challenges.”

As can be understood from the answers given by the participants, the problems encountered in
eTwinning applications are varying. However, most of the participants did not point to the application
as the source of the problems. Difficulties of working with different people may arise. Each participant
solves his / her problem within their own means. It can be said that the positive attitudes of the
participants towards the practice and the effort they make are in the right proportion.

"What skills do you think the eTwinning Project brings to students?" The question was asked
to the participants as the 4th Question and the opinions of the participants are given in Table 7.
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Table 7. Opinions Regarding What eTwinning Brings Students to Gain

Theme Code Frequency
Technology Usage Skill Development 7
Communication Skill Development
Foreign Language Development
Responsibility Awareness
Creativity
Thinking Skill
Collaborate
Gaining Self-Confidence
Cooperative Learning

Ogrenci Gelisimi  Love / Sharing / Solidarity
Problem Solving Skills
21st Century Skills
Being Open to Innovations
Active Curiosity
Presentation Skills
Learning by Doing and Living
ICT Usage
Sense of Belonging
Producing Tangible Products

RPlRr|lRr|PRPrRrRrRrR|IP|IMND W W w|w|w|

As can be seen in Table 7, the participants will learn about the skills that eTwinning Projects
give students: “Development of technology use skills, development of communication skills,
development of foreign language, development of responsibility awareness, creativity, thinking skills,
cooperation, gaining self-confidence, cooperative learning, love / sharing / solidarity, problem solving
skills, openness to innovations, active curiosity, presentation skills, learning by doing, using ICT,
sense of belonging, making tangible products .

The researcher said, "What do you think are the skills the eTwinning project brings to the
students? asked the question to the participants. It is stated that eTwinning projects provide rich
learning environments thanks to the activities and provide students with various skills in the teacher
learning process. It was emphasized that due to the activities carried out during the project process,
students' technology use skills are developed by being intertwined with information technologies. It is
stated that the technology literacy of students has improved thanks to the positive use of technology. It
is suggested that providing students with opportunities to work sometimes in groups and sometimes as
a team supports their gaining a sense of belonging and the development of affective skills such as love,
respect, sharing and solidarity. It has been observed that communication is provided effectively, and
students' communication skills are improved in classroom environments where learning is provided
through collaborative work.

In addition, it is emphasized that eTwinning projects carried out with partners from Europe
change students' foreign language prejudice and contribute to their ability to use foreign language. It is
stated that students gain problem solving skills thanks to the activities during the project process, and
their self-confidence is supported when they produce concrete products. The project activities are
interpreted positively by the teachers as they are found to be functional in terms of preparing students
for life, because of which they have gained 21st century skills and thus, the students achieve
permanent learning. Below are quotations from the participants that support these inferences.

El. “Using technology in a positive way, producing concrete products, working as a team,
providing self-expression skills.

E2. “It stimulates feelings of Curiosity. It makes it more open to innovations. Their skills in
using technology are improving. With the projects, behavioral gain occurs. Creative thinking skills
improve. "

E3. “Most importantly, they learn to solve problems and thus prepare for life. Apart from that,
they develop 21st century skills, become individuals who research, interpret, create products using
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digital and communication skills and share it with their friends, teachers and other people. They use
the knowledge and skills they have learned as actively as possible in their future lives. "

PS 1 “A sense of responsibility for research, collaborative work, completing a job left
unfinished, asking questions"

E4: "Cooperative learning, sense of sharing, taking responsibility, technological skills,
development of self-confidence"

E5: “They especially learn to use the foreign language (English) without fear. Computer skills
are improving. "

E6: “Planning skill is the most important. The focus of today's children is on generating ideas
and having fun. ETwinning project that highlights results-oriented thinking skills and planning skills. "

PS2: "From my point of view, we prepare our project activities one-on-one with my students,
it does not need to be magnificent, the sense of research, cooperation, creativity, listening and
comprehension and self-expression skills will improve."

E7: “Since I am a pre-school teacher, it has an indirect effect not directly but, in this branch,
where the role of the teacher is very important. The self-improving teacher already paves the way for
the development of the student. "

Ensuring active participation in the educational environment is of course possible with the
activation of the student's curiosity. It can be said that eTwinning projects positively affect the student
in this respect. As a matter of fact, the opinions received from the participants confirm this. The
curiosity of the students and their active participation enabled the development of various skills. The
fact that the students were active in the process was effective in transforming the knowledge learned
into practice through meaningful learning.

"What professional skills do you think you have acquired or developed during your eTwinning
Project implementation?" The last question of the research was asked to the participants. The opinions
of the participants on this issue are given in Table 8.

Table 8. Views Regarding What eTwinning Projects Bring Teachers
Theme Code Frequency

Technology Skill 16
Professional Development
Quality Lesson Process
Using Different Methods and Techniques
Literacy Skills
Effective Use of Educational Technologies
Foreign Language Skill
ICT Skill
Ogretmen Mesleki Gelisim ~ Plan Development
Creativity
Time Management
Crisis Management
Problem Solving Skill
Active Learning
Personal Development
Development of Collaborative Skills
Working with the Team

R RP P PIRPRPRPINIDNDNDN WSO Oo
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Participants' views on what eTwinning practice has brought to teachers are given in Table 8. In
the answers given, the participants stated that "technology skills, professional development, quality
course process, using method techniques, literacy skills, effective use of educational technologies,
foreign language skills, ICT skills, plan development, creativity, time management, crisis
management, problem solving skills, active learning, personal development, cooperation, working
with a team”.

It is stated that eTwinning projects have a positive effect on teachers' professional skills.
Teachers state that they find eTwinning projects useful, especially in terms of using technology and
integrating technology into the lesson, as they share activities through the portal. The development of
technology skills broadens the teacher's perspective on education and the educational process, thus
providing students with an active teaching learning environment. Supporting personal and professional
development provides an increase in teacher self-confidence. It is stated that project planning and
implementation processes improve teachers' time management and planning competencies.
Participants used expressions that eTwinning projects "saved the lesson from monotony". Projects: It
was stated that as a result of increasing teacher motivation, quality teaching learning processes are
provided and as a result, active participation of students in the lesson is supported and efficient
teaching process is supported. It was stated that the projects increase the sharing of knowledge by
providing a professional communication environment between teachers, provide professional
equipment for teachers, and make it easier to follow professional innovations. Thanks to the
communication established with the partners in the project process, it was observed that foreign
language skills improved.

Participants' views on the subject are as follows:

El. “We can say that technological skills have developed in this process where all fields
including education evolve into technological developments and innovations. The eTwinning project
creates a desire for the teacher to plan the future. It guides the classroom management and keeps
teaching methods and techniques alive. It provides the opportunity to make good use of class time and
gain a lot in a short time and at the same time. The anxiety that may occur in the teacher is
decreasing. The teacher is not lecturing monotonously and stays alive. With project-based learning,
the active participation of students in the classroom, which is 'students are the basis of the
implementation of etwinning projects’, which provides classroom discipline and creates a vibrant
classroom environment. Active classroom environments have a positive effect on teachers' motivation.
Professional deformation is decreasing. "

E2. “I think there is a serious improvement in my ability to integrate technology with my
lessons. | can say that | learned a lot about applying different methods and techniques from my
colleagues on the eTwinning portal and this reflected positively in my lessons. | can follow the
innovations in my field more. | feel better equipped in terms of professional development. "

E3: “I got closer with technology. It allowed me to see what [ was missing and improve them.
Seeing different applications broadened my perspective on education. And most importantly, it was
instrumental in learning the intricacies of teamwork. "

PS1: “It has increased professional motivation a lot. His teaching prevented him from being
an ordinary and routine profession. Learning new things constantly made me happy. Technologically |
found myself very inadequate but with eTwinning | got over it. | have learned to use many applications
and web tools. What | learned was sometimes from colleagues, sometimes through research and
sometimes trial and error. | was not unhappy in case of a problem. In fact, 1 would be happy and
motivated because every problem taught something new. "

E4: “I have learned many things online or online for free etwinning and using them while
practicing my profession saves me on everything. Especially using technology effectively in lessons
makes a difference. My students’ interest in the lesson is increasing. | believe | can teach more
effectively and efficiently. "

E5: "I think | have improved myself more in literacy skills, information literacy, media
literacy, technology literacy in this process."
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E6: “I learned to use web2.0 tools, which I looked at without understanding anything from the
outside, astonished the people who did, and made me think whether | am a teacher next to them and
put me into depression. Now | can work wonders and make them say no more. "

PS2: "I have especially improved in digital competences and language development.”
E7: "1 got to know many of them with eTwinning while | had no idea about web tools."

As can be seen from the answers given by the participants, eTwinning applications offer
professional development opportunities for teachers. The eTwinning project makes great contributions
to teachers in terms of integrating technology into education life and developing different method
techniques.

Also, in the research, it has been asked that "What are your opinions and suggestions about
eTwinning?”

Participants made their views and suggestions about eTwinning projects as "teaching is a
journey, indispensable processes are experienced, not a project but a kindness movement, a different
perspective on technology, the teacher candidates should increase their readiness by taking part in the
project during the internship period, if there will be studies that will support mobility such as
Move2Learn Learn2Move. | think students can take part in projects in a more motivated way”.

It can be said that the participants have developed different perspectives with their eTwinning
projects. Participants' emphasis on the practice that every teacher of all disciplines and levels should
participate in is interpreted as functional eTwinning projects. It has been stated that the project's
support to the budget and ensuring foreign mobility will be more effective in the applicability of the
project. The participants are of the opinion that teachers' meeting during the internship period and
taking part in eTwinning projects during the education process will increase their positive readiness.
The quotations regarding these views of the participants are given below.

El: “Teaching is a journey. Making projects and actively participating in projects are the
details that add color to the landscape of this journey. Therefore, our journey passes on patterned
roads with lush trees, colorful flowers and butterflies. Because we are the travelers of the colorful
world of eTwinning, we are eTwinners.

E2: “People who do eTwinning projects are not normal people. Every year is enough now, 1
am very tired, but the next year they start new projects with sleepless nights, meetings held without
lunch at school, gifts bought to motivate students with money spent out of pocket. "

E3: "We learned that technology is not just about reading newspapers or watching videos."

PS1: “Teachers from all disciplines and at all levels must be active in the eTwinning virtual
environment while doing their profession. In the internship training of the teaching departments of
universities, every trainee should definitely organize a short eTwinning activity. When starting the
profession, the readiness of teaching should be increased. "

E4: "l think that if there were activities to support the mobility like Move2Learn Learn2Move,
the students could take part in the projects in a more motivated way."

E5: "It is very important that the projects are made to cover every branch."

E6: "Twirus, the most beautiful virus in the world, 1 wish everyone would be infected.
eTwinning is not just a project portal, it's a kindness movement. It's as if all the good and helpful
people are gathered here. May your success always be, Teacher Zehra "

Based on the information received from the participants, it is concluded that eTwinning
projects are adopted by teachers. As positive reflections of the process, it is stated that active
participation colors the process and teachers want to take part in new projects even if they are tired.
The eTwinning activity can be carried out by teachers from all levels and branches of education. The
desire to make eTwinning projects is likened to a contagious virus, and it is stated that it is very
important for teachers to be exposed to this situation.

386



Mehmet BASARAN, Zehra KAYA,

lof E ional Th Practice R h 202! 16,1 73-392
Journal of Educationa eory and Practice Research 2020, Vol 6, Issue 3, 373-39 Nurcan AKBAS, Nazan YALCIN

Discussion, Conclusion and Suggestions

eTwinning aims to provide opportunities for collaborative work and communication between
schools in European countries using Information and Communication Technologies. Also, eTwinning
projects include processes that support schools' cooperation in education by establishing national and
international partnerships. In this context, in this study, it has been investigated whether the
implementation of eTwinning project studies in their classrooms by teachers at different school levels,
in different branches and with different working hours influences teachers' professional development.

It is seen that eTwinning projects provide rich learning environments in educational activities.
Teachers see the application as beneficial for their professional development. The research shows that
teachers experience affectively positive processes and increase their motivation with eTwinning
projects. This situation is very important in terms of the quality of education (Giizel, Ozddl & Imran,
2010). Another issue addressed in the expressions of the teachers is the view that bringing mobility
abroad by supporting the project with a budget will provide more motivation for the applicability of
the project. As a matter of fact, another finding we obtained is that students prefer financially
supported projects supports this view. Teachers' sharing of their experiences with their colleagues in
their educational lives contributes to their professional development (Bozak, Yildirim, & Demirtas,
2011). Studies show that professional development positively contributes to the student's
understanding of information (ilgan, 2013). Effective use of technology in eTwinning projects,
teachers' finding an environment to share knowledge and experience on an international platform
shows that the application is functional. Teachers who are inexperienced in the use of information and
communication technologies with their eTwinning projects emphasized that their technology use skills
developed with the project (Bozdag, 2017). The provision of computer-aided environments has
provided the opportunity to exchange information on a global scale. As a matter of fact, eTwinning
projects are also considered as a collaboration practice by providing intercultural sharing (Yilmaz,
2012). Collaborating in achieving common goals has increased the efficiency of the participants and
improved their collaboration skills. When the literature is examined, it is seen that the projects carried
out with school partnerships contribute to a wide range of areas such as communication, language
skills, motivation, project cycle management, collaboration, and professional development in the
education processes of teachers and students (Kesik & Balci, 2016). In line with the answers given by
the participants, eTwinning projects are seen to add qualifications to teachers in the process of their
educational experiences in the fields of "providing professional development, professional creativity,
increasing professional sharing, international knowledge sharing, development in technology use,
development in cooperation skills, gaining thinking skills, increasing motivation". During the
implementation of eTwinning projects, teachers' opinions were taken on the difficulties they faced and
the solutions they developed to these difficulties. Teachers do not think that the difficulties
experienced are related to the content of eTwinning projects. In line with the answers given, it is seen
that there are difficulties because the duties and responsibilities are not fulfilled by the partners during
the project process. The participants state that they solved this problem by being meticulous in
choosing a partner. This meticulousness is expressed as taking care to work with partners who have
project experience during the project partner selection process. It is emphasized that the approaches of
the partners involved in the project, having the same level of interest, lead to motivational processes,
while otherwise the practice is perceived as fatigue-inducing for teachers (Akinci 2018). In similar
studies, the condition of achieving success is stated as the stakeholders in the project acting in
accordance with the objectives determined (Akinci, Kurtoglu, & Serefoglu, 2012). The difficulties
experienced with the use of technology within the scope of the research can be evaluated in three
dimensions as the lack of technology use skills of young age group Students, the deficiencies in the
use of Web 2.0 tools of the teacher and the lack of technology infrastructure. Developments in
technology enable teachers to use technology effectively in educational environments.

