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Introduction

The main purpose of education systems should be to provide students with the skills to access
information rather than transferring knowledge. Gaining these skills requires learning by
comprehension rather than rote learning, solving problems and having scientific process skills. The
information era century in which we live requires being able to use information, finding solutions to
the problems encountered, and making quick decisions. Educators attach great importance to research
on reorganizing and improving existing methods in order to provide individuals with these qualities.
Students' abilities, thinking styles, and interests can often differ from one another. The contemporary
education has confronted the teacher with the responsibility of choosing and applying the teaching
method that will achieve the highest level of learning. Today, one of the methods that increase the
achievement of students by ensuring their active participation in the lessons is the cooperative learning
method (Sezer & Tokcan, 2003).

The most important feature of cooperative learning is that students work in small groups
towards a common goal by helping each other learn. Group members help each other, either by
teaching each other or by each doing part of the work. The learning of a student in the group is
affected by the learning of the other students in the group or by the efforts made by them. For this
reason, everyone in the group is responsible for each other's learning and encourages others to use
their learning abilities to the limit (A¢ikgoz, 1993). The method is a teaching method that allows
students to be more active in the lesson, ask questions, explain, give examples or criticize the given
example. This method also reduces discipline problems in the classroom and allows activities such as
homework and exercises to be done by the students themselves. It easier to teach with fast and slow
learners in the classroom and relieves the burden of the teacher. In addition, over time, students
develop the ability to cooperate, sense of responsibility, communication skills and ability of division
of labor among themselves. In the application of the cooperative learning method, the sitting
arrangement of the students is also adjusted by the teachers and it is ensured that they communicate
with each other in the best way by coming face to face (Biiylikkaragoz, 1997; Efe, 2011; Tan, 2005).
In addition, the performance of individuals in the group helps them to express themselves better in the
society (Oznur, 2008; Tongag, 2006).

In cooperative learning, students can construct their own learning in multiple learning
environments and reveal their individual differences. In addition, they complete their deficiencies,
reinforce what they know, and learn while teaching. Students develop high-level thinking skills by
discussing with other friends in the group, developing hypotheses, revealing new solutions, and being
aware of what they have learned or not (Demirdag, 2011; Doymus, Simsek, & Bayrakceken, 2004;
Ekinci, 2005).

Social Studies and History courses include subjects that aim to help people understand the
society they live in, interpret the information they have obtained, look at them from a critical
perspective, adapt to changing world conditions, and most importantly, build the future by looking at
the past. It is shown by many studies that traditional methods are not sufficient for learning subjects
such as Social Studies and History that are difficult to teach and comprehend (Celebi, 2006; Katmus,
2002; Kaya, 2004; Oner, 2007; Yildiz, 2002). The effectiveness of the chosen teaching method is very
important in achieving the determined goals. The common denominator in most of the teaching
methods and strategies that are predicted to be suitable for history teaching is that students act in
cooperation by helping each other. This highlights cooperative learning as a teaching method (Kaya,
2004). Acikgoz (1993) also states that cooperative learning techniques can be used in history lessons.
Studies show that cooperative learning has a positive effect on achievement, permanence and attitude
(Altmsoy, 2007; Aydin, 2009; Buzludag, 2010). This study, which investigates the effect of
cooperative learning method on achievement in teaching the subjects of Revolution History and
Kemalism, helps teachers in choosing a method by showing the positive aspects and limitations of
using the cooperative learning method in teaching, guides the people who will apply this method in
teaching the subjects of Revolution History and Kemalism, and sheds light on the work to be done on
the subject. In this respect, this study is important. Within the scope of the study, which investigated
the effect of cooperative learning on the success of teaching the subjects of Turkish Republic
Revolution History and Kemalism, answers to the following questions were sought:
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1. Is there a significant difference between the pretest achievement scores of the experimental
and control groups?

2. Is there a significant difference between the pretest-posttest achievement scores of the
experimental group in which the cooperative learning method was applied?

3. Is there a significant difference between the pretest-posttest achievement scores of the
control group in which the traditional teaching method was applied?

