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Introduction

Individuals are considered to have equal value with other individuals regardless of their innate
characteristics. Discrimination occurs when this equality is broken over the inherent characteristics of
the individual, and as a result, the individual who is discriminated against is thought to feel excluded
from the community to which he/she is affiliated and marginalized.

Germany has become one of the countries where discrimination and exclusion issues are
heavily discussed, especially with the economic problems and unemployment after heavy
immigration, the rise of Islamophobia, and the rise of far-right parties. Recently, Mesut Ozil, who
stated that he left the German National Football team because of the discriminatory behavior he
experienced, said "When | win, | become a German but when I lost | am an immigrant.”” (Ozil, 2018)
also caused the issues of discrimination and exclusion to flare up again.

Although Germany does not consider itself a country of immigration, approximately 7 million
foreign nationals living in Germany. When taking German citizenship and their families into account,
this number rises to approximately 16 million. In summary, one-fifth of those living in Germany have
a foreign origin or a history of immigration with the language of politicians (Dahmann & Akpinar,
2012). Despite hosting so many immigrants, Germany's refusal to accept itself as a country of
immigration has contributed to its creation of institutional discriminatory and exclusionary policies in
education, labor market, and citizenship issues (Giilliipinar, 2014, p.5). The first striking of these is
gradual discrimination. Gradual discrimination means that immigrants are included in the labor force
of the society, and their access to political and social areas is prevented. As a result of gradual
discrimination practices, immigrants in Germany are deprived of many rights and turn into ethnic
minorities, and are not seen as individuals of the country as much as Germans (Castles & Miller, 2008,
p.362). For example, Turkey has not been accepted dual citizenship and naturalization applications for
the origin of aggravated conditions since 1950 ethnic Germans from Eastern Europe and the Soviet
Union have accepted citizenship with all the rights. These special citizenship practices offered to
ethnic Germans in Germany are also considered as an indicator of racial discrimination (Giilliipinar,
2014, p.7). Even if a Turk was born and raised in Germany and studied there, even if he speaks
German better than an ethnic German, he will continue to be racially discriminated against. Because,
according to Castles, the principle of blood ties forms the basis of German nationalism. A person
living in Germany is not considered as a German unless he comes from German blood, and this
situation is seen as a result of Germany's emergence as a late nation-state (as cited in Giilliipinar, 2014,

p.11).

The current discriminatory policies in Germany cause those who do not belong to the German
race to feel excluded and citizenship is interpreted vertically in Germany. According to Mueller (2006,
p.249), at the bottom of this hierarchy are Turks and immigrants applying for asylum.

The main purpose of this research is to determine the thoughts of Turkish students continuing
their education in Germany on discrimination and exclusion. For this purpose, "Are Turkish students
living in Germany discriminated against? Do Turkish students living in Germany feel excluded? " It
was aimed to determine, interpret, and make suggestions on the discrimination and exclusion
perceptions of the students attending public schools in Schwaben Region of Bayern State of Germany.

Method

A qualitative research approach was used in this study, which was conducted to determine the
perceptions of discrimination and exclusion of Turkish students studying in state schools (from 3rd to
10th grade) located in the town of Vohringen in Germany. Qualitative research is a research process in
which the facts are tried to be understood in a real-world environment where the researcher does not
try to manipulate the subject he is researching (Koca, 2017, p.35)

In the research, the opinions of Turkish children living in Germany on discrimination and
exclusion issues were tried to be determined. For this, interviews were made by preparing an
"interview form to determine the opinions of Turkish students living in Germany on discrimination
and exclusion™ (See Annex-1). The data obtained at the end of the interviews were analyzed and
described objectively.
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In this research process, studies on the method, process, and results of the research are
explained in a clear and detailed manner in order to ensure validity and reliability. Participants were
also met in non-meeting times, and they were in a long-term interaction environment. In-depth
research and investigation understanding (collecting, analyzing, and evaluating data) is adopted. An
interrelated and consistent process has been followed from the collection of data to its analysis and
reaching the results. A purposeful sampling technique was preferred while determining the study
group. Research data and results were shared with the participants for verification, and their opinions
were taken by presenting them to other relevant researchers (Durmus, 2004).

Study Group

A study group was formed using the criterion sampling method, which is one of the purposeful
sampling types. As a criterion, among those who were born and continue their education in Germany,
their German level is good and whose current grade point average is the lowest 2.00 (2.00 / 4.00) in
the system of 4, were preferred. The study group consisted of 18 students from the 3rd grade to the
10th grade, who were attending public schools. As seen in Table 1, 10 of the students participating in
the study are girls and 8 of them are boys.

Table 1. Gender and Age Distribution of the Students Participating in the Study

A Gender _ Frequency Percentage
ge Boy Girl ) (%)

9-10 0 3 3 16.7

11-12 2 2 4 22.2

13-14 3 3 6 333

15-16 3 2 5 27.8

Total 8 10 18 100

As seen in Table 2, the students participating in the study consist of Grundschule (primary
school), Mittelschule (secondary school), Realschule (higher secondary school than Mittelschule), and
Gymnasium (high school) students.

Table 2. School Types of Students Participating in the Study

Gender Frequency Percentage
School Type Boy Girl 0] (%)
Grundschule 0 3 3 16.7
Mittelschule 4 5 9 50.0
Realschule 3 1 4 22.2
Gymnasium 1 1 2 111
Total 8 10 18 100

Data Collection Tool

In the study, a semi-structured review form (See Appendix 1) was used as the data collection
tool. The questions stated in the interview form were directed to the participants and the answers given
by the participants were noted. The semi-structured interview technique is slightly more flexible than
the structured interview technique. In this technique, an interview form is created containing the
questions we plan to ask beforehand. Depending on the course of the interview, the individual may be
asked to open up and elaborate on their answers. This technique is a more suitable technique used in
educational science research due to its certain standard and flexibility. The most important
convenience provided by the semi-structured interview technique is that it provides more systematic
and comparable information since the questions to be asked are prepared in advance and continued
depending on this preparation (Tirniiklii, 2000, p.547).

In the first part of the interview form, personal information of the participants such as gender,
age, current education level/class, current grade point average, German level, place of birth and time
lived in Germany are included. In the second part, 18 open-ended questions to measure participants'
perceptions of discrimination and exclusion are included (See Appendix 1).
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Data Collection Process

The data related to the research are grundschule (Primary School 3rd-4th Grade), Mittelschule
(Middle School, 5th-10th Grade), Realschule (Middle School 5th-10th Grade) in Schwaben, Bayern
State of Germany, It was collected using a semi-structured interview form prepared by the researcher
with Turkish students attending the gymnasium (upper secondary and high school, 5th - 10th grade)
schools (see Appendix 1).

Before the interview, the informed consent form was read to the participants, and permission
and signature were obtained from the participants and written and signed permissions were obtained
from the parents of the participants up to the age of ten (see Appendix 2). The data collection process
was applied using the note-taking method. Interviews were held in public places, cafes, and restaurants
between March 2018 and May 2018, upon prior agreement with the students to be interviewed. Before
starting the interviews, the participants were informed about the subject in general lines and the
purpose of the research was mentioned and the interview was started. To prevent data loss, interviews
were recorded and notes were recorded in the interviews where the voice of the participant was
recorded, within the consent of the participants, and only notes were taken in the interviews where the
environment was not suitable for voice recording. The questions in the interview form were asked to
the participants one by one and the answers given by the participants were noted on the back of the
form. The interviews lasted about 15 minutes.

Data Analysis

Data analysis in phenomenological research is aimed at revealing experiences and meanings.
In the content analysis made for this purpose, there is an effort to conceptualize the data and reveal the
themes that can define the phenomenon. Results are presented in a descriptive narrative. Besides,
findings obtained within the framework of emerging themes and patterns are explained and interpreted
(Yildinm & Simsek, 2005). Content analysis is to gather similar data within the framework of certain
concepts and themes and to interpret them in an understandable order (Yildirim & Simsek, 2005).

The data collected within the scope of the research were analyzed by content analysis
technique. According to Yildirim and Simsek (2013), the data collected in the content analysis are
conceptualized first, then organized logically according to the concepts and themes explaining the data
are created accordingly. Participants were given a code first in the analysis of the data. Codes such as
01 and O2 were used for the students interviewed within the scope of the research. The opinions are
conceptualized first, then common themes are produced and the opinions are presented and interpreted
within the framework of these themes.

The validity of giving direct quotations from the opinions of the participants in the qualitative
studies conducted by the interview method and of presenting as many different opinions as possible by
increasing the diversity of the participants; It is stated that providing detailed information about the
research processes and participant characteristics also strengthens the reliability (Yildirnm & Simsek,
2013). In this regard, within the scope of validity, while interpreting the research findings, information
about the participant characteristics was tried to be given, direct quotations of the participants were
included, the participants were encouraged to explain their perceptions and experiences in detail, and
were detailed in the study findings.

Results

The comments made based on the codes and themes created from the data obtained in the
research are expressed with a descriptive understanding. In this section, the opinions of the
participants were coded, themed, analyzed and the findings reported, as in Table 3.

Table 3. The code and themes of the study

Frequency Percentage Themes
Codes ) %)
Social and cultural exclusion 13 72 Exclusion
Spatial exclusion 7 38
Discrimination based on race and ethnicity 12 66 Discrimination
Discrimination based on religion 5 27
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A. Views of Turkish Students in Germany on Exclusion

As a result of the interviews conducted within the scope of the research, the themes of social
and cultural exclusion, spatial exclusion, discrimination based on race and ethnicity, and
discrimination based on religion and exclusion and discrimination were revealed.

A.1. Views of Turkish Students in Germany on Social and Cultural Exclusion

As a result of the interviews, it was revealed that 72% of the participants felt socially and
culturally excluded. “How are your classmates treating you? Do they get you into their game? Does
he/she have any offensive behaviors for you, for example rude, swearing, or ridiculing you? " When
asked the question, the students answered as follows:

"I love my classmates, I have a lot of friends. Some of them don't talk to us. We are not talking
to them either. Yes, they make fun of us, for example, when we speak Turkish, they imitate us,
make fun of us. They also swear. We don't do anything to them, | don't know why they swear.
We don't say anything to them (O1). "

"Everyone is playing with their friend group. They have uncomfortable looks, they are rude
when they pass me, and say bad things as if they were telling someone else. They call it black
or something because the color of my hair is dark (O7). "

72% of the students participating in the study stated that they were excluded by their friends in
the school environment. While most of these exclusions are due to the students being Turkish, some of
the students feel excluded due to their Muslim identity. According to the students interviewed, they
stated that although they feel excluded at school, they are rarely exposed to rude behaviors, swearing,
and fighting.

Below are some students' views on the question that determines their inclusion in social and
cultural activities (tournaments, teams, games, exhibitions, ceremonies, etc.) at schools:

"Yes, but sometimes our teacher makes someone else do what | want to do because you can't
do it. For example, once we were going to make music, | wanted to sing the song but he said
you cannot sing. He had a German girl sing, but | was telling it better than her (01). "

"For example, we were going to set up a music group at school. I play the guitar well and
sing. But the teacher chose a person who did not know and could not play as much as I did,
and the group members did not oppose this and immediately approved (08). "

Students, "Do you ever feel excluded in Germany? In which areas and where do you feel left
out? " Some of his answers to the question are as follows:

"I don't feel it when shopping. | feel it in government offices. Our job is late, the necessary
information is not available. We feel left out in paperwork. This is what they do to non-
Germans like us. They behave differently to others other than themselves, they don't like us
(03). "

"Of course, | feel like a tourist here sometimes. Like I'm gonna go take a moment to think that
Turkey, as though everything as if it were temporary. But it's not like that. I wish we could go
but we are here (O11). "
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Directed to the students regarding the discrimination theme, “Do you feel left out at school?
What do you think is the biggest reason for your exclusion? Who do you think is excluding you? "
Some of the answers given by the students to the question are as follows:

"Yes, | feel like, that, especially in some celebrations and trips. |1 was born and raised here,
but some pf its traditions are not for us. At that time, all Germans were united and we stayed
outside (018). "

"So | don't know sometimes. For example, | wanted to dance in this musical because they
didn't add me because | was Turkish, they would wear a mini skirt, they never asked me not to
wear it. Maybe | would wear it but they never even asked, then one of them said and | felt bad,
I was sorry (013).

A.2. Views of Turkish Students in Germany Towards Spatial Exclusion

As a result of the interviews conducted within the scope of the research, a spatial exclusion
code was created under the theme of exclusion, and accordingly, it was revealed that 38% of the
participants felt themselves spatially excluded. In this context, “What do you think about the area you
live in? Why are you sitting there? Are you sitting there voluntarily? Are there Germans in your area
of residence? How much? Who else is sitting there? " His views on the question are as follows:

"We live in the building. Most of our neighbors are Turkish, some foreigners. Since our
neighbors and relatives are here, | do not want to move elsewhere (O7). "

"We usually live in a building where Turks live. We have relatives from our neighbors, my
father has friends from work. We sit there voluntarily, close to school and my father's
business. There are few Germans in our street, none in our building. There is Bulgarian
or something (018). "

It was observed that 38% of the students consulted within the scope of the research live in
areas where mostly Turks and foreign nationals live, and the building type and rent are cheap. Most of
the students within the scope of the study do not have the idea of moving from the region where they
live, since their relatives and Turkish friends are there. One of the main reasons for those who want to
move to another house is that the houses they live in are small.

Some of the answers given by the students to the question about the places they usually shop
and visit within the scope of the spatial exclusion code under the exclusion theme are as follows:

"Most of the time we make it from Turkish markets. We do not buy much food from big
markets, we buy other things. We go to each other's house with my friends, sometimes we
go out to a cafe, to eat or something, but there is no place we go regularly, we go
everywhere (O11). "

"We go to all the markets, we buy meat from the Turkish market. Others do not have halal

meat. "I do not like to travel, we usually meet my friends at home, we go to the mosque
sometimes, if we go out, we go to the field to play football (02)."

It is seen that students generally prefer Turkish markets due to the convenience of finding
halal products for grocery shopping, and they do not prefer a special place to visit.
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B. Views of Turkish Students in Germany on Discrimination

To determine the views of Turkish students in Germany on discrimination, various questions
were asked, in addition to these questions, questions aimed at revealing whether the students were
supported by their teachers and teachers' expectations from them were asked, and the answers given by
the students were themed and analyzed. As a result, it was seen that 66% of the students participating
in the study stated that they were exposed to discrimination based on race and ethnicity, and 27% of
them stated that they were exposed to discrimination based on religion.

B.1. Views of Turkish Students in Germany on Discrimination Based on Race and Ethnicity

Some of the students interviewed within the scope of the research within the scope of the
discrimination theme and the code of discrimination based on race and ethnicity, who stated that their
rights were violated because they were Turkish, are as follows:

"They had banned me from the exam in which | worked hard and tried to pass. | was overcome
there. | didn't say anything because | was a quiet person, but | took the exam again, but this
time I got the worst grade again. | think the same things will happen even if | go to a different
school (04). "

"There is equality here, the teachers are very good for everyone, but in my previous school,
grundschule was not like that. My grades were very good until the fourth grade. | was always
the highest in class. But suddenly in the fourth grade, my grades started to decrease. However,
I was continuing to work. Then my family came and talked to the teacher and the principal,
and so on, while the teacher was going to recommend me to the realschule, my father objected
a lot. So in the end my grades improved and | came to my gym, but | wouldn't be able to come
if my family didn't care when | could come anyway. According to my father, what we went
through in grundcshule is completely related to our being Turkish. My father always says that
they do this to many children, but their families are unaware (017). "

Within the scope of the discrimination theme, some of the students interviewed within the
scope of the research stated that although their rights were not defeated, some teachers helped German
students more, and thus these students got ahead of them. Some of the student views are as follows:

"Of course, the best is for the German ones. Although | was born and raised here, | feel
inferior to them. "I have to work harder to get what they have achieved without much effort
(T11)."

"We need to work harder.” In other words, our slightest mistake does not tolerate us, so we
have to do it right in the exams (T3). "

Within the scope of the discrimination theme, the opinions of some of the students
participating in the research, teachers, and principals at their schools are as follows:

"l moved to another school this period. | wasn't good with my friends at my previous school.
The teacher was giving me different homework, | was doing it, then the teacher always said
you did wrong. He was doing it to other students as well. He was doing the same to a Turkish
and an Italian like me (05). "

"They don't behave equally.” They pretend to be but do not behave equally. They are more
tolerant of German students. They officially expect us to make mistakes. They are waiting for
our slightest mistake. They exaggerate when we have a mistake. If the Germans did the same
thing, the matter would be closed immediately. Teachers are not helping, when | have a
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question they ignore it. | raise a finger, for example, they do not look at the class. | want to ask
after the lesson, for example, they say | don't have time (O8). "

Within the scope of the discrimination theme, 66% of the students who participated in the
study said, “If you were German rather than Turkish, would your current success at school be
different? Why is that?" "My current success would be higher" answered the question. Some of these
answers are as follows:

"l think it probably would be higher. I don't know so there is no difference between us, but why
are the German ones having higher grades? It sounds ridiculous to me (08). "

"l do not know. | already had the highest grades, but if | were German, maybe | wouldn't need
to study that much, maybe my grades could be higher without working so hard (010). "

The students who participated in the study were asked questions to reveal whether their
teachers support them, how they motivate and guide them, and to what extent they give importance to
their thoughts, and it has been observed that 66% of the students are not supported by their teachers
and not encouraged to great success. Some of the views that reveal this are as follows.

"For example, when | get good grades, the teacher doesn't say anything to me, but when
others get it, he says" Well done. He doesn't tell my mom that I'm fine. Our teacher has never
talked to us like that. He didn't ask our opinion, I don't know. No, they do not support or help.
I think they don't want us to be successful (O1). "

"The teacher knows that my father is a worker, and he always tells me that you should be a
worker too, and your father will earn well. They are always waiting so that we can be
workers, doner kebabs. They don't listen to our thinking that they pretend to listen when
something happens and say okay, but then they don't do anything. We cannot say anything
again (02). "

On the other hand, a small majority (34%) stated that they are supported and motivated by
their teachers and give importance to their own opinions. Some of these expressions are as follows:

"When | get a high grade, my teacher shows me an example to my other friends. He says, if
you work as much as he does, you can get good grades. One of my teachers says that | will
graduate first, believes that | will be very successful. My teachers care about my thoughts
(010)."

"Some of my teachers say my hand is resourceful. They say that | make up well, maybe you
can become a hairdresser (O13). "

B.2. Views of Turkish Students in Germany on Discrimination Based on Religion

27% of the students interviewed within the scope of the research stated that they were exposed
to discrimination based on religion. Some students' views are as follows:

"For example, their celebrations are different and our holidays are different. When we
celebrate Ramadan, the school continues (O6).

"I've been feeling this (discrimination) more, especially since | closed down. | feel people's
uncomfortable looks. They just can't accept it. I am Turkish, Muslim and | can live my
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religious belief here as | want but they cannot accept it. | mean, it's okay if I travel openly, but
there is because I'm closed (016). "

Under the code of discrimination based on religion, some of the students participating in the
study stated that Germans were interested in what they did and did not eat. Some students’ views are as
follows:

"For example, they say why don't you eat it because | don't eat pork. What difference do you
have, why do we eat? (05). "

"Sometimes they look at what we eat while eating outside or at school, and they wonder what
we eat (014)."

As a result of the answers given by the students to the questions within the scope of the
interview form, most of them thought that they were exposed to discrimination based on race and
ethnicity, and some students thought that they were discriminated against because of their Muslim
identity; It is observed that the rate of students who are excluded from spatial terms is relatively low
compared to the rate of students who are socially and culturally excluded.

Discussion, Conclusion, and Suggestions

In this study, the views of Turkish students studying at public schools in the Schwaben region
of Germany on discrimination and exclusion were tried to be determined through semi-structured
interviews. The interviews were coded and the themes of discrimination and exclusion were reached.
According to the results, most of the Turkish students living in Germany feel excluded socially and
culturally, a small majority of them spatially; Approximately two-thirds of them state that they suffer
discrimination based on race and ethnicity, and one-fourth state that they suffer discrimination based
on religion.

According to the results of the interviews conducted within the scope of the study, some
Turkish students think that they are discriminated against by their teachers and principals in their
schools. Some of the students interviewed stated that their teachers and principals were more tolerant
of German students and their grades would be higher if they were German rather than Turkish. The
findings obtained in the examination of the education problems of Turkish youth in the North Rhine-
Westphalia region of Germany in 2007 also support this view. According to the study, approximately
two-thirds of the students studying at the Fachoberschule and approximately one-third of the students
studying at Sonderschule, Realschule, and Berufschule think that teachers and administrators do not
treat them equally (Ozdemir, Similar and Akbas, 2007, p.34).

According to the research of Sahan titled “A Qualitative Analysis of the Factors Affecting the
Achievement of Turkish Students Attending Primary Schools in Germany”, nearly half of the Turkish
parents in Germany think that there is discrimination in schools, and the expectation of parents in the
first place is about non-discrimination (Sahan, 2012, p.181). The German school system directs
students to secondary education categories at different levels, and this decision significantly affects the
future of the child, pushing it into a very difficult process to change in his career or adulthood (Bing6l
& Ozdemir, 2014, p. 141). Moreover, another danger that awaits Turkish children who do not have a
good education in the future is economic exclusion. In 2014, in the research named "Discrimination in
the Vocational Training Market" conducted by the Bosch Foundation, two resumes with the same
qualifications, one with a Turkish name and the other with a German name, were sent to workplaces
that provide vocational training. Despite having the same background and qualifications, the
applications made under the German name received more positive responses than the applications
made with the Turkish name (Bosch-stiftung, 2014).
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As stated in the reports prepared by ECRI in 2009 and 2014, which was mentioned earlier in
the study, teachers in Germany recommend students who come to good schools with good
socioeconomic status three times more than students with the immigrant-origin and the rate of
repetition of immigrant students is quite high ( ECRI 2009,2014). According to reports, this is a kind
of discrimination. During the interviews conducted within the scope of the research, statements were
obtained that confirm the ECRI reports. Some students stated that although their grades were good,
their teachers guided their parents with the idea that “if they go to the gymnasium, it will have a hard
time”, and some teachers directed some students to lower-level schools even though their grades were
good.

The elimination method, which is the basis of the German education system, aims to create an
elite stratum, and as a result of this system, a student is directed to a profession parallel to the social
class he/she belongs to (cited in Turan, 1997, p. 200). As a result of these instructions, students
generally have to continue their father's profession. During the interviews conducted within the scope
of the research, some students were asked to ask them, “What are your teachers supporting you? How
does he act in promoting success? How does it help? " They stated that their teachers recommended
their father's profession (doner kebab, worker, etc.).

In German society and religious differences have been exposed most to exclude the oriental
culture that immigrants have both Turkey. For example, the headscarf has become an object that
symbolizes that Germans will not easily wash away their values, even if they wish, even though they
pose an obstacle in their own adaptation processes (cited in Aridict, 2015, p. 36). Similarly, according
to the interviews made within the scope of the research, some students stated that they were subjected
to discrimination based on religion. Some students stated that they were ostracized and sometimes
verbally abused by the school administration, teachers, and school friends after they were wearing a
hijab.

Within the scope of the study, some students stated that they were discriminated against
because they were not Christians, did not drink alcohol, and did not eat pork. Some students also
stated that they perceive the school holidays on Christian religious holidays as discrimination based on
religion, while the school is attending on their own religious holidays.

According to the findings of the researches, although Turkish children in Germany have the
preconditions to participate in social life and to benefit from the institutions and opportunities of the
dominant culture, their participants in social life are somewhat restricted and excluded (Gokge, 2006,
p.12). In the interviews held within the scope of the research, most of the Turkish students in Germany
stated that they felt excluded. The situation of detachment that begins with the mockery and exclusion
of young people at school by their German friends, the conditions in which their families work and
growing up in an environment where they are also excluded groups them among themselves, preparing
them for a life full of psychological problems (cited in Persembe, 2009, p.258)

In general, it is observed that one-third of Germans have an exclusionary approach towards
foreigners. The xenophobia caused by the increase in the number of foreigners in Germany has
developed based on not accepting and not respecting the differences of others. This approach in
society in general has also affected the schools (Persembe, 2006, p.101). In Germany, value judgments
of children from foreign cultures are not included in school activities, and a uniform understanding is
displayed in social, cultural, and other activities. There is no multicultural or intercultural approach
(Geng, 2011, p.43). The findings obtained from the interviews conducted within the scope of the
research also support these views. For example, some students think that they are not wanted in
celebrations of German culture and they stated that they feel excluded in such events (celebrations,
excursions, holidays, etc.) and set an example for children from foreign cultures to feel excluded in
school activities.

It is obvious that the new places in Germany, where almost all the features of Turkish culture
are experienced, taught, and represented, have symbolic value for diasporic subjects. These places
allow to be protected against all kinds of structural and cultural exclusion and to maintain their own
cultural belonging and identity characteristics in a certain interaction environment (cited in Celik,
2008, p. 114). According to the findings obtained as a result of the research, it was seen that the region
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where some students lived was generally preferred by the Turks. Some of the students interviewed
stated that there were mostly Turks in the building they were in, a similar situation was valid on the
streets and that the Germans were extremely rare in that area.

While concerns about the preservation and existence of cultural identity bring exclusionary
attitudes displayed in various social environments, Turks' introverted, creating spaces where they can
coexist, this situation also abstracts them from the multi-faceted relationships in daily life (cited in
Persembe, 2009, p. 257). On the other hand, some students stated that there were mostly Germans in
the region they were in, and that people from other nationalities were almost nonexistent. It has been
observed that these students belong to families with higher income and the regions they live in are
regions with higher rents and more elite.

As a result, as a result of the interviews made with Turkish students studying at public schools
in the Schwaben region of Bayern, Germany, within the scope of the research, it is seen that the
community they live in has discriminatory and exclusionary perceptions against them, which may
affect their current education life, their future jobs and therefore their whole lives. Most of the students
stated that they were discriminated against in terms of ethnicity, some of them religiously, in social
life and in schools; Some of these students stated that they were excluded in terms of spatial, most of
them socially and culturally.

Suggestions

As a result of this research, the following suggestions can be made for school administrations,
teachers, parents, students and future researches and practitioners:

Suggestions for school administrators:

® In German schools, information meetings should be organized for parents about the
education system, guidance, rules, and educational environment, and parents should be
contacted, if necessary, with the help of other parents who have good German or with
publications prepared in different languages, with the participation of parents whose
German is insufficient.

* Frequent meetings and conversation meetings should be held between the teacher, parents
and the school administration.

¢ Teachers should follow the student directions closely and ensure parent-teacher
coordination when necessary.

e Teachers and administrators should know students more closely (culture, religion,
language, etc.) and be more understanding towards them and treat them equally with
other students.

Suggestions for teachers:

® Especially classroom teachers should show due care about discrimination and exclusion,
and if necessary, they should be trained on these issues.

¢ In student guidance, the load on the teacher and the rate of opinion given to the teacher
should be reduced.

® Teachers should be more fair in guiding students.
® Teachers should consider students' special requests, complaints and suggestions.
Suggestions for parents and students:

¢ Students should especially improve their German level and take care to do their homework
on time and completely. Parents should support and follow up their children in this process.

347



Journal of Educational Theory and Practice Research 2020, Vol 6, Issue 3, 337-351 Asaf Ekin YESiL

¢ Students should pay the utmost attention to obeying school rules, report any problems they
encounter, and avoid disciplinary action. Parents should definitely go to interviews about
their students who have disciplinary problems and take preventive and preventive measures.

e Students should be open to contact with other students and teachers and be willing to
participate in social activities. Parents should encourage their children in this regard as much
as possible, and if possible, they should participate in the activities themselves.

Recommendations for research and practitioners:

® A similar research can be done in a way that is more comprehensive and reaches more
students or parents.

¢ Studies can be conducted in which the reasons for exclusion and discrimination are
examined in detail.

¢ Discrimination and exclusion levels can be determined by quantitative research.

e Similar studies can be conducted in other countries where Turkish children live and receive
education.

* A similar research can be done for university students.
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Appendix

Appendix - 1: Interview Form

Interview Date: Interview Hour:
Participant Information

Gender : [J Male [J Female

Age

Current education level / class

Current GPA

German Level

Place of Birth

Time lived in Germany

1. Are you treated differently because you are Turkish? How ?

2. In what matters do you think you are treated differently? How ?

3. Are you treated differently because you are Turkish at school, government offices, markets or
cafes?
How are they treated differently, what are they doing?

Why do you think you are being treated differently?

4. Do your teachers and school principal treat everyone equally at school? How do they treat you and
other friends? Would you like to go to a different school?
Are you having problems, what kind of problems are you having?

5. Are there any situations where you think your rights are defeated because you are Turkish? How?
Can you give an example?

6. How are your classmates treating you? Do they get you into their game?
Does he/she have any offensive behaviors for you, for example rude, swearing or mocking?

7. How do your teachers and principal help you when you encounter a problem at school?

8. When you encounter a problem at school, do you feel lonely and left out? Why is that?
When did you feel like this? When did you feel like this?

9. Do you think you are included in school activities? (Tournaments, teams, games, exhibitions,
ceremonies, etc.)

10. Do you think your current success at school would be different if you were German rather than
Turkish? Why is that?

11. In what subjects do your teachers support you?
How does he act in promoting success? How does it help?

12. Do your teachers believe that you can do good work, what do they expect from you?
Does he care about your opinion? How much does he care?

13. Do you think your friends or teachers have negative thoughts towards you at school? Can you give
an example?

14. Do you ever feel left out in Germany? In which areas and where do you feel left out?

15. Do you feel left out at school?
What do you think is the biggest reason for your exclusion? Who do you think is excluding you?
What if the groups or people you were excluded from would take you among them?

16. What do you think about your area of residence? Why are you sitting there? Are you sitting there
voluntarily? Are there Germans in your area of residence? How much? Who else is sitting there?

17. Would you like to move to a different area? Do you think you will be allowed to live in another
area?

18. Where do you usually shop from? Where do you like to travel? (Turkish street, garden, park, etc.)
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Appendix - 2: Informed Volunteer Consent Form

INFORMED VOLUNTEER CONSENT FORM

We invite you to the research titled "Discrimination and Exclusion Perceptions of Turkish Students Living
in Germany" conducted by Asaf Ekin Yesil. The purpose of this research is to reveal the thoughts of
Turkish students studying in Germany on discrimination and exclusion issues. In the research, you
are asked to spare an estimated 25 minutes. An estimated 15 other people will participate in the study.
Participation in this study is entirely voluntary. To achieve the purpose of the study, you are expected
to answer all questions completely, without any pressure or suggestion, and sincerely giving you the
most appropriate answers. Reading and approving this form will mean that you agree to participate in
the research. However, you also have the right not to participate in the study or to stop working at
any time after participation. The information obtained from this study will be used solely for research
purposes and your personal information will be kept confidential; however, your data can be used for
publication purposes. If you need more information about the purpose of the research now or later,
you can ask the researcher now or reach ekinyesil@hotmail.com the e-mail address. When the research
is completed, please forward it to the researcher if you want general/specific results to be shared with
you.

I read the above information that should be given to the participant before the research and I
understood the scope and purpose of the study I was asked to participate in and my voluntary
responsibilities. Written and verbal explanation about the study was made by the
researcher/researchers named below. Adequate confidence has been given that my personal
information will be protected with care. Under these circumstances, I agree to participate in the
research in the question of my own free will, without any pressure or suggestion.

Participant:
Name-Surname:

Signature:
Researcher:

Name-Surname:

Signature:
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Giris
Bireyler dogustan getirdikleri 6zelliklerinden bagimsiz olarak diger bireylerle esit degere sahip
kabul edilmektedir. Ayrimecilik, bireyin dogustan sahip oldugu ozellikler {izerinden bu esitligin

bozulmasi ile ortaya g¢ikmakta ve bunun sonucunda ayrimciliga ugrayan bireyin, kendini bagl
bulundugu topluluktan diglanmis, 6tekilestirilmis hissettigi diisiiniilmektedir.

Almanya, 6zellikle yogun gdclerden sonra yasanan ekonomik sorunlar ve issizlikle birlikte
Islamofobinin de artmas1 ve asir1 sag partilerin yiikselisiyle birlikte ayrimcilik ve dislanma konularinin
yogun olarak tartisildigi iilkelerden biri haline gelmistir. Son zamanlarda, Almanya Milli Futbol
takimini, yasadig1 ayrimer davraniglar yiiziinden biraktigini belirten Mesut Ozil’in “Kazaninca Alman
kaybedince gégmen oluyorum.” (Ozil, 2018) seklindeki demeci de ayrimcilik ve dislanma konularmin
yeniden alevlenmesine sebebiyet vermistir.

Almanya, her ne kadar kendisini bir goc iilkesi olarak kabul etmese de Almanya’da yaklasik 7
milyon yabanci uyruklu kisi yasamaktadir. Alman vatandaslhigma gecenler ve bunlarm aileleri de
hesaba katildiginda bu say1 yaklasik 16 milyona yiikselmektedir. Ozetle, Almanya’da yasayanlarin
beste biri yabanci kokenli ya da siyasilerin diliyle gé¢ ge¢misine sahiptir ( Dahmann & Akpinar,
2012). Bu kadar ¢ok gd¢cmen barindirmasina ragmen Almanya’nin kendisini bir gog¢ iilkesi olarak
kabul etmemesi egitim, emek piyasasi ve yurttaglik meselelerinde kurumsal ayrimci ve dislayici
politikalar iiretmesine katkida bulunmustur (Giilliipinar, 2014, s.5). Bunlardan ilk gbze carpan
kademeli ayrimciliktir. Kademeli ayrimcilik, gdgmenlerin toplumun &zellikle isgiicii alanlara dahil
edilip siyasal, sosyal alanlara erisimlerinin engellenmesi anlamina gelmektedir. Kademeli ayrimcilik
uygulamalar1 sonucunda Almanya’daki gdgmenler bircok haktan mahrum kalarak etnik azinliklara
doniismekte ve Almanlar kadar iilkenin bir bireyi olarak goriilmemektedir (Castles & Miller, 2008,
s.362). Ornegin, Tiirkiye kokenlilere ydnelik cifte vatandaslik uygulamasi kabul edilmemis ve
vatandashiga gecis sartlar1 agirlagtirilmisken 1950’lerden itibaren Dogu Avrupa ve Sovyetler
Birliginden gelen etnik Almanlar biitiin haklariyla birlikte vatandagliga kabul edilmislerdir.
Almanya’da etnik Almanlara sunulan bu 6zel vatandaslik uygulamalar1 da irksal ayrimeiligin bir
gostergesi olarak degerlendirilmektedir (Giilliipinar, 2014, s.7). Bir Tiirk Almanya’da dogmus ve
biliyiimiig, orada okumus olsa hatta bir etnik Almandan daha iyi Almanca konugsa dahi 1rksal olarak
ayrimciliga ugramaya devam edecektir. Cilinkii Castles’e gore kan bagi ilkesi Alman ulusgulugunun
temelini olugturmaktadir. Almanya’da yasayan biri Alman kanindan gelmedigi siirece Alman olarak
kabul edilmemektedir ve bu durum Almanya’nin ge¢ bir ulus devlet olarak ortaya ¢ikmasiin sonucu
olarak goriilmektedir (aktaran, Giilliipinar, 2014, s.11).

Almanya’daki mevcut ayrimer politikalar Alman irkina ait olmayanlarin kendilerini dislanmis
hissetmelerine ve Almanya’da vatandashigin dikey bir sekilde yorumlanmasina sebebiyet vermektedir.
Mueller’e gore (2006, s.249), bu hiyerarsinin en altinda ise Tiirkler ve iltica basvurusu yapan
gdecmenler yer almaktadir.

Bu arastirmanin temel amaci, Almanya’da egitimlerine devam eden Tiirk O6grencilerin
ayrimcilik ve diglanmighk konularindaki diisiincelerini belirlemektir. Bu amag¢ dogrultusunda,
“Almanya’da yasayan Tiirk 6grenciler ayrimciliga ugruyor mu? Almanya’da yasayan Tiirk 6grenciler
kendilerini diglanmis hissediyor mu?” sorular1 ekseninde Almanya’nin Bayern eyaleti Schwaben
bolgesindeki resmi okullarda okuyan 6grencilerin ayrimcilik ve diglanmishik algilarini belirlemek,
yorumlamak ve onerilerde bulunmak amaglanmaisgtir.

Yontem

Almanya’nin Vohringen kasabasinda yer alan devlet okullarinda (3.siniftan 10.sinifa kadar)
okumakta olan Tiirk 6grencilerin ayrimeilik ve diglanmiglik algilarini belirlemeye yonelik yapilan bu
arastirma da nitel arastirma yaklagimi kullanilmistir. Nitel aragtirma, arastirmacinin arastirdigi konuyu
manipiile etmeye c¢alismadigr bir gercek diinya ortaminda olgularin anlasilmaya caligildigir bir
arastirma siirecidir (Koca, 2017, s.35).

Aragtirmada Almanya’da yasayan Tiirk cocuklarmin ayrimeilik ve diglanmiglik konularindaki
diigiinceleri belirlenmeye ¢alistlmistir. Bunun i¢in “Almanya’da yasayan Tiirk oOgrencilerinin
ayrimeilik ve diglanmislik hakkindaki goriislerini belirlemeye yonelik goriisme formu” (Bkz. Ek-1)
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hazirlanarak goriismeler yapilmistir. Gorlismeler sonunda ulasilan veriler tarafsiz bir sekilde analiz
edilerek betimlenmistir.

Bu arastirma siirecinde gecerlilik ve gilivenirligin saglanmasi i¢in ise arastirmanin yontemi,
siireci ve sonuglarina yonelik ¢alismalar acik ve ayrintili bir bigimde agiklanmistir. Katilimecilarla
goriisme dis1 zamanlarda da bir araya gelinmis, uzun siireli bir etkilesim ortaminda bulunulmustur.
Derinlemesine arastirma ve inceleme anlayisi (verilerin toplanmasi, analiz edilmesi ve
degerlendirilmesi) benimsenmistir. Verilerin toplanmasindan analiz edilip sonuglara ulasilmasina
kadar birbiriyle baglantili ve tutarli bir siire¢ takip edilmistir. Calisma grubu belirlenirken amacl
ornekleme teknigi tercih edilmistir. Arastirma verileri ve sonuglari dogrulama amaciyla katilimcilarla
paylasilmus, ilgili diger arastirmacilara sunularak goriisleri alinmistir (Durmus, 2004).

Arastirma Grubu

Amagh 6rnekleme tiirlerinden kriter 6rnekleme yontemiyle calisma grubu olusturulmustur.
Kriter olarak Almanya’da dogmus, egitimlerine Almanya’da baslamig ve devam etmekte olanlardan
Almanca diizeyi iyi ve mevcut not ortalamasi 4’liik sistemde en diistik 2.00 (2.00 / 4.00) olanlar tercih
edilmistir. Calisma grubunu, 3. siniftan 10. simifa kadar devlet okullarina devam etmekte olan toplam
18 dgrenci olusturmugtur. Tablo 1’de goriildiigii gibi arastirmaya katilan 6grencilerin 10°u kiz 8’i
erkektir.

Tablo 1. Aragtirmaya Katilan Ogrencilerin Cinsiyet ve Yas Dagilimlar

Cinsiyet Frekans Yiizdelik
Yas Erkek Kiz 0] (%)
9-10 0 3 3 16.7
11-12 2 2 4 22.2
13-14 3 3 6 33.3
15-16 3 2 5 27.8
Toplam 8 10 18 100

Aragtirmaya katilan 6grenciler Tablo 2’de goriildiigti gibi Grundschule (ilkokul) , Mittelschule
(ortaokul), Realschule (mittelschuleye gore daha daha yiiksek diizeydeki ortaokul) ve Gymnasium
(lise) 6grencilerinden olugmaktadir.

Tablo 2. Aragtirmaya Katilan Ogrencilerin Devam Ettikleri Okul Tiirleri

- Cinsiyet Frekans Yiizdelik
Okul Tiirii Erkek Kiz ) %)
Grundschule 0 3 3 16.7
Mittelschule 4 5 9 50.0
Realschule 3 1 4 22.2
Gymnasium 1 1 2 111
Toplam 8 10 18 100

Veri Toplama Aract

Calismada veri toplama araci olarak yar1 yapilandirilmis goriisme formu (Bkn. Ek 1)
kullanilmigtir. Goriigme formunda belirtilen sorular katilimcilara yoneltilmis, katilimcilarin verdikleri
cevaplar not alinmigtir. Yar1 yapilandirilmis goriisme teknigi, yapilandirilmis goriisme tekniginden
biraz daha esnektir. Bu teknikte, 6nceden sormay1 planladigimiz sorulari igeren bir gériisme formu
diizenlenir. Gorlismenin akisina bagli olarak bireyin yanitlari1 agmasi ve ayrmtilandirilmasi
istenebilir. Bu teknik sahip oldugu belirli standartlik ve esneklik nedeniyle egitim bilim
arastirmalarinda kullanilan daha uygun bir tekniktir. Yar1 yapilandirilmis goriisme tekniginin sundugu
en Onemli kolaylik, sorulacak sorularin 6nceden hazirlanmasi ve bu hazirlanmaya bagli olarak
siirdliriilmesi sebebiyle daha sistematik ve karsilastirilabilir bilgi sunmasidir (Tiirniikli, 2000, s.547).

Gortigme formunun ilk kisminda katilimcilara ait cinsiyet, yas, mevcut egitim kademesi /
sinifi, mevcut not ortalamasi, Almanca diizeyi, dogum yeri ve Almanya’da yasadig siire gibi kisisel
bilgilere yer verilmistir. Ikinci kisimda ise katilimeilarin, ayrimeilik ve dislanmislik algilarini lgmeye
yonelik 18 adet a¢ik uglu soruya yer verilmistir (Bkn. Ek 1).
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Veri Toplama Siireci

Aragtirmaya iliskin veriler Almanya’nin Bayern Eyaleti Schwaben bolgesinde yer alan
grundschule (ilkokul 3.- 4. Smmf ), mittelschule (Ortaokul, 5.-10. sinif), realschule (Orta diizey
ortaokul ve lise 5.-10. smif), gymnasium (Ust diizey orta okul ve lise, 5. — 10. Sinif) okullarina devam
etmekte olan Tiirk dgrenciler ile arastirmaci tarafindan diizenlenen yar1 yapilandirilmig gériigme formu
kullanilarak toplanmistir (bknz. Ek 1).

Goriisme Oncesinde katilimcilara  bilgilendirilmis goniillii riza formu okunmus ve
katilimcilardan izin ve imza alinmis, on yasa kadar olan katilimcilarin velilerinden de yazili imzali
izinler alinmigtir (bkn. Ek 2). Veri toplama siireci not alma yontemi ile uygulanmistir. Goriisme
yapilacak ogrenciler ile 6nceden kararlastirilarak Mart 2018 — Mayis 2018 tarihleri arasinda kamuya
acik yerlerde, kafe ve restoranlarda goriismeler yapilmistir. Goriismelere baglanmadan &nce
katilimeilara konuyla ilgili genel hatlarda bilgiler verilmis aragtirmanin amacindan bahsedilerek
goriismeye gecilmistir.  Veri kayiplarin1 Onlemek amaciyla, katilimeilarin izinleri dahilinde,
katilimeinin sesinin net olarak kaydedilebildigi goriismelerde goriismeler ses kaydina alinmis ve not
tutulmus, ortamin ses kaydina miisait olmadig1 goriismelerde sadece not tutulmustur. Katilimcilara
goriisme formunda bulunan sorular teker teker yoneltilmis ve katilimeilarin verdigi cevaplar formun
arkasina not alinmigtir. Gorlismeler yaklagik 15 dakika stirmistiir.

Verilerin Analizi

Olgubilim arastirmalarinda veri analizi, yasantilar1 ve anlamlar1 ortaya ¢ikarmaya yoneliktir.
Bu amacla yapilan igerik analizinde verinin kavramsallagtirilmas1 ve olguyu tanimlayabilecek
temalarin ortaya cikarilmasi ¢abasi vardir. Sonuglar betimsel bir anlatimla sunulur. Bunun yaninda
ortaya c¢ikan temalar ve Oriintiiler ¢cergevesinde elde edilen bulgular agiklanir ve yorumlanir (Yildirim
ve Simsek, 2005). I¢erik analizinde birbirine benzeyen verileri belli kavramlar ve temalar cercevesinde
bir araya getirmek ve bunlar1 anlagilabilir bir diizene sokarak yorumlamaktir (Yildirim ve Simsek,
2005).

Aragtirma kapsaminda toplanan veriler igerik analizi teknigi ile analiz edilmistir. Yildirim ve
Simsek’e gore (2013) igerik analizinde toplanan veriler 6nce kavramlagtirilir, daha sonra kavramlara
gore mantikli bir bigimde diizenlenir ve buna gore veriyi agiklayan temalar olusturulur. Verilerin
analizinde oOncelikle katilimcilara birer kod verilmigtir. Arastirma kapsaminda goriisme yapilan
ogrenciler icin O1, O2 seklinde kodlar kullanilmistir. Goriisler énce kavramlastirilmis, sonra ortak
temalar iiretilmis ve goriisler bu temalar ¢er¢evesinde sunulmus ve yorumlanmustir.

Goriigme yoOntemiyle yiiriitiilen nitel aragtirmalarda katilimcilarin goriislerinden dogrudan
alintilara yer vermenin ve katilimcilarin c¢esitliligini attirarak olabildigince farkli goriigleri ortaya
koymanin gecerligi; arastirmanin siireglerine ve katilimc1 6zelliklerine iliskin ayrmtili bilgi sunmanin
da giivenirligi giiclendirdigi belirtilmektedir (Yildirirm ve Simsek, 2013). Bu dogrultuda gegerlik
kapsaminda, aragtirma bulgulari yorumlanirken katilimci o6zelliklerine yonelik bilgiler verilmeye
calisilmis, katilimeilarin dogrudan alintilarina yer verilmis, katilimcilarm algilarimi ve deneyimlerini
ayrmtil olarak agiklamalari tesvik edilmis ve caligma bulgularinda detayli olarak belirtilmistir.

Bulgular

Arastirmada elde edilen verilerden olusturulan kod ve temalardan hareketle yapilan yorumlar,
betimsel bir anlayisla ifade edilmistir. Bu bolimde katilimcilariin goriisleri Tablo 3’teki gibi
kodlanarak temalandirilmis, analiz edilmis ve bulgular raporlandirilmistir.

Tablo 3. Calisma kod ve temalari

Kodlar Frekans Yiizdelik Temalar
® (%)

Sosyal ve kiiltiirel diglanma 13 72 Dislanma

Mekansal diglanma 7 38

Irk ve etnisiteye dayali ayrimcilik 12 66 Ayrimcilik

Dine dayali ayrimcilik 5 27
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A. Almanya’daki Tiirk Ogrencilerin Dislanmaya Yéonelik Goriisleri

Arastirma kapsaminda yapilan goriismeler sonucunda sosyal ve kiiltiirel diglanma, mekansal
dislanma, 1rk ve etnisiteye dayali ayrimcilik ve dine dayali ayrimcilik kodlar1 ve diglanma ile
ayrimcilik temalari ortaya ¢ikmustir.

A.1. Almanya’daki Tiirk Ogrencilerin Sosyal ve Kiiltiirel Dislanmaya Yonelik Goriisleri

Yapilan goriismeler sonucunda katilimcilarin % 72’sinin kendisini sosyal ve kiiltiirel a¢idan
dislanmis hissettikleri ortaya ¢ikmistir. “Sinif arkadaslarinizin size nasil davraniyor? Sizi oyunlarina
aliyorlar m1? Sizi rahatsiz edici davraniglar1 var m1, 6rnegin kaba davrandigi, kiifiir ettigi ya da alay
ettigi oluyor mu?” sorusu yoneltildiginde 6grenciler su sekilde cevap vermislerdir:

USwuif arkadaslarimi seviyorum, bir siirii arkadasim var. Bazilar: bizimle konusmuyor. Biz de
onlarla konusmuyoruz. Evet dalga geciyorlar mesela biz Tiirkce konusunca bizi taklit
ediyorlar, dalga gegiyorlar. Kiifiir de ediyorlar. Biz onlara bir sey yapmiyoruz niye kiifiir
ediyorlar bilmiyorum. Biz onlara hi¢chir sey demiyoruz (01).”’

“Herkes kendi arkadas grubu ile oynuyor. Rahatsiz edici bakislari var, kaba davraniyorlar
yammdan gegerken baskasina soyliyormus gibi kotii seyler soyliiyorlar. Sagimin rengi koyu
oldugu icin kara filan diyorlar (O7).”’

Arastirmaya katilan 6grencilerin %72’si okul ortaminda, arkadaslar1 tarafindan dislandigini
ifade etmistir. Bu dislanmalarin ¢ogu o6grencilerin Tirk olmalarindan kaynaklanmaktayken,
ogrencilerden bir kismi ise miisliman kimliginden dolay1 kendini diglanmig hissetmektedir. Goriisme
yapilan 6grencilerin belirttigine gore, okulda her ne kadar dislanmis hissetseler de kaba davranislar,
kiiftir etme, kavga gibi hareketlere nadiren maruz kaldiklarini belirtmislerdir.

Okullarda yapilan sosyal ve kiiltiirel etkinliklere (turnuvalar, ekipler, oyunlar, sergiler, térenler
vs.) dahil edilme durumlarini belirleyen soruya yonelik bazi 6grencilerin goriisleri asagidadir:

“Evet ama bazen 6gretmenimiz benim yapmak istedigim seyi sen yapamazsin diye baskasina
yaptiriyor. Iste mesela bir kere miizik yapacaktik ben sarkiyi soylemek istedim ama sen
soyleyemezsin dedi. Alman bir kiza soyletti ama ben daha giizel séyliiyordum ondan (O1).”

“Mesela biz bir miizik grubu kuracaktik okulda. Ben iyi gitar ¢alarim, séylerim de. Ama
ogretmen bilmeyen, benim kadar ¢alamayan birini secti, bir Almani, gruptakiler de buna karst
¢tkmadi hemen onayladilar (O8).”’

Ogrencilerin, “Almanya’da kendinizi dislannms hissettiginiz oluyor mu? Hangi alanlarda,
nerelerde kendinizi dislanmig hissediyorsunuz?” sorusuna verdigi bazi yanitlar su sekildedir:

“Ahgverislerde hissetmiyorum. Devlet dairelerinde hissediyorum. Bizim isimiz daha geg
oluyor, gerekli bilgilendirme olmuyor. Kagit islerinde dislanmis hissediyoruz. Bizim gibi
Alman olmayanlara da béyle yapiyorlar. Kendi disindakilere farkli davranwyorlar,
sevmiyorlar sanirim bizi (03).”

“Tabi ki, yani bazen burada kendimi turist gibi hissediyorum. Sanki bir siire durup Tiirkiye'ye
gidecekmisim gibi, sanki her sey geciciymis gibi. Ama dyle degil yani keske gitsek ama
buradayiz (O11).”
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Ayrimeilik temasia yonelik 6grencilere yoneltilen, “Okulda kendinizi dislanmig hissediyor
musunuz? Sizce diglanmanizin en biiyiik sebebi nedir? Kimlerin sizi disladiginiz1 diisiiniiyorsunuz?”’
sorusuna ogrencilerin verdigi bazi cevaplar su sekildedir:

“Evet ozellikle bazi kutlamalarda, gezilerde &yle hissediyorum. Burada dogdum biiyiidiim
ama bazi gelenekleri bize gore degil. O zamanlar tiim Almanlar bir oluyor biz disarda
kaliyoruz (018).”

“Yani bilmiyorum bazen. Ya mesela ben dans yapmak istiyordum bu miizikalde ben Tiirkiim
diye beni katmamugslar, mini etek giyeceklerdi, ben giymem diye hi¢ sormamiglar. Belki de
giverdim ama hi¢ sormamuslar bile, sonra onlardan biri soyledi ve kotii hissettim, iiziildiim
(013).”

A.2. Almanya’daki Tiirk Ogrencilerin Mekansal Diglanmaya Yénelik Goriisleri

Aragtirma kapsaminda yapilan goriigmeler sonucunda diglanma temasi altinda mekansal
dislanma kodu olusturulmus, buna gore katilimcilarin % 38’inin kendisini mekansal agidan diglanmig
hissettigi ortaya ¢ikmistir. Bu kapsamda Ogrencilere yoneltilen “Oturdugunuz bolge hakkinda ne
disiiniiyorsunuz? Neden orada oturuyorsunuz? Kendi isteginizle mi orada oturuyorsunuz?
Oturdugunuz bolgede Almanlar var m1? Ne kadar? Baska kimler orada oturuyor?” sorusuna yonelik
goriisleri asagidaki gibidir:

“Binada oturuyoruz. Komsularumizin ¢ogu Tiirk, biraz yabanci var. Komsularimiz ve
akrabalarimiz burada oldugu igin baska yere tasinmak istemem (07).”’

“Genelde Tiirklerin oturdugu bir binada oturuyoruz. Komsularimizdan akrabalarimiz
var, babamin is yerinden arkadaslart var. Kendi istegimizle orada oturuyoruz, okula ve
babamin isine yakin. Alman bizim sokakta az var, binamizda hi¢ yok. Bulgar filan var
(018).”

Aragtirma kapsaminda goriisine bagvurulan 6grencilerin % 38’inin, daha ¢ok Tiirklerin ve
yabanct uyruklularin yagadigi, bina tipi, kirasi ucuz bolgelerde yasadiklari goriilmiigtiir. Arastirma
kapsamindaki 6grencilerin biiyiik bir kismi1 akrabalar1 ve Tiirk arkadaglart orada oldugundan yasadigi
bolgeden bagka bir bolgeye taginma diislincesinde degildir. Bagka bir eve gegmek isteyenlerin ise
baslica sebeplerinden birisi yagadiklar1 evlerin kiiglik olmasidir.

Dislanma temasi altindaki mekansal diglanma kodu kapsaminda &grencilere yoneltilmis olan
genelde aligveris yaptiklar ve gezmeyi tercih ettikleri yerler ile ilgili soruya 6grencilerin verdigi bazi
cevaplar su sekildedir:

“Cogu zaman Tiirk marketlerden yapiyoruz. Biiyiik marketlerden pek yiyecek almiyoruz
diger seyleri aliyoruz. Arkadaslarimla birbirimizin evine gidiyoruz bazen disari kafeye,
yemek yemeye filan gidiyoruz ama diizenli gittigimiz bir yer yok, her yere gideriz (O11).”’

“Tiim marketlere gideriz, eti filan Tiirk marketten aliyoruz. Digerlerinde helal et olmuyor.
Gezmeyi sevmiyorum, arkadaslarimla evde bulusuyoruz genelde, camiye gidiyoruz bazen,
disari ¢ikarsak futbol oynamaya sahaya gidiyoruz (02).”’

342



Egitim Kuram ve Uygulama Arastirmalar: Dergisi 2020, Cilt 6, Say 3, 337-351 Asaf Ekin YESIL

Ogrencilerin, market alisverisleri icin helal iiriin bulmanin kolayligindan dolay1 genel olarak
Tiirk marketlerini tercih ettikleri, gezmek igin ise 6zel bir mekan tercihlerinin olmadigi gériilmektedir.

B. Almanya’daki Tiirk Ogrencilerin Ayrimciliga Yonelik Goriisleri

Almanya’daki Tiirk 6grencilerin ayrimciliga yonelik goriiglerini belirlemek amaciyla gesitli
sorular yoOneltilmis, bu sorulara ilaveten &grencilerin, Ogretmenleri tarafindan desteklenip
desteklenmedigini ve Ogretmenlerin onlardan beklentilerini ortaya koymayi amaglayan sorular
sorulmus ve 0grencilerin verdigi cevaplar temalandirilip analiz edilmistir. Sonugta, aragtirmaya katilan
Ogrencilerin % 66’smin 1rk ve etnisiteye dayali ayrimciliga, % 27’sinin ise dine dayali ayrimciliga
maruz kaldiklarim belirttigi goriilmiistiir.

B.1. Almanya’daki Tiirk Ogrencilerin Irk ve Etnisiteye Dayali Ayrimciliga Yonelik
Goriisleri

Ayrimcilik temasi kapsaminda 1rk ve etnisiteye dayali ayrimcilik kodu baglaminda arastirma
kapsaminda goriisme yapilan Ogrencilerden Tiirk olduklart i¢in hakkinin yendigini belirtenlerden
bazilarmin goriisleri su sekildedir:

“Cok ¢alisip ge¢cmeye calistigim sinavda beni sinavdan men etmislerdi. Benim orada ¢ok
hakkim yendi. Sessiz biri oldugum i¢in bir sey demedim ama bir daha girdim sinava ama bu
sefer en kotii notu yine ben aldim. Farkli bir okula gitsem de aymi seyler olacak diye
diistiniiyorum (04).”

“Burada esitlik var, 6gretmenler filan ¢ok iyi herkese ama onceki okulumda grundschulede
boyle degildi. Benim notlarim dérdiincii sinifa kadar ¢ok iyiydi. Hep sinifin en yiiksegiydim.
Ama dordiincii sinifta birden notlarim diismeye basladi. Halbuki ben ¢alismaya devam
ediyordum. Sonra ailem geldi siirekli, ogretmenle miidiirle filan konustu, ogretmen beni
realschuleye onerecekken, babam c¢ok itiraz etti. Yani sonucta notlarim diizeldi ve
gymnasiuma geldim ama zaten gelebilecekken ailem onemsemeseydi gelemeyecektim.
Babamin demesine gére grundcshulede yasadiklarimiz tamamen Tiirk olmamizla alakal.
Babam hep séyliiyor bunu bir¢ok ¢ocuga yapiyorlarmis ama aileleri farkinda olmuyormus
(O17).”

Ayrimceilik temasi kapsaminda, arastirma kapsaminda goriisme yapilan 6grencilerden bazilar
ise kendi haklar1 yenilmese de bazi 6gretmenlerin Alman 6grencilere daha ¢ok yardimer oldugunu ve
bu sayede bu 6grencilerin onlarin dniine gegtigini belirtmektedir. Ogrenci goriislerinden bazilar1 su
sekildedir:

“Elbette, her seyin iyisi Alman olanlar icin. Ben burada dogup biiyiimeme ragmen onlardan
asag statiide hissediyorum. Onlarin ¢cok ugrasmadan elde ettigini benim elde etmem igin ¢ok
daha fazla ugrasmam gerekiyor (O11).”’

“Bizim daha ¢ok ¢alismamiz gerekiyor. Yani en ufak hatamizda bize télerans olmuyor o

yiizden dogru yapmamiz gerekiyor sinaviarda (03).”

Ayrimcilik temas1 kapsaminda, arastirmaya katilan &grencilerin bazilarinin, okullarmdaki
Ogretmenlerin ve miidiirlerin herkese esit davranip davranmadiklarina dair goriisleri su sekildedir:

“Baska bir okula gectim bu donem. Onceki okulumda arkadaslarimla aram iyi degildi.
Ogretmen, bana farkl édev veriyordu yapiyordum sonra égretmen yanhs yapmissin hep
diyordu. Baska égrencilere de yapiyordu. Benim gibi bir Tiirk’e ve bir Italyan’a da aynisini
yapiyordu (05).”
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“Esit davranmiyorlar. Davraniyor gibi yapryorlar ama esit davranmiyorlar. Alman
ogrencilere karsi daha toleranshilar. Resmen bizim hata yapmamizi bekliyorlar. En ufak
hatamizi bekliyorlar. Hatamiz olunca da ¢ok abartiyorlar. Almanlar aym seyi yapsa hemen
konu kapaniyor. Ogretmenler yardimci olmuyorlar, bir sorum oldugunda gormezden
geliyorlar. Parmak kaldirtyorum mesela derste bakmuyorlar. Dersten sonra sormak istiyorum
mesela zamamm yok diyorlar (08).”

Ayrimcilik temasi kapsaminda, arastirmaya katilan 6grencilerin % 66’s1 , “Tiirk degil de
Alman olsaydiniz okuldaki mevcut basariniz farkli olur muydu? Neden?” sorusuna “mevcut basarim
daha yiiksek olurdu” cevabini vermistir. Bu cevaplardan bazilar1 su sekildedir:

"'Biiyiik ihtimal daha yiiksek olurdu diye diisiiniiyorum. Bilmiyorum yani aramizda bir fark
yok ama neden Alman olanlarin notlari daha yiiksek? Bana ¢ok sagma geliyor (08).”’

“Bilmem. Zaten notlarim en yiiksek ama Alman olsam belki bu kadar calismama gerek
kalmazdi, belki bu kadar ¢cok ¢alismadan da notlarim yiiksek olabilirdi (010).”

Arastirmaya katilan 6grencilere, 6gretmenlerinin kendilerini destekleyip desteklemediklerini,
onlart ne sekilde motive ettiklerini ve ydnlendirdiklerini, onlarin diisiincelerine ne derece Onem
verdiklerini ortaya koymak amaciyla sorular yoneltilmis ve 6grencilerin % 66’sinin 6gretmenleri
tarafindan desteklenmedigi, biiylik basarilara tesvik edilmedigi goriilmiistlir. Bunu ortaya koyan bazi
goriisler su sekildedir.

“Mesela ben iyi not aldigim zaman égretmen bana bir sey demiyor ama bagskalar: alinca
aferin diyor. Anneme benim iyi oldugumu séylemiyor. Ogretmenimiz bizimle hi¢ béyle
konusmad. Diisiincemizi de sormadi bilmiyorum. Hayir desteklemiyorlar, yardimct da
olmuyorlar. Hatta bence basarili olmamizi da istemiyorlar (01).”

“Ogretmen benim babamin is¢i oldugunu biliyor bana hep sen de is¢i ol bak baban giizel
kazaniyor diyor, mesela doktor ol demiyor, 6gretmen ol demiyor. Biz hep is¢i olalim, donerci
olalim diye bekliyorlar. Diisiincemizi dinlemiyorlar ki, bir sey oldugunda dinlemis gibi yapip
tamam diyorlar ama sonra bir sey yapmiyorlar. Biz de bir daha bir sey diyemiyoruz (02).”

Diger yandan az bir c¢ogunluk (%34), 6gretmenleri tarafindan desteklendigini, motive
edildigini ve 6gretmenlerinin kendi diisiincelerine 6nem verdigini belirtmistir. Bu ifadelerden bazilari
su sekildedir:

“’Ben yiiksek not aldigimda diger arkadaglarima ornek gésteriyor 6gretmenim. Siz de onun
kadar ¢alisirsaniz siz de iyi notlar alabilirsiniz diyor. Ogretmenlerimden biri okulu birinci
bitirecegimi soyliiyor, ¢ok basarili olacagima inaniyor. Ogretmenlerim diigiincelerime énem

veriyorlar (010).”

“Elimin becerikli oldugunu soyliiyor bazi ogretmenlerim. Makyaji iyi yapiyorum belki kuafor
olursun diyorlar (013).”

B.2. Almanya’daki Tiirk Ogrencilerin Dine Dayali Ayrimciliga Yonelik Goriisleri

Arastirma kapsaminda goriisme yapilan 6grencilerin % 27’si dine dayali ayrimciliga maruz
kaldig1 konusunda goriis bildirmistir Bazi 6grencilerin goriisleri su sekildedir:
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“Mesela onlarin kutladiklar: farkli bizim bayramlarimiz farkli. Biz Ramazan 1 kutlayinca okul
devam ediyor mesela derslerden geri kaliyoruz ama onlarin bayrami olunca tatil oluyor
(06).”

“Ozellikle kapandigimdan beri bunu (ayrimciligi) daha ¢ok hissediyorum. Insanlarin rahatsiz
edici bakislarint hissediyorum. Bir tirlti kabullenemiyorlar. Ben Tiirkiim, Miisliimanim ve
burada istedigim gibi dini inancimi yasayabilirim ama kabullenemiyorlar. Yani agik agik
gezsem sorun yok ama kapandigim i¢in var (016).”

Dine dayali ayrimcilik kodu kapsaminda, arastirmaya katilan Ogrencilerden bazilart
Almanlarin kendilerinin ne yiyip ne yemedikleri ile ilgilendiklerini belirtmistir. Baz1 dgrencilerin
goriigleri su sekildedir:

“Mesela ben domuz eti yemedigim igin siz niye yemiyorsunuz diyorlar. Ne farkin var biz niye
yiyoruz diyorlar (O5).”

“Bazen disarda yemek yerken ya da okulda ne yedigimize bakiyorlar, ne yiyoruz merak
ediyorlar (0O14).

Ogrencilerin, goriisme formu kapsamindaki sorulara vermis oldugu cevaplar neticesinde
bliytik bir kisminin 1rk-etnisiteye dayali ayrimciliga ugradigini diisiindiigi, bazi o6grencilerin
miisliiman kimliklerinden o&tiirii ayrimeiliga ugradigimi diislindiigli; mekansal dislanmaya ugrayan
Ogrenci oraninin sosyal ve kiiltiirel yonden dislanmaya ugrayan 6grenci oranina nispeten diisiik oldugu
gorilmektedir.

Tartisma, Sonug ve Oneriler

Bu aragtirmada, Almanya’nin Schwaben bdlgesinde devlet okullarinda okumakta olan Tiirk
ogrencilerin ayrimcilik ve digslanma hakkindaki goriisleri, yart yapilandirilmis goriismeler yoluyla
belirlenmeye calisilmistir. Yapilan goriismeler kodlanmis ve ayrimcilik ile diglanma temalara
ulagilmistir. Sonuglara gore, Almanya’da yasayan Tiirk 6grencilerin bilyiik bir kismi kendisini sosyal
ve kiiltiirel yonden, az bir ¢ogunlugu mekansal yonden dislanmis hissetmekte; yaklasik licte ikisi irk
ve etnisiteye dayali ayrimciliga ugradigini, dortte biri ise dine dayali ayrimciliga ugradigimi
belirtmektedir.

Aragtirma kapsaminda yapilan goriismelerden ¢ikan sonuglara gore, bazi Tiirk &grenciler
O0grenim gordiikleri okullarda ogretmenleri ve midirleri tarafindan ayrimciliga ugradigim
diisiinmektedir. Gorlisme yapilan 6grencilerden bazilari, dgretmenlerinin ve miidiirlerinin, Alman
ogrencilere kars1 daha t6leransli olduklarini ve Tiirk degil de Alman olsalardi notlarinin daha yiiksek
olacagini belirtmislerdir. 2007 yilinda, Almanya’nin Kuzey Ren Vestfalya bolgesinde Tiirk
genglerinin egitim sorunlarma iligkin yapilan incelemede elde edilen bulgular da bu goriisii
desteklemektedir. Arastirmaya gore, Fachoberschule’de 6grenim gdren Ogrencilerin yaklasik tgcte
ikisi, Sonderschule, Realschule ve Berufschule’de okuyan &grencilerin ise yaklasik {igte biri 6gretmen
ve yoneticilerin kendilerine esit davranmadiklarini diisinmektedir (Ozdemir, Benzer ve Akbas, 2007,
s.34).

Sahan’m “Almanya' da ilkokullara Devam Eden Tiirk Ogrencilerin Basarilari Etkileyen
Faktorlerin Nitel Bir Analizi” baglikli aragtirmasina gore, Almanya’da Tiirk velilerin yaklasik yarisi
okullarda ayrimcilik yapildigini diisiinmekte, ayrica velilerin ilk sirada yer alan beklentisi de
ayrnimcilik yapilmamasi ile ilgilidir (Sahan, 2012, s.181). Alman okul sistemi Ogrencileri farkli
seviyelerdeki orta 6gretim kategorilerine sevk etmekte ve bu karar cocugun gelecegini 6nemli ol¢giide
etkilemekte, onun kariyeri ya da yetiskinliginde degistirilmesi oldukca zor bir siirece itmektedir
(Bingdl ve Ozdemir, 2014, s.141). Ustelik, iyi bir egitim alamamus Tiirk ¢ocuklarmi yasamlarmin
ileriki donemlerinde bekleyen bir diger tehlike de ekonomik dislanmadir. 2014 yilinda Bosch Vakfi
tarafindan yapilan “Meslek Egitimi Piyasasinda Ayrimcilik” isimli arastirmada ayni niteliklere sahip
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iki 6zgecmis, biri Tiirk ismi digeri Alman ismi ile meslek egitimi veren igyerlerine gonderilmistir.
Aym Ozgecmise ve vasiflara sahip olunmasina ragmen Alman ismiyle yapilan bagvurulara Tiirk
ismiyle yapilan bagvurulara nazaran daha fazla olumlu yanit gelmistir (Bosch-stiftung, 2014).

Calismada daha once bahsi gecen ECRI’'nin 2009 ve 2014 yillarinda hazirladig raporlarda
ifade edildigi gibi Almanya’da Ogretmenler, iyi okullara iyi sosyoekonomik durumdan gelen
ogrencileri gogmen kokenli 6grencilerden {i¢ kat daha fazla onermektedirler ve go¢cmen kokenli
Ogrencilerin sene tekrar1 yapma oranlar1 da bir hayli yiiksektir (ECRI 2009,2014). Raporlara gore bu
durum bir tiir ayrimeiliktir. Arastirma kapsaminda yapilan goriismelerde de ECRI raporlarini dogrular
nitelikte ifadelere ulasilmistir. Bazi Ogrenciler, notlar1 iyi olmasina ragmen &gretmenlerinin
“gymnasiuma giderse zorlanir” diislincesiyle velileri yonlendirdigi, bazi1 6gretmenlerin ise notlar1 iyi
oldugu halde bazi1 6grencileri daha alt seviye okullara yonlendirdiklerini ifade etmislerdir.

Alman egitim sisteminin temelinde yer alan eleme metodu elit bir tabaka yaratma amaci
giitmekte, bu sistem sonucu bir Ogrenci hangi sosyal sinifa aitse ona paralel bir meslege
yoneltilmektedir (akt. Turan, 1997,5.200). Bu yonlendirmeler sonucunda da 6grenciler genellikle baba
mesleklerini devam ettirmek durumunda kalmaktadirlar. Arastirma kapsaminda yapilan goriismelerde
baz1 &grenciler, kendilerine yoneltilen “Ogretmenleriniz sizi hangi konularda destekliyor? Basariya
tesvik konusunda nasil davraniyor? Nasil yardimci oluyor?” sorusuna Ogretmenlerinin kendilerine
baba mesleklerini (donerci, is¢i vs.) dnerdiklerini belirtmislerdir.

Alman toplumu igerisinde hem dinsel farklilik hem de sahip oldugu sark kiiltiriiyle dislamaya
en cok maruz kalan Tiirkiye kokenli gogmenler olmustur. Ornegin basértiisii kendi uyum siireclerinde
engel olusturmakla birlikte sahip olunan degerleri Almanlarin isteseler bile kolay kolay
yikamayacaklarini sembolize eden bir nesne haline gelmistir (akt. Aridici, 2015, s.36). Benzer sekilde,
arastirma kapsaminda yapilan goriismelere gore bazi 6grenciler, dine dayali ayrimciliga ugradiklarina
dair goriis bildirmislerdir. Baz1 6grenciler, tesettiire girdikten sonra okul yonetimi, 6gretmenleri ve
okul arkadaglar tarafindan dislandigini, hatta bazen sozlii taciz edildigini dile getirmistir.

Arastirma kapsaminda bazi dgrenciler, hristiyan olmadiklari, i¢ki igmedikleri ve domuz eti
yemedikleri i¢in ayrimciliga ugradiklarini belirtmislerdir. Bazi 6grenciler de kendi dini bayramlarinda
okulun devam ederken hristiyan dini bayramlarinda okulun tatil edilmesini dine dayali ayrimcilik
olarak algiladigini belirtmistir.

Arastirmalarin ortaya koydugu bulgulara gore, Almanya’daki Tiirk ¢ocuklar1 sosyal yasama
katilma ve hakim kiiltiiriin kurumlarindan ve imkanlarindan faydalanmanin 6n kosullarma sahip
olmakla birlikte, sosyal yasama katilimcilar1 bir sekilde sinirlandirilmakta ve diglanmaktadirlar
(Gokge, 2006, s.12). Arastirma kapsaminda yapilan goriigmelerde de, Almanya’daki Tiirk 6grencilerin
cogu, kendisini diglanmig hissettigine dair goriis bildirmistir. Genglerin okulda Alman arkadaglar
tarafindan alay edilerek dislanmasiyla baglayan kopma durumu, ailesinin ¢alistig1 kosullar ve onlarin
da diglandiklan bir ortamda biiyiimek, onlar1 kendi iglerinde gruplastirmakta, psikolojik sorunlarla
dolu bir yasama hazirlamaktadir (akt. Persembe, 2009, s.258).

Aragtirmada elde edilen bulgulara gore Ogrencilerin biiyilk ¢ogunlugu sosyal ve kiiltiirel
acidan, az bir kismi ise mekansal agidan diglanmig hissettmektedir. Elde edilen bulgular, daha 6nce
yapilmis benzer galismalardaki bulgularla paraleldir. Ornegin, Aksoy’un (2010, s.31), Almanya’da
yasayan Ugiincii kusak Tiirk 6grencilerin karsilastiklar: ayrimcilik sorunlarini konu alan ¢alismasinda,
Tiirk genclerin kimliklerinden dolay1 kendilerini diglanmis hissettiklerine yonelik soruya %10,7 evet,
%52,1 kismen seklinde cevap verdikleri; bu genglerden %33,8’inin resmi dairelerde, %32,5’inin
okulda, %28,6’sinin sokakta kendini diglanmis hissettigi sonucuna ulasilmigtir.

Genel olarak Almanlarin {igte birinin yabancilara karsi diglayicit yaklasim icinde oldugu
gozlenmektedir. Almanya’da yabancilarin sayisinin artmasiyla olusan yabanci diismanligi,
baskalarmin farkliligini kabul etmemek ve onlara saygi duymamak temelinde gelismistir. Toplumun
genelinde bulunan bu yaklasim okullara da etki etmistir (Persembe, 2006, s.101). Almanya’da okul
faaliyetlerinde yabanci kiiltlirlerden gelen ¢ocuklarin deger yargilarma yer verilmemekte, sosyal,
kiiltiirel ve diger etkinliklerde tek tip bir anlayis sergilenmektedir. Cokkiiltiirlii veya kiiltiirleraras1 bir
yaklasim goriilmemektedir (Geng, 2011, s.43). Arastirma kapsaminda yapilan goriismelerden elde

346



Egitim Kuram ve Uygulama Arastirmalar: Dergisi 2020, Cilt 6, Say 3, 337-351 Asaf Ekin YESIL

edilen bulgular da bu goriisleri destekler niteliktedir. Ornegin bazi dgrenciler, Alman kiiltiiriine ait
kutlamalarda kendilerinin istenmedigini diisiinmekte ve bu tarz etkinliklerde (kutlama, gezi, bayram
vs.) kendini dislanmig hissettigini belirterek yabanci kiiltiirlerden gelen c¢ocuklarin okullardaki
aktivitelerde kendini diglanmis hissetmesine drnek teskil etmislerdir.

Almanya’da Tiirk kiiltlirlinin hemen biitiin 6zelliklerinin yasandigi, 6gretildigi ve temsil
edilebildigi yeni mekanlarin, diyasporik 6zneler i¢in sembolik deger tasidigi ortadadir. Bu mekanlar
her tiirlii yapisal ve kiiltiirel dislamaya kars1 korunmaya, hem de kendi kiiltiirel aidiyetini ve kimliksel
Ozelliklerini belli bir etkilesim ortaminda siirdiirmeye imkan vermektedir (akt. Celik, 2008, s.114).
Arastirma sonucunda elde edilen bulgulara gore de bazi 6grencilerin oturduklart bolgenin genel olarak
Tiirkler tarafindan tercih edilen mekanlar olduklar1 goriilmiistiir. Goriisme yapilan 6grencilerden bir
kismi, bulunduklar1 binada ¢ogunlukla Tiirklerin oldugunu, sokaklarinda da benzer durumun gegerli
oldugunu ve Almanlarin o bdlgede son derece az bulundugunu ifade etmistir.

Kiltiirel kimligin korunmasi ve var olusu konusunda duyulan kaygilar gesitli toplumsal
ortamlarda sergilenen dislayic1 tavirlar, Tiirklerin ige doniik, bir arada bulunabilecegi mekanlar
olusturmalarin1 giindeme getirirken, bu durum onlar giindelik yasantidaki ¢ok yonli iligkilerden de
soyutlamaktadir (akt. Persembe, 2009, s.257). Diger yandan bazi 6grenciler ise bulunduklart bolgede
cogunlukla Almanlarin oldugunu, diger milletlerden insanlarin yok denecek kadar az oldugunu
belirtmiglerdir. Bu dgrencilerin, daha yiiksek gelirli ailelere mensup olduklar1 ve yasadiklar1 bolgelerin
kiras1 daha yiiksek, daha elit tabir edilen bolgeler oldugu goriilmiistiir.

As a result, as a result of the interviews made with Turkish students studying at public schools
in the Schwaben region of Bayern, Germany, within the scope of the research, it is seen that the
community they live in has discriminatory and exclusionary perceptions against them, which may
affect their current education life, their future jobs and therefore their whole lives. Most of the students
stated that they were discriminated against in terms of ethnicity, some of them religiously, in social
life and in schools; Some of these students stated that they were excluded in terms of spatial, most of
them socially and culturally.Oneriler

Bu arastirma sonucunda okul idarelerine, Ogretmenlere, velilere, Ogrencilere ve ileride
yapilacak arastirmalara ve uygulamacilara yonelik olarak asagidaki oneriler getirilebilir:

Okul idarelerine yonelik oneriler:

e Alman okullarinda velilere doniik egitim sistemi, yonlendirme, kurallar, egitim
ortami hakkinda bilgilendirme toplantilar1 diizenlenmeli, Almancas: yetersiz velilerin
de katilimi saglanarak gerekirse Almancasi iyi olan diger velilerin yardimi ya da farkl
dillerde hazirlanmis yaynlar ile velilere ulasilmalidir.

° @gretmen, veli ve okul yOnetimi arasinda sik sik tanisma ve sohbet toplantilari
diizenlenmelidir.

o Ogretmenlerin, 6grenci yonlendirmelerini yakindan takip etmeli ve gerekli
durumlarda veli-6gretmen koordinasyonunu saglamalidur.

o Ogretmen ve idarecilerin 6grencileri daha yakindan (kiiltiirii, dini, dili vb.) taniyarak
onlara daha anlayigh olmali ve diger 6grencilerle esit davranmalidir.

Ogretmenlere yonelik oneriler:

o Ogzellikle smif 6gretmenleri, ayrimclik ve dislanma konusunda gereken &zeni
gostermeli, gerekirse bu konularda egitime tabi tutulmalidur.

e Ogrenci yoénlendirmelerinde gretmenin {istiine binen yiik ve &gretmene verilen
kanaat oran1 diigtiriilmelidir.

o Ogretmenler, 6grencileri yonlendirmede daha adil davranmalidir.

o Ogretmenler, 6grencilerin 6zel istek, sikayet ve dnerilerini dikkate almalidir.
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Velilere ve égrencilere yonelik oneriler:

o Ogrenciler, 6zellikle Almanca seviyelerini yiikseltmeli, 5devlerini vaktinde ve eksiksiz
yapmaya 0zen gostermelidir. Veliler, bu siire¢te ¢ocuklarina destek olmali ve onlar
takip etmelidir.

. Ogrencﬂer, okul kurallarna uymada azami dikkati gostermeli, karsilastiklar:
sorunlar1 gerekli kisilere bildirmeli ve disiplin cezas1 almaktan ¢ekinmelidir. Veliler,
disiplin sorunu yasayan ogrencileri ile ilgili goriismelere mutlaka gitmeli, onleyici ve
engelleyici tedbirleri almalidir.

o Ogrenciler, diger ogrenciler ve dgretmenler ile iletisime agik olmali ve sosyal
etkinliklere katilmaya istekli olmalidir. Veliler de miimkiin mertebe cocuklarini bu
konuda cesaretlendirmeli, imkan varsa etkinliklere kendileri de katilmalidir.

Arastirma ve uygulamacilara yonelik éneriler:

e Benzer bir arastirma, daha genis kapsamli ve daha ¢ok Ogrenciye ya da velilere
ulasacak sekilde yapilabilir.

e  Dislanmislik ve ayrimcilik nedenlerinin etraflica incelendigi arastirmalar yapilabilir.

e Ayrimalik ve digslanmislik diizeyleri nicel arastirmalarla belirlenebilir.

e  Tiirk ¢ocuklarinin yogun olarak yasadig ve egitim gordiigii diger iilkelerde de benzer
konuda calismalar yapilabilir.

e Benzer bir arastirma, iiniversite 6grencilerine yonelik yapilabilir.
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Ekler
EK-1 Goriisme Formu
Goriisme Tarihi: Goriisme Saati:
Katilima Bilgileri
Cinsiyet : [ Erkek [ Kadin
Yas :

Mevcut egitim kademesi / sinif1
Mevcut not ortamasi

Almanca diizeyi

Dogum yeri

Almanya’da yasadig siire

1. Tiirk oldugunuz igin size farkli davranildig1 oluyor mu ? Nasil ?

2. Hangi konularda size farkli davranildigini diisiiniiyorsunuz ? Nasil ?

3. Okulda, devlet dairelerinde, marketlerde ya da kafelerde Tiirk oldugunuz i¢in size farkl
davraniliyor mu ?
Nasil farkli davraniliyor, neler yapiyorlar ?

Sizce neden size farkli davramilyor ?

4. Okulda 6gretmenleriniz ve okul miidiirii herkese esit davraniyor mu ? Size ve diger
arkadaslariniza nasil davraniyorlar? Farkli bir okula gitmek ister miydin?
Sorun yaswor musunuz, nasi sorunlar yasyyorsunuz?

5. Tiirk oldugunuz i¢in hakkimzin yendigini diisiindiigiiniiz durumlar oluyor mu ? Nasil? Ornek
verebilir misiniz?

6. Sinif arkadaslarinizin size nasil davraniyor? Sizi oyunlarina aliyorlar m1?
Sizi rahatsiz edici davramglar: var mi, 6rnegin kaba davrandi$u, kiifiir ettigi ya da alay ettigi oluyor mu ?

7. Okulda 6gretmenleriniz ve okul miidiirii bir problem ile karsilastiginizda size nasil yardimda
bulunuyor

8. Okulda bir sorun ile karsilastiginizda kendinizi yalniz ve dislanmis hissediyor musunuz ? Neden?
Ne zaman boyle hissettiniz? Ne oldugunda boyle hissettiniz?

9. Okulda yapilan etkinliklere dahil edildiginizi diisiiniiyor musunuz? (Turnuvalar, ekipler, oyunlar,
sergiler, torenler vs.)

10. Sizce Tiirk degil de Alman olsaydiniz okuldaki mevcut bagariniz daha farkli olur muydu? Neden?

11. Ogretmenleriniz sizi hangi konularda destekliyor?
Basarwya tesvik konusunda nasil davraniyor? Nasil yardimer oluyor?

12. Ogretmenleriniz sizin iyi isler yapabileceginize inaniyor mu, sizden ne bekliyor
Sizin diisiincelerinizi nemsiyor mu? Ne derece Gnemsiyor?

13. Okulda arkadaslarinizin veya 6gretmenlerinizin size karsi olumsuz diisiinceleri oldugunu
diisiiniiyor musunuz? Ornek verebilir misiniz?

14. Almanya’da kendinizi dislanmis hissettiginiz oluyor mu? Hangi alanlarda, nerelerde kendinizi
dislanmis hissediyorsunuz?

15. Okulda kendinizi diglanmis hissediyor musunuz ?
Sizce diglanmanizin en biiyiik sebebi nedir ? Kimlerin sizi digladiimizi diisiiniiyorsunuz?
Diglandigriz gruplar ya da kigiler ne yapsaydiniz sizi de aralarina alirlard:?

16. Oturdugunuz bolge hakkinda ne diisiiniiyorsunuz? Neden orada oturuyorsunuz? Kendi
isteginizle mi orada oturuyorsunuz? Oturdugunuz bolgede Almanlar var mi? Ne kadar? Bagka kimler
orada oturuyor?

17. Farkli bir bolgeye taginmak ister miydiniz? Baska bir bolgede yasayabileceginize izin verilecegini
diisiiniiyor musunuz?

18. Genelde nereden alisveris yapiyorsunuz? Nerelerde gezmekten hoslaniyorsunuz? (Tiirk sokags,
bahgesi, parki vs.)
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EK-2 Bilgilendirilmis Goniillii Riza Formu

BILGILENDIiRILMiS GONULLU RIZA FORMU

Sizi Asaf Ekin Yesil tarafindan yiiriitiilen “Almanya’da Yasayan Tiirk Ogrencilerin
Ayrimalik ve Dislanmislik Algilar1” baghikli arastirmaya davet ediyoruz. Bu arastirmanin amaci
Almanya’da okuyan Tiirk 6grencilerin ayrimcilik ve dislanmislik konularindaki diisiinciilerini
ortaya koymay1 amaclamaktadir. Arastirmada sizden tahminen 25 dakika ayirmaniz istenmektedir.
Arastirmaya sizin disinizda tahminen 15 kisi katilacaktir. Bu ¢alismaya katilmak tamamen goniilliiliik
esasina dayanmaktadir. Calismanin amacina ulasmasi igin sizden beklenen, biitiin sorular1 eksiksiz,
kimsenin baskis1 veya telkini altinda olmadan, size en uygun gelen cevaplar ictenlikle verecek sekilde
cevaplamanizdir. Bu formu okuyup onaylamaniz, arastirmaya katilmayi kabul ettiginiz anlamina
gelecektir. Ancak, calismaya katilmama veya katildiktan sonra herhangi bir anda ¢alismay1 birakma
hakkina da sahipsiniz. Bu ¢alismadan elde edilecek bilgiler tamamen arastirma amac ile kullanilacak
olup kisisel bilgileriniz gizli tutulacaktir; ancak verileriniz yaym amac ile kullanilabilir. Eger
arastirmanin amaci ile ilgili verilen bu bilgiler disinda simdi veya sonra daha fazla bilgiye ihtiyag
duyarsaniz arastirmaciya simdi sorabilir veya ... e-posta adresinden ulasabilirsiniz. Arastirma
tamamlandiginda genel/size 6zel sonuglarin sizinle paylasilmasini istiyorsaniz liitfen arastirmaciya
iletiniz.

Yukarida yer alan ve arastirmadan 6nce katiimciya verilmesi gereken bilgileri okudum ve katilmam
istenen calismanin kapsamini ve amacini, goniillii olarak iizerime diisen sorumluluklari anladim.
Calisma hakkinda yazili ve sozlii agiklama asagida adi belirtilen aragtirmaci/arastirmacilar tarafindan
yapildi. Kigisel bilgilerimin 6zenle korunacag: konusunda yeterli giiven verildi. Bu kosullarda s6z
konusu arastirmaya kendi istegimle, hicbir baski ve telkin olmaksizin katilmay1 kabul ediyorum.

Katilimcinin
Adi-Soyadi:

Imzasi:

Arastirmacinin
Adi-Soyadi:

Imzasi:
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