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Abstract

Anahtar Kelimeler

The aim of this study is to determine the attitudes of postgraduate students
toward the academic ethical values. This is a quantitative research that uses the
survey model and total of 345 postgraduate students consisting of 272 graduate
and 73 PhD students that are studying in the various universities in Turkey in
the academic year of 2019/2020 constitute the sampling of this study. To
acquire data that is going to be used in the study, “Personal Information Form”
which was prepared by the researcher and “Academic Ethical Values Scale”
(AEVS) that includes 50 articles in the type of 5 point likert and whose validity
and reliability studies have been done were used. As a conclusion of this study,
it has been found that the postgraduate students have a mediocre attitude scores
toward the academic ethical values. The postgraduate students’ attitudes
toward the academic ethical values were examined according to the variables
of gender, age, mother’s educational status, father’s educational status,
institution and active educational status. In line with the analysis of sub-
problems, it has been acquired that the attitudes toward the academic ethical
values differs meaningfully according to the gender variable, and does not
differ according to the variables of age, mother’s educational status, father’s
educational status, institution and active educational status. As an another
conclusion of the study, it has been found that there is a weak relationship
between the attitude values of postgraduate students and the variables of
gender, age, mother’s educational status, father’s educational status, institution
and active educational status.

Academic ethics

Ethics

Attitude towards ethical values
Postgraduate students

Makale Hakkinda

Gonderim Tarihi: 04.06.2020
Kabul Tarihi: 04.12.2020
E-Yaym Tarihi: 30.12.2020

1 MA Student, Akdeniz University, Graduate School of Education Sciences, Turkey, nermin.ugurlu.nu@gmail.com,

https://orcid.org/0000-0003-1323-8010

2 Prof.Dr., Akdeniz University Education Faculty, Turkey, hsert@akdeniz.edu.tr, http://orcid.org/0000-0001-8912-0268

322


mailto:nermin.ugurlu.nu@gmail.com
mailto:hsert@akdeniz.edu.tr

Journal of Educational Theory and Practice Research 2020, Vol 6, Issue 3, 322-336 Nermin UGURLU, Hakan SERT

Introduction

Higher education institutions are seen as places that enable individuals to have professions
according to their interests with educational services and train scientists who are in charge of
producing scientific knowledge. Although these are not the only duties of higher education institutions
and the academicians working here, they allow the training of future faculty members with masters
and doctoral education. The ability of scientific research methods given to graduate and doctoral
students who take the first step towards becoming academicians becomes important at this point
(Erdem, 2012). Higher education institutions are seen as places that enable individuals to have
professions according to their interests with educational services and train scientists who are in charge
of producing scientific knowledge. Although these are not the only duties of higher education
institutions and the academicians working here, they allow the training of future faculty members with
masters and doctoral education. The ability of scientific research methods given to graduate and
doctoral students who take the first step towards becoming academicians becomes important at this
point (Erdem, 2012).

Individuals are part of the social environment in which they are located and they have some
responsibilities to that environment. Honesty and trust are very important in gaining a place in the
society in which individuals are located. Social values are an important place in social life as well as in
the academic community where scientific knowledge is produced. Because science also covers the
environment and people involved in research not just because of its result benefits society. At this
point the scientist's responsibilities to the environment in terms of social values are increasing (TUBA,
2002). In this context every individual who wants to produce scientific knowledge encounters some
rules and ethical principles in research in which living things or living things are involved in the
process (Yildirim and Simsek, 2016, p.99).

Ethics is a field of philosophy that examines the rules that individuals must follow concerning
their behavior in the society in which they are located and the values of the cultural structure in which
they are located (S6nmez and Alacapinar, 2011, p.204). According to Kuguradi (2003) ethics is a
logical explanation of how we react to unpredictable events that occur in our daily lives the method
that we should follow when conducting research and the posture that we should take in this research
by examining with reason. Academic ethics are also involved in the production of scientific
knowledge, ensuring the protection of the rights of science, participants, researchers, and society.
Neglecting responsibilities related to the professional life of the scientist, their institution, and their
work colleagues by not being in harmony with the attitude of disrespect towards the institution to
engage in behavior that will erode the credibility of research are observed between the inappropriate
use of financial resources in academic unethical behaviors (TUBA, 2002).

Individuals who produce scientific work have certain responsibilities to the scientific world.
These responsibilities are the basic principles that make up the ethics of science and today these
principles are used when conducting research in many disciplines. These basic principles;

Honesty: It is the sharing of the results of the study impartially without deflecting the truth and
accuracy of the information obtained when the study is started.

Attention: The importance of the work done is to maintain the work in a precise way from beginning to
end, showing the necessary sensitivity in this regard without forgetting.

Openness: After impartially sharing the results of the study with the scientific world feedback from
readers about the study is thus ensuring the development of scientific knowledge.

Freedom: A scientist is free to observe the rights of other people in doing the work he wants.

Responsibility for Education: It is a situation where you do not only keep information to yourself but
also have a say in the education of other people by sharing them.

Social Responsibility: Achieving results that will benefit society.

Legality: At every stage of the research, certain bureaucratic rules must be followed.
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Mutual Respect: To take into account the work of colleagues to carry out their communication within
the rules of respect.

Efficiency: Information, information sources, most importantly, is the case of efficient use of time.

Respect for Subjects: To prevent harm in studies by not forgetting that subjects participating in the
research have a private life (Bilylikoztiirk, Cakmak, Akgiin, Karadeniz and Demirel, 2018, p.29-30).

It is natural that some ethical problems arise in studies in which living beings are involved in
the research process but if we conduct the study in accordance with rigor and ethical rules these
problems will be minimized. As a matter of fact it seems from time to time that a scientific study in
real life does not always progress in this way. In the field this situation is expressed as unethical
behavior in science. Types of this behavior;

Undisciplined Research: This is a situation where some problems inadvertently occur in poorly planned
and sloppy studies.

Duplication: Sending the work to multiple journals at the same time due to the desire to publish a lot in
a short period of time.

Falsification: Defined as the researcher's use of user data to strengthen the results of the study and
exclude those that do not work.

Fabrication: This is the conduct of research by changing data by using the desktop method.

Plagiarism: Explained as using ideas that belong to someone else as if they belong to us (Yildirim and
Simsek, 2016, p.109; Biiyiikoztiirk, et al., 2018, p.31).

In the field of academic ethics national and international studies are conducted for academics,
undergraduates, and graduate students. In the study of the relevant field it is seen that undergraduate
and graduate students do not have enough knowledge about academic ethical values and hear the
concept of plagiarism for the first time. Students agree that copying and passing someone else's work
on themselves during a test or exam is an unethical rule. The reasons that push students into unethical
situations include ease of research, lack of skills in research methods, anxiety about grades, lack of
time, and lack of complete knowledge of what research ethics is, which are the basis of these problems
(K&klii, 2000; Thomas, Zly,2012 and Avarogullari, Ata, 2013). Ozden’s and Ergin's (2013) study
concluded that students behave in accordance with ethical rules. In the study of Yildirim’s and
Orhan’s (2018) study, it was concluded that students were not fully informed about the issue of
academic integrity and felt a lack in this area. A study conducted on students of the Faculty of
Education found that 95% of teacher candidates engaged in unethical behavior despite the fact that
students were aware that academic irregularities were unethical and thought that this should be
prevented (Ozden and Ozden, 2015).

Research in this area is not only limited to undergraduate and graduate students but also
studies have been conducted on academics. Studies have shown that the reasons that drive faculty
members to violations of ethical rules are that personal interests due to academic elevation get in the
way of science academics consider it unethical to publish an article in multiple journals, to use scales
without permission in their studies and not to give citations (Aydin, Sahin and Demirkasimoglu, 2014;
Ozder, Isiktas, and Erdogan, 2014). In the study of Kirkkilig, Sevim, and Sdylemez (2015), it was
found that the scientific research attitudes of academicians were high. In the study of Erdirengelebi’s
and Filiz6z’s (2019) they tried to determine whether the perceptions and attitudes of academicians for
ethical values differed according to their demographic variables and as a result they found that
perceptions and attitudes varied according to demographic variables. It was concluded that plagiarism
is the most unethical act in academic studies, and that competition and cooperation between colleagues
contrary to research ethics are frequent (Oral, Avci and T6sten, 2017).

The existence of academic misconduct in universities in America and the UK has been clearly
seen in a number of important studies that are even widespread (De Lambert et al.,2006;
McCabe,2005; Ashworth et al.,1997). For example, a Web study found significant cases of copying or
cheating in written studies in the United States and Canada in surveys with 40,000 undergraduate

324



Journal of Educational Theory and Practice Research 2020, Vol 6, Issue 3, 322-336 Nermin UGURLU, Hakan SERT

students (Ashworth, 1997). A study conducted among graduate students studying medicine found that
students argued that it was okay to borrow text from different sources and make it into paragraphs
(Ryan et al., 2009). In a study conducted in Turkey, it was determined that there were unfortunately
serious ethical problems in the graduate theses written in our country. In the same study, high
plagiarism rates of theses and a multi-number of research numbers that often repeat each other also
emerged (Toprak,2017).

Today, the number of graduate students in Turkey and their studies are seeing a numerical
growth due to the increasing number of universities. When we look at the number of theses entered by
the National Thesis Center of the Higher Education Council, it is seen that 21.350 theses were written
in 2009, 28.167 in 2014, and 72.846 in 2019 (YOKTEZ statistics, 2020). This huge increase in
numbers begs the question of what the content of theses is like. As a result of Sen’s(2012) research on
masters and doctoral studies in universities it was seen that theses contained many academic unethical
behaviors.

Academic ethical rules are of great importance in ensuring confidence in scientists and
scientific knowledge. In the scientific research process, honesty and openness should not be left
behind from the beginning to the end of the study, and our thoughts on the studies carried out in the
relevant field should be protective of the scientific rights of constructive and other scientists. If an
irregularity is detected in the scientific research process, this causes a lack of trust in the researcher
who conducted the study and the institution where the study was conducted. Of course, it is natural for
such an event to have social consequences. It is inevitable that scientific research will lose its dignity
and thus cause science and society to be adverse. The high rates of plagiarism that emerged in the
study of Toprak (2017) and Sen(2012) revealing unethical behaviors in theses support this situation. It
is thought that determining the attitudes of graduate students who will conduct scientific research in
higher education institutions where future academics are trained will benefit the literatiire (TUBA,
2002).

In this context, the aim of the study is to determine the attitudes of graduate students regarding
academic ethical values. Since scientists are part of the social environment in which they live, it is
important to investigate the demographic characteristics of graduate students, what education-level
family they are raised in and whether they affect the attitudes of the institute in which they study
towards academic ethical values. Sub-problems of the study;

*Do attitudes towards academic ethical values differ by gender?

*Do attitudes towards academic ethics differ depend on age?

*Do attitudes towards academic ethical values differ according to maternal education status?
*Do attitudes towards academic ethics differ according to paternal education status?

*Do attitudes towards academic ethics differ according to the institute?

*Do attitudes towards academic ethics differ according to the status of masters or doctorate?
*Is there a meaningful relationship between the attitude values of graduate students?

Methodology
Research Design

This research which aims to determine the attitudes of graduate students regarding academic
ethical values is a quantitative study in the survey model. Survey research is a research model in which
the status of a group is described as being changed as it is in order to learn the characteristics of a
group. The reason why this method is preferred is that it offers the researcher the opportunity to
generalization with data obtained from a large number of samples (Biiyiikoztiirk, et al., 2018, p.15)

Study Group

The sample of the study consists of a total of 345 graduate students, including 272 masters and
73 Doctoral students studying at various universities in Turkey in the 2019/2020 academic year. In the
research, the convenient sampling method was used as the sampling selection method. The advantage
of this method is that it allows the researcher to easily collect data from a sample (Biiyiikoztiirk, et al.,
2018, p.95). The data of the research group is presented in Table 1.
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Table 1. Information for Graduate Students

N Percent %
Gender Female 221 64.1
Male 124 35.9
Age 20-25 age 142 41.2
26-29 age 102 29.6
30 age and up 101 29.3
Maternal Education Iliterate 29 8.4
Status Primary school 147 42.6
Secondary school 39 11.3
High school 70 20.3
University 60 17.4
Paternal Education Iliterate 6 1.7
Status Primary school 110 31.9
Secondary school 45 13.0
High school 85 24.6
University 99 28.7
Institute Educational Sciences 92 26.7
Science 66 19.1
Social Sciences 148 42.9
Health Sciences 39 11.3
Active  Learning Master 272 78.8
Status Phd 73 21.2

Data Collection Instruments

In the obtaining of the data of this study the "Personal Information Form™ prepared by the
researcher and the “Academic Ethical Values Scale™ which was developed by Sevim (2014) and
carried out the validity and trust studies were used. This scale consists of 50 items with a five-way
Likert degree type from "Absolutely Disagree" to "Absolutely Agree". The scale has 5 dimensions:
Values for scientific research, values for colleagues, values for the institution studied, values for
society, and values for the teaching process. In the analysis of scores obtained from graduate students
"l Completely Disagree” =1 point for positive substances on the scale. "I disagree"=2 points. "I'm
undecided"=3 points. "I agree"=4 points and "Totally Agree"=5 points. For negative substances on the
scale reverse scoring was done. Academic ethical values attitude score was obtained by dividing the
total score received by graduate students from the scale by the number of items on the scale (50).
Sevim (2014) stated that this scale had a Coefficient of Cronbach's Alpha trust of .86. He calculated
Spearman-Brown as .84 and Guttman as .81. All internal consistency coefficients were found to be
above .80. Cronbach's Alpha trust coefficient of the scale used to obtain the data was found to be .75
in this study. From here it is found that the measuring tool is reliable (Biiyiikoztiirk. et al., 2018.
p.115).

The arithmetic means evaluation interval was used to determine the attitudes of graduate
students towards academic ethics. The coefficient range .80 points range is calculated as 12.4 (Basg1
and Giindogdu, 2011). The evaluation intervals of the averages for academic ethics are presented in
Table 2.

Table 2. Evaluation Intervals of Averages for Academic Ethics

Coefficient Range Score Range Rating Comment
1.00-1.80 106-118.4 | totally don't agree. Low attitude
1.81-2.60 119-130.8 | don't agree

2.61-3.40 131-143.4 I'm indecisive Mediocre attitude
3.41-4.20 144-156.4 | agree

4.21-5.00 157-168 | totally agree. High attitude
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Analysis

Mode, median, mean, standard deviation, distortion, and coefficient statistics were used to
determine whether the data obtained from graduate students showed normal distribution. It was
observed that the average score, mode, median values of graduate students from the scale were close
to each other and the values of distortion and distortion were between -1 and +1. From this point of
view, parametric tests were used in the analysis by concluding that the data was dispersed normally.
"T-Test for Independent Groups" was applied to determine whether there is a significant difference
between gender and active learning status variables and attitude scores of graduate students towards
academic ethics. "One-Factor ANOVA" test was used to determine whether the difference between
students' age, maternal education status, paternal education status, and attitude scores for institute
variables and academic ethics was significant. In addition, a "Pearson Correlation Coefficient™ test was
applied to examine the relationship between variables and students with high attitude scores, moderate
attitude scores, and low attitude scores. The "Cronbach Alpha Trust Coefficient” is calculated in
determining the security of the data collection tool. The findings from the analysis of the data were
interpreted at the level of .05 meaningfulness (Biiyiikoztiirk, 2020. p.40).

Findings
The arithmetic means evaluation interval was used to determine the attitudes of graduate
students towards academic ethics. The coefficient range .80 points range is calculated as 12.4 ( Basci
and Giindogdu, 2011). The average attitude score of graduate students towards academic ethics was

141.39. Considering Table 2 it is seen that graduate students have attitudes towards mediocre
academic ethics.

In the analysis of sub-problems, “t-test for independent groups” was analyzed in gender and
active learning status variables, and the results were presented in Table 4 by the results of the “one-
factor ANOVA test” for age, maternal education status, paternal education status and institute
variables in Table 5.

Table 4. T-Test Results for Independent Groups on Attitude Scores of Graduate Students towards Academic
Ethics

N X S t df P
Gender Female 221 3.97 .28 3.56 343 .00
Male 124 3.85 31
Active Learning Status  Master 272 3.91 .29 -1.69 343 .09
Phd 73 3.98 .30

p< .05
Table 5. One-factor ANOVA Results on Attitude Scores of Graduate Students Towards Academic Ethical
Values

N X S Source of Variance KT df KO F P
Age 20-25 age 142 392 .27 Between groups .04 2 .02 .26 .76
26-29 age 102 3.91 .28 Within groups 30.99 342 .09
30 age and up 101 394 .34 Total 31.03 344
Maternal Iliterate 29 3.91 .33 Between groups .39 4 .09 1.08 .39
Education  Primary school 147 3.89 .28 Within groups 30.64 340 .09
Status Secondary school 39 3.99 .30 Total 31.03 344
High school 70 3.93 .27
University 60 395 .33
Paternal Iliterate 6 411 .31 Between groups .53 4 A3 149 .20
Education  Primary school 110 3.90 .27 Within groups 30.50 340 .09
Status Secondary school 45 390 .26 Total 31.03 344
High school 85 391 .30
University 99 3.97 .33
Institutes Educational 92 3.96 .33 Between groups 24 3 .08 91 43
Science 66 3.90 .25 Within groups 30.79 341 .09
Science 148 3.92 .29 Total 31.03 344

Social Sciences 39 3.87 .29
Health Sciences

p< .05
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Findings on Academic Ethical Values Attitude Scores for Gender Type Variable

T-test findings for independent groups applied to determine whether there is a significant
difference between attitude scores for academic ethical values according to the gender variable of
graduate students are presented in Table 6.

Table 6. T-Test Results for Independent Groups of Graduate Students' Attitude Scores on Academic Ethics by
Gender Variable

Groups N X S t df P
Female 221 3.97 28 3.56 343 .00
Male 124 3.85 31

According to Table 6 221 of the graduate students who participated in the study were women
and 124 were men. It is seen that the attitude score averages of female graduate students regarding
academic ethics (X=3.97) are higher than the attitude score averages (X=3.85) related to the academic
ethics of male graduate students. The p-value was found to be .00 in line with the analysis of the sub-
problem "Are the attitudes of graduate students regarding academic ethical values differentiation
according to gender?" Since p<0.05 there is a significant difference between gender variable and
academic ethical attitude.

Findings on Academic Ethical Values Attitude Scores for Age Variable

The findings of one-factor ANOVA which is applied to determine whether there is a
significant difference between the attitude scores of graduate students towards academic ethical values
according to age variable, are presented in Table 7 and Table 8.

Table 7. Measures of Central Tendency and Spread for Academic Ethical Values Attitude Scores for Age
Variable

Groups N X S

20-25 age 142 3.92 27

26-29 age 102 3.91 .28

30 age and up 101 3.94 .34

Total 345 3.92 .30

Table 8. One- Factor ANOVA Results of Academic Ethical Values Attitude Scores on Age Variable

Source of variance  Sum of df Mean of squares F P
squares

Between groups .04 2 .02 .26 .76

Within groups 30.99 342 .09

Total 31.03 344

p< .05

According to Table 7 and Table 8, the ages of graduate students participating in the study; It is
seen that 142 people are between the ages of 20 and 25, 102 people are between the ages of 26 and 29
and 101 people are 30 years of age or older. In line with the analysis of the sub-problem "Do graduate
students' attitudes regarding academic ethical values differ according to age?" the p-value was found
to be .76. Since p >0.05 there is no significant difference between the age variable and academic
ethical attitude.

Findings on Academic Ethical Values Attitude Scores for Maternal Education
StatusVariable

The findings of the single-factor ANOVA, which is applied to determine whether there is a
significant difference between the attitude scores of graduate students towards academic ethics
according to the maternal education status variable, are presented in Table 9 and Table 10.
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Table 9. Measures of Central Tendency and Spread for Academic Ethical Values Attitude Scores for Mother
Education Status Variable

Group N X S

Iliterate 29 3.91 .33
Primary school 147 3.89 .28
Secondary school 39 3.99 .30
High school 70 3.93 27
University 60 3.95 .33
Total 345 3.92 .30

Table 10. One-Factor ANOVA Results of Academic Ethics Attitude Scores on Med Education Status Variable

Groups Sum of squares df Mean of squares F p
Between groups .39 4 .09 1.08 .36
Within groups 30.64 340 .09

Total 31.03 344

p< .05

According to Table 9 and Table 10, it is seen that 29 people are illiterate, 147 people are
primary school graduates, 39 people are secondary school graduates, 70 people are high school
graduates and 60 people are university graduates. "Do graduate students' attitudes about academic
ethical values differ according to their maternal education educational status? "p-value according to
the analysis of the sub-problem. It was found to be .36. Because it is p>0.05 there is no significant
difference between the maternal educational status variable and academic ethical attitude.

Findings On Academic Ethics Attitude Scores For Paternal Education StatusVariable

The findings of a single-factor Anova, applied to determine whether there is a significant
difference between the attitude scores of graduate students towards academic ethical values according
to the paternal educational status variable, are presented in Table 11 and Table 12.

Table 11. Measures of Central Tendency and Spread for Academic Ethical Values Attitude Scores for Father
Education Status Variable

Group N X S
Iliterate 6 411 31
Primary school 110 3.90 27
Secondary school 45 3.90 .26
High school 85 3.91 .30
University 99 3.97 .33
Total 345 3.92 .30

Table 12. Academic Ethics Related to Paternal Education Status Variable One-Factor ANOVA Results of
Attitude Scores

Source of variance Sum of squares df Mean of squares F p
Between groups .53 4 A3 1.49 .20
Within groups 30.50 340 .09

Total 31.03 344

p< .05

According to table 11 and table 12 the father's educational status of the graduate students
participating in the Study; 6 people are illiterate, 110 people are primary school graduates, 45 people
are secondary school graduates, 85 people are high school graduates and 99 people are university
graduates. "Do graduate students' attitudes about academic ethical values differ according to their
paternal education status? " p-value according to the analysis of the sub-problem. It was found to be
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20. Since it is p>0.05, there is no significant difference between the father's educational status variable
and academic ethical attitude.

Findings On Academic Ethics Attitude Scores For Institute Variable

The findings of a one-factor Anova, applied to determine whether there is a significant
difference between the attitude scores of graduate students towards academic ethical values according
to the Institute variable are presented in Table 13 and Table 14.

Tablel3. Measures of Central Tendency and Spread for Academic Ethical Values Attitude Scores for Institute
Variable

Group N X S

Institute of Educational Sciences 92 3.96 33

Institute of Sciences 66 3.90 .25

Institute of Social Sciences 148 3.92 .29

Institute of Health Sciences 39 3.87 29

Total 345 3.92 .30

Table 14. Academic Ethics Related to Institute Variable One-Factor ANOVA Results of Attitude Scores
Source of variance Sum of squares df Mean of squares F p
Between groups 24 3 .08 91 43
Within groups 30.79 341 .09

Total 31.03 344

p< .05

According to Table 13 and Table 12, 92 of the graduate students participating in the study at
the institute of educational sciences, 66 at the institute of sciences, 148 at the institute of social
sciences, and 39 at the institute of health sciences. "Do graduate students' attitudes about academic
ethical values differ according to the Institute? "p-value according to the analysis of the sub-problem.
It was found to be 43. Since it is p>0.05 there is no significant difference between the Institute variable
and academic ethical attitude.

Findings On Academic Ethics Attitude Scores For Active Learning Status Variable

The results of the T-test for independent groups applied to determine whether there is a
significant difference between the attitude scores of graduate students towards academic ethical values
according to the active learning status variable are presented in Table 15.

Table 15. T-Test Results for Independent Groups of Graduate Students Studying Attitude Scores Related to
Academic Ethical Values According to the Active Learning Status Variable

Group N X S T df p
Master 272 3.91 .29 -1.69 343 .09
Phd 73 3.98 .30

p< .05

According to Table 15 272 of the 345 graduate students participating in the study were
graduate students and 73 were doctoral students. “Do graduate students' attitudes about academic
ethical values differ according to their masters or doctoral status? " p-value according to the analysis
of the sub-problem. It was found as 09. Since it is p>0.05 there is no significant difference between
masters or doctoral degree status and academic ethical attitude.

Findings On The Relationship Between Attitude Scores Of Graduate Students

The Pearson correlation coefficient findings, applied to determine whether there is a
meaningful relationship between the attitude scores of graduate students and the attitude scores for
academic ethics are presented in Table 16.
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Table 16. Pearson Correlation Coefficient Results Of Examining The Relationship Between Academic Ethical
Values And Attitude Scores Of Graduate Students According To Variables

Variables High Attitude Score Mediocre Attitude Score Low Attitude Score
Gender -.02 -10 -.01
Age .18 .00 -.02
Maternal Education Status .09 12 15
Paternal Education Status .10 .02 -.28
Institutes -15 -.07 -.23
Active Learning Status .03 .00 .18

According to Table 16 graduate students with a high degree of attitude score related to
academic ethics have a negative relationship with gender and institute variables (r = -.02; r= -.15), age,
maternal educational status, paternal educational status, and active educational status variables are
positively associated with a weak (r =.18; r =.09; r = .10; r = .03). Graduate students with mediocre
attitude points related to academic ethics have a weak negative relationship with gender and institute
variables (r = -.10; r = -.07), in which there is a positively weak relationship with the variables of
mother education status, father education status, and active learning status (r =.12; r=.02; r=.00)
and the age variable. Graduate students with a low degree of attitude score related to academic ethics
have a weak negative relationship with gender, age,father education status and institute variables (r =
-.01; r=-.02;r =-.28; r=-.23) in which there is a positively weak relationship between the mother
education status and active learning status variables (r =.15; r=.18).

Discussion, Conclusion and Suggestions

As academic research has gained momentum recently it is the basis of scientific research that
researchers must adopt some universal ethical values in their work and act according to these
principles. A good researcher should not deviate from ethical values in his work but should consider
observing the rights of himself, society, colleagues as a way for him to obtain scientific knowledge. As
a result of a study that is monitored in this way the development of science can be achieved (Cinar,
Ozer and Ozkan, 2018). In this context the aim of the research is explained as determining the attitudes
of graduate students towards academic ethical values. The findings were examined according to
gender, age, maternal education status, paternal education status, educational institute, and active
education status variables. This study differs from other studies in the field as a survey study using
quantitative research methods. In the field of academic ethics, studies based on data obtained using
qualitative research methods have usually been found when the literature is examined. According to
the research conducted studies that use a quantitative research method are usually aimed at academics.

When the attitudes of graduate students about academic ethical values are investigated the
findings obtained in the study are that graduate students have a mediocre attitude. Kirkkilig’s,
Sevim’s, and Soylemez’s ( 2015) study, which examined the scientific research attitudes of
academicians in terms of academic ethical values concluded that academicians' academic ethical
attitudes in scientific research are high. In a study by Basaran, Ekinci, and Arikan (2017) which
investigated the level of behavior of teachers by ethical values it was found that teachers have a
mediocre level of ethical perception towards other colleagues and towards students.

Research conducted in the world and Turkey found that graduate students generally do not
exhibit behavior by ethical rules in their theses and other research (De Lambert et al.,2006;
McCabe,2005; Ashworth et al.,1997; Toprak, 2017). The result of the study of Uciincii, Gokge, Kiran,
Izzetoglu and Uzilday (2018) which aims to determine the perception of scientific ethics and honesty
of graduate students of the department of biology is that graduate students are most aware of scientific
unethical movements, forgeries and fabrications, and at least sliced publications. In his study
Kurtulmus and Ardig(2013) observed unethical behaviors such as playing with data and unfair
authorship by desk methods in analyzing the data of graduate students. Sahinoglu and Bebek (2018)
conducted a qualitative study on research assistants and found that research assistants have a basic
level of knowledge about scientific ethics.
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In a study that investigated the unethical behavior of students it was found that the reason for
this situation is that students experience differences between what they learn in ethics courses and the
situations they encounter in real life; problems arising from the system (academic promotion criteria,
race) may be insufficient to act by ethical principles for many reasons. Another result from the same
study is that ethical education is important for students but it will be more effective if a practical and
continuous education model is considered than theoretical education (Gil et al, 2016). An
experimental study of behavior conducted abroad found that subjects may exhibit unethical negative
behavior even if they are individuals with a positive attitude due to compelling external factors (race,
political reasons, compelling rules) (Fleischman and Valentine, 2019).

The attitude towards academic ethics graduate students are examined according to the gender
variable in the determination of findings and female graduate students' academic ethical values and
attitudes points and an average male graduate students' academic ethical values and attitudes it is
observed that higher points on average. As a matter of fact, “ do graduate students' attitudes about
academic ethical values differ by gender?” sub-problems are applied in the analysis of independent
sample t-test results according to gender and in favor of female students between the attitude towards
academic ethics of graduate students showed a significant difference. Pehlivanli and Akin(2019) that
is the size of the subset of academic ethics in the study of “scientific values” and “values work for the
institutions examined, there is a significant difference in favor of female academics that, “the process
of teaching the values for” in the lower dimensions they have concluded that gender is not a
significant difference according to the variable. In their study of the ethical values of academics
Erdirencgelebi and Filizoz (2019) found that the gender variable makes a significant difference in the
lower dimensions of values for the colleague and values for the teaching process, and other lower
dimensions do not make a significant difference. Orhan’s and Giinay’s (2014) study investigated the
reasons why students show internet-based academic irregularities and concluded that there was a
significant difference in the effect of homework on the gender variable in favor of female students,
taking into account the benefit it provides to the student. Uziim and Sivrikaya(2018), Alkan (2015),
Y1ilmaz and Unsar (2019) have concluded that the gender variable has a significant impact on ethics.
The results support the conclusion that the gender variable in this research has an impact on ethics.
Ozyer, Azizoglu (2010) and Gengoglu(2015) found that the gender variable did not have a significant
impact on Ethics in their studies. Aydin, Demirkasimoglu, and Alkin(2012) investigated academic
ethics in Turkish universities and found that there was no significant difference compared to the
gender variable.

According to the age variable findings, the average attitude score of graduate students aged 30
years and over is higher than the average attitude score of graduate students aged 20-25 years and the
average attitude score of graduate students aged 20-25 years is higher than the average attitude score
of graduate students aged 26-29 years. However, “ do graduate students ' attitudes about academic
ethical values differ by age? "as a result of the one-factor ANOVA test conducted by the analysis of
the sub-problem, it seems that this average difference between attitude scores for academic ethical
values is not significant. Based on this it is concluded that the results obtained according to the age
variable are similar. In their study of Erdirengelebi and Filizoz (2019) it was found that there was no
significant difference between the values for scientific research which are the lower dimension of
academic ethical values, and the age variable. This result is similar to the result of this study.
However, it was determined that there was a significant difference between the age variable and the
lower dimensions of the values for the colleague, the values for the institution studied, the values for
the society, and the values for the teaching process. Pehlivanli’s and Akin’s (2019) study found that
academics between the ages of 41-50 had the highest attitude score. As a result of the analysis
conducted to determine whether this result was significant, it was found that the lower dimension of
the values for the institution studied made a significant difference. Alkan‘s(2015) ethical perceptions
of accounting students s determined in the study, relationships within the institution for ethical
perception, ethical perception of professional duties and responsibilities, and job-related individual
perception towards ethical behavior in the dimension of the variable age had a significant effect but for
the use of professional knowledge had a significant effect in the size of it is concluded that ethical
perceptions.
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According to the analysis of the data obtained for the maternal education status variable it is
seen that the average maternal education status score varies from high to low in secondary school,
University, High School, illiterate and primary school. At this point, "do graduate students' attitudes
about academic ethical values differ according to their maternal educational status? ” to conclude the
sub-problem, one-factor ANOVA analysis was performed and as a result it was found that the
difference in scores between the educational status groups was not significant. Uziim and Sivrikaya
(2018) concluded that the maternal educational status variable made a significant difference in their
study, which was intended to determine the predisposition of students to ethical values. In his study
Alkan (2015) concluded that the maternal educational status variable made a significant difference to
students' ethical perceptions.

According to the paternal education status variable, the average score of paternal education
status varies from high to low, illiterate, but in University, High School, Primary School, and
secondary school. "do graduate students' attitudes about academic ethical values differ according to
their paternal education status? "by the analysis of the sub-problem, one-factor ANOVA test was
applied to the data and it was concluded that this average score difference was not significant. This
result can be interpreted as the paternal educational status of graduate students being similar. Uziim
and Sivrikaya (2018) concluded that there is no significant difference between the predisposition of
students to ethical values and the father's educational status variable. In his study Alkan(2015)
determined that the paternal educational status variable made no significant difference to ethical
perception. The results support the sub-hypothesis of this research.

According to the variable of the institute where graduate students study the average attitude to
academic ethical values is ranked from high to low as the institute of educational sciences, the institute
of social sciences, the institute of sciences, and the institute of health sciences. However, "do graduate
students' attitudes about academic ethical values differ according to their paternal education status? ”
as a result of the one-factor ANOVA test conducted by its analysis it can be interpreted as the variable
of the Institute studied does not have a significant effect on attitude scores towards academic ethical
values. Based on this it can be said that the attitude scores of graduate students studying in different
institutes towards academic ethical values are similar. In their study Erdirengelebi and Filiz6z (2019)
investigated the significant effect of the branch variable on academic ethics. As a result, it was found
that the average score of values for scientific research, values for colleagues, values for the institution
studied, and values for the teaching process, which are sub-dimensions of academic ethical values, did
not have a significant impact on the branch of academics. But the values for society which are the
lower dimension of academic ethical values, are another result that has a significant difference
between the average score and the branch. This is similar to the conclusion that there is no significant
difference between the Institute variable obtained in this study and the attitude towards academic
ethical values.

According to the active learning status variable it is observed that the average score of doctoral
students' attitude towards academic ethics is higher than the average score of graduate students'
attitude towards academic ethics. ““ do graduate students' attitudes about academic ethical values differ
according to their masters or doctoral status? "according to the analysis of the sub-problem an
independent sample t-test was applied to the data and it can be interpreted that the active learning
status does not make a significant difference in the attitude towards academic ethical values, and the
attitudes of the groups are similar. Alkan(2015) investigated the ethical perceptions of accounting
students and concluded that there was no significant difference between the ethical level and the class
variable. The data obtained support the conclusion of this study.

Graduate students' attitude scores towards academic ethics are divided into three groups:
Students with a high attitude score, students with a mediocre attitude score, and students with a low
attitude score. “ Is there a meaningful relationship between the attitude values of graduate students?
sub-problems according to the analysis of the findings as a result of a high degree of academic ethics
attitude score related to gender and graduate students of the institute that there is a relationship
between the variables weak negative directional, age, educational status of the mother, father, and
active learning the educational status variable with the condition it was inferred that there is a weak
relationship in a positive way.
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According to the results obtained from graduate students with mediocre academic ethical
values attitude score it was concluded that graduate students have a negative weak relationship with
gender and institute variables a positive weak relationship with maternal education status, paternal
education status, and active education status variables and that there is no relationship between age
variable.

According to the results obtained from graduate students with low attitude scores related to
academic ethical values, it was found that graduate students have a negative weak relationship with
gender, age, paternal educational status, and institute variables and a positive weak relationship with
maternal educational status and active educational status variables.

As a result of the research it was determined that graduate students who are considered future
academics have a moderate attitude towards academic ethical values. Both the results of this research
and other studies in the field should allow us to recognize our shortcomings in the field of academic
ethics allowing us to improve behavior in this direction. In higher education institutions that train
scientists students should be introduced early to the academic ethical principles that they will use at
every stage of their lives and education should be given by spreading them over longer periods of time
in practice. In this way students will have a chance to adopt academic ethical principles more. Higher
education institutions should be added to the appointment and upgrade criteria of universities where
the quality is more important than the number of publications in graduate education programs and in
this way the universal ethical principles that should be used when conducting scientific research
should be placed more in real life.
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Giris
Yiiksekogretim kurumlari egitim-6gretim hizmetleriyle bireylerin ilgilerine gore meslek sahibi
olmalarini saglayan, bilimsel bilginin iretilmesinde gorevli bilim insani yetistiren yerler olarak
goriilmektedir. Yiiksekdgretim kurumlarinin ve burada gorevli akademisyenlerin tek gorevi bunlar
olmamakla birlikte yiiksek lisans ve doktora egitimleriyle gelecegin 6gretim iiyelerinin yetistirilmesine
olanak saglamaktadir. Akademisyen olma yolunda ilk adimi atan yiiksek lisans ve doktora

ogrencilerine verilen bilimsel aragtirma yontemleri becerisi bu noktada 6nem kazanmaktadir (Erdem,
2012).

Bireyler, i¢inde bulundugu sosyal c¢evrenin bir pargasidir ve bu c¢evreye karsi bazi
sorumluluklar1 vardir. Diiriistliik ve giiven bireylerin i¢inde bulundugu toplumda yer edinmesinde
oldukca onemlidir. Toplumsal degerler sosyal yasamda oldugu gibi bilimsel bilginin iiretildigi
akademik camiada da 6nemli bir yer teskil etmektedir. Ciinkii bilim, sadece sonucunun topluma fayda
saglamasindan ziyade arastirmanin i¢ine dahil olan ortam ve kisileri de kapsamaktadir. Bu noktada
bilim insanmnin toplumsal degerler agisindan gevreye karsi sorumluluklar artmaktadir (TUBA Bilim
Etigi Komitesi, 2002). Bu baglamda bilimsel bilgi iiretmek isteyen her birey, canlilar veya canlilarin
siirece dahil oldugu arastirmalarda bazi kurallar ve etik ilkeler ile karsilagmaktadir (Yildirim ve
Simsek, 2016, 5.99).

Etik, bireylerin i¢inde bulundugu toplumda davranislariyla ilgili uymast gereken kurallar1 ve
icinde bulundugu kiiltiirel yapinin degerlerini inceleyen felsefenin bir alanidir (S6nmez ve Alacapinar,
2011, s.204). Kucuradi (2003)’ye gore etik ise; Giinliik hayatimizda karsimiza ¢ikan 6ngdriilemeyen
olaylara iliskin nasil tepki verecegimizi, bir arastirma gergeklestirirken izlememiz gereken yontemi ve
bu aragtirma igerisinde takinmamiz gereken durusun akil ile irdelenerek mantiksal bir sekilde
aciklanmasidir. Bilimsel bilginin {iretilmesinde de akademik etik devreye girerek bilimin,
katilimeilarin, arasgtirmacinin ve toplumun haklarinin korunmasi saglanmaktadir. Bilim insaninin
meslek hayati ile ilgili sorumluluklarini ihmal etmesi, meslektaslar1 ve onlarin ¢aligmalarina karsi
saygisiz bir tavir takinmasi, ¢alistigi kurum ile biitiinliik i¢inde olmayarak kurumun giivenilirligini
sarsacak davraniglarda bulunmasi, arastirmalardaki maddi kaynaklar1 uygun olmayan sekilde
kullanmasi akademik etige aykir1 davramslar arasinda gériilmektedir (TUBA Bilim Etigi Komitesi,
2002).

Bilimsel bir ¢alisma lireten bireylerin bilim diinyasina karsi bazi sorumluluklar1 vardir. Bu
sorumluluklar bilim etigini olusturan temel ilkeler olup bugiin pek ¢ok disiplinde ¢aligmalar yapilirken
bu ilkelerden faydalanilmaktadir. Bu temel ilkelere kisaca goz atacak olursak;

Diiriistliik: Bir g¢aligmaya baglandigi zaman elde edilen bilginin ger¢ekligini ve dogrulugunu
saptirmadan, tarafsiz olarak ¢alismanin sonuglarinin paylagilmasidir.

Dikkat: Yapilan ¢calismanin 6nemi unutulmadan bu konuda gereken hassasiyet gosterilerek bastan sona
hassas bir sekilde ¢alismanin siirdiiriilmesidir.

Agiklik: Yapilan ¢alismanin sonuglarini yansiz bir sekilde bilim diinyasi ile paylastiktan sonra ¢alisma
hakkinda okuyuculardan doniit alma bu sayede bilimsel bilginin gelismesinin saglanmasidir.

Ozgiirliik: Bilim insanmm istedigi ¢aligmay1 yapmada diger insanlarin haklarmi gozetecek sekilde
serbest olmasidir.

Egitim Sorumlulugu: Bilgiyi sadece kendine saklamama, bunlar1 paylasarak diger insanlarin egitiminde
sz sahibi olma durumudur.

Toplumsal Sorumluluk: Topluma fayda saglayacak bulgularin elde edilmesidir.
Yasallik: Arastirmanin her agsamasinda belli basl biirokratik kurallara uyulmalidir.

Karsitlikli Saygi: Meslektaslarinin ¢alismalarini dikkate almak, iletisimini saygi kurallari igerisinde
gerceklestirmektir.

Verimlilik: Bilgiyi, bilgi kaynaklarini en dnemlisi de zamanini verimli kullanma durumudur.
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Deneklere Saygi: Aragtirmaya katilan deneklerin 6zel hayati oldugunu unutmayarak, ¢alismalarda zarar
gbérmesini engellemektir (Biiyiikoztiirk, Cakmak, Akgilin, Karadeniz ve Demirel, 2018, s5.29-30).

Canlilarin arastirma siirecine dahil oldugu calismalarda bazi etik sorunlarin ortaya ¢ikmasi
dogaldir ancak ¢alismayz titizlik ve etik kurallar gergevesinde yliriittiigiimiiz takdirde bu sorunlarin en
aza inmesi saglanacaktir. Nitekim gercek yasamda bilimsel bir ¢aligmalarin her zaman bu sekilde
ilerlemedigi zaman zaman goriilmektedir. Alanyazinda bu durum, bilimde etik dig1 davraniglar olarak
ifade edilmektedir. Bu davranis tiirleri;

Disiplinsiz Arastrma: 1yi planlanmamis ve 6zensiz ¢alismalarda istemeyerek bazi sorunlar meydana
gelmesi durumudur.

Yinelenen Yayin: Kisa siire igerisinde ¢ok yaym yapmak istenmesi sebebiyle ¢aligmanin birden ¢ok
dergiye ayni anda géndermedir.

Sahtecilik: Calismanin sonuglarini gii¢lendirmek icin arastirmacinin ise yarar verileri kullanip ise
yaramayanlart kapsam dig1 birakmasi olarak tanimlanir.

Uydurmaciik: Masa bag1 yontemle verilerin degistirilerek bir arastirmanin yapilmasidir.

Asrmacilik: Baskasina ait fikirleri bize aitmis gibi kullanma olarak agiklanmaktadir (Yildirim ve
Simsek, 2016, s.109; Biiyiikoztiirk, vd., 2018, s.31).

Akademik etik alaninda akademisyenlere, lisans Ogrencilerine ve lisansiistii 6grencilere
yonelik ulusal ve uluslararasi diizeyde ¢alismalar yapilmaktadir. lgili alanyazin incelendiginde lisans
ve lisansiistii 6grencilerin akademik etik degerler ile ilgili bilgilerinin yeterli olmadig1 ve intihal
kavramini ilk kez duyduklar1 goriilmektedir. Ogrencilerin bir test ya da smav sirasinda kopyalama ve
bagkasinin ¢alismasini kendi {istiine gecirmenin etik disi kural oldugunu kabul ettikleri goriiliirken
Ogrencileri etik olmayan durumlara iten nedenlerin aragtirmanin kolay yoldan elde edilmesi, aragtirma
yontemleri becerisi eksikligi, not kaygisi, zamanin yetersizligi, aragtirma etiginin ne oldugunun tam
olarak bilinmeyisi bu sorunlarin temelini olusturmustur (Kokli, 2000; Thomas, Zly,2012 ve
Avarogullari, Ata, 2013). Ozden ve Ergin (2013)’in ¢aligmasinda dgrencilerin etik kurallara uygun
davrandiklar sonucuna ulasilmistir. Yildirim ve Orhan (2018)’in ¢caligmasinda 6grencilerin akademik
diiriistliik konusu ile ilgili tam olarak bilgilendirilmedikleri ve bu alanda eksiklik hissettikleri
sonucuna ulagilmigtir. Egitim fakiiltesi 6grencileri lizerinde yapilan bir arastirmada Ogrencilerin
akademik wusulsiizliglin etik olmadigin1 farkinda olduklart ve bunun Onlenmesi gerektigini
diisiindiiklerine ragmen Ogretmen adaylarinin %95 oraninda etik disi davramigta bulunduklar
goriilmiistiir (Ozden ve Ozden, 2015).

Bu alandaki arastirmalar sadece lisans ve lisansiistii 6grenciler ile sinirli kalmayip
akademisyenler ilizerinde de caligmalar yapilmigtir. Yapilan ¢aligmalarda, 6gretim elemanlarint etik
kurallarin ihlaline iten nedenlerin akademik yiikselmeye bagh kisisel ¢ikarlarin bilimin 6niine gegmesi
seklinde oldugunu, akademisyenlerin bir makaleyi birden ¢ok dergide yaymlamayi, calismalarinda
Olgekleri izinsiz kullanma ve atif vermemenin etik digt bir kural olmadigini diisiindiikleri goriiliirken,
(Aydm, Sahin ve Demirkasimoglu, 2014 ;Ozder, Isiktas ve Erdogan, 2014) Kirkilig, Sevim ve
Soylemez (2015)’in calismasinda akademisyenlerin bilimsel arastirma tutumlarinin yiiksek oldugu
sonucuna ulasilmistir. Erdirencelebi ve Filizoz (2019) ¢alismasinda akademisyenlerin etik degerlere ait
algt ve tutumlarmin demografik degiskenlerine gore farklilik gosterip gostermedigi belirlenmeye
calismislar bunun sonucunda da alg1 ve tutumlarin demografik degiskenlere gore degistigi sonucuna
ulasmislardir. Ogretim elemanlarmin meslek hayatlarinda karsilastiklar etik olmayan davranislar
arastirildiginda akademik ¢aligmalarda intihalin en fazla yapilan etik disi hareket oldugu, meslektaglar
arasinda ise rekabet ve arastirma etigine aykir1 yardimlasmanin sik¢a yapildigi sonucuna ulasilmistir
(Oral, Avct ve Tosten, 2017).

Amerika ve Ingiltere’deki iiniversitelerde akademik suistimalin varlig1 ve hatta yaygin oldugu
yapilan bir dizi 6nemli caligmada agik¢a goriilmiistiir (De Lambert vd.,2006; McCabe ,2005;
Ashworth vd.,1997). Ornegin, bir Web arastirmasinda, 40.000 lisans dgrencisi ile yapilan anketlerde
Amerika Birlesik Devletleri ve Kanada'daki yazili ¢alismalarda ciddi oranlarda kopya veya hile
vakalar1 tespit edilmistir (Ashworth, 1997). Tip egitimi alan lisansiistii 6grenciler arasinda yapilan bir
calismada, 6grencilerin farkli kaynaklardan metin 6diing alarak paragraf haline getirmenin sakincasi
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olmadig1 goriisiinii savunduklar: tespit edilmistir (Ryan vd., 2009). Bu konuda Tiirkiye’de yapilan bir
caligmada ise lilkemizde yazilan lisansiistii tezlerde de maalesef ciddi boyutlarda etik sorunlar
bulundugu tespit edilmistir. Ayn1 ¢alismada tezlerin yliksek intihal oranlari1 ve siklikla birbirini tekrar
eden arastirma sayilarinin ¢oklugu da ortaya ¢ikmustir (Toprak,2017).

Tiirkiye'de gliniimiizde lisansiistii 6grenci sayisi ve ¢aligmalarinda, artan iiniversite sayisina
bagh olarak sayisal bir biiyiime goriilmektedir. Yiiksek Ogretim Kurulu (YOK) Ulusal Tez Merkezi
girilen tez sayilarma bakildiginda, 2009 yilinda 21.350, 2014 yilinda 28.167 ve 2019’da 72.846 tezin
yazildig1 goriilmektedir (YOKTEZ istatistikler, 2020). Sayilarin bu devasa artis1, akla tezlerin
iceriginin nasil oldugu sorusunu getirmektedir. Sen (2012)’in {iniversitelerdeki yiiksek lisans ve
doktora calismalari {izerinde yapmis oldugu arastirma sonucunda, tezlerin birgok akademik etik dist
davranisi i¢inde barindirdig1 goriilmiistiir.

Bilim insanina ve bilimsel bilgiye duyulan giivenin saglanmasinda akademik etik kurallar
biiyiik 6nem tagimaktadir. Bilimsel arastirma siirecinde, ¢alismanin basindan sonuna kadar diiriistliik
ve agiklik elden birakilmamaly, ilgili alanda yapilan ¢aligmalara yonelik diisiincelerimiz ise, yapici ve
diger bilim insanlarinin bilimsel haklarin1 koruyucu sekilde olmalidir. Eger bilimsel arastirma
siirecinde bir usulsiizliikk tespit edilirse bu durum caligmayi yapan arastirmaciya ve caligmanin
yapildigi kuruma karst bir giiven eksikligine neden olur. Boyle bir olaymn elbette ki toplumsal
sonuglarmin olmasi da dogaldir. Bilimsel arastirmanin sayginliginin yitirilmesine ve boylelikle de
bilimle toplumun ters diismesine sebep olunmasi kaginilmazdir. Toprak(2017)’1n ¢alismasinda ortaya
¢ikan yiiksek intihal oranlar1 ve Sen(2012)’in tezlerdeki etik disi davraniglari ortaya c¢ikarmasi bu
durumu destekler niteliktedir. Gelecegin akademisyenlerinin yetistirildigi yiiksekogretim kurumlarinda
bilimsel arastirmalar yapacak lisansiistii 6grencilerinin akademik etik degerler ile ilgili tutumlarinin
belirlenmesinin literatiire fayda saglayacag diisiiniilmektedir (TUBA Bilim Etigi Komitesi, 2002).

Bu baglamda calisgmanm amaci, lisansiistii 6grencilerin akademik etik degerler ile ilgili
tutumlarinin belirlenmesidir. Bilim insanlar1 i¢inde yasadig1 sosyal ¢evrenin bir parcast oldugundan
dolay1 bu caligmada lisansiistii dgrencilerin demografik 6zelliklerinin, hangi egitim diizeyinde bir
ailede yetistiginin ve Ogrenim gordiigli enstitiiniin akademik etik degerlere yonelik tutumlarini
etkileyip etkilemediginin aragtirllmasi1 Onem tasimaktadir. Buradan hareketle c¢alismanin alt
problemleri agsagidaki gibidir;

Akademik etik degerlere yonelik tutumlar cinsiyete gore farklilagmakta midir?

Akademik etik degerlere yonelik tutumlar yasa gore farklilasmakta midir?

Akademik etik degerlere yonelik tutumlar anne egitim durumuna gore farklilagmakta midir?
Akademik etik degerlere yonelik tutumlar baba egitim durumuna gore farklilagmakta midir?
Akademik etik degerlere yonelik tutumlar enstitiiye gore farklilagmakta midir?

Akademik etik degerlere yonelik tutumlar yiiksek lisans veya doktora yapma durumuna gore
farklilagmakta midir?

e Lisansiistii 6grencilerin tutum degerleri arasinda anlaml bir iliski var midir?

Yontem
Arastirma Modeli

Lisansiistli 6grencilerin akademik etik degerler ile ilgili tutumlarinin belirlenmesini amaglayan
bu arastirma, tarama modelinde nicel bir ¢alismadir. Tarama arastirmasi, bir grubun o6zelliklerini
O0grenmek amaciyla grubun durumunun oldugu gibi degistirilmeden betimlendigi bir arastirma
modelidir. Bu yontemin tercih edilmesinin nedeni ¢ok sayida orneklemden elde edilen veriler ile
arastirmaciya genelleme yapabilme imkan1 sunmasidir (Biiytlikoztiirk, vd., 2018, s.15).

Arastirma Grubu

Aragtirmanm  Srneklemini  2019/2020 Egitim  Ogretim yilinda  Tiirkiye’nin  gesitli
tiniversitelerinde 6grenim goren 272 yliksek lisans, 73 doktora 0grencisi olmak iizere toplamda 345
lisansiistii 6grenci olusturmaktadir. Arastirmada ornekleme se¢im yOntemi olarak uygun 6rnekleme
yontemi kullanilmistir. Bu ydntemin avantajli tarafi arastirmacinin kolayca bir drneklemden veri
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toplayabilmesine olanak sunmasidir (Biiyiikoztiirk, vd., 2018, s.95). Arastirma grubuna ait veriler
Tablo 1’de sunulmustur.

Tablo 1. Lisansiistii Ogrencilere Yénelik Bilgiler

N Yiizde %
Cinsiyet Kadin 221 64.1
Erkek 124 35.9
Yasg 20-25 yas 142 41.2
26-29 yas 102 29.6
30 ve lizeri yas 101 29.3
Anne egitim Okur-yazar degil 29 8.4
durumu Tlkokul 147 42.6
Ortaokul 39 11.3
Lise 70 20.3
Universite 60 17.4
Baba egitim Okur-yazar degil 6 1.7
durumu flkokul 110 31.9
Ortaokul 45 13.0
Lise 85 24.6
Universite 99 28.7
Enstitii Egitim Bilimleri Enstitiisii 92 26.7
Fen Bilimleri Enstitiisi 66 19.1
Sosyal Bilimler Enstitiisii 148 42.9
Saglik Bilimler Enstitiisii 39 11.3
Aktif 6grenim Yiiksek Lisans 272 78.8
durumu Doktora 73 21.2

Veri Toplama Araci

Bu ¢alismaya ait verilerin elde edilmesinde arastirmaci tarafindan hazirlanan “Kisisel bilgi
formu” ve Sevim (2014) tarafindan gelistirilerek gecerlik ve giivenirlik ¢aligmalar1 yapilmig olan
“Akademik Etik Degerler Olgegi” kullanilmistir. Bu 6lgek “Kesinlikle Katilmiyorum” dan “Kesinlikle
Katiliyorum” a kadar besli likert dereceleme tipinde olup 50 maddeden olusmaktadir. Olgegin bilimsel
arastirmaya yonelik degerler, meslektaga yonelik degerler, ¢alisilan kuruma yonelik degerler, topluma
yonelik degerler ve Ogretim siirecine yonelik degerler olmak {izere 5 boyutu bulunmaktadir.
Lisansiistii 6grencilerden elde edilen puanlarin analizinde, 6lgekteki olumlu maddeler i¢in “Tamamen
Katilmiyorum”=1 puan. “Katilmiyorum”=2 puan. “Kararsizim”=3 puan. “Katiliyorum”=4 puan ve
“Tamamen Katiliyorum™=5 puan olarak puanlanmgtir. Olgekteki olumsuz maddeler igin ise ters
puanlama yapilmistir. Lisansiistii 6grencilerin Olgekten aldiklari toplam puanin 6lgekteki madde
sayisina boliinmesiyle (50) akademik etik degerler tutum puani elde edilmistir. Sevim (2014) bu
0lcegin Cronbach’s Alpha giivenirlik katsayisini .86. Spearman-Brown degerini .84 ve Guttman
degerini .81 olarak hesaplamistir. ~ Tiim i¢ tutarlilik katsayilarmin .80’in {izerinde oldugu
goriilmektedir. Verilerin elde edilmesinde kullanilan dl¢gegin Cronbach’s Alpha giivenirlik katsayisi bu
caligmada .75 olarak bulunmustur. Buradan yola ¢ikarak 6l¢me aracinin giivenilir oldugu sonucuna
ulagilmaktadir (Biiytikoztiirk. vd., 2018. 5.115).

Lisansiistii 6grencilerin akademik etik degerlere yonelik tutumlarinin belirlenmesi igin
aritmetik ortalama degerlendirme araligi kullanilmigtir. Katsay1 araligi. 80 puan aralig ise 12.4 olarak
hesaplanmigtir (Bas¢t ve Giindogdu, 2011). Akademik etik degerlere iliskin ortalamalarin
degerlendirme araliklar1 Tablo 2’de sunulmustur.

Tablo 2. Akademik Etik Degerlere Iliskin Ortalamalarin Degerlendirme Araliklart

Katsay1 Araligi Puan Araligi Derecelendirme Yorum
1.00-1.80 106-118.4 Kesinlikle katilmiyorum  Diigiik tutum
1.81-2.60 119-130.8 Katilmiyorum Kararsizim

2.61-3.40 131-143.4 Katiliyorum Orta tutum
3.41-4.20 144-156.4 Kesinlikle katiliyorum

4.21-5.00 157-168 Yiiksek tutum
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Verilerin Analizi

Lisansiisti 0grencilerden elde edilen verilerin normal dagilim gosterip gostermediginin
belirlenmesi amaciyla mod, medyan, ortalama, standart sapma, carpiklik ve basiklik katsayisi
istatistikleri kullanilmugtir. Lisansiistii 6grencilerin 6l¢ekten aldiklari puan ortalamasi, mod, medyan
degerlerinin birbirine yakin ve garpiklik, basiklik degerlerinin -1 ile +1 arasinda oldugu goriilmiistiir.
Buradan hareketle verilerin normal dagildigi sonucuna ulagilarak analizde parametrik testler
kullanilmistir. Cinsiyet ve aktif 6grenim durumu degiskenleri ile lisansiistii 6grencilerin akademik etik
degerlere yonelik tutum puanlari arasinda anlamli bir farkin olup olmadiginin belirlenmesi amaciyla
“Bagimsiz Gruplar Igin t-Testi” uygulanmistir. Ogrencilerin yas, anne egitim durumu, baba egitim
durumu ve enstitli degiskenleri ile akademik etik degerlere yonelik tutum puanlar arasindaki farkin
anlamli olup olmadigimin saptanmasinda “Tek Faktorlii ANOVA” testi kullanilmigtir. Ayrica yiiksek
diizeyde tutum puanina, orta diizeyde tutum puanina ve diisik diizeyde tutum puanina sahip
ogrencilerin degiskenler ile arasindaki iliskinin incelenmesinde “Pearson Korelasyon Katsayisi” testi
uygulanmustir. Veri toplama aracinin giivenirliliginin belirlenmesinde “Cronbach Alpha Giivenirlik
Katsayis1” hesaplanmigtir. Verilerin analizinden elde edilen bulgular .05 anlamlilik diizeyinde
yorumlanmistir (Biiytikoztiirk. 2020. s.40).

Bulgular

Lisanstistii 6grencilerin akademik etik degerlere yonelik tutumlarinin belirlenmesi igin
aritmetik ortalama degerlendirme araligi kullanilmistir. Katsay1 araligi .80 puan araligi ise 12.4 olarak
hesaplanmistir ( Basc1 ve Giindogdu, 2011). Lisansiistli 6grencilerin akademik etik degerlere yonelik
tutum puan ortalamasi 141.39 olarak saptanmistir. Tablo 2 goz 6niinde bulunduruldugunda, lisansiistii
ogrencilerin orta diizeyde akademik etik degerlere yonelik tutumlari oldugu goriilmektedir.

Alt problemlerin analizinde cinsiyet ve aktif 6grenim durumu degiskenlerinde “Bagimsiz
Gruplar I¢gin t-Testi” analizi yapilmis olup sonuglar Tablo 4’te, yas, anne egitim durumu, baba egitim
durumu ve enstitii degiskenleri i¢in “Tek Faktorlit ANOVA Testi” sonuglar1 dogrultusunda elde edilen
bulgular Tablo 5’ te sunulmustur.

Tablo 4. Lisansiistii Ogrencilerin Akademik Etik Degerlere Yonelik Tutum Puanlarina {liskin Bagimsiz Gruplar
I¢in t-Testi Sonuglar

N X S t sd p
Cinsiyet Kadm 221 3.97 28 356 343 .00
Erkek 124 3.85 31
Aktif Ogrenim Durumu Yiiksek Lisans 272 3.91 .29 -1.69 343 .09
Doktora 73 3.98 .30

p< .05
Tablo 5. Lisansiistii Ogrencilerin Akademik Etik Degerlere Yonelik Tutum Puanlarma iliskin Tek Faktorlii
ANOVA Sonuglart

N X S Varyansin Kaynagi KT sd KO F p
Yas 20-25 yas 142 3.92 .27 Gruplar arasi .04 2 02 26 .76
26-29 yas 102 391 .28  Gruplarigi 3099 342 .09
30 ve iizeri yasg 101 3.94 .34  Toplam 31.03 344
Anne Okur-yazar degil 29 3.91 .33 Gruplar aras1 .39 4 09 108 .36
Egitim Ilkokul 147 389 .28  Gruplarigi 30.64 340 .09
Durumu  Ortaokul 39 399 .30 Toplam
Lise 70 393 .27 31.03 344
Universite 60 3.95 .33
Baba Okur-yazar degil 6 411 .31 Gruplar aras1 .53 4 A3 149 .20
Egitim [lkokul 110 390 .27  Gruplarigi 30.50 340 .09
Durumu  Ortaokul 45 3.90 .26 Toplam
Lise 85 391 .30 31.03 344
Universite 99 397 33
Enstitii Egitim Bilimleri E. 92 3.96 .33 Gruplar arasi 24 3 08 91 43
Fen Bilimleri E. 66 3.90 .25 Gruplar i¢i 30.79 341 .09
Sosyal Bilimler E. 148  3.92 29  Toplam
Saglik Bilimler E. 39 387 .29 31.03 344

p< .05
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Cinsiyet Tiirii Degiskeni Icin Akademik Etik Degerler Tutum Puanlarina Iliskin Bulgular

Lisansiistii 6grencilerin cinsiyet degiskenine goére akademik etik degerlere yonelik tutum
puanlart arasinda, anlamli bir farkin bulunup bulunmadiginin belirlenmesi amaciyla uygulanan
bagimsiz gruplar i¢in t-testi bulgular1 Tablo 6’da sunulmustur.

Tablo 6. Lisansiistii Ogrencilerin Akademik Etik Degerler ile ilgili Tutum Puanlarinin Cinsiyet Degiskenine
Gére Incelenmesine Ait Bagimsiz Gruplar Igin t-Testi Sonuglar

Grup N X S t sd p
Kadin 221 3.97 .28 3.56 343 .00
Erkek 124 3.85 31

p< .05

Tablo 6. incelendiginde, arastirmaya katilan lisansiistii Ogrencilerin 221’i kadm, 124’0
erkektir. Kadin lisansiistii 6grencilerin akademik etik degerler ile ilgili tutum puan ortalamalarinin
(X=3.97), erkek lisansiistii 6grencilerin akademik etik degerler ile ilgili tutum puan ortalamalarindan
(X=3.85) yiiksek oldugu goriilmektedir. “Lisansiistii 6grencilerin akademik etik degerler ile ilgili
tutumlar cinsiyete gore farklilagmakta midir?” alt probleminin analizi dogrultusunda p degeri .00
olarak bulunmustur. p<0.05 oldugundan dolayi cinsiyet degiskeni ile akademik etik tutum arasinda
anlamli bir fark vardir.

Yas Degiskeni I¢in Akademik Etik Degerler Tutum Puanlarina Iliskin Bulgular

Lisansiistii 6grencilerin yas degiskenine gore akademik etik degerlere yonelik tutum puanlar
arasinda, anlamli bir farkin bulunup bulunmadiginin belirlenmesi amaciyla uygulanan tek faktorlii
ANOVA'’ya ait bulgular Tablo 7 ve 8’de sunulmustur.

Tablo 7. Yas Degiskeni Icin Akademik Etik Degerler Tutum Puanlarina Ait Merkezi Egilim ve Yayilma
Olgiileri

Grup N X S
20-25 yas 142 3.92 27
26-29 yas 102 3.91 .28
30 ve lizeri yas 101 3.94 34
Toplam 345 3.92 .30

Tablo 8. Yas Degiskenine Iliskin Akademik Etik Degerler Tutum Puanlarima Ait Tek Faktorli ANOVA
Sonuglari

Varyansin Kareler sd Kareler F p
Kaynagi Toplami(KT) Ortalamasi(KO)
Gruplar arast .04 2 .02 .26 .76
Gruplar igi 30.99 342 .09
Toplam 31.03 344

p< .05

Tablo 7 ve 8 incelendiginde, arastirmaya katilan lisansiistii 6grencilerin yaslarinin; 142 kiginin
20-25 yas arasi, 102 kisinin 26-29 yas arast ve 101 kisinin 30 yas ve iizeri oldugu goriilmektedir.
“Lisanstistii 6grencilerin akademik etik degerler ile ilgili tutumlar yasa gore farklilagmakta midir? ”
alt probleminin analizi dogrultusunda p degeri .76 olarak bulunmustur. p >0.05 oldugundan dolay1 yas
degiskeni ile akademik etik tutum arasinda anlaml bir fark yoktur.

Anne Egitim Durumu Degiskeni I¢in Akademik Etik Degerler Tutum Puanlarina Iliskin
Bulgular

Lisanstistii 6grencilerin anne egitim durumu degiskenine gore akademik etik degerlere yonelik
tutum puanlar1 arasinda, anlamli bir farkin bulunup bulunmadiginin belirlenmesi amaciyla uygulanan
tek faktorli ANOVA’ya ait bulgular Tablo 9 ve 10°da sunulmustur.
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Tablo 9. Anne Egitim Durumu Degiskeni Icin Akademik Etik Degerler Tutum Puanlarina Ait Merkezi Egilim
ve Yayilma Olgiileri

Grup N X S
Okur-yazar degil 29 3.91 .33
Tlkokul 147 3.89 .28
Ortaokul 39 3.99 .30
Lise 70 3.93 27
Universite 60 3.95 .33
Toplam 345 3.92 .30

Tablo 10. Anne Egitim Durumu Degiskenine iliskin Akademik Etik Degerler Tutum Puanlarma Ait Tek
Faktorlit ANOVA Sonuglari

Varyansin Kareler sd Kareler F p
Kaynagi Toplami(KT) Ortalamasi(KO)

Gruplar arast .39 4 .09 1.08 .36
Gruplar i¢i 30.64 340 .09

Toplam 31.03 344

p< .05

Tablo 9 ve 10 incelendiginde, arastirmaya katilan lisansiistii Ogrencilerin anne egitim
durumlarmin; 29 kisinin okur-yazar degil, 147 kisinin ilkokul mezunu, 39 kisinin ortaokul mezunu, 70
kisinin lise mezunu ve 60 kisinin iiniversite mezunu oldugu goriilmektedir. “Lisansiistii 6grencilerin
akademik etik degerler ile ilgili tutumlari anne egitim durumuna gore farklilagmakta midir? > alt
probleminin analizi dogrultusunda p degeri .36 olarak bulunmustur. p>0.05 oldugundan dolay1 anne
egitim durumu degiskeni ile akademik etik tutum arasinda anlamli bir fark yoktur.

Baba Egitim Durumu Degiskeni Icin Akademik Etik Degerler Tutum Puanlarina Iliskin
Bulgular

Lisansiistii 6grencilerin baba egitim durumu degiskenine gore akademik etik degerlere yonelik
tutum puanlar1 arasinda, anlamli bir farkin bulunup bulunmadiginin belirlenmesi amaciyla uygulanan
tek faktorli ANOVA’ya ait bulgular Tablo 11 ve 12’de sunulmustur.

Tablo 11. Baba Egitim Durumu Degiskeni Icin Akademik Etik Degerler Tutum Puanlaria Ait Merkezi Egilim
ve Yayilma Olgiileri

Grup N X S
Okur-yazar degil 6 411 31
[kokul 110 3.90 27
Ortaokul 45 3.90 .26
Lise 85 3.91 .30
Universite 99 3.97 .33
Toplam 345 3.92 .30

Tablo 12. Baba Egitim Durumu Degiskenine Iliskin Akademik Etik Degerler Tutum Puanlarma Ait Tek
Faktorlii ANOVA Sonuglari

Varyansin Kareler sd Kareler F p
Kaynagi Toplami(KT) Ortalamasi
(KO)
Gruplar arast .53 4 A3 1.49 .20
Gruplar igi 30.50 340 .09
Toplam 31.03 344
p< .05

Tablo 11 ve 12 incelendiginde, arastirmaya katilan lisansiistii Ogrencilerin baba egitim
durumlarmin; 6 kisinin okur-yazar degil, 110 kisinin ilkokul mezunu, 45 kisinin ortaokul mezunu, 85
kisinin lise mezunu ve 99 kisinin tiniversite mezunu oldugu goriilmektedir. “Lisansiistii 6grencilerin
akademik etik degerler ile ilgili tutumlarn baba egitim durumuna gore farklilagmakta midir?  alt
probleminin analizi dogrultusunda p degeri .20 olarak bulunmustur. p >0.05 oldugundan dolay1 baba
egitim durumu degiskeni ile akademik etik tutum arasinda anlamli bir fark yoktur.
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Enstitii Degiskeni Icin Akademik Etik Degerler Tutum Puanlarina Iliskin Bulgular

Lisansiistii 6grencilerin enstitli degiskenine gore akademik etik degerlere yonelik tutum
puanlart arasinda, anlamli bir farkin bulunup bulunmadiginin belirlenmesi amaciyla uygulanan tek
faktorlit ANOVA’ya ait bulgular Tablo 13 ve 14’de sunulmustur.

Tablo 13. Enstitii Degiskeni I¢in Akademik Etik Degerler Tutum Puanlarina Ait Merkezi Egilim ve Yayilma
Olgiileri

Grup N X S

Egitim Bilimleri Enstitiisii 92 3.96 .33
Fen Bilimleri Enstitiisii 66 3.90 .25
Sosyal Bilimler Enstitiisii 148 3.92 .29
Saglik Bilimler Enstitiisti 39 3.87 .29
Toplam 345 3.92 .30

Tablo 14. Enstitii Degiskenine iliskin Akademik Etik Degerler Tutum Puanlarina Ait Tek Faktorli ANOVA
Sonuglari

Varyansin Kareler sd Kareler F p
Kaynagi Toplami(KT) Ortalamasi

(KO)
Gruplar arast .24 3 .08 91 43
Gruplar i¢i 30.79 341 .09
Toplam 31.03 344
p< .05

Tablo 13 ve 14 incelendiginde, arastirmaya katilan lisansiistii Ogrencilerin 92’si egitim
bilimleri enstitiisiinde, 66’s1 fen bilimleri enstitiisiinde, 148’i sosyal bilimler enstitiisiinde ve 39’u
saglik bilimleri enstitiisiinde 6grenim gormektedirler. “Lisansiistii 6grencilerin akademik etik degerler
ile ilgili tutumlan enstitiiye gore farklilasmakta midir? ” alt probleminin analizi dogrultusunda p
degeri .43 olarak bulunmustur. p >0.05 oldugundan dolay1 enstitii degiskeni ile akademik etik tutum
arasinda anlamli bir fark yoktur.

Aktif Ogrenim Durumu Degiskeni Icin Akademik Etik Degerler Tutum Puanlarina Iliskin
Bulgular

Lisansiistii 6grencilerin aktif 6grenim durumu degiskenine gore akademik etik degerlere
yonelik tutum puanlar arasinda, anlamli bir farkin bulunup bulunmadigimnin belirlenmesi amaciyla
uygulanan bagimsiz gruplar igin t-testi bulgular1 Tablo 15°de sunulmustur.

Tablo 15. Lisansiistii Ogrencilerin Akademik Etik Degerler Ile ilgili Tutum Puanlarinin Aktif Ogrenim Durumu

Degiskenine Gore incelenmesine Ait Bagimsiz Gruplar Igin t-Testi Sonuglar

Grup N X S t sd p
Yiiksek Lisans 272 3.91 .29 -1.69 343 .09
Doktora 73 3.98 .30

p< .05

Tablo 15 incelendiginde, arastirmaya katilan 345 lisansiistii 6§rencinin 272 sini yiiksek lisans
Ogrencileri 73’iini ise doktora Ogrencileri olusturmaktadir. “Lisansiistii 6grencilerin akademik etik
degerler ile ilgili tutumlar1 yliksek lisans veya doktora yapma durumuna gore farklilagmakta midir?
alt probleminin analizi dogrultusunda p degeri .09 olarak bulunmustur. p >0.05 oldugundan dolay1
yiiksek lisans veya doktora yapma durumu ile akademik etik tutum arasinda anlamli bir fark yoktur.

Lisansiistii Ogrencilerin Tutum Puanlart Arasindaki Iligkiye Yonelik Bulgular

Lisanstistii 0grencilerin tutum puanlart ile akademik etik degerlere yonelik tutum puanlari
arasinda, anlamli bir iligkinin bulunup bulunmadiginin belirlenmesi amaciyla uygulanan pearson
korelasyon katsayis1 bulgular1 Tablo 16’da sunulmustur.
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Tablo 16. Lisansiisti Ogrencilerin Akademik Etik Degerler Ile Ilgili Tutum Puanlari Arasindaki [liskinin
Degiskenlere Gore Incelenmesine Ait Pearson Korelasyon Katsayisi Sonuglari

Degiskenler Yiiksek tutum puani Orta tutum puani Diisiik tutum puani
Cinsiyet -.02 -.10 -.01
Yas .18 .00 -.02
Anne egitim durumu .09 A2 A5
Baba egitim durumu 10 .02 -.28
Enstitii -.15 -.07 -.23
Aktif 6grenim durumu .03 .00 18

Tablo 16 incelendiginde, akademik etik degerler ile ilgili yliksek derecede tutum puanina
sahip lisansiistii 6grencilerin cinsiyet ve enstitii degiskenleriyle arasinda negatif yonlii zayif bir iligki
oldugu (r = -.02; r = -.15), yas, anne egitim durumu, baba egitim durumu ve aktif 6§renim durumu
degiskenleriyle ise pozitif yonli zayif bir iliski oldugu (r=.18; r =.09; r =.10; r = .03 ) saptanmuistir.
Akademik etik degerler ile ilgili orta derecede tutum puanina sahip lisansiistii 6grencilerin cinsiyet ve
enstitli degiskenleriyle arasinda negatif yonlii zayif bir iligski oldugu (r = -.10; r =-.07) , anne egitim
durumu, baba egitim durumu ve aktif 6grenim durumu degiskenleriyle pozitif yonlii zayif bir iliski
oldugu (r = .12; r = .02; r = .00 ) ve yas degiskeniyle arasinda ise higbir iliskinin olmadigi
saptanmistir. Akademik etik degerler ile ilgili diisiik derecede tutum puanina sahip lisanstistii
Ogrencilerin cinsiyet, yas, baba egitim durumu ve enstitii degiskenleriyle arasinda negatif yonlii zayif
bir iligkinin oldugu (r=-.01; r =-.02; r = -.28; r =-23 ), anne egitim durumu ve aktif 6grenim
durumu degiskenleriyle arasinda pozitif yonlii zayif bir iliskinin oldugu ( r = .15; r = .18 )
saptanmistir.

Tartisma, Sonuc ve Oneriler

Son zamanlarda akademik ¢aligmalarin hiz kazanmasiyla birlikte arastirmacilarin
caligmalarinda bazi evrensel etik degerleri benimseyip bu ilkelere gore hareket etmesi gerektigi
bilimsel arastirmalarin temelini olusturmaktadir. Iyi bir arastirmaci, ¢alismasinda etik degerlerden
sapmamali, kendisinin, toplumun, meslektaslarin haklarmi gozetmeyi bilimsel bilginin elde
edilmesinde kendisine bir yol olarak gormelidir. Bu sekilde izlenen bir ¢aligma neticesinde bilimin
gelismesi saglanabilmektedir (Cimar, Ozer ve Ozkan, 2018). Bu baglamda arastirmanin amaci,
lisansiistii 6grencilerin akademik etik degerlere yonelik tutumlarinin belirlenmesi olarak agiklanmustir.
Elde edilen bulgular cinsiyet, yas, anne egitim durumu, baba egitim durumu, 6grenim goriilen enstitii
ve aktif 6grenim durumu degiskenlerine gore incelenmistir. Bu ¢alisma, nicel arastirma yontemleri
kullanilan bir tarama arastirmasi olarak alanyazindaki diger ¢alismalardan farklilagmaktadir. Literatiir
incelendiginde akademik etik alaninda genellikle nitel arastirma yontemleri kullanilarak elde edilen
verilere dayali caligmalara rastlanmistir. Yapilan aragtirmalara gore nicel arastirma yontemi kullanilan
caligmalar genellikle akademisyenlere yoneliktir.

Lisansiistii 6grencilerin akademik etik degerler ile ilgili tutumlari arastirildiginda, ¢aligmada
elde edilen bulgular lisansiistii 6grencilerin orta diizeyde bir tutuma sahip oldugu dogrultusundadir.
Kirkkilig, Sevim ve Soylemez ( 2015)’in akademisyenlerin bilimsel arastirma tutumlariin akademik
etik degerler agisindan incelendigi ¢aligmasinda, akademisyenlerin bilimsel arastirmadaki akademik
etik tutumlarinin yiiksek oldugu sonucuna ulasilmistir. Basaran, Ekinci ve Arikan (2017)’in 6gretim
elemanlarinin  etik degerlere uygun davranma diizeylerini arastirdigi calismasinda O6gretim
elemanlarinin diger meslektaslara yonelik ve dgrencilere yonelik orta diizeyde etik algisina sahip
oldugunu gorilmiistiir.

Diinyada ve Tirkiye’de yapilan arastirmalarda lisansiistii Ogrencilerin tez ve diger
arastirmalarinda genellikle etik kurallara uygun davranislar sergilemedikleri tespit edilmistir (De
Lambert vd.,2006; McCabe,2005; Ashworth vd.,1997; Toprak, 2017). Biyoloji boliimii lisansiistii
ogrencilerin bilimsel etik ve diiriistliik algisinin belirlenmesi amaglanan Ugiincii, Gékge, Kiran,
Izzetoglu ve Uzilday (2018)’in calismasinin sonucu, lisansiistii 6grencilerin bilimsel etik dist
hareketlerden en ¢ok sahtecilik ve uydurmaciliktan en az ise dilimlenmis yayin oldugundan haberdar
olduklaridir. Kurtulmus ve Ardic (2013) calismasinda, lisansiistii 6grencilerin verilerin analiz
edilmesinde masa basi yontemlerle verilerle oynama, haksiz yazarlik gibi etik dis1 davramislari
gozlemlemistir. Sahinoglu ve Bebek (2018) arastirma gorevlileri {izerine nitel bir ¢alisma yapmis
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bunun sonucunda da arastirma gorevlilerinin bilimsel etige yonelik temel diizeyde bilgi sahibi
olduklarini bulmuslardir.

Ogrencilerin etik dis1 davramglarinin arastirildigi ¢alismada, bu durumun nedeni olarak
Ogrencilerin etik derslerinde O6grendikleri ile gergek hayatta karsilastiklart durumlar arasinda farklar
yasadiklarini; sistemden kaynaklanan sorunlar (akademik yiikseltme kriterleri, yaris) gibi pek cok
sebepten etik ilkelere uygun davranma konusunda yetersiz kalmabildigi tespit edilmistir. Yine ayni
caligmadan ¢ikan diger bir sonugta, Ogrenciler igin etik egitiminin 6nemli oldugu, ancak teorik
egitimden ¢ok, uygulamali ve siirekli bir egitim modeli ele alindig1 takdirde daha etkili olacagidir
(Giil vd., 2016). Yurt disinda yapilan deneysel bir davranis ¢alismasinda ise deneklerin zorlayict dis
etmenler yiiziinden (yaris, politik nedenler, zorlayict kurallar) olumlu tutuma sahip bireyler olsalar
bile, etik dis1 olumsuz davramislar sergileyebilmekte olduklari ortaya ¢ikmistir (Fleischman ve
Valentine,2019).

Lisansiistli 6grencilerin akademik etik degerlere yonelik tutumlarinin belirlenmesinde cinsiyet
degiskenine gore elde edilen bulgular incelenmis olup, kadin lisansiistii 6grencilerin akademik etik
degerler ile ilgili tutum puan ortalamalarinin, erkek lisansiistii 6grencilerin akademik etik degerler ile
ilgili tutum puan ortalamalarindan yiiksek oldugu goriilmektedir. Nitekim * lisansiistii dgrencilerin
akademik etik degerler ile ilgili tutumlarn cinsiyete gore farklilagmakta midir?” alt probleminin
analizinde uygulanan bagimsiz 6rneklem t-testi sonuglarina gore, lisansiistii 6grencilerin cinsiyet
degiskeni ile akademik etik degerlere yonelik tutumu arasinda kadin 6grencilerin lehine anlamli bir
farkin oldugu goriilmektedir. Pehlivanli ve Akin (2019)’ in ¢alismasinda akademik etik degerlerin alt
boyutu olan “bilimsel aragtirmaya yonelik degerler” ve “calisilan kuruma yodnelik degerler”
incelendiginde kadin akademisyenlerin lehine anlamli bir farkin oldugu, “6gretim siirecine yonelik
degerler” alt boyutunda ise cinsiyet degiskenine gore anlamli bir farkin olmadigi sonucuna
ulagmiglardir. Erdirengelebi ve Filizoz (2019) akademisyenlerin etik degerlerine yonelik olarak yaptigi
caligmasinda cinsiyet degiskeninin meslektasa yonelik degerler ve 0gretim siirecine yonelik degerler
alt boyutlarinda anlaml fark yaratip, diger alt boyutlarin anlamli bir fark yaratmadigimi saptamistir.
Orhan ve Giinay (2014)’1n ¢aligmasinda 6grencilerin internet temelli akademik usulsiizliikk gosterme
nedenlerini arastirmig olup ddevin 6grenciye sagladigi yarar gozetilerek cinsiyet degiskeni tizerindeki
etkisinde kadm 6grenciler lehine anlamli bir farkin oldugu sonucu c¢ikmustir. Uziim ve Sivrikaya
(2018), Alkan(2015), Yilmaz ve Unsar (2019)’1n yaptiklar1 arastirmalarda cinsiyet degiskeninin etik
iizerinde anlamli bir etkisi oldugu sonucuna ulasmiglardir. Elde edilen sonuglar bu aragtirmadaki
cinsiyet degiskeninin etik iizerinde etkisi oldugu sonucunu desteklemektedir. Ozyer, Azizoglu (2010)
ve Gengoglu(2015)’nun ¢aligmalarinda cinsiyet degiskeninin etik {izerinde anlamli bir etkisi olmadigi
sonucunu  bulmuslardir. Aydin, Demirkasimoglu ve Alkin (2012) c¢aligmasinda, Tiirk
iiniversitelerindeki akademik etigi arastirmis olup cinsiyet degiskenine gore anlamli bir farkin
olmadigini saptamistir.

Yas degiskenine yonelik elde edilen bulgular incelendiginde, 30 yas ve iizerinde olan
lisansiistii 6grencilerin akademik etik degerlere yonelik tutum puan ortalamalarinin, 20-25 yas
arasinda olan lisansiistii 6grencilerden, 20-25 yas arasinda olan lisansiistii 6grencilerin akademik etik
degerlere yonelik tutum puan ortalamalarmin da 26-29 yas arasindaki lisansiistii 0grencilerin
akademik etik degerlere yonelik tutum puan ortalamalarindan yiiksek oldugu goriilmektedir. Ancak
lisansiistli 6grencilerin akademik etik degerler ile ilgili tutumlar1 yasa gore farklilasmakta midir? ” alt
probleminin analizi dogrultusunda yapilan tek faktorlii ANOVA testi sonucunda, akademik etik
degerlere yonelik tutum puanlar1 arasinda olugan bu ortalama farkinin anlamli olmadig1 goriilmektedir.
Buradan hareketle yas degiskenine gore elde edilen bulgularin benzer oldugu sonucuna ulagilmaktadir.
Erdirencelebi ve Filizoz (2019)’lin ¢aligmasinda akademik etik degerlerin alt boyutu olan bilimsel
aragtirmaya yonelik degerler ile yas degiskeni arasinda anlamli bir farkin olmadigi sonucu
bulunmustur. Bu sonug bu ¢aligmanin sonucu ile benzerlik gostermektedir. Ancak meslektasa yonelik
degerler, calisilan kuruma yonelik degerler, topluma yonelik degerler ve 6gretim siirecine yonelik
degerler alt boyutlarinin yas degiskeni ile arasinda anlamli bir farkin oldugu belirlenmistir. Pehlivanli
ve Akin (2019)’1mn ¢alismasinda 41-50 yas arasindaki akademisyenlerin en yiiksek tutum puanina sahip
oldugu saptanmistir. Bu sonucun anlamli olup olmadiginin belirlenmesi igin yapilan analiz sonucunda
caligilan kuruma yonelik degerler alt boyutunun anlamli bir fark yarattigi tespit edilmistir. Alkan
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(2015)’1in muhasebe O6grencilerinin etik algilarinin belirlendigi ¢alismasinda, kurum ig¢i iligkilere
yonelik etik algisi, mesleki gorev ve sorumluluklara yonelik etik algis1 ve meslekle ilgili bireysel
davranislara yonelik etik algis1 boyutlarinda yas degiskeninin anlamli bir etki yarattig1 fakat mesleki
bilginin kullanimina yo6nelik etik algis1 boyutunda anlamli bir etkisinin olmadig1 sonucuna ulasiimistir.

Anne egitim durumu degiskenine yonelik elde edilen verilerin analizi dogrultusunda, anne
egitim durumu puan ortalamalarinin yiiksekten diisige dogru ortaokul, iiniversite, lise, okur-yazar
degil ve ilkokul olarak degistigi goriilmektedir. Bu noktada “ lisansiistii 6grencilerin akademik etik
degerler ile ilgili tutumlar1 anne egitim durumuna gore farklilagmakta muidir? ” alt probleminin
sonuglandirilabilmesi igin tek faktorli ANOVA analizi yapilmis olup sonucunda egitim durumu
gruplar1 arasinda olusan puan farkmnin anlamli olmadigi saptanmustir. Uziim ve Sivrikaya (2018),
Ogrencilerin etik degerlere yatkinliginin belirlenmesinin amaglandigi calismasinda anne egitim
durumu degiskeninin anlamli bir fark yarattigi sonucuna ulagmislardir. Alkan (2015), calismasinda
anne egitim durumu degiskeninin dgrencilerin etik algilar1 {izerinde anlamli bir fark yarattig1 sonucuna
ulasmustir.

Baba egitim durumu degiskenine gore elde edilen bulgular incelendiginde, baba egitim
durumu puan ortalamalarinin yiiksekten diisiige dogru okur-yazar degil, iiniversite, lise, ilkokul ve
ortaokul olarak degistigi gorlilmektedir. “lisansiistii 6grencilerin akademik etik degerler ile ilgili
tutumlar1 baba egitim durumuna gore farklilagmakta midir? alt probleminin analizi dogrultusunda
verilere tek faktorli ANOVA testi uygulanmis olup bu ortalama puan farkinin anlamli olmadig:
sonucuna ulagilmistir. Bu sonug, lisansiistii 6grencilerin baba egitim durumlarmin benzer oldugu
seklinde yorumlanabilir. Uziim ve Sivrikaya (2018), &grencilerin etik degerlere yatkinhiginin baba
egitim durumu degiskeni ile arasinda anlamli bir farkin olmadigi sonucuna ulagmislardir.
Alkan(2015), calismasinda baba egitim durumu degiskeninin etik algi tlizerinde anlamli bir fark
yaratmadigini belirlemistir. Elde edilen sonuglar bu aragtirmanin alt hipotezini desteklemektedir.

Lisansiistii 6grencilerin 6grenim gordiikleri enstitii degiskenine gdre bulgular incelendiginde,
akademik etik degerlere yonelik tutum puan ortalamalarinin yiiksekten diisiige dogru egitim bilimleri
enstitlisii, sosyal bilimler enstitiisii, fen bilimleri enstitiisii ve saglik bilimleri enstitiisii olarak
siralandig1 goriilmektedir. Ancak * lisansiistii 6grencilerin akademik etik degerler ile ilgili tutumlar
baba egitim durumuna gore farklilagmakta midir? > analizi dogrultusunda yapilan tek faktorlii
ANOVA testi sonucunda 6grenim goriilen enstitii degiskeninin akademik etik degerlere yonelik tutum
puanlart lizerinde anlamli bir etkisi olmadig1 seklinde yorumlanabilir. Buradan hareketle farkli
enstitiilerde 6grenim goren lisansiistii 6grencilerin akademik etik degerlere yonelik tutum puanlarmin
benzer oldugu sdylenebilir. Erdirencelebi ve Filizoz (2019) yaptiklari ¢alismasinda brans degiskeninin
akademik etik tizerindeki anlamli etkisini aragtirmistir. Bunun sonucunda akademik etik degerler alt
boyutlarindan olan bilimsel arastirmaya yonelik degerler, meslektasa yonelik degerler, calisilan
kuruma yonelik degerler ve Ogretim siirecine yonelik degerlere ait puan ortalamalarinin
akademisyenlerin brangi iizerinden anlamli bir etkisi olmadig1 goriilmiistiir. Fakat akademik etik
degerlerin alt boyutu olan topluma ydnelik degerler puan ortalamasi ile brans arasinda anlamli bir
farkin oldugu da elde edilen baska bir sonuctur. Bu durum, bu ¢alismada elde edilen enstitii degiskeni
ile akademik etik degerlere yonelik tutum arasinda anlamli bir farkin olmadig1 sonucuyla benzerdir.

Aktif 6grenim durumu degiskenine gore bulgular incelendiginde, doktora o&grencilerinin
akademik etik degerlere yonelik tutum puan ortalamalarinin, yiiksek lisans 6grencilerinin akademik
etik degerlere yonelik tutum puan ortalamasindan yiiksek oldugu goriilmektedir. “ lisansiistii
ogrencilerin akademik etik degerler ile ilgili tutumlan yiiksek lisans veya doktora yapma durumuna
gore farklilagmakta midir? * alt probleminin analizi dogrultusunda verilere bagimsiz 6rneklem t-testi
uygulanmig olup aktif 6grenim durumunun akademik etik degerlere yonelik tutum iizerinde anlamli bir
fark yaratmadigi, gruplarin tutumlarinin benzer oldugu yorumu yapilabilmektedir. Alkan(2015),
muhasebe 6grencilerinin etik algilarini arasgtirmig bunun sonucunda etik diizey ile simif degiskeni
arasinda anlamli bir farkin olmadigi sonucuna ulagsmistir. Ulasilan veri, bu ¢alismanin sonucunu
desteklemektedir.

Lisansiistli 6grencilerin akademik etik degerlere yonelik tutum puanlan yiiksek tutum puanina
sahip Ogrenciler, orta derecede tutum puanina sahip Ogrenciler ve diisiik tutum puanmna sahip
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Ogrenciler olmak tizere ii¢ gruba ayrilmustir. ““ lisansiistii 6grencilerin tutum degerleri arasinda anlamli
bir iligki var midir? > alt probleminin analizi dogrultusunda elde edilen bulgular neticesinde,
akademik etik degerler ile ilgili yliksek derecede tutum puanina sahip lisansiistii 6grencilerin cinsiyet
ve enstitli degiskenleriyle arasinda negatif yonlii zayif bir iliski oldugu, yas, anne egitim durumu, baba
egitim durumu ve aktif 6grenim durumu degiskenleriyle ise pozitif yonlii zayif bir iliski oldugu
sonucuna ulagilmistir.

Orta derecede akademik etik degerler tutum puanina sahip lisansiistii 6grencilerden elde edilen
bulgulara gore, lisansiistii 6grencilerin cinsiyet ve enstitii degiskenleriyle arasinda negatif yonlii zayif
bir iligki oldugu, anne egitim durumu, baba egitim durumu ve aktif 6grenim durumu degiskenleriyle
pozitif yonli zayif bir iliski oldugu ve yas degiskeniyle arasinda ise hi¢ bir iligkinin olmadigi
sonucuna ulagilmistir.

Akademik etik degerler ile ilgili diisilk tutum puanina sahip lisansiistii 6grencilerden elde
edilen bulgulara gore, lisansiistii Ogrencilerin cinsiyet, yas, baba egitim durumu ve enstitii
degiskenleriyle arasinda negatif yonlii zay1f bir iligkinin oldugu, anne egitim durumu ve aktif 6grenim
durumu degiskenleriyle arasinda pozitif yonlii zayif bir iliskinin oldugu saptanmustir.

Aragtirma sonucunda gelecegin akademisyenleri goziiyle bakilan lisansiistii dgrencilerin
akademik etik degerlere yonelik orta diizeyde bir tutuma sahip olduklan tespit edilmistir. Gerek bu
arastirmadan elde edilen sonu¢ gerekse alanyazindaki diger calismalar akademik etik alanindaki
eksiklerimizi fark etmemizi saglayarak bu yondeki davranislarin iyilestirilmesine olanak saglamalidir.
Bilim insan1 yetistiren yiliksekogretim kurumlarinda ogrencilerin hayatlarmin her safhasinda
kullanacaklar1 akademik etik ilkeler ile erkenden tanigmasi ve uygulamali olarak daha uzun zamana
yayilarak bir egitim verilmesi gerekmektedir. Bu sayede 6grenciler akademik etik ilkeleri daha fazla
benimseme sansi yakalayacaktir. Yiiksekdgretim kurumlarinin lisansiistii 6grenim programlarinda
yayin sayisinin fazlaligi degil niteliginin daha 6nemli oldugu, {iniversitelerin Atama ve Yiikseltme
Kriterlerine ilave edilmeli, bu sekilde bilimsel bir ¢alisma yaparken kullanilmasi gereken evrensel etik
ilkeler ger¢ek hayata daha fazla yerlestirilmelidir.
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