ISSN 2149-7702
e-ISSN 2587-0718 DOI: 10.38089/ekuad.2020.12

({{{ E KlJ.JIéATPR

Egitim Kuram ve Uygulama Arastirmalan Dergisi

Vol 6 (2020) No 2, 174-188

Investigation of Preservice Teachers’ Anxiety Levels for the Productive

Skills

Aliye Nur ERCAN GUVEN!

Abstract

Keywords

Productive skills which are speaking and writing uses when an individual's
thoughts, emotions, knowledge, etc. transferring to the other person. Regardless
of its field of study, every teacher is expected to be successful in speaking and
writing. Because, in all aspects such as knowledge transfer and skill acquisition,
they can be productive in parallel with their success in these skills. The general
purpose of this study; to determine anxiety levels of preservice teachers’
productive skills and to examine these levels in terms of determined variables.
The study was carried out by descriptive scanning method. The data analyzed in
the study were collected at the last week of 2019-2020 Academic Year Fall
Semester in the faculty of education at a state university in Turkey, from
preservice teachers in the first class. Data collection tools used in the study; It is
the Scale of Speaking Anxiety for Prospective Teachers of Kinay and Ozkan
(2014) and the Writing Anxiety Scale of Karakaya and Ulper (2011). The data
were analyzed with the SPSS 25.0. Unrelated Samples t Test and One Way
ANOVA were used in the study. The results of the analysis indicate that anxiety
levels of preservice teachers’ productive skills are low for both speaking and
writing skills. In the results of study; gender, speaking anxiety has a significant
effect on the physiological symptoms subscale, and writing anxiety. It was
understood that the situation of wanting to be a teacher and the average number
of books read in a year did not affect the writing anxiety, while in the total score
of speaking anxiety and some subscale caused differentiation. The results of the
study are show that thinking their dictions are correct, and speaking situations
face the community are effective on speaking anxiety; writing habits, and the
frequency of written expression in secondary and high school are effective on the
preservice teachers’ writing anxiety. It can be said that speaking anxiety and
writing anxiety do not differ according to the main disciplines of preservice
teachers. Analyzes conducted indicate that writing anxiety and speaking anxiety
are moderately and significantly related.
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Introduction

Language, which is the basic means of understanding and communication of human beings,
consists of four basic skill areas. These areas according to the order of education; listening, speaking,
reading and writing. Skill areas; it can be divided into two main groups as comprehension and
productive skills. Comprehension skills, reading and listening, an individual's event, situation,
concept, etc. It can be explained as understanding and structuring information through various mental
processes. Productive skills, on the other hand, are used by the person to understand a thought, feeling,
knowledge, etc. Speaking and writing skills used in the process of transferring to the other person.

Thoughts and feelings are conveyed to the other person through speech, but speech should not
be seen as just a vocal process. Speaking is a process that starts in the mind and ends with the verbal
expression of thoughts (Giines, 2016). Speaking, which has an important place in individual and social
life, is also one of the factors that determine success in education and business life (Temizkan, 2016).
Qualified speaker is a person who makes planned, knowing the subject to speak, knowing the listener,
observing, using time effectively and efficiently, controlling excitement, knowing the limits of his
voice, knowing the limits of his voice, knowing Turkish, open to criticism, using body language,
correct style, having a solid character and personality and paying attention to etiquette (Topguoglu-
Unal & Ozden, 2018, pp. 106-111). Katranc1 and Melanlioglu (2013) state that providing preservice
teachers to become competent in speaking skills during undergraduate education will affect the quality
of their education in formal education institutions in the following years.

Writing, which is another of the productive skills, is an indispensable field of skill especially
in education life. Writing skill is a skill that is acquired later and is relatively more difficult than other
skill areas. Giines (2016) defines writing as the act of transferring using various symbols in accordance
with certain rules using writing, thoughts, feelings, etc. in our minds.

Anxiety, which gives individuals feelings such as sadness, worry and tension, is a feeling that
can negatively affect both daily life and education and business life. High levels of anxiety towards
language skills can also be detrimental to one's understanding, expression and sharing. Breakey (2005)
states that speaking in front of a community, regardless of size, is often an act that most people dislike
and avoid. It can be thought that if a teacher continues his lesson with anxious speech, it will cause
distraction of the students, the teacher being a wrong example for them and the lesson time will be
inefficient (Katranci & Kusdemir, 2015). Anxiety towards writing is generally reflected in the
products written and the attitudes and behaviors during writing (Daly & Wilson, 1983). In addition,
"speaking and writing anxiety can create emotional states that reduce the quality of learning processes
and pose an obstacle to the individual™ (Barutcu, 2020, pp. 86-87).

As teachers are role models of students, how and how they speak or write is important to their
students. Teachers should support what they say by showing them as well as advising students what is
good and what is right. In addition, as Bodie (2010) stated, educators have an obligation to help their
students overcome their fear of speaking. It can be thought that this situation is also necessary in
overcoming the fear of writing.

Regardless of the branch, every teacher is expected to be successful in speaking and writing,
which are productive skills. Because they can be efficient in all matters such as transferring knowledge
to their students, acquiring acquisitions, and gaining skills, only in parallel with the success levels in
these skills. In this context, it is important for preservice teachers, who are the teachers of the future, to
develop themselves in the aforementioned areas.

When the literature on preservice teachers' speaking anxieties is reviewed, the studies that
generally address the speaking anxiety of the Turkish teacher candidates (Baki & Kahveci, 2017; Baki
& Karakus, 2015; Iscan & Karagdz, 2016; Kardas, 2015; Liile-Mert, 2015; Sen, 2017) were
understood to done. In addition, there are also studies that examine the speaking anxiety of only
classroom teacher candidates (Dering6l, 2018; Tolun, 2019) or only social studies teacher candidates
(Durmus & Bas, 2016). In addition to these, there are also studies that carry out their application with
two different branches of science (Gomleksiz & Kog¢-Deniz, 2019; Temiz, 2013). There are limited
number of studies that can be detected in the literature, which are collected data from more than two
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main disciplines and regarding the speaking anxiety of preservice teachers: three of them (Ozkan &
Kinay, 2015; Suroglu-Sofu, 2012; Temiz, 2015) are scanning method and one (Katrancit & Kusdemir,
2015) is experimental method are researches.

As a result of the literature review regarding the writing anxieties of pre-service teachers, the
studies were generally conducted with Turkish teacher candidates (Demir & Ciftci, 2019; Iseri &
Unal, 2012; Uriin-Karahan, 2017), classroom teacher candidates (Kusdemir, Sahin & Bulut, 2016) or
two It was understood that the group was taken together (Kalayci & Erdogan, 2017). The only study
that has been found to be practiced with three different branches of science is a study that belongs to
Karakaya and Ulper (2011) and includes Turkish and elementary teacher candidates as well as
elementary mathematics teacher candidates. In the aforementioned study, in addition to examining
writing anxiety, the scale used in this study was also developed.

When all these studies are taken into consideration, it is seen that about the anxiety levels of
the preservice teachers in speaking and writing skills a limited number of study and especially applied
the branches of Turkish education. In addition, the researchers determined the anxiety levels of only
speaking or only writing skills and made examinations in terms of some variables. However, speaking
and writing are parallel to each other and when considered together as productive skills; anxiety for
one may also be related to the other.

In this context, the general purpose of the study is; to determine the level of anxiety of
preservice teachers about productive skills and to reveal the status of these levels in terms of
determined variables. For this purpose, the questions to be answered are listed as follows:

1. What are the preservice teachers' anxiety about speaking and writing?

2. Preservice teachers' speaking and writing anxiety; does it differ significantly according to their
gender, departments, their willingness to be a teacher, and the average number of books they
read in a year?

3. Speaking concerns of preservice teachers; does it differ significantly according to the
situations of thinking that their diction is correct and having spoken in public before?

4. Writing concerns of preservice teachers; does it differ significantly according to the writing
habits, the frequency of written expression in secondary school and the frequency of written
expression in high school?

5. Is there a significant relationship between preservice teachers' anxiety about speaking and
writing?

Method

This study is a descriptive research and was carried out by scanning method. Karakaya (2014)
states that survey research is widely used in social sciences, and researchers describe a situation in
detail with screening research.

Population and Sample

The population of the study are preservice teachers in different departments of education
faculties of universities in Turkey. Easily accessible sampling was preferred in the selection of the
sample group for the study. The sampling of the mentioned type; “It is carried out on volunteers who
are in the immediate vicinity and are easy to reach, available and want to participate in the research”
(Erkus, 2019, p. 145). The sample of the research; preservice teachers who are in the faculty of
education at a state university in Turkey, studying in first grade and taken Turkish Language | course
from the same teacher of during a semester.

The distribution of preservice teachers, who are the sample of the study, according to various
variables is given in Table 1, Figure 1 and Figure 2:
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Table 1. Distribution of preservice teachers by gender and departments
F M T
Science Teaching 46 8 54
English Teaching 33 19 52
Mathematics Teaching 33 16 49
Preschool Teaching 21 10 31
Special Education Teaching 35 35 70
Social Sciences Teaching 14 13 27
Total 182 101 283

Willingness to be a The state of thinking Public speaking

teacher that her/his diction is situation before
correct
mYes mNoO mYes mNo
mYes ®mNo

24%

33%

46%

76% 54% 67%

Average number of books read in a
year

Writing habit

m | write regularly.

mQ ®m1-3 "4-6 m7-9 m10-10+
1%

u | write occasionally.
= | do not write unless | have to.
6%

20%

33%

41%
26%

20% 53%

Figure 1. Distribution of preservice teachers according to various variables

Frequency of written expression
200
150
: i /
o
+ \
50 — ‘\\‘\\
0 In every Once or
language Once a twice a Never
week
course month
== Secondary School 23 56 167 37
= High School 18 34 167 64

Figure 2. The frequency of preservice teachers to make written expressions in secondary and high
school
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Data Collection Instruments

In this study, besides the personal information form prepared by the researcher, two different
scales whose validity and reliability were determined were used. Information on the scales used is as
follows:

The Scale of Speaking Anxiety for Prospective Teachers, developed by Kinay and Ozkan
(2014), is a scale consisting of 3 subscales and 40 items. The subscale of the scale; physiological
symptoms (11 items), skill-related anxiety (6 items) and psychological state (23 items). These three
subscales explain 42.34% of the total variance. The factor loads of the items in the scale were found
between .444 and .716. The fit indices of the scale were examined with confirmatory factor analysis
and it was found that the Chi-square value (x2 = 1925.70, N = 336, sd = 737, p = 0.00) was
significant. The fit index values were given by the researchers (RMSEA; 0.069, SRMR; 0.059, CFI;
0.96, IFL; 0.96, NFI; 0.93, NNFI; 0.96, 2 / df = 2.61). The reliability coefficient of the scale is; It was
calculated between .942 for all items and between .785 and .927 for the subscales of the scale. Test-
retest reliability of the scale was also calculated, and it was found .835 for the whole scale and .627
and .788 for its subscales.

The Writing Anxiety Scale, developed by Karakaya and Ulper (2011), is a one-dimensional
scale consisting of 35 items. One factor explains 48.90% of the total variance. Item loads on the scale
are mostly over .60. The fit indices of the scale are given as (RMSEA; 0.009, SRMR; 0.061, CFI;
0.95, NFI; 0.95, NNFI; 0.97). The reliability coefficient of the scale was calculated by the researchers
as .970. The scale was prepared in five-point likert type as "Always, Most of the Time, Sometimes,
Very Rarely, Never". 5 points were given for the "Always" option of the scale, which is scoring
gradually decreased. The total score obtained from the scale is directly proportional to the level of
anxiety.