4. Is there a significant difference between the posttest achievement scores of the experimental
and control groups?

5. Is there a significant difference between the permanence levels of the experimental and
control groups?

Method

In the research conducted to determine the success effect of cooperative learning in the
Turkish Republic History of Revolution and Kemalism (T.C.ILT.A.) course, pretest-posttest
experimental design with control group which is one of the experimental design types was used. The
common feature of these designs is the use of more than one group and the creation of groups with
unbiased sampling. For this reason, there should be at least one experimental group and one control
group in the research (Karasar, 2005). It can be said that the pretest-posttest design with control group
is a powerful design that provides a high statistical power to the research in terms of testing the effect
of the experimental procedure on the independent variable, allows the obtained findings to be
interpreted in a cause-effect relationship and is frequently used in behavioral sciences (Biiyiikoztiirk,
2001). The presence of pretests in the model helps to determine the degree of similarity of the groups
before the experiment and to adjust the posttest results accordingly. In this design, pretest and posttest
results are used together to decide how effective the experimental procedure is. For this reason, the
increases in the pretest and posttest scores for each group are found and the averages are compared
(Karasar, 2005). In order to see the effect of the experimental procedure, the measurement results of
the dependent variable of the experimental and control groups should be compared using appropriate
techniques (Biiytikoztiirk, Kili¢, Akgiin, Karadeniz, & Demirel, 2008).

G R O11 X O12
G2 R 021 022
G1 = Experimental group
G2 = Control group
R = Randomness in forming groups
X = New level of independent variable
01.1 = Preliminary measurements
01.2 = Final measurements
Figure 1. The symbolic model of the experimental design (Biiyiikoztiirk, 2001).

Study group

The study group of the research consists of 54 8th grade students studying in a secondary
school in Afyonkarahisar city center in the spring semester of 2012-2013 academic year. There are 29
students in the experimental group and 25 students in the control group. It was determined which of
the groups would be the experimental group and which one would be the control group through neutral
assignment. No information was given to the groups that they were the experimental group and the
control group, and the lesson was conducted by the researcher in both classes.

Table 1. Distribution of students in the experimental and control groups by gender

Female Male Total
N % N % N %
E’r‘gl‘jgme”ta' 16 55 13 45 29 54
Control Group 11 44 14 56 25 46
Total 54 100
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50% (27) of the students participating in the research are females and 50% (27) are males.
55% (16) of the students in the experimental group are females, 45% (13) are males, and 56% (14) of
the students in the control group are males and 44% (11) are females.

Data collection tool

The achievement test was prepared by the researcher and used as a pre-test and post-test.
While the achievement test is being prepared, the measurement starts with a plan first and is called the
test plan (Isman & Eskicumali, 2001; Ozgelik, 2010). The first thing to be done in the planning
process of the test is to determine the scope in advance and to prepare the achievement test items
according to this scope (Tavsancil, 2006). In this direction, first the unit or subject to be covered by
the test and then the goals and behaviors should be determined. (Demirel, 2007). During the
development of the scale, the literature on the subject was examined, previous central exams were
reviewed and a draft was prepared. Then, the opinions and suggestions of teachers, field experts and
assessment and evaluation experts were consulted. After the corrections made in line with these
opinions and suggestions, the test was thought to have content validity and was replicated. Later, a
trial test was administered to a group of 105 students who had knowledge about the subject of the
lesson in a school different from the one where the application was made. The reliability of the
measurement tool was calculated with the KR-20 formula and the reliability coefficient of the test was
found to be 0.69. According to the trial test application results, the item difficulty value was found to
be .42 and the item discrimination value to be .40. According to trial test analysis, there are two items
with item discrimination value lower than .20 (il0, i16). These items were asked during the
implementation process by changing the distractors. For the achievement test, 20 multiple-choice, 5
true-false, 5 fill-in-the-blank and 2 open-ended questions were prepared at the stages of knowledge,
comprehension, analysis, synthesis and evaluation. Multiple choice questions consist of 1 correct and
3 distracting answers.