In the study, the inadequacy of technology use skills of younger age group students was
emphasized. Participants found a solution to this problem by providing parents' support. Studies show
that while emphasizing the role of the teacher in the use of technology in school environments, family
participation also affects the use of technology by younger age group students. The field emphasizes
that young age groups can be supported by cognitive, technical, and affective guidance processes
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aimed at supporting technology competence (Isikoglu-Erdogan, 2015). It is seen as a positive
approach for teachers to apply for parent support. Teachers note that they receive help from their
colleagues at the stage of solving problems caused by their inability to use web 2.0 tools during the
project process. Studies show that teachers' help from their colleagues while solving the problems they
encounter during the project process contributes to the professional development of both themselves
and their colleagues (Akinci, 2018). Internet use is one of the fundamental building blocks of
eTwinning projects. The problems of the teachers in the project in accessing the internet cause
problems in the implementation process. In the analyzes made, teachers involved in the eTwinning
project indicate that computer-aided education environments contribute to their technology use skills.
It is stated in the literature that teachers have an advantage in terms of the development of technology
skills when starting eTwinning projects. However, the lack of technological infrastructure of the
school he is in can force the process. Eliminating the infrastructure deficiencies of the schools will
enable the process to be more efficient (Bozdag, 2017). The lack of internet infrastructure in schools is
among the most common problems. Teachers solve the problems caused by the lack of internet
infrastructure by personal internet use, parent support and project activities at home. In some studies, it
is emphasized that the schools' internet infrastructure is inadequate and that there are problems in
internet connections, causing problems in the project process (Bozdag, 2017). In literature, In the
literature, it was stated that the infrastructure deficiencies of the schools in the integration of
technology into the lesson were stated, and it was concluded that efficient processes could be achieved
by making the relevant regulations (Sekerci, Bozkurt, & Arslan, 2015). The problems that have
occurred also lead to the search for different solutions. eTwinning projects include processes that
support students ' educational lives. It is considered as a positive reflection of the project that teachers
produce solutions through their own efforts without being intimidated against several difficulties
experienced.

When the contribution of eTwinning projects to students is examined, it is seen that the most
development is in the use of technology and communication skills. eTwinning projects are supported
by research that contributes to the development of students ' language skills. The project supports the
student's foreign language development through practical methods (Bozdag,2017). In addition,
research emphasizes that similar projects increase foreign language, digital skills, and professional
competencies. It has also been stated that it contributes to the teacher in terms of better understanding
of education and training policies (Hatisaru, 2017). According to the findings obtained by Akinci
(2018) in his study on the contribution of eTwinning project applications to the professional
development of teaching students with foreign language skills, eTwinning applications can also
provide communication to students, despite simple grammatical and vocabulary errors in foreign
language development. eTwinning practices reinforced students ' feelings of sharing and made positive
contributions to their communication skills. In addition, the increase in students ' curiosity about the
course, the ability to solve the problems they face, and the ability to extract concrete products were
also emphasized by the participants. Different research on the project also shows that the application
has positive effects on the development of students ' problem solving, socialization, active
participation in the process and self-confidence (Yilmaz, 2012). eTwinning projects have developed a
sense of responsibility in students. Cooperative learning environments increase the desire of the
student to obtain information. Cooperative learning is small group work that enables students not only
to learn themselves but also to learn from peers. It reinforces students' feelings of leadership, self-
confidence and sharing as well as their academic life (A¢ikgdz and Giingér 2006). In addition, with
similar school partnership projects, it is observed that the creative thinking, communication, problem
solving skills of students have improved. In addition, as it provides intercultural communication
opportunities, it lays the groundwork for tolerant processes (Aydogmus & Siinbiil, 2013). In this study,
eTwinning projects showed improvements in students ' solidarity and communication skills.
Memisoglu and Broutin (2018)’s study coincides with this finding. active participation of students in
the implementation process of eTwinning projects has increased their academic self-sufficiency by
supporting their self-confidence. eTwinning projects have given the student the opportunity to
experience the processes in which he or she is active and not to be passive. As part of the research,
students can communicate, problem solving, flexible thinking, creative thinking, such as 21% century
skills also appear to be improving. Changing living conditions as a result of technological
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developments make transformation mandatory in educational environments as well as in social life.
Information and Communication Technologies contributes to student success with visual and audio
activities in the education process (Sahin, 2019). The goals of education and training to increase the
quality are to bring the education system to global standards (National Education Quality Framework,
2017). The fact that eTwinning projects provide students with environments that develop 21st century
skills supports the goals of National Education. .As a result, eTwinning projects have provided
opportunities for students to develop their skills through more active lives in education. The student's
multidimensional acquisition experiences color the educational environments.

In this study, the reflection of eTwinning projects on teacher achievements was discussed.
Based on the responses given by the participants, it is seen that the gain achieved in the process is
laying the groundwork for a new gain. As a matter of fact, the ability of the teacher to use technology
in learning and teaching environments has enriched communication processes. Information and
communication in the classroom environment using technology in the learning process makes it easier
for the teacher to transfer more information in a short time. It also supports the teacher's use of
different methods and techniques (Dogan, 2016). The ability of teachers to integrate Information and
Communication Technologies into the lesson process and to use different materials enriches the course
(Ugur, 2019). The use of technology in eTwinning projects is about teacher competence. The teacher's
approach to integrate technology into the lesson is decisive (Bozdag, 2017). The development of the
teacher's knowledge and transmission technology use skills is the basis for success in the learning
teaching process. Computer self-efficacy perception is the perception of evaluating an individual's
skills in the use of Information and Communication Technologies. Studies show that the teacher's
positive attitude towards the perception of using technology increases success in the learning process
(Berkant, 2013). Academic self-efficacy is the ability to regulate the actions necessary for a person to
achieve the level of education they are aiming for. Owned recursion is in parallel with the behavior
that occurs. The positive development of a person's self-belief reinforces the sense of achievement by
increasing their creativity. Self-efficacy perception makes the individual's learning experiences eager
and increases professional literacy skills depending on the effort in activities (Tabancali & Celik,
2013). In this respect, the project improves the technology use skills of teachers and provides a
positive change in their academic self-efficacy. On the other hand, it allows the teacher to develop
different methods by exchanging professional information in virtual environments. eTwinning projects
cooperate with partner schools in Europe by sharing information through information and
communication technologies. While the constantly updated professional knowledge and skills of
teachers provide convenience in the implementation process of the project, it also brings the advantage
of following the age. Similar projects around the goals of eTwinning projects also show that it
supports the professional development of teachers. Teachers and school administrators view the
project positively (Yilmaz, 2019). In addition to eTwinning projects, it enables teachers to be aware of
different approaches in other projects implemented in the learning-teaching process (Aydogmus &
Siinbiil, 2013). Teachers involved in the eTwinning project get the opportunity to observe the
educational environments in different countries. In this respect, eTwinning projects prepare the ground
for teachers to observe the cultural diversity in educational environments, to see different teaching
practices and to develop innovative ideas at this point. eTwinning practices also improve the skills of
teachers to produce alternative solutions to the problems they face. In line with the data obtained from
the participants, it is seen that crisis and time management skills have also improved during the project
implementation process. Time management is the ability to achieve maximum efficiency in a certain
period (Demirtas & Ozer, 2007).

As this research has shown, eTwinning projects have the opportunity to be implemented in
educational settings, which has enabled the professional development of the teachers involved in the
project. In addition, we can say that it contributes positively to educational environments. The fact that
the project supports professional development has made multi-dimensional contributions to
educational experiences. Course environments in which both the teacher and the student are active
provide a facilitating effect in achieving the purpose of education. eTwinning activities have been
providing online support trainings for teachers to use technology correctly since 2015. Thus, it
provides convenience to the teacher by integrating technology into education (Doger, 2015). The
active participation in the lesson was ensured by the teachers' benefiting from the opportunities
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provided by the technological developments in the educational environments, by creating a sense of
curiosity in the students. Active participation in the lesson develops students' thinking skills and gains
different perspectives within the learning activity (Tas, 2005). Integration of Information and
Communication Technologies into course environments has improved the technological skills of the
teacher. Effective use of technology in eTwinning projects has increased the collaboration and sharing
skills of teachers, providing collaboration between schools. In addition, the ability of the teacher to be
in contact with his colleagues in different countries has kept the educational information up to date.
The teachers taking part in the project have positive education processes with the project, the effective
use of Information and Communication Technologies in the implementation phase of the eTwinning
project has also highlighted the existing infrastructure deficiencies of the schools. The fact that
teachers often mention such failures in practice illustrates the extent of the technological infrastructure
shortcomings of schools. If we look at the positive contribution of the project in the educational
environment, we can say that the project will be more efficient with the elimination of technological
infrastructure deficiencies of schools.

Based on the results obtained, the following suggestions can be made.

e More teachers can be involved in eTwinning projects that have demonstrated beneficial
aspects for teachers' professional development.

o Similarly, students can be supported actively to participate in eTwinning projects that are
determined to support the development of students in many ways.

e Promotional activities can be organized to ensure the participation of more teachers in the
eTwinning project activities.

References

Acikgdz, K. U. & Giingér, A. (2006). Isbirlikli 6grenme yonteminin okudugunu anlama stratejilerinin kullanimi
ve okumaya yonelik tutum tizerindeki etkileri. Kuram ve Uygulamada Egitim Yonetimi Dergisi, 12(4), 481-
502.

Akdemir, A. S. (2017). eTwinning in language learning: The perspectives of successful teachers. Journal of
Education and Practice, 8(10), 182-190.

Akincl, A., Kurtoglu, M., & Seferoglu, S. S. (2012). Bir teknoloji politikas1 olarak Fatih Projesinin basarili
olmast i¢in yapilmasi gerekenler: Bir durum analizi ¢alismasi. Akademik Bilisim, 3(1), 1-10.

Akinci, B. (2018). eTwinning Proje Uygulamalarimn Ogrencilerin Yabanct Dil Becerileri Ile Ogretmenlik
Mesleki Gelisimine Katkisi. Yayimmlanmamig Yiiksek Lisans Tezi, Mehmet Akif Esoy Universitesi, Burdur.

Aydogmus, M. & Siinbiil, A. M. (2013). Ogretmen algisina gére Comenius projelerinin amacina uygun
gergeklesme diizeyinin bazi degiskenler agisindan incelenmesi. Yayimlanmamis Yiksek Lisans Tezi,
Necmettin Erbakan Universitesi, Konya.

Berkant, H. G. (2013). Ogretmen adaylarinin bilgisayara yénelik tutumlarmin ve &z-yeterlik algilarinin ve
bilgisayar destekli egitim yapmaya yonelik tutumlarinin bazi degiskenler agisindan incelenmesi. Ogretim
Teknolojileri ve Ogretmen Egitimi Dergisi, 2 (2).

Bozak, A., Yildinm, C., & Demirtas, H. (2011). Ogretmenlerin mesleki gelisimi igin alternatif bir yontem:
Meslektas gdzlemi. Inonii Universitesi Egitim Fakiiltesi Dergisi, 12(2), 65-84.

Bozdag, C. (2017). Almanya ve Tirkiye’de okullarda teknoloji entegrasyonu etwinning Ornegi iizerine
karsilastirmali bir inceleme. Ege Egitim Teknolojileri Dergisi, 1(1), 42-64.

Cresswell, J. (2012). Educational research. Boston: Pearson Education.

Carpenter, J., & Tanner, S. (2013). Study of the impact of eTwinning on participating pupils, teachers and
schools. A proposal to the European commission, Education for Change, London.

Denzin, N. K., & Lincoln, Y. S. (1994). Handbook of qualitative research: California, Sage Publications, USA.

Demir, N. (2019) Multi-Dimensional Foreign Language Education: The Case Of An eTwinning Project.
YaymmlanmamigYiiksek Lisans Tezi, Karadeniz Teknik Universitesi Trabzon.

Demirtas, H. & Ozer, N. (2007). Ogretmen adaylarmin zaman yonetimi becerileri ile akademik basarisi
arasindaki iligkisi. Egitimde Politika Analizleri ve Stratejik Arastrmalar Dergisi, 2(1), 34-47.

Dogan, S. (2016). Egitim ve oOgretimde teknolojinin dogru kullanimi ve 0-7 yas c¢agindaki cocuklarda
teknolojinin etkisi. Yeni Tiirkiye, 22(88), 722-730.

390



Mehmet BASARAN, Zehra KAYA,

lof E ional Th Practice R h 202! 16,1 73-392
Journal of Educationa eory and Practice Research 2020, Vol 6, Issue 3, 373-39 Nurcan AKBAS, Nazan YALCIN

Déoger MLF. (2015). eTwinning Proje Calismalar1 Egitimde FATIH Projesi Egitim Teknolojileri Zirvesi, 150.
eTwinning Faaliyeti Tanitim Kitapgig. 22 Mayis 2020 tarihinde
http://yeqgitek.meb.gov.tr/meb _iys dosyalar/2019 12/25173809 eTwinning_Dergi_Finall _compressed.pdf
adresinden erisim saglanmigtir

eTwinning Eba (2020). 22 Mayis 2020 tarihinde http://etwinningonline.eba.gov.tr/ adresinden erisim
saglanmustir.

Gajek, E. (2009). Key competences in international projects within the eTwinning programme. eTwinning — A
Way to Education of the Future, 42-49.

Galvin, C., Gilleran, A., Hogenbirk, P., Hunya, M., Selinger, M., & Zeidler, B. (2006). Pedagojik danisma grubu
- etwinning iizerine diisiinceler: Isbirligi ve eTwinning zenginlestirme ve eTwinning projelerinin katma
degeri. Briiksel: eTwinning Merkezi Destek Servisi, 29, 2014.

Giilnar, S. & Yatagan, M. (2014). “eTwinning: European schools online network” TBD 31% National Informatics
Congress, Ankara. Retrieved from: https://www.tbd.org.tr/31- ulusal-bilisim-kurultayi-bildiriler-kitabi/
Giilnar S. (2015). Designed based learning and web 2.0 Tools in eTwinning: Community for schools in Europa.
17th  Academic Informatics Conference, 4-6 Feb 2015: Eskisehir. Retrieved from:

https://ab.org.tr/ab15/bildiri/179.docx

Giizel, H., Ozdsl, M F, & Imran, O. R. A. L. (2010). Ogretmen profillerinin &grenci motivasyonuna
etkisi. Selcuk Universitesi Sosyal Bilimler Enstitiisii Dergisi, (24), 241-253.

Hamurcu, H. (2000). Okul 6ncesi egitimde fen bilgisi 6gretimi proje yaklagimi. IV. Fen Bilimleri Egitimi
Kongresi, Ankara.

Hatisaru, V. (2017). Tiirkiye’nin Erasmus+ programina katilimmin degerlendirilmesi: stratejik ortakliklar ve
bilgi ortakliklar1 6rnegi. Ankara Avrupa Calismalari Dergisi, 16(2), 65-83.

Holmes, B., & Sime, J. (2012, April). Online learning communities for teachers’ continuous professional
development: case study of an eTwinning learning event. In Proceedings of the 8th International
Conference on Networked Learning (pp. 128-135).

fzan, A. "(2013)."(")gretmenler icin etkili mesleki gelisim faaliyetleri. Usak Universitesi Sosyal Bilimler Dergisi,
6 (-OYGE Ozel Sayis1) , 41-56.

Isikoglu-Erdogan, N. (2015) Okul 6ncesi donemde sinifta teknoloji kullanimi: Okul dncesi egitimi ve teknoloji.
P. Bayhan. Okul oncesi egitiminde teknolojinin rolii, 156-170.

Kane, G. (2011). Exploring the benefits of participating in an eTwinning project for small collaborative groups
in a primary classroom setting

Katz, L. G., (1994). The project approach. ERIC Digest. ERIC Clearinghouse on Elementary and Early
Childhood Education Urbana IL. ED368509

Kearney, C. & Gras-Velazquez, A., (2015). Una década de eTwinning: repercusionen las practicas, habilidades y
oportunidades de desarrolloprofesional de sus docentes, contado por ellos mismos. Bruselas, Bélgica:
Servicio Central de Apoyo eTwinning.

