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Abstract

Keywords

Education systems need to be updated and changed depending on the reasons
such as the development of technology and easier access to information. Due to
the change and update of the education systems, the curriculums that guide the
education also change. Teachers who are the implementer of the curriculums are
directly affected by the changes in curriculums. This research, which aims to
evaluate the views of the classroom teachers on the change in curriculums, was
planned as a phenomenological research, one of the qualitative research methods.
The research group consists of 21 classroom teachers working in primary schools
in Samsun. The interview form prepared by the researcher was used to collect the
research data. The obtained data were made meaningful by using content
analysis technique. NVivo package program was used to model the findings
obtained from the analysis. According to the findings, curriculums should meet
the needs of the individual and the society. While making curriculum changes
based on scientific and technological developments, cultural and national values
are expected to be taken into account. It is understood that teachers are not
sufficiently involved in the curriculum change process and the changes in
curriculums are not considered positive enough. It is believed that the reasons for
curriculum changes are based on the views of the MEB staff and the time
interval of the changes are frequent. It is also understood that the changes are not
suitable for meeting the human qualities needed by the country.
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Introduction

Countries are in an effort to educate individuals for their future and seek new solutions to the
problems they encounter in the education system. New strategies and methods are being researched for
individuals to benefit from the education they receive in the most beneficial way. (Butakin and Ozgen,
2007). Education systems that want to make individuals better equipped need new approaches
(Siinkiir, Aribas, Ilhan, and Siinkiir, 2012). Individuals, who are the outputs of education systems,
should gain some skills and attitudes in order to be able to understand the world and to adapt to change
by progressing towards self-realization (Karadag, 2012). While setting educational goals, taking into
account the social-cultural structure and the economic priorities of the country, systems that can be
sustained for many years should be worked on. (Yildiz and Yildiz, 2016).

Education systems have become a structure that must be updated due to the rapid progress and
change of information, technology and science. The updating of education systems cannot be done
without changing the curriculums that act as the guide of the system. It is thought that it will be easier
for education to reach the desired goals and objectives with the curriculum prepared according to the
needs (Ciray, Kiiciikkyilmaz, & Giiven, 2015). While explaining the education, it cannot be considered
independent from the curriculum. Curriculum features help teachers increase their knowledge of
specific teaching topics. Based on this, one can be more flexible in new situations (Davis & Krajcik,
2005).

Curriculums serve as a guide for the education system. For the first time, the curriculum,
which is the Latin concept that defines the oval-shaped running track on which race cars race in Rome,
has started to be used in education meaning “the followed path”(Oliva, 1988, s. 4). While societies
raise individuals, they start to question their curriculums with certain standards (Egan, 1978). Since
curriculum development is not a static process, it is not possible for such activities to remain the same
(Kelting-Gibson, 2005). It is not possible for the curriculum that put into practice without preparing
the necessary conditions and infrastructures to achieve the expected success. We can see this situation
in the curriculums that were removed from the application before (Aykag, 2007). The fulfillment
status of educational institutions can only be determined as a result of the evaluation of the
curriculums they implement with the participation of all their stakeholders (Yiiksel, 2010). With the
change and development of the world, the need for trained human sources that countries need is
changing day by day. In order to meet the human qualifications that countries need, education systems
and curriculums, which are the guides of education systems, need to be changed.

A feature of the education system in Turkey is also known to have been exposed to frequent
changes to the system. It has become a necessity for societies to achieve scientific and technological
advances that are rapidly emerging in the world (Gegit, 2008). According to Sahin (2009), Turkey's
curriculum development history was started in 1924 and updated many times during the history of the
Republic, depending on the need and replaced if necessary. In the 1926 curriculum, in addition to the
titles of the courses, there are important details that need to be taken into account in the process of the
purpose and subjects. In addition, concepts such as life science that takes place in the report of John
Dewey when he was in the invitation of Turkey are included in this curriculum (Sahin, 2009). In 1930,
the Village Schools Curriculum was prepared in order to educate the students in the village according
to the conditions and needs of the village, in a way to adhere to the principles of the city schools’
curriculum (Tekigik, 1992). The 1948 curriculum was implemented for 20 years. The basis of the 1948
curriculum was the production of knowledge, and the goals of education were divided into four
according to national education: social, personal, human relations and economic (Sahin, 2009). In
Turkey, due to the impact of the constructivist approach towards the end of 1990s, a large-scale study
was carried out to create new primary education curriculums in 2004. (Erdogan, Kayir, Kaplan, Unal,
and Akbunar, 2005). In 2005, the constructivist approach was taken as a basis by abandoning the
behavioral approach in primary education curriculums (Sahin, 2009). The curriculums put into
practice by adopting a constructivist approach in 2005 have received criticism from some aspects. It
has been argued that the new curriculum emerged as a result of the view that human beings should be
seen as a capital in the globalizing world and that this capital should be developed (inal, 2006). Most
of the educators continued to teach in the way they were used to, despite the newly created approach
and curriculum. As the curriculum changes were not accepted, they were not implemented (Bas,
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2011). Achieving the expected success of newly created curriculums based on needs is as important
as the process of creating them. Good processing of recommendations and feedback, including all
stakeholders of the revised or newly created curriculum, contributes to success (Mitchell, 2016). It is
known that after 2005, changes were made in the curriculums in 2009, 2015, 2017 and 2018.

In Turkey, changing all curriculums in 2005, although presented as a revolutionary project, it
did not achieve the expected impact and success in all areas of the country. Especially, the curriculum
of many courses started to change in 5 years after 2005 due to the continuity of educational
inequalities with the size of the country, the perspective of the teacher dimension to the curriculum
change or the state of readiness and political effects. 2018 has been one of the years in which
important changes were experienced in the curriculum in our education history. It is inevitable to
change the curriculum depending on the needs of the society with the rapid development of science
and technology. The implementation process of the curriculum is as important as the changing
process. After the development of the curriculum, the most important factor for success in the
application process is the attitudes of the teachers towards the implementation of the curriculum. In
this study, it is aimed to reach the following sub-goals in order to evaluate the opinions of classroom
teachers on the change of curriculum, which is one of the main components of educational activities;
what features a curriculum should have, implementation period of the curriculums, factors to be
considered in curriculum changes, teacher participation in curriculum changes, positive aspects of
curriculum changes, causes of curriculum changes in Turkey, frequency of curriculum changes,
suitability for the human qualifications the country needs in the change of curriculum, problems the
curriculum is expected to solve, preparation of suitable conditions in schools for the changes in
curriculum, suitability of the new curriculum for scientific and technological developments,
orientation process for the change of the curriculum, lessons that need a curriculum change and how
an ideal curriculum should be.

Method
Research Model

Phenomenology design, one of the qualitative methods, was used in this study, which aims to
evaluate the opinions of classroom teachers on the change of curriculum. Sources of access to data in
phenomenology design consist of individuals who live and experience the subject (Biiyiikoztiirk,
Cakmak, Akgiin, Karadeniz, & Demirel, 2017).

Working group

In determining the study group, a sample was formed from classroom teachers with at least 15
years of professional experience by using the criterion sampling method, one of the purposive
sampling methods. Purposive sampling is the selection of situations suitable for the purpose of the
research (Biiyiikoztiirk et al., 2017). Participants are 21 classroom teachers, 7 women and 14 men who
have at least 16-20 years and at most 36-40 years of experience and are between 39 and 62 years old.
12 of the teachers consider themselves professionally competent, 7 consider themselves moderately
competent and last 2 teachers consider themselves incompetent.

Data Collection Tools

A semi-structured interview form consisting of 14 questions prepared by the researchers was
used to collect the research data. Semi-structured interviews can combine both simple alternative
answering and in-depth data collection on the subject under investigation (Biiylikoztiirk et al., 2017).
The interview form created was examined in detail by the researchers and took its final form by taking
the opinions of 2 professors and senior classroom teachers.

Reliability and Validity Studies

Two different analyzes were made and compared with each other during the analysis process
in order to ensure the reliability of the data. During the coding process of the data obtained as a result
of the interviews, 2 different encoder analysis and the percentage of agreement between them (79%) is
an issue that increases the reliability. In order to ensure the validity of the interviews with the
participants, the interview recorded on the computer during the interview was asked to be read and
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approved by the participant. In addition, the opinions of the participants were supported by direct
guotations.

Collection of Data

The research data were collected during the 2018-2019 academic year, by having 30 to 45
minutes of interviews with classroom teachers working in primary schools in Samsun, by typing on
the researcher's computer.

Analysis of Data

The research data were made meaningful by using the content analysis technique. This
analysis method can be defined as a systematic and renewable analysis technique in which a text is
summarized with smaller content categories by coding within certain rules (Biiyiikoztiirk et al., 2017).
NVivo package program was used to model the findings.

Results

In this part, findings regarding the opinions of classroom teachers on the change of curriculum
are included.

Findings Regarding the Features that a Curriculum Should Have

The first question of the research is “What features do you think a curriculum should have?”
The answers given by the participants to the question are shown in Figure 1, Figure 2, Figure 3 and
Figure 4.

Features of the
curriculum

Individual features Social features Structural features

Figure 1. The features that a curriculum should have

According to the answers given by the classroom teachers, the features of the curriculum were
divided into three upper categories. These categories are individual features, social features and
structural features.
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Individual features
of the curriculum

Being suitable

Meeting the o ‘Pfrowdlrjg Raising ethical Being f:ompatible Raising productive
needs of the e et i MATON students with the individuals
student to students generation Z

of the children

Figure 2. The individual features that a curriculum should have

The individual features of the curriculum according to the participants' answers are; meeting
the needs of the student(f:9), being suitable for the development of the children(f:3), providing
information to students(f:2), raising ethical students(f:2), being compatible with the generation Z(f:1),
raising productive individuals(f:1). Some of the participants who gave their opinions about the
individual features of the curriculum are as follows.

(CT-7) “The curriculum should emphasize the individual characteristics of the student. Raising good
individuals is more important than gaining a profession. Curriculums should prioritize raising good
moral individuals.” (Raising ethical students).

(CT-4) “A curriculum should be suitable for the developmental period of the child. There are great
difficulties in achieving the achievements and goals in the curriculums prepared without considering
the development period of the student.” (Suitable for the development of the children).

Social features of

the curriculum

“"' > v A A

Meeting the Being Being suitable =~ Being suitable Being
needs of the national for history for developing democratic
society and spiritual and culture technology and secular

Figure 3. The social features that a curriculum should have

The social features of the curriculum according to the participants' answers are; meeting the
needs of the society(f:4), being national and spiritual(f:4), being suitable for history and culture(f:2),
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being suitable for developing technology(f:2), being democratic and secular(f:1). Some of the
participants who gave their opinions about the social features of the curriculum are as follows.

(CT -9) “The curriculum should convey the history, culture, living together and the past of the country
to the students. ” (being national and spiritual).

(CT -21) “The curriculum should create a world of philosophy, taking into account the realities,
geography, culture, history and ideals of the country.” (being suitable for history and culture).

Structural features
of the curriculum

/ ] "\ \ \\
\ \ N
\ \
/ ¢ \ \ :
X % - v v P u N
Adhering to
Simple Functional  Scientific Innovative  Universal Realistic  Regional Atatiirk's Continuous
ideas

Figure 4. The structural features that a curriculum should have

The structural features of the curriculum according to the participants' answers are;
simple(f:3), functional(f:3), scientific(f:6), innovative(f:6), universal(f:3), realistic(f:1), regional(f:2),
adhering to Atatirk’s ideas(f:2), continuous(f:1). According to the participants, the most repeated
opinion was that the curriculums were innovative and scientific. Some of the opinions of the
participating classroom teachers are given below.

(CT -10) “A curriculum should prepare the individual for life, be purified from unnecessary
knowledge and skills.” (functional).

(CT -12) “The frequency of change in a curriculum is very important. It should not change and it
should be continuous.” (continuous).

Findings Regarding the Implementation Period of the Curriculum

The analysis results of the answers given to the question “How many years do you think a
curriculum should be implemented on average? Why?” are given in Figure 5.
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Figure 5. Implementation period of the curriculums

According to the analysis results of the answers given regarding the implementation period of
the curriculum, the durations of the implementation of a curriculum are; 12 years(f:2), 5 years(f:1), 20-
30 years(f:1), at least 8 years(f:2), 10 years(f:4), 15 years(f:2), at least 20 years(f:2), updating when
necessary according to scientific and technological developments(f:7). According to the participants,
the most repeated and remarkable opinion was “updating when necessary according to scientific and
technological developments”. Some opinions are as follows.

(CT -2) “It must be at least 8 years because children must finish school with the curriculum they
started. For example, we started with handwriting, but now we have moved to basic letters. This
situation causes children to be badly affected.” (At least 8 years).

(CT -5) “A curriculum should not change for a person from kindergarten to higher education, but it
should be updated according to the changing and developing technology and science.” (Updating
when necessary according to scientific and technological developments).

Findings regarding the factors to be considered in curriculum changes

The analysis results of the answers given to the question “What factors should be taken into
consideration when making a curriculum change? ” are given in Figure 6.
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Figure 6. Factors to be considered in curriculum changes

According to the teachers' answers, the most repetitive factor that should be considered in the
process of changing the curriculum is “being suitable for technological developments” (f:7). The other
factors are; being suitable for culture and value judgments(f:4), being suitable for age, environmental
and physical conditions(f:4), meeting the needs of individuals and society(f:3), taking teachers'
opinions(f:3), containing usable information(f:3), training people in accordance with state
policies(f:1), offering equal opportunities(f:1), good evaluation of old curriculum results(f:1), being
suitable for the examination system(f:1). Some opinions regarding the factors to be considered in
curriculum changes are as follows.

(CT -1) “It should definitely be in contact with the countryside, not with the central cities. Ideas
should be taken from the countryside and there should be dialogue. In other words, the opportunities
between the school in Ankara, Cankaya and the school in Samsun, Alagam are not the same. It does
not provide equal opportunity, so it should be suitable for the conditions.” (Offering equal

opportunity).

(CT -16) “The cultural structure, folklore and music of the society should be taken into consideration.
Foreign countries make a computer game and they can affect your culture badly because of those who
play this game. There must be games about our culture and history. It should be the game that
digitizes the culture. It should transfer culture using technology.” (Being suitable for culture and value
judgments).

Findings Regarding the evaluation of teacher participation in curriculum changes

The analysis results of the answers of the classroom teachers given to the question “How do
you evaluate the teacher participation in curriculum changes in Turkey?” are given in Figure 7.
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Figure 7. Evaluation of teacher participation in curriculum changes

According to the teachers' answers, the most repetitive opinion about the evaluation of teacher
participation in curriculum changes is “changing the curriculum without teacher participations™ (f:13).
Other opinions are; disregarding of teachers because they think they are ignored(f:3), fast and frequent
changes in the curriculum(f:3), taking teacher opinions in the last 5 years(f:2), short periods of pilot
implementation(f:1), ensuring teacher participation by holding adequate workshops(f:1). Some
thoughts about this topic are below.

(CT -3) “Curriculums are presented to teachers when they are already prepared. We are informed
after the curriculum is made. More effective results will occur if the curriculum is presented to us
before it changes. Teacher participation is not enough right now ”. (changing the curriculum without
teacher participation).

(CT -18) “I think there is no teacher participation. Survey to schools etc. I have never witnessed it.”
(changing the curriculum without teacher participation).

Findings regarding the positive aspects of curriculum changes

The analysis results of the answers of the classroom teachers given to the question “Which
aspects of curriculum changes do you find positive?” are given in Figure 8.
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Figure 8. Positive aspects of curriculum changes

According to the opinions of the participants, “no positive aspects” was the most repetitive
opinion. Other opinions are; updating information(f:5), changes based on technology(f:4),
simplification(f:3), considering teachers' views(f:2), being student-centered(f:2), meeting the changing
needs of society(f:1), giving importance to values education(f:1). Some teachers' views on the positive
aspects of the curriculum are listed below.

(CT -14) “I find it positive in terms of updating the information. In other words, updating the
available information. I find it positive to remove unnecessary information. We are getting away from
stereotyped information.” (Updating information).

(CT -20) “There was a huge problem with handwriting. In this country, we find it positive to change
the curriculum based on technology, but 1 find it negative to change it before the product comes out.”
(Changes based on technology).

Findings regarding the causes of curriculum changes in Turkey

The analysis results of the answers of the classroom teachers given to the question “What are
the reasons for curriculum changes in Turkey?” are given in Figure 9.
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Figure 9. The causes of curriculum changes in Turkey

According to the opinions of teachers about the curriculum changes in Turkey, the most
repetitive opinion is “views of the MEB staff” (f:14). In addition to this, changing technology(f:4),
changes in educational sciences(f:3), student failure(f:3), interests and needs(f:3), social
expectation(f:2), new jobs(f:1) are the other opinions. The remarkable answers given by some
participants are as follows.

(CT -15) “It may be that interests and needs are not met. Curriculums for the formation of social
expectations are being changed.” (Interests and needs).

(CT -20) “The feedbacks of the education system require updating. The curriculum is changed
depending on the minister-oriented education policies. The new curriculum is changing with the new
management.” (Views of MEB staff).

Findings regarding the frequency of curriculum changes

The analysis results of the answers of the classroom teachers given to the question “How do
you evaluate the implementation period of the curriculum and change frequency in Turkey?” are given
in Figure 10.

The frequency of
curriculum changes

Constantly changing

Ghianging 6o Changing is normal as it does not

often is not right
meet the need

Figure 10. The frequency of curriculum changes

According to the answers of the teachers about the frequency of change in the curriculum, the
following results have been found; changing too often is not right(f:18), changing is normal(f:2),
constantly changing as it does not meet the need(f:1). The remarkable answers given by some
participants are as follows.
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(CT -21) “Changes are made very often, but it should not be done this way, existing exam systems may
force this change. Because it is interconnected.” (changing too often is not right).

(CT -9) “The curriculum is not suitable for the frequency of change. When curriculums are constantly
changing, the results are bad. We academically audit the outcome of the curriculum.” (Changing too
often is not right).

Findings regarding the suitability for the human qualifications the country needs in the
change of curriculum

The analysis results of the answers of the classroom teachers given to the question “How do
you evaluate the suitability for the human qualifications the country needs in the change of
curriculum?” are given in Figure 11.

Suitability for the human qualifications the country
needs in the change of curriculum

Not suitable Suitable Partially suitable

Figure 11. Suitability for the human qualifications the country needs in the change of curriculum

According to the participant answers on this topic, findings are listed as “not suitable(f:16),
suitable(f:4), partially suitable(f:1)”. It is an important finding that the majority of the classroom
teachers who participated in the research found the suitability for the human qualifications the country
needs in the change of curriculum, low or not suitable at all. The remarkable answers given by some
participants are as follows.

(CT -11) “First of all, while raising people, the aim should be individuals who will meet the needs of
the society. We have enough workforce and we need ethical people to do this job. Curriculums in

recent years address this need. Especially putting values education in curriculums is very effective.”
(Suitable).

(CT -4) “We are an agricultural society, but we are constantly moving away from agriculture. This
situation is not suitable for our education system. There used to be village institutes. Now there are no
teachers in the village and the villagers are not trained. The closure of schools in the village had a
negative impact on our education system.” (Not suitable).

Findings regarding the problems the curriculum is expected to solve

The analysis results of the answers of the classroom teachers given to the question “Which
problems of the country or individuals should curriculums aim to solve? ” are given in Figure 12,
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Figure 12. Problems the curriculum is expected to solve

According to the participants, the first problem that curriculum have to solve is inability to get
a job and profession(f:15). Other opinions are; inability to develop in social and artistic fields(f:4),
inability to catch up with the era(f:4), morality(f:3), inability to meet the talents and desires of the
individual(f:3), inability to be together(f:2), inability to communicate(f:1). Some answers given by
some participants are as follows.

(CT -5) “We should solve the problem of society's inability to unite and strengthen the unity of
people.” (Inability to be together).

(CT -19) “It should be aimed at solving the problems of individuals in the field of acquiring a
profession. What professions are there in the developing time and technology? It should be geared
towards the professions of the future. First of all, it should solve the job problems.” (Inability to get a
job and profession).

Findings regarding the preparation of suitable conditions in schools for the changes in
curriculum

The analysis results of the answers of the classroom teachers given to the question “Are
suitable conditions prepared in schools for the changed curriculums?” are given in Figure 13.
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Figure 13. Preparation of suitable conditions in schools for the changes in curriculum

According to teachers' opinions, the most recurring opinion on the preparation of schools for
curriculum changes is the lack of sufficient physical conditions and tools(f:14). Other findings are; not
being prepared(f:3), late preparation(f:3), being prepared(f:2), teachers do not have sufficient
knowledge(f:1), pilot trials are not accurate(f:1). The remarkable answers given by some participants
are as follows.

(CT -20) “Absolutely, appropriate conditions are not prepared in schools. So even if they are
prepared, they are late. Tools arrive at schools late. Teachers do not have enough knowledge and
skills to use it either.” (Not being prepared).

(CT -3) “It is a mistake to try the curriculum developed by choosing a pilot school because this
experience cannot be transferred to other schools. It cannot be disseminated with a pilot study.
Schools are not prepared for changes. It is taught to a few people from each school, but nobody
updates themselves.” (Pilot trials are not accurate).

Findings regarding the suitability of the new curriculum for scientific and technological
developments

The analysis results of the answers of the classroom teachers given to the question “Are new
curriculums suitable for scientific and technological developments?” are given in Figure 14.
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Figure 14. Suitability of the new curriculum for scientific and technological developments

According to the opinions of the participants, the most repetitive opinion is “not suitable(f:8)”.
Other opinions are; conditions of the schools are not suitable(f:7), suitable(f:7), partially suitable(f:2),
teachers do not have the skills to implement(f:1), suitable but problems in implementation(f:2). The
responses of some participants are as follows.

(CT -19) “For example, if we are to explain based on ourselves, science and social studies are
suitable. When we look at the themes, there is the answer to the exact question you said. We process
technology tools for rights and responsibilities in social studies.” (Suitable).

(CT -2) “New curriculums are suitable, but pardus operating system is used on smart boards. In some
cases, trouble happens. Although new curriculums are prepared in accordance with technological
development, there are problems in implementation.” (School conditions are not suitable).

Findings regarding the orientation process for the change of the curriculum

The analysis results of the answers of the classroom teachers given to the question “How do
you evaluate the orientation process of the curriculum changed?” are given in Figure 15.
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Figure 15. Orientation process for the change of the curriculum

According to the answers of the classroom teachers, most of the teachers think that the stages
related to the orientation process in the curriculum change are unsuccessful(f:11). Other views are;
making only short introduction(f:6), limited and not appealing to all teachers(f:3), teachers not
fulfilling their responsibilities(f:1). Some remarkable answers given by some participants are as
follows.

(CT -17) "It provides in-service training to teachers, but it is limited and not all teachers can be
addressed." (limited and not appealing to all teachers).

(CT -12) “The change has come from the top. Later, it is applied without teachers being trained.
There is a short introduction. There are no application examples. No teacher knows how to implement.
There should be advisor teachers. The report should be prepared in the process.” (making only short
introduction).

Findings regarding the lessons that need a curriculum change

The analysis results of the answers of the classroom teachers given to the question “In which
lessons are the curriculum changes needed mostly? Why?” are given in Figure 16.
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Figure 16. Lessons that need a curriculum change

According to the answers of the classroom teachers, the lesson most in need of a curriculum
change is Social studies(f:10). Also, other opinions are; Science(f:9), Math(f:8), Turkish(f:7), Visual
arts(f:3), Games and physical activities(f:3), Science and Technology(f:3), Religious culture and
ethics(f:1). It is a significant finding that 6 of the participants think that all lessons(f:6) need a change
in their curriculums. Some comments of the participants are as follows.

(CT -8) “It should be done in social studies and science. Society must adapt to today's changing
world." (Social studies, Science).

(CT -1) “There should be changes in the curriculum mostly in the fields of mathematics and science
because mathematics and science are directly related to technology. Since catching up with
technology is possible with mathematics and science, these lessons need to be changed.” (Science,
Mathematics).

Findings regarding the ideal curriculum

The analysis results of the answers of the classroom teachers given to the question “How
should a curriculum be to say “Yes, this curriculum is definitely for me”” are given in Figure 17.
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Figure 17. The features an ideal curriculum should have

The most prominent opinion among the opinions of classroom teachers about how the ideal
curriculum should be is “program that meets the needs of students and society(f:6)” There are also
some classroom teachers who think that the features listed below are also needed; program based on
scientific basis(f:4), program that teaches by doing and living(f:3), program based on advanced
technology(f:2), program that raises ethical individuals who maintain our culture(f:2), program that
develops interests and talents in life(f:2), program with national and international characteristics(f:2),
program to get a job(f:1). Some opinions are as follows.

(CT -10) “It should meet the interests and needs of the society. If it is evaluated in terms of students, it
should prepare students for life by considering the values of society. It must meet the family's
expectations on the children. The program should guide the family through the child. It should inform.
So it should develop the family." (Being a program that meets the needs of students and society)

(CT -6) “The child should be at the forefront, reflect the value of the society, simple language, few
gains, and each class should start with the things they need to learn and be built accordingly. The
problem of the society must be found and formed to solve problems." (Being a program that meets the
needs of students and society)”

Discussion, Conclusion and Suggestions

As there are no other study trying to analyze the opinions of teachers, especially classroom
teachers, about the change of curriculum was found in the literature, this study has been created and as
a result, the features that the curriculum should contain were collected under three main headings.
These features are the individual, social and structural features of the curriculum. Considering the
individual features of the curriculums, meeting the needs of the student, being suitable for the
development of the children, providing information to students, raising ethical students, being
compatible with the generation Z and raising productive individuals are emphasized by classroom
teachers. In terms of social characteristics, the following features are stated by classroom teachers;
meeting the special needs of the society, being national and spiritual, being suitable for history and
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culture and for developing technology, being democratic and realistic. And for the structural features
that the curriculum should contain according to classroom teachers, the findings are listed as simple,
functional, scientific,, innovative, universal, realistic, regional, continuous and adhering to Atatiirk’s
ideas.

According to the participants, the most expected features of the curriculums are that they
should be scientific and innovative. Rapid changes and developments in social and cultural life,
science and technology cause changes in the qualities needed by the society and the individual. This
change reveals the need for updating and renewing the curriculum which will ensure the training of
individuals who will have the qualities required by the age. (https://setav.org/). According to Bal
(2008), continuous improvement in technology and knowledge requires change in the field of
education as in other fields of societies. Accordingly, individuals should prioritize contemporary
values such as being multilingual and cultured, globalization, motivation, lifelong education, multi-
channel education and learner-centered education. She stated that the curriculums were affected the
most by the changes made in the field of education depending on these situations.

Participant teachers' views on the change frequencies of the curriculum are as follows; 12
years, 5 years, 20-30 years, at least 8 years, 10 years, 15 years, at least 20 years, must be updated when
necessary according to scientific and technological developments. While changing the curriculums,
following factors need to be considered; being suitable for technological developments, culture and
value judgments, age, environmental and physical conditions, meeting the needs of individuals and
society, taking teachers' opinions, containing usable information, training people in accordance with
state policies, offering equal opportunities, good evaluation of old curriculum results and being
suitable for the examination systems. Individuals and society have expectations from curriculums in
some basic subjects. In order for individuals to adapt to developing and changing conditions and to
protect the cultural and moral values of the society, it is expected that the curriculum will meet these
needs. Akengin (2008), emphasized that curriculum should be functional and meet the needs of the
society.

According to the classroom teachers, these findings are revealed about the process of change
of curriculum; changing the curriculum without teacher participations, disregarding of teachers
because they think they are ignored, fast and frequent changes in the curriculum, taking teacher
opinions in the last 5 years, short periods of pilot implementation, ensuring teacher participation by
holding adequate workshops. According to Basaran(1978), there are many problems in the preparation
of curriculums in Turkey. The most important of these is that the Ministry acts alone while preparing
the curriculum. The opinions of teachers, universities and parents are not included at all.
Understanding and questioning the updated or renewed curriculum by teachers and expressing the
difficulties they encounter will help the effective implementation of the curriculum and identify and
resolve the difficulties in the curriculum (Karaman and Karaman, 2016).

The positive aspects of the curriculum changes by classroom teachers are as follows; updated
information, changes based on technology, simplification, considering teachers' views, being student-
centered, meeting the changing needs of society, giving importance to values education. In addition,
the most repetitive opinion is that there is no positive aspect of the curriculum changes. In their
studies, Akdeniz and Pani¢ (2012) reveal changes and developments as time goes on with the
development of science and technology. Developed countries, who know how important the current
experience, knowledge exchange and development is, have revealed that they update their curriculum
in this direction every five years.

The reasons for changing the curriculum by the classroom teachers are as follows; in
particular, views of the MEB staff, changing technology, changes in educational sciences, student
failur), interests and needs, social expectations, new jobs. Changes in the curriculum can take place at
various time intervals. The views of the MEB administrators or changes in other fields may cause this.
However, according to the developing technology and science, changing the curriculum when needed
may be the most efficient curriculum change process for a healthier progress of the education process.
The importance of establishing the education system not as a political party or government policy but
as a long-term state policy is recognized by everyone. If the Turkish nation determines an education
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policy based on these qualities, it can reach the level of contemporary civilization
(http://devlet.com.tr).

The participants stated that they did not find the frequency of change in the curriculum correct,
considering that the curriculum changes very often. In addition, some teachers who gave their opinions
on this topic found the frequency of curriculum change to be normal and the curriculum was
constantly changing because it did not meet the needs. One of the most important problems that
curriculums have to solve is seen as providing individuals with a job and a profession. Other issues
need to be solved are; inability to develop in social and artistic fields, inability to catch up with the era,
morality, inability to meet the talents and desires of the individual, inability to be together, inability to
communicate. Considering the situation of preparing schools for this change while changing the
curriculum, first of all, we encountered the lack of sufficient physical conditions and course materials
in accordance with the new curriculum in schools. Besides, according to the opinions of classroom
teachers, the following views have emerged; schools are not prepared, late preparation, partially
prepared, teachers do not have sufficient knowledge and pilot trials are not accurate. Mitchell (2016)
emphasized that trainings should be organized including the resources of application and teaching-
learning tools related to new curriculums. MEB should not be too hasty in the policies it develops
regarding education, it should be very careful, it should think twice in the process it will take a step,
when it will make a statement on a subject. Accordingly, it can be said that the counselors and the
educators nearby will have a role (http://www.gonuldergisi.com/).

Classroom teachers’ views about suitability of the curriculum for scientific and technological
developments are “not suitable, conditions of the schools are suitable, suitable, partially suitable,
teachers do not have the skills to implement and suitable but problems in implementation. Aksu (2008)
explained that the lack of physical infrastructure and lack of technological products in the
implementation of the curriculum made it difficult to successfully implement the newly developed
curriculum. Aksu (2008) explained that the lack of physical infrastructure and lack of technological
products in the implementation of the curriculum made it difficult to successfully implement the newly
developed curriculum.

Classroom teachers find the adaptation process after the curriculum change unsuccessful. In
addition, there are some other opinions for the same topic such as making only short introductions,
orientation process is limited and it does not appeal to all teachers and even though the activities are
successful, teachers are not fulfilling their responsibilities. Akdeniz and Pani¢ (2012) stated that
putting the curriculum into practice without waiting for teachers to have sufficient knowledge about
the curriculum and without in-service training causes teachers to have problems in practice. It is a
negativity that the teachers who are the implementers of the curriculum do not receive any training for
the new curriculum, and therefore the teachers do not know the system they will implement (Akengin,
2008). Providing teachers with in-service training about the new curriculum and with knowledge and
activities are of great importance for the implementation of the curriculum (Aksu, 2008). It should not
be forgotten that the most important factor in the implementation of the curriculum is the trained
educator, and it should be ensured that the curriculum is introduced with teachers and experts by
establishing cooperation with the university and the Ministry of National Education, even if it is late
(Duru & Korkmaz, 2010).

Regarding the characteristics of an ideal curriculum, it is the most common opinion among
classroom teachers that there should be a curriculum that meets the needs of students and society. In
addition, other expected curriculum features are; a program based on scientific basis, a program that
teaches by doing and living, a program based on advanced technology, a program that raises ethical
individuals who maintain our culture, a program that develops interests and talents in life, a program
with national and international characteristics, a program to get a job. Providing vocational training to
teachers who are actively continuing their jobs and equipping them with activities and skills related to
the new curriculum is very important for the implementation of the newly developed curriculum. It
can be argued that the content of the courses taught at universities should be created according to the
new curriculum to be implemented and processed in accordance with this content in order to
implement the curriculum successfully and in accordance with its purpose. The initial implementation
process of new curriculums can be seen as a difficult process which takes time. The fact that the first
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implementation processes of new curriculums are a difficult process emerges as problems arising from
administrators, teachers, students, curriculums and schools. According to Aksu (2008), projects should
be created in cooperation with National Education Directorates and Faculties of Education. It can be
thought that it would be beneficial to continuously evaluate the efficiency and effectiveness of the
newly implemented curriculums. Continuous feedback should be obtained from the teachers who
implement the curriculums, and changes to the curriculums should be made based on this point.

It is very important to associate the old and new curriculum with the continuity of the skills
and values desired to be acquired by students. (Demir, 2016). The innovations made in the curriculum,
process and application areas of education show that the applied training does not meet the expected
needs(Kress, 2000). The role of teachers who are practitioners in the success of the curriculums is very
important. While developing curriculums, local differences should be taken into account and adequate
publicity with stakeholders is of great importance (Karaman & Karaman, 2016). It is an obligation that
talented individuals from all segments of the society participate in the preparation of the curriculums.
In particular, teachers are expected to have a say in the process of creating curriculums that they
implement (Basaran, 1978). In order for the development and change of new curriculums to be made
at certain standards, the teachers who are the implementers of the curriculum should evaluate with
integrity and continuity (Butakin & Ozgen, 2007). In order for the curriculums to be used with
maximum benefit, the infrastructure needs of the teachers should be met, the philosophy of the new
curriculum should first be comprehended to the teachers, and the necessary trainings should be
organized for the effective use of technological tools and equipment (Gelen & Beyazit, 2007). Courses
and seminars should be organized to enable teachers to use and assimilate new curriculums efficiently,
and to evaluate the student correctly in the educational process (Bal, 2008). Although curriculums are
sufficient in terms of features such as content, purpose, vision and approaches, they cannot be valid
when educational institutions are not sufficient. It is the teachers who will implement the curriculum in
educational institutions (Tekbiyik & Akdeniz, 2008). Considering the opinions of classroom teachers
on the change of curriculum, suggestions about the change process of the curriculum are presented
below.

e While preparing a new curriculum, it should fully meet the needs of the student in order to
benefit fully from the curriculum to be developed. For this reason, individual needs of
students should be prioritized in curriculums.

¢ More opinions should be obtained from teachers in order to ensure more participation of
teachers in the curriculum change process. The teachers of the courses whose curriculum
will be changed should be interviewed using technological possibilities to get an idea
about their problems and expectations. Thanks to the developing technology on this
subject, the opinions of more teachers should be involved.

e While changing the curriculum, attention should be paid to whether the education system
meets the needs or not. In today's world, jobs and professions are changing rapidly. At this
point, future jobs and professions should be taken into account while changing the
curriculum.

e Prior to changing the curriculum, emphasis should be placed on financial initiatives aimed
at improving the conditions of the schools to be implemented. Although the curriculums
are suitable for technological developments, schools may not meet these conditions. For
this reason, schools should be prepared more for the innovations that the curriculum will
bring.

e In order for curriculum to meet the social needs, needs should be investigated in depth
before developing a curriculum.

e The curriculum, which is expected to meet the needs, should be strong in terms of
simplicity, functionality and scientificity.

¢ While changing the curriculum, attention should be paid to the developments in the field
of science and technology and the most important changes rather than the period applied.

e While the curriculum is changing, care should be taken to consider cultural values together
with the requirements of the age.
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degisikliklerin {ilkenin ihtiyaci olan insan niteliginin karsilamaya uygun olmadig1
ogretmenlerce degerlendirilmektedir.
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Giris

Ulkeler gelecekleri igin bireyleri egitme ¢abasi i¢inde olup egitim sistemi i¢inde karsilastiklar:
sorunlara yeni ¢Oziimler aramaktadirlar. Bireylerin aldiklar1 egitimden en iist diizeyde faydalanmasi
i¢in yeni strateji ve yontemler arastirilmaktadir (Butakin ve Ozgen, 2007). Bireyleri daha donanimli
hale getirmek isteyen egitim sistemleri yeni yaklagimlara ihtiyag duymaktadir (Siinkiir, Aribas, Ilhan
ve Siinkiir, 2012). Egitim sistemlerinin ¢iktis1 olma 6zelligi tasiyan bireyler diinyay1 anlayabilme ve
kendilerini gerceklestirme yolunda ilerleyerek degisime ayak uydurmalari i¢in bazi beceri ve tutumlari
kazanmalidir (Karadag, 2012). Egitim hedefleri olusturulurken, sosyal-kiiltiirel yap1 ve iilkenin

ekonomik oncelikleri goz oniine alinarak uzun yillar siirdiiriilebilecek sistemler tizerinde ¢aligilmalidir.
(Yildiz ve Yildiz, 2016).

Egitim sistemleri glinlimiizde bilgi, teknoloji ve bilimin hizli ilerlemesine ve degismesine
bagl olarak giincellenmesi zorunlu olan bir yap1 haline gelmistir. Egitim sistemlerinin giincellenmesi
sistemin kilavuzu gorevini gdren programlar degistirilmeden yapilamaz. ihtiyaca uygun hazirlanmig
Ogretim programlariyla egitimin istenen hedef ve amaglarina wulasmasmin kolaylasacagi
diisiiniilmektedir (Ciray, Kiiciikyllmaz ve Giiven, 2015). Egitim agiklanirken programdan bagimsiz
diisiinlilemez. Program ozellikleri 6gretmenlerin belirli 6gretim konularinda bilgisini arttirmaya
yardimct olur. Buradan yola ¢ikarak yeni karsilasilan durumlarda daha esnek olunabilir (Davis ve
Krajcik, 2005).

Programlar egitim sistemi igin kilavuz gérevi gérmektedir. Ik defa Roma’da yarig arabalarinin
iizerinde yaristig1 oval bigimdeki kosu pistini tanimlayan Latince kavram olan “curriculum” olarak
karsimiza ¢ikan 6gretim programi “izlenen yol” ya da “izlence” anlaminda egitimde kullanilmaya
baglanmigtir (Oliva, 1988, s. 4). Toplumlar bireyleri yetistirirken belirli standartlara sahip
programlarini sorgulamaya baslarlar (Egan, 1978). Program gelistirme duragan bir siire¢ olmadigi igin
bu tiir faaliyetlerin ayn1 kalmasi miimkiin degildir (Kelting-Gibson, 2005). Gerekli kosullar ile
altyapilarin hazirlanmadan uygulamaya konulan 6gretim programinin beklenen basariyr yakalamasi
olanakl goriilmemektedir. Bu durumu daha 6nce uygulamadan kaldirilan programlardan da gorebiliriz
(Aykag, 2007). Egitim kurumlarinin islevlerini ger¢eklestirme durumlari, ancak uyguladiklari egitim
programlarinin tiim boyutlariyla tiim paydaslarinin  katilimiyla degerlendirilmesi  sonucunda
belirlenebilir (Yiksel, 2010). Diinyanin degismesi ve gelismesiyle birlikte iilkelerin ihtiyaci olan
yetismis insan ihtiyac1 her gecen giin degismektedir. Ulkelerin ihtiyaci olan insan niteligini kargilamak
amactyla egitim sistemleri ve egitim sistemlerinin kilavuzu olan &gretim programlarinin degismesi
gerekmektedir.

Tiirkiye egitim sisteminin bilinen bir 6zelligi de sik araliklarla sistem degisikliklerine maruz
kalmig olmasidir. Diinyada hizla karsimiza c¢ikan bilimsel ve teknolojik ilerlemeleri yakalamak
toplumlar i¢in zorunluluk haline gelmis durumdadir (Gegit, 2008). Sahin’ e (2009) gore Tiirkiye’nin
miifredat gelistirme tarihi 1924 senesinde baglamis olup durum ve ihtiyaglara bagli olarak Cumhuriyet
tarihi boyunca pek ¢ok kez giincellenmis ve gerektiginde degistirilmistir. 1926 programinda derslerin
adlarina ek olarak amag¢ ve konularin islenisi siirecinde dikkat edilmesi gereken 6nemli ayrintilar yer
almaktadir. Ayrica bu programla John Dewey’in Tiirkiye’ye davetinde hazirlamis oldugu raporda yer
alan hayat bilgisi gibi kavramlara yer verilmistir (Sahin, 2009). 1930 yilinda sehir okullar
miifredatinin ilkelerine sadik kalinacak sekilde kdyde okuyan oOgrencilerin kdyiin sartlarna ve
ihtiyaglarina gore yetismesi amaciyla Koy Mektepleri Miifredat Programi hazirlanmistir (Tekasik,
1992). 1948 programu 20 yil boyunca uygulamada kalmis olma 6zelligine sahiptir. 1948 programinda
esas alinan bilgi tretimi olmus ve egitimin hedefleri milli egitime gore toplumsal, kisisel, insan
iligkiler ve ekonomik y6nden olmak {izere dérde ayrilmistir (Sahin, 2009). Tiirkiye’de 1990’11 yillarin
sonuna dogru yapilandirmact yaklasimin etkisine bagli olarak 2004 yilinda yeni ilkogretim
programlar1 olusturulmasi icin genis ¢apli calisma gergeklestirilmistir (Erdogan, Kayir, Kaplan, Unal
ve Akbunar, 2005). 2005 ilkdgretim programlarinda davranigc1t yaklasimdan vazgecilerek
yapilandirmact yaklasim esas almmigtir (Sahin, 2009). 2005 yilinda yapilandirmact yaklagim
benimsenerek uygulamaya konulan programlar bazi acilardan elestiri almistir. Yeni programin
kiiresellesen diinyada insanin bir sermaye olarak goriilmesi ve bu sermayenin gelistirilmesi gerektigi
goriisiiniin  sonucu olarak ortaya ¢iktigi savunulmustur (inal, 2006). Egitimcilerin ¢ogu yeni
olusturulan yaklasima ve programa karsin aligik olduklart sekilde 6gretmeye devam etmiglerdir.
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Yapilan program degisiklikleri kabul gérmedigi icin kagit iistiinde kalmistir (Bas, 2011). Ihtiyaclara
dayali olarak yeni olugturulmus olan programlarin beklenen basariya ulagsmasi programin olusturulma
siireci kadar onemlidir. Revize edilmis veya yeni olusturulmus programin tiim paydaslarinin dahil
edildigi tavsiye ve geri bildirimlerin iyi islenmesi basariya ulasmaya katki saglamaktadir (Mitchell,
2016). 2005 yilindan sonra da Ogretim programlarinda 2009, 2015, 2017 ve 2018 yillarinda
degisiklikler yapildig1 bilinmektedir.

Tiirkiye’de 2005 yilinda tiim dgretim programlarinin degistirilmesi devrimsel bir proje olarak
sunulmus olsa da zaman igerisinde iilkenin her alaninda beklenen etki ve basariyr saglamadigi
anlasilmistir. Ozellikle iilkenin biiyiikliigii ile beraber egitimsel esitsizliklerin siirmesi, dgretmen
boyutunun program degisimine bakis1 ya da hazir olus durumu ve siyasal etkiler sebepleriyle birgok
dersin 6gretim programi daha 2005 yilindan sonra 5 yil gegmeden degismeye baslamistir. 2018 yili da
egitim tarihimizde Ogretim programinda 6nemli degisimlerin yasandigi yillardan birisi olmustur.
Ogretim programlarmin bilim ve teknolojinin hizli gelismesi ile toplumun ihtiyaglarina bagl olarak
degistirilmesi kagimilmaz olmaktadir. Ogretim programlarmin degisim siireci kadar uygulama siireci
de dnemlidir. Ogretim programlarmnin gelistirilmesinden sonra uygulama siirecinde basariya ulasmasi
icin en 6nemli etken uygulayici olan 6gretmenlerin programin uygulanmasina yonelik gdstermis
oldugu tutumlardir. Bu arastirmada egitim-6gretim faaliyetlerinin temel bilesenlerinden olan 6gretim
programlarinin degisimi tizerine simif Ogretmenlerinin goriiglerini degerlendirmek amaciyla bir
Ogretim programinin hangi 6zelliklere sahip olmas1 gerektigi, 6gretim programlariin uygulama siiresi,
ogretim programi degisikligi yapilirken goz oOniinde bulundurulacak faktorler, 6gretim programi
degisikligi siirecine Ogretmen katilimi, O6gretim programi degisikliginde olumlu bulunan yoénler,
Tiirkiye’de ogretim programi degisikligi yapilma sebepleri, 6gretim programi degistirilme sikligi,
program degisikliklerinin iilkenin ihtiyaci olan insan niteliklerine uygunlugu, programin hangi
sorunlar1 ¢ézmesi gerektigi, 6gretim programi degisikligine okullarin hazirlanmasi, 6gretim
programi  degisikliklerinin bilimsel ve teknolojik gelismelere uygunlugu, &gretim
programlarinin  degisikliginde oryantasyon siireci, hangi derslerde O6gretim programi
degisikligine ihtiyac1 duyuldugu ve ideal bir 6gretim programinin nasil olmasi gerektigi alt
amaglarina ulasilmasi hedeflenmistir.

Yontem
Arastirma Modeli

Ogretim  programlarmin  degisimi  iizerine  simuf  Ofretmenlerinin  goriislerinin
degerlendirilmesini amaglayan bu arastirmada nitel yontemlerden olgubilim deseni kullaniimistir.
Olgubilim deseninde verilere ulasilan kaynaklar konuyu yasayan ve deneyim eden bireylerden
olusmaktadir (Biiyiikoztiirk, Cakmak, Akgiin, Karadeniz ve Demirel, 2017).

Calisma Grubu

Caligma grubunun belirlenmesinde amagli 6rneklem yontemlerinden &lgiit 6rneklem yontemi
kullanilarak en az 15 yil mesleki tecriibeye sahip sinif dgretmenlerinden 6rneklem olusturulmustur.
Amagcli 6rneklem aragtirmanin amacina uygun durumlarin secilmesidir (Biytikoztirk vd., 2017).
Katilimeilar en az 16-20 en fazla ise 36-40 yil mesleki tecriibeye sahip, yaslar1 en az 39 en fazla 62
olan 12 6gretmenin mesleki anlamda kendisini yeterli gordiigii, 7 6gretmenin kendini orta derecede
yeterli gordiigil, 2 6gretmenin ise kendini mesleki anlamda yetersiz gordiigii 7 kadin 14 erkek olmak
iizere 21 smif 6gretmeninden olusmaktadir.

Veri Toplama Aracglart

Aragtirma verilerini toplamak amaciyla arastirmacilar tarafindan hazirlanan ve 14 sorudan
olusan yar1 yapilandirilmis goriigme formu kullanilmistir. Yar1 yapilandirilmis goriismeler hem basit
secenekli cevaplamayr hem de arastirilan konu ile ilgili derinlemesine veri toplanmasini
birlestirebilmektedir (Biiyilikdztiirk vd., 2017). Olusturulan goériisme formu arastirmacilarca ayrintili
olarak incelenmis ve alaninda uzman 2 6gretim iiyesinden ve kidemli sinif 6gretmenlerinden goriis
aliarak son halini almustir.
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Giivenirlik ve Gegerlik Calismalart

Verilerin giivenirligini saglamak amaciyla analiz siirecinde iki farkli analiz yapilmis ve
birbiriyle karsilagtirilmigtir. Goriisme sonucu elde edilen verilerin kodlanmasi siirecinde 2 farkli
kodlayici analizi ve bunlar arasindaki uyum yiizdesi (%79) giivenirligi artirici bir husustur.
Katilimeilarla yapilan goriismelerin gecerliliginin saglanmasi amaciyla goriisme sirasinda bilgisayara
kaydedilen gdriisme katilimciya okutularak onaylamasi istenmistir. Ayrica katilimcilara ait dogrudan
aktarmalarla goriisler desteklenmistir.

Verilerin Toplanmas:

Arastirma verileri 2018-2019 egitim ve Ogretim yili iginde Samsun ilindeki merkez
ilkokullarda gorevli simif 6gretmenleriyle 30 ile 45 dakika siiren goriismeler yapilarak arastirmacinin
yaninda bulundurdugu bilgisayara yazmak yoluyla kayit edilerek toplanmustir.

Verilerin Analizi

Arastirma verileri igerik analizi teknigi kullanilarak anlamli hale getirilmistir. Kullanilan bu
analiz yontemi belirli kurallar dahilinde kodlamalar yapilarak bir metnin daha kiiciik icerik
kategorileriyle Ozetlendigi, sistematik ve yenilenebilir bir analiz teknigi olarak tanimlanabilir
(Biiyiikoztiirck  vd., 2017). Bulgularin modellenmesinde ise NVivo paket programindan
yararlanilmistir.

Bulgular

Bu béliimde Ogretim programlarmin degisimi {iizerine sinif O6gretmenlerinin goriislerine
yonelik bulgulara yer verilmistir.

Bir Ogretim Programinin Sahip Olmasi Gereken Ozelliklerine Yénelik Bulgular

Aragtirmanin birinci sorusu olan “Bir égretim programimin hangi ozelliklere sahip olmasi
gerektigini diigiiniiyorsunuz?” sorusuna katilimcilarin verdikleri cevaplara ait bulgular Sekil 1, Sekil
2, Sekil 3 ve Sekil 4’te verilmistir.

Ogretim
Programi
Ozellikleri

Bireysel Toplumsal Yapisal
Ozellikler Ozellikler Ozellikler

Sekil 1. Ogretim programinin sahip olmasi gereken dzellikleri

Smif Ogretmenlerinin verdikleri yanitlara gore oOgretim programinin oOzellikleri ii¢ {ist
kategoriye ayrilmistir. Bu kategoriler programin bireysel 6zellikleri, programin toplumsal 6zellikleri
ve programin yapisal 6zellikleri seklindedir.
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Programin
Bireysel
Ozellikleri

9 f:2 f2 | 1 £1
Ogrencinin Cocugun Bilgiye Ahlakli Z kusagina . :
ihtiyaclarini geligimine ulagtiran ogrenciler uyumlu U;eﬁte:;n:;?{
karsilamasi (‘)’IYQ"" olmasi yetigtirmesi olmasi Yo
masi

Sekil 2. Ogretim programinin sahip olmasi gereken bireysel dzellikleri

Ogretim programinin bireysel 6zellikleri katilimer cevaplarma gore; dgrencinin ihtiyaglarmi
karsilamas1 (f:9), cocuklarin gelisimine uygun olmas1 (f:3), bilgiye ulastiran olmas1 (f:2), ahlakli
ogrenciler yetistirmesi (f:2), Z kusagina uyumlu olmasi (f:1) ve tireten birey yetistirmesi (f:1) seklinde
kategorilere ayrilmistir. Ogretim programlarmnin bireysel &zellikleri hakkinda goriis bildiren bazi
katilimeilarin goriisleri su sekildedir.

(SO-7) “Ogretim programi égrencinin bireysel ozelliklerini én plana ¢ikarmal. Iyi bireyler
yetistirmek meslek kazandirmaktan daha onemlidir. Programlar ahlakli iyi bireyler yetistirmeyi on
planda tutmalr.” (Ahlakli 6grenciler yetistirilmesi).

(SO-4) “Bir égretim programi oncelikle cocugun gelisim donemine uygun olmali. Ogrencinin geligim
donemi dikkate alinmadan hazirlanan programlarda kazamm ve hedeflere ulasmada biiyiik zorluklar
yasaniyor.” (Cocuklarin gelisimine uygun olmast).

Programin
Toplumsal
Ozellikleri

\\\
_Tgplumun Mill ve ) T?nh ve Ge||§§p e
ihtiyaclarini manevi kalture uygun teknolojiye ;
laik olmasi
kargilamasi olmasi olmasi uygun olmasi

Sekil 3. Ogretim programimin sahip olmasi gereken toplumsal 6zellikleri

Ogretim programlarmin tasimas1 gereken toplumsal &zellikleri, toplumun ihtiyacini
kargilamasi (f:4), milli ve manevi olmasi (f:4), tarih ve kiiltiire uygun olmasi (f:2), gelisen teknolojiye
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uygun olmast (f:2), demokratik ve laik olmasi (f:1) seklindedir. Ogretim programmnin toplumsal
Ozellikleri arasinda en ¢ok tekrar eden goriis toplumun ihtiyacin1 karsilamasi ile milli ve manevi
ozelliklere sahip olmasi olarak karsimiza ¢ikmaktadir. Ogretim programinin toplumsal 6zelliklerine
yonelik bazi katilimcilarin goriisleri asagida siralanmustir.

(SO-9) “Ogretim programi iilkenin tarihini, kiiltiiriinii, birlikte yasamayr ve ge¢misini dgrencilere
aktarmali.” (Milli ve manevi olmasi).

(SO-21) “Ogretim programu iilkenin gerceklerini, cografyasim, kiiltiiriinii, tarihini, ideallerini dikkate
alarak bir diinya felsefesi olugturmali” (Tarih ve kiiltiire uygun olmast).

Program
Yapisina Yonelik
Ozellikleri

/ \
\
/ \
/ \
P40 o TN ;
3 f3 8 i6 3 f1 f2 f.2 1
/ \
/ / \\
/ \
: o . : " Atatiirk oo
Yalin Islevsel Bilimsel Yenilikci Evrensel Gergekgi Bolgesel fikirlerine Sirekli
olmasi olmasi olmasi olmasi olmasi olmasi olmasi % olmasi
bagli olmasi

Sekil 4. Ogretim programinin sahip olmasi gereken yapisal dzellikleri

Ogretim programlarin yapisal dzellikleri ise yalin olmasi (f:3), islevsel olmasi (f:3), bilimsel
olmasi (f:6), yenilik¢i olmasi (f:6), evrensel olmasi (f:3), gergekei olmasi (f:1), bolgesel olmasi (f:2),
Atatiirk fikirlerine bagl olmasi (f:2) ve siirekli olmasi (f:1) seklindedir. Katilimcilara gore 6gretim
programlarinin yenilik¢i ve bilimsel olmasi en g¢ok tekrar eden goriis olmustur. Katilimer sinif
Ogretmenlerinin bazi goriisleri asagida verilmistir.

(SO-10) “Bir ogretim programi bireyi hayata hazirlamali, gereksiz bilgi ve becerilerden arindiriimiy
yvalin sekilde olmali.” (Islevsel olmasi).

(SO-12) “Bir ogretim programinin degisim sikhigi cok énemlidir. Siirekli degismemeli ve siireklilik arz
etmeli” (Siirekli olmast).

Ogretim Programlarinin Uygulanma Siiresine Iliskin Bulgular

Siif 6gretmenlerinin “Bir dgretim programimin ortalama ka¢ yil uygulanmas: gerektigini
diistiniiyorsunuz? Neden?” sorusuna verdigi cevaplarin analiz sonuglar1 Sekil 5°te verilmistir.

250



Egitim Kuram ve Uygulama Arastirmalar: Dergisi 2020, Cilt 6, Say1 2, 245-267 Birol SUSAM, Mehmet Kaan DEMIR

Bilimsel ve teknolojik

gelismeye gore
12 yil aerckiiinde 5yil 20-30y1l

guncellenmesi

Ogretim

programinin
uygulanma suresi

Enaz8 Enaz 20
yil 10yl 15yl yil

Sekil 5. Ogretim programlarinin uygulanma siiresi

Ogretim programinin uygulanma siiresine iliskin verilen cevaplarin analiz sonuglarma gore bir
Ogretim programimin uygulanma siiresi; 12 yil (f:2), 5 yil (f:1), 20-30 (f:1) y1l, en az 8 yil (f:2), 10 y1l
(f:4), 15 yil (f:2), en az 20 yil (f:2) ve bilimsel ve teknolojik calismalara gore gerektiginde
giincellenmesi (f:7) seklindedir. Ogretim programinin uygulanma siiresine yonelik 6gretmen goriisleri
arasinda en fazla tekrar eden ve dikkat ¢ekici olan bilimsel ve teknolojik ¢aligmalara gore gerektiginde
giincellenmesi gerektigidir. Baz1 goriisler su sekildedir.

(SO-2) “En az 8 yil olmali ¢iinkii cocuk okulunu basladigi programla bitirmeli. Ornegin biz el yazisi
ile basladik ancak su an diiz yaziya gectik. Bu durum g¢ocuklarin kétii etkilenmesine sebep oluyor.”
(En az 8 y1l).

(SO-5) “Bir égretim programi bir insant anaokulundan yiiksekogretime kadar siiren siire icinde
degismemeli ancak degisen ve gelisen teknoloji ile bilime gore giincellenmeli.” (Bilimsel ve teknolojik
calismalara gore gerektiginde giincellenmesi).

Ogretim Programu Degisikliklerinde Gz Oniinde Bulundurulmas: Istenen Faktirlere
Yonelik Bulgular

Sinif 6gretmenlerinin “Sizce bir dgretim programi degisikligi yapilirken hangi faktérler goz
ontinde bulundurulmalidir?” sorusuna verdigi cevaplari analiz sonuglar1 Sekil 6’da verilmistir.

251



Egitim Kuram ve Uygulama Arastirmalar: Dergisi 2020, Cilt 6, Say1 2, 245-267 Birol SUSAM, Mehmet Kaan DEMIR

Tgknolojik Kullanilabilir bilgi
gelismelere icermesi
uygun olmasi
- . \ Devlet
Kultir ve deger . - / politikalarina
yargilarina uygun ‘ ' uygun insan
olmasi ~ \ / v yefistimesi
-y \ /
Yas cevre ve fiziki ‘ Ogretim programinin . Firsat esitligi
gsarflarauygun  4— %4 —— degisikiiginde goz oniinde — ' > sunmasl
olmasi bulundurulacak faktorler
_ /"/’ e £1
Birey ve — / \ T Eski programin
_ tqplumun - 4 sonuglarinin iyi
ihtiyaclarini e ’ degerlendiriimesi
gidermesi / \
Og_re}n;eqlgﬁn Sinav sistemine
goruslerinin uygun olmasi
alinmasi

Sekil 6. Ogretim programi degisikliklerinde goz 6niinde bulundurulmasi gereken faktorler

Ogretmen cevaplarma gore dgretim programlarinin degistirilmesi siirecinde dikkat edilmesi
gereken faktorlerden en fazla tekrar eden teknolojik gelismelere uygun olmasidir (f:7). Bunun yaninda
kiiltiir ve deger yargilarina uygun olmasi (f:4), yas ¢evre ve fiziki sartlara uygun olmasi (f:4), birey ve
toplum ihtiyaglarini gidermesi (f:3), 6gretmen goriislerinin alinmasi (f:3), kullanilabilir bilgi igermesi
(f:3), devlet politikalarina uygun insan yetistirmesi (f:1), firsat esitligi sunmasi (f:1), eski program
sonuclarinin iyi degerlendirilmesi (f:1) ve siav sistemine uygun olmasi (f:1) diger goriisler olarak
karsimiza gikmaktadir. Ogretim programi degisikliginde dikkat edilmesi gereken faktdrlere yonelik
baz1 goriisler agsagida verilmigtir.

(SO-1) “Kesinlikle merkez ile degil de tasrayla iletisim halinde olmal. Tasradan fikir alimmali
diyalog olmal. Yani Ankara Cankaya’daki okul ile Samsun Alagam ’daki okul arasinda imkanlar ayni
degil. Firsat esitligi saglamiyor bu nedenle sartlara uygun olmali.” (Firsat esitligi sunmasi).

(SO-16) “Toplumun kiiltiirel yapis, folkloru ve miizigi gz éniinde bulundurulmali. Yabanci iilkeler
bir bilgisayar oyunu yapiyor ve bu oyunu oynayanlardan dolayr senin kiiltiiviini kot
etkileyebiliyorilar. Kiiltiiriimiiz Ve tarihimizle ilgili oyunlar olmal. Kiiltiirii dijitallestiren oyun olmali.
Kiiltiirii teknoloji kullanarak aktarmal:.” (Kiiltiir ve deger yargilarina uygun olmasi).

Ogretim Programi Degisikliklerinde Ogretmen Katilimina Yénelik Bulgular

Simif oOgretmenlerinin  “Tiirkiye’de yapilan o6gretim programi degisikliklerine o6gretmen
kattlmini nasil degerlendiriyorsunuz?” sorusuna verdigi cevaplarin analiz sonuglart Sekil 7’de
verilmistir.
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Sekil 7. Ogretim progranu degisikliklerinde 6gretmen katilimimin degerlendirilmesi

Katilimcilarin gretim programina o6gretmen katilimina yonelik goriigleri arasinda en ¢ok
tekrar eden gorlis Ogretmen katilimi olmadan Ogretim programlarimin degistigidir (f:13). Diger
goriigler ise 6gretmenlerin dikkate alinmadiklarini diisiindiikleri i¢in dnemsenmemesi (f:3), programin
hizli ve sik degismesi (f:3), son 5 yilda 6gretmen goriislerinin alindig1 (f:2), pilot uygulama siirecinin
kisa oldugu (f:1) ve yeterli calistay yapilarak Ogretmen katilimmnin saglanmasi gerektigi (fi1)
seklindedir. Bu konudaki bazi goriisler asagida siralanmustir.

(SO-3) “Ogretim programlart égretmenlere hazir sunuluyor. Program yapildiktan sonra biz
bilgileniyoruz. Program degismeden once bize sunulsa daha etkin sonuglar ortaya ¢ikar. Su an
ogretmen katilimi yeterli degil”. (6gretmen katilimi olmadan 6gretim programlarinin degistirilmesi).

(SO-18) “Ogretmen katiliminin hi¢ olmadigimi diisiiniiyorum. Okullara gelen anket vs. hi¢ tanik
olmadim.” (6gretmen katilimi olmadan 6gretim programlarinin degistirilmest).

Ogretim Programi Degisikliklerinde Olumlu Bakilan Yénlere Iliskin Bulgular

Sinif  dgretmenlerinin - “Ogretim  program — degisikliklerinin ~ hangi  yonlerini  olumlu
bulmaktasiniz?” sorusuna verdigi cevaplarin analiz sonuglar1 Sekil 8’de verilmistir.
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Sekil 8. Ogretim program degisikliklerinde olumlu gériilen yonler

Katilimcilarin goriislerine gore 6gretim programi degisikliklerinin olumlu bulunan yoniiniin
olmamasi (f:6) en cok tekrar eden goriis olmustur. Diger goriisler ise bilgilerin gilincellenmesi (f:5),
teknolojiye dayali degismesi (f:4), sadelesmesi (f:3), 6gretmen goriislerinin dikkate alinmasi (f:2),
ogrenci merkezli olmasi (f:2), toplumun degisen ihtiyaglarinin kargilanmasi (f:1) ve degerler egitimine
onem vermesi (f:1) seklindedir. Ogretim programmim olumlu bakilan yénlerine iliskin bazi
Ogretmenlerin gorisleri asagida siralanmistir.

(SO-14) “Bilgilerin giincellenmesi yéniinden olumlu buluyorum. Diger bir séyleyisle kullanilabilir
bilgilerin giincellenmesi. Gereksiz bilgilerin ayiklanmasini olumlu buluyorum. Kaliplagmis bilgilerden
uzaklasiyoruz.” (Bilgilerin giincellenmesi).

(SO-20) “El yazist konusunda ¢Ok biiyiik sorun oldu bu iilkede programin teknolojive dayali olarak
degistirilmesini olumlu buluyoruz ama iiriin ortaya ¢ikmadan degistirilmesini olumsuz buluyorum.”
(Teknolojiye dayali degismesi).

Tiirkiye’de Program Degisikliklerinin Sebeplerine Iliskin Bulgular

Sinif 6gretmenlerinin “Tiirkiye 'de 6gretim programi degisikligi yapilmasinin sebepleri sizce
nelerdir?” sorusuna verdigi cevaplarin analiz sonuglar1 Sekil 9’da verilmistir.

254



Egitim Kuram ve Uygulama Arastirmalar: Dergisi 2020, Cilt 6, Say1 2, 245-267 Birol SUSAM, Mehmet Kaan DEMIR

Tirkiye'de Ogretim
Programi Degisikligi
Yapilma Sebepleri

£14 f4 3 3 f3 2 f1
/ / / | \ \\
[
< :
MEB Z Egitim Sm s g
P t[:?lf;: ESIN baggz?:lllﬁl ihltliglagx ng:l:r\::ﬂ meYsle:lller
gorusleri degisimler

Sekil 9. Ogretim progranu degisiklerini etkileyen sebepler

Ogretmenlerin Tiirkiye’de 6gretim progranu degisikligi sebeplerine yonelik goriislerine gore
en ¢ok tekrar eden goriis MEB kadrosunun goriisleridir (f:14). Buna ek olarak degisen teknoloji (f:4),
egitim bilimlerindeki degisimler (f:3), 6grenci basarisizligi (f:3), ilgi ve ihtiyaglar (f:3), toplumsal
beklenti (f:2) ve yeni meslekler (f:1) seklindedir. Baz1 katilimcilarin verdigi dikkat ¢ekici yanitlar su
sekildedir

(SO-15) “ligi ve ihtiyaclart karsilayamamast olabilir. Toplumsal beklentinin olusmasina yonelik
programlar degistiriliyor.” (1lgi ve ihtiyaglar).

(SO-20) “Egitim sistemini doniitleri giincelleme gerektiriyor. Bakan odakl egitim politikalarina bagl
olarak program degistiriliyor. Yeni yonetimle yeni program degisiyor.” (MEB kadrosunun gorisleri).
Ogretim Programlarinin Degistirilme Stkhgina Iliskin Bulgular

Sinif 6gretmenlerinin “Tiirkiye 'de ogretim programlarin uygulanma siirelerini-degistirilme

stkligint nasil degerlendiriyorsunuz?” sorusuna verdigi cevaplarin analiz sonuglar1 Sekil 10’da
verilmigtir.

Ogretim programinin
degistinime sikhigi

Cok sik Ihhyaca_ cevap
55 S vermediginden
degismesinin dogru Normal bulunmasi siireki
bulunmamasi R .
degistiriimesi

Sekil 10. Ogretim programlarinin degistirilme siklig1

Ogretmenlerin 6gretim programlarmin degisime sikligina yonelik cevaplarina gére cok sik
degismesinin dogru bulunmamasi (f:18), normal bulunmas: (f:2) ve ihtiyaca cevap vermediginden

sirekli degistirilmesi (f:1) seklinde goriisler ortaya ¢ikmistir. Baz1 katilimceilarin verdigi dikkat ¢ekici
yanitlar su sekildedir.
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(SO-21) “Cok siklikla degisiklik yapiliyor ancak boyle yapilmamali, mevcut sinav sistemleri bu
degisiklige zorlayabilir. Ciinkii birbiri ile baglantili.” (Cok sik degismesinin dogru bulunmamasi).

(SO-9) “Program degisme sikhigina uygun degil. Programlar siirekli degistiginde sonuclart kotii
oluyor. Biz programin sonucunu akademik olarak denetliyoruz. (Cok sik degismesinin dogru
bulunmamasi).

égretim Programi Degisikliklerinde Ulkenin Ihtiyact Olan Insan Niteligine
Uygunluguna Iligkin Bulgular

Smif o6gretmenlerinin “Yapilan program degisikliklerinin iilkenin ihtiyaci olan insan
niteliklerine uygunlugunu nasil degerlendiriyorsunuz?” sorusuna verdigi cevaplarin analiz sonuglari
Sekil 11°de verilmistir.

Ogretim Programinin degisikliginde alkenin
ihityaci olan insan niteligine uygunlugu

Uygun olmamasi Uygun olmasi Kismen uygun
olmasi

Sekil 11. Program degisikliklerinin {ilkenin ihtiyaci olan insan niteliklerine uygunlugu

Katilimc1 cevaplarma gore o6gretim programu degisikliginde {ilkenin ihtiyact olan insan
niteligine uygunlugu konusunda karsimiza ¢ikan goriisler uygun olmadigi (f:16), uygun oldugu (f:4)
ve kismen uygun oldugu (f:1) seklindedir. Yapilan program degisikliklerinin iilkenin ihtiyaci olan
insan niteliklerine uygunlugunu arastirmaya katilan smif dgretmelerinin biiyiik ¢ogunlugunun diisiik
gormesi ya da uygun gormemesi dikkat ¢eken onemli bir bulgudur. Bazi katilimcilarin verdigi dikkat
cekici yanitlar su sekildedir.

(SO-11) “Oncelikle insan yetistirirken amag toplumun ihtiyacim karsilayacak bireyler olmali. Bizde
yeterince is giicii var ve bu isi yapacak ahlakly insana ihtiyag var. Son yilarda programlar bu ihtiyaca
yonelik. Ozellikle degerler egitiminin konulmasi oldukga etkili.” (Uygun olmast).

(SO-4) “Tarum toplumuyuz ama tarimdan siirekli uzaklasiyoruz. Bu durum bizim egitim sistemimize
uygun degil. Eskiden koy enstitiisii vardr. Kdyde 6gretmen yok ve koylii egitilmiyor. Koyde okullarin
kapanmasinin egitim sistemimize olumsuz etkileri oldu.” (Uygun olmamasi).

Ogretim Programlarinin Cozmesi Beklenen Sorunlara Iliskin Bulgular

Sinif 6gretmenlerinin “Programlar iilkenin ya da bireylerin hangi sorunlarini ¢ozmeye yonelik
olmalidir?” sorusuna verdigi cevaplarin analiz sonuglart Sekil 12°de verilmistir.
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Sekil 12. Ogretim programlarinin ¢dzmesi beklenen sorunlar

Katilimcilara gore 6gretim programlarinin ¢6zmesi gereken ilk sorun is ve meslek edinememe
(f:15) olarak gorilmiistiir. Ayrica karsimiza ¢ikan goriisler; sosyal ve sanatsal alanda kalkinamama
(f:4), gelisen cag1 yakalayamama (f:4), ahlak (f:3), bireyin yetenek ve isteklerinin karsilanamamasi
(f:3), birlik ve beraberlik i¢cinde olamama (f:2) ile iletisim kuramama (f:1) seklinde karsimiza
cikmaktadir. Bazi katilimeilarin yanitlart su sekildedir.

(SO-5) “Toplumun birlik olamama sorununu ¢ézmeli, insanlarin birlik ve beraberligini
kuvvetlendirmeli.” (Birlik ve beraberlik olamama).

(SO-19) “Bireylerin meslek edinme alamnda sorunlarini ¢ézmeye yonelik olmali. Gelisen zaman ve
teknolojide hangi meslekler var? Gelecegin mesleklerine yénelik olmali. Oncelikle insanlarin ig
problemlerini ¢ozmeli.” (Is ve meslek edinememe).

) Ogretim Programu Degisikliklerinde Okullarda Uygun Kosullar Hazirlanmasina
Iliskin Bulgular

Smif Ogretmenlerinin  “Degistirilen ogretim programlarina okullarda uygun kosullar
hazirlaniyor mu?” sorusuna verdigi cevaplarin analiz sonuglar1 Sekil 13°te verilmistir.
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Sekil 13. Ogretim programi degisikliklerinde okullarda uygun kosullarm hazirlanma durumu

Ogretmenlerin goriislerine gore ogretim programi degisliklerine okullarin hazirlanmasi
konusunda en ¢ok tekrar eden goriis yeterli fiziki sart ve ara¢ olmamasi (f:14) olarak karsimiza
¢ikmaktadir. Ayrica okullarda uygun kosullarin hazirlanmadigir (f:13), ge¢ hazirlandigr (f:3),
hazirlanmasi (f:2), 6gretmenlerin yeterli program degisikligi bilgisine sahip olmadigi (f:1) ve pilot
denemelerin dogru sonu¢ vermedigi (f:1) seklinde goriisler s6z konusudur. Baz1 katilimcilarin verdigi
dikkat ¢ekici yanitlar su sekildedir.

(SO-20) “Kesinlikle okullarda uygun kosullar hazirlanmiyor. Yani hazirlansa da geg ulasiyor. Arag
geregler okullara ge¢ ulasiyor. Ogretmenler bunu kullanmada da yeterli bilgi ve beceriye sahip
degiller.” (Hazirlanamamast).

(SO-3) “Pilot okul segilerek gelistirilen programin denenmesi hata ¢iinkii diger okullara bu deneyim
aktarilamiyor. Pilot ¢calisma ile yayginlastirilamiyor. Okullar degisimlere hazirlanmiyor. Her okuldan
birka¢ kisiye ogretiliyvor ama kimse kendisini giincellemiyor.” (Pilot denemenin dogru sonug
verememesi).

Ogretim Programlarimin Bilimsel ve Teknolojik Gelismelere Uygunluguna Yonelik
Bulgular

Smif 6gretmenlerinin “Yeni dgretim programlary bilimsel ve teknolojik gelismelere uygun
hazirlaniyor mu?” sorusuna verdigi cevaplarm analiz sonuglar1 Sekil 14’te verilmistir.
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Sekil 14. Ogretim programlarinin bilimsel ve teknolojik gelismelere uygunlugu

Katilime1 goriislerine gore en ¢ok tekrar eden goriis, 6gretim programlarinin bilimsel ve
teknolojik gelismelere uygun olmamast (f:8) olarak karsimiza ¢ikmaktadir. Ayrica okullarin
kosullariin uygun olmadig1 (f:7), uygun oldugu (f:7), kismen uygun oldugu (f:2), 6gretmenlerin
uygulayacak becerilerinin olmadigi (f:1) ve uygulamada sikint1 oldugu (f:2) gibi goriisler de karsimiza
¢ikmaktadir. Bazi katilimcilarin verdigi yanitlar su sekildedir.

(SO-19) “Mesela kendimizden yola ¢ikarak agiklayacak olursak fen ve sosyal oOyle, temalara
baktigimizda aynen dediginiz sorunun cevabi var. Sosyal bilgilerde hak ve sorumluluk konusunda
teknoloji aletleri isliyoruz.” (Uygun olmasi).

(SO-2) “Yeni programlar uygun ama akilli tahtalarda pardus isletim sistemi uygulaniyor. Bazi
durumlarda sikinti oluyor. Yeni programlar teknolojik gelismeye uygun hazirlansa da uygulamada
stkintilar oluyor.” (Okullarin kosullar1 uygun olmamast).

Ogretim Programi Degisikliklerinde Oryantasyon Siirecine Yonelik Bulgular

Smif Ogretmenlerinin “Degistirilen Ogretim programlarmin oryantasyon stirecini nasil
degerlendiriyorsunuz?” sorusuna verdigi cevaplarin analiz sonuglar1 Sekil 15’te verilmistir.
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Sekil 15. Ogretim programinin degisikliklerinde oryantasyon siireci

Smif ogretmenlerinin cevaplarina gore ¢ogu Ogretmen Ogretim programi degisikliginde
oryantasyon siirecine iligkin asamalarin basarisiz oldugu (f:11) goriisiindedir. Ayrica yetersiz tanitim
yapildigr (f:6) , sinirli olmasi ve tiim Ogretmenlere hitap etmedigi (f:3) ve Ogretmenlerin
sorumluluklarini yerine getirmedigi (f:1) goriisleri de karsimiza ¢ikmistir. Baz1 katilimeilarin verdigi
dikkat ¢ekici yanitlar su sekildedir.

(SO-17) “Ogretmenlere hizmetici egitim veriyor ama sl kalyor biitiin ogretmenlere hitap
edilemiyor.” (Smirli olup tiim 6gretmenlere hitap etmemesi).

(SO-12) “Degisiklik tepeden oldu. Sonrasinda égretmenler egitime alinmadan uygulaniyor. Kisa bir
tamtim var. Uygulama drnegi yok. Hicbir ogretmen nasil uygulanacagini bilmiyor. Danigman
ogretmenler olmali. Rapor siiregte hazirlanmali.” (Sadece kisa tanitim yapilmast).

Program Degisikligine Daha Cok Ihtiya¢ Duyulan Derslere Yonelik Bulgular

Smif O6gretmenlerinin “Daha ¢ok hangi derslerde 6gretim programi degisikligine ihtiyag
duyulmaktadir? Neden?” sorusuna verdigi cevaplarin analiz sonuglar1 Sekil 16’da verilmistir.

260



Egitim Kuram ve Uygulama Arastirmalar: Dergisi 2020, Cilt 6, Say1 2, 245-267 Birol SUSAM, Mehmet Kaan DEMIR

; Sosyal
Din bilgiler
kaltard Fen
ve ahlak bilimleri
bilgisi If

Bilim ve | 2 -~ :

teknoloji

! .
dersleri 2 Program PN Matematik
degisikligine - . X8
ihtiyag duyulan
—=a dersler
3 \
Oyun ve ' i
fiziki / \I \
etkinlikler @
/ \ Tirkce
\
Gorsel '.
sanatlar Tam
dersler

Sekil 16. Ogretim progranminin degisikligine ihtiya¢ duyulan dersler

Katilimer dgretmenlerin 6gretim programi degisikliginde en ¢ok ihtiya¢ duyulan ders olarak
Sosyal Bilgiler dersini (f:10) gordiikleri anlasilmistir. Ayrica diger gortislere gére Fen Bilimleri (f:9),
Matematik (f:8), Tiirk¢e (f:7), Gorsel Sanatlar (f:3), Oyun ve Fiziki Etkinlikler (f:3), Bilim ve
Teknoloji Dersleri (f:3) ile Din Kiiltiirii ve Ahlak Bilgisi derslerinde (f:1) de program degisikligine
ihtiya¢ duyulmaktadir. Aragtirmaya katilan 6 6gretmenin tiim derslerin (f:6) 6gretim programlarinda
degisiklige ihtiyag var goriigiinii belirtmesi de dikkat ¢eken bir bulgudur. Bazi katilimcilarin verdigi
dikkat ¢ekici yanitlar su sekildedir.

(SO-8) “Sosyal ve fen bilimlerinde yapilmahdir. Giiniimiizde degisen diinyaya toplumun uyum
saglamasi gerekir.” (Sosyal bilgiler, Fen bilimleri).

(SO-1) “Daha ¢ok matematik ve fen bilgisi alaninda program degisiklikleri olmali ¢iinkii matematik
ve fen dogrudan teknolojiyle ilgili. Teknolojiyi yakalamak matematik ve fenle miimkiin oldugu icin bu
derslerde degisiklik yapilmasi gerekiyor.” (Fen bilimleri, Matematik).

Ideal Ogretim Programlarina Yonelik Bulgular

Siif 6gretmenlerinin “Evet, iste bu program tam bana gore olmus” diyebilmek icin bir
ogretim program nasil olmalidir?” sorusuna verdigi cevaplarin analizi Sekil 17°de verilmistir.
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Sekil 17. ideal gretim programinin tagimasi gereken dzellikler

Sinif 6gretmenlerinin ideal 6gretim programinin nasil olmasi gerektigi yoniindeki goriisleri
arasinda 6n plana g¢ikan 6grenci ve toplumun ihtiyaglarini karsilayan program olmasi gerektigi (f:6)
goriigiidiir. Ayrica bilimsel temellere dayanan program (f:4), yaparak yasayarak 6greten program (f:3),
ileri teknolojiye dayali program (f:2), kiiltiirimiizii stirdiiren ahlakli birey yetistiren program (f:2),
hayatin i¢inde olan ilgi ve yetenekleri gelistiren program (f:2), ulusal ve uluslararas1 6zellikleri olan
program (f:2) ile meslek edindiren program (f:1) olmasi gerektigini belirten sinif dgretmenleri de
vardir. Bazi goriisler su sekildedir.

(SO-10) “Toplumun ilgi ve ihtiyaglarim karsilamahidir. Ogrenciler agisindan da degerlendirilecek
olursa ogrencileri toplumun degerleri dikkate alinarak hayata hazirlamalidwr. Ailenin de ¢ocuklar
tizerindeki beklentilerini karsilamalidir. Program c¢ocuk aracthigiyla aileyi yonlendirmelidir.
Bilgilendirmelidir. Yani aileyi gelistirmelidir.” (Ogrenci ve toplumun ihtiyaglarmi kargilayan program
olmasi).

(SO-6) “Cocuk 6n planda olmali, toplumun degerini yansitmali, yalin dil, kazamm sayisi az olmali,
her sinifin temelinde grenmesi gereken seylerle baslayp onun iizere bina edilmeli. Toplumun sorunu
bulunmali ve sorun ¢ézmek iizere olusturulmal.” (Ogrenci ve toplumun ihtiyaclarimi karsilayan
program olmasi).

Tartisma, Sonuc ve Oneriler

Ogretmenlerin, ozellikle de smif 6gretmenlerinin, dgretim programlar1 degisikligi ile ilgili
goriislerini analiz etmeye calisan bagka bir galismaya literatiirde rastlanmadigi igin yapilan bu
arastirmanin sonucunda 0gretim programlarinin barindirmasi gereken o6zellikler ii¢ ana baglik altinda
toplanmigtir. Bu oOzellikler; programin bireysel ozellikleri, programin toplumsal ozellikleri ve
programin yapisal dzellikleri seklindedir. Ogretim programlarinin bireysel dzelliklerine bakildiginda
bireyin kisisel ihtiyaglarin1 kargilayan ve tireten, ahlakli, bilgiye ulasan, Z kusagiyla uyumlu bireyler
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yetistiren ve ¢ocugun gelisim donemine uygun olmasi gerektigi sinif 6gretmenlerince vurgulanmastir.
Toplumsal 6zellikler agisindan ise simnif 6gretmenleri toplumun 6zel ihtiyaglarini karsilamasi, milli ve
manevi Ozellikler barindiran tarihe, kiiltiire ve gelisen teknolojiye uygun demokratik, laik ve gercekei
olmas1 gerektigini belirtmiglerdir. Smif 6gretmenlerine gore 6gretim programlarinin barindirmasi
gereken yapisal Ozelliklere bakildiginda; yalin, islevsel, bilimsel, yenilikgi, evrensel, gergekei,
bolgesel, siirekli, Atatiirk ilke ve inkilaplarina bagli olmas1 beklenmektedir.

Katilimcilara gore Ogretim programlarindan en ¢ok beklenen Ozellikler ise bilimsel ve
yenilik¢i olmasidir. Sosyal ve kiiltiirel hayat, bilim ile teknoloji alanindaki hizli degisiklikler ve
gelismeler toplumun ve bireyin ihtiyag duydugu niteliklerin degismesine neden olmaktadir. Bu
degisim ise cagin gerektirdigi niteliklere sahip olacak bireylerin yetistirilmesini saglayacak olan
programin giincellenmesi ve yenilenmesi ihtiyacini ortaya ¢ikarmaktadir (https://setav.org/). Bal’a
(2008) gore gintimiizde teknoloji ve bilgi alaninda siirekli gelisme olmasi toplumlarin diger
alanlarinda oldugu gibi egitim alaninda da degisimi gerekli kilmaktadir. Buna bagl olarak bireylerin
cok dilli ve kiiltiirlii olma, kiiresellesme, giidiilenme, hayat boyu egitim, ¢ok kanalli egitim ve 6grenen
merkezli egitim gibi cagdas degerleri 6n plana almalar1 gerekir. Bu durumlara bagli olarak egitim
alaninda yapilacak degisikliklerden en fazla egitim programlarinin etkilendigini belirtmistir.

Ogretim programlarinin degisme siirelerine yonelik katilimc1 6gretmen goriisleri 12 yil, 5 yil,
20-30 yil, en az 8 yil, 10 yil, 15 yil, en az 20 yil ile bilimsel ve teknolojik gelismelere gore
gerektiginde giincellenmesi seklindedir. Ogretim programlarmin degistirilmesinde teknolojik
gelismeler, kiiltiir ve sanat, yas, ¢evre ve fiziki sartlar, birey ve toplumun ihtiyaglari, 6gretmenlerin
goriigleri, kullanilabilir bilgi, devlet politikalari, firsat esitligi, eski program sonuglari, iilkenin sinav
sistemine uygun ve yapilacaksa teknolojik gelismelere uygun seklinde olmalidir. Bireyin ve toplumun
bazi temel konularda 6gretim programlarindan beklentileri vardir. Bireylerin gelisen ve degisen
sartlara ayak uydurabilmesi ve toplumun kiiltiirel ve ahlaki deger yargilarii koruyabilmesi igin
Ogretim programlarinin bu ihtiyaglar1 giderecek nitelikte olmasi beklenmektedir. Akengin (2008),
Ogretim programlarin barindirmasi gereken oOzelliklerin baginda iglevsel olmasi ve toplumun
ihtiyaglarini karsilamas1 gerektigini vurgulamstir.

Sinif 6gretmenlerine gore 6gretim programlariin degisim siirecinde O6gretmen katiliminin
yeterli diizeyde saglanmadigi, programin hizli ve eksik degistirildigi, son bes yilda yapilan
degisikliklerde 6gretmen goriislerinin alindigi, program degisikliginde yapilan pilot uygulamanin kisa
siireli oldugu, yeterli calistay yapilarak katki saglanmadigi ve 6gretmenlerin goriisleri alinsa bile
alman gortslerin dikkate alinmadigini diistinerek bu siirecin 6gretmenler tarafindan 6nemsenmedigi
karsimiza ¢ikmaktadir. Basaran’a (1978) gore Tiirkiye'de 0gretim programlarmin hazirlanmasinda
birgok sorun bulunmaktadir. Bunlardan en 6nemlisi, Bakanligin program hazirlarken yalniz basina
davranmasidir. Ogretmenlerin, iiniversitenin ve ana - babalarin gériislerine hemen hemen hig yer
verilmemektedir. Glincellenen ya da yenilenen dgretim programlarinin, dgretmenlerce anlagilmas,
sorgulanmas1 ve karsilastiklar1 zorluklarin dile getirilmesi programin etkili uygulanmasina ayrica

programdaki zorluklarin belirlenmesine ve ¢dziimlenmesine yardimci olacaktir (Karaman ve Karaman,
2016).

Sinif dgretmenlerince dgretim programlarinin degisikliginde olumlu bakilan yoénler; bilginin
giincellenmesi, teknolojiye dayali olarak degismesi, sadelesmesi, Ogretmen goriislerinin dikkate
alinmasi, 6grenci merkezli olmasi, toplumun degisen ihtiyaclarini karsilamasi ve degerler egitimine
onem verilmesidir. Bunun yaninda en ¢ok tekrar eden goriis 6gretim programi degisikliklerinin olumlu
bakilan yoniiniin olmamasidir. Akdeniz ve Pani¢ (2012) yaptiklar1 ¢aligmalarinda, zaman gegtikge
bilim ve teknolojinin gelismesiyle beraber degisim ve gelisimler ortaya ¢ikmaktadir. Mevcut deneyim,
bilgi ve birikimin degisimi ve gelisiminin ne kadar énemli oldugunu bilen gelismis iilkeler bes yilda
bir 6gretim programlarini bu dogrultuda giincellemekte olduklarini ortaya koymuslardir.

Simif Ogretmenlerince Ogretim programinin degistirilme sebepleri MEB kadrosunun
gorislerinin etkisi bagta olmak tlizere degisen teknoloji, egitim alanindaki bilimsel gelismeler, 6grenci
basarisizligy, ilgi ve ihtiyaglar, toplumsal beklenti ve yeni mesleklerin ortaya ¢cikmasina baglanmisgtir.
Ogretim programlarmin  degisiklikleri ¢esitli zaman araliklarinda gerceklesebilmektedir. MEB
yoneticilerinin goriisleri ya da diger alanlardaki degisimler buna neden olabilmektedir. Ancak gelisen
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teknoloji ve bilime gore ihtiya¢ duyuldugunda 6gretim programlarinin degistirilmesi egitim siirecinin
daha saglikli ilerlemesi i¢in en verimli program degisikligi siireci olabilir. Egitimin bir siyasi parti ya
da hiikiimet politikas1 olarak degil, uzun siireli devlet politikas1 olarak olusturulmasinin énemi herkes
tarafindan kabul gormektedir. Tiirk milleti bu niteliklere bagli bir egitim politikas1 belirlemesi
durumunda muasir medeniyet seviyesini yakalayabilir (http://devlet.com.tr).

Katilimcilar, 6gretim programlarinin ¢ok sik degistigini diisiinerek 6gretim programlarinin
degisme sikligmi dogru bulmadiklarini ifade etmislerdir. Bunun yaninda bu konu ile ilgili goriis
bildiren bazi1 6gretmenlerin program degisim sikligin1 normal bulundugu ve 6gretim programlarinin
ihtiyaca cevap vermediginden siirekli degistigi goriisii de karsimiza ¢ikmaktadir. Ogretim
programlarinin ¢ézmesi gereken en 6nemli sorunlardan biri bireylere is ve meslek edindirme olarak
goriilmiistiir. Bunun yaninda sosyal ve sanatsal kalkinma, gelisen ¢agi yakalama, ahlak sorunlari,
bireyin ilgi ve yeteneklerinin karsilanamamasi, birlik ve beraberlik icinde olamama, iletisim
kuramama 6gretim programimin ¢dzmesi gereken sorunlar olarak goriilmiistiir. Ogretim programi
degisikligi yapilirken okullarin bu degisime hazirlanmasi durumu ele alindiginda ilk olarak okullarda
degisen yeni Ogretim programina gore yeterli fiziki sartlar ve ders araclarinin olmamasi durumu
kargimiza ¢ikmistir. Bunun yaninda sinif 6gretmenlerinin goriislerine gore okullarin programlara
hazirlanmamis oldugu, okullarin ge¢ hazirlandigi, okullarin kismen hazir oldugu yaninda
Ogretmenlerin yeterince bilgiye sahip olmamas1 ve pilot denemenin dogru sonu¢ vermemesi goriisleri
de s6z konusudur. Mitchell (2016) yeni programlar ile ilgili uygulama ve 6gretme 6grenme araglarini
kaynaklarini iceren egitimler diizenlenmesi gerektigini vurgulamistir. MEB egitimle ilgili olarak
gelistirdigi politikalarda ¢ok aceleci bir tavir icinde olmamali, ¢ok dikkatli olmalidir, bir adim atacagi
siirec icinde, bir konuda acgiklama yapacagi siliregte iki kez diisiinmelidir. Buna bagli olarak
danigmanlara ve yakinindaki egitimcilere is diisecegi sdylenebilir (http://www.gonuldergisi.com/).

Smif 6gretmenleri 6gretim programlarmin bilimsel ve teknolojik gelismelere uygunlugu
sorusuna da uygun olmadigi, okullarin kosullarinin uygun oldugu, kismen uygun oldugu,
Ogretmenlerin 6gretim programlarini uygulayacak becerilerinin olmadigi ve uygulamada sikintilarin
oldugu gibi goriisler sunmuslardir. Aksu (2008) 6gretim programlarinin uygulanmasinda fiziki altyapi
yetersizligi ve teknolojik iirlinlerin eksik olmasi yeni gelistirilen programin basari ile uygulanmasin
zorlastirdigini agiklamustir.

Sinif 6gretmenleri 6gretim programi degisimi sonrast uyum siirecini basarisiz bulmaktadirlar.
Bunun yaninda sadece kisa tanitim yapildigi, yapilan oryantasyon siirecinin sinirli oldugu, tiim
Ogretmenlere ulagsmadig1 ve diizenlenen faaliyetler basarili olsa da 6gretmenlerin gorevlerini yerine
getirmedigi ile ilgili goriisler karsimiza ¢ikmaktadir. Akdeniz ve Pani¢ (2012), 6gretmenlerin hizmet
ici egitim almadan 6gretim programi hakkinda yeterli bilgiye sahip olmasimi beklemeden programin
uygulamaya konmasit Ogretmenlerin uygulamada problem yasamasinda sebep oldugunu
belirtmislerdir. Ogretim programlarinin uygulayicisi olan &gretmenlerin yeni &gretim programina
yonelik bir egitim almadiklar1 buna bagli olarak 6gretmenlerin uygulayacaklar sistemi bilmemeleri
olumsuzluktur (Akengin, 2008). Ogretmenlere yeni 6gretim progranmu hakkinda hizmet ici egitim
verilerek bilgi ve etkinliklerle donatilmasi programin uygulanmasi agisindan biiyiik 6nem tasimaktadir
(Aksu, 2008). Programin uygulanmasinda en Onemli faktoriin yetigmis egitimci oldugu gozden
kacirilmadan geg de olsa iiniversite ve MEB isbirligi kurarak programin dgretmenler ve uzmanlar ile
tanitilmasi saglanmalidir (Duru ve Korkmaz, 2010).

Ideal bir dgretim programimin zellikleri ile ilgili olarak da simif égretmenleri arasinda 6grenci
ve toplumun ihtiyacim1 karsilayan bir program olmasi gerektigi en fazla katilimecmin ifade ettigi
goriistiir. Ayrica diger beklenen program 6zellikleri; tamamen bilimsel 6zelliklere dayanmasi, yaparak
yasayarak Ogretmesi, ileri teknolojiye dayali olmasi, kiiltiirii siirdiiren ahlakli birey yetistirmesi,
hayatin i¢inden olan ilgi ve yetenekleri gelistirmesi, ulusal ve uluslararas1 6zelliklerinin olmasi ve
meslek edindiren bir 6gretim programi olmasidir.

Gorevine aktif olarak devam eden Ogretmenlere mesleki egitim verilerek, yeni uygulamaya
konulacak programla ilgili etkinlikler ve beceriler ile donatilmasi yeni gelistirilen programin uygulama
acisindan oturtulmasinda oldukca fazla 6nem arz etmektedir. Programin amacina uygun ve basarili bir
sekilde uygulanmasi amaciyla tniversitelerde okutulan derslerin igeriklerinin yeni uygulanacak
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programa gore olusturulmasi ve bu icerige baglh kalinarak islenmesi gerektigi ileri siiriilebilir. Yeni
programlarin ilk uygulanma siiregleri zaman alan zor bir siire¢ olarak goriilebilir. Yeni 6gretim
programlarinin ilk uygulama siireclerinin zor bir siire¢ olmasi idareciler, 6gretmenler, 6grenciler,
program ve okullardan kaynaklanan sorunlar olarak ortaya ¢ikmaktadir. Aksu’ya (2008) gore Milli
Egitim Miidiirliikleri ve Egitim Fakiilteleri igbirligi ile projeler olusturulmalidir. Yeni uygulanmaya
baglanan programlarin verimlilik ve etkinliginin siirekli bir sekilde degerlendirilmesinin yarar
saglayacagi diisiiniilebilir. Programlarin uygulayicisi 6gretmenlerden siirekli sekilde doniit alinmal1 ve
programlar {izerinde yapilacak degisiklikler bu noktadan yola ¢ikilarak yapilmalidir.

Ogrencilere kazandirilmak istenen becerilerin ve degerlerin biitiinliigii ile devamlilig: eski ve
yeni programin iligkilendirilmesi ¢ok 6nemlidir (Demir, 2016). Egitimin miifredat, siire¢ ve uygulama
alanlarinda yapilan yenilikler uygulanan egitimin beklenen ihtiyaci karsilamadigini gosterir (Kress,
2000). Programlarin basariya ulagsmasinda uygulayici olan 6gretmenlerin rolleri olduk¢a onemlidir.
Programlar gelistirilirken yerel farkliliklar dikkate alinmali ve paydaslarla yeterli tanitim yapilmasi
bliyliikk 6nem tasimaktadir (Karaman ve Karaman, 2016). Programlarin hazirlanmasi siirecinde
toplumun tiim kesimlerinden yetenekli bireylerin katilmas1 zorunluluktur. Ozellikle de &gretmenlerin
uygulayicist olduklari programlarin olusturulmasi siirecinde s6z sahibi olmasi beklenmektedir
(Basaran, 1978). Yeni programlarin gelisiminin ve degisiminin belirli standartlarda yapilabilmesi i¢in
programin uygulayicist olan 6gretmenlerin biitiinliik ve siireklilik icinde degerlendirme yapmalari
gerekmektedir (Butakin ve Ozgen, 2007). Programlarin maksimum fayda saglayacak sekilde
kullanilabilmesi i¢in dgretmenlerin altyapi ihtiyaglart giderilmeli, yeni programin felsefesi dncelikle
Ogretmenlere kavratilmali, teknolojik ara¢ ve gereclerin etkin kullanilmasi i¢in gerekli egitimler
diizenlenmelidir (Gelen ve Beyazit, 2007). Ogretmenlerin yeni programlari verimli kullanabilmeleri ve
Ozlimseyebilmeleri, 6grenciyi egitim siireci i¢inde dogru degerlendirebilmelerini amaglayan kurs ve
seminerler diizenlenmelidir (Bal, 2008). Ogretim programlari igerik, amag, vizyon ve yaklagimlari gibi
ozellikler agisindan yeterli olsa da egitim kurumlar1 yeterli olmadiginda gegerliligi olamamaktadir.
Ogretim programlarmi egitim kurumlarinda uygulayacak olan dgretmenlerdir (Tekbiyik ve Akdeniz,
2008). Ogretim programlarmin degisikligi {izerine yonelik simf 6gretmenlerinin goriisleri dikkate
alindiginda 6gretim programi degisim stireci ile ilgili 6neriler asagida sunulmustur.

e Yeni bir dgretim programi hazirlanirken gelistirilecek Ogretim programindan tam fayda
saglanabilmesi i¢in program O6grencinin ihtiyacina tam olarak cevap vermelidir. Bu nedenle
Ogretim programlarinda 6grencilerin bireysel ihtiyaglar1 6n plana alinmalidir.

e Ogretmenlerin 6gretim program degisiklik siirecine daha fazla katilminin saglanmasi
amactyla 6gretmenlerden daha fazla goriis alinmalidir. Program degisikligi yapilacak derslerin
ogretmenleriyle teknolojik olanaklar kullanilarak gériismeler yaparak yasadiklar: sikintilari ve
beklentileri konusunda fikir alinmalidir. Bu konuda gelisen teknoloji sayesinde daha ¢ok
Ogretmenin goriisii ise katilmalhdir.

e Ogretim programi degisikligi yapilirken egitim sisteminin ihtiyacini  Kargilayip
karsilamadigina bakilmasia dikkat edilmelidir. Giinlimiiz diinyasinda is ve meslek alanlari
hizli degisimler gostermektedir. Bu noktada Ogretim programlari degistirilirken gelecekte
olusacak ig ve meslekler gdz dniinde bulundurulmalidir.

e Ogretim programlarmin degistirilmesinden 6nce uygulanacak olan okullarm kosullarmi
iyilestirmeye yonelik mali atihmlara agirlik verilmelidir. Ogretim programlari teknolojik
gelismelere uygun olsa da okullar bu kosullar1 saglanamayabiliyor. Bu nedenle okullar
oncelikle 6gretim programlarinin getirecegi yeniliklere daha ¢ok hazirlanmalidir.

e Ogpretim programlarinin toplumsal ihtiyaclar1 karsilamast amaciyla program
gelistirmeden once ihtiyaglar derinlemesine arastirilmalidir.

o Ihtiyaclar1 karsilamasi beklenen ogretim programinin yalmn, islevsel ve bilimsel
yaninin gii¢lii olmasina dikkat edilmelidir.

e Ogretim programlar1 degisikligi yapilirken uygulanan siireden ¢ok bilim ve teknoloji
alanindaki gelismelere ve goz oniindeki degisimlere dikkat edilmelidir.

e Program degisikliginde kiiltiirel degerlerin cagin gereklilikleriyle birlikte ele
alinmasina dikkat edilmelidir.
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