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Abstract Key Words
The aim of this study is to compare the scores of primary school teacher Distance Learning
candidates from the compulsory courses during and after the pandemic and to Face-to-face education
reveal which period is more successful on the basis of scores. This study was Primary School Teacher
carried out with a survey design, which is one of the quantitative research Candidate

methods, in order to compare the scores taken by primary school teacher
candidates in face-to-face education and the scores they received in distance
education. The study population of this research consists of students from all
state universities in all grades of the 2019-2020 fall semester and 2020-2021
fall semester of the students studying in the department of primary school
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Introduction

Humanity has entered a process of rapid change and transformation with the development of
science and technology. With the development of interdisciplinary studies, the change in any field has
affected all fields. Education has also been one of the areas affected by this change and transformation.
In particular, the change in information technologies has directly affected many processes from how
education is conducted to how it is evaluated.

Humanity has been exposed to various natural disasters and epidemics throughout history.
These natural disasters and epidemics have forced humanity to take new decisions on many issues.
These decisions are directly related to the opportunities of the age. Uncertainties about the COVID-19
pandemic process, which affected the world in 2020, not only affected many institutions, but also
deeply affected educational establishments (Can, 2020; Alea et al., 2020; Bozkurt and Sharma, 2020).

Since COVID-19 is a disease transmitted from person to person, it has emerged as a pandemic
disease where coexistence of people is risky. Schools are places where children come together and
study. Many schools in the world have been in the process of closure, as there are great risks for
children to be together during this pandemic process. As in many fields, education has faced with the
problem of how to maintain the continuity of teaching and learning (Ali, 2020). The World Health
Organization stated that the World Bank will publish a resource to provide educators and students with
some online materials that can be used during the pandemic, and said that alternative teaching ways
should be found so that education and training in schools should not be stopped (2020a; Kahraman,
2020; Zhou, Li, Wu and Zhou, 2020).

In our country, education was suspended for three weeks in all primary education, secondary
education and higher education institutions, including preschool education institutions, as of March
16, 2020. The Council of Higher Education (in turkish — Yiiksek Ogretim Kurulu-YOK, 2020e)
decided to suspend the education of associate and undergraduate students who have internships,
internships and applied education from health, teaching, science and engineering programs, as well as
all associate and undergraduate students attending formal education programs in a three-week period.
Face-to-face education was suspended for formal programs. With the increase in the number of cases
in our country and the uncertainty of the pandemic process, YOK (2020i) decided to conduct the
theoretical courses of formal associate, undergraduate and graduate programs with distance education
with its decision on March 18, 2020. As a result of this decision, Turkish universities started to
conduct the theoretical courses in formal programs with various distance education methods (Almaiah
et al., 2020; Aktas et al., 2020; Hotar et al., 2020; Telli-Yamato and Altun, 2020; Yolcu, 2020;
Tarlakazan, 2020; Tiirkuresin, 2020, Ozcan and Sarag 2020).

In this pandemic process, educators in many countries around the world used online platforms
as alternative methods to reach students, web applications became a classroom, and parents were
asked to ensure that their children receive their education at home (Alea et al., 2020). With the onset of
the pandemic, distance education applications entered our lives, and face-to-face education was
transferred to the digital environment (Akkoyunlu and Bardakei, 2020). Distance education, which
started with Covid 19, has changed traditional education and a new generation of teachers, students
and documents have emerged (Harasim, 2000).

Distance education is seen as one of the important applications in order to catch up with the
era in today's rapid digitalization (Aktas et al., 2020). Distance education can be defined as an
effective method in which training, educational materials and resources are presented to the
participants in electronic environment that support the progress of individuals at their own learning
pace by removing the limits of time and space (Telli Yamamoto and Altun, 2020). Distance education,
which dates back to ancient times, started after printed materials were sent to individuals in different
places, and thanks to the rapidly developing technology, it has created a wide spread area today as
synchronous and asynchronous, and serious investments have been made in this field all over the
world (Kagan and Gelen, 2020). The reason why the distance education method is used so comfortably
is that it has tried to neutralize the time and place factor and to provide equality of opportunity (Solak
et al., 2020). One of the aims of distance education is to ensure the continuation of educational
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activities in any unexpected situation (Can, 2020; Kagan and Gelen, 2020; Karakus and Yanpar
Yelken, 2020).

Due to the sudden closure of schools and the necessity of continuing education services in our
country and in the world, and the transfer of educational services to education stakeholders, how
education and training activities will be carried out has become a key factor in Tiirkiye (Ozer, 2020).
In this process, while 25 million students in Tiirkiye had to take a break from education (Bozkurt,
2020), this situation seriously affected everyone (teacher, student, parent) in the education sector
(Ciftci et al., 2020). This global epidemic has necessitated change in all educational levels, from
preschool to university, in our country as well as all over the world.

Prior to the COVID-19 pandemic, distance education activities were used in all levels of
education, especially depending on the development of technology, while they were actually used
actively in the private sector (Ozdemir and Sarican, 2020). The application history of distance
education in higher education in Tiirkiye is not very old. In recent years, many higher education
institutions in our country have been providing distance education in fields such as associate degree,
undergraduate, graduate, doctorate, and various certificate programs thanks to distance education, and
these trainings are offered to the target audience by various printed materials, computer aided
applications, digital textbooks and recorded video lectures (Kagan and Gelen, 2020). Most universities
offer distance education programs and courses at the graduate level, and they also have a distance
education research and application center (YOK, 2020e). With the COVID-19 pandemic, distance
education has become an inevitable option for higher education (Algahtani and Rajkhan, 2020).

The first difficulty experienced with the transition to distance education during the COVID-19
pandemic process was the lack of experience of teachers and students (Tekedere et al., 2022). Since
the transition to the online environment requires a certain set of technical and pedagogical knowledge
and skills, this situation has caused psychological pressure on all parties (Bozkurt et al., 2020). In
distance education, teachers and students must have certain technological competence in order to be
able to access learning tools and use existing software effectively, while at the same time, the
emerging infrastructure inadequacies caused both teachers and students to lose their motivation, and as
a result, negative perceptions against distance education emerged (Yamamoto and Altun, 2020). When
the results of different studies in the literature are examined, it is stated that distance education is
similarly described as a practical, economical and fast form of education (Kiling et al., 2020;
Crompton and Traxler, 2018; Arat and Bakan, 2011). However, it has been seen that the lack of
student participation and in-class interaction at the desired level are expressed as the most important
shortcomings of the process (Ozdemir and Ugur, 2021; Duran, 2020). The main obstacles encountered
in distance education are the difficulties experienced in conducting the applied courses remotely, the
uncertainties encountered in the evaluation method, interruptions due to internet access in some
regions, problems in communication and home environments that are not suitable for learning
(Lassoue et al., 2020).

Evaluation of these trainings implemented in many countries will be important in shaping the
upcoming process. According to the results of studies conducted in many countries in the world,
distance education has been seen as a positive practice in terms of attitude, technical competence, time
constraints and pedagogy (Phan and Dang, 2017).