Implementation Process

The experimental implementation of the research was applied in teaching the unit of "Steps on
the Way of Contemporary Turkey" in the 8th grade Turkish Republic History of Revolution and
Kemalism (T.C.I.T.A) lesson, 2 hours a week, for a total of 16 hours in an 8-week period. Before
starting the implementation, a one-week period is for the students to get used to and to apply the pre-
tests. Academic achievement test pre-applications were made. Training started after the second week.

Student teams achievement divisions method of cooperative learning method was applied in
the experimental group, and traditional teaching method was used in the control group. In the control
group, the lesson was taught by following the textbook in accordance with the traditional education
approach, and in general, lecture and question-answer methods were used. The study in the
experimental group was carried out with 29 students, and accordingly, seven groups were formed with
four students in each group, one of which was five students. Before the groups are formed, basic
points are given to the students according to their final success.

The scores from the final exam, university entrance scores, or pre-test scores can be used to
create the basic scores (Slavin, 1996). In this study, the averages of the pre-test scores and the first
semester grades were calculated as the basic score. Based on this basic score, heterogeneous groups
were formed in terms of achievement, and low and high-achieving students were equally included in
each team. After informing about the teaching of the lesson and the method to be applied, the group
members were given the opportunity to mingle with each other and to give a name to their group. The
learning unit studied is divided into eight subsections. First of all, a teacher presentation was made
about each sub-title of these sections, and necessary feedback was given. Following the completion of
the teacher's presentation on the sub-topic studied, the worksheets prepared on the subject were
distributed as half of the number of students in the group. In addition, it was emphasized to the
students that they should first consult their groupmates about the points they were stuck with, but if a
common result could not be reached as a group, they should consult the teacher. While the groups
were working on the worksheets, the teacher followed the study by walking around and tried to
intervene immediately. At the end of both sections, evaluation exams were given to the students to
measure the behaviors expected to be acquired in that section. The students were warned in a clear
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language that the exams were administered individually. The individual progress score was
determined according to the individual score of the student from these exams. The initial progress
score was evaluated based on the baseline score obtained from the average of the two exams. After the
individual progress scores of the members of all groups were calculated, their averages were taken to
determine the group progress score, and successful groups were awarded with an achievement award.

Analysis of Data

The analysis of the data obtained as a result of the research was carried out quantitatively.
Before the data analysis, an examination was made about whether the data were parametric or
nonparametric, and the obtained data were analyzed in line with this result. As a result of the
examination, the Kolmogorov — Smirnov score was found to be .314. According to this result, it was
understood that the data were parametric and the independent group t-test was used in the pre-test and
post-test comparisons of both groups.

Findings

In the first sub-problem of the study, an answer was sought to the question of whether there
was a significant difference between the pretest achievement scores of the experimental and control
groups. Table 2 shows the results of the independent groups t-test, which was conducted to determine
whether there was a significant difference between the scores of the students in the experimental and
control groups before the implementation.

Table 2. Independent groups t-test results regarding the T.C.I.T.A course academic achievement pre-test scores
of the students in the experimental and control groups

N x Ss Sd t P
ABOT Experimental 29 35,69 15,596 513 610
T Control 25 33,60 14,095 : '

As can be seen in Table 2, it was determined that there was no significant difference between
the achievement test scores of the students in the experimental and control groups, which were made
to determine their academic success before starting the practice in the T.C.I.T.A. lesson [t(52) = ,513,
p>,05]. According to this result, the average of the achievement test pre-application scores of the
students in the experimental group was x= 35.69, and the average of the achievement test pre-
application scores of the students in the control group was x= 33.60. When the success averages are
examined, it is seen that there is no difference between them before the application. The absence of a
significant difference in the pre-application of the academic achievement test is a positive situation in
terms of comparing the results of the applied method.

In the second sub-problem of the study, an answer was sought to the question of whether there
was a significant difference between the pretest-posttest achievement scores of the experimental group
in which the cooperative learning method was applied. Table 3 shows the results of the dependent
groups t-test, which was conducted to determine whether there was a significant difference between
the scores of the students in the experimental group before and after the application.

Table 3. Dependent groups t-test results regarding the T.C.