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The general purpose of education is to raise individuals within advanced
language, mental, social and emotional skills. New approaches and models
are used to achieve this goal. Ineffective, useless practices, one of which is
memorization are avoided in this process. Memorization has been used in the
history of education for a long time. In the past, memorization was considered
as an important method in schools and information was memorized with
constant repetition within this concept. In today's educational approaches,
memorization is regarded as useless and argued because it is not learning, yet
it is the lowest level of the learning process. Memorization includes repeating
information and keeping it in mind for a certain period of time. Later, this
information is forgotten and all efforts are wasted in vain. There is no mental
change in individuals through memorization. Conversely, it causes students to
have mental and physical laziness, whereas learning includes understanding,
thinking, integrating with prior knowledge, producing new information and
applying it. With learning, the individual constantly improves and renews
himself. Therefore, memorization is avoided. Although this issue is
constantly debated among educators, it is known that students in the world
and in our country still tend to memorize. Educators are expected to focus on
qualified education and train individuals who will shape the future of our
country.
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Introduction

Education is one of the most important forces shaping the future of any individual and society.
The way to reach this power is through qualified education. In this process, language, mental and
social skills such as reading, writing, understanding, thinking, questioning, and problem solving are
very important. In addition, 21st century skills such as communication, collaboration, critical thinking,
applying knowledge and skills, integrating with the world, taking social responsibility, innovation and
entrepreneurship are also emphasized. These are determinants of the individual's learning process to
learn and maintaining this throughout their lives, forming broad worldview and directing their future.
With this attitude, new educational approaches and methods are applied in most countries, and existing
practices are systematically evaluated. In this process, effective methods and techniques are
determined; measurements are taken; and useless practices, one of which is memorization, are
abandoned.

Memorization is one of the most frequently discussed topics among educators. Hence, why
does this concept generate so much controversy? Memorization is beyond a simple teaching technique,
it is an application that has extended from past to present and has a long history. This practice around
for years in the world had a good reputation in the past (Maulini, 2016). However, it has faced harsh
reactions in recent years, especially, in the 21st century. Various opinions have been put forward about
benefits and deficits of this practice, which still has some supporters today. Different practices are
observed in instructional approaches and models and teacher training programs regarding this
controversial memorization. The aim of this study is to reveal the difference between memorization
and learning, to determine its historical process and theoretical foundations, to deduce the positive and
negative discussions in the field and the real reasons for this practice. Therefore, firstly, the concept of
memorization is defined, and then several aspects such as fundamental features, historical, cultural,
and conceptual developments, memorization in educational approaches, educational value of
memorization, and its advantages and disadvantages are evaluated.

1. What is Memorization?

Explanations and applications about memorization date back to very old years. Preliminarily,
it was regarded and defended as an important learning method, and then criticized for its deficits. In
some periods, it was tried to make it effective by various techniques, in some it was opposed on the
grounds that it was meaningless and useless. Thus, a series of positive and negative opinions about
memorization emerged in areas such as history, philosophy, and education constitute. Despite all these
debates, memorization has been used in schools for years and has been a method used by most
students.

Memorization in the updated Turkish dictionary is defined as follows:

“]. Storing any learning item or perceptual tools in memory by repeating so as to be remembered
later,

2. Keeping something in mind as it is, and memorizing,”

3. Keeping a text or a word in mind through a full repetition.

4. The ability to memorize and recall,

5. Lessons to be memorized” (TDK Contemporary Turkish Dictionary, 2020).

In foreign language dictionaries, memorization is defined as “the process of repeating or
saying a list or a text without forgetting any word. For instance, poems, texts, word lists,
multiplication tables, etc. are memorized " (Le Grand Dictionnaire Terminologique, 2020).

Memorization doesn’t mean learning by rote. Andrée Letarte, who elucidates this concept as a
legend that should be eliminated in educational studies, underlines the following explanations on
memorization.

“The process and operation of memorization is based on the logical organization of information
in the mind, establisment of relationships between prior knowledge in memory and new information,
and frequently reactivation of the memorized contexts. (Thuot, Ghersi & Dion, 1994).
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As seen, memorization is considered as "the process of repeating information and placing it in
the memory, the ability to keep a text completely in mind, the lesson to be memorized". In other
words, the process and method of placing information in memory, the process and ability to keep them
in mind, and the information to be memorized are called “memorization”. Thus, the concept of
memorization includes not only operation and method, but also process and skill. In education, all
procedures, methods, processes and skills related to memorization are generally considered "learning
by memorization".

1.1. Basic Features of Memorization

Memorization is one of the oldest applications used in education. It is based on two basic
features: repetition and imitation. Information is acquired through repetition, and behavior is acquired
automatically through imitation. In this process, mental skills such as understanding and thinking
remain in the background as underlined below.

Repetition: This practice is generally done by repeating information and events in order,
memorizing the listed items, remembering definitions and concepts, and executing operations and
processes automatically (Basque, Rocheleau, Winer, 1998, p.5). The information to be memorized is
presented orally or written. Since it is easily applied in lessons, there is no problem encountered. It is
widely used in the old behavioral approach. However, since processes such as understanding, thinking,
questioning, combining with the information in the mind are not performed in this way, it is forgotten
in a short time.

Repetition is mandatory and necessary in the memorizing process. It has to be repeated in
order to embed, keep in mind, remember information or event as it is. The repetition process should be
done regularly and conspiratorially. Techniques such as reading aloud, animation, emphasis and
intonation are used for memorizing. This application is also valid for verbal information. In addition,
techniques such as highlighting words in the text to be memorized, underlining, circling them by
colored lines, visuals, enumerating, and putting stars are also utilized. Thus, information is
superficially saved in mind. In order for the student to acquire knowledge or behavior, he is first
asked to repeat it with the teacher and gradually repeat it himself alone.

As seen, mental operations such as understanding, examining, relating, thinking, questioning,
and integrating information with prior knowledge in the mind during memorization remain in the
background. During repetition, only taking information, placing and keeping it in mind come to the
fore. The information received is forgotten after a while. Therefore, according to Bateson (1977),
memorization is the lowest level of the learning process, that is, zero level. This practice is still
included in most courses or classes, but it does not invest contribution to students’ development
(Bateson, 1977). In case the student starts to understand and thinks some of the information he learnt
through memorization, then meaningful learning is activated.

Imitation: When individuals acquire some information, they imitate people around them as a
model. They act exactly what they do. Some of knowledge and skills acquired in daily life happen in
this way. This practice is observed in both animals and humans. For example, a little girl imitates her
mother and dresses her doll and feeds like her. Parrots imitate people's speech and repeat the same
words. This is called imitative learning. Some of its features are as follows:

It is an effective way to replicate a sample or model.

It is based on repetition.

Repetition is mandatory until it reaches a sufficient level.

Low level students have difficulty while imitating (Giines, 2015).

That an individual imitates people around him, acts like them, increasingly resembles them
has caused harsh criticism in education. It is underpined that through this practice, everyone will be
alike, and development and progress will remain limited (Bateson, 1977). Based on these criticisms,
the contribution of learning by imitation to individual development is examined. Lev Vygotsky
explains that there are two types of imitation. The first is "automatic imitation™, which every living
thing can do. The second is “conscious imitation™, which merely humans can do.

411



Journal of Educational Theory and Practice Research 2020, Vol 6, Issue 3, 409-418 Firdevs GUNES

 Automatic imitation is a purely mechanical process based on repeating or duplicating a
behavior. It is enforced through conditioning. Imitation in animals is of this kind. This
imitation is done by trial and error, and it is forgotten soon. This imitation makes no
contribution to the development of people (Bateson, 1977). In particular, it does not affect the
development of students' language, mental, and social skills (Giines, 2015).

* Conscious imitation is a logical and effective imitation, in which learning is realized by
discovering. While imitating, student tries to understand, think, question and explore
processes. Conscious imitation becomes the motor force of the learner's language, mental,
individual and social development. Vygotsky highlights its importance as "Conscious
imitation contributes directly to development and learning" (Giines, 2015).

As seen, automatic imitation is the most primitive way of learning process and has no
contribution for students. Conscious imitation is placed in the primary level of learning process. To
Vygotsky, conscious imitation is realized through natural interaction between teacher and student.
Therefore, conscious imitation is regarded within the concept of modelling and observing.

2. Historical process

The concept of memorization appears in various fields such as literature, education,
philosophy, history and religion in the historical process. These are briefly summarized below.

2.1 Cultural Developments

Since the primitive societies in the world, people have felt the need to learn about what is
happening around them and to tell others what they have experienced. Thus, first communication was
realized with signs, then languages developed and oral culture started to spread. Verbal culture
dominated societies. In verbal culture, events, thoughts, and information spread through speech. The
placement of knowledge in the mind is done by verbal memorization. Verbal methods were used in
education of children, young people, and adults. The information, tales, epics, stories to be learned
were repeated frequently and memorized in patterns. Memorization was considered as an important
method, and those who memorized information fast and kept information in mind for a long time were
called “the ones with strong memorization” (Abernot, Audran, & Penso,2011).

With the invention of writing, these practices started to change. Information was written on
papers, tablets, wall newspapers, books, etc., and was reproduced. These were kept and read whenever
needed and used as a document. Then, written communication and learning started, it became easier to
reach the real source of information. Confidence in written documents, instead of verbal information
memorized, has gradually increased. Over time, printed products became the most important resource
and systematically took place in libraries. There was no need to memorize some information because
of the permanence of information on papers. Thus, keeping the information on papers came to the fore
rather than memorizing it in memory.

Today, with the rapidly developing information technologies, information is stored in
electronic devices instead of memory or written on papers. Most information is loaded on devices such
as mobile phones, computers, tablets, etc. With the audio-visual revolution, access to information is
faster and easier in anywhere, anytime, and any situation. In addition, most information can be
accessed within a few seconds through the search engines on the computer. Thus, the process of
memorizing information such as words, indexes, lists, formulas, telephone numbers, and storing past
events in memory is quickly abandoned. Memorizing information is loaded on technological tools.

2.2. Conceptual Developments

The concept and practices of memorization have a deep-rooted history in the world. In the
historical process, this concept has been used in various fields such as literature, education,
philosophy, religion, history and has undergone significant changes. Thus, various concepts similar
and close to the concept of memorization emerged. For example, knowing by heart, learning by heart,
breaking the rote, and rote learning. Each of these contains a different aspect of memorization. These
concepts are briefly given below regarding the historical process.
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Learning by heart: Memorization is used in French as "apprendre par coeur" meaning
"learning with heart” (Grand Dictionnaire Terminologique, 2020). This idiom comes from ancient
times. The ancient Greeks (700-200 BC) believed that the soul was settled in the heart. Based on the
blood pumping function of the heart, Hippocrates and Aristotle thought that the heart was also the
center of feelings and thoughts. The heart was seen as a symbol of courage, sensitivity, attention, and
reason. The importance of the heart in learning was emphasized and it was stated that heart rhythms
increased during an intense mental activity. In the middle ages, the term “superheart” was used for
processes such as excitement, emotion and being affected during learning (Abernot, Audran, & Penso,
2011). Therefore, learning by heart was regarded very important.

In the following years, due to scientific advances, the human body was studied better and the
functions of the brain were revealed. However, for centuries the heart was the center of emotions and
passions. Therefore, expressions such as entering the heart, loving from the heart, heart to heart,
heartless are used in many languages. Heart was associated with the concept of courage, and the
concepts such as brave, strong-willed, willing, sincere, etc. have come up. During this process, the
relationship between heart and memory was not clearly determined. However, based on the difficulty
of forgetting a beloved one, it was stated that “memory is at the command of the heart” (Dufresne,
2001). Therefore, the word “heart” is also used to refer to "memory" in languages such as German,
Spanish, Italian, French, and Portuguese.

Knowing by heart: In the 17th century, the phrase "to know by heart™ or "know from the heart"
came to the fore in addition to learning by heart. This phrase was used for the first time in some texts
of Rabelais (Ricceur, 2000, p. 69). In this idiom, the word “heart” is again regarded as the center of
feelings and thoughts. However, the concept of knowing from the heart or knowing by heart puts
emphasis on keeping the memorized information in mind, and the process, rather than the word
learning with the heart. This practice was widely adopted in the Middle Age and was extensively
utilized by theologists or educators of religion. Bible verses, indexes, lists, etc. were utilizied so as to
keep the information in memory and recite it (Ricceur, 2000, p.72). Thus, knowing and telling by heart
has been emphasized for many years.

Knowing by heart is different from learning by heart. The former is the process and the latter
involves the method. Knowing by heart is keeping the information in the mind, not the process of
putting it in the mind. For this reason, it received harsh criticism in the following years. In his letter to
Diane de Foix, Montaigne harshly criticized the phrase "to know by heart" or "to learn by heart".
According to Montaigne, "To know by heart is not to know, but to keep something that we have given
to memory. However, what we really know is what is in us, regardless of the text or the book. These
are what we need". Later, memorization was opposed in Descartes' book "Malin Génie" and
Rousseau's book "Emile". Rousseau proposes directing students' attention to natural events, curiosity
and exploration rather than memorization. Tolstoy in his book entitled "Voyage en France" in 1860
emphasized that students memorize religious texts instead of understanding them (Abernot, Audran &
Penso, 2011). Nowadays, the concept of knowing by rote is generally used adversely and is
unaccepted.

Learning by memorization: It is a commonly used concept in education. This concept is
expressed in various phrases such as rote learning, rote teaching, rote reader, memorizing, knowing by
heart, memorization techniques, memorization method, permanent memorization, easy memorization.
It has an important place in early learning theories and approaches in education. However, later
educational approaches and theories oppose this. There are still some supporters today, and these
practices are tried to be effective with various methods and techniques. Some others, however, explain
what information should be memorized, and state that not every information should be memorized.
(Weisser,2002). Yet, despite all these efforts, there are harsh criticisms on memorization by most
educators (Maulini, 2016).

In the 1900s, memorization was included in the education and teacher training programs of
most countries. Teachers taught students how to memorize in class for many years. It was introduced
as an effective learning method and technique. It was suggested that information should have been
repeated at least ten times in order to keep it in mind. These applications continued until the 1970s. In
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the 1970s, new learning theories and approaches were emerged. Emphasis was put on meaningful
learning, curiosity and exploring for students’ learning. Thus, learning by memorization was strongly
opposed. Then, in the 1980s, the constructive approach came to the fore. In this approach, the
emphasis was on developing language, mental and social skills instead of memorization.

Breaking the mould: This concept is used in daily life. Since memorization is repeating what is
already known and performing the same tasks and processes, breaking the mould indicates the
opposite. In other words, it implies not doing the known and expected functions, repeating the same
information and behaviors, but leading people to think by acting contrary rather than the usual.

Rote learning: The most important feature of learning by memorization is that it is not durable
against time. What is memorized is forgotten after a while. It is called rote learning because it is not
permanent and robust. According to Bateson (1977), learning by transferring knowledge is regarded as
the lowest level or zero level of learning. This level of learning does not contribute any change for the
individual. This practice causes various problems, namely achieving educational goals and providing
students with the necessary knowledge and skills.

3. Memorization in Educational Approaches

Various educational approaches and theories have been applied since the 1900's in the world.
These are grouped under four headings as traditional, behavioral, cognitive, and constructive
approach. Upon consideration of memorization, different practices are observed in educational
approaches and models, and teacher training programs related to the period. While memorization is
valued in traditional and behavioral approaches, it is opposed in cognitive and constructive
approaches. These are briefly summarized below.

Traditional Approach: It is the oldest approach used in education. Learning theories in this
approach are classical, operant, juxtaposition and bonding theories (Gilines, 2014). Classical
conditioning theory emerged with the laboratory studies by lvan Pavlov. To Pavlov, most of learning
takes place in a stimulus-response way. The emphasis is on clearly conveying information to be given
to students. The concept of education is addressed in sense of giving lectures and courses. In this
approach, importance is given to the form of transfer as much as the quality of the information
conveyed to students. In order to facilitate the efforts of students, emphasis is placed on the gradual
organization and consolidation of knowledge. In short, the traditional approach focuses on changing
students' behaviors through conditioning, reinforcing knowledge with repetitions, and gradually
forming habits.

Behavioral Approach: According to this approach, education is the process of causing a
deliberate and desired change in an individual's behavior through his own life. Emphasis is placed on
the process of creating behavioral changes in the individual, making them intentionally and in the
desired direction meaning the aimed direction, and realizing these changes through the individual's
own life. For this reason, issues such as behaviors, attitudes, stimuli, reactions, reinforcement,
repetition, and habit formation are emphasized in the education process. The researchers of this
approach are E.L. Thorndike, John B. Watson, Edward Tolman, and B.F. Skinner. Watson formed the
basic principles of behaviorism. The purpose of the behavioral approach is to determine knowledge
and behaviors to be taught in advance, and to teach students them through memorization, repetition
and conditioning. Therefore, forgetting the information should be prevented by constantly repeating it
in the classroom.

Cognitive Approach: According to this approach, education is the process of developing an
individual's cognitive schemas through various experiences. Learning is taken as the processing of
information in the mind, and student is considered a computer that receives and processes information.
The functions of memory and information processing processes are emphasized in the learning
process. Information received from the outside is processed in short-term memory, encoded and stored
in long-term memory. Mental schemes are used for this. Mental schemas perform operations such as
organizing, placing and using information. The fact that the schemas in the student's mind are rich and
developed makes it easier to process the information they receive.
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Researchers of the cognitive approach are far from the behavioral approach. They try to
understand mental operations, thinking, concept formation, and learning processes. Most of their
findings can be directly applied in educational settings. Representatives of this approach are Jean
Piaget, Robert M. Gagne, Ausubel and Bruner. Jean Piaget and Bruner are also involved in the
constructive approach. The harshest criticism of memorization in the history of education came from
the cognitive approach accepted as "revolution”. The researchers of the cognitive approach have tried
to open the "black box", that is, the mind that behaviorists have not opened. For this reason, they
examined how memory and information processing, gathering information in the mind, storing,
transforming, decoding or encoding are done in the learning process. They focused on fast, slow,
visual, auditory and tactile memories in minds. Ausubel, on the other hand, created principles that
explain how an individual learns, the characteristics of the teaching activity and how to think about it
in the theory of teaching through presentation. Ausubel distinguishes between meaningful learning and
memorization. For him, memorization is a mechanical learning. He states that new information will
gain meaning if it is associated with other information in the mind of the individual. It emphasizes that
educational activities should focus on meaningful learning rather than memorization (Giines, 2014).

Constructivist Approach: In this approach, education is not to convey the meanings and truths
formed in an educator’s mind to his students; on the contrary, it is the student himself to create the
meaning. In other words, education is a process wherein new information is combined, interpreted and
structured in mind. Learning takes place through processing and structuring information in the mind. It
is envisaged that students learn to learn by discovering through activities and develop various skills.
Therefore, the main purpose of the constructivist approach is "teaching to learn". The practice focuses
on letting students examine and observe, ask questions, awaken their curiosity, accompany them while
implementing the activities suggested, and guide them etc... The constructivist approach considers
learning as an active work, focuses on real learning situations, adopts an entrepreneurial education and
project approach, directs it to explain a matter from different aspects and to collaborative learning.

The researchers of this approach are Jean Piaget, Wygotsky and Bruner. According to Bruner,
learning occurs when student acquires new information, puts it in his mind and integrates it with other
information. This is called learning through exploration or discovery. This learning is deemed
necessary so that information is kept in long-term storage. Bruner emphasizes that the student who
stores the information will reach new information via comprehending and translating and this
facilitates learning. In learning process, the emphasis should be on teaching concepts and principles
rather than teaching information. This is how student performs mental activities such as perception,
comprehension, translation, transference, analysis, synthesis, and application.

4. Educational Value of Memorization

The general purpose of education is to raise people needed for the country and society. Hence,
what is focused on is the knowledge and skills to be acquired by future generations. Particularly,
emphasis is put on developing individuals' language, mental and social skills. This situation changes
according to instructional approaches, practices and the period in the historical process.

In the world, in the 1990s, old educational approaches, namely the traditional and behavioral
approach, were applied. In these approaches, emphasis was put on teaching student’s knowledge and
behavior. The knowledge and behaviors to be taught were predetermined, divided into various stages
and taught through continuous repetitions. These were repeated until they became automatic in the
individual. The learning outcome was determined by the individual’s observable behaviors, and habits
were tried to be formed by reinforcing positive behaviors (Giines, 2014). In this way of education,
students' behaviors were more concerned than their minds. Therefore, memorization and repetition
were considered as an important method, and a wide coverage was given to memorization in the
lessons.

In the following years, due to the fact that this education approach received various criticisms
and educational problems increased rapidly, educators turned to new searches. Thus, cognitive and
constructive approach came to the fore. In this process, the purpose of education is listed as follows:

* Developing students' language, mental, social and emotional skills,
* Producing information instead of consuming information,
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* Managing your own mind,
* Raising learning individuals, etc.

Along with these approaches, raising individuals, who research information, use it effectively,
produce new information and develop themselves continuously, come to the fore. It was envisaged
that the mind of the student and the student himself was put at the center, and the student should
organize his mental structure by establishing a relationship between prior knowledge and new
information. In order to regulate the mental structure, mental processes such as thinking,
understanding, relating, sorting, questioning, classification have been emphasized. Otherwise,
information that is not integrated with the preliminary information and is not mentally structured
becomes memorized information to be forgotten in a short time. Briefly, instead of memorizing what
is conveyed to the student, emphasis is put on understanding, thinking, researching, studying, learning
by questioning and structuring his mind.

In recent years, together with lifelong education, individual initiative, productivity, active and
independent learning, improving capacity of individual to the fullest are emphasized, and
memorization and encyclopedic knowledge are opposed. Since the information memorized about
various disciplines will age over time, these should be stopped. Indeed, all encyclopedic information
hinders the mental development of the individual. However, education should focus on thinking,
guestioning and developing mental skills (Conseil de I'Europe, 1970.5.29).

As seen, memorization is avoided to achieve the desired goals and improve students' cognitive
skills in today's educational attitude. Actually, memorization aims at placing information in the mind
and keeping it in memory for a certain period of time. However, in today's educational mindset, it is
foreseen that information obtained should be well understood, reflected on, integrated with
preliminary information, should produce new information, transfer to daily life and used. It is
impossible to do this with the information memorized and kept in memory for a short time. On the
other hand, students' memorization of information by repetitions is the lowest level of learning. This
learning does not bring mental change in the individual. Information is kept in memory for a while, it
is forgotten and then all efforts are wasted. In brief, memorization has no educational value. However,
if processes such as understanding, thinking, comparing some information with other information are
performed during memorization, then meaningful learning starts.

As a result, memorizing and repeating information constitute the lowest level of learning and
do not provide the desired change and development in students. This situation causes important
problems of achieving educational goals and providing students with necessary knowledge and skills.

5. The Benefits and Disadvantages of Memorization

Today, some educators who adopt the traditional learning approach still defense learning by
memorization, while advancers oppose it. These debates continue in the field. Innumerable studies are
also conducted in the literature. Some of the views put forward on the benefits and disadvantages of
memorization are briefly summarized below.

Benefits: Some educators state that learning by memorization and by understanding are
different from one another, and that they should not be confounded. According to Alain Lieury, the
human brain saves some of the important information. It is very hard to make our brain memorize
anything. For this reason, memorization should be evaluated well in education, and it should be
utilized during learning of names, lists, dates, formulas, tables and classifications. However, in the
process of learning other information, emphasis should be placed on understanding and meaningful
memory should be addressed. This type of application is the most ideal (Lieury, 2004). Some
techniques should be used for the message to be effective in memorization. The primary of them is
repetition. Texts should be read aloud and repeated. This situation makes it easier to record
information to the mind. However, it is effective for visual learners to use information diagrams.
Colors should also be used. Techniques such as drawing lines, marking specific places, etc. make
memorization easier.

Disadvantages: Some of the claims regarding the damages of memorization are declared.
According to these views, repeatitive reading the texts to memorize and focus all attention on
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memorization causes students to diverge from the conteptual meaning of the text. This method
gradually becomes a habit, and students start to accept the information in the text without
understanding, thinking, questioning, and evaluating. However, the process of placing information in
the mind without understanding, thinking or questioning is the lowest level of learning. This
information will be inevitably forgotten after a while. In addition, this practice causes mental laziness
and keeps students away from preparing and solving problems to encounter in their adulthood. The
prediction, future plans and strategies of most students who are accustomed to memorization do not
work. Mental and physical laziness adversely affects all aspects such as work, family, and social life.
On the other hand, the fact that memorized information is generally verbal and superficial affects
student's mind one way and leaves a limited effect (Giolitto, 1970). Thus, there is no mental change
and development after memorization. According to some scholars, memorization is a "mental
genocide"”, which hinders the development of future generations.

Situation in Turkey

Remarkable studies are also conducted on memorization in Turkey. As known, the primary
education curricula put into practice in 2005 were based on a constructive approach. For example, in
Turkish (Grades 1-5) Curriculum, it is said that "Along with the constructive approach, various
approaches such as multiple intelligences, cognition-based learning, student-centered education,
education sensitive toward individual differences, immersive, thematic and skills approach were used."
Various outcomes were listed in the curriculum, activities were designed related to the outcomes, and
active learning was envisaged for students. In addition, under the title of Turkish Education
Curriculum in 2005;

The following aspect is adopted as follows:

Contemporary education approaches and models based on knowledge production, not on
memorizing knowledge, are primarily grounded. These can be listed as constructivist approach,
multiple intelligence approach, student-centered learning, education sensitive toward individual
differences. (MEB,2005, s.14).

As seen, in the 2005 Turkish Education Curriculum, students' active learning is emphasized
and this concept is also reflected in the textbooks. However, there have been changes in the sequential
curriculum. For example, 3rd, 4th and 5th Grader’ reading outcomes appear in 2015 Turkish
Education Curriculum appear as follows:

“Student reads and understands stories, dramas and poems independently. Provided that it
does not force the student; memorization is done for some poems that are appropriate for the level and
have literary value. " statement is suplementarily added. (MEB,2015, s,19,24). Then, in the reading
outcomes of the 2017 Turkish Education Curriculum for 2nd, 3rd and 4th Grade, the following
explanation is given:

“Student reads poetry. Provided that it does not force the students, they are given the reading
and memorizing the first six continents of the Turkish National Anthem ” explanation is given (MEB,
2017, p.32,36).

The same “Reads poetry” reading outcomes and explanations are included in the 2019 Turkish
Education Curriculum for 2nd, 3rd and 4th Graders, (MEB, 2019, p.24,27,31).

As observed, while the emphasis was on active learning in the 2005 Turkish Education
Curriculum, the 2015, 2017 and 2019 Turkish Teaching Curricula included memorization. However,
memorization and learning are completely different from each other. Memorization is for taking
information automatically and keeping it in mind for a certain period of time. Learning, on the other
hand, is aimed at understanding information, thinking, integrating prior knowledge with new
information, and developing language, mental and social skills. Memorization does not contribute to
student development and its use in lessons negatively affects student achievement and the quality of
education. It also causes important problems for the future of our country. In short, our educators are
expected to move away from memorization and focus on qualified education and raise individuals who
will shape the future of our country.
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Giris
Egitim birey ve toplumun gelecegine yon veren en onemli giiclerden biridir. Bu giice
ulagmanin yolu nitelikli bir egitimden ge¢gmektedir. Bu siliregte okuma, yazma, anlama, diisiinme,
sorgulama, sorun ¢ézme gibi dil, zihinsel ve sosyal beceriler cok 6nemli olmaktadir. Ayrica iletisim
kurma, isbirligi yapma, elestirel diisiinme, bilgi ve becerileri uygulama, dis diinya ile biitiinlesme,
sosyal sorumluluk, yenilik¢ilik ve girisimcilik gibi 21.ylizyilin becerilerine de agirlik verilmektedir.
Bunlar bireyin 6grenmeyi O6grenme, hayat boyu siirdiirme, genis bir diinya goriisii olusturma ve
gelecegine yon verme siirecini belirleyici olmaktadir. Bu anlayisla ¢ogu iilkede yeni egitim yaklagim
ve yontemleri uygulanmakta, mevcut uygulamalar sistemli olarak degerlendirilmektedir. Bu siirecte
etkili olan yontem ve teknikler belirlenerek Onlemler alinmakta, yararsiz uygulamalardan

vazgecilmektedir. Bunlardan biri de ezber olmaktadir.

Ezber egitimciler arasinda siirekli tartisilan konularin basinda gelmektedir. Peki, bu kavram
neden bu kadar ¢ok tartisma yaratmaktadir? Ezber basit bir 6gretme tekniginin 6tesinde, gegmisten
giiniimiize uzanan ve kokli bir ge¢misi olan bir uygulamadir. Diinyamizda yillarca siiren bu
uygulamanin ge¢miste iyi bir itibar1 vardi (Maulini,2016). Ancak son yillarda 6zellikle 21 yiizyildan
bu yana sert tepkilerle karsilagmaktadir. Giiniimiizde hala yer yer savunuculari bulunan bu
uygulamanin yarar1 ve zararlar1 hakkinda cesitli goriisler ileri siiriilmektedir. Egitim yaklagim ve
modelleri ile 6gretmen yetistirme programlarinda bu tartigmali ezber konusunda déneme gore farkl
uygulamalar goriilmektedir.

Bu calismanin amaci ezber ile 6grenme arasindaki farki ortaya koymak, ezberin tarihsel siireci
ve teorik temellerini belirlemek, alandaki olumlu ve olumsuz tartigmalari ile bu uygulamanin gergek
nedenlerini tespit etmektir. Bu amagla once ezber kavramimin ne oldugu agiklanmakta ardindan
ezberin temel Ozellikleri, tarihsel ve kiiltiirel gelismeler, kavramsal gelismeler, egitim yaklasimlarinda
ezber, ezberin egitsel degeri, yararlar1 ve zararlari iizerinde durulmaktadir.

1.Ezber Nedir?

Ezberle ilgili agiklama ve uygulamalar gok eski yillara uzanmaktadir. Onceleri énemli bir
O0grenme yontemi olarak goriilmiis ve savunulmus, sonradan zararlar dile getirilerek elestirilmistir.
Bazi1 donemlerde cesitli tekniklerle etkili hale getirilmeye ¢alisilmis, bazi donemlerde ise anlamsiz ve
yararsiz oldugu gerekcesiyle kars1 ¢cikilmistir. Boylece tarih, felsefe, egitim gibi alanlarda ezber ile
ilgili bir dizi olumlu ve olumsuz goriis ortaya ¢ikmigtir. Tiim bu tartismalara ragmen ezber okullarda
yillarca uygulanmis ve ¢cogu 6grencinin bagvurdugu bir ydontem olmustur.

Giincel Tiirkge Sozliikte ezber;

“1.Herhangi bir dogrenme konusunu ya da algisal gere¢leri daha sonra ammsanacak durumda
yineleyerek bellege yerlestirme,

>

2.Bir seyi oldugu gibi akilda tutma, ezber etme, hifzetme,’
3.Bir metni veya bir sozii eksiksiz tekrarlayabilecek bicimde akilda tutma,
4. Ezberleme ve akilda tutma yetenegi,

5. Ezber edilecek ders” olarak verilmektedir(TDK Giincel Tiirk¢e S6zliik,2020).

Yabanci sozliiklerde ise ezber “Bir kelimesini unutmaksizin bir listeyi ya da bir metni tam
olarak tekrarlama ya da soyleme islemidir. Siirler, metinler, kelime listeleri, ¢carpim tablolari vb.
ezberlenir“ cimleleriyle agiklanmaktadir (Le Grand Dictionnaire Terminologique,2020).

Ezberlemek, ezbere 6grenmek anlamina gelmez. Bu anlayis egitim ¢aligmalarinda ortadan
kaldirilmas1 gereken bir efsanedir diyen Andrée Letarte, ezber konusunda su agiklamalar
yapmaktadir.

“Ezberleme islemi ve siireci, bilginin mantiksal olarak zihinde diizenlenmesine, bellekteki on
bilgilerle yeni bilgiler arasinda iliskiler kurmaya ayrica ezberlenen iceriklerin sik stk yeniden
etkinlestirilmesine dayanir” (Thuot, Ghersi ve Dion, 1994).
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Goriildiigii gibi ezber “bilgileri tekrarlayarak bellege yerlestirme islemi, bir metni eksiksiz
tekrarlayacak sekilde akilda tutma becerisi, ezber edilecek ders” olarak agiklanmaktadir. Bir bagka
ifadeyle bilgileri bellege yerlestirme islem ve yontemi, bunlar akilda tutma siire¢ ve becerisi ile
ezberlenecek bilgilere “ezber” denilmektedir. Boylece ezber kavrami hem islem ve yontemi, hem de
siire¢ ve beceriyi igermektedir. Egitim alaninda ezberle ilgili biitiin islem, yontem, siire¢ ve becerilerin
hepsine genel olarak “ezberleyerek 6grenme” denilmektedir.

1.1.Ezberin Temel Ozellikleri

Ezber egitim alaninda kullamlan eski uygulamalardan biridir. iki temel 6zellige dayalidir.
Birincisi tekrarlama digeri ise taklit etmedir. Bilgiler tekrarlama yoluyla, davranislar ise taklit etme
yoluyla otomatik olarak edinilmektedir. Bu siirecte anlama, diisiinme gibi zihinsel beceriler ikinci
planda kalmaktadir. Bunlar asagida verilmektedir.

Tekrarlama: Bu uygulama genellikle bilgi ve olaylari sirasina gore tekrarlama, liste halinde
verilenleri ezberleme, tanim ve kavramlar1 hatirlama, iglem ve siiregleri otomatik yiiriitme seklinde
yapilir (Basque, Rocheleau, Winer,1998, s.5). Ezberlenecek bilgiler sozlii veya yazili olarak sunulur.
Derslerde kolay uygulandigindan fazla sorun yasanmaz. Eski davraniger egitim yaklasimda yaygin
olarak kullanilir. Ancak bu yolla edinilen bilgileri anlama, diisiinme, sorgulama, zihindeki bilgilerle
birlestirme gibi islemler yapilmadigindan kisa siire sonra unutulur.

Ezberleme isleminde tekrar etme zorunlu ve gereklidir. Bir bilgi ya da olay1 oldugu gibi zihne
yerlestirmek, zihinde tutmak veya hatirlamak igin tekrar edilmelidir. Tekrarlama islemi belirli
araliklarla diizenli ve planlh olarak yapilmalidir. Ezberlemek i¢in yiiksek sesle okuma, canlandirma,
vurgu ve tonlama gibi tekniklerden yararlanilir. Bu uygulama sozlii bilgiler i¢in de gegerlidir. Ayrica
ezberlenecek metindeki yazilari isaretleme, altin1 ¢izme, gerceve icine alma renkli cizgiler, gorsel
semalar, rakam verme, yildiz koyma gibi teknikler de kullanilir. Boylece bilgilerin zihne yiizeysel
olarak kaydedilmesine ¢aligilir. Ogrencinin bir bilgiyi ya da davramsi edinmesi i¢in dnce dgretmenle
birlikte tekrarlamasi, giderek tek basina tekrar etmesi istenir.

Gorildiigi gibi bilgileri ezber sirasinda anlama, inceleme, iligki kurma, diisiinme, sorgulama,
zihindeki on bilgilerle biitiinlestirme gibi zihinsel islemler ikinci planda kalmaktadir. Tekrarlama
sirasinda sadece bilgileri alma, sirayla zihne yerlestirme ve zihinde tutma 6ne ¢ikmaktadir. Alinan
bilgiler bir siire sonra unutulmaktadir. Bu nedenle ezberleme Bateson (1977) ‘a gbre 6grenme
stirecinin en alt diizeyi yani sifir diizey olmaktadir. Bu uygulamaya hala ¢ogu ders veya kursta yer
verilmekte ancak Ogrencilerin gelisimine bir katki saglamamaktadir (Bateson,1977). Eger 6grenci
ezberledigi bilgilerin bazilarin1 anlamaya ve diislinmeye baslarsa o zaman anlamli 6grenme
baslamaktadir.

Taklit etme: Insanlar bazi bilgileri edinirken gevresindekileri kendisine rnek alarak taklit
ederler. Onlarin yaptiklarint aynen uygularlar. Giinliik hayatta edinilen bilgi ve becerilerin bir kismi1 bu
yolla gerceklesmektedir. Bu uygulama hem hayvanlarda hem de insanlarda goriilmektedir. Ornegin
kiiclik kiz annesini taklit ederek onun gibi oyuncak bebegini giydirir ve yemegini yedirir. Papaganlar
insanlarin  konusmalarim1 taklit ederek aymi sozleri tekrarlar. Buna taklit ederek Ogrenme
denilmektedir. Baz1 6zellikleri soyledir;

e Bir 6rnegin ya da modelin aynisin1 yapmak i¢in etkili bir yoldur.

e  Tekrarlamaya dayalidir.

Yeterli diizeye ulasincaya kadar tekrar zorunludur.
e Zayif 6grenciler taklit ederken glicliik ¢cekerler (Giines,2015).

Bireyin g¢evresindekileri taklit etmesi, onlar gibi hareket etmesi, giderek onlara benzemesi
egitim alaninda sert elestirilere neden olmustur. Bu uygulamayla herkesin birbirine benzeyecegi,
gelisme ve ilerlemenin sinirli kalacagr dile getirilmistir (Bateson,1977). Bu elestiriler iizerine taklit
ederek O6grenmenin bireysel gelisime katkisini incelenmistir. Lev Vygotsky iki tiir taklit oldugunu
aciklamustir. Birincisi “otomatik taklittir”. Bunu her canli yapabilmektedir. ikincisi ise “bilingli
taklit” olmakta ve bunu sadece insanlar yapabilmektedir.
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e  Otomatik taklit, bir davranisi tekrarlama ya da kopyalamaya dayali tamamen mekanik bir
islemdir. Sartlandirma yoluyla zorla yaptirilir. Hayvanlardaki taklit bu tiirdendir. Bu taklit
deneme yanilma yoluyla yapilmakta, bir siire sonra da unutulmaktadir. Bu taklit insanlarin
gelisimine hig bir katki saglamamaktadir (Bateson,1977). Ozellikle 6grencilerin dil, zihinsel
ve sosyal becerilerinin gelisimine etkisi olmamaktadir (Giines, 2015).

e  Bilin¢gli taklit, mantikli ve etkili bir taklittir. Bu taklitte kesfederek Ogrenme soz
konusudur. Ogrenci taklit ederken islem ve siirecleri anlama, diisinme, sorgulama ve
kesfetmeye calismaktadir. Bilingli taklit 6grencinin dil, zihinsel, bireysel ve sosyal gelisiminin
motor giicli olmaktadir. Vygotsky, “Bilingli taklit gelisim ve dgrenmeye dogrudan katki
saglar.” diyerek dnemini dile getirmektedir (Giines,2015).

Gorildigi gibi otomatik taklit 6grenme siirecinin en ilkel bi¢cimi olmakta ve 6grencinin
gelisimine bir katki saglamamaktadir. Bilingli taklit ise Ogrenme siirecinin birinci diizeyine
yerlesmektedir. Vygotsky ’e gore bilingli taklit 6grenci 6gretmen etkilesiminin dogal sonucu olarak
gerceklesmektedir. Bu nedenle bilingli taklit, model alarak ya da gozleyerek 6grenme kavrami i¢inde
ele alinmaktadir.

2.Tarihsel Siirec

Ezber kavram tarihsel siire¢ igerisinde edebiyat, egitim, felsefe, din, tarih gibi ¢esitli alanlarda
karsimiza ¢ikmaktadir. Bunlar agagida kisaca 6zetlenmektedir.

2.1.Kiiltiirel Gelismeler

Diinyamizda ilkel toplumlardan bu yana insanlar c¢evresinde olup bitenleri 6grenmek ve
yasadiklarin1 baskalarina anlatmak ihtiyacini hissetmistir. Bunun ic¢in Once isaretlerle iletisim
kurulmus, ardindan diller gelismis ve sozlii kiiltlir yayilmaya baglamistir. Boylece toplumlarda sozlii
kiiltiir egemen olmustur. Sozli kiiltiirde olaylar, diisiinceler, bilgiler konusma yoluyla yayilmistir.
Bilgilerin zihne yerlestirilmesi ise sozlii olarak ezberlenerek yapilmistir. Cocuk, geng ve yetiskin
egitiminde sozlii yontemler kullanilmistir. Ogrenilecek bilgiler, masallar, destanlar, dykiiler stk sik
tekrar edilmis ve kaliplar halinde ezberlenmistir. Ezber 6nemli bir yontem olarak goriilmiis, bilgileri
hizli ezberleyen ve zihninde uzun siireli tutan kisilere deger verilmis, “ezberi kuvvetli” denilmistir
(Abernot, Audran, & Penso0,2011).

Yazinin bulunmasiyla birlikte bu uygulamalar degismeye baglamistir. Bilgiler kagitlara,
levhalara, duvar gazetelerine, kitaplara vb. yazilmig ve ¢ogaltilmistir. Bunlar siirekli muhafaza edilerek
istenildigi zaman okunmus ve belge olarak kullanilmistir. Ardindan yazili iletisim ve Ogrenme
baglamis, bilginin asil kaynagina ulagsma daha kolay olmustur. Ezberlenen sézlii bilgiler yerine yazili
belgelere giiven giderek artmaya baglamistir. Zamanla basili diriinler en 6nemli kaynak olmus ve
kiitiiphanelere sistemli olarak yerlestirilmistir. Kagitlarda bilginin kalic1 olmasi lizerine baz1 bilgilerin
ezberlenmesine ihtiya¢ duyulmamigtir. Boylece bilgiyi ezberleyerek hafizada saklama yerine
kagitlarda saklama 6ne ¢ikmugtir.

Giliniimiizde ise hizla gelisen bilgi teknolojileriyle birlikte bilgiler hafiza ya da yazili kagitlar
yerine elektronik araglarda depolanmaktadir. Cogu bilgi cep telefonu, bilgisayar, tabletler vb. araclara
yliklenmektedir. Gorsel isitsel devrimle birlikte bilgiye erisim her yerde, her saatte ve her durumda
daha hizli ve kolay olmaktadir. Ayrica bilgisayardaki arama motorlar1 araciliiyla ¢ogu bilgiye birkag
saniye icinde ulagilmaktadir. Boylece sozler, dizinler, listeler, formiiller, telefon numaralar1 gibi
bilgileri ezberleme, ge¢cmis olaylari bellege yerlestirme isleminden hizla vazgegilmektedir. Bilgi
ezberleme isi teknolojik araglara yiiklenmektedir.

2.2.Kavramsal Gelismeler

Diinyamizda ezber kavrami ve uygulamalarinin koklii bir gegmisi vardir. Tarihsel siireg
icerisinde bu kavram edebiyat, egitim, felsefe, din, tarih gibi cesitli alanlarda kullanilmig ve 6nemli
degisikliklere ugramistir. Bdylece ezber kavramina yakin ve benzer ¢esitli kavramlar ortaya ¢ikmustir.
Ornegin kalple 6grenmek, ezbere bilmek, ezberleyerek 6grenmek, ezberi bozmak, ciiriik dgrenme gibi.
Bunlarin her biri ezberin farkli bir yoniinii igermektedir. Bu kavramlar agagida tarihsel siire¢ igerisinde
kisaca verilmektedir.
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Kalple 6grenmek: Ezber Fransizca’da “apprendre par coeur” yani “kalple 6grenmek” karsilig
olarak kullanilmaktadir (Grand Dictionnaire Terminologique,2020). Bu deyim eski c¢aglardan
gelmektedir. Eski Yunanlilar (M.O. 700-200) ruhun kalbin i¢cinde yerlestigine inaniyordu. Kalbin kan
pompalama islevinden hareketle Hipokrat ve Aristo, kalbin ayn1 zamanda duygu ve diigiincelerin de
merkezi oldugunu diisiiniiyordu. Kalp cesaret, duyarlilik, dikkat ve aklin sembolii olarak goriiliiyordu.
Ogrenmede kalbin 6nemi iizerinde duruluyordu. Yogun bir zihin faaliyeti sirasinda kalp ritimlerinin
arttig1 belirtiliyordu. Ogrenme sirasinda heyecanlanma, duygulanma, etkilenme gibi islemlere orta
cagda “siiper kalp” deyimi kullaniliyordu (Abernot, Audran, & Penso, 2011). Bu nedenle kalple
6grenme ¢ok onemli goriiliilyordu.

Sonraki yillarda bilimsel ilerlemeler sonucu insan viicudu daha iyi incelenmis ve beynin
islevleri ortaya konulmustur. Ancak yiizyillar boyu kalp duygular ve tutkular merkezi olmustur. Bunun
icin ¢cogu dilde kalbine girmek, kalpten sevmek, kalp kalbe karsi, kalpsiz gibi ifadeler kullanilmistir.
Kalp cesaret kavrami ile iliskilendirilmis, yiirekli, iradeli, gonilli, icten vb. kavramlar giindeme
gelmistir. Bu siirecte kalp ile hafiza arasindaki iliskiler agik ve net olarak belirlenememistir. Ancak
sevilen birini unutmanin zorlugundan hareketle “hafiza kalbin emrindedir” denilmistir (Dufresne,
2001). Bu nedenle Almanca, Ispanyolca, Italyanca, Fransizca ve Portekizce gibi dillerde kalp kelimesi
"hafiza ”anlaminda da kullanilmaktadir.

Ezbere bilmek: Diinyamizda 17. yiizyilda kalple 6grenme yaninda “kalpten bilmek™ ya da
“ezbere bilmek” deyimi 6ne ¢ikmistir. Bu deyim ilk kez Rabelais’in bazi metinlerinde kullanilmigtir
(Ricceur, 2000, s. 69). Bu deyimde kalp kelimesi yine duygu ve diisiincelerin merkezi olarak ele
almmustir. Ancak kalple 6grenme kelimesinin tersine kalpten bilmek ya da ezbere bilmek deyiminde
ezberlenen bilgilerin zihinde tutulmasima yani siire¢ boyutuna agirlik verilmistir. Bu uygulama Orta
Cag’da ¢ok benimsenmis ve din egitimcileri tarafindan yogun olarak kullanilmustir. incil ayetleri,
dizinler, listeler vb. bilgilerin hafizada tutulmasi ve ezbere sdylenmesi i¢in uygulanmistir (Riceeur,
2000, s.72). Boylece uzun yillar ezbere bilme ve sdyleme {izerinde durulmustur.

Ezbere bilmek kalple dgrenmekten farklidir. Birincisi siire¢ digeri yontemi icermektedir.
Ezbere bilmek bilgiyi zihne yerlestirme islemine degil zihinde tutmaya yoneliktir. Bu nedenle sonraki
yillarda sert elestiriler almistir. Montaigne, Diane de Foix'a yazdigi mektupta, "kalpten bilmek ya da
ezbere bilmek" deyimini sert bir sekilde elestirmistir. Montaigne ‘e gore "Ezbere bilmek, bilmek degil,
hafizaya verdigimiz bir seyi tutmaktir. Oysa asil bildiklerimiz, metne ye da kitaba bakmadan i¢imize
yerlesmis olanlardir. Bize gerekli olan bunlardy”. Daha sonralar1 Descartes “Malin Génie”, Rousseau
ise  “Emile” adli kitabinda ezbere bilmeye karsi ¢ikmustir. Rousseau, ezber yerine Ggrencilerin
dikkatini dogadaki olaylara ¢ekme, merak ve kesfetmeye yonlendirmeyi 6nermektedir. Tolstoy ise
1860 yilinda " Voyage en France ” adli kitabinda, Ogrencilerin dini metinleri anlama yerine
ezberlediklerini vurgulamaktadir (Abernot, Audran & Penso, 2011). Gilinlimiizde ezbere bilme
kavrami genellikle olumsuz anlamda kullanilmakta ve kabul gormemektedir.

Ezberleyerek dgrenmek: Egitim alaninda yaygin kullanilan bir kavramdir. Bu kavram ezberci
egitim, ezberci Ogretim, ezbercilik, ezberci, ezberleme, ezbere 6grenme, ezbere bilme, ezberleme
teknikleri, ezberleme yontemi, kalici ezberleme, kolay ezber gibi ¢esitli kelimelerle dile
getirilmektedir. Egitim alanindaki ilk 6grenme teorileri ve yaklasimlarda énemli bir yer tutmaktadir.
Sonraki egitim yaklasim ve teorilerinde ise kars1 ¢ikilmaktadir. Halen giiniimiizde yer yer savunuculari
bulunmakta, cesitli yontem ve tekniklerle etkili hale getirilmeye calisiimaktadir. Bazilar1 ise her
bilginin ezberlenmemesi gerektigini belirterek ve ezberlenecek bilgilerin neler oldugunu
siralamaktadir (Weisser,2002). Ancak tiim bu ¢abalara ragmen ¢ogu egitimci tarafindan ezberlemeye
sert elestiriler yapilmaktadir (Maulini,2016).

Diinyamizda 1900’li yillarda ¢ogu iilkenin egitim ve 68retmen yetistirme programlarinda
ezberleme islemine yer verilmistir. Ogretmenler uzun yillar simiflarda 6grencilere nasil ezberlemeleri
gerektigini Ogretmistir. Etkili bir 6grenme yontemi ve teknigi olarak sunulmustur. Bilginin zihinde
kalmasi i¢in en az on kez tekrarlanmasi gerektigi Onerilmistir. Bu uygulamalar 1970’11 yillara kadar
siirmiistiir. 1970’li yillarda yeni 6grenme teorileri ve yaklasimlar ortaya ¢ikmustir. Ogrencilerde
anlamli 6grenme, merak ve kesfetmeye agirlik verilmistir. Boylece ezberleyerek 6grenmeye siddetle
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karst ¢ikilmistir. Ardindan 1980'li yillarda yapilandirici yaklasim giindeme gelmistir. Bu yaklasimda
ezber yerine dil, zihinsel ve sosyal becerileri gelistirmeye agirlik verilmektedir.

Ezber bozmak: Bu kavram giinliik yagsamda kullanilmaktadir. Ezber bilinenleri tekrarlama, hep
ayni igslem ve davraniglar1 yapma oldugundan, ezber bozma kavrami bunun tersini anlamaktadir. Yani
bilinen ve beklenen iglemleri yapmama, hep ayni bilgi ve davraniglar tekrarlamama, aligilmisa aykirt
davranarak kisileri diisiinmeye yoneltme anlamindadir.

Ciiriik 6grenme:. Ezberleyerek Ogrenmenin en Onemli Ozelligi zamana karsi dayaniksiz
olmasidir. Ezberlenenlerin bir siire sonra unutulmasidir. Kalict ve saglam olmamasi nedeniyle ¢iiriik
ogrenme de denilmektedir. Bateson’a gore bilgi aktarma yoluyla 6grenme, 6grenme siirecinin en alt
diizeyi yam sifir diizeyi olmaktadir (Bateson, 1977).Bu diizey 0grenme bireyde bir degisimi
getirmemektedir. Bu uygulama egitim amaglarina ulagma, 6grencilere gerekli bilgi ve becerileri
kazandirma yoniiyle ¢esitli sorunlara neden olmaktadir.

3.Egitim Yaklasimlarinda Ezber

Diinyamizda 1900’li yillardan giiniimiize kadar cesitli egitim yaklasim ve teorileri
uygulanmustir. Bunlar geleneksel, davranisci, biligsel ve yapilandirici yaklasim olmak tizere dort baslik
altinda toplanmaktadir. Ezber konusunda egitim yaklasim ve modelleri ile dgretmen yetistirme
programlarinda doneme gore farkli uygulamalar goriilmektedir. Geleneksel ve davranisg1 yaklasimda
ezbere deger verilirken bilissel ve yapilandiric1 yaklasimda karsi ¢ikilmaktadir. Bunlar agagida kisaca
ozetlenmektedir.

Geleneksel Yaklagim: Egitim alaninda kullanilan en eski yaklasimdir. Bu yaklasimda yer alan
O0grenme teorileri klasik, edimsel, bitisiklik ve bag kurma teorileridir (Giines,2014). Klasik
kosullandirma teorisi, Ivan Pavlov ‘un laboratuvar ¢alismalariyla ortaya ¢ikmustir. Pavlov’a gore
dgrenmelerin cogu uyarici-tepki sekilde gerceklesmektedir. Ogrencilere verilecek bilgileri net ve agik
bir sekilde aktarma iizerinde durulmaktadir. Egitim kavrami ders verme, kurs yapma anlaminda ele
almmaktadir. Bu yaklasimda 6grenciye aktarilan bilginin niteligi kadar aktarma bigimine de 6nem
verilmektedir. Ogrencilerin ¢abalarii kolaylastirmak igin bilginin asamali olarak diizenlenmesi ve
tekrarlarla pekistirilmesine 6nem verilmektedir. Kisaca geleneksel yaklasim 6grencilerin davraniglarin
sartlandirmayla degistirme, bilgiyi tekrarlarla pekistirme, giderek aligkanlik olusturma iizerinde
durmaktadir.

Davranis¢t Yaklagim: Bu yaklasima gore egitim, bireyin davranislarinda kendi yasantist
yoluyla kasith ve istendik degisme meydana getirme siirecidir. Bireyde davranis degisiklikleri
meydana getirme, bunlar1 kasith ve istendik yani amaclanan dogrultuda yapma, bu degisiklikleri
bireyin kendi yasantisiyla gerceklestirme islemine agirlik verilmektedir. Bu nedenle egitim siirecinde
davraniglar, tutumlar, uyaricilar, tepkiler, pekistirme, tekrarlama, aligkanlik olusturma gibi konular
iizerinde durulmaktadir. Bu yaklagimin arastirmacilart E.L. Thorndike, John B. Watson, Edward
Tolman ve B.F. Skinner’dir. Davranisciligin temel ilkelerini Watson olusturmustur. Davraniggi
yaklasgimi amact Ogretilecek bilgi ve davraniglarin dnceden saptanmasi, bunlarin ezber, tekrar ve
sartlandirma yoluyla 6grencilere 6gretilmesidir. Bunun icin sinifta siirekli tekrar yapilarak bilgilerin
unutulmasi 6nlenmelidir.

Bilissel Yaklagim: Bu yaklagima goére egitim, bireyin c¢esitli yasantilar yoluyla  biligsel
semalarini gelistirme siirecidir. Ogrenme bilginin zihinde islenmesi olarak alinmakta, dgrenci bilgiyi
alan ve isleyen bir bilgisayara benzetilmektedir. Ogrenme siirecinde bellegin islevleri ve bilgi isleme
siregleri lizerinde durulmaktadir. Disaridan alinan bilgiler kisa siireli bellekte islenmekte,
kodlanmakta ve uzun siireli bellekte depolanmaktadir. Bunun i¢in zihinsel semalar kullanilmaktadir.
Zihinsel semalar bilgileri diizenleme, yerlestirme ve kullanma gibi islemleri yerine getirmektedir.
Ogrencinin zihnindeki semalarin zengin ve gelismis olmasi, aldig1 bilgileri daha kolay islemesini
saglamaktadir.

Biligsel yaklasimin arastirmacilari, davranis¢t yaklagimdan ¢ok uzaktir. Bunlar zihinsel
islemleri, diisiinme, kavram olusturma ve bilgiyi 6grenme siireglerini anlamaya g¢alismuslardir. Elde
ettikleri bulgularin ¢ogu egitim ortamlarinda dogrudan uygulanabilecek niteliktedir. Bu yaklagimin
temsilcileri Jean Piaget, Robert M. Gagne, Ausubel ve Bruner ‘dir. Jean Piaget ve Bruner ayni
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zamanda yapilandirict yaklasgimin i¢inde de yer almaktadir. Egitim tarihinde ezbere karsi en sert
elestiriler "devrim" olarak kabul edilen biligsel yaklagimdan gelmistir. Biligsel yaklagimin
arastirmacilar1 davranis¢ilarin agmamis oldugu "kara kutu" yani zihni agmaya ¢aligmistirlar. Bu
nedenle 6grenme siirecinde bellek ve bilgi isleme, bilgileri zihinde toplama, saklama, doniistiirme,
kodunu ¢ézme veya kodlamanin nasil yapildigimi incelemiglerdir. Zihnimizde hizli, yavas, gorsel,
isitsel ve dokunsal bellekler iizerinde durmuslardir. Ausubel ise Sunus Yoluyla Ogretim teorisinde
bireyin nasil 6grendigini, 6gretim etkinliginin 6zelliklerini ve nasil disiiniilmesi gerektigini agiklayici
ilkeler olusturmustur. Ausubel, anlamli 6grenme ile ezberlemeyi birbirinden ayirir. Ona gore
ezberleme mekanik bir 6grenmedir. Yeni bilgilerin bireyin zihninde diger bilgilerle iliskilendirilmesi
halinde anlam kazanacagini belirtir. Egitim etkinliklerinin ezberlemeye degil anlamli 6grenmeye
yonelmesi gerektigini vurgular (Giines,2014).

Yapilandirici Yaklasim: Bu yaklagimda egitim, bilen bir kisinin kendi zihninde olusturdugu
anlamlar1 ve dogrulan 6grencilere aktarmasi degil, tam tersine 6grencinin bizzat kendisinin anlam
olusturmasidir. Yani egitim on bilgilerle yeni bilgilerin birlestirildigi, anlamlandirildig1 ve zihinde
yapilandirildigi bir siirectir. Ogrenme, bilgilerin zihinde islenmesi ve yapilandiriimasi sonucu
gerceklesmektedir. Ogrencilerin etkinliklerle kesfederek dgrenmeyi dgrenmeleri ve ¢esitli becerilerini
gelistirmeleri Ongodriilmektedir. Bu nedenle yapilandirici yaklasimin temel amaci “Ggrenmeyi
ogretme” dir. Uygulamada Ogrencilere inceleme ve gozlem yaptirma, sorular sorma, meraklarini
uyandirma, Onerilen etkinlikleri uygularken eslik etme, rehberlik yapma vb. {izerinde durulmaktadir.
Yapilandirict yaklagim egitimi aktif bir ¢alisma olarak almakta, gergek 6grenme durumlarina agirlik
vermekte, girisimci bir egitimi ve proje yaklasimini benimsemekte, bir konuyu farkli yonlerden
aciklamaya ve igbirlikli 6grenmeye yonlendirmektedir.

Bu yaklagimin arastirmacilan Jean Piaget, Wygotsky ve Bruner’dir. Bruner’e gdre 6grenme,
Ogrencinin yeni bilgi edinmesi, bunu zihnine yerlestirmesi ve diger bilgileriyle biitiinlestirmesiyle
gerceklesmektedir. Buna kesfetme ya da bulma yoluyla 6grenme denilmektedir. Bu 6grenme, bilginin
uzun siireli saklanmas1 amaciyla gerekli goriilmektedir. Bruner, bilgiyi depolayan &grencinin, bu
bilgileri kavrama ve g¢evirme yoluyla yeni bilgilere ulasacagini ve bu durumun O&grenmeyi
kolaylastiracagim vurgulamaktadir. Ogrenme siirecinde bilgileri 6gretmekten ¢ok kavram ve ilkelerin
Ogretilmesi iizerinde durulmalidir. Boylece Ogrenci algilama, kavrama, oteleme, aktarma, analiz,
sentez ve uygulama gibi zihinsel etkinliklerini ger¢eklestirmektedir.

4.Ezberin Egitsel Degeri

Egitimin genel amaci iilke ve toplumun ihtiya¢c duydugu insan tipini yetistirmektir. Bunun i¢in
gelecek nesillere kazandirilacak bilgi ve beceriler iizerinde durulmaktadir. Ozellikle bireylerin dil,
zihinsel ve sosyal becerilerini gelistirmeye agirlik verilmektedir. Bu durum tarihsel siire¢ igerisinde
egitim yaklasimlarina, uygulamalara ve doneme gore degismektedir.

Diinyamizda 1990’1u yillarda eski egitim yaklasimlar1 yani geleneksel ve davraniggr yaklagim
uygulanmigtir. Bu yaklagimlarda &grencilere bilgi ve davranig Ogretimine agirlik verilmistir.
Ogretilecek bilgi ve davramslar dnceden belirlenmis, cesitli asamalara ayrilarak ve siirekli tekrar
edilerek ogretilmistir. Bunlar bireyde otomatik hale gelinceye kadar tekrar edilmistir. Ogrenme
durumu ise bireyin gozlenebilir davranislariyla belirlenmis, olumlu davranislar pekistirilerek aligkanlik
olusturulmaya calisilmistir (Giines,2014). Bu egitim anlayisinda ogrencilerin zihninden ¢ok
davraniglariyla ilgilenilmigtir. Dolayisiyla ezber ve tekrar onemli bir yontem olarak ele alinmis,
derslerde ezberlemeye genis yer verilmistir.

Sonraki yillarda bu egitim anlayisinin gesitli elestiriler almast ve egitim sorunlarinin hizla
artmasi lizerine egitimciler yeni arayislara yonelmistir. Boylece bilissel ve yapilandirict yaklagim
giindeme gelmistir. Bu siiregte egitimin amaci,

e Ogrencilerin dil, zihinsel, sosyal ve duygusal becerilerini gelistirme,
e  Bilgi tiiketme yerine bilgi iiretme,
e  Kendi zihnini yonetme,

e Ogrenen bireyler yetistirme vb. olarak siralanmustir.
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Bu yaklasimlarla birlikte bilgiyi arastiran, etkili kullanan, yeni bilgiler iireten ve kendini
siirekli gelistiren bireyler yetistirme dne ¢ikmustir. Ogrenci ve dgrencinin zihnini merkeze almmus,
Ogrencinin On bilgilerle yeni bilgiler arasinda iliski kurarak zihinsel yapisim1 diizenlemesi
Ongorilmiistiir. Zihinsel yapiy1 diizenlemek i¢in diisiinme, anlama, iliskilendirme, siralama,
sorgulama, siniflama gibi zihinsel islemlere agirlik verilmistir. Aksi takdirde ©On bilgilerle
biitiinlestirilmeyen ve zihinsel yapiya oturtulmayan bilgiler, ezberlenmis bilgiler olmakta ve kisa
siirede unutulmaktadir. Kisaca 6grencinin kendine aktarilanlar1 ezberleme yerine, anlama, diisiinme,
arastirma, inceleme, sorgulayarak 6grenme ve zihnini yapilandirma islemlerine agirlik verilmistir.

Son yillarda hayat boyu egitimle birlikte bireysel giriskenlik, iiretkenlik, aktif ve bagimsiz
Ogrenme, bireyin kapasitesini sonuna kadar gelistirme {lizerinde durulmakta, ezber ve ansiklopedik
bilgilere karsi c¢ikilmaktadir. Cesitli disiplinlerle ilgili olarak ezberletilen bilgiler, zamanla
eskiyeceginden bunlara son verilmelidir. Ote yandan biitiin ansiklopedik bilgiler, bireyin zihinsel
gelisimini engellemektedir. Oysa egitim diisiinme, sorgulama ve zihinsel becerileri gelistirme iizerinde
yogunlagsmalidir ( Conseil de I’Europe,1970.5.29).

Goriildiigli gibi giinlimiiz egitim anlayisinda istenilen amacglara ulagmak ve Ogrencilerin
zihnini gelistirmek i¢in ezberden kaginilmaktadir. Cilinkii ezber bilgiyi zihne yerlestirme ve belirli bir
stire hafizda tutmaya yoneliktir. Oysa giinlimiiz egitim anlayisinda alinan bilgilerin iyi anlagilmas,
iizerinde diisiiniilmesi, 6n bilgilerle biitiinlestirilmesi, yeni bilgiler iiretilmesi, bunlarin giinlitk yasama
aktarilmasi ve kullanilmasi ongoriilmektedir. Ezberlenen ve hafizada kisa siire tutulan bilgilerle
bunlart yapmak miimkiin degildir. Diger taraftan Ogrencilerin bilgileri tekrarlarla ezberlemesi
O6grenmenin en alt diizeyi olmaktadir. Bu 6grenme bireyde zihinsel degisimi getirmemektedir. Bilgi bir
siire hafizada tutulmakta, daha sonra unutulmakta ve biitiin ¢abalar bosa gitmektedir. Kisaca ezberin
egitsel bir degeri bulunmamaktadir. Ancak ezber sirasinda bazi bilgileri anlama, diisiinme, baska
bilgilerle karsilastirma gibi islemler yapilirsa o zaman anlamli 6grenme baslamaktadir.

Sonu¢ olarak bilgileri ezber ve tekrarlama c¢alismalari, 6grenmenin en alt diizeyini
olusturmakta, 6grencide istenilen degisim ve gelisimi saglamamaktadir. Bu durum egitim amaglarina
ulasma, 6grencilere gerekli bilgi ve becerileri kazandirma yoniiyle 6nemli sorunlara neden olmaktadir.

5.Ezberin Yarar ve Zararlart

Glintimiizde geleneksel 6grenme anlayisin1 benimseyenler bazi egitimciler hala ezberleyerek
O0grenmeyi savunmakta, ilerlemeciler ise buna karsi c¢ikmaktadir. Bu tartigmalar alanda siiriip
gitmektedir. Bu konuda cesitli aragtirmalar da yapilmaktadir. Asagida ezberin yarar1 ve zararlari
konusunda 6ne siiriilen baz1 goriisler kisaca 6zetlenmektedir.

Yararlar: : Baz1 egitimciler ezber ve anlayarak Ogrenmenin birbirinden farkli oldugunu
bunlan karistirmamak gerektigini belirtmektedir. Alain Lieury’e gore insan beyni onemli bilgilerin
bazilarimi kaydeder. Beynimize her seyi ezberletmek ¢ok zordur. Bu nedenle egitimde ezber iyi
degerlendirilmeli, isimler, listeler, tarihler, formiiller, tablolar ve smiflamalar &6grenirken
kullanilmalidir. Ancak diger bilgileri 6grenme siirecinde anlamaya agirlik verilmeli ve anlamli bellege
hitap edilmelidir. Bu tiir uygulama en idealdir (Lieury, 2004).Ezberin etkili olmasi i¢in baz1 teknikler
kullanilmalidir. Bunlarin basinda tekrar etme gelmektedir. Metinler yiiksek sesle okunmali ve
tekrarlanmalidir. Bu durum bilgileri zihne daha kolay kaydetmeyi saglamaktadir. Bununla birlikte
gorsel Ogrenenler i¢in bilgi semalarmi kullanmak etkilidir. Renklerden de yararlanmak gerekir.
Satirlar1 ¢cizme, belirli yerleri isaretleme vb. teknikler daha kolay ezberlemeyi saglamaktadir.

Zararlari: Ezberin zararlarina iligkin 6ne siiriilen baz1 iddialar ise sdyledir. Bu goriiglere gore
Ogrencinin ezberlemek i¢in siirekli olarak metinleri tekrarlayarak okumasi, biitiin dikkatini
ezberlemeye vermesi giderek metnin anlamindan uzaklasmasimna neden olmaktadir. Bu yontem
zamanla aligkanlik haline gelmekte, Ogrenci metindeki bilgileri hi¢ anlamadan, diisiinmeden,
sorgulamadan ve incelemeden kabul etmeye baslamaktadir. Oysa bilgiyi anlamadan, diisiinmeden,
sorgulamadan zihne yerlestirme islemi en alt diizey Ogrenmedir. Bu bilgilerin bir siire sonra
unutulmasi kaginilmazdir. Ayrica bu uygulama zihinsel tembellige neden olmakta, 6grenciyi yetiskin
cagda karsilasacagi sorunlara hazirlama ve ¢ézmeden uzak kalmaktadir. Ezbere alisgan ogrencilerin
¢ogunun tahmin, gelecek planlar1 ve stratejileri ise yaramamaktadir. Zihinsel ve fiziksel tembellik is,
aile, sosyal yasam gibi biitiin yonleri olumsuz etkilemektedir. Diger taraftan ezberlenen bilgilerin
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genellikle sozel ve yiizeysel olmasi 6grencinin zihnini tek yonlii etkilemekte ve sinirlt bir etki
birakmaktadir (Giolitto,1970). Bodylece ezberleme sonrasi zihinsel bir degisim ve gelisim
gerceklesmemektedir. Bazilarina gore ezber bir “zihinsel soykirim” olmaktadir. Gelecek nesillerin
gelisimini engellemektedir.

Ulkemizde Durum

Ezber konusunda iilkemizde de dnemli galismalar yapilmaktadir. Bilindigi gibi 2005 yilinda
uygulamaya konulan ilkégretim programlarinda yapilandirict yaklasim temel alinmustir. Ornegin
Tiirkge (1-5.Sin1flar) Ogretim Programinda “yapilandirict yaklasimla birlikte ¢oklu zekd, beyin temelli
ogrenme, Ogrenci merkezli egitim, bireysel farkiiliklara duyarli egitim, sarmal, tematik ve beceri
yvaklagimi gibi ¢esitli yaklasimlarindan yararlaniimigtir.” denilmistir. Programda cesitli kazanimlar
siralanmis, kazanimlara etkinlikler verilmis ve 6grencilerin aktif 6grenmeleri ongoriilmiistiir. Ayrica
2005 Tiirkge Ogretim Programinin Ozellikleri bashig1 altinda;

“Tiirk¢e Ogretim Programi 'nda;

Bilgi ezberlemeye degil, bilgi iiretmeye dayali ¢agdas egitim yaklasim ve modelleri temel
almmmistir. Bunlar; yapilandirict yaklasim, ¢oklu zekd yaklasimi, ogrenci merkezli ogrenme, bireysel
farklhiiklara duyarl egitim olarak swralanabilir.” denilmistir (MEB,2005,s.14).

Goriildiigii gibi 2005 Tiirkge Ogretim Programinda &grencilerin aktif dgrenmelerine agirlik
verilmis ve bu anlayis ders kitaplarina da yansitilmigtir. Ancak daha sonraki programlarda degismeler
olmustur. Ornegin 2015 Tiirkge Ogretim Programi 3, 4, ve 5. Simif okuma kazanimlarinda;

“Bagimsiz olarak hikdye, drama ve siirler okur ve anlar. Ogrenciyi zorlamamak kaydiyla;
seviyeye uygun, edebi degeri olan bazi siirleri ezberleme ¢alismalar: yaptirilir. ” agiklamasi verilmistir
(MEB,2015,5,19,24 ).Ardindan 2017 Tiirkce Ogretim Programi 2,3 ve 4. Sinif okuma kazanimlarinda,

“Siir okur. Ogrencilere kisa siir ve Istiklal Marsi'min ilk alti kitasini okuma ve ezberleme
¢alismalart —zorlamamak kaydiyla- yaptirilir” agiklamasi verilmistir (MEB,2017,5.32,36).

Aym “Siir okur.”Kazanimi ve agiklamalar 2019 Tiirkge Ogretim Programi 2,3,4,sinif okuma
kazanimlarinda sayfa 24,27,ve 31 de yer almaktadir ((MEB,2019,s.24,27,31).

Goriildiigii gibi 2005 Tiirkge Ogretim Programinda aktif 6grenmeye agirlik verilirken 2015,
2017 ve 2019 Tiirkce Ogretim Programlarinda ezbere yer verilmistir. Oysa ezber ve &grenme
birbirinden tamamen farklidir. Ezber bilgileri otomatik alma ve belirli bir siire zihinde tutmaya
yoneliktir. Ogrenme ise bilgileri anlama, diisiinme, 6n bilgilerle yeni bilgileri biitiinlestirme, dil,
zihinsel ve sosyal becerileri gelistirmeye yoneliktir. Ezberin 6grenci gelisimine higbir katkisi
olmamasina ragmen derslerde kullanilmas1 ©grenci basarisi ile egitimin niteli§ini olumsuz
etkilemektedir. Ayrica iilkemizin gelecegi acisindan Onemli sorunlara neden olmaktadir. Kisaca
egitimcilerimizin ezberden uzaklagarak nitelikli egitime agirlik vermesi, iilkemizin gelecegine yon
verecek bireyler yetistirmesi beklenmektedir.
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