When the literature was examined, various studies were found on distance education
applications during the COVID-19 pandemic process. In the research conducted to evaluate the
distance education applications made due to the pandemic in Tiirkiye, it was concluded that the
distance education system should be strengthened on issues such as infrastructure, security, content
and legislation (Can, 2020). During the COVID-19 process, the interests and attitudes of higher
education students towards e-learning resources were examined, and it was revealed by research that
students preferred face-to-face education despite expressing positive opinions about distance education
(Radha et al., 2020). While Karadag and Yiicel (2020) stated that 23% of the students do not continue
distance education in their research, Arik (2020) stated that there may be students who cannot attend
distance education due to both opportunities and conditions despite all the support provided by the
Ministry of National Education.
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It has been revealed that the classroom management of teachers in distance education is
negatively affected (Fidan, 2020), teachers develop a negative attitude towards teaching with distance
education (Baek et al. 2018), and female teachers have more positive perceptions of distance education
than male teachers (Bayram et al., 2019; Macgosoglu et al. Kaya, 2020; Kocayigit and Usun, 2020;
Kurnaz et al., 2021). There are also study results showing that concepts such as technical skills, time
management, knowledge and attitude in online education are carried out without any problems,
although teachers have limited experience with distance education (Ventayin, 2018). In a study on the
responses of faculty members of 205 higher education institutions in the United States in terms of
online course design, course communication, time management, and technical aspects of online
teaching readiness, attitude, and ability, most of the responses were rated highly (Martin et al., 2019).
Another study on readiness for distance education found that 90% of the total special education and
preschool teachers who participated in the survey found that although many students had a shortage of
specialists, were educated at home, received medical treatment for a long time, and participated in
short-term group education, family and private schools are motivated to apply distance education
(Fedina et al., 2017). Although higher education educators face risks and difficulties in learning
materials, pedagogy, monitoring, practice and psychological understanding, they observed that
university students with special needs such as hearing and visual impairments show a positive attitude
and motivation in the learning and teaching process (Movkebayeva et al., 2018).

Although there are distance education applications in some higher education institutions in our
country, it has taken place in all higher education institutions in the pandemic process. In this process,
the compulsory transition to distance education has brought some difficulties for the instructors who
have no experience in this subject before. It is thought that many problems are encountered from the
process of teaching lessons to the measurement and evaluation of lessons. In this process, in which the
instructors and students were caught unprepared, it was seen that there were problems in many
applications.

The aim of this study is to reveal which period is more successful on the basis of score by
comparing the scores of the primary school teacher candidates from the compulsory courses during
and after the pandemic process. In line with this purpose, informing policymakers and practitioners
about the current situation constitutes the secondary purpose of this study.

For this purpose, answers to the following questions were sought:

1- Do the pre-pandemic and post-pandemic term score averages of the primary school teacher
candidates differ in the fall semester?

2- Do the prepandemic and postpandemic score averages of the primary school teacher
candidates differ?

3- What is the change in the average scores of the primary school teacher candidates regarding
the courses before and after the fall semester pandemic?

Method

This study was carried out with a survey design, which is one of the quantitative research
methods, in order to compare the scores taken by the primary school teacher candidates in face-to-face
education and the scores they received in distance education. Survey is a research model that tries to
identify a situation that still exists in the past or today (Karasar, 2020).

Study Group

The study group of this research consists of students studying in the primary school teaching
department of all state universities. In this context, the scores of the students studying in the primary
school teaching department from all state universities were requested on the basis of courses for all
grade levels of the 2019-2020 fall semester and 2020-2021 fall semester. Data from forty state
universities were received, but since all scores for all courses from twelve state universities were
received whole and complete, 1149 student data out of a total of 1546 data from these twelve
universities were taken into consideration. While collecting these data, data were collected from state
universities. Two of the universities are located in Aegean Region, four in Black Sea, three in Central
Anatolian, one in Mediterranean, one in Southeastern Anatolian and one in Eastern Anatolian region.
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The names of the universities are discussed in the study by giving sequence numbers. The data
regarding the study population are presented in Table 1.

Table 1. Distribution of participants in the study group

Universities n %
Ul 95 6.1
u2 92 6.0
U3 100 6.5
U4 155 10.0
us 50 3.2
U6 123 8.0
u7 116 75
us 154 10.0
U9 197 12.7
u10 183 11.8
U1l 197 12.7
ui2 84 54

Total 1546 100.0

Data Collection Process

For this study, the ethics committee approval was obtained with the meeting of the Ethics
Committee of Nigde Omer Halisdemir University, dated March 23, 2021 and numbered 06. Scores on
the basis of courses for all grade levels of the fall semester and the fall semester of 2020-2021 were
requested. Since the process is carried out entirely with distance education in the fall semester of 2020-
2021 and with face-to-face education in the fall semester of 2019-2020, data regarding these periods
were requested. Based on the official letter, it was waited until the spring term of 2022 for the data to
arrive.

Analysis of Data

For the analysis of data obtained from universities, dependent t-test and descriptive statistics from
difference tests were used.
Findings

The first question of the research was “Do the pre-pandemic and post-pandemic period mean
scores of the primary school teacher candidates differ in the fall?”” Findings related to the question are
given in Table 2.

Table 2. Dependent t-test table regarding the pre-pandemic and post-pandemic term averages of the primary
school teacher candidates in the fall semester

X Ss df t P
Prepandemic scores 7448 7.97
Pandemic period scores  78.79  10.12

1148  13.945 .000

When Table 2 is examined, there is a statistically significant difference between the score
averages of the 2019-2020 academic year fall semester courses and the mean scores of the courses in
the fall semester of the 2020-2021 academic year t(1148)= 13.945; p<0.05). Since the mean score of
the pandemic period courses (x =78.79) of the primary school teacher candidates is higher than the
mean score of the prepandemic courses (x =74.48), it is seen that the difference is in favor of the
pandemic. It is seen that teacher candidates get higher scores during the pandemic period.

The second question of the research was “Do the average scores of the the primary school
teacher candidates differ in the pre-pandemic and post-pandemic courses in the fall semester?”
Findings related to the question are given in Table 3.
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Table 3. Dependent t-test table regarding the pre-pandemic and post-pandemic term averages of the primary
school teacher candidates in the fall semester

X df Ss t 2]
Iroduction to Eduatone Soene 2 1235 90 pya 589 000
ChcsiontSodoy SR w1 e
At riciples nd Hisoyof Revouion_ 7721 7% 105 6401 000"
o ! o s 2 e ow
o Lo o T8 2 exss ow
o s e w0 ZE s oo
i oh w7 S s oo
Tiniy's Cangapnyand Geopic2 26 7 oy 4855 000~
et T R 5% 2w o
e oo w0l sos 0w
B e s BT e 1066 000
Seonce Laboratory Applictons 2 1 TS grgp 048 647
iy Rending and witng Tesching2 7444 %% pagp 088 000
Clson s N ez hE som 00
Lo S Teacing 2 I
e o W % s 7
Stows T S AT
e s R
T e e S e DR o 007
g i A
Tesching practe 1 2 soop %% o5 1748 08
e e L T UL G —
Eﬂlﬂiﬂﬁii ;gig 704 é‘;:g‘; 7.105 .000**
CpeialEseation nd ncluion e 05 o 100 000~
e Conmcston GF W DI ous oo

*The number 1 next to the courses refers to the scores after the pandemic, and the number 2 refers to the scores taken during the
pandemic period.
** P<0.05
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When Table 3 is examined, there is no statistically significant difference between the mean
scores of the primary school teacher candidates in the fall semester courses of the 2019-2020 academic
year and the mean scores of the courses in the fall semester of the 2020-2021 academic year for
Educational Sociology, Science Laboratory Applications and Teaching Practice I. Apart from these
courses, the scores of other courses during the pandemic period show statistically significant
differences from their scores before the pandemic. The average score during the pandemic period is
higher than before the pandemic.