Kesik, F. & Balci, E. (2016). AB projelerinin okullara sagladigi katkilar agisindan degerlendirilmesi: Bir 6lgek
gelistirme ¢aligmasi. Kastamonu Egitim Dergisi, 24(4), 1621-1640.

Manfredini, E. (2007). The Contribution of eTwinning to Innovation—Mathematics, Science and Technology
(MST). Key Competences in Lifelong Learning Cultural Expression, Science and Citizenship: some
eTwinning success stories, 21.

Maya, I. & Tastekin, S. (2018). Ogretmenlerin mesleki gelisim uygulamalariagisindan Pisa'da basarili bazi
tilkeler ile Tiirkiye'nin karsilagtirilmasi. Turkish Studies Educational Sciences, 13(11), 909-932.

Memisoglu, B. & Broutin O. (2018). Fatih Projesi Bilesenlerinin eTwinning ~ Projesine Entegrasyonu. Bildiri
Tam Metin Kitabt Proceeding Book, 136.

Merkezi Destek Servisi (2020). https://nss.etwinning.net/analytics/general adresinden 19 Mayis 2020 tarihinde
erisim saglanmistir.

Merriam, S. B. (2013). Nitel arastirma desen ve uygulama i¢in bir rehber (Cev. Ed. S. Turan). Nobel

Akademik Yaymncilik.

Milli Egitim Bakanligi (2007). 21 Mayis 2020 tarihinde https://www.meb.gov.tr/ adresinden erigim
saglanmustir.

Milli Egitim Kalite Cergevesi (2017). 21 Mayis 2020 tarihinde
https://sgb.meb.gov.tr/meb_iys_dosyalar/2017 07/17104027 kalite cercevesi.pdf  adresinden  erisim
saglanmustir.

391


http://yegitek.meb.gov.tr/meb_iys_dosyalar/2019_12/25173809_eTwinning_Dergi_Finall_compressed.pdf
http://etwinningonline.eba.gov.tr/
https://www.tbd.org.tr/31-%20ulusal-bilisim-kurultayi-bildiriler-kitabi/
https://ab.org.tr/ab15/bildiri/179.docx
https://nss.etwinning.net/analytics/general
https://www.meb.gov.tr/
https://sgb.meb.gov.tr/meb_iys_dosyalar/2017_07/17104027_kalite_cercevesi.pdf

Mehmet BASARAN, Zehra KAYA,

lof E ional Th Practice R h 202! 16,1 73-392
Journal of Educationa eory and Practice Research 2020, Vol 6, Issue 3, 373-39 Nurcan AKBAS, Nazan YALCIN

Miles, B. M., & Huberman A. M. (1994). Qualitative data analysis: An expanded source book. California, USA:
Sage Publications.

Sahin, A. (2019). Egitimde bilisim teknolojisi kullanimimna iligkin 6gretmen goriisleri: Metafor
calismasi. Adiyaman Universitesi Sosyal Bilimler Enstitiisii Dergisi, (31), 121-159.

Sekerci, H., Bozkurt, E. ve Arslan, S. (2015) Fatih Projesine iliskin siif 6gretmenlerinin goriislerinin
incelenmesi. Electronic Turkish Studies, 10(11).

Tabancali, E. & Celik, K. (2013). The relationship between academic self-efficacy and self-efficacy levels of
teacher candidates Ogretmen adaylarinin akademik 6z-yeterlikleri ile 6gretmen 6z-yeterlilikleri arasindaki
iligki. Journal of Human Sciences, 10(1), 1167-1184.

Tas, A. M. (2005). Ogretmen egitiminde aktif &grenme. Gazi Universitesi Kirsehir Egitim Fakiiltesi
Dergisi, 6(2), 177-184.

Ugur, B. (2019). Teknolojinin Ogrenme-Ogretme Siireglerine Entegrasyonuna Iliskin T asarlanan Cevrimici Bir
Derse Yonelik Ogretmen Goriigleri. Yayimlanmamis Yiiksek Lisans Tezi, Hacettepe Universitesi, Ankara.

Yilmaz, E. (2019). Ozel egitim okullarina avrupa birligi projelerinin katkisinin ydnetici ve dgretmen goriisleriyle
degerlendirilmesi. Ankara University Journal of Faculty of Educational Sciences (JFES).

Yilmaz, F. (2012). Cok kiiltirlilik projesi: ETwinning uygulamalarin iliskin Ogrenci goriisleri. Dicle
Universitesi Sosyal Bilimler Enstitiisii Dergisi, 4(8).

Yilmaz F. & Altun Yilmaz S. (2012). A multicultural project: Students' views on the eTwinning applications.
Dicle University Journal of Social Sciences, 4(5), 120-132.

Yildirim, A. & Simsek, H. (2011). Sosyal bilimlerde nitel arastirma yontemleri. Ankara: Segkin Yayinlart

Woodside, A. (2010). Case study research: Theory, methods, practice. Bingley: Emerald Group Publishing
Limited.

392



l{‘ Egitim Kuram ve Uygulama Arastirmalan Dergisi

ISSN 2149-7702
e-ISSN 2587-0718 DOI: 10.38089/ekuad.2020.35

Cilt 6 (2020) Say1 3, 373-392

Proje Tabanh Ogretim Siirecinde eTwinning Faaliyeti’nin Ogretmenlerin

Mesleki Gelisimlerine Yansimasi

Mehmet BASARAN!, Zehra KAYA?, Nurcan AKBAS?, Nazan YALCIN*

Oz

Anahtar Kelimeler

Egitimde proje tabanli uygulamalarin kullanilmasi ve &gretme-6grenme
ortamlarin teknoloji ile zenginlestirilmesi, Ogretmenlerin 21. yiizyil
becerilerini desteklemenin yam1 sira mesleki gelisimlerini de olumlu
etkilemektedir. Teknolojinin egitime entegrasyonu hem ulusal hem de
uluslararas1 projelerin okullarda uygulanmasini kolaylagtirmaktadir. Bu
calismanin amaci, eTwinning projelerinin 6gretmenlerin mesleki gelisimine
yansimasinin ne yodnde oldugunu belirlemektir. Tiirkiye’de eTwinning
projeleri ile ilgili oldukca az sayida galismaya rastlanmaktadir. Arastirma,
2019-2020 egitim-6gretim yilinda eTwininng projelerinde yer almis cesitli
branglardaki 24 ogretmen ile ylritilmiistir. Katilimcilar, segkisiz olmayan
ornekleme yontemlerinden uygun orneklemeye ve goniilliiliik ilkesine gore
belirlenmistir. Calismanin verileri, yar1 yapilandirilmis miilakat yontemiyle
yaklagsik 30 dakika siiren goriismeler ile toplanmistir. Katilimcilara, eTwinning
projelerinin 6gretmenlerin mesleki becerilerine etkisini bulmak amaciyla agik
uglu bes soru sorulmustur. Verilerin analizinde betimsel ve igerik analizinden
yararlanilmigtir.  Veri  analizinde uzman goriisline ve arastirmaci
iicgenlemesine de yer verilmistir. Arastirma sonucunda Ogretmenlerin,
eTwinning projelerini, is birligi, paylasim, teknolojik gelisme, yenilik gibi
kelimelerle tanimladiklar1 goriilmektedir. Katilimeilar eTwinning projelerinin
ogretmenler tarafindan benimsendigi, proje siirecinde yer almak igin istekli
olduklari, her kademeden ve her brangtan 6gretmenin eTwinninng projelerinde
yer almalar1 gerektigini ifade etmektedirler. Katilimcilardan alinan verilerin
analizi dogrultusunda eTwinning projelerinin  dgretmenlerin  mesleki
gelisimine olumlu etkisi oldugu sonucuna ulasilmistir.

Proje tabanli 6gretim
eTwinning

Mesleki gelisim
21. Yiizyil becerileri

Makale Hakkinda

Gonderim Tarihi: 06.07.2020
Kabul Tarihi: 03.10.2020
E-Yayin Tarihi: 30.12.2020

1Dr. Ogr. Uyesi, Gaziantep Universitesi, Tiirkiye, mehmetbasaran@outlook.com, https://orcid.org/0000-0003-1871-520X
2 Ogretmen, Milli Egitim Bakanlg, Tiirkiye, kyzehra@gmail.com, https://orcid.org/0000-0003-3620-8324

3 Ogretmen, Milli Egitim Bakanligs, Tiirkiye, nurcandelibas@hotmail.com, https://orcid.org/0000-0003-3319-2697

4 Ogretmen, Milli Egitim Bakanligy, Tiirkiye, nznylen@hotmail.com, https://orcid.org/0000-0001-8516-2276

373



Mehmet BASARAN, Zehra KAYA,

Egitim K 1 A lar1 Dergisi 2020, Cil 73-392
gitim Kuram ve Uygulama Arastirmalar1 Dergisi 2020, Cilt 6, Say 3, 373-39 Nurcan AKBAS, Nazan YALCIN

Giris
Proje, planlanmus bir siirede degisim gerceklestirmeyi hedefleyen, kendi i¢inde iliskili,
amaci ve hedefleri belirlenen, uygulanma gerceklestiginde farkli ¢iktilarin goriildiigii bir ¢alismadir.
Bilimsel ¢aligmalar barindiran projede; gozlem yoluyla veri elde etme, toplanan verilerin islenerek

diizene konmasi, verilerdeki neden-sonug iliskisinin arastirilmasi, sonraki nesillere bilgilerin ve
sonuclarin aktarilmasi durumudur (Milli Egitim Bakanligi, 2007).

Projede amagc; 6gretmenin yonelttigi sorulara dogru cevaplar bulmaktan 6te konu hakkinda
derinlemesine bilgi edinmektir. Egitim siirecinde proje ¢alismasinin 6nemli 6zelligi; cocuklarin veya
Ogretmenin se¢ilmis olan konu hakkindaki sorulara cevap bulmaya odaklanildigi arastirma ¢abasi
olmasidir (Katz, 1994). Hamurcu’ya (2000) gore proje caligma siireci 0grencilere planlama, biitce
tasarlama, siire¢ takibi gibi yagsamsal beceriler; internet, bilgisayar, web 2.0 araclar1 gibi teknoloji
kullanma becerisi; karar verebilme, elestirel diisiinebilme, problem ¢ozebilme gibi biligsel beceriler;
hedefe karar verme, is ve islemleri planlayarak diizenleme, zamani yonetebilme gibi 6z denetim
becerileri; 6grenmeye ilgi, gelecekleri adina egitime merak tutumlari, basar1 duygusu egilimi ve 6z
yeterlik inanci kazandirmaktadir.

eTwinning Portali iizerinden yiiriitiilen projeler, proje tabanli 6grenmenin en biiyiik 6rnegidir.
Portal, farkli konularda ortakliklar ve ortak projeler olusturmak i¢in 6gretmenlere is birligi araglart ve
hizmetleri sunan ¢ok dilli bir web sitesidir. Ucretsiz, giivenli bir Avrupa platformudur. Portal Mayis
2020 verilerine gore 31 dilde hizmet vermektedir. eTwinning; iki kelimeden olusur: “elektronik™ igin
“e” ve “karsilikli ortaklik” i¢in “ikiz”. eTwinning Avrupa Online Platformu 2005 yilinda, Avrupa
Komisyonu tarafindan Avrupa’daki okullar arasindaki i birligini arttirmak ve iyi Orneklerin
degisimini desteklemek igin Life Long Learning (Hayat Boyu Ogrenme) Programi kapsaminda
kurulmustur. 2005 yilindan itibaren, platform Erasmus programi kapsaminda bircok degisiklikle
glinlimiizde 6zel ¢aprazlama ile 6gretim stratejileri, disiplin ve disiplinler entegrasyonu ile 6grenmede
temel bir yenilik arac1 olarak kabul edilir.

eTwinning Faaliyeti 2005 yilinda Avrupa Komisyonu’na bagli e-0grenme programi
kapsaminda baslatilmis olup 2014 yili itibariyle Egitim, Gérsel-Isitsel ve Kiiltiir Yiiriitme Ajansi’nin
(EACEA) Erasmus+ programi cergevesinde yiiriitilmeye devam etmektedir. eTwinning Faaliyeti
Avrupa’da 34 iilkedeki Egitim Bakanlig1 ile olusturulmus Avrupa Okul Agi’na baglh Merkezi Destek
Servisi tarafindan koordine edilmektedir. Tiirkiye’de eTwinning 2009 yilindan itibaren uygulanmaya
baglanmistir. eTwinning Tiirkiye Ulusal Destek Servisi, Milli Egitim Bakanligi Yenilik ve Egitim
Teknolojileri Genel Miidiirliigli bilinyesinde faaliyet gostermektedir. 2005 yilindan itibaren
800.000°den fazla Ogretmen faaliyete katilmig, 200.000°den fazla okulda yaklasik 280.000 proje
yuritiilmiistiir. eTwinning Faaliyeti kendini stirekli yenileyen, her gecen giin biiyliyen yenilige acik bir
topluluktur. eTwinning, dgretmenlerin dgrencileriyle birlikte proje yiriittiikleri, kigisel ve mesleki
gelisimlerine katki sagladiklari, isbirlikli bi¢imde calisarak deneyim, bilgi ve beceri paylastiklari,
Avrupa’nin en biiylik e-6grenme platformudur. Bu platform sayesinde 6gretmenler ortaklik kurarak
caligir ve 6grencilerin yapacaklart i¢in aktiviteleri diizenlerler. Katilimci rolleriyle etkilesim iginde
aragtirma yaparlar, alman kararlara saygi duyarlar, 21. ylizy1l becerilerini gelistirirler ve
ogrencilerindeki gelisimi desteklerler. eTwinning projeleri, ekipteki her bir ortagin katkisiyla
gergeklesir. eTwinning projelerindeki temel amag, bilgi ve iletisim teknolojilerinin araciligi ile etkin
ve verimli is birligini odaga alarak farkli iiye iilkelerden egitimciler ve okullarla ortak projeler
uygulamaktir. 2005 yil itibariyle toplanan verilere dayanarak, Briiksel’deki Merkezi Destek Servisi
(Central Support Service in Brussel) veya Ulusal Destek Servisleri (National Support Service)
tarafindan olusturulan raporlarin analizi, eTwinning projelerine katilimin hem 6grenciler hem de
Ogretmenler icin birgok faydasi oldugunu gostermektedir (Carpenter ve Tanner 2013).

eTwinning'in temelinde en az iki okul tarafindan yiiriitiilen ortak projeler vardir. Projelerin
herhangi bir konusu olabilir, ancak BIT kullanimi ve simif ici faaliyetler arasinda iyi bir dengeye sahip
olmal1 ve ozellikle projeye katilan okullarin ulusal miifredatlariyla entegre edilmelidir. Uygulandig
siire¢ icerisinde eTwinning Projelerinin Avrupa Parlamentosu ve Konseyi tarafindan belirtilen temel
yeterlilikleri 6grencilerde gelistirdigi kanitlamistir (Kearney ve Gras-Valazquez, 2015).
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eTwinning temel olarak internet ve iletisim araglarmin yeni bir ¢gevrimigi isbirlikli 6grenme ve
degisim modeli i¢in ideal bir ortam sagladigi Onciiliigiine dayanmaktadir. eTwinning girigimi,
Ogretmenler ve O0grenciler arasinda ¢evrimigi is birligine tesvik ederek okul ortakliklari ile Avrupa
okullarinda Bilisim Teknolojilerinin kullanimi igin yeni ve yenilik¢i yontemler gelistirilmesini
amaclamaktadir (Galvin 2006). eTwinning, kurumsal bir is birligine dayali 6grenme ortami olmakla
birlikte, ortak bir projede ¢alismak i¢in bilisim teknolojisini kullanarak, uzaktan ayn1 zaman araliginda
ya da farkli zamanlarda is birligi yapilan bir egitim sosyal agdir. Bu egitim sosyal agda dgrencilere ve
Ogretmenlere 21. ylizy1l becerilerini gelistiren etkili 6gretim uygulamalarin1 ve projeleri uygulama
firsatt verilmektedir. Manfredini (2007) eTwinning’i, Ogrencilerin yeni kiiltiirleri tanimalari,
Ogretmenlerin egitimdeki yeni yaklasimlar i¢in motivasyonlarini artirmalar1 ve mesleki gelisimlerini
siirdlirmeleri i¢in bir firsat olarak adlandirmaktadir.

eTwinning sadece proje yiiriitiilen bir portal degil 6gretmenlerin mesleki gelisimlerini devam
etmelerini kolaylastiric1 agik bir kaynaktir. Portala katilan Ogretmen sayisi arttik¢a online egitim
ihtiyaclar1 da ayn1 oranda artis géstermistir. Bu noktada mesleki gelisim seminerleri portalda mesleki
gelisim boliimiinde yaymlanmakta ve giincellenmektedir.

Tiirkiye Ulusal Destek Servisi igerik gelistirme ekibi tarafindan hazirlanan Kitlesel Agik
Cevrimi¢i Kurslar (MOOC; Massive Online Open Courses) adresinden yayinlanmaktadir. 43 saat
Tiirkce, 14 saat Ingilizce olmak iizere toplamda 57 saatlik kurs yayindadir. Kurslar giincellenerek ve
yeni konular dahil edilerek yayinlanmaya devam etmektedir (eTwinning Eba, 2020).

Bu baglamda belirtilen 0Ogretmen meslegi genel yeterliliklerinin desteklenmesi ve
Ogretmenlerin mesleki gelisimlerinin arttirilmasi adina yerel, ulusal ve uluslararasi platformlarda
eTwinning Projeleri 2005 yilindan itibaren Avrupa’da, 2009 itibariyle de Tiirkiye’de uygulanmaktadir.
Merkezi Destek Servisi (2020) sayisal verileri Tablo 1’de verilmistir.

Tablo 1. eTwinning Portalinda Tiirkiye ve Avrupa ait sayilar

Tiirkiye Avrupa
Kayith Okul Sayisi 49.241 205.126
Kayith Ogretmen Sayisi 214.305 800.250
Kayith Proje Sayisi 39.465 332.248

Diinya‘da 44 iilkede 800 binden fazla 6gretmenin uygulamis oldugu eTwinning Projeleri
konusunda yapilan alan yazin arastirmasinda; eTwinning ve eTwinning'in yansimalar1 ve etkileri
(Giilnar ve Yatagan, 2014, Giilnar, 2015, Akdemir, 2017), eTwinning ve teknoloji entegrasyonu
(Bozdag, 2017), eTwinning’in kiiltlirel boyutu ve disiplin odakli aragtirma (Yilmaz ve Altun Yilmaz,
2012), eTwinning'in 6grenciler ve dgretmenler i¢in egitim olanaklarina dayandirilmas: (Fat, 2012;
Scott, 2009; Gilleran,2007; Gajek ve Poszytek, 2009; Bacescu, 2016, Gajek, 2018), dgretmenlerin
eTwinnng algilar1 (Prieto ve Escobar, 2017; Akdemir, 2017, Crisan, 2013, Holmes ve Sime, 2012),
eTwinning Programi’ndaki uluslararasi projelerde anahtar yeterlilikler (Gajek, 2009), dil 6greniminde
eTwinning: basarili 6gretmenlerin perspektifleri (Akdemir,2017), ¢ok boyutlu yabanci dil egitimi: bir
eTwinning projesi ornegi (Demir, 2019) eTwinning proje uygulamalarinin 6grencilerin yabanci dil
becerileri ile 6gretmenlik mesleki gelisimine katkis1 (Akinci, B. 2018), birincil sinif ortaminda kiigiik
ortak ¢aligma gruplari i¢in bir eTwinning projesine katilmanin avantajlarin1 kesfetmek (Kane, 2011)
seklinde c¢aligmalara rastlanmigtir. Yapilan c¢aligmalarda dogrudan eTwinning Projelerinin
Ogretmenlerin mesleki gelisimine etkisi odakli olmadigina rastlanmistir.

Bu arastirmanin temel amaci eTwinning proje ¢alismalarinin, farkli okul kademelerinde, farkl
branslarda, farkli ¢aligma siirelerine sahip Ogretmenler tarafindan siniflarinda uygulamalarinin,
Ogretmenlerin mesleki gelisimlerine katkis1 var midir? sorusuna cevap bulmaktir.

Yontem
Arastirma Deseni

Bu arastirmada, eTwinning proje faaliyetlerinde yer almig ¢esitli branglardan 6gretmenlerin
gorlislerini inceleyen nitel arastirma yontemi kullanilmistir. Nitel arastirma, nitel veri toplama
yontemlerinden miilakat, goézlem ve dokiiman analizinin kullanildig1 fenomenlerin ve algilarin
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gercekei ve eksiksiz bir sekilde ortaya ¢ikarilmasina yonelik yapilan g¢alismalardir (Yildirim ve
Simsek, 2011).

Arastirmada, eTwinning projeleri hakkinda farkli branglardan 24 G&gretmen ile yari
yapilandirilmis miilakat araciligiyla derinlemesine goriisme yapildigi i¢in aragtirmanin deseni durum
caligmasi olarak belirlenmistir Nitel aragtirma yaklasimlarindan biri olan durum ¢alismasi, ¢alismanin
detayli yiriitiilebilmesi i¢in birgok veri toplama aracindan yararlanip calismanin detayli ve
derinlemesine incelenip elde edilen veriler hakkinda bilimsel ¢ikarimlara imkan veren bir
yontemdir(Cresswell, 2012; Woodside, 2010; Yin, 2003). Arastirmada incelenen durum ise eTwinning
projelerinin dgretmenlerin mesleki gelisimine yansimasinin incelenmesidir.

Calisma Grubu

Aragtirma, 2019-2020 egitim-6gretim yilinda Tirkiye’nin g¢esitli illerinde goérev yapan
Ingilizce, Sinif, Okul Oncesi, Matematik, Tiirkce, Fizik ve Tiirk Dili ve Edebiyat1 branslarindaki 24
Ogretmen ile yliriitilmistiir. Calismaya katilan biitiin 6gretmenler en az bir y1l eTwinning projelerinde
yer almustir.

Katilimcilar, seckisiz olmayan drnekleme yontemlerinden uygun drneklemeye ve goniilliiliik
ilkesine gore belirlenmistir. Bu 6rnekleme yontemi, arastirmaciya pratiklik ve hiz kazandirmaktadir.
Bunun yaninda kolay ulasilabilirlik saglama, yakin ¢evresince katilimcilari belirleme, zaman tasarrufu
ve ekonomik olmasi gibi avantajlart bulunmaktadir (Miles & Huberman, 1994; Yildirim ve Simsek,
2011).

Caligmada etik ilkesine bagli olarak ¢aligmaya katilan 6gretmenlerin isimleri kullanilmamustir.
Branslarina gore dgretmenler, ingilizce 6gretmenleri 11, 12...113, Simif 6gretmenleri S1, S2...S5, Okul
Oncesi 6gretmenleri 01, 02, O3, Tiirkge 6gretmenleri T1, Tiirk Dili ve Edebiyat: 6gretmenleri TE1 ve
Fizik Ogretmenleri F1 seklinde kodlanmistir. Katilimcilarin demografik bilgileri Tablo 3.” te
sunulmustur. Katilimcilarin branslarn ve ¢aligtiklar1 kademelere gore detayli dagilim sayis1 ise Tablo 4.
ile gosterilmistir.

Tablo 2. Katilimcilara ait demografik bilgiler

Katihmcilar Ka(;illlnSI)I/Ee:kek Cahstig1 Kademe Brans:

i1 + Lise Ingilizce

2 + Lise Ingilizce

i3 + Lise Ingilizce

i4 + Ortaokul Ingilizce

is + Ortaokul Ingilizce

i6 + Tlkokul Ingilizce

7 + Lise Ingilizce

i8 + Lise Ingilizce

i9 + Lise Ingilizce
10 + Ortaokul Ingilizce

i1 + Lise Ingilizce
i12 + flkokul Ingilizce

i13 + Ortaokul Ingilizce

S1 + Ilkokul Siuf

S2 + Ilkokul Sinif

S3 + Ilkokul Sinif

S4 + flkokul Sinif

S5 + flkokul Sinif

o1 + Okul Oncesi Okul Oncesi
02 + Okul Oncesi Okul Oncesi
03 + Tlkokul Okul Oncesi
T1 + Ortaokul Tirkce

TE1 + Lise Tiirk Dili ve Edebiyati
F1 + Lise Fizik
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Tablo 2 incelendiginden katilimcilarin bilyiik gogunlugunun (13 kisi) Ingilizce bransindan
ogretmenler oldugu goriilmektedir. Caligmaya katilan 6gretmenlerin branslarina ve okul kademelerine
iliskin sayilar Tablo 3’te 6zetlenmistir.

Tablo 3. Katilimcilarin galigtiklar1 okul kademeleri ve toplam brang sayilari
Calistid1 Okul Kademesi
Okul Oncesi Ilkokul Ortaokul Lise

Katilimcilarin Branslar

Ingilizce Ogretmeni - 2 4 7

Sinif Ogretmeni - 5 - }

Okul Oncesi Ogretmeni 3 - - -

Tiirkge Ogretmeni - - 1 -

Tiirk Dili ve Edebiyat: Ogretmeni - - -

Fizik Ogretmeni - - - 1
Toplam: 24

Veri Toplama Siireci

Aragtirmanin uygulanmasi i¢in Oncelikle eTwinning projelerinde yer almig 6gretmenlerle
iletisime gegilerek arastirmanin amaci, uygulanisi ve uygulama siiresi ile ilgili bilgilendirme ¢alismasi
yapilmigtir.  Arastirma verilerinin toplanmasinda yar1 yapilandirilmis miilakat tekniginde
faydalanilmistir. Bu miilakat tiiriiniin tercih edilmesinde, katilimci sayisinin az olusu, uygulama iginde
katilmeinin  diislincelerini samimi bir sekilde aktarabilmesi etkili olmustur. Arastirma verileri
01.03.2020 - 10.03.2020 tarihleri arasinda, planlanan saatlerde toplanmistir. eTwinning projelerinde
yer almis katilimcilara, daha 6nceden hazirlanmig aragtirma sorular1 sorularak yaklasik 30 dakika
siiren goriismeler yapilmistir. Arastirmaya katilan katilimcilara daha sonra verdikleri cevaplari
inceleme firsat1 sunulmustur. Uygulama her katilimer i¢in tek oturumda gergeklesmistir.

Veri Toplama Araci

Caligmanin verileri, 6gretmenlerin eTwinning projeleriyle mesleki becerilerine yansimasini
bulmak amaciyla a¢ik uglu bes sorunun uygulanmasiyla elde edilmistir. Bu sorular;

o ¢Twinning projesine iliskin goriisleri nelerdir?

o eTwinning projesi uygulama asamasinda karsilasilan zorluklar ve ¢6ziim Onerileri
nelerdir?

o c¢Twinning proje uygulamalarinin 6grencilere kazandirdig1 beceriler nelerdir?

e eTwinning projesi uygulama siirecinde kazandiklart mesleki beceriler nelerdir?
seklindedir.

eTwinning projelerinin 6gretmenler iizerindeki yansimasi ve g¢aligma siiresi bes sorunun
temelini olusturmaktadir. Arastirmacilar tarafindan eTwinning projelerinde yer almis farkh
bransglardan secilmis en az bir yil eTwinning projelerinde c¢alismis deneyimli 24 tane &gretmene
uygulanmigtir. Veri toplama aracinin alanyazin taramasi ve sahada 10 yila askin siiredir gorev
yapmakta olan eTwininng projelerinde gorev almis Ogretmenlerin de gorilisleri alinarak
olusturulmustur. Olusturulan bu sorulan alan uzmam {i¢ arastirmaciya sorulmus ve gerekli
diizenlemeler yapilacak goriisme sorularina son hali verilmistir.

Veri Analizi

Elde edilen verilerin analizinde betimsel ve igerik analizinden yararlanilmigtir. Yari
yapilandirilmis miilakat ile toplanan veriler elektronik ortamda metne ¢evrilerek tekrar okunmus ve
aragtirma problemi icerisine girmeyen veriler c¢ikarilarak veri indirgenmesi yapilmistir. Elde edilen
ham veriler, aragtirmacilar ve bagimsiz bir aragtirmaci tarafindan farkli zamanlarda analiz edilmistir.
Bu analiz dogrultusunda farkli tema ve kodlar g¢ikartilmistir. Farkli zamanlarda bir araya gelen
arastirmacilar yapmis olduklar1 analizleri karsilastirarak goriis birligine varilan ve varilamayan
noktalar1 belirlemiglerdir. Arastirmacilar analizlerine son seklini vermelerinde Miles ve Huberman
(1994) tarafindan gelistirilen formiilii kullanmislardir (Gilivenirlik= Goriis Birligi/ Goriis Birligi +
Goriis Ayriligi). Arastirmacilar arasinda uyum giivenirligi 0.84 olarak bulunmustur. Bulunan bu
giivenirlik degeri bilimsel ¢aligmalar i¢in kabul edilebilir diizeyde sayilmaktadir (Miles ve Huberman,
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1994). Arastirmacilardan biri Egitim Bilimleri alaninda nitel veri analizi dersini verirken, diger
arastirmacilar ise nitel veri dersi almig yiiksek lisans Ogrencileridir. Verilerin analizinde yer alan
bagimsiz arastirmacinin ise nitel yaklagimli birgok ¢alismasi bulunmaktadir. Verilerin analizini yapan
aragtirmacilarin nitel ¢aligmalar konusunda deneyimli olmasi bu c¢alismanin giivenirligini dogrudan
arttirdig1 sdylenebilir. Verilerin analizinden elde edilen tema ve kodlar okuyucularin anlamasini
kolaylastirmak amaciyla tablolagtirilmigtir. Katilimeinin her bir soru i¢in vermis oldugu cevaplar
tablolar haline getirilerek okuyucunun rahatca gérmesi saglanmstir.

Calismanin Gegerlilik ve Giivenirligi

Nitel arastirmalarin gegerliligi ve gilivenirligi; inandirici olmak, aktarilabilir olmak, tutarli ve
dogrulanabilir olmak kavramlariyla saglanmaktadir (Denzin ve Lincon, 1994). Caligmanin inanilir
olmasini saglamak icin, proje tabanli 6gretimde uzman goriisiine ve arastirmaci iiggenlemesine
bagvurulmustur. Arastirmaci iiggenlemesi, birden fazla aragtirmacinin verilerin toplanmasi, analizi ve
yorumlanmasinda yer almasi durumudur (Merriam, 2013; Yildirnrm ve Simsek, 2011). Calisma
verilerinin degerlendirilmesinde farkli arastirmacilarinda goriisleri alinmistir. Bunun yani sira
verilerin, eTwinning projelerinde yer almis ve nitel yaklagimli ¢alismasi olan arastirmacilar tarafindan
incelenmesi  saglanmugtir.  Arastirmanin  giivenirligini  arttirmak i¢in katilmecilar, goniillii
ogretmenlerden secilmistir. Arastirmanin dogrulanabilirli§i i¢in ham veriler, bulgular, yorum ve
Oneriler kayit altina alinarak, séz konusu dokiimanlarin katilimcilar tarafindan tekrar incelenmesi
saglanmigtir. Arastirmanin gecerliligini saglamak icin, katilimci teyidi, arastirmact tiiglemesi,
katilimcilarin  ayrtili tanitimi ve arastirmacinin  Onyargilarindan uzak durmasi gibi tekniklere
basvurulmustur.

Bulgular

Bu boéliimde katilimcilarin, eTwinning projelerinin dgretmenlerin mesleki gelisimine etkisini
belirlemeye yonelik sorulara verdikleri cevaplar analiz edilmistir. Yari-yapilandirilmis miilakattan elde
edilen bulgular, aragtirmanin amaci dogrultusunda verilecektir.

“‘eTwinning’i size ne anlam ifade etmektedir?” sorusuna katilimcilardan alinan cevaplar
dogrultusunda olusturulan temalar Tablo 4.’te verilmistir.

Tablo 4. eTwinning Uygulamasina liskin Ogretmen Gériisleri

Tanim Frekans

[N
[EEN

Isbirligi

Paylagim

Teknolojik gelisme

Yenilik

Tletisim

Dostluk

Yaraticilik

Uretkenlik

Geligim

Fedakarlik

Para

Mutluluk/Heyecan/Motivasyon

Aktif katilim

Bagari

Proje

Eglenerek Ogrenme /Ogrenme /Ogretim
Etkinlik

P R R R R R R R NN WO 0 0 ©

Tablo 4.’te gorildiigi gibi katilimeilar, eTwinning projelerinin kendilerinde ifade ettigi
kavramlan “Isbirligi, paylasim, teknolojik gelisme, yenilik, iletisim, dostluk, yaraticilik, tiretkenlik,
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gelisim, fedakarlik, para, mutluluk, heyecan, motivasyon, aktif katilim, basari, proje, eglenerek
ogrenme, ogrenme, ogretim, etkinlik” seklinde tanimladiklart goriilmektedir,

“eTwinning proje faaliyeti hakkinda ne diisliniiyorsunuz?”’ sorusu ile katilimcilarin eTwinning
projelerine ait goriisleri Tablo 5.’te verilmistir.

Tablo 5. Katilimcilarin eTwinning faaliyetine iliskin Goriisleri

Tema Kod Frekans
Mesleki gelisim saglama 8
Mesleki yaraticilik

Mesleki paylasimi arttirma

Uluslararasi bilgi paylasimi

Teknoloji kullaniminda gelisme

Isbirligi becerisinde gelisme

Diisiinme becerisi kazanma
Motivasyonu arttirma

Firsat verici ortamlar sunma

Basar1 saglama

Yaraticilik saglama

Ozgiiven verme

Akademik basariy1 arttirma

Kalic1 6grenme

Duyusal zekaya katki

Etkin katilim saglama

Paylagsma

Yaparak yagayarak 6grenme
Ogretmenleri bir araya getiren ortamlar sunma
Zengin egitim ortamlar1 saglama
Arkadaglik/sevgi kavramlarini pekistirme
Mesleki A¢idan Kiiresel paylagim

Ogretmen Agisindan

Ogrenci Agisindan

Siire¢ Agisindan

PRPRPRPN®RRPRRPRPENRPRRPRPRPRREPREPNDND®

Tablo 5. incelendiginde katilimcilarin, eTwinning faaliyetlerini “Mesleki gelisim saglama,
mesleki yaraticilik, mesleki paylasimi arttrma, uluslararast bili paylasimi, teknoloji kullaniminda
gelisme, isbirligi becerisinde gelisme, diigiinme becerisi kazanma, motivasyonunu arttirma, firsat
verici ortamlar sunma, basari saglama, yaraticilik saglama, oOzgiiven verme, akademik basariyi
arttirma, kalict ogrenme, duyusal zekdya katki, etkin katilim saglama, paylasma, yaparak yasayarak
ogrenme, oOgretmenleri bir araya getiren ortamlar sunma, zengin egitim ortamlart saglama,
arkadaslik/sevgi kavramlarini pekistirme, mesleki agidan kiiresel paylasim” bigiminde tanimladiklari
gorilmektedir.

Aragtirmaya katilan dgretmenlerin biiyiikk cogunlugu, eTwinning projelerinin 6gretmenlere
mesleki gelisim sagladigini, mesleki paylasim arttirdigi yoniinde goriislerini dile getirmektedir.
Bunun yaninda eTwinning projelerinin, 6gretmenin katilmig olduklar1 projeler siirecinde elde ettikleri
bilgi ve becerilerin 6gretmen motivasyonunu arttirdigini, 6grendikleri Web 2.0 araglarint kullanarak
ogrencilerle yaptiklart ¢alismalarla, 6gretme 6grenme siirecini daha verimli hale getirdigi belirtildi.
eTwinning portali izerinden Avrupa’daki farkl: iilkelerden, Tiirkiye’deki farkli illerden 6gretmenlerle
isbirlikli calismalarin yapilmasi, bilgi ve deneyimlerinin paylasmasi agisindan yararli goriilmektedir.
eTwinning projelerinin 6grencinin derse etkin katilimimi saglayarak ona o6zgiiven kazandirdig
vurgulanmigtir. Uygulanan yenilik¢i etkinliklerle egitim ortamlarinin zenginlestirildigi, zengin
ortamlar sunulan 6grencilerin yaraticiliklarini gelistirmeye katki sagladigr ve kullanilan Web 2.0
araglart sayesinde Ogrencilerde yaparak yasayarak siirece dahil olmalarinin kalici 6grenmeler
sagladigi, grup ve takim etkinlikleriyle isbirlikli calismalar sayesinde duyusal zekalarinin gelistigi
dolayisiyla bu siirecin akademik basarilarina olumlu olarak yansidig1 soylenebilmektedir. eTwinning
Projeleri siire¢ agisindan ise proje ortagl 6gretmenlerin webinarlar ve yiiz yiize goriigmelerle bir araya
gelmesiyle Ogretmenlere igbirlikli ¢alisma ortamlart sunmaktadir. Bu siiregteki paylagimlarin ve
caligmalarin arkadaslik ve sevgi duygularinin pekistirildigine yonelik ifadeler kullanilmistir.
eTwinning Projelerinin, 6gretmenlerin bilgi ve deneyimlerini paylasarak, fikir aligverisinde bulunarak
yeterliliklerini arttirict  firsatlar  sundugu goriilmektedir. “eTwinning faaliyeti hakkinda ne
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diisiiniiyorsunuz?” sorusuna katilimcilarin ~ verdigi cevaplar incelendiginde bunlar agikca
goriilmektedir. Katilimeilarin verdigi cevaplara dair alintilar ise su sekildedir;

I1: “Ogretmenlerin mesleki gelisimine, dgrencilerin ise akademik basarilarina ve duygusal
zekdlarina onemli él¢iide katki saglayan bir platform.”

12: “Ogretmenlerin mesleki gelisimi acisindan ¢ok faydali, égrencilerimiz acisindan
yaraticilik ve dzgiiven geligimi igin biiyiik bir nimet.”

i3: “em winning faaliyetleri okullart monotonluktan kurtaran, okullara renk getiren,
ogrencileri egitim siirecinde daha aktif tutarak kalici 6grenmeler saglayan, 6gretmenler arasinda
isbirligi ve ogrenmeyi artiran, yenilik¢i ve teknolojik anlamda donamimlar kazanmamiza yardimci
genis bir yelpazeye sahip. Bir nevi yaparak yasayarak ogrenme faaliyetleri diyebilirim.”

S1: “eTwinning beni hep mutlu etmistir. Arkadashk, sevgi, bazen bir ilag, bazen duygu
paylasimi, bazen ayni seye aglamak, bazen ayni seye gictk olmak, bazen arkadasin webinarina ayni
linki kullanarak girmek, hepimiz ayni olmak, bir olmak, birlik olmaktir.”

14: “Ozellikle teknolojiyi kullanma ile ilgili kendimi gelistirmeme ¢ok yardimer oldu. Ayrica
tilkemde ve hatta diinyada benzer konularin islenis yontem ve teknikleri ile 1lgili meslektaslarimi takip
etmek siiper.”

15: “Ogretmenlerin kozalarindan ¢ikmasini saglayan bir platform oldugunu diisiiniiyorum.
Calisilan yerelde sinmirli bir etkilesim soz konusuyken, etwinning ile diinyanin baska bir ucundan bir
ogretmenle, sadece egitim gayesiyle iletisim kuruyorsun.”

16: “Ogretmenlerin kendini gelistirmesi, egitim ortamimn zenginlestirilmesi ile dgrencilerin
yaparak ve yasayarak yer aldiklari etkinliklerin iist diizeye ¢ikarilmasi, ogretmenin lider 6gretmen
olarak diger ogretmenlere yol gésterici olmast agisindan eTwinning harika bir platformdur.”

S2: “Sanal ortamda bir¢ok iilkenin ogretmenin ¢alismalarin goriiyor bilgi tecriibe deneyim
paylasimi yapabiliyorsunuz sifir maliyetle. Zaman ve mekan sikintist yok. Istedigin zaman istedigin
yerden tiim yapilan etkinliklere ulasabiliyorum. Cok faydali buldugum bir faaliyet.”

TEL: “Her bransa uygulanabilir ve 6grencileri daha ¢ok projeye dahil eden projeler bitmesini
istemedigimiz faaliyetlerden.”

Katilimcilarin vermis oldugu cevaplar incelendiginde eTwinning projelerinin 6gretmenlerin
mesleki gelisimine katki sagladigi sdylenebilmektedir. eTwinning projeleri, O0grenme-6gretme
siireglerini egitim yasantilarinda daha aktif hale getirmekte, 6gretmenlerin farkli iilkelerde calisan
diger 6gretmenlerle iletisim kurmalar1 bilgi ve deneyim paylasimina firsat vermektedir. Bu durum
Ogretmenlerin motivasyonlarmi arttirmakta ve mesleki gelisimlerini saglamaktadir. eTwinning
Projeleri, 6gretmenlerin farkli bakis acilar1 edinerek yaraticiliklarini gelistiren siiregler igermektedir.
Bilgi iletisim teknolojilerinin yaygin kullanimi hem bu alandaki bilgi ve becerilerini arttirict etki
saglamis hem de zengin 6grenme ortamlart sunmustur. Simif igerisinde zengin igerikli etkinliklerin
yapilmasina, farkli yontem ve tekniklerin uygulanmasina zemin hazirlamistir. eTwinning projeleri,
Ogretmenleri duyussal yonden olumlu etkileyip mesleklerine kars1 daha olumlu tutumlar sergilemesini
saglamaktadir.

“eTwinning projesi uygularken karsilastiniz zorluklar nelerdir, bu zorluklari nasil
¢coziiyorsunuz?” sorusu ile katilmcilarin eTwinning projelerinde karsilastiklar1 zorluklar ve bu
zorluklara kars1 ¢6ziim Onerilerine Tablo 6.’da yer verilmistir.
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Tablo 6. eTwinning Projelerinde Katilimcilarin Karsilastiklar1 Zorluklar ve Coziim Onerilerine iliskin Gériisleri
Tema Kod Frekanslar

Ortaklarla anlasamama
Kiigiik yas yetersiz teknoloji kullanimi
Ogrencilerin ortam zaman kistlilig
Internet kesintileri
Zorluklar Ogrencinin motive olmayisi
Ogrencilerin maddi proje tercihi
Prosediir zorluklar
Web 2.0 kullanim yetersizligi
Veli katilim1 olmamasi
Veli destegi saglama
Ortak se¢iminde titiz davranma
Ortaklar ilgili sorunda uyararak
Bos zamanlar1 degerlendirerek
Kisisel internet kullanarak
Ogrencilerin aktiviteleri evde yapmasi
Meslektaslarimdan yardim alarak
Koordinatériimden yardim alarak
Kendimi gelistirerek

Co6ziim Onerileri

PR RPRRPRRPRRPPRNRPRRRRRERNONNO

Tablo 6. incelendiginde katilimcilarin eTwinning projeleri stirecinde yasadiklart zorluklar ve
bu zorluklar1 nasil ¢ozdiiklerine iliskin goriisleri yer almaktadir. Katilimcilar proje siirecinde yasanilan
zorluklar1 “‘Ortaklaria anlagamama, kiigiik yas yetersiz teknoloji kullanimi, 6grencilerin ortam zaman
kisitliig, internet kesintileri, 6grencinin motive olmayisi, ogrencilerin maddi proje tercihi, prosediir
zorluklary, web 2.0 kullanim yetersizligi, veli katilimi olmamasi gibi ifadeler kullamilmistir. Yasanilan
zorluklara ¢oziim bulma agisindan ise “veli destegi saglama, ortak segiminde titiz davranma, ortaklart
ilgili sorunda uyararak, bos zamanlar: degerlendirerek, kisisel internet kullanarak, ogrencilerin
aktiviteleri evde yapmasi, meslektaslarimdan yardim alarak, koordinatériimden yardim alarak,
kendimi gelistirerek” seklinde ifade etmektedirler.

Ogretmenlerle yapilan goriismeler sonucunda bazi  sorunlarm siklikla  yasandigi
soylenebilmektedir. eTwinning projelerinde yasanilan sorunlarn uygulamanin igerigiyle ilgili
olmadig1 sonucu ¢ikmaktadir. Katilimcilarin en sik yasadigi zorlugun ortaklarla anlasamamak oldugu
goriilmektedir. Bu sorunun ¢éziimii i¢in; katilimcilarin, ortaklar titiz ¢alismalar sonucunda sectigi ve
proje baslangicinda, siire¢ igerisinde karsilasabilecekleri sorunlar hakkinda uyarida bulunduklart
belirtilmistir. Kiiglik yas gruplarinda yetersiz teknoloji kullaniminin, proje siirecinin yorucu olmasina
ve ¢ogu zaman zorlagmasina neden olmaktadir. Ogretmenler genellikle internete baglantis1 noktasinda
sikintt yasadiklarmi belirtmislerdir. Bazi okullarda teknolojik alt yapinin yetersiz olmasi proje
etkinliklerinin uygulanmasi noktasinda aksamalara neden olabilmektedir. Ogretmenler bu duruma
kisisel kullanimi gibi kendi imkénlariyla ¢6ziim bulmaya ¢alismaktadir. Proje siirecine veli desteginin
olmamasi da belirtilen zorluklar arasindadir. Ogrencilerin maddi getlrlsl olan projeleri tercih etmesi de
karsilagilan zorluklar arasinda goriilmektedir. Buna ¢6ziim Onerisi olarak ErasmusPlus Projelerinin 30.
y1l doniimii nedeniyle eTwinning Projesinde yapilan degerlendirme sonucunda belli bir puan alan
proje, 6gretmen ve dgrencilerine hibe destegi saglanarak yurt digindaki ortaklarini ziyaret etme sansi
saglanmistir. Bu tiir hibe desteklerinin ve sonucundaki yurt dist hareketliliklerinin 6grencileri
eTwinning projelerine karsi motive edecegi belirtilmistir. Proje etkinliklerini gerceklestirme
asamasinda yer ve zaman kaynakli sorunlar olusabilmektedir. Yapilan goriismelerde bazi 6gretmenler,
calistigi okul idarecilerinin projeye olan bakis agilarinin proje uygulama siirecine baski unsuru
olusturabilecegi goriigiinii eklemiglerdir. Karsilagtiklar1 bazi zorluklart meslektaglarindan ve il
koordinatdriinden yardim alarak agsmaya caligtiklar1 goriilmektedir.

Arastirmact: “eTwinning projesi uygularken karsilagtiniz zorluklar nelerdir, bu zorluklari nasil
¢Oziiyorsunuz ?“ seklinde yoneltilen soruya katilimcilarin verdikleri cevaplar alintilarla su sekildedir:

11: “Bazen zor ortaklarla karsilasabiliyoruz sabredince proje sonunda da olsa kisiyi kazanmus
oluyoruz.”
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12: “Ashnda karsilastigim ¢ok fazla bir zorluk yok ama bazen Avrupali ortaklardan
calismayanlar oldugunda zorlaniyorum. Ortaklar: ¢cok dikkatli segmeye ¢alistyorum.”

13: “Ogrencileri bir araya getirmek, zaman sikintist (8 saat ders) ve etkinlikler icin malzeme
temin etmek. (Ogrencileri gruplara ayirip farkli zamanlarda ¢alismalar yaparak; bos derslerimde,
6gle aralarinda bir araya gelerek; etkinlikler icin de kullanacagimiz malzemeleri elimden geldigince)
kimseye yiik olmadan) kendi imkanlarimla hallediyorum.”

S1: “Kiiciik yas grubunda égrencileri teknoloji kullanimi ve bu zorlugu velilerin destegi ile

>

astim.’

14: “Sorunum eTwinning ten kaynaklanmiyor. Calistigim okul dezavantajli bir bélgede ve
internet hemen hemen kimsede yok. Bu yiizden etkinlikleri yaptirirken ¢ok zorluk yastyorum. Kendimce
yontemler bulup ¢oziim itiretmeye c¢alisiyorum. Kendi bilgisayarimdan telefonumdan etkinlikleri
yaptirmak, bir ka¢ az da olsa imkdani olan velilerle gériistip internet imkant saglamalart icin onlart
ikna etmek gibi.”

S5: “Yas grubumdan dolayr bir¢ok seyi ben hazirladigim igin biraz yorucu oluyor. Hem
etkinlikleri uygun zamanda materyalleri ile hazirlamak hem bunlari Twinspace sayfasina yiiklemek
icin ¢cok zaman ayirmak gerekiyor. Ne yapryorum bazen velilerimden destek alyyorum.”

16: “Cahstigim okulda teknolojik alt yapr zayifti. Bilisim sinifi yoktu. Evinde laptop tablet olan
ogrenciler okula getirip okulda gruplar halinde bazi uygulamalar: 6greniyorlardi. eTwinning online
video konferanslarina katilamiyordum. Internet baglantisinda tiim videolart agmiyordu. Acilmayan
videolari evde indirip okulda projeksiyon aracigiyla izletiyordum.”

S2: “Ogrencileri motivasyonlarim canli tutmak. (yurtdisindan aldigim anahtarlik, defter,
kalem, ne varsa giizel ¢alismalarda ogrencilere 6diil olarak veriyorum, bazen ¢ikolata ya da yemek
ismarliyorum odiil olarak, not i¢in calismalarin yapilmasini istemiyorum, elimden ancak bu kadar
geliyor).2- Ogrenciler Erasmus, TUBITAK, Google ScienceFair gibi maddi destegi olan projelerde
yer almayt daha ¢ok tercih ediyorlar. 3- Proje okulunda yer alyyorum ve 6grenciler okula servisle
geliyorlar, farkli simiflardan 6grenci gruplar olunca ogrencilerin ¢alismast ancak yemek arasi olan
ogle arasinda miimkiin olabiliyor. Onda da pansiyonda kalanlar ogle yemegini kagirmak istemedikleri
icin calismalara katilamiyorlar. 4-Okulum Sehir Hastanesi insaatimin arkasinda yer aliyor ve
internette sorunlar yaganabiliyor dolayisiyla aktivitelerin ¢ogunu ogrenciler evlerinde yapmak
zorunda kalabiliyorlar. 5- Gorevieri yapmayan ortaklar (bir sonraki projede o ortaklardan uzak
duruyorum)

17: “Bir oyun diisiiniin her level’t zor, her bir level atladikca daha da zorlasiyor. Bazen
yaniyorsun. Bazen oynamaya hakkin kalmiyor. Ama ¢ogu asamasi ¢ok heyecanli, ¢ok giizel.
Oynadik¢a oynayasimiz geliyor. eTwinning projesinin en giizel tarafi iste bu zorluklar: ¢ozme
durumu.”

Katilimcilarin verdigi yanitlardan da anlasilacagi gibi eTwinning uygulamalarinda yasanilan
sorunlar ¢esitlenmektedir. Fakat katilimcilarin ¢ogunlugu, problemlerin kaynagi olarak uygulamay1
isaret etmemektedir. Farkli kisilerle ¢alismanin getirdigi zorluklar olusabilmektedir. Her katilimci
yasadig1 sorunu kendi imkanlar1 dahilinde ¢6ziime kavusturmaktadir. Katilimcilarin uygulamaya karsi
olumlu tavirlar1 ve sarf ettikleri ¢aba dogru orantida denilebilir.

“Sizce eTwinning Projesinin 6grencilere kazandirdigi beceriler nelerdir?” Sorusu 4. Soru
olarak katilimcilara sorulmus ve katilimcilarin goriisleri Tablo 7.’de verilmistir.

382



Mehmet BASARAN, Zehra KAYA,

Egitim K 1 A lar1 Dergisi 2020, Cil 73-392
gitim Kuram ve Uygulama Arastirmalar1 Dergisi 2020, Cilt 6, Say 3, 373-39 Nurcan AKBAS, Nazan YALCIN

Tablo 7. eTwinning Uygulamasmin Ogrencilere Kazandirdiklarina iliskin Goriisler

Tema Kod Frekanslar
Teknoloji Kullanim Becerisinin Geligimi
Iletisim Becerisinin Gelisimi
Yabanci Dil Geligimi
Sorumluluk Bilinci
Yaraticilik
Diisiinme Beceris
Isbirligi Yapma
Ozgiiven Kazanma
Isbirlikli Ogrenme
Ogrenci Gelisimi ~ Sevgi/Paylasim/Dayanisma
Problem C6zme Becerisi
21.Y1iizy1l Becerileri
Yeniliklere A¢ik Olma
Aktif Merak Duygusu
Sunum Becerisi
Yaparak Yasayarak Ogrenmeler
BIT Kullanim
Aidiyet Duygusu
Somut Uriin Cikarabilme

~
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Tablo 7.’de goriildiigii gibi katilimcilar, eTwinning Projelerinin 6grencilere kazandirdigi
becerileri “Teknoloji kullanim becerisinin geligimi, iletisim becerisinin gelisimi, yabanc dil gelisimi,
sorumluluk bilincinin gelisimi, yaraticilik, diisiinme becerisi, isbirligi yapma, oOzgiiven kazanma,
isbirlikli 6grenme, sevgi /paylasim/ dayanisma, problem ¢ozme becerisi, yeniliklere acik olma, aktif
merak duyusu, sunum becerisi, yaparak yasayarak 6grenmeler, BIT kullanimi, aidiyet duygusu, somut
tiriin ¢cikarabilme” seklinde ifade etmektedir.

Arastirmaci, “Sizce eTwinning projesinin Ogrencilere kazandirdigi beceriler nelerdir?”
sorusunu katilimeilara sormustur. eTwinning projelerinin etkinlikler sayesinde zengin &grenme
ortamlar1 sunarak ogrencilere 6gretmen 6grenme siirecinde cesitli beceriler kazandirdigi belirtilmistir.
Proje siirecinde yapilan etkinliklerden dolay1 6grencilerin bilisim teknolojileri ile i¢ ice olmasi ile
teknoloji kullanim becerilerinin gelistirmekte oldugu vurgulanmugtir. Ogrencilerin, teknolojiyi olumlu
yonde kullanmalar1 sayesinde teknoloji okuryazarliklarmin gelistigi belirtilmektedir. Ogrencilere
bazen grup bazen takim halinde calisabilme firsatlari sunulmasinin aidiyet duygusu kazanmalarina,
sevgi, saygl, paylasim ve dayanisma gibi duyussal becerilerinin de gelismesini destekledigi goriisii
sunulmaktadir. Isbirlikli calismalarla 6grenmelerin saglandigi simif ortamlarinda iletisimin etkili
saglandig1 ve 6grencilerin iletisim becerilerinin gelistigi gorilmistiir.

Ayrica Avrupa’dan ortaklarla yapilan eTwinning projelerinin dgrencilerin yabanci dile 6n
yargisini degistirdigini ve yabanci dili kullanma becerilerine katki sagladigi vurgulanmaktadir. Proje
stirecinde etkinlikler sayesinde dgrencilerin problem ¢6zme becerileri kazandigi, somut iiriinler ortaya
koyduklarinda ise 6zgiiven duygularinin desteklendigi ifade edilmektedir. Yapilan proje etkinliklerin
ogrencide kalici 6grenme gerceklestirdigi bu sayede 21.yiizyil becerileri kazandiklari bunun
sonucunda da Ogrenciyi hayata hazirlamasi bakimindan islevsel bulunarak ogretmenler tarafindan
olumlu yorumlanmaktadir. Asagida bu ¢ikarimlar1 destekleyici katilimer alintilarina yer verilmistir.

I1: “Teknolojiyi olumlu yonde kullanma, somut iiriinler ortaya ¢ikarma, ekip halinde
calisabilme, kendini ifade etme becerileri kazandirmaktadir.”

12: “Merak duygularini harekete geciriyor. Yeniliklere daha acik hale getiriyor. Teknoloji
kullamimindaki becerileri gelisiyor. Projeler ile davranis kazamimi gerceklesiyor. Yaratict diisiinme
beceriler geligiyor.”

13: “En énemlisi sorun ¢ozmeyi ogreniyorlar ve béylece hayata hazirlaniyorlar. Onun disinda
21. yy becerilerini gelistiriyorlar, arastiran, yorumlayan, dijital ve iletisim becerilerini kullanarak
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liriinler ortaya koyup bunu arkadagslari, ogretmenleri ve diger insanlarla paylasan bireyler oluyorlar.
Ogrendigi bilgi ve becerileri ileriki yasamlarinda da yeri geldigince aktif olarak kullaniyoriar.”

S1: “Arastirma yapma sorumluluk bilinci isbirlik¢i ¢calisma yarim birakilan bir igi tamamlama
iletisim soru sorma”

14: “Isbirlikli 6grenme, paylasma duygusu, sorumluluk alma, teknolojik beceriler, kendine
giiven duygusunun geligimi”

15: “Ozellikle yabanci dili (Ingilizce) korkmadan kullanabilmeyi égreniyorlar. Bilgisayar
alaninda becerileri gelisiyor.”

16: “Planlama becerisi en onemlisi. Giiniimiiz ¢ocuklarimin odaklanmasi, odaklandiklar
lizerinde fikir tiretmesi ve eglenmesidir. Sonu¢ odakly diigiinme becerilerin ve planlama becerilerinin
altini gizer eTwinning projesi.”

S2: “Benim ag¢imdan bakarsak, proje etkinliklerimizi ogrencilerimle birebir hazirliyoruz,
muhtegem olmasina gerek yok, arastirma duygusu, isbirligi, yaraticulik, dinleme ve kavrama ve kendini
ifade etme becerileri iist diizeye ¢ikar.”

17:7Okul éncesi 6gretmeni oldugum icin dogrudan etkisinden degil ama 6gretmen roliiniin ¢ok
onemli oldugu bu bransta kesinlikle dolayli bir etkisi s6z konusu. Kendini geligtiren o6gretmen,
ogrencinin gelisim yolunu zaten acgar.”

Egitim ortaminda etkin katilimi saglamak elbette ki 6grencinin merak duygusunun harekete
gecmesiyle miimkiindiir. eTwinning projelerinin bu yonden Ogrenciyi olumlu etkiledigi
soylenebilmektedir. Nitekim katilimcilardan alman goriisler bunu teyit etmektedir. Ogrencilerin derse
merak duymasi, aktif katilimi gesitli becerilerinin gelisimini saglamistir. Ogrencilerin siirecte aktif
olusu, anlamli 6grenmelerle dgrenilen bilgiyi pratige donistirmelerinde etkili olmustur.

“eTwinning Projesi uyguladigmiz siire igerisinde elde ettiginiz ya da gelistirdiginizi
diisiindliglinliz mesleki beceriler nelerdir?” sorusu ile katilimcilara arastirmanin son sorusu
sorulmustur. Bu konuda katilimcilarin goriiglerine Tablo 8.’de yer verilmistir.

Tablo 8. eTwinning Projelerinin Ogretmenlere Kazandirdiklarima iliskin Gériigler
Tema Kod Frekanslar
Teknoloji Becerisi 16
Mesleki Gelisim
Kaliteli Ders Stireci
Farkli Yontem Teknikler Kullanabilme
Okuryazarlik Becerileri

Egitim Teknolojilerini Etkin Kullanim

Yabanci Dil Becerisi

BIT Becerisi
Ogretmen Mesleki Gelisim ~ Plan Gelistirme

Yaraticilik

Zaman Y Onetimi

Kriz YO6netimi

Problem C6zme Becerisi
Aktif Ogrenme
Kisisel Gelisim

Isbirligi Becerisinin Geligmesi
Ekiple Caligabilme

Rl R R R R RN NN N W o o

Katilimeilarin  eTwinning uygulamasinin dgretmenlere kazandirdiklarina iliskin goriisleri
Tablo 8’de verilmistir. Verilen cevaplarda katilimeilar “teknoloji becerisi, mesleki gelisim, kaliteli
ders stireci, yontem teknikler kullanabilme, okuryazarilik becerileri, egitim teknolojilerini etkin
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kullanmim, yabanct dil becerisi, BIT becerisi, plan gelistirme, yaraticilik, zaman yonetimi zaman
yonetimi, kriz ydnetimi, problem ¢ozme becerisi, aktif ogrenme, kisisel gelisim, isbirligi, ekiple
calisabilme” ifadelerini kullanmislardir.

eTwinning projelerinin dgretmenlerin mesleki becerilerine olumlu etkisi oldugu ifade
edilmektedir. Ogretmenler portal iizerinden etkinlik paylasmm gergeklestirdigi igin ozellikle
teknolojiyi kullanabilme ve teknolojinin derse entegre edilebilmesi agisindan eTwinning projelerini
yararli bulduklarmi belirtmektedir. Teknoloji becerilerinin gelismesi 6gretmenin egitime ve egitim
siirecine olan bakis agisint genisletmekte bu sayede dgrencilere aktif bir 6gretme 6grenme ortami
sunulmaktadir. Kisisel ve mesleki gelisiminin desteklenmesi Ogretmende Ozgiiven artisim
saglamaktadir. Proje planlama ve uygulama siire¢lerinin, 6gretmenlerin zaman yonetimi ve planlama
yeterliliklerini gelistirdigi belirtilmistir. Katilimcilar eTwinning projelerinin, “dersi monotonluktan
kurtardigr” seklinde ifadeler kullanmigtir. Projelerin; 6gretmen motivasyon arttirmasi bunun sonucu
olarak da kaliteli 6gretme 6grenme siireclerinin saglandig1 ve bunun sonucu olarak da dgrencilerin
derse aktif katiliminin saglanarak verimli ders isleme siirecinin desteklendigi dile getirilmistir.
Projelerin, Ogretmenler arasinda mesleki iletisim ortami sunarak bilgi paylasimini arttirdigi,
ogretmenlere mesleki donanim sagladigi, mesleki yeniliklerin takip edilmesinin kolaylastirdig1 dile
getirilmistir. Proje stirecindeki ortaklarla kurulan iletisim sayesinde yabanci dil becerilerinin gelistigi
gozlemlenmistir.

Katilimcilari konuyla ilgili goriisleri alintilarla su sekildedir.

[1: “Egitimin dahil tim alanlarin teknolojik gelismelere ve yeniliklere evirildigi bu siirecte,
teknolojik becerilerin gelistigini séyleyebiliriz. eTwinning projesi gelecegi planlama istegi doguruyor
ogretmende. Sinif yonetimine yon verip, 6gretme yontem ve teknikleri canli tutuyor. Sinif ders siiresini
kaliteli kullamp kisa siirede ve ayni anda ¢ok kazamm verme imkdni saghyor. Ogretmende
olusabilecek kaygi azaliyor. Ogretmen monoton ders anlatmaktan ¢ikiyor hep diri kaltyor. Proje
tabanli dgrenme ile Swf icerisinde ogrencilerin aktif derse katilmasi ki 'etwinning projelerinin
uygulanmasinin temelinde ogrenciler vardir', bu da simif disiplinini saglayp yasayan hareketli sinif
ortami olusmaswni saglyor. Hareketli sinif ortamlart ise ogretmenin motivasyonuna olumlu yonde etki
ediyor. Mesleki deformasyon azaliyor.”

12:  “Teknolojiyi derslerimle entegre etme becerilerimde ciddi bir gelisim oldugunu
diigiiniiyorum. Farkli yontem ve teknikler uygulama konusunda da eTwinning portalindaki
meslektaslarimdan ¢ok sey 6grendigimi ve bunun derslerime olumlu sekilde yansidigint soyleyebilirim.
Alamimdaki yenilikleri daha fazla takip edebiliyorum. Mesleki gelisim ag¢isindan kendimi daha
donammly hissediyorum.”

3: “Teknolojivle daha da yakinlastim. Eksik olan yanlarimi gérmemi ve bunlari gelistirmemi
sagladi. Farkli uygulamalar: gormek egitime bakis agimi genisletti. Ve en onemlisi, ekip ¢alismasinin
inceliklerini ogrenmede etkili oldu.”

S1: “Mesleki anlamda motivasyonu cok yiikseltti. Ogretmenligi siradan ve rutin bir meslek
olmasini engelledi. Siirekli yeni seyler ogrenmek beni mutlu etti. Teknolojik anlamda kendimi ¢ok
yetersiz buluyordum ama eTwinning’ le bunu astim. Bir¢ok uygulama ve web araci kullanmayt
ogrendim. Ogrendiklerim bazen meslektaslardan, bazen arastirma bazen de deneme yanilma yoluyla
oluyordu. Problem durumunda mutsuz olmuyordum. Hatta her problem yeni bir sey ogrettigi igin
mutlu olup motive olurdum.”

[4: “Cevrimici ya da iicretsiz etwinning online eba iizerinden bircok sey égrendim ve bunlari
meslegimi icra ederken kullanmak her konuda bana tasarruf saglyor. Ozellikle teknolojiyi derslerde
etkili sekilde kullanmak fark yaratiyor. Ogrencilerimin derse ilgisi artiyor. Daha etkili ve verimli ders
isleyebildigime inantyyorum”

I5: “Bu siirecte okuryazarlik becerileri bilgi okuryazarligi, medya okuryazarligi teknoloji
okuryazarligi konusunda kendimi daha ¢ok gelistirdigimi diisiiniiyorum.”
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16: “Disaridan hicbir sey anlamadan baktigim, yapanlara hayretler edip ben bunlarin yaninda
ogretmen miyim diye diistindiiriip bunalima sokan web2.0 araglarint kullanmayr 6grendim. Artik ben
de harikalar yaratip, yok artik dedirtebiliyorum.”

S2: “Dijital yeterliliklerde ve dil gelisiminde ozellikle ¢ok gelistim.”

17: “Web araglariyla ilgili hi¢ bir fikrim yokken eTwinning ile bircogunu tanidim.”
Katilimcilarin verdigi cevaplardan da anlasildigi gibi eTwinning uygulamalar1 6gretmenlere

mesleki gelisim firsatlar1 sunmaktadir. eTwinning projesi 0gretmenlere, egitim hayatina teknolojiyi

entegre edebilmesi ve farkli yontem teknikler gelistirebilmesi bakimindan biiyiik katkilar

saglamaktadir.

Arastirmada Ogretmenlere ek olarak “eTwinning uygulamasina iliskin goriis ve Onerileriniz
nelerdir?” sorusunu sorulmustur.

Katilmcilar, eTwinning projelerine iliskin goriis ve Onerilerini “6gretmenlik yolculuktur
yolculugumuza renk katti, vazgegilmez siiregler yasanir, proje degil iyilik hareketi, teknolojiye bakig
farkli bakis acisi, ogretmen adaylart staj déneminde projede yer alarak hazir bulunusluklarini
arttrmall, Move2Learn Learn2Move gibi hareketlilikleri destekleyecek nitelikte ¢calismalar yapilacak
olsa ogrencilerin daha motive bigimde projelerde yer alabilecegini diistiniiyorum” seklinde ifade
etmektedirler.

Katilimeilarin, eTwinning projeleri ile farkli bakis acilar1 gelistirdigi sOylenebilmektedir.
Katilimcilarin, her branstan ve kademeden her 6gretmenin katilmas1 gerektigi bir uygulama olduguna
vurgu yapmalart eTwinning projelerinin islevsel oldugu seklinde yorumlanmaktadir. Projenin
biitceyle desteklenerek yurtdisi hareketliliginin saglamasi, projenin uygulanabilirli§inde daha fazla
etkili olacagi diisiincesi belirtilmistir. Katilimcilar, 6gretmenlerin staj doneminde tanigmalarini, egitim
stirecinde eTwinning projelerinde yer almalarinin, olumlu anlamda hazir bulunusgluklarini arttiracagi
goriigiinde bulunmaktadirlar. Katilimcilarin bu goriislerine dair alintilara asagida yer verilmistir.

I1: “Ogretmenlik bir yolculuktur. Proje yapmak, projelere etkin katilim saglamak ise bu
yvolculugun manzarasina renk katan detaylardir. Dolayisiyla bizim yolculugumuz yemyesil agaglikll,
rengdrenk ciceklerle, kelebeklerle desenli yollarda gecer. Ciinkii biz eTwinning'in renkli diinyasinin
yolcular, biz eTwinner'iz.”

12: “eTwinning projesi yapan insanlar normal insanlar degildir. Her sene yeter artik ¢ok
yoruldum, seneye kendime zaman aywacagim diyen ama ertesi yil gene uykusuz geceler, okulda 6glen
vemegi yenilmeden diizenlenen toplantilar, cepten harcanan paralarla ogrencileri motive etmek igin
alinan hediyeler ile yeni projelere adim atarlar.”

13: “Teknolojinin sadece gazete okumak veya video seyretmek olmadigim 6grendik.”

S1: “Her branstan ve her kademedeki 6gretmenin meslegini yaparken mutlaka eTwinning
sanal ortaminda aktif olmali. Universitelerin ogretmenlik boliimlerinin staj egitiminde her stajyer
mutlaka kisa da olsa bir eTwinning etkinligi yapmali. Meslege basladiginda égretmenlik hazir
bulunuslugu yiikseltilmeli.”

[4: “Move2Learn Learn2Move gibi hareketlilikleri destekleyecek nitelikte calismalar
yapilacak olsa 6grencilerin daha motive bigimde projelerde yer alabilecegini diigiiniiyorum.”

I5: “Projelerin her bransi kapsayacak sekilde yapilmasi ¢ok onemli.”

16: “Diinyamn en giizel viriisii Twirus, keske herkese bulassa. eTwinning sadece proje portali
degil, bir iyilik hareketi. Tiim iyi ve yardimsever insanlar burada toplanmis sanki. Basarilariniz daim
olsun Zehra Hocam”

Katilimcilardan alinan bilgiler dogrultusunda eTwinning projelerinin 6gretmenler tarafindan
benimsendigi sonucu ¢ikarilmaktadir. Siirecin olumlu yansimalar1 olarak, etkin katilimin saglanarak
stireci renklendirdigi, 6gretmenlerin yorulmus olsalar bile yeni projelerde yer almak istemeleri
belirtilmektedir. eTwinning faaliyetinin her egitim kademesi ve her branstan 6gretmen tarafindan
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yiiriitiilebilmektedir. eTwinning proje yapma isteginin bulagici bir viriise benzetilmis, 6gretmenlerin
bu duruma maruz kalmalariin ¢ok énemli oldugu belirtilmistir.

Tartisma, Sonuc ve Oneriler

eTwinning, Bilgi ve Iletisim Teknolojilerinin kullanimiyla Avrupa iilkelerindeki okullar
arasinda isbirlikli caligma ve iletisim firsatlar1 sunmay1 amaglamaktadir. Ayrica, eTwinning projeleri
okullarin wulusal ve wuluslararasi ortakliklar kurarak egitimde isbirligini destekleyen siirecler
icermektedir. Bu baglamda, bu arastirmada eTwinning proje ¢alismalarinin, farkli okul kademelerinde,
farkli branglarda, farkli ¢alisma siirelerine sahip dgretmenler tarafindan siniflarinda uygulamalarinin,
Ogretmenlerin mesleki gelisimlerine etkisinin olup olmadiginin arastirilmistir.

eTwinning projelerinin egitim Ogretim faaliyetlerinde zengin 6grenme ortamlar1 sagladigi
goriilmektedir. Ogretmenler, uygulamay: mesleki gelisimleri agisindan yararli gormektedir. Arastirma
eTwinning projeleriyle 6gretmenlerin duyussal olarak olumlu siiregler yasadigin1 ve motivasyonlarini
arttigmi gostermektedir. Bu durum egitimin niteligi agisindan olduk¢a dnemlidir (Giizel, Ozddl ve
Imran, 2010). Ogretmenlerin ifadelerinde ele alinan bir diger konu, projenin biitceyle desteklenerek
yurtdist hareketliligi getirilmesi projenin uygulanabilirligi noktasinda daha fazla motivasyon
saglayacag1 goriisiidiir. Nitekim elde ettigimiz bir diger bulgu da 6grencilerin maddi destekli proje
tercih etmesi bu goriisii destekler niteliktedir. Ogretmenlerin egitim yasantilarinda meslektaslariyla
deneyimlerini paylasmasi mesleki gelisimlerine katki saglamaktadir (Bozak, Yildinm ve Demirtas,
2011). Yapilan arastirmalar mesleki gelisimin &grencinin bilgiyi anlamlandirma siirecinde olumlu
yonde katki sagladigim gostermektedir (ilgan, 2013). eTwinning projelerinde teknolojinin etkin
kullanimi, Ogretmenlerin uluslararasi platformda bilgi ve deneyim paylasma ortami bulmasi,
uygulamanm islevsel oldugunu gosterir. eTwinnig projeleriyle bilgi ve iletisim teknolojileri
kullaniminda tecriibesiz olan Ogretmenler, projeyle teknoloji kullanim becerilerinin gelistigini
vurgulamigtir (Bozdag, 2017). Bilgisayar destekli ortamlarin saglanmasi kiiresel capta bilgi
aligverisinde bulunma imkém saglamigtir. Nitekim eTwinning projeleri kiiltlirlerarasi paylasim
saglayarak, igbirligi uygulamasi olarak da ele alinmaktadir (Yilmaz, 2012). Ortak amaglara ulasma
konusunda igbirligi yapilmasi, katilimcilarin verimliligini arttirmig ve isbirligi becerilerini
gelistirmistir. Alan yazin incelendiginde okul ortakliklari ile gergeklesen projelerin Ggretmen ve
ogrencilerin egitim siireglerin etkiletisim, dil becerileri, motivasyon, proje dongiisii yonetimi, igbirligi,
mesleki gelisim gibi ¢ok cesitli alanlarda katki sagladigi goriilmektedir (Kesik ve Balci, 2016).
eTwinning projeleri katilimcilarin verdigi cevaplar dogrultusunda “Mesleki gelisim saglama, mesleki
yaraticilik, mesleki paylagimi arttrma, uluslararast bilgi paylagimi, teknoloji kullaniminda gelisme,
isbirligi becerisinde gelisme, diisiinme becerisi kazanma, motivasyonunu arttirma” alanlarinda
Ogretmenlere egitim yasantilari siirecinde nitelik kattig1 goriilmektedir.

eTwinning projelerinin uygulanma siirecinde O6gretmenlerin yasadiklar1 zorluklar ve bu
zorluklara gelistirdigi ¢oziimlere iliskin goriisleri almmustir. Ogretmenler yasanilan zorluklarin
eTwinning projelerinin icerigiyle ilgili oldugunu diisinmemektedir. Verilen yanitlar dogrultusunda
proje siirecinde gorev ve sorumluluklarin ortaklar tarafindan yerine getirilmemesinden dolay1
sikintilarin  yasandigi goriilmektedir. Katilimcilar bu sorunu ortak seciminde titiz davranarak
cozdiiklerini dile getirmektedirler. Bu titizlik; proje ortak se¢imi siirecinde proje deneyimi olan
ortaklarla caligmaya ©6zen gostermek olarak ifade edilmektedir. Projede yer alan ortaklarin
yaklagimlari, ayni ilgi diizeyinde olmas1 motivasyon saglayici siireclere neden olurken aksi halde
uygulama o6gretmenler i¢cin yorgunluk verici olarak algilandigi vurgulanmaktadir (Akinci 2018).
Yapilan benzer arastirmalarda basari saglamanin kosulu projede yer alan paydaslarin belirlenen
hedeflerde amaca uygun hareket etmesi olarak belirtilmektedir (Akinei, Kurtoglu ve Serefoglu, 2012).
Aragtirma kapsaminda teknoloji kullanimu ile ilgili yasanilan zorluklari; kiiglik yas grubu dgrencilerin
teknoloji kullanim becerisinin yetersizligi, 6gretmenin web 2,0 araclar1 kullanimindaki eksiklikler ve
teknoloji alt yap1 yetersizligi olarak ili¢ boyutta degerlendirilebilir. Teknolojide yasanan gelismeler
Ogretmenlerin egitim ortamlarinda teknolojiyi etkin bir sekilde kullanmasim1 saglamaktadir.
Arastirmada kiiclik yas grubu o&grencilerin teknoloji kullanim becerisinin yetersizligine vurgu
yapilmustir. Katilimeilar bu soruna veli destegi saylayarak ¢oziim bulmuslardir. Yapilan arastirmalar
okul ortamlarinda teknoloji kullaniminda Ggretmenin roliine vurgu yaparken kiigiik yas grubu
Ogrencilerinin teknoloji kullaniminda aile katiliminin da etkisini oldugunu gdstermektedir. Alan
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yazinda kiigiik yas gruplarinin teknoloji yeterliligini desteklemek amacli; Biligsel, Teknik, Duyussal
rehberlik siiregleriyle desteklenebilecegini vurgulamaktadir (Isikoglu-Erdogan, 2015). Ogretmenlerin
veli destegine basvurmalar olumlu bir yaklasim olarak gériilmektedir. Ogretmenler, proje siirecinde
web 2.0 araglart kullanimindaki yetersizliklerinden kaynaklanan problemlerin ¢6ziim asamasinda
meslektaglarindan yardim aldiklarini belirtmektedirler. Yapilan arastirmalar Ogretmenlerin proje
stirecinde karsilastiklart sorunlar1 ¢ozerken meslektaglarindan yardim almalari hem kendi hem de
meslektaslarmin mesleki gelisimine katki sagladigini gostermektedir (Akinci, 2018). Internet
kullanimi1 eTwinning projelerinin temel yapi taglarindan biridir. Projede yer alan &gretmenlerin
internete erisim konusunda bazi sorunlar yasamasi uygulama siirecinde aksakliklara neden olmaktadir.
Yapilan analizlerde eTwinning projesinde yer alan 6gretmenler, bilgisayar destekli egitim ortamlarinin
kendi teknoloji kullanim becerilerine katki sagladigint belirtmektedir. Literatiirde &gretmenlerin
eTwinning projelerine baslarken teknoloji becerilerinin gelisimi bakimindan avantaj sagladigi
belirtilmektedir. Fakat bulundugu okulun teknolojik altyapr eksiklikleri siireci zorlayabilmektedir.
Okullarin altyapr eksikliklerinin giderilmesi siirecin daha verimli gegmesini saglayacaktir (Bozdag,
2017). Okullarin internet altyap: eksikligi en cok karsilasilan sorunlar arasindadir. Ogretmenler
internet alt yap1 eksikliginden kaynaklanan sorunlar kisisel internet kullanimi, veli destegi ve proje
etkinliklerinin evde yapilmasiyla ¢oziime kavusturmaktadirlar. Yapilan bazi arastirmalarda okullarin
internet alt yapilarinin yetersiz olmasi ve internet baglantilarinda sorun yagsanmasindan dolay1 proje
stirecinde aksakliklara yol agtig1 vurgulanmaktadir (Bozdag, 2017). Alan yazinda teknolojinin derse
entegrasyonunda okullarin alt yapi eksikliklerinin varlig1 belirtilmis olup konuyla ilgili diizenlemelerin
yapilmasiyla verimli siiregler elde edilebilecegi sonucuna varilmistir (Sekerci, Bozkurt ve Arslan,
2015). Yasanilan sorunlar farkli ¢6ziim arayislarini da beraberinde getirmektedir. eTwinning projeleri
ogrencilerin egitim hayatlarmi destekleyici siiregler igermektedir. Ogretmenlerin yasadigi birtakim
zorluklara karsi yilmadan kendi ¢abalariyla ¢éziimler iiretmeleri projenin olumlu yansimalar1 olarak
degerlendirilmektedir.

eTwinning projelerinin 6grencilere olan katkilar1 incelendiginde en ¢ok gelisimin teknoloji
kullanim1 ve iletisim becerilerinde oldugu goriilmektedir. eTwinning projelerinin 6grencilerin dil
beceri gelisimine katki sagladigi yapilan arastirmalarla desteklenmektedir. Proje, 6grencinin yabanci
dil gelisimini pratik yontemlerle desteklemektedir (Bozdag,2017). Ayrica yapilan arastirmalarda
benzer projelerin yabanci dil, dijital beceri ve mesleki yeterlilikleri arttirdigi vurgulanmaktadir.
Egitim- o6gretim politikalarinin daha iyi kavranmasi bakimindan da &gretmene katki sagladigi
belirtilmigtir (Hatisaru, 2017). Akinct (2018)’nin eTwinning proje uygulamalarimin &grencilerin
yabanci dil becerileri ile 0gretmenlik mesleki gelisimine katkisi baglikli ¢alismasinda elde ettigi
bulgulara gore de eTwinning uygulamalar1 6grencilerin, yabanci dil gelisiminde basit dilbilgisi ve
kelime hatalarina ragmen, iletisim saglayabilmektedir. eTwinning uygulamalar1 6grencilerin paylagma
duygularimi pekistirip, iletisim becerilerine olumlu katkilar saglamistir. Ayrica 6grencilerin derse
merakinin artmasi, karsilastiklar1 sorunlari ¢6zebilme, somut iiriin ¢ikarabilme becerilerinin de
gelistigi katilimcilar tarafindan vurgulanmistir. Proje hakkinda farkli arastirmalar da uygulamanin
Ogrencilerin sorun ¢ozebilme, sosyallesme, siire¢ igerisinde aktif katilm saglama ve Ozgiiven
gelisimine olumlu etkileri oldugunu gostermektedir (Yilmaz, 2012). eTwinning projeleri 6grencilerde
sorumluluk duygusunu gelistirmistir. Isbirlikli 6grenme ortamlar1 dgrencinin bilgiyi edinme istegini
arttirmaktadir. Isbirlikli 6grenme, dgrencilerin sadece kendi 6grenmelerini degil akran dgrenmeleri de
saglayan kiigiik grup ¢aligmalaridir. Ogrencilerin akademik yasantilarmin yani sira liderlik, 6zgiiven,
paylasma duygularmi pekistirmektedir (Ac¢ikgdéz ve Gilingér 2006). Ayrica benzer okul ortakligi
projeleri ile ogrencilerin yaratici diisiinme, iletisim, problem ¢6zme yeni fikirler iiretebilme
becerilerinin gelistigi goriilmektedir. Yam sira kiiltiirler arasi iletisim imkénlarn sagladigindan
hosgoriilii siireglere zemin hazirlamaktadir (Aydogmus ve Siinbiil, 2013). Bu aragtirmada eTwinning
projelerinin Ogrencilerin dayanisma ve iletisim becerilerinde gelismeler oldugunu goriilmiistiir.
Memigoglu ve Broutin (2018)’in ¢alismasinda bu bulguyla ortiismektedir. eTwinning projelerinin
uygulanma siirecinde Ogrencilerin aktif katilimlar1 &zgiivenlerini destekleyerek akademik 6z
yeterliklerini arttirmistir. eTwinning projeleri Ogrenciyi edilgen olmaktan cikarip, etken oldugu
siiregler yasamasina firsat vermistir. Arastirma kapsaminda Ogrencilerin iletisim, problem ¢dzme,
esnek diisiinme, yaratici diisiinme gibi 21. yy becerilerinin de gelistigi goriilmektedir. Teknolojik
gelismelerin bir sonucu olarak degisen yasam kosullar1 sosyal yasantida oldugu gibi egitim
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ortamlarinda da doniisiimii zorunlu kilmaktadir. Bilgi ve iletisim Teknolojileri, egitim siirecinde gorsel
ve isitsel etkinliklerle 6grenci basarisina katki saglar (Sahin, 2019). Egitim ve Ogretimin kaliteyi
arttirmaya yonelik hedefleri, egitim sistemini kiiresel 6l¢ekte var olan standartlara ulastirmaktir (Milli
Egitim Kalite Cercevesi, 2017). eTwinning projelerinin dgrencilere 21. yy becerilerini gelistirici
ortamlar sunmas1 Milli Egitimin hedeflerini destekler niteliktedir. Sonug¢ olarak eTwinning projeleri
ogrencileri egitimde daha aktif yasantilarla becerilerini gelistirecek firsatlar sunmustur. Ogrencinin
cok boyutlu kazanim deneyimleri egitim ortamlarini renklendirmektedir.

Bu arastirmada eTwinning projelerinin 6gretmen kazanimlarina yansimasi ele alinmustir.
Katilimcilarin vermis oldugu yanitlardan yola ¢ikarak; siirecte elde edilen bir kazanimin yeni bir
kazanima zemin hazirladig1r goriilmektedir. Nitekim Ogretmenin 6grenme Ogretme ortamlarinda
teknolojiyi kullanabilmesi iletisim siireclerini zenginlestirmistir. Sinif ortaminda Bilgi ve Iletisim
Ogrenme Ogretme siirecinde teknolojiden yararlanma kisa siirede daha fazla bilgi aktariminda
ogretmene kolaylik saglar. Ayrica 6gretmenin farkli yontem ve teknikler kullanmasmi destekler
(Dogan, 2016). Ogretmenlerin Bilgi ve Iletisim Teknolojilerini ders siirecine entegre edebilmesi farkli
materyaller kullanabilmesi dersi zenginlestirmektedir (Ugur, 2019). eTwinning projelerinde
teknolojinin kullanimi dgretmen yeterliligi ile ilgilidir. Teknolojiyi derse entegre edebilme konusunda
dgretmenin yaklasinm belirleyicidir (Bozdag, 2017). Ogretmenin Bilgi ve Iletim Teknolojileri kullanim
becerilerinin gelismesi 6grenme Ogretme silirecinde basar1 saglamasina temel olusturmaktadir.
Bilgisayar 6z yeterlik algis1 Bilgi ve Iletisim Teknolojileri kullaniminda bireyin becerilerini
degerlendirmeye iliskin algisidir. Yapilan calismalarda 6gretmenin teknolojiyi kullanma algisina
yonelik olumlu tutumu O6grenme Ogretme siirecinde basariyr arttirdigini gostermektedir (Berkant,
2013). Akademik 0z yeterlik bireyin hedefledigi egitim seviyesine ulasabilmesi i¢in gerekli olan
eylemleri diizenleyebilmesidir. Sahip olunan Ozyeterlik gerceklesen davranmisla paralel boyuttadir.
Kisinin 6zyeterlik inancinin olumlu yonde gelismesi yaraticili§ini arttirarak basarabilme duygusunu
pekistirir. Oz yeterlik algismin bireyde 6grenme yasantilarini istekli kilarak etkinliklerdeki gabasina
bagli olarak mesleki okuryazarlik becerisini arttirmaktadir (Tabancali ve Celik, 2013). Bu ydniiyle
proje ogretmenlerde var olan teknoloji kullanim becerilerini gelistirerek akademik 6z yeterliklerinin
olumlu yonde degisimini saglamaktadir. Diger yandan sanal ortamlarda mesleki bilgi aligverisi
yaparak oOgretmenin farkli yontemler gelistirmesine imkan sunmaktadir. eTwinning projeleri
Avrupa’daki ortak okullarla bilgi ve iletisim teknolojileri kanaliyla bilgi paylasimi yaparak igbirligi
saglamaktadir. Ogretmenlerin siirekli giincellenen mesleki bilgi ve becerileri projenin uygulanma
siirecinde kolaylik saglarken, c¢agi takip edebilme avantajint da beraberinde getirir. eTwinning
projelerinin hedefleri etrafinda benzer projeler de O0gretmenlerin mesleki gelisimini destekledigini
gostermektedir. Ogretmenler ve okul yoneticileri projeye olumlu bakmaktadir (Yilmaz, 2019).
eTwinning projelerinin yani sira 6grenme 6gretme siirecinde uygulanan diger projelerde 6gretmenlerin
farkli yaklagimlarindan haberdar olmalarim saglamaktadir (Aydogmus ve Siinbiil, 2013). eTwinning
projesinde yer alan 6gretmenler, farkli {ilkelerdeki egitim ortamlarin1 gozlemleyebilme firsati elde
etmektedir. Bu yoniiyle eTwinning projeleri 6gretmenlerin egitim ortamlarindaki kiiltiirel ¢esitliligi
gozlemlemesine, farkli Ogretim uygulamalarii goérmesine ve bu noktada yenilikei fikirler
gelistirmesine zemin hazirlar. eTwinning uygulamalar Ogretmenlerin karsilastigt problemlere
alternatif c¢oziimler iiretebilme becerilerini de gelistirmektedir. Katilimcilardan alman veriler
dogrultusunda proje uygulama siirecinde kriz ve zaman yonetimi becerilerinin de gelistigi
goriilmektedir. Zaman yonetimi belirlenen hedeflere belirli siirede maksimum verim elde edebilme
yetenegidir (Demirtas ve Ozer, 2007).

Bu aragtirmanin géstermis oldugu gibi eTwinning projelerinin, egitim ortamlarinda uygulanma
imkan1 bulmasi, projede yer alan 6gretmenlerin mesleki gelisimini saglamistir. Bunun yam sira egitim
ortamlarina olumlu katkilar sagladigini da sdyleyebiliriz. Projenin mesleki gelisimi destekler nitelikte
olmasi, egitim yasantilarina ¢ok boyutlu katkilar saglamistir. Hem 6gretmenin hem 6grencinin aktif
oldugu ders ortamlari egitimin amacina ulagabilmesinde kolaylastiric1 etki saglar. eTwinning
faaliyetleri 2015 yilindan bu yana &gretmenlere teknolojiyi dogru kullanabilmeleri adina ¢evrimigi
destek egitimleri vermektedir. Boylelikle teknolojiyi egitime entegre ederek O6gretmene kolaylik
saglamaktadir (Déger, 2015). Ogretmenlerin egitim ortamlarinda teknolojik gelismelerin sagladig
imkanlardan yararlanmas1 6grencilerde merak duygusu uyandirarak derse aktif katilim saglanmustir.
Derse aktif katilim 6grencinin 6grenme etkinligi icerisinde diisiinme becerilerini gelistirip farkli bakis

389



Mehmet BASARAN, Zehra KAYA,

Egitim K 1 A lar1 Dergisi 2020, Cil 73-392
gitim Kuram ve Uygulama Arastirmalar1 Dergisi 2020, Cilt 6, Say 3, 373-39 Nurcan AKBAS, Nazan YALCIN

acilar1 kazandirir (Tas, 2005). Bilgi ve iletisim Teknolojilerinin ders ortamlaria entegre edilebilmesi
ogretmenin teknolojik becerilerini gelistirmistir. eTwinning projelerinde teknolojinin etkin kullanim
okullar arasi igbirligi saglamasi 6gretmenlerin igbirligi yapma, paylasma becerilerini arttirmigtir. Yani
sira Ogretmenin farkli {ilkelerdeki meslektaslariyla iletisim halinde olabilmesi egitim bilgilerinin
giincel kalmasini saglamistir. Projede yer alan Ogretmenlerin proje ile olumlu egitim siirecleri
yasamasi eTwinning projesinde Bilgi ve Iletisim Teknolojilerinin uygulama asamasinda etkin
kullanimi, okullarin mevcut altyap: eksikliklerini de &n plana ¢ikarmistir. Ogretmenlerin uygulamada
bu tiir aksakliklardan sikca bahsetmesi, okullarin teknolojik alt yapr eksikliklerin boyutunu
gostermektedir. Projenin egitim ortamlarmdaki olumlu katkilarima bakacak olursak okullarm
teknolojik alt yap1 eksikliklerinin giderilmesi ile projenin daha verimli olacagini sdyleyebiliriz.

Elde edilen bulgulardan hareketle asagidaki 6nerilerde bulunulabilir;

e Ogretmenlerin mesleki gelisimlerine yonelik faydali yonleri bulundugu ortaya
konulan eTwinning projelerine daha fazla 6gretmenin katilimi saglanabilir.

e Benzer sekilde 6grencilerin bircok yonden gelisimlerine destek oldugu belirlenen
eTwinning projelerine dgrencilerin aktif bir sekilde katilmasina destek olunabilinir.

e eTwinning proje faaliyetlerine okullarda daha fazla Ogretmenin katilimin
saglamaya yonelik tanitici faaliyetler diizenlenebilir.
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