From the applied scales; The Writing Anxiety Scale has 35 items and the lowest score that can
be obtained from the scale is 35 and the highest score is 175. The Scale of Speaking Anxiety for
Prospective Teachers consists of 40 items and the lowest score that can be obtained from the scale is
40 and the highest score is 200. The high scores on the scales indicate a high level of anxiety.

Tekin's (2019) "string width / number of groups to be made" formula was used in determining
the value ranges to interpret anxiety levels. Table 2 shows the ranges of the highest and lowest scores
that can be obtained from the scales and the scores obtained:

Table 2. Value ranges of scale scores

Anxiety levels and ranges of values

Scale and Number

subscales of items Min Max Very low Low Medium High ng

Writing 35 35 175 35-63 64-91 92-119 120-147  148-175
anxiety

Speaking 40 40 200 40-72 73-104 105-136 137-168  169-200
anxiety

Physiological 11 11 55 11-19.8  19.9-286  28,7-37.4  37,5-462 46.3-55
symptoms

Skill-related 6 6 30 6108  109-156  157-204  205-252  25,3-30
anxiety

;Zgho'og'ca' 23 23 115  23-414 415598  59,9-782  78,3-96,6 96.7-115

Data Collection and Analysis

For this study, both scales were applied to preservice teachers together with the personal
information form prepared by the researcher. The data were collected in one class hour in the last
week of the fall semester of the 2019-2020 academic year.

Anxiety data about productive skills collected from preservice teachers were analyzed using
SPSS 25.0 package program. The Cronbach Alpha reliability coefficient of the Writing Anxiety Scale
applied in this study (a=, 960); The Cronbach Alpha reliability coefficient of the Scale of Speaking
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Anxiety for Prospective Teachers was found at (a=, 942). This indicates that the data are highly
reliable.

Since the distribution of the data obtained in the study showed normalcy, parametric tests were
used in examinations to be made for variables. Unrelated Samples t Test was used for variables with
two categories, and One Way ANOVA for variables with three or more categories. The Scheffe test
was preferred for the scores that were found to be significant as a result of the ANOVA test -
considering the homogeneity of the variances and the differences between the sample numbers in the
groups.

Cohen and Manion (1998) state that many researchers who will conduct statistical analysis on
data agree that the sample size is at least thirty. For this reason, groups with less than thirty persons in
the variables to be analyzed were excluded from the analysis. In determining the relationship between
productive skills, Pearson Correlation analysis was used as the data were distributed normally.

Findings

The relationship between the preservice teachers' anxiety levels about speaking and writing,
which are their productive skills, and the relationship between them and the analysis findings
according to the variables specified in the sub-problems are as follows:

Table 3. Anxiety levels of preservice teachers about productive skills

N Min Max e S Anxiety level*
Writing anxiety 283 35 144 79,35 24,75 Low
Speaking anxiety 283 44 148 92,37 24,22 Low
Physiological symptoms 283 11 41 22,96 6,78 Low
Skill-related anxiety 283 6 28 16,20 4,64 Medium
Psychological state 283 23 91 53,21 15,62 Low

* In the interpretation, the value ranges given in Table 2 were taken into consideration.

When Table 3 is examined, it is seen that the anxiety levels of the preservice teachers about
both speaking and writing skills are low. The results show that only skill-related anxiety subscale is a
medium level in the speaking anxiety.

Table 4. Analysis of anxiety levels towards productive skills by gender

Gender N X S df t p
Writing anxiety F:Argf‘e'e 125 gé% gg ég 281 213 .034*
Speaking anxiety Flf/lma?;e o Zggg gggi 281 145 147
e s | T
Skill-related anxiety Flf/lma?;e 1(85 iggg jzg 281 059 557
Psychological state Flt\e/lrz?ele 1?5 ggg; 1228 281 0,95 .342

*p<.05 **p<.01

When Table 4 is examined, in which the anxiety levels towards productive skills are analyzed
according to the gender variable, it can be said that this variable causes a significant difference in the
physiological symptoms subscale of writing anxiety and speaking anxiety. When the averages are
examined, it is seen that writing anxiety is higher in female preservice teachers than in male. In
addition, it can be said that female preservice teachers have higher levels of anxiety in the subscale of
physiological symptoms about speaking.
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Table 5. Analysis of anxiety levels towards productive skills according to departments

Source of Sum of Mean of Significant
. df F p ;
variance squares squares difference
Writing ng(f‘L:‘l’oese” 1928760 4 482,190
anxiety Within groups __ 149867,678 251 507,082 °¢08 521 Nodifference
Total 151796,437 255
ng;‘lj‘;ese” 3255736 4 813,934
gﬁ)f?e';'”g Withingroups 137114124 251 5deo71 #9206 Nodifference
y Total 140369,859 255
Physiological ng\;esen 320,905 4 80,226
symptoms Within groups  10685,904 251 42,573 1,884 114 No difference
Total 11006,809 255
. Between English Teaching
oy 0 _aroups 265,598 L P s ooge A Mathematic
y Within groups ~ 5143,630 251 20,493 ’ ' Teaching
Total 5433,438 255 (n?=0,053)
Psychological Sr?c;[\lj\;aesen 964,963 4 241,241
state Within groups _ 57980,877 251 231,000 04 385 Nodifference
Total 58945,840 255
**p<0.01

When the anxiety levels of preservice teachers towards their productive skills were examined
according to the departments, it was understood that there was only a differentiation in the skill-related
subscale of speaking anxiety. As a result of the Scheffe test, it is seen that this difference is between
English and Mathematics preservice teachers. The calculated effect size is (n2 = 0.053) and it is
medium.

Table 6. Average scores of anxiety levels by departments

Departments+ N % S
Science teaching 54 16,24 4,42
English teaching 52 14,54 4,77
Skill-related anxiety Mathematics Teaching 49 17,71 3,84
Preschool Teaching 31 17,16 5,27
Special Education Teaching 70 15,93 4,51
Total 256 16,20 4,62

+ Since 27 students from the social studies teaching department participated in the study, the preservice teachers in
this group were excluded from the analysis in the comparisons made according to the department.

When the averages of the sub-dimension of anxiety about skills are compared, it can be said
that the mathematics teacher candidates have higher levels of anxiety than the pre-service English
teachers.

Table 7. Analysis of anxiety levels towards productive skills according to the willingness to be a
teacher

The willingness to

_ _ be a teacher N x > af t P
ertm.g anxne.ty Yes 26176 ;gig gggf 281 030 766
Speal-«ng fﬂnxnety L%S 26176 g%g gigi 281 206  .041*
e e R NI
Sklll-relate.d anxiety \’(\leos 26176 ig;g igi 281 0,05 958
Psychological state \l(\leos 26176 g%?g 12;;' 281 2,77  .006%

*p<.05**p<.01
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When Table 7 is evaluated, it can be said that the speaking anxiety of the preservice teachers
who do not willing to be a teacher, is significantly higher than the candidates who wanted to be
teachers. In addition, the psychological anxiety levels of the candidates who do not come to the
teaching profession voluntarily are significantly higher than the other candidates.

Table 8. Analysis of anxiety levels towards productive skills according to the average number of books
read in a year

Source of Sum of Jf Mean of F Significant
variance squares squares P difference
Between 1747,556 3 582 519
Writing groups ' .
anxiety Within groups  168738,707 274 615,835 0,946 419 No difference
Total 170486,263 277
Between 6693,628
Speaking groups ° e 3886 .o1pr L3and 10-10+
anxiet Within groups ~ 157336,286 274 574,220 ' ' (1%=0,041)
y Total 164029,914 277
Between 230,876 3 76.959

Physiological _groups
symptoms Within groups  12695,833 274 46,335

1,661 .176 No difference

Total 12926,709 277
Between 197,659
Skill-related groups 3 65,886 3085 028* 1-3 and 10-10+
anxiety Within groups  5851,852 274 21,357 ' ' (1?=0,033)
Total 6049,511 277
Between 2962,230
Psychological _groups 8 987,410 4181 006+ 1-3 and 10-10+
state Within groups  64707,601 274 236,159 ' ' (1%=0,044)
Total 67669,831 277

*p<.05 **p< 01

According to Table 8, it can be said that the average number of books the preservice teachers
read in a year makes a significant difference between the total score of speaking anxiety and the
subscales of anxiety about skills and psychological status. Scheffe tests conducted show that these
differences are between those who read 1-3 books a year and those who read 10 or more books. It can
be said that the effect sizes (12 = 0.041), (n2 = 0.033) and (92 = 0.044) are medium and close to each
other.

Information on the averages of the groups whose differences are determined as a result of the
analysis are given in Table 9:

Table 9. Average scores of anxiety levels according to the number of books read in a year

Number of books+ N X S
1-3 books 57 99,95 24,53
Physiological symptoms 4-6 books 74 94,63 24,36
7-9 books 55 91,25 23,37
10-10+ books 92 86,68 23,64
Total 278 92,42 24,33
1-3 books 57 17,33 4,16
4-6 books 74 16,81 4,59
. . 7-9 books 55 15,82 4,81
Skill-related anxiety 10-10+ books 0 15.22 2.80
Total 278 16,19 4,67
1-3 books 57 58,26 16,22
4-6 books 74 54,30 14,92
Psychological state 7-9 books 55 53,34 14,95
10-10+ books 92 49,28 15,42
Total 278 53,26 15,63

+ Since only 4 of the preservice teachers who participated in the study stated that they had not read any books,
these people were excluded from the analysis in the comparisons made according to the number of reading books.
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When the direction of the differences is determined by considering the averages, it is seen that
those who read 1-3 books a year have more anxiety than those who read more than 10-10 books. This
situation can be interpreted as those who read less books have higher anxiety levels.

Table 10. Analysis of anxiety levels towards speaking according to the state of thinking that their
diction is correct

The state of

thinking that their N X S df t p

diction is correct
Speaking Yes 153 86,90 23,83 x
anxiety No 130 98,81 2314 81 424 000
Physiological Yes 153 21,86 6,66 .
symptoms No 130 24,25 6,72 281 3,01 003
Skill-related Yes 153 15,08 4,42 o
anxiety No 130 17,51 4,56 281 453 000
Psychological Yes 153 49,96 15,43 .
state No 130 57,05 100 % 3% 000

** < 0.01

Table 10 shows that preservice teachers who think that their diction is not smooth have
significantly higher anxiety level than preservice teachers who think that their diction is smooth in all
subscales with total score of their speaking anxiety.

Table 11. Analysis of anxiety levels towards speaking according to the state of public speaking before
The state of public

_ speaking before N X S df t p
ety Y oL W B0, s oo
cpmorts o o —
ity v oL 188 4% g7 ger oo
e L= TR ¥ PP

**p<0.01

When Table 11 is evaluated, it is seen that the situations of speaking in public before
preservice teachers differ significantly in the total score of speaking anxiety and the subscales of
anxiety about skill-related and psychological state. When the averages are examined, it is understood
that the anxiety levels of the preservice teachers who have not given a public speech before are higher.

Table 12. Analysis of writing anxiety levels according to writing habits

Writing habits+ N X S df t p
. ionall 142 72,44 20,70
Writing I write occasionally
) - 206,8 5,87 .000**
anxiety | do not write unless | 111 90,13 25,94
have to
+ Since there were 17 preservice teachers who said they wrote regularly; they were excluded from the analysis.
**p<0.01

Table 12 shows that writing habit significantly affects writing anxiety. The findings show that
the writing anxiety of the preservice teachers who do not write unless they have to, is higher than the
preservice teachers who write occasionally.

The writing anxiety of the preservice teachers was addressed according to the frequency of
their written expression in secondary school. Table 13 gives the results of the analysis conducted for
this purpose:
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Table 13. Analysis of writing anxiety levels according to the frequency of written expression in
secondary school

Source of Sum of f Mean of

. F p Significant difference
variance squares squares
_ Between 13643141 2 6821570 Once a week and never,
Writing _groups 12305 .000** Once or twice a month
anxiety Within groups  142470,844 257 554,361 ' ' and never
Total 156113,985 259 (1°=0,087)
** p < 01

When Table 13 is examined, it is seen that the frequency of written expressions made in
secondary school has a significant effect on pre-service teachers' writing anxiety. With the Scheffe test
conducted, it is understood that this difference is between those who made written expression once a
week in secondary school and those who never do, and between those who made written expression
once or twice a month and those who never do.

Table 14. Average scores of anxiety levels according to the frequency of written expression in
secondary school

The frequency of written

CL N x S
expression in secondary school
Once a week 56 72,79 24,85
Writing anxiety Once or twice a month 167 79,58 23,44
Never 37 97,08 21,94
Total 260 80,61 24,55

When the averages in Table 14 are taken into consideration, it is understood that those who do
not make any written expression in secondary school have the highest level of writing anxiety.

The writing anxiety of the preservice teachers was also addressed according to the frequency
of their written expression in high school. Table 15 contains the results of the analysis:

Table 15. Analysis of writing anxiety levels according to the frequency of written expression in high

school
Sou_r ce of Sum of df Mean of F p Significant difference
variance squares squares
N Between 14040.737 2 7020,368 Once a weel_< and never,
Writing _groups 12291 000** Once or twice a month
anxiety  Within groups  149650,003 262 571,183 ' ' and never
Total 163690,740 264 (1%=0,086)

**p< 01

According to Table 15, the writing anxiety of preservice teachers differs significantly
according to the frequency of written expression in high school. As a result of the Scheffe test
conducted to determine among which groups this difference is, it was found that, as in the frequency
of written expression in secondary school, it was found between those who made written expression
once a week and those who did not do it at all, and those who did not make written expressions once /
twice a month and those who did not.

Table 16. Average scores of anxiety levels according to the frequency of written expression in high
school

The frequency of written

expression in high school N % S
Once a week 34 66,85 19,87
Writing anxiety Once or twice a month 167 77,92 23,96
Never 64 90,81 25,61
Total 265 79,61 24,90

When the averages in Table 16 are examined, it is seen that the writing anxiety of the
preservice teachers who have never made written expression in high school is much higher than the
other groups.
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In the study, Pearson moment product correlation was used to examine the relationships
between writing anxiety, speech anxiety and all subscales of this anxiety of preservice teachers. The
findings of the analysis are as in Table 17:

Table 17. Analysis of the relationship level between the levels of anxiety towards productive skills

. Writing Speaking  Physiological Skill- Psychological
N: 283 . . related
anxiety anxiety symptoms - state
anxiety
. . 1 0,571 0,484 0,501 0,527
Writing anxiety 000%* 000** 000%* 000**
. . 0,571 1 0,798 0,822 0,960
Speaking anxiety 1000%* 1000 1000%* 1000%*
. . 0,484 0,798 1 0,586 0,629
Physiological symptoms 000%* 000%* 000%* 000**
. . 0,501 0,822 0,586 1 0,722
Skill-related anxiety 000%* 000%* 000%* 000**
. 0,527 0,960 0,629 0,722 1
Psychological state 000%* 000%* 000%* 000%*

**p< .01

When Table 17 is evaluated, it can be said that writing anxiety and speaking anxiety are
moderately and significantly related. Again, writing anxiety is moderately and significantly related to
all subscales of speaking anxiety.

Conclusion, Discussion and Suggestions

As a result of the study, it was determined that the anxiety levels of the preservice teachers
about productive skills were low for both speaking and writing skills. It can be said that this result is
gratifying when we consider the preservice teachers as future teachers. When we look at the studies in
the literature on the speaking anxiety of preservice teachers, the following results are encountered: The
findings of Temiz (2015) are that the speaking anxiety of preservice teachers who have pedagogical
formation in different branches is very low. Researchers (Kardas, 2015; Liile-Mert, 2015; Sen, 2017)
also determined that the speaking anxiety of the Turkish teacher candidates was low in different
studies in the study group consisting only of Turkish teacher candidates. The results of the research
conducted by Dering6l (2018) and Tolun (2019) with the classroom teacher candidates and Durmus
and Bas (2016) with the social studies teacher candidates also show that the candidates have a low
level of speaking anxiety. Suroglu-Sofu (2012), on the other hand, in his study examining the speaking
anxiety of teacher candidates, concluded that the candidates had moderate speaking anxiety.

As a result of the research, it was stated that the writing anxiety of the preservice teachers was
low as well as the speaking anxiety. The results of other studies investigating the writing anxiety of
preservice teachers are as follows: Iseri and Unal (2012) and Demir and Ciftci (2019) for Turkish
teacher candidates; Kalayci and Erdogan (2017) found that both Turkish and classroom teacher
candidates had low writing anxiety. The findings of Uriin-Karahan (2017) are that the writing anxiety
of Turkish teacher candidates is high. Kusdemir, Sahin, and Bulut (2016) found that the classroom
teacher candidates' writing anxiety was moderate.

In the study, it was concluded that gender did not have a significant effect on the total score of
preservice teachers' speaking anxiety. This result coincides with the findings of Ozkan and Kinay
(2015). In addition, the results of the studies conducted on the speaking anxiety of Turkish teacher
candidates (Baki & Karakus, 2015; Kardas, 2015; Liile-Mert, 2015; Sen, 2017) show that speaking
anxiety does not differ significantly according to gender. In the studies conducted by Durmug and Bas
(2016) with social studies teacher candidates and Dering6l (2018) with candidate classroom teachers,
it is seen that gender does not have a significant effect on speaking anxiety. The results of Suroglu-
Sofu (2012) and Baki and Kahveci (2017) show that the speaking anxiety of female preservice
teachers is significantly higher than male preservice teachers.

However, in this study, there is a gender difference in the physiological symptoms subscale of
speaking anxiety. According to the averages, female preservice teachers have a higher level of anxiety

184



Egitim Kuram ve Uygulama Arastirmalar:1 Dergisi 2020, Vol 6, No 2, 174-188 Aliye Nur ERCAN GUVEN

in the physiological dimension of speaking than male preservice teachers. This result corresponds
exactly to the findings of the studies conducted by Gomleksiz and Kog-Deniz (2019) with Turkish and
elementary mathematics teacher candidates and by Tolun (2019) with prospective classroom teachers.
In the aforementioned studies, the difference based on gender is only in the physiological symptoms
subscale and it is that female preservice teachers have more speaking anxiety.

As a result of the study, it was understood that gender is a variable that has a significant effect
on preservice teachers' writing anxiety. The results show that female preservice teachers have more
writing anxiety than men. The results of Demirel's (2019) study are in the opposite direction of this
result and that male preservice teachers have more writing anxiety. In many studies in the literature
that are usually conducted with Turkish and / or classroom teacher candidates (Demir & Ciftei, 2019;
Iseri & Unal, 2012; Kalayc1 & Erdogan, 2017; Karakaya & Ulper, 2011; Kusdemir, Sahin & Bulut,
2016) it was concluded that gender is a variable that does not significantly affect writing anxiety.

As a result of the research, it can be said that speaking anxiety and writing anxiety do not
differ according to the departments that preservice teachers are trained in. Similarly, in different
studies in the literature on speaking anxiety (Suroglu-Sofu, 2012; Temiz, 2015), it is seen that the
fields of preservice teachers do not have a significant effect on speaking anxiety. The only significant
difference calculated for the anxiety levels of the preservice teachers studying in different departments
in the study; it is in the skill-related anxiety subscale of speaking anxiety. The results show that in this
subscale, preservice mathematics teachers have higher anxiety levels than preservice English teachers.
Gomleksiz and Kog-Deniz (2019) compared the speaking anxiety of preservice elementary
mathematics teachers and Turkish teacher candidates. Unlike this study, the researchers found no
difference in the level of anxiety about skill as a result of the comparison, while they found a
difference in the subscales of speaking anxiety and the total score of physiological symptoms and
psychological status. Their findings are that the anxiety levels of preservice mathematics teachers are
higher. However, since the Turkish teacher candidates were not included in this study, it would not be
correct to make a one-to-one comparison in the results.

The results of Ozkan and Kinay (2015) are that the departments are effective in the total score
of speaking anxiety and subscales of anxiety about skill-related and psychological state. In their study,
they state that the lowest anxiety level for all scales is in preservice teachers who receive language
education. In the study of Temiz (2013) comparing the speaking anxiety of music teacher candidates
and Turkish teacher candidates, it was found that Turkish teacher candidates had significantly higher
anxiety levels.

The results of the study show that writing anxiety does not differ according to the departments
of preservice teachers. This result coincides with the findings of Kalayci and Erdogan (2017). Demirel
(2019) states that the writing anxiety of Turkish teacher candidates is significantly lower than other
teacher candidates.

As a result of the study, it was understood that the speaking anxiety of the candidates who did
not willing to be a teacher, and their anxiety about the psychological state, which is one of the
subscales of speaking anxiety, was found to be significantly higher. The status of willing to be a
teacher does not make a significant difference on the writing anxiety of preservice teachers.

The results of the study show that the average number of books that preservice teachers read in
a year is effective in the total score of speaking anxiety and subscales of skill-related anxiety and
psychological status. It was understood that the anxiety levels of the preservice teachers who read less
books were higher. In Kardas's (2015) study, it was found that the speaking anxiety of the multi-
lingual Turkish teacher candidates whose second language is Turkish differs according to the number
of books they read in a year. Sen (2017) concluded in his study that reading frequency does not have a
significant effect on Turkish teacher candidates' speaking anxiety. The results of the study show that
the writing anxiety of the preservice teachers does not differ significantly according to the average
number of books they read in a year. The findings of iseri and Unal (2012) are that the number of
books read does not affect the writing anxiety of Turkish teacher candidates.

The results of the study show that the speech anxiety of the preservice teachers who thought
that diction was not smooth was at a higher level in all subscales and total score. Akkaya (2012), in his
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study in which preservice teachers determined their speaking problems, found that most of these
problems were caused by errors in sound, tone, stress and pronunciation. Based on these results, it can
be said that it may be beneficial to give preservice teachers lectures in diction and / or eloquence
during undergraduate education, regardless of their department. Because every prospective teacher
will need to speak effectively and beautifully, to pronounce words correctly, to use his tone well and
to emphasize correctly during his teaching. With this education, they will be able to have more self-
confidence in their diction and this may lead to a decrease in speaking anxiety.

When the results are evaluated, it is understood that the anxiety levels of the preservice
teachers who had not spoken in front of public before were higher in the subscales of speaking anxiety
and skill-related anxiety and psychological status. The results of Ozkan and Kinay (2015) indicate that
the speaking anxiety scores of the preservice teachers who have not made a speech in any official
ceremony before are high in all subscales and total scores. Akkaya (2012) found that getting excited
while speaking in front of the community was one of the most frequently mentioned speech problems
by preservice teachers. Iscan and Karagdz (2016), on the other hand, state that the Turkish teacher
candidates' not having enough practice in speaking in front of the public may be one of the reasons for
their high speaking anxiety. In this context, it can be said that it would be beneficial for preservice
teachers, who will conduct their professional life by speaking in front of a group of students, to
experience speaking in front of the public during their undergraduate years. Making into perform an
application one hour of Turkish Language | and Turkish Language Il courses, which are included in
the first year curriculum of all departments in the faculty of education, may benefit to prospective
teachers in this respect.

The results of the study show that the writing habit has an effect on writing anxiety. The
writing anxiety of the preservice teachers who did not write unless they had to was found higher than
the preservice teachers who wrote occasionally. Iseri and Unal (2012) also found in their study with
Turkish teacher candidates that writing anxiety increased as the frequency of writing decreased. These
results can be interpreted as that prospective teachers who have writing anxiety can reduce this anxiety
by doing writing activities whenever they find time.

In the study, it was concluded that the frequency of written expression in secondary school and
high school years has an effect on the writing anxiety of preservice teachers. It is observed that as the
number of written expression activities increased for both educational periods, writing anxiety
decreased. It is understood that preservice teachers who have never done any written expression work
in the aforementioned years have the highest level of writing anxiety. These results also indicate that
writing exercises that are done too much will decrease writing anxiety.

The results of the study indicate that writing anxiety and speaking anxiety are moderately and
significantly related. In addition, writing anxiety is moderately and significantly related to all
subscales of speaking anxiety.
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Anlatma becerileri; bireyin bir diigiinceyi, duyguyu, bilgiyi vb. karsisindakine
aktarma siirecinde kullanilan konugsma ve yazmadir. Bransi ne olursa olsun her
Ogretmenin konusma ve yazmada basarili olmasi beklenir. Ciinkii bilgi aktarim,
beceri kazandirimi gibi tiim hususlarda ancak bu becerilerdeki basarilari
diizeyleri paralelinde verimli olabilirler. Bu ¢aligmanin genel amaci; 6gretmen
adaylarinin anlatim becerilerine yonelik kaygi diizeylerini tespit etmek ve bu
diizeyleri belirlenen degiskenler agisindan incelemektir. Calisma, betimsel
tarama yontemi ile gergeklestirilmistir. Caligmada analiz edilen veriler, 2019-
2020 egitim 6gretim yili gliz yariyilinin son haftasinda Tiirkiye’de bir devlet
iiniversitesinin egitim fakiiltesinde, birinci sinifta 6grenim goéren 6gretmen
adaylarmdan toplanmistir. Calismada kullanilan veri toplama araglari; Kinay ve
Ozkan’m (2014) Ogretmen Adaylart Icin Konusma Kaygist Olgegi ile Karakaya
ve Ulper’in (2011) Yazma Kaygisi Olgegi’dir. Veriler, SPSS 25.0 yardimiyla
analiz edilmistir. Calismada, Tliskisiz Orneklemler t Testi ve Tek Yonli ANOVA
kullanilmistir. Analiz sonucglary, 6gretmen adaylarmin anlatim becerilerine
yonelik kaygi diizeylerinin hem konugma hem de yazma becerisi i¢in diisiik
diizeyde oldugu yoniindedir. Calisma sonucunda; cinsiyetin, konusma kaygisinin
fizyolojik belirtiler alt boyutunda ve yazma kaygisi iizerinde anlamli derecede
etkisi oldugu belirlenmistir. Ogretmen olmay1 isteme durumunun ve bir yilda
okunan ortalama kitap sayisinin konusma kaygismimn toplam puani ile bazi alt
boyutlarda farklilasmaya neden olurken yazma kaygisin1 etkilemedigi
anlasilmistir. Calisma sonuclari, 6gretmen adaylarmmn diksiyonlarinm diizgiin
oldugunu diisinme ve daha o6nce topluluk Oniinde konusma durumlarinin
konusma kaygis1 iizerinde; yazma aligkanliklari, ortaokulda ve lisede yazili
anlatim yapma sikhigmm ise yazma kaygis1 iizerinde etkili oldugunu
gostermektedir. Konusma kaygist ile yazma kaygismin 6gretmen adaylarmin
egitim aldiklar1 ana bilim dallarma goére farklilagsmadig1 sdylenebilir. Yapilan
analizler, yazma kaygisi ile konusma kaygisinin orta diizeyde ve anlamh
derecede iliskili oldugu yoniindedir.
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Giris

Insanoglunun temel anlagsma ve iletisim araci olan dil, dort temel beceri alamindan
olusmaktadir. Bu alanlar 6grenim sirasina gore; dinleme, konusma, okuma ve yazmadir. Beceri
alanlari; anlama ve anlatma becerileri olarak iki ana grupta da toplanabilir. Anlama becerileri, okuma
ve dinleme olup bireyin bir olay, durum, kavram vb. hakkinda bilgi edinip gesitli zihinsel siireclerle
bilgiyi anlamlandirmasi ve yapilandirmasi olarak agiklanabilir. Anlatma becerileri ise, kisinin bir
diisiinceyi, duyguyu, bilgiyi vb. karsisindakine aktarma siirecinde kullandigr konusma ve yazma
becerileridir.

Konusma yoluyla diisiinceler, duygular sesler araciligryla karsidakine iletilir ancak
konusma, sadece bir seslendirme islemi olarak goriilmemelidir. Konusma, zihinde baslayan ve
diisiincelerin sozle ifade edilmesiyle sonlanan bir siirectir (Giines, 2016). Birey ve toplum hayatinda
onemli bir yeri olan konusma, egitim ve is hayatindaki basariy1 belirleyen etmenlerden de biridir
(Temizkan, 2016). Nitelikli konusmaci; planli, konusacagi konuya hakim, dinleyiciyi taniyan, gézlem
yapan, siireyi etkili ve verimli kullanan, heyecanini kontrol eden, sesinin sinirlarimi bilen, Tiirkceye
hakim, elestirilere agik, beden dilini kullanan, iislubu dogru, saglam bir karaktere ve kisilige sahip ve
gorgii kurallarina dikkat eden kisidir (Topguoglu-Unal ve Ozden, 2018, s. 106-111). Katranci ve
Melanlioglu (2013), 6gretmen adaylarinin lisans egitimi sirasinda konugma becerisinde yetkin duruma
gelmelerinin  saglanmasimin ilerleyen yillarda Orglin egitim kurumlarinda verecekleri egitimin
niteligini etkileyecegini belirtirler.

Anlatma becerilerinin digeri olan yazma da 6zellikle egitim 6gretim hayatinin vazgecilmezi
olan bir beceri alanidir. Yazma becerisi, diger beceri alanlarina nazaran daha ge¢ kazanilan ve onlara
nispeten daha zor bir beceridir. Giines (2016) yazmay1, zihnimizde yer alan diisiinceleri, duygular1 vb.
belirli kurallara uygun sekilde cesitli semboller kullanarak aktarma eylemi olarak tanimlar.

Bireye iiziintii, endise ve gerginlik gibi duygular veren kaygi, gerek giinliik hayati gerekse
egitim ve ig hayatlarin1 olumsuz yonde etkileyebilecek bir histir. Dil becerilerine karsi duyulan yiiksek
diizeyde kaygi da kiginin anlama, anlatma ve paylasma durumlarina zarar verebilecek bir durumdur.
Breakey (2005), biiyiikliigii ne olursa olsun, bir topluluk karsisinda konusmanin genellikle cogu
kisinin sevmedigi ve kacindig1 bir eylem oldugunu dile getirir. Bir 6gretmenin dersini kaygili bir
konusma ile siirdiirmesinin ise, dgrencilerin dikkatinin dagilmasina, dgretmenin onlara yanls 6rnek
olmasina ve ders siiresinin verimsiz ge¢mesine neden olacagi diisiliniilebilir (Katranci ve Kusdemir,
2015). Yazmaya kars1 duyulan kaygi ise, genellikle yazilan {irlinlere ve yazma esnasindaki tutum ve
davraniglara yansir (Daly ve Wilson, 1983). Ayrica “konusma ve yazma kaygisi, 6grenme siireclerinin
niteligini diisliren, bireye engel teskil eden duygu durumlar1” (Barutcu, 2020, s. 86-87) olusturabilir.

Ogretmenler, 6grencilerin rol modelleri olduklarindan nasil ve ne sekilde konustuklar:
ya da yazdiklari 6grencileri igin miihimdir. Ogretmenler, dgrencilere iyi ve dogru olani tavsiye
etmenin yani sira gostererek de sdylediklerini desteklemelidirler. Ayrica Bodie’nin (2010) de belirttigi
gibi, egitimcilerin 6grencilerinin konugma korkularini agmada onlara yardimer olma yiikiimliiliikleri
de bulunmaktadir. Bu durumun yazma korkusunu yenmede de gerekli oldugu diisiiniilebilir.

Bransi ne olursa olsun her dgretmenin anlatma becerileri olan konusma ve yazmada basarili
olmasi beklenir. Ciinkii 6grencilerine bilgi aktarimlari, kazanim edindirmeleri, beceri kazandirmalar
gibi tiim hususlarda ancak bu becerilerdeki basar1 diizeyleri paralelinde verimli olabilirler. Gelecegin
Ogretmenleri olan Ogretmen adaylarimin da kendilerini bahsi gecen alanlarda gelistirmeleri bu
baglamda 6nem arz eder.

Ogretmen adaylarinin konusma kaygilarina iliskin alanyazin tarandiginda, arastirmacilarin
genellikle Tirk¢e 6gretmeni adaylarinin konusma kaygilarimi ele alan ¢alismalar (Baki ve Kahveci,
2017; Baki ve Karakus, 2015; Iscan ve Karagdz, 2016; Kardas, 2015; Liile-Mert, 2015; Sen, 2017)
yaptiklar1 anlasilmaktadir. Ayrica sadece sinif 6gretmeni adaylariin (Deringol, 2018; Tolun, 2019) ya
da sadece sosyal bilgiler 6gretmeni adaylarinin (Durmus ve Bas, 2016) konusma kaygilarini inceleyen
calismalar da mevcuttur. Bunlarin yani sira uygulamasini iki farkli ana bilim daliyla yapan
arastirmalar (Gomleksiz ve Kog¢-Deniz, 2019; Temiz, 2013) da bulunur. Ogretmen adaylarinin
konusma kaygilarina yonelik alanyazinda tespit edilebilen, ikiden fazla ana bilim dalindan veri
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toplanan ¢alismalar ise sinirli sayida olup bunlarin {i¢ tanesi tarama (Ozkan ve Kinay, 2015; Suroglu-
Sofu, 2012; Temiz, 2015), biri de deneysel yontemli (Katranci veKusdemir, 2015) arastirmalardir.

Ogretmen adaylarimin yazma kaygilarina iliskin alanyazin taramasi sonucunda da yapilan
¢alismalarin genellikle Tiirkge G6gretmeni adaylariyla (Demir ve Ciftei, 2019; Iseri ve Unal, 2012;
Uriin-Karahan, 2017), sinif 6gretmeni adaylariyla (Kusdemir, Sahin ve Bulut, 2016) ya da iki grubun
bir arada ele alimasiyla (Kalayc1 ve Erdogan, 2017) gerceklestirildigi anlasilmistir. Ug farkli ana
bilim daliyla uygulama yapildig1 tespit edilen tek ¢alisma ise, Karakaya ve Ulper’e (2011) ait olup
Tiirkce ve smif dgretmeni adaylarinin yani sira ilkdgretim matematik 6gretmeni adaylarimin da yer
aldig1 bir aragtirmadir. Bahsi gegcen caligmada, yazma kaygisinin incelenmesinin yani sira ayni
zamanda bu arastirmada da kullanilan dlgek gelistirilmigtir.

Tim bu caligmalar g6z Oniine alindiginda, 6gretmen adaylarinin konusma ve yazma
becerisindeki kaygi diizeylerinin sinirl sayida ve 6zellikle Tiirkge egitimi ana bilim dalina uygulandigi
goriilmektedir. Ayrica arastirmacilar yalnizca konusma ya da yalnizca yazma becerisine yonelik kaygi
diizeylerini belirleyip bazi degiskenler agisindan incelemeler yapmislardir. Oysaki konusma ve yazma,
birbirine paralel nitelikli olup anlatma becerileri olarak bir arada diisiiniildiiglinde; birine kars1 duyulan
kaygi digeri ile de iliskili olabilir.

Bu baglamda g¢alismanin genel amaci; 6gretmen adaylarinin anlatim becerilerine yonelik
kaygilarinin ne diizeyde oldugunu tespit etmek ve bu diizeylerin belirlenen degiskenler agisindan
durumunu ortaya koymaktir. Bu amag¢ dogrultusunda cevap aranan sorular su sekilde siralanmgtir:

1. Ogretmen adaylarinin konusma ve yazma kaygilari ne diizeydedir?

2. Ogretmen adaylarinin konusma ve yazma kaygilari; cinsiyetlerine, ana bilim dallarina,
O0gretmen olmay1 isteme durumlarina ve bir yilda okuduklar1 ortalama kitap sayisina gore
anlaml diizeyde farklilasmakta midir?

3. Ogretmen adaylarmin konusma kaygilari; diksiyonlarinin diizgiin oldugunu diisiinme ve daha
once topluluk 6niinde konusma durumlarma gore anlamli diizeyde farklilasmakta midir?

4, Ogretmen adaylarmin yazma kaygilari; yazma ahiskanliklarina, ortaokulda yazili anlatim
yapma sikligina ve lisede yazili anlatim yapma sikligina goére anlaml diizeyde farklilagmakta
midir?

5. Ogretmen adaylarimin konusma ve yazma kaygilar1 arasinda anlaml diizeyde bir iliski var
midir?

Yontem

Bu calisma, betimsel aragtirma niteliginde olup tarama yontemi ile gergeklestirilmistir.
Karakaya (2014), tarama arastirmalarinin sosyal bilimlerde yaygm olarak kullanildigini,
arastirmacilarin tarama aragtirmalari ile var olan bir durumu ayrintisiyla betimlediklerini belirtir.

Evren ve Orneklem

Caligmanin evreni Tiirkiye’deki tniversitelerin egitim fakiiltelerinden farkli ana bilim
dallarinda 6grenim goren Ogretmen adaylaridir. Calisma i¢in Orneklem grubu se¢iminde kolay
ulagilabilen 6rnekleme tercih edilmistir. Bahsi gegen tiirdeki o6rnekleme; “yakin ¢evrede bulunan ve
ulagilmasi kolay, elde mevcut ve arastirmaya katilmak isteyen goniilli bireyler iizerinde yapilir”
(Erkus, 2019, s.145). Arasgtirmanin oOrneklemini; Tiirkiye’de bir devlet iiniversitesinin egitim
fakiiltesinde, birinci sinifta 6grenim goren ve bir donem boyunca Tiirk Dili I dersini aym1 6gretim
elemanindan almig 6gretmen adaylar1 olusturmaktadir.

Calismanin 6rneklemi olan 6gretmen adaylarinin gesitli degiskenlere gére dagilimi Tablo 1,
Sekil 1 ve Sekil 2°de verilmistir:
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Tablo 1. Ogretmen adaylarmin cinsiyet ve ana bilim dallarina gore dagilimi

Kiz Erkek Toplam

Fen Bilgisi Ogretmenligi 46 8 54
Ingilizce Ogretmenligi 33 19 52
Matematik Ogretmenligi 33 16 49
Okul Oncesi Ogretmenligi 21 10 31
Ozel Egitim Ogretmenligi 35 35 70
Sosyal Bilgiler Ogretmenligi 14 13 27

Toplam 182 101 283

Ogretmen olmay1 Diksiyonunun diizgiin Daha énce topluluk
isteme durumu oldugunu diisiinme oniinde konusma

durumu durumu

mEvet ®Hayir

24%

76%

mEvet = Hayir

46%

54%

mEvet ®Hayir

33%

67%

Bir yilda ortalama okunan kitap
sayis1

mQ m1-3 m4-6 m7-9 m10-10+
1%

20%

33%

20%

Yazma ahskanhg

® Diizenli olarak yazarim.
¥ Ara sira yazarim.
= Zorunda olmadik¢a yazmam.
6%
41%

53%

Sekil 1. Ogretmen adaylarmin gesitli degiskenlere gore dagilimi

Yazih anlatim yapma sikhg:
200
§ 150
> 100
[<5]
> 50 S
0
Her
Tiirk¢e/TDE . S
IDil ve Haftlgéjza bir Aydi ;)erllkl Hig
Anlatim
dersinde
e Ortaokul 23 56 167 37
— ise 18 34 167 64

Sekil 2. Ogretmen adaylarmimn ortaokul ve lisede yazili anlatim yapma siklig1
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Veri Toplama Araglar:

Bu calismada, arastirmaci tarafindan hazirlanan kisisel bilgi formunun yam sira gegerlik ve
giivenirligi belirlenmis iki farkli 6l¢ek kullanilmigtir. Kullanilan 6l¢eklere dair bilgiler su sekildedir:

Kinay ve Ozkan (2014) tarafindan gelistirilen Ogretmen Adaylar icin Konusma Kaygis
Olgegi, 3 boyuttan olusan ve 40 madde igeren bir dlgektir. Olgegin alt boyutlari; fizyolojik belirtiler
(11 madde), beceri ile ilgili kayg: (6 madde) ve psikolojik durum (23 madde) seklindedir. Bu ii¢ alt
boyut, toplam varyansin %42.34’nii aciklamaktadir. Olgekteki maddelerin faktor yiikleri .444 ile .716
arasinda bulunmustur. Dogrulayici faktor analizi ile 6lgegin uyum indeksleri incelenmis ve Ki-kare
degerinin (2= 1925.70, N=336, sd= 737, p=0.00) anlamli oldugu gorilmiistir. Uyum indeksi
degerleri arastirmacilar tarafindan (RMSEA; 0.069, SRMR; 0.059, CFI; 0.96, IFIL; 0.96, NFI; 0.93,
NNFI;0.96, #2/df=2.61) olarak verilmistir. Olcegin giivenirlik katsayis1 ise; tiim maddeler icin .942 ve
dlcegin alt boyutlari igin .785 ile .927 arasinda hesaplanmustir. Olgegin test-tekrar test giivenirligi de
hesaplanmis ve 6lgegin tiimii i¢in .835 ve alt boyutlar igin .627 ile .788 bulunmustur.

Karakaya ve Ulper (2011) tarafindan gelistirilen Yazma Kaygisi Olgegi, 35 maddeden olusan
tek boyutlu bir lgektir. Tek faktor, toplam varyansin %48.90’1n1 agiklamaktadir. Olgekteki madde
yiikleri ¢ogunlukla .60’1n {izerindedir. Olgegin uyum indeksleri (RMSEA; 0.009, SRMR; 0.061, CFI;
0.95, NFI; 0.95, NNFI;0.97) seklinde verilmistir. Arastirmacilar tarafindan 6lgegin giivenirlik katsayist
.970 olarak hesaplanmistir. Olgek, “Her zaman, Cogu zaman, Ara sira, Cok seyrek, Hicbir zaman”
seklinde besli likert tipinde hazirlanmistir. Puanlamasi dereceli olarak azalan Slgegin, “Her zaman”
secenegi i¢in 5 puan verilmistir. Olgekten alinan toplam puan, kaygi diizeyi ile dogru orantilidir.

Uygulanan dlgeklerden; Yazma Kaygist Olcegi, 35 madde olup dlgekten alinabilecek en diisiik
puan 35, en yiiksek puan 175°tir. Ogretmen Adaylar I¢in Konusma Kaygist Olgegi ise, 40 maddeden
olusmakta olup dlgekten almabilecek en diisiik puan 40, en yiiksek puan 200°diir. Olgeklerden alinan
puanlarin yiiksek olmasi, kaygi diizeyinin de yiiksek oldugunun géstergesidir.

Kaygi diizeylerinin yorumlanacagi deger araliklarinin belirlenmesinde Tekin’in (2019) “dizi
genigligi/yapilacak grup sayis1” formiiliinden faydalanilmistir. Tablo 2, dl¢eklerden alinabilecek en
yiiksek ve en diisiik puanlar ile alinan puanlarin deger araliklarin1 géstermektedir:

Tablo 2. Olgek puanlarmin deger araliklari

Olgek ve En En Kaygi diizeyleri ve deger araliklar:
Madde - ..

alt SavisI diisik  yiiksek Cok Diisiik Orta Yiiksek Cok
Olgekler Y puan puan diisiik } diizeyde yiiksek
Yazma 35 35 175 35-63 64-91 92-119 120-147  148-175
kaygisi

Konusma 45 40 200 40-72 73-104 105-136 137-168  169-200
kaygist

Fizyolojik ;) 11 55 11-19.8 19,9286  28,7-37,4 375462  46,3-55
belirtiler

Beceri ile

ilgili 6 6 30 6-108 109156  157-204  20,5-252  253-30
kayg1

Zz'r'fﬁr']o“k 23 23 115 23414 415598 599782 783966 96,7-115

Verilerin Toplanmast ve Analizi

Bu ¢alisma i¢in, aragtirmaci tarafindan hazirlanan kisisel bilgi formu ile birlikte her iki 6lgek
Ogretmen adaylarina uygulanmistir. Veriler, 2019-2020 egitim Ogretim yili giiz yariyitlinin son
haftasinda bir ders saati icinde toplanmugtir.

Ogretmen adaylarindan toplanan anlatim becerilerine yonelik kaygi verileri SPSS 25.0 paket
programi kullanilarak analiz edilmistir. Bu ¢alismada uygulanan Yazma Kaygis1 Olgeginin, Cronbach
Alpha giivenirlik katsayis1 (a=,960); Ogretmen Adaylar1 icin Konusma Kaygis1 Olceginin, Cronbach
Alpha giivenirlik katsayisi ise (a= ,942) diizeyinde bulunmustur. Bu durum, verilerin yiliksek derecede
giivenilir oldugunu belirtmektedir.
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Calismada elde edilen verilerin dagilimi normallik gdsterdiginden, degiskenlere ydnelik
yapilacak incelemelerde parametrik testlerden yararlanilmistir. iki kategorili olan degiskenler igin
Iliskisiz Orneklemler t Testi, {ic ve daha ¢ok kategorili olan degiskenler icin ise Tek Yonlii ANOVA
kullanilmigtir. ANOVA testi sonucunda anlamli ¢ikan puanlar i¢in ise —varyanslarin homojenligi ve
gruplardaki 6rneklem sayilar1 arasindaki farklar dikkate alinarak- Scheffe testi tercih edilmistir.

Cohen ve Manion (1998), veriler iizerinde istatistiksel analiz yapacak bir¢cok arastirmacinin,
orneklem biiyiikliigii olarak en az otuz sayisinda hemfikir olduklarini belirtirler. Bu nedenle ¢alismada,
analiz yapilacak degiskenlerde otuz kisinin altinda kalan gruplar analiz dis1 birakilmistir. Anlatim
becerilerinin arasindaki iligkinin tespitinde ise, yine veriler normal dagildigindan, Pearson Korelasyon
analizine basvurulmustur.

Bulgular

Ogretmen adaylarmin anlatim becerileri olan konusma ve yazmaya yonelik kaygi diizeylerinin
tespiti ile aralarindaki iliski durumu ve bu diizeylerin alt problemlerde belirtilen degiskenlere gore
analiz bulgular su sekildedir:

Tablo 3. Ogretmen adaylarinm anlatim becerilerine ydnelik kaygi diizeyleri

N  En diigiikk puan En yiiksek puan % S Kaygi diizeyi*
Yazma kaygisi 283 35 144 79,35 24,75 Diisiik
Konugma kaygis1 283 44 148 92,37 24,22 Diisiik
Fizyolojik belirtiler 283 11 41 22,96 6,78 Diisiik
Beceri ile ilgili kayg1 283 6 28 16,20 4,64  Orta diizeyde
Psikolojik durum 283 23 91 53,21 15,62 Diisiik

* Yorumlamada Tablo 2’de verilen deger araliklar1 g6z 6niinde bulundurulmustur.

Tablo 3 incelendiginde, 6gretmen adaylarinin hem konusma hem de yazma becerisine yonelik
kaygi diizeylerinin diigiik oldugu goriilmektedir. Sonuglar yalnizca konugma kaygisinin beceri ile ilgili
kaygi alt boyutunda orta diizeyde bir kaygi oldugunu gostermektedir.

Tablo 4. Anlatim becerilerine yonelik kaygi diizeylerinin cinsiyete gore analizi

Cinsiyet N X S sd t p
Yazma kaygis1 Iéﬁf;ﬁ 12? gé:% gg:ég 281 2,13 .034*
Konusma kaygis1 Iéﬁf;ﬁ 12? 23:22 gg:gi 281 1,45 147
Fizyolojik belirtiler Iéﬁ‘lfe“; gi iéﬁ gzig 281 262 .009%
Beceri ile ilgili kayg: Iéﬁf;ﬁ 13% 123; jzzg 281 0,59 557
Psikolojik durum Iéﬁ‘lf;ﬂ gi ggg; 1228 281 095 342

*p<.05 **p<.01

Anlatma becerilerine yonelik kaygi diizeylerinin cinsiyet degiskenine gore ele alindig1 Tablo 4
incelendiginde, bu degiskenin yazma kaygisi ve konusma kaygisinin fizyolojik belirtiler alt boyutunda
anlamli bir farklilagmaya yol agtig1 soylenebilir. Ortalamalar incelendiginde, yazma kaygisinin kadin
Ogretmen adaylarinda erkeklere gore daha yiiksek oldugu goriilmektedir. Bunun yani sira, konugmaya
iligkin kaygidaki fizyolojik belirtiler alt boyutunda da yine kadin 6gretmen adaylarinin daha fazla
kayg1 diizeyine sahip olduklar1 sdylenebilir.
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Tablo 5. Anlatim becerilerine yonelik kaygi diizeylerinin ana bilim dallara gore analizi

Varyansin Kareler Kareler
ka}}r]nagl Toplami sd Ortalamasi F P Anlaml Fark
Yazma Gruplar 'flr.zm 1928,760 4 482,190
Kaygisi Gruplar i¢i 149867,678 251 597,082 0,808 .521 Fark yok
Toplam 151796,437 255
Konusma Gruplar 'flr.zm 3255,736 4 813,934
Kaygist Gruplar i¢i 137114,124 251 546,271 1,490 .206 Fark yok
Toplam 140369,859 255
Fizyolojik Gruplar 'flr.a51 320,905 4 80,226
belirtiler Gruplar ici 10685,904 251 42,573 1,884 114 Fark yok
Toplam 11006,809 255
Beceri ile Gruplar arast 289,808 4 72,452 Ingilizce ve
ilgili kayer Gruplar ici 5143,630 251 20,493 3,636 .008** Matematik
Toplam 5433,438 255 (1%=0,053)
Psikolojik Gruplar 'flr.a51 964,963 4 241,241
durum Gruplar ici 57980,877 251 231,000 1,044 385 Fark yok
Toplam 58945,840 255
**p<0.01

Ogretmen adaylarinin anlatma becerilerine yonelik kayg: diizeyleri, egitim aldiklar1 ana bilim
dallarina gore incelendiginde, sadece konusma kaygisinin beceri ile ilgili kaygi alt boyutunda bir
farklilasma oldugu anlasilmistir. Yapilan Scheffe testi sonucu bu farkliligin ingilizce ile Matematik
ogretmenligi adaylar1 arasinda oldugu goriilmektedir. Hesaplanan etki biiytikligii ise (92=0,053) olup
orta diizeydedir.

Tablo 6. Kaygi diizeylerinin ana bilim dallarma gdre ortalama puanlari

Ana bilim dallari+ N % S
Fen bilgisi egitimi 54 16,24 4,42
ingilizce egitimi 52 14,54 4,77
Beceri ile ilgili kaygi Matematik.egiFi.mi. 49 17,71 3,84
Okul dncesi egitimi 31 17,16 5,27
Ozel egitim egitimi 70 15,93 4,51
Toplam 256 16,20 4,62

+ Caligmaya sosyal bilgiler egitimi ana bilim dalindan 27 6grenci katildigindan, bu gruptaki 6gretmen adaylari ana
bilim dalina gore yapilan karsilagtirmalarda analiz dis1 birakilmustir.

Beceri ile ilgili kaygi alt boyutuna ait ortalamalar karsilagtinldiginda ise, Matematik
Ogretmenligi adaylarinin Ingilizce 6gretmeni adaylarindan daha yiiksek diizeyde kaygi sahibi olduklari
sOylenebilir.

Tablo 7. Anlatim becerilerine yonelik kaygi diizeylerinin 6gretmen olmay: isteme durumuna gore

analizi _
Semeduume N % G N
Yazma kaygis1 }E;/;fr 26176 ;g:ig ggg? 281 030  .766
K-onusrr-lja ka}’f-:”s-l IE:;tr 26176 3322 gjgi 281 2,06  .041*
Fizyolojik belirtiler E;I;tr 26176 g;:gg g:gg 281 097  .335
e e = SRR
Psikolojik durum IE;/;tr 26176 g%gg 12;’? 281 277  .006%

*p<.05 **p<.01

Tablo 7 degerlendirildiginde, 6gretmen olmayi istemedigi halde 6gretmenlik egitimi alan
adaylarin konusma kaygilarinin 6gretmenligi isteyerek bu egitimi alan adaylardan anlamli derecede

180



Egitim Kuram ve Uygulama Arastirmalar1 Dergisi 2020, Cilt 6, Say1 2, 174-188 Aliye Nur ERCAN GUVEN

yliksek oldugu soylenebilir. Ayrica, yine dgretmenlige isteyerek gelmeyen adaylarin konusmadaki
psikolojik kaygi durumlar1 da diger adaylardan anlamli derecede yiiksektir.

Tablo 8. Anlatim becerilerine yonelik kaygi diizeylerinin bir yilda okunan ortalama kitap sayisina gore

analizi
Varyansin Kareler sd Kareler 0 Anlamli
kaynagi Toplami Ortalamasi Fark
Yazma Gruplar aras 1747,556 3 582,519
Kaygist Gruplar i¢i 168738,707 274 615,835 0,946 .419 Fark yok
Toplam 170486,263 277
Konusma Gruplar z.irjcls1 6693,628 3 2231,209 1-3ila 10-
Kaygist Gruplar i¢i 157336,286 274 574,220 3,886 .010* 10+
Toplam 164029,914 277 (n%=0,041)
Fizyolojik Gruplar grgSI 230,876 3 76,959
belirtiler Gruplar i¢i 12695,833 274 46,335 1,661 .176 Fark yok
Toplam 12926,709 277
Beceri ile Gruplar ?r?Sl 197,659 3 65,886 1-3ila 10-
ilgili kayg! Gruplar i¢i 5851,852 274 21,357 3,085 .028* 10+
Toplam 6049,511 277 (1?=0,033)
Psikolojik Gruplar aras 2962,230 3 987,410 1-3ila 10-
durum Gruplar igi 64707,601 274 236,159 4,181 .006** 10+
Toplam 67669,831 277 (1=0,044)

*p<.05, **p< .01

Tablo 8’e gore, 6gretmen adaylarinin bir yilda okuduklar ortalama kitap sayilarinin konugma
kaygismin toplam puan ile, beceri ile ilgili kaygi ve psikolojik durum alt boyutlarinda anlamli
diizeyde farklilik olusturdugu sdylenebilir. Yapilan Scheffe testleri, bu farkliliklarin bahsi yilda 1-3
kitap okuyanlar ile 10 ya da daha fazla kitap okuyanlar arasinda oldugunu gostermektedir. Etki
biyiikliiklerinin ise (1?=0,041), (n=0,033) ve (n?>=0,044) orta diizeye ve birbirlerine yakin degerler
oldugu sdylenebilir.

Analiz sonucu farklilik belirlenen gruplarin ortalamalarina iliskin bilgiler Tablo 9’da yer
almaktadir:

Tablo 9. Kaygi diizeylerinin bir yilda okunan kitap sayisina gore ortalama puanlari

Kitap sayisi+ N % S
1-3 Kitap 57 99,95 24,53
4-6 kitap 74 94,63 24,36
Konugma kaygist 7-9 kitap 55 91,25 23,37
10-10+ kitap 92 86,68 23,64
Toplam 278 92,42 24,33
1-3 kitap 57 17,33 4,16
4-6 kitap 74 16,81 4,59
Beceri ile ilgili kaygi 7-9 kitap 55 15,82 4,81
10-10+ kitap 92 15,22 4,80
Toplam 278 16,19 4,67
1-3 kitap 57 58,26 16,22
4-6 kitap 74 54,30 14,92
Psikolojik durum 7-9 kitap 55 53,34 14,95
10-10+ kitap 92 49,28 15,42
Toplam 278 53,26 15,63

+ Caligmaya katilan 6gretmen adaylarindan yalnizca 4 kisi hi¢ kitap okumadigini belirttiginden, bu kisiler kitap
okuma sayisina gore yapilan karsilastirmalarda analiz dis1 birakilmugtir.

Ortalamalar ele alinarak farkliliklarin yonii tespit edildiginde, yilda 1-3 kitap okuyanlarin 10-
10’dan fazla kitap okuyanlara gore daha fazla kaygi sahibi oldugu goriiliir. Bu durum daha az kitap
okuyanlarin kaygi diizeylerinin daha yiiksek oldugu seklinde yorumlanabilir.
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Tablo 10. Konusmaya yonelik kaygi diizeylerinin diksiyonunun diizgiin oldugunu disiinme durumuna
gore analizi

Diksiyonunun

diizgiin oldugunu N x S sd t p

diigiinme durumu
Konusma Evet 153 86,90 23,83 -
kaygisi Hayir 130 98,81 23,14 281 4,24 000
Fizyolojik Evet 153 21,86 6,66 o
belirtiler Hayir 130 24,25 6,72 281 3,01 003
Beceri ile Evet 153 15,08 4,42 o
ilgili kaygi Hayir 130 17,51 4,56 281 4,53 000
Psikolojik Evet 153 49,96 15,43 o
durum Hayir 130 57,05 15,02 281 3,90 000

**p<0.01

Tablo 10 ile, dgretmen adaylarindan diksiyonunun diizgiin olmadigmi diisiinenlerinin
konusma kaygilarinin toplam puani ile tiim alt boyutlarinda diksiyonunun diizgiin oldugunu diisiinen
ogretmen adaylarindan anlamli derecede daha fazla kaygi diizeyine sahip olduklari goriilmektedir.

Tablo 11. Konugmaya yonelik kaygi diizeylerinin daha 6nce topluluk oniinde konusma durumuna gore

analizi
Daha dnce topluluk
oniinde konugma N X S sd t p
durumu

Konusma Evet 191 88,71 25,10 -
kaygisi Hayir 92 99,98 20,37 217.2 4,03 000
Fizyolojik Evet 191 22,42 6,81
belirtiler Hayir 92 24,06 6,62 281 1,92 056
Beceri ile Evet 191 15,56 4,82 -
ilgili kaygi Hayir 92 17,52 3,94 215,7 3,64 000
Psikolojik Evet 191 50,72 16,11 i
durum Hayir 92 58,39 13,19 2154 425 000

** <001

Tablo 11 degerlendirildiginde, 6gretmen adaylarindan daha once topluluk 6niinde konusma
durumlarmin konugma kaygilarinin toplam puami ve beceri ile ilgili kaygi ve psikolojik durum alt
boyutlarinda anlamli diizeyde farklilastigi goriilmektedir. Ortalamalar incelendiginde, daha 6nce bir
topluluk Oniinde konusma yapmamis olan Ogretmen adaylarmin kaygi diizeylerinin daha yiiksek
oldugu anlasilir.

Tablo 12. Yazmaya yonelik kaygi diizeylerinin yazma aligkanligina gore analizi

Yazma aligkanlhigi+ N X S sd t p
142 72,44 20,70
Yazma Ara sira yazarim N
kaygist Zorunda olmadikg¢a 111 90,13 25,94 2068 2,87 000
yazmam
+ Diizenli olarak yazdigini sdyleyen 17 gretmen aday1 oldugundan bu kisiler analizin disinda birakilmistir.
**p<0.01

Tablo 12°de, yazma aligkanliginin yazma kaygisini anlamli derecede etkiledigi goriilmektedir.
Bulgular, zorunda olmadik¢a yazi yazmayan 6gretmen adaylarinin yazma kaygilarinin ara sira yazan
Ogretmen adaylarindan daha yiiksek oldugu yoniindedir.

Ogretmen adaylarinin yazma kaygilari, ortaokulda yaptiklar1 yazili anlatim sikligina gore ele
alinmigtir. Tablo 13, bu amagla yapilan analizin sonug¢larini vermektedir:
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Tablo 13. Yazmaya yonelik kaygi diizeylerinin ortaokulda yazili anlatim yapma sikligina gére analizi

Varyansin Kareler Kareler
ka}}f]nagl Toplami Ortalamasi F P Anlamli Fark

Gruplar arasi 13643,141 2 6821,570 Haftada bir kez ila
Yazma Gruplar i¢i 142470,844 257 554,361 _hi_g,_ .
kaygis: 12,305 .000** Ayda b|r/!k| kez ila

Toplam 156113,985 259 hi¢

(1%=0,087)
** p < Ol

Tablo 13 incelendiginde, ortaokulda yapilan yazili anlatimlarin sikliginin  Ggretmen
adaylarinin yazma kaygisi iizerinde anlamli derecede etkisi oldugu goriilmiistiir. Yapilan Scheffe
testiyle, bu farkliligin ortaokulda haftada bir kez yazili anlatim yapanlarla hi¢ yapmayanlar arasinda ve
ayda bir/iki kez yazili anlatim yapanlarla hi¢ yapmayanlar arasinda oldugu anlagilmaktadir.

Tablo 14. Kaygi diizeylerinin ortaokulda yazili anlatim yapma sikligina gore ortalama puanlari
Ortaokulda yazili anlatim yapma

siklig N X S
Haftada bir kez 56 72,79 24,85
Yazma kaygisi Avyda bir/iki kez 167 79,58 23,44
Hig 37 97,08 21,94
Toplam 260 80,61 24,55

Tablo 14°te yer alan ortalamalara g6z atildiginda, ortaokulda hi¢ yazili anlatim yapmayanlarin
en yiiksek yazma kaygisi diizeyine sahip olduklar1 anlagilmaktadir.

Ogretmen adaylarinin yazma kaygilari, lisede yaptiklari yazili anlatim sikligina gore de ele
alinmistir. Tablo 15°de yapilan analizin sonuglart bulunmaktadir:

Tablo 15. Yazmaya yonelik kaygi diizeylerinin lisede yazili anlatim yapma sikligina gore analizi

Varyansin Kareler Kareler

kaynag1 Toplam sd Ortalamasi F p Anlamli Fark
Gruplar arasi 14040,737 2 7020,368 Haftada bir kez ila
Yazma Gruplar i¢i 149650,003 262 571,183 Ihi_(}’. .
kaygisi 12,291 .000** Ayda b|r/!k| kez ila
Toplam 163690,740 264 hi¢
(1%=0,086)

Tablo 15’e gore, Ogretmen adaylarmin yazma kaygilan lisede yapilan yazili anlatimin
sikligina gore anlamli diizeyde farklilasmaktadir. Bu farkliligin hangi gruplar arasinda oldugunu tespit
etmek icin yapilan Scheffe testi neticesinde, ortaokulda yapilan yazili anlatimin sikliginda oldugu gibi,
haftada bir kez yazili anlatim yapanlar ile hi¢ yapmayanlar ve ayda bir/iki kez yazili anlatim yapanlar
ile hi¢ yapmayanlar arasinda oldugu bulgusuna ulasilmistir.

Tablo 16. Kaygi diizeylerinin lisede yazili anlatim yapma sikhigina gore ortalama puanlari
Lisede yazili anlatim yapma

siklig1 N % S

Haftada bir kez 34 66,85 19,87

Yazma kaygist Ayda bir/iki kez 167 77,92 23,96
Hi¢ 64 90,81 25,61

Toplam 265 79,61 24,90

Tablo 16’da yer alan ortalamalar incelendiginde, lisede hi¢ yazili anlatim yapmamis olan
Ogretmen adaylarinin yazma kaygilarinin diger gruplardan oldukga yiiksek oldugu goriilmektedir.

Arastirmada, 6gretmen adaylarinin yazma kaygilari, konusma kaygilari ve bu kayginin tiim alt
boyutlar1 arasindaki iligkileri incelemek i¢in Pearson moment c¢arpim korelasyonundan
yararlanilmistir. Yapilan analizin bulgular1 Tablo 17°deki gibidir:

183



Egitim Kuram ve Uygulama Arastirmalar1 Dergisi 2020, Cilt 6, Say1 2, 174-188 Aliye Nur ERCAN GUVEN

Tablo 17. Anlatim becerilerine yonelik kaygi diizeylerinin aralarindaki iliski diizeyinin analizi
Yazma Konusma Fizyolojik Beceri ile Psikolojik

N: 283 kaygisi kaygist belirtiler ilgili kaygi durum
Yazma kaygisi 1 0,571 0,484 0,501 0,527
.000** .000** .000** .000**
Konusma kaygist 0,571 1 0,798 0,822 0,960
.000** .000** .000** .000**
Fizyolojik belirtiler 0484 0798 L 0,586 0,629
.000** .000** .000** .000**
Beceri ile ilgili kaygi 0,501 0,822 0,586 1 0,722
.000** .000** .000** .000**

Psikolojik durum 0,527 0,960 0,629 0,722 1

.000** .000** .000** .000**

**p< 01

Tablo 17 degerlendirildiginde, yazma kaygisi ile konugma kaygisinin orta diizeyde ve anlamli
derecede iligkili oldugu sdylenebilir. Yine yazma kaygisi, konugsma kaygisinm tiim alt boyutlariyla da
orta diizeyde ve anlamli derecede iligkilidir.

Sonug, Tartisma ve Oneriler

Calisma sonucunda, 6gretmen adaylarinin anlatim becerilerine yonelik kaygi diizeylerinin hem
konusma hem de yazma becerisi icin diisiik diizeyde oldugu tespit edilmistir. Bu sonucun, 6gretmen
adaylarmi gelecegin 6gretmenleri olarak disiindiigiimiizde memnuniyet verici oldugu soylenebilir.
Ogretmen adaylarinin konusma kaygilarma iligkin alanyazinda yer alan arastirmalara goz atildiginda
su sonuglarla karsilagilmaktadir: Temiz’in (2015) bulgulari, farkli branglarda pedagojik formasyon
alan 6gretmen adaylarinin konusma kaygilarinin ¢ok az diizeyde oldugu seklindedir. Calisma grubu
sadece Tiirkge O0gretmeni adaylarindan olusan farkli ¢alismalarda da arastirmacilar (Kardas, 2015;
Liile-Mert, 2015; Sen, 2017), Tiirkce 6gretmeni adaylarmin konusma kaygilarmin diisiik oldugunu
belirlemiglerdir. Dering6l (2018) ve Tolun’un (2019) smnif 6gretmeni adaylartyla, Durmus ve Bas’in
(2016) ise sosyal bilgiler 6gretmeni adaylariyla yaptiklar arastirmalarin sonuglar1 da adaylarin diistik
bir diizeyde konugma kaygisi yasadiklar1 yoniindedir. Suroglu-Sofu (2012) ise, 6gretmen adaylarinin
konusma kaygilarini inceledigi ¢alismasinda, adaylarin orta diizeyde konusma kaygist yasadiklari
sonucuna ulagmistir.

Arastirma sonucunda, dgretmen adaylarinin konusma kaygilart gibi yazma kaygilarinin da
diisiik seviyede oldugu dile getirilmistir. Ogretmen adaylarinin yazma kaygilarinin arastirildigi diger
calismalarin sonuglar1 ise su sekildedir: Iseri ve Unal (2012) ile Demir ve Cift¢i (2019), Tiirkge
Ogretmeni adaylarinin; Kalayci ve Erdogan (2017) ise hem Tiirkge hem de sinif 6gretmeni adaylarinin
yazma kaygilarmin diisiik oldugunu tespit etmislerdir. Uriin-Karahan’in (2017) bulgular ise, Tiirkce
Ogretmeni adaylarmin yazma kaygilarinin yiiksek oldugu seklindedir. Kusdemir, Sahin ve Bulut
(2016) ise, simf Ogretmeni adaylarinin yazma kaygilarmin orta diizeyde oldugu sonucuna
ulagmislardir.

Calismada, cinsiyetin 0gretmen adaylarinin konusma kaygilarinin toplam puani lizerinde
anlaml bir etkisi olmadig1 sonucuna ulasilmistir. Bu sonug, Ozkan ve Kinay’m (2015) bulgulariyla
ortigmektedir. Ayrica Tirkge Ogretmeni adaylarinin konugma kaygilar1 {izerinde yapilan
arastirmalarin (Baki ve Karakus, 2015; Kardas, 2015; Liile-Mert, 2015; Sen, 2017) sonuglar1 da
konusma kaygisinin cinsiyete gére anlamli diizeyde farklilasmadigi yoniindedir. Durmus ve Bas’in
(2016) sosyal bilgiler 6gretmeni adaylariyla ve Deringdl’tin (2018) smif 6gretmeni adaylariyla
yiiriittiikleri ¢aligmalarda da cinsiyetin konusma kaygisina anlamli bir etkisi olmadigi goriiliir.
Suroglu-Sofu (2012) ile Baki ve Kahveci’nin (2017) sonuglari ise, kadin 6gretmen adaylarinin
konusma kaygilarinin erkek Ogretmen adaylarindan anlamli derecede daha yiiksek oldugunu
seklindedir.

Ancak bu ¢alismada, konusma kaygisinin fizyolojik belirtiler alt boyutunda cinsiyete gore bir
farklilasma goriilmektedir. Ortalamalara gore, kadin Ogretmen adaylari, konugmanin fizyolojik
boyutunda erkek 6gretmen adaylarindan daha yiiksek kaygi diizeyine sahiptir. Bu sonug, Gomleksiz ve
Kog¢-Deniz’in (2019) Tiirkge ve ilkdgretim matematik 6gretmeni adaylartyla, Tolun’un (2019) ise sinif
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Ogretmeni adaylartyla yiiriittiikleri calismalarin bulgulariyla bire bir Ortiismektedir. Bahsi gecen
caligmalarda da cinsiyete dayali farklilasma sadece fizyolojik belirtiler alt boyutunda olup kadin
O0gretmen adaylarmin daha fazla konusma kaygisina sahip olduklar1 seklindedir.

Calisma sonucunda, cinsiyetin Ogretmen adaylarinin yazma kaygilar1 iizerinde anlamh
derecede etkisi olan bir degisken oldugu anlasilmistir. Sonuglar, kadin 6gretmen adaylarinin erkeklere
gore daha fazla yazma kaygisina sahip oldugu seklindedir. Demirel’in (2019) ¢alismasinin sonuglari
ise, bu sonucun tersi yonde olup erkek dgretmen adaylarinin daha fazla yazma kaygisina sahip oldugu
seklindedir. Alanyazinda yer alan ve genellikle Tiirkge ve/veya simf Ogretmeni adaylariyla
gerceklestirilen bircok ¢alismada (Demir ve Ciftgi, 2019; Iseri ve Unal, 2012; Kalayci ve Erdogan,
2017; Karakaya ve Ulper, 2011; Kusdemir, Sahin ve Bulut, 2016) ise cinsiyetin yazma kaygisini
anlaml derecede etkilemeyen bir degisken oldugu sonucuna ulagiimigtir.

Arastirma sonucunda, konusma kaygisi ile yazma kaygisinin 6gretmen adaylarinin egitim
aldiklari ana bilim dallarma gore farklilasmadigr soylenebilir. Konugsma kaygilarina iliskin
alanyazindaki farkli ¢alismalarda (Suroglu-Sofu, 2012; Temiz, 2015) da benzer sekilde Ogretmen
adaylarinin alanlariin konusma kaygilarina anlamli bir etkisi olmadigi goriiliir. Calismada farkli
boliimlerde egitim alan 6gretmen adaylarinin kaygi diizeyleri i¢in hesaplanan tek anlamli farklilik;
konusma kaygisinin beceri ile ilgili kaygi alt boyutundadir. Sonuglar, bahsi gegen bu alt boyutta,
matematik &gretmenligi adaylarmin Ingilizce 6gretmeni adaylarindan daha yiiksek kaygi diizeyine
sahip olduklarin1 gostermektedir. Gomleksiz ve Kog¢-Deniz (2019), ilkdgretim matematik dgretmeni
adaylan ile Tiirk¢e 6gretmen adaylarinin konugma kaygilarimi karsilastirmiglardir. Bu caligmadan
farkli olarak, arastirmacilar karsilastirma sonucunda beceri ile ilgili kaygi diizeyinde bir farklilik
saptamazken konusma kaygisinin toplam puani ve fizyolojik belirtiler ile psikolojik durum alt
boyutlarinda bir farklilagsma tespit etmislerdir. Bulgulari, ilkogretim matematik 6gretmeni adaylarinin
kaygi diizeylerinin daha yiiksek oldugu seklindedir. Ancak Tiirk¢e 0gretmeni adaylar1 bu ¢alismaya
dahil edilmediginden sonuglarda bire bir bir kiyaslama yapmak dogru olmayacaktir. Diger taraftan su
da soOylenebilir ki konugmaya yonelik kaygt diizeyi; iki ¢alismada da sayisal grupta bulunan bir ana
bilim dali ile dil egitimi verecek 6gretmen adaylar1 arasinda farklilasmig ve sayisal gruptakilerin daha
yiiksek kaygi diizeyine sahip oldugu sonucuna ulagilmigtir.

Ozkan ve Kinay’in (2015) sonuglari, alanlarin konusma kaygisinin toplam puani ile beceri ile
ilgili kaygi ve psikolojik durum alt boyutlarinda etkili oldugu yoniindedir. Calismalarinda, tim
boyutlar i¢cin en diisiik kaygi diizeyinin dil egitimi alan 6gretmen adaylarinda oldugunu belirtirler.
Temiz’in (2013) miizik 6gretmeni adaylar ile Tiirkge 6gretmeni adaylarinin konugma kaygilarim
karsilagtirdigi ¢alismasinda ise, Tiirkce Ogretmeni adaylarimin anlamli derecede daha fazla kaygi
diizeyine sahip oldugu saptanmistir.

Arastirma sonuglari, yazma kaygismin 6gretmen adaylarinin ana bilim dallarina goére
farklilasmadig1 yoniindedir. Bu sonu¢ Kalayct ve Erdogan’in (2017) bulgulariyla ortiismektedir.
Demirel (2019) ise, Tiirkge 6gretmeni adaylarinin yazma kaygilarinin diger 6gretmen adaylarina gore
anlaml derecede daha diisiik oldugunu belirtir.

Caligma sonucunda, dgretmen olmay1 istemedikleri halde 6gretmenlik egitimi alan adaylarin
konusma kaygilar ile konugsma kaygisinin alt boyutlarindan psikolojik duruma iliskin kaygilarinin
anlamli derecede yiiksek oldugu anlasilmistir. Ogretmen olmay1 isteme durumu dgretmen adaylarmin
yazma kaygisi lizerinde ise anlamli bir fark olusturmamaktadir.

Caligmanin sonuglari, 6gretmen adaylarmin bir yilda okuduklar1 ortalama kitap sayilarinin
konugma kaygisinin toplam puani ile beceri ile ilgili kaygi ve psikolojik durum alt boyutlarinda etkili
oldugunu gostermektedir. Daha az kitap okuyan 6gretmen adaylarinin kaygi diizeylerinin daha yiiksek
oldugu anlagilmistir. Kardag’in (2015) calismasinda da ikinci dili Tiirkce olan g¢ok dilli Tiirk¢e
Ogretmeni adaylarinin konusma kaygilarmin bir yilda okuduklar kitap sayisina gore farklilastigi tespit
edilmistir. Sen (2017) ise calismasinda, okuma sikliginin Tiirkce 6gretmeni adaylarinin konugma
kaygilar1 lizerinde anlaml bir etkisi olmadig1 sonucuna ulagmistir. Arastirmadaki sonuglar, 6gretmen
adaylarinin yazma kaygilarmin bir yilda okuduklari ortalama kitap sayisina gore anlamli sekilde
farklilasmadig1 seklindedir. Iseri ve Unal’m (2012) bulgular: da okunan kitap sayisinin Tiirkge
Ogretmeni adaylarinin yazma kaygilarina etkisi olmadig1 yoniindedir.
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Arastirmanin sonuglari, diksiyonun diizgiin olmadigini diisiinen &gretmen adaylarinin
konusma kaygilarinin, tiim alt boyutlarda ve toplam puanda, daha yiiksek diizeyde oldugu yoniindedir.
Akkaya (2012), 6gretmen adaylarinin konusma sorunlarini belirledigi ¢aligmasinda, bu sorunlarin
biiyiik bir boliimiiniin ses, ton, vurgu ve telaffuz yanlislarindan kaynaklandigmi tespit etmistir. Bu
sonuglardan hareketle, bransi ne olursa olsun lisans egitimi sirasinda 6gretmen adaylarina diksiyon
ve/veya giizel konugsma derslerinin verilmesinin faydali olabilecegi sdylenebilir. Cilinkii her bir
Ogretmen aday1, 6gretmenligi sirasinda etkili ve giizel konusmaya, kelimeleri dogru telaffuz etmeye,
ses tonunu 1iyi kullanip dogru vurgu yapmaya ihtiya¢ duyacaktir. Alacaklar1 bu egitimle diksiyonlar1
konusunda daha ¢ok 6z giiven duyabilecekler ve bu durum da konusma kaygilarinin azalmasina vesile
olabilecektir.

Sonuglar degerlendirildiginde, daha 6nce bir topluluk Oniinde konusma yapmamis olan
Ogretmen adaylarinin kaygi diizeylerinin, konusma kaygisinin toplam puani ile beceri ile ilgili kaygi
ve psikolojik durum alt boyutlarinda daha yiiksek oldugu anlasiimaktadir. Ozkan ve Kinay’in (2015)
sonuglar1 da daha 6nce herhangi bir resmi térende konusma yapmamis olan 6gretmen adaylarmin
konusma kaygi puanlarinin tiim alt boyutlarda ve toplam puanda yiiksek oldugu yoniindedir. Akkaya
(2012) ¢alismasinda, topluluk karsisinda konusurken heyecanlanmanin 6gretmen adaylarinin en fazla
belirttigi konusma sorunlarindan oldugunu tespit etmistir. Iscan ve Karagdz (2016) ise, Tiirkce
Ogretmeni adaylarinin topluluk karsisinda konusmada yeterli pratige sahip olmamalarinin konusma
kaygilarinin yiiksek c¢ikmasinin nedenlerinden biri olabilecegini belirtir. Bu baglamda, meslek
hayatlarin1 bir grup 6grenci oniinde konusarak yiiriitecek olan 6gretmen adaylarinin topluluk 6niinde
konusmay1 lisans yillarinda tecriibe etmelerinin fayda saglayacagi soylenebilir. Egitim fakiiltesinde
tiim ana bilim dallarinin ilk y1l miifredatinda yer alan Tiirk Dili I ve Tiirk Dili II derslerinin haftada bir
saatinin uygulamaya cevrilmesi 6gretmen adaylarina bu agidan yarar saglayabilir.

Caligma sonuclari, yazma aligkanhiinin  yazma kaygisi tlizerinde etkili oldugunu
gostermektedir. Zorunda olmadik¢a yaz1 yazmayan 6gretmen adaylarinin yazma kaygilarinin ara sira
yazan dgretmen adaylarindan daha yiiksek bulunmustur. Iseri ve Unal (2012) da Tiirkge dgretmeni
adaylartyla yiiriittiikleri calismalarinda, yazma siklig1 azaldikca yazma kaygismin arttigini tespit
etmiglerdir. Bu sonuglar, yazma kaygist bulunan 6gretmen adaylarmin vakit bulduk¢a yazma aktivitesi
yaparak bu kaygiyi diisiirebilecekleri seklinde yorumlanabilir.

Aragtirmada, ortaokul ve lise yillarinda yapilan yazili anlatimin sikliginin 6gretmen
adaylarinin yazma kaygilari iizerinde etkili oldugu sonucuna ulasilmistir. Her iki egitim donemi i¢in
de yapilan yazili anlatim etkinligi sayis1 arttikca yazma kaygilarmin diistiigii goriilmektedir. Bahsi
gecen yillarda hi¢ yazili anlatim galismasi yapmamis olan 6gretmen adaylarinin ise en yiiksek diizeyde
yazma kaygisina sahip olduklar1 anlagilmaktadir. Bu sonuglar da yine fazlaca yapilan yazma
calismalarinin yazma kaygisini diislirecegini belirtir niteliktedir.

Caligmanin sonuglar1, yazma kaygisi ile konusma kaygisinin orta diizeyde ve anlamli derecede
iligkili oldugu yoniindedir. Ayrica yazma kaygisi, konusma kaygisiin tiim alt boyutlariyla da orta
diizeyde ve anlamli derecede iligkilidir.
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