The third question of the research, "How is the change in the average scores of the primary
school teacher candidates regarding the courses before and after the pandemic in the fall semester?"
The finding regarding the question is given in Figure 1.

Genel Fark 4,31
Etkili iletisim 3,93
Ozel Egitim ve Kaynastirma 4,51
Rehberlik 9,53
Cumbhuriyet Dénemi Tiirk Edebiyati 10,02
Ogretmenlik Uygulamasi 1 0,60
Trafik ve Ilkyardim 8,29
Din Kiiltiirii ve Ahlak Bilgisi Ogretimi 4,23
Gorsel Sanatlar Ogretimi 2,67
Fen Ogretimi 12,94
Matematik Ogretimi I 8,69
Hayat Bilgisi Ogretimi 9,64
Smif Yonetimi 5,34
ilkokuma ve Yazma Ogretimi 6,51
Fen Bilimleri Laboratuvar Uygulamalart 0,47
-5,63 Ilkokulda Drama
Tiirk Egitim Tarihi 8,15
-0,38 —Ogretim Teknolojileri
Tiirkiye Cografyasi ve Jeopotigi 4,87
Temel Matematik 11,41
Bilisim Teknolojileri 17,77
Tirk Dili 9,65
Yabanci Dil 8,89
Atatiirk Ilkeleri ve Inkilap Tarihi 7,32
Egitim Sosyolojisi 1,71
Egitim Bilimine Giris 5,39
-10,00 -5,00 0,00 5,00 10,00 15,00

Figure 1. Differences between pre-pandemic and post-pandemic scores of primary school teacher candidates

When Figure 1 is examined, it is seen that the average score in the Drama in Primary School
and Instructional Technologies course decreased during the pandemic period compared to the pre-
pandemic period, while the average score in all other courses increased during the pandemic. The
difference between the mean scores ranges from 0.40 to 12.94. During the pandemic, the biggest
difference in increase from the mean scores is seen in Science Teaching (x =12.94), Basic
Mathematics (x =11.41) and Republic Era Turkish Literature (x =10.02). During the pandemic, it is
seen that primary school teacher candidates get higher scores from the lessons.

# The order is from up to down: Overall Difference, Effective Communication, Special Education and Inclusion, Guidance, Republic Period
Turkish Literature, Teaching Practice 1, Traffic and First Aid, Religious Culture and Moral Knowledge Teaching, Visual Arts Teaching,
Science Teaching, Teaching Mathematics 1, Life Studies Teaching, Classroom Management, Primary Reading and Writing Teaching,
Science Laboratory Applications, Drama in Primary School, Turkish Education History, Instructional Technologies, Tiirkiye's Geography
and Geopolitics, Basic Mathematics, Information Technologies, Turkish Language, Foreign Language, Atatiirk's Principles and History of
Turkish Revolution, Educational Sociology, Introduction to Education Science
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Discussion, Conclusion and Recommendations

In the process we live due to the current COVID-19 pandemic, similar measures have been
taken in different countries in terms of education and training practices (Yaman, 2021). Information
technologies were needed to solve the educational outcomes. As a result, the new form of education,
which existed in the past but is needed more today, has become distance education (Isman, 2008).
Distance education, which is the new form of education that has emerged, compared to face-to-face
education, it has some advantages (Almaghaslah and Alsayari, 2020; Kaden, 2020; Andoh et al., 2020;
De Paepe et al., 2018; Kog, 2020) and disadvantages. Compared to face-to-face education, education
can be done independently of time and place in distance education (DeNeui and Dodge, 2006; Horspol
& Lange, 2012; Bozkurt, 2017; Solak et al, 2020; Alpaslan, 2020), courses can be watched repeatedly
(Yolcu, 2020). In order for students not to fall behind in their courses (Fidan, 2020), the educational
need can be met with technological opportunities within some restrictions (Kavuk and Demirtas,
2021), and protection against the transmission of the disease can be provided. It creates awareness of
the importance of technology in education, and it can provide ease of continuing education and
learning by connecting with technological opportunities (Ozdogan and Berkant, 2020).

Distance education applications have advantages as well as disadvantages. The decrease in
face-to-face communication and interaction have been among the limitations of distance education
(Altun Ekiz, 2020; Karakus et al, 2020; Sercemeli and Kurnaz, 2020). There was a shortage of access
to the technologies used in this process (Yilmaz Ince, Kabul, and Diler, 2020). Due to the lack of
technology and internet infrastructure, the attitudes and motivations of the stakeholders towards the
distance education process have decreased, and the quality of the distance education process has been
adversely affected (Karaduman et al., 2021).

Lack of measurement and evaluation of the education process, loss of motivation, lack of the
Internet and computers, inequality of opportunity (Ramos-Morcillo et al., 2020), lack of interaction
(Keskin and Ozer Kaya, 2020; Kog, 2020; Sercemeli and Kurnaz, 2020), technical problems
experienced (DePaepe et al., 2018), lack of socialization (Horspol and Lange, 2012), and being
unprepared for the process are among the disadvantages.

In this study, both distance education academic success score averages and face-to-face
education score averages were examined in line with the data obtained from Turkish universities as a
result of the face-to-face education in the 2019 — 2020 fall and the distance education method in 2020-
2021 fall semesters. It has been tried to give information about how it affects education in the distance
education process. According to the research, the pre-pandemic and post-pandemic period score
averages of the primary school teacher candidates differed in the fall semester. When all the data
consisting of these differences were analyzed, it was seen that the average of the students in the
distance education process increased in general. As a result of the analysis, it was seen that the
averages of academic scores increased significantly in some courses (Science teaching, Basic
Mathematics, etc.), while it was seen that only a few course averages decreased (Drama in Primary
School and Instructional Technologies). It is thought that the reason for the decrease in the score
averages of these courses may be due to the fact that the courses are practical. In the distance
education process, there was a need for students to contact each other, participate in the course and be
invited to the online course by receiving feedback, identify and support in difficult situations, ensure
active participation in the classroom and increase interaction (Gewin, 2020). In order to increase the
quality of distance education, it was necessary to receive feedback from the teacher and to increase the
communication and in-class interaction between the student and the teacher (Attri, 2012).

In addition, it can be thought that there are inequalities among students in terms of access to
information in underdeveloped regions due to socio-economic reasons (Karakus et al., 2020).
Problems in accessing the Internet and distance education technologies in rural areas may cause digital
divide (Bozkurt, 2020). This inequality is similar not only among students but also in terms of
teaching staff. Conditions such as the distance education infrastructure provided by the universities,
the adequacy of the tools required for distance education, and the training of the personnel can cause
inequality and create various problems for universities.

The creation of the infrastructure in distance education applications at all levels, from the
preschool period to the higher education and graduate level, the preparation and effective presentation
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of the course content and its use appear as a need to increase the quality of distance education (Sari,
2020). It can be thought that students having lessons with their own teachers and reducing the number
of lessons can add functionality in terms of increasing in-class interaction and following students
during the lesson.

In terms of the results and method of the study, the following suggestions are given for
practitioners and researchers:

* Revealing the disadvantageous situations regarding measurement and evaluation in distance
education and conducting various academic studies on the causes of these situations,

« Conducting research to strengthen distance education infrastructures in universities,

* Organizing distance education trainings for instructors,

* When it is determined that distance education is advantageous in some respects, making
arrangements to continue to use various experiences (such as various assignments,
activities, performances) gained in distance education during the face-to-face
education process,

» Making arrangements regarding the creation and control of homework in the distance
education system,

* Providing psychological support and guidance services by the university to students who
experience anxiety and loss of motivation due to the epidemic,

» Since it has been determined that there are some problems in the measurement and
evaluation processes in distance education in the study, suggestions such as organizing
in-service trainings on measurement and evaluation methods specific to distance
education and increasing the necessary security measures can be made.
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Giris
Insanlik bilim ve teknolojinin gelismesiyle beraber hizli bir degisim ve ddniisiim siirecine
girmistir. Disiplinler arasi ¢aligmalarin da geligsmesiyle birlikte herhangi bir alanda meydana gelen
degisim biitiin alanlar1 etkiler hale gelmistir. Egitim de bu degisim ve doniisiimden etkilenen
alanlardan birisi olmustur. Ozellikle bilisim teknolojilerinde meydana gelen degisim egitimin nasil
yapilacagindan nasil degerlendirilecegine kadar pek ¢ok siireci dogrudan etkilemistir.

Insanlik, tarih boyunca gesitli dogal afetlere ve salgin hastaliklara maruz kalmigtir. Bu dogal
afetler ve salgin hastaliklar insanlig1 pek ¢ok konuda yeni kararlar almaya zorlamistir. Bu kararlar
¢agin sahip oldugu olanaklar ile dogrudan ilgilidir. 2020 yilinda diinyay1 etkisi altina alan Covid-19
salgin siireci hakkinda yasanan belirsizlikler pek ¢ok kurumu etkiledigi gibi egitim kurumlarini da
derinden etkilemistir (Can, 2020; Alea vb., 2020; Bozkurt ve Sharma, 2020).

Covid-19, insandan insana bulagan bir hastalik oldugundan insanlarin bir arada bulunmasinin
riskli oldugu bir salgm hastalik olarak ortaya ¢ikmistir. Okullar ¢ocuklarin bir arada oldugu ve egitim
gordiigli ortamlardir. Bu pandemi siirecinde ¢ocuklarin bir arada olmasi biiylik riskleri
barindirdigindan diinyada pek ¢ok okul kapanma siirecine girmistir. Bircok alanda oldugu gibi
egitimde de, 6gretme ve Ogrenme devamliliginin nasil siirdiiriilecegi sorunuyla karsi karsiya
kalinmigtir (Ali, 2020). Diinya Saghk Orgiitii; egitimcilere ve Ogrencilere pandemi sirasinda
kullanilabilecekleri bazi ¢evrimici materyaller saglamak icin Diinya Bankasi'min bir kaynak
yayinlayacagini belirtmig ve bu sayede okullarda yapilacak egitim ve 6gretimin durdurulmamasi i¢in
alternatif 6gretme yollarinin bulunmasi gerektigini séylemistir (Kahraman, 2020; Zho vd., 2020).

Ulkemizde 16 Mart 2020 tarihinden itibaren okuldncesi egitim kurumlar1 dahil olmak iizere
biitlin temel egitim, ortadgretim ve yiiksekdgretim kurumlarinda {ic hafta siireyle egitime ara
verilmistir. Yiiksekogretim Kurulu (YOK, 2020e) tarafindan ii¢ haftalik siirecte ‘Grgiin egitim
programlarina devam eden tiim On lisans ve lisans Ogrencileri gibi saglik, 6gretmenlik, fen ve
mithendislik programlarindan staj, intdrnlilk ve uygulamali egitimleri olan 6n lisans ve lisans
ogrencilerinin de egitimlerine ara verilmesine’ karar verilerek orgiin programlar i¢in yiiz yiize egitime
ara verilmistir. Ulkemizdeki vaka sayisinin artis1 ve pandemi siirecinin belirsizligi ile beraber YOK
(2020i) 18 Mart 2020 tarihinde aldig1 kararla 6rglin 6n lisans, lisans ve lisansiistii programlarinin
teorik derslerinin uzaktan egitimle yiriitilmesinde karar vermistir. Bu karar sonucunda Tirk
tiniversiteleri Orgiin programlardaki teorik dersleri ¢esitli uzaktan egitim yontemleriyle ylirlitmeye
baslamislardir (Almaiah vd., 2020; Aktas vd., 2020; Hotar vd., 2020; Telli-Yamamato ve Altun, 2020;
Yolcu, 2020; Tarlakazan, 2020; Tiirkiiresin, 2020, Ozcan ve Sarag 2020).

Bu pandemi siirecinde diinya ¢apinda bir¢ok iilkede egitimciler; dgrencilere ulagabilmek igin
alternatif yontemlerden ¢evrimici platformlar kullanmis, web uygulamalari birer sinif haline gelmis ve
velilerden gocuklarinin evde verilecek olan egitimlerini almalarini saglamalari istenmistir (Alea vb.,
2020). Pandeminin baslamasiyla hayatimiza uzaktan egitim uygulamalar girmis, yiiz ylize egitim
dijital ortama aktarilmistir (Akkoyunlu ve Bardakei, 2020). Covid 19 ile baglayan uzaktan egitim
uygulanan geleneksel egitimi degistirmis ve yeni nesil 0gretmen, O0grenci ve dokiimanlar ortaya
¢cikmugtir (Harasim, 2000).

Uzaktan egitim dijitallesmenin hizla yasandig1 giinlimiizde ¢ag1 yakalayabilme adina 6nemli
uygulamalardan biri olarak goriilmektedir (Aktas vd., 2020). Uzaktan egitim; zamanin ve mekanin
sinirlarini ortadan kaldirarak, bireylerin kendi 6grenme hizlarinda ilerlemesini destekleyen egitimlerin,
egitim materyallerinin ve kaynaklarinin elektronik ortamda katilimcilara sunuldugu etkili bir yontem
olarak tanimlanabilir (Telli Yamamoto ve Altun, 2020). Gegmisi ¢ok eski zamanlara dayanan uzaktan
egitim, basili materyallerin farkli mekandaki bireylere gonderilmesi sonrasinda baslamis ve hizla
gelisen teknoloji sayesinde senkron ve asenkron olarak gilinlimiizde genis bir yayilim alani olusturmus,
tim diinyada bu alanla ilgili ciddi yatirimlar yapilmistir (Kagan ve Gelen, 2020). Uzaktan egitim
yonteminin bu kadar rahat kullanilmasimin nedeni zaman ve mekan faktoriinii etkisiz kilip, firsat
esitligi saglamaya ¢alismis olmasidir (Solak vd., 2020). Yasanan herhangi bir beklenmedik durumda
egitim faaliyetlerinin aksamadan devamimi saglamak uzaktan egitimin amagclar1 arasindadir (Can,
2020; Kacan ve Gelen, 2020; Karakus ve Yanpar Yelken, 2020).
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Ulkemizde ve diinyada yasanan bu krize bagl olarak okullarin kapanmasi ile egitim
hizmetlerinin siirdiiriilmesi gerekliligi, bununla beraber egitim hizmetlerinin egitim paydaslarina
aktarilmasi durumlarindan dolayi egitim ve 6gretim faaliyetlerinin nasil yapilacagi Tiirkiye’de kilit
unsur haline gelmistir (Ozer, 2020). Bu siiregte Tiirkiye’de 25 milyon 6grenci egitime ara vermek
zorunda kalirken (Bozkurt, 2020), yasanilan bu durum egitim sektorii icinde bulunan herkesi
(6gretmen, 6grenci, veli) ciddi derecede etkilemistir (Ciftgi vd., 2020). Bu kiiresel salgin tiim diinyada
oldugu gibi iilkemizde de okul Oncesinden iiniversiteye kadar tiim egitim kademelerinde degisimi
gerekli hale getirmistir.

Covid-19 salgin1 oncesinde ozellikle teknolojinin gelisimine bagli olarak uzaktan egitim
faaliyetleri egitimin her kademesinde kullanilirken aslinda 6zel sektorde de aktif bir sekilde
kullanilmaktaydi (Ozdemir ve Sarican, 2020). Tiirkiye’de uzaktan egitimin yiiksekogretimde
uygulanma tarihi ¢ok eskilere dayanmamaktadir. Son yillarda iilkemizde birgok yiliksekogretim
kurumu uzaktan egitim sayesinde 6n lisans, lisans, yiiksek lisans, doktora, ¢esitli sertifika programlari
gibi alanlarda uzaktan egitimler vermekte ve bu egitimleri, hedef kitlesine, cesitli basili materyaller,
bilgisayar destekli uygulamalar, dijital ders kitaplar1 ve kayit altina alinan ders videolar: ile
ulastirmaktadir (Kagan ve Gelen, 2020). Universitelerin ¢cogunlugunda lisansiistii diizeyde uzaktan
egitim programlar1 ve dersleri yliriitiilmekte, ayrica biinyelerinde uzaktan egitim aragtirma ve
uygulama merkezi (YOK, 2020e) bulunmaktadir. Covid 19 salginiyla beraber uzaktan egitim
yiiksekdgretim i¢in de kaginilmaz bir segenek haline gelmistir (Algahtani ve Rajkhan,2020).

Covid 19 salgin siirecinde uzaktan egitime gecilmesiyle yasanan ilk zorluk Ogretmen ve
Ogrencilerin deneyim eksikligi olmustur (Tekedere vd, 2022). Cevrimici ortama gecis belirli bir dizi
teknik ve pedagojik bilgi ve beceri gerektirdigi i¢in bu durum tiim taraflar tizerinde psikolojik baskinin
olusmasina neden olmustur (Bozkurt vd., 2020). Uzaktan egitimde 6gretmen ve Ogrenciler 6grenme
araclarina ulasabilmeleri, mevcut bulunan yazilimlari etkili bir sekilde kullanabilmeleri igin belirli
teknolojik yeterlilige sahip olmasi gerekirken ayni zamanda ortaya ¢ikan altyap: yetersizlikleri hem
Ogretmende hem de Ogrencilerde motivasyonun dilsmesine neden olmus ve sonug olarak uzaktan
egitime kars1 olumsuz algilar ortaya ¢ikmistir (Yamamoto ve Altun, 2020). Literatiirde yapilmis olan
farkli ¢aligma sonuglar1 incelendiginde benzer sekilde uzaktan egitimin pratik, ekonomik ve hizli bir
egitim sekli olarak nitelendirilmis oldugu (Kiling vd., 2020; Crompton ve Traxler, 2018; Arat ve
Bakan, 2011) bununla birlikte 6grenci katilimi ile sinif i¢i etkilesimin istenilen seviyede olmamasinin
(Ozdemir ve Ugur, 2021; Duran, 2020) siirecin en Onemli eksiklikleri olarak ifade edildigi
goriilmiistiir. Uzaktan egitimde karsilasilan engeller; uygulamali derslerin uzaktan yiriitiilmesinde
yasanilan zorluklar, degerlendirme yonteminde karsilagilan belirsizlikler, bazi bolgelerde internet
hizina bagl kesintiler, iletisim kurmada yasanilan problemler ve O0grenmeye uygun olmayan ev
ortamlar1 olarak karsimiza ¢ikmaktadir (Lassoued, Alhendawi ve Bashitialshaaer, 2020).

Bircok iilkede uygulanan bu egitimlerin degerlendirilmesi dniimiizdeki siireci sekillendirmede
onemli olacaktir. Diinyada bir¢ok iilkede yapilan arastirmalarin sonuglarina gore; uzaktan egitim,
tutum, teknik yeterlilik, zaman kisitlamalar1 ve pedagoji agisindan olumlu bir uygulama olarak
goriilmiistiir (Phan ve Dang, 2017).

Alanyazin incelendiginde Covid-19 pandemi siirecinde uzaktan egitim uygulamalar ile ilgili
cesitli caligmalara rastlanilmistir. Tirkiye de salgina bagli yapilan uzaktan egitim uygulamalarini
degerlendirmek amaciyla yapilan aragtirmada uzaktan egitim sisteminin; altyapi, giivenlik, igerik ve
mevzuat gibi konularda giiclendirilmesi gerektigi sonucuna ulasilmigtir (Can, 2020). Covid 19
stirecinde yiiksekogretim dgrencilerinin e—6grenme kaynaklarina yonelik ilgi ve tutumlar incelenmis,
Ogrencilerin uzaktan egitime karst olumlu goriis belirtmelerine ragmen yliz yiize egitimi tercih ettigi
(Radha ve digerleri, 2020) sonucu yapilan arastirmalarla ortaya konmustur. Karadag ve Yiicel (2020),
yaptiklar1 arastirmada Ogrencilerin %23 linlin uzaktan egitime devam etmedigini belirtirken, Arik
(2020)’m yaptig1 arastirmada Milli Egitim Bakanlig1 tarafindan yapilmis tiim desteklere ragmen hem
imkan hem sartlardan dolay1 uzaktan egitime katilamayan 6grencilerin olabilecegi belirtilmistir.

Uzaktan egitimde oOgretmenlerin sinif yonetiminin olumsuz etkilendigi (Fidan,2020),
Ogretmenlerin uzaktan egitimle 6gretmeye kars1 olumsuz tavir gelistirdikleri (Baek vd. 2018), uzaktan
egitime yonelik kadin 6gretmenlerin erkek Ogretmenlerden daha olumlu algilarinin oldugu ortaya
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cikmustir (Bayram ve digerleri, 2019; Macgosoglu ve Kaya, 2020; Kocayigit ve Usun, 2020; Kurnaz ve
digerleri, 2021). Teknik beceriler, zaman yonetimi, ¢cevrimici egitimde bilgi ve tutum gibi kavramlar
Ogretmenlerin uzaktan egitimle sinirli deneyimleri olmasina ragmen sorunsuz bir sekilde
gergeklestirildigine iliskin c¢alisma sonuglart da bulunmaktadir (Ventayin, 2018). Amerika Birlesik
Devletleri'ndeki 205 yiiksekogretim kurumunun 6gretim iiyelerinin ¢evrimici ders tasarimi, ders
iletisimi, zaman yOnetimi ve teknik yonlerden ¢evrimigi 6gretime hazirlik, tutum ve yetenek agisindan
yanitlar1 {izerine yapilan ¢alismada yanitlarin ¢ogu yiiksek derecelendirilmistir (Martin vd., 2019).
Uzaktan egitime hazirbulunusluk iizerine yapilmig bagka bir aragtirma, toplam 6zel egitim ve ankete
katilan okul 6ncesi 6gretmenlerinin %90'm1, birgok 6grencinin uzman eksikligi yasamasi, evde egitim
goérmesi, uzun siire tibbi tedavi goérmesi ve grupla kisa siireli egitim siirecine katilmasina ragmen
uzaktan egitimi uygulamada aile ve 6zel okullarin motive olduklarini belirtmislerdir (Fedina ve
digerleri, 2017). Yiiksekdgretim egiticileri; 6grenme materyalleri, pedagoji, izleme, uygulama ve
psikolojik anlamadaki risk ve zorluklarla karsilasmalarina ragmen, isitme ve gérme engelli gibi 6zel
ihtiyaclar1 olan {iiniversite Ogrencilerinin 6grenme ve Ogretme siirecinde olumlu bir tutum ve
motivasyon gosterdiklerini gézlemlemislerdir (Movkebayeva vd., 2018).

Ulkemizde bazi yiiksekdgretim kurumlarinda uzaktan egitim uygulamalari var olmasina
ragmen pandemi siirecinde tiim yiiksekdgretim kurumlarinda zorunlu bir sekilde yer almistir. Bu siire¢
icerisinde zorunlu bir bi¢imde uzaktan egitim uygulamasina gecis bu konuda daha 6nce hi¢ deneyimi
bulunmayan 6gretim elemanlar1 agisindan bazi giicliikleri de beraberinde getirmistir. Ders isleme
stirecinden dersin Olgliliip  degerlendirilmesine kadar pek c¢ok aksaklikla karsilasildig
diisiiniilmektedir. Ogretim elemanlarinin ve dgrencilerin hazirliksiz yakalandigi bu siiregte pek gok
uygulamada da sorunla karsilagildig1 goriilmiistiir.

Bu caligmanin amaci, smif 6gretmeni adaylarinin pandemi siireci ve sonrasindaki zorunlu
derslerden aldiklar1 puanlar1 karsilagtirarak hangi dénemin puan bazinda daha basarili oldugunu ortaya
koymaktir. Bu ama¢ dogrultusunda politika iiretici ve uygulayicilarina mevcut durum hakkinda bilgi
vermek bu ¢alismanin ikincil amacini olusturmaktadir.

Bu amag dogrultusunda agagidaki sorulara cevap aranmistir:

1- Smif 6gretmeni adaylarinin giiz ddnemi pandemi oncesi ve pandemi sonrasi donem puan
ortalamalar1 farklilik gostermekte midir?

2- Smif dgretmeni adaylarinin gliz donemi pandemi Oncesi ve sonrasi derslere iligkin puan
ortalamalar1 farklilik gostermekte midir?

3- Siif 6gretmeni adaylarinin giiz dénemi pandemi 6ncesi ve sonrasi derslere iliskin puan
ortalamalarmin degisimi nasildir?

Yontem

Bu calisma, sinif 6gretmeni adaylarinin yiiz yiize egitimde aldiklar1 notlar ile uzaktan egitimde
aldiklar1 notlar1 karsilastirmak amaciyla nicel arastirma yontemlerinden tarama deseni ile
gergeklestirilmistir. Tarama, gegmiste ya da giiniimiizde halen var olan bir durumu, var oldugu haliyle
tespit etmeye caligilan bir aragtirma modelidir (Karasar, 2020).

Calisma Evreni

Bu aragtirmanin g¢aligma evrenini tiim devlet iiniversitelerinin smif 6gretmenligi ana bilim
dalinda 6grenim goren 6grenciler olusturmaktadir. Bu kapsamda tiim devlet iiniversitelerinden sinif
Ogretmenligi ana bilim dalinda grenim goren 6grencilerin 2019-2020 giiz donemi ve 2020-2021 giiz
donemine ait tiim sinif diizeylerine iligkin dersler bazinda notlar1 istenmistir. Devlet {iniversitelerinin
kirkindan veriler gelmis ancak on iki devlet liniversitesinden eksiksiz olarak tiim derslere iliskin notlar
geldigi icin bu on iki tniversitede Ogrenim gdren toplam 1546 veriden 1149 O6grenci verisi
degerlendirmeye alinmistir. Bu verilere ulasilirken ikisi Ege, dordii Karadeniz, iicii I¢ Anadolu, biri
Akdeniz, biri Giineydogu Anadolu ve bir tanesi de Dogu Anadolu Bdlgesi’nde bulunan devlet
{iniversitelerinden veriler toplanmistir. Universitelerin adlar1 ¢alismada sira numarasi verilerek ele
almmustir. Caligma evrenine iliskin veriler Tablo 1’de sunulmustur.

237



Ayse Ugur GOCMEZ,

Egitim K 1 A lar1 Dergisi 2022, Cil 234-24 ! >
gitim Kuram ve Uygulama Arastirmalar1 Dergisi 2022, Cilt 8, Say1 3, 23 5 Esra Nur DEMIRTAS, Emre UNAL

Tablo 1. Calisma evrenindeki katilimcilarin dagilimi

Universiteler n %
U1 95 6,1
U2 92 6,0
U3 100 6,5
U4 155 10,0
U5 50 3,2
U6 123 8,0
U7 116 7,5
U8 154 10,0
U9 197 12,7
U10 183 11,8
Ul11 197 12,7
U12 84 54

Toplam 1546 100,0

Veri Toplama Siireci

Bu calisma igin Nigde Omer Halisdemir Universitesi Rektorliigii Etik Kurulunun 23.03.2021
tarihli ve 06 sayili toplantisi ile etik kurul izni alinmis, devlet {iniversitelerinden 07.05.2021 tarih ve
87795264-E-56541 sayil1 yaz1 ile siif 6gretmenligi ana bilim dalinda 6grenim goren dgrencilerin
2019-2020 giiz donemi ve 2020-2021 giliz dénemine ait tiim sinif diizeylerine iliskin dersler bazinda
notlar1 istenmistir. 2019-2020 giiz donemi yiiz ylize egitim, 2020-2021 giiz donemi de tamamen
uzaktan egitimle siire¢ yiiriitildiigiinden bu donemlere iliskin veriler istenmistir. Resmi yaziya
istinaden verilerin gelmesi i¢in 2022 yil1 bahar donemine kadar beklenmistir.

Verilerin Analizi

Universitelerden elde edilen veriler fark testlerinden bagimli t-testi ve betimsel istatistikler
kullanilmgtir.

Bulgular

Aragtirmanin ilk sorusu olan “Siif 6gretmeni adaylarmin giiz dénemi pandemi Oncesi ve
pandemi sonrasi donem puan ortalamalar1 farklilik gostermekte midir?” sorusuna iligkin bulgu Tablo
2’de verilmistir.

Tablo 2. Siif 6gretmeni adaylarinin giiz dénemi pandemi dncesi ve pandemi sonrasit donem puan ortalamalarina
iligkin bagiml t-testi tablosu

X Ss sd t P
Pandemi 6ncesi notlar 74,48 7,97
Pandemi donemi notlar 78,79 10,12

1148 13,945 ,000

Tablo 2 incelendiginde, sinif 6gretmeni adaylarinin 2019-2020 egitim-6gretim yili giiz donemi
derslerin puan ortalamalari ile 2020-2021 egitim-6gretim yili giiz donemi derslerin puan ortalamalari
arasinda istatistiksel olarak anlamli farklilik bulunmaktadir tuisg= 13,945; p<0,05). Sif 6gretmeni
adaylarinin pandemi donemindeki derslerin puan ortalamalar1 (¥=78,79) pandemi Oncesi derslerin
puan ortalamalarindan (X =74,48) daha yiiksek oldugundan farkin pandemi lehine oldugu
goriilmektedir. Pandemi doneminde oOgretmen adaylarinin daha yiiksek puanlar aldiklarn
goriilmektedir.

Aragtirmanin ikinci sorusu olan “Sinif 6gretmeni adaylarinin giiz donemi pandemi 6ncesi ve
sonrast derslere iliskin puan ortalamalar1 farklilik gostermekte midir?” sorusuna iligkin bulgu Tablo
3’te verilmigtir.
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Tablo 3. Siif 6gretmeni adaylarinin giiz ddnemi pandemi 6ncesi ve pandemi sonrasi dénem puan ortalamalarina
iligkin bagiml t-testi tablosu

x sd Ss t P
e o ST e BB s oo
Eiiﬂﬁ ‘Z’Siiiiﬁjlili Zééé 822 31;; 1,660 097
Atk lclorive Iniap Tari 2 7721 9" prsg 6401 000
Vb | T
Eﬁigﬁié ?S?,é 768 §§§§ 9,158 ,000**
biliim Teknolojler 2 I
Tena ST gy B8 o o
Tirkive Cograyem v loopaigi 2 6926 07 pogy 4885 000
Qg el | 09 58 i o
Tk g Trn neae BT ans oo
okuidabrma | A B
Fon Bilimleri Laboratwar Uveulamalan 2 8016 ™95 pgp  04% 47
kokuma ve Y asma Ogrtini 2 roan ST g 10 00
v Ny, E g, o
e M gy BE g o0
Maemat O 92 oy U gy 007
e Qe T S
Gorsel Sanatlar C_')gret%mil 81,00 843 15,73 4439 000%*
Gorsel Sanatlar Ogretimi 2 83,67 14,43 '
D%n Kiiltiiri ve AhlakB?lg%s% (__)gretimil 84,18 691 13,89 6.093 ,000%*
Din Kulturu ve Ahlak Bilgisi Ogretimi 2 88,41 13,66 !
Tk e i | R © R
isementk Uvgulamom 12 R
Cumbirivet Donem Tirk Edebiyan 2 gap2 % 1ogp 12299 000
Eiﬂﬁiﬂlii D % 7105 000%
v Egitim ve Ksynostrma 2 Y
Ci fsin | LT S
*Derslerin yaninda yazan | rakami pandemi sonrasindaki puanlars, 2 yazan rakam ise pandemi doneminde alman notlari ifade
o
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Tablo 3 incelendiginde, sinif 6gretmeni adaylarinin 2019-2020 egitim-dgretim yili giiz dénemi
derslerin puan ortalamalari ile 2020-2021 egitim-6gretim yili giiz donemi derslerin puan ortalamalari
arasinda Egitim Sosyolojisi, Fen Bilimleri Laboratuvar Uygulamalar1 ve Ogretmenlik Uygulamasi I
dersleri arasinda istatistiksel olarak anlamli farklilik bulunmamaktadir. Bu dersler diginda diger
derslerin pandemi donemindeki puanlar1 pandemi 6ncesindeki puanlarindan istatistiksel olarak anlamli
farklilik gostermektedir. Pandemi donemindeki puan ortalamalari pandemi Oncesine gore daha
yiiksektir.

Aragtirmanin iiglincii sorusu olan “Sinif 6gretmeni adaylarinin giiz donemi pandemi oncesi ve
sonras1 derslere iliskin puan ortalamalarinin degisimi nasildir?” sorusuna iliskin bulgu Sekil 1’de
verilmisgtir.

Genel Fark 4,31
Etkili iletisim 3,93
Ozel Egitim ve Kaynastirma 4,51
Rehberlik 9,53
Cumbhuriyet Dénemi Tiirk Edebiyati 10,02
Ogretmenlik Uygulamasi 1 0,60
Trafik ve Ilkyardim 8,29
Din Kiiltiirii ve Ahlak Bilgisi Ogretimi 4,23
Gorsel Sanatlar Ogretimi 2,67
Fen Ogretimi 12,94
Matematik Ogretimi I 8,69
Hayat Bilgisi Ogretimi 9,64
Smif Yonetimi 5,34
ilkokuma ve Yazma Ogretimi 6,51
Fen Bilimleri Laboratuvar Uygulamalart 0,47
-5,63 Ilkokulda Drama
Tiirk Egitim Tarihi 8,15
-0,38 —Ogretim Teknolojileri
Tiirkiye Cografyasi ve Jeopotigi 4,87
Temel Matematik 11,41
Bilisim Teknolojileri 17,77
Tirk Dili 9,65
Yabanci Dil 8,89
Atatiirk Ilkeleri ve Inkilap Tarihi 7,32
Egitim Sosyolojisi 1,71
Egitim Bilimine Giris 5,39
-10,00 -5,00 0,00 5,00 10,00 15,00

Sekil 1. Simif 6gretmeni adaylarinin giiz dénemi pandemi oncesi ve sirasindaki puanlar arasindaki
farklar

Sekil 1 incelendiginde ilkokulda Drama ve Ogretim Teknolojileri dersinde pandemi sirasinda
pandemi Oncesine gore puan ortalamalar1 diislis gosterirken diger derslerin tamaminda pandemi
sirasinda puan ortalamalarimin arttig1r goriilmektedir. Puan ortalamalar1 arasindaki fark 0,40 ila 12,94
aasindaki degismektedir. Pandemi sirasinda puan ortalamalarindan en biiyiik artis farki Fen Ogretimi
(x=12,94), Temel Matematik (x¥=11,41) ve Cumhuriyet Dénemi Tiirk Edebiyat1 (¥=10,02) derslerinde
goriilmektedir. Pandemi sirasinda simif 6gretmeni adaylarinin derslerden daha yiiksek puan aldiklari
goriilmektedir.

Tartisma, Sonu¢ ve Oneriler

Giiniimiizde yasanilan Covid 19 pandemisine bagh yasadigimiz siiregte egitim O6gretim
uygulamalar1 acgisindan farkli iilkelerde benzer tedbirler alinmistir (Yaman, 2021). Egitime dair
sonuclarin ¢oziilebilmesi i¢in bilisim teknolojilerine ihtiya¢ duyulmustur. Bunun sonucunda eskiden
var olan fakat giinlimiizde daha da ihtiya¢ duyularak ortaya ¢ikan yeni egitim sekli uzaktan egitim
olmustur (Isman, 2008). Ortaya ¢ikan yeni egitim sekli olan uzaktan egitim; yiiz yiize egitime kiyasla
kendi igerisinde bir takim avantaj (Almaghaslah ve Alsayari, 2020; Kaden, 2020; Andoh ve digerleri,
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2020; De Paepe ve digerleri, 2018; Kog, 2020) ve dezavantajlara sahip olmustur. Uzaktan egitimde;
yiiz yiize egitime gore zaman ve mekandan bagimsiz olarak egitim yapilabilir (DeNeui ve Dodge,
2006; Horspol ve Lange, 2012; Bozkurt, 2017; Solak vd, 2020; Alpaslan, 2020), dersler defalarca
izlenebilir (Yolcu, 2020), ogrencilerin derslerinden geri kalmamalari (Fidan, 2020); birtakim
kisitlamalar igerisinde egitim ihtiyacit teknolojik imkanlar sayesinde karsilanabilir (Kavuk ve
Demirtas,2021), hastaligin bulagsmasina yonelik koruma saglanabilir, teknolojinin egitim icerisindeki
onemi lizerindeki farkindaligimi olusturur, teknolojik imkanlar sayesinde baglanti kurmasiyla egitim
ogretim faaliyetlerine devam etme ve 6grenme kolayligi saglayabilir (Ozdogan ve Berkant, 2020).

Uzaktan egitim uygulamalariin avantajlarinin yani sira dezavantajlari da bulunmaktadir. Yiiz
yiize iletisim ve etkilesimin azalmasi uzaktan egitimin kisitliliklar1 arasinda olmus (Altun Ekiz, 2020;
Karakus vd, 2020; Sergemeli ve Kurnaz, 2020), bu siiregcte kullanilan teknolojilere erisim sikintisi
yasanmis (Yilmaz Ince vd., 2020), teknoloji ve internet altyapismin eksikliginden dolay1 paydaslarin
stirece iligkin tutum ve motivasyonlart diismiis, uzaktan egitim siirecinin niteligi olumsuz yonde
etkilenmistir. (Batdal Karaduman vd, 2021)

Egitim siirecinin 6lgme ve degerlendirme eksikligi, motivasyon kaybi, internet ve bilgisayar
eksikligi, firsat esitsizligi (Ramos-Morcillo ve digerleri, 2020), etkilesim yetersizligi (Keskin ve Ozer
Kaya, 2020; Kog, 2020; Sergemeli ve Kurnaz, 2020), teknik olarak yasanan problemler (DePaepe ve
digerleri, 2018), sosyallesme eksikligi (Horspol ve Lange, 2012), siirece hazirliksiz olma
dezavantajlar1 arasindadir.

Bu caligmada 2019 — 2020 giiz ve 2020-2021 giiz doneminde uzaktan egitim yontemiyle
derslerin yapilmas1 sonucu Tiirk {iniversitelerinden alinan veriler dogrultusunda hem uzaktan egitim
akademik basar1 not ortalamalar1 hem de yiiz yiize yapilmis egitim sonucunda akademik basar1 not
ortalamalaria bakilarak uzaktan egitim siirecinde egitimi nasil etkiledigi hakkinda bilgi verilmeye
calistlmistir. Yapilan arastirmaya gore simif Ogretmeni adaylarimin gliz donemi pandemi Oncesi ve
pandemi sonrasi dénem puan ortalamalari farklilik géstermistir. Bu farkliliklardan olusmus tiim veriler
analiz edildiginde uzaktan egitim siirecine Ogrencilerin ortalamalarmin genel anlamda ytiikseldigi
goriilmiistiir. Analiz sonucunda baz1 derslerde akademik not ortalamalar1 olarak ciddi anlamda artislar
goriilmiis (Fen bilgisi 6gretimi, Temel Matematik vb.) bunun yan1 sira sadece birkag ders
ortalamasinin diistiigii goriilmiistiir (Ilkogretimde Drama ve Ogretim Teknolojileri). Bu derslerin not
ortalamasiin diismesinin nedeninin derslerin uygulamaya yonelik olmasindan kaynaklanmig
olabilecegi diigiiniilmektedir. Uzaktan egitim siirecinde 6grencilerin birbirleriyle temas kurmasi, derse
katilmas1 ve geri bildirimler alarak davet edilmesi, zor durumda olan &grencilerin belirlenerek
desteklenmesi gibi uzaktan 6gretim siireci icerisinde ders igi aktif katilimin saglanmasi ve etkilesimin
artirllmasina (Gewin, 2020); yine uzaktan egitimin niteliginin artirilmasi ig¢in 6gretmenden geri
bildirim alimmasi ve 6grenci ve Ogretmen arasindaki iletisim ve siif i¢i etkilesimin artirilmasina
ihtiya¢ duyulmustur (Attri, 2012).

Bunlarin yan1 sira sosyo-ekonomik nedenlerden dolay1 az gelismis bolgelerde, bilgiye erisim
anlaminda 6grenciler arasinda esitsizliklerin yasanilmig oldugu da diisiiniilebilir (Karakus vd., 2020).
Kirsal bolgelerde internete ve uzaktan egitim teknolojilerine erisim konusunda yagsanan sorunlar dijital
bolinmeye neden olabilir (Bozkurt, 2020). Bu esitsizlik sadece Ogrenciler arasinda degil 6gretim
kadrosu agisindan da benzerdir. Universitelerinin sagladigi uzaktan egitim altyapisi, uzaktan egitim
icin gerekli olan araglarin yeterligi, personelin egitimi gibi durumlar iiniversiteler acisindan esitsizlige
neden olabililir ve ¢esitli sikintilar olusturabilir.

Okul oncesi donemden yiiksekogretim ve lisansiistii diizeye kadar her kademede uzaktan
egitim uygulamalarinda alt yapinin olusturulmasi, ders iceriklerinin hazirlanmasi ile etkili olarak
sunumu ve kullanimin da uzaktan egitimin niteliginin artmasina yonelik bir ihtiya¢ olarak karsimiza
¢ikmaktadir (Sar1, 2020). Ogrencilerin kendi 6gretmenleri ile ders yapmalari ve ders sayilarinin
azaltilmasinin ders igi etkilesimin artirilmasi ve ders esnasinda 6grencilerin takibi agisindan islevsellik
katabilecegi diisiiniilebilir.

Calismanin sonuglar1 ve yontemi agisindan uygulayicilara ve arastirmacilara yonelik olarak
asagidaki 6neriler verilmektedir:

241



Ayse Ugur GOCMEZ,

Egitim K 1 A lar1 Dergisi 2022, Cil 234-24 ! >
gitim Kuram ve Uygulama Arastirmalar1 Dergisi 2022, Cilt 8, Say1 3, 23 5 Esra Nur DEMIRTAS, Emre UNAL

. Uzaktan egitimdeki 6lgme ve degerlendirmeye doniik dezavantajli durumlar ortaya
konarak bu durumlarin nedenlerine yonelik gesitli akademik ¢aligmalar yapilmasi,

. Universitelerde uzaktan egitim altyapilarii giiglendimeye doéniik arastirmalarin
yapilmas,

. Ogretim elemanlarinin uzaktan egitim konusunda egitimler diizenlemesi,

. Uzaktan egitimin bazi agilardan avantajli oldugu belirlendiginde, yiiz yiize egitim

siirecinde de uzaktan egitimde edinilen ¢esitli tecriibelerin (gesitli ddevler, etkinlikler,
performanslar gibi) belirli oranlarda kullanilmaya devam edilmesi yoniinde
diizenlemeler yapilmasi,

. Uzaktan egitim sisteminde Odevlerin olusturulmasi ve kontrol edilmesine iliskin
diizenlemeler yapilmasi,

. Salgin nedeniyle kaygi ve motivasyon kayb1 yasayan 6grencilere, tiniversite tarafindan
psikolojik destek ve rehberlik hizmeti verilmesi,

. Calismada uzaktan egitimde yapilan Olgcme ve degerlendirme islemlerinde bazi

sorunlar oldugu belirlendiginden dolay:, uzaktan egitime Ozgi Olgcme ve
degerlendirme yontemleriyle ilgili hizmet i¢i egitimler diizenlenmesi ve gerekli
giivenlik tedbirlerinin artirilmasi gibi 6nerilerde bulunulabilir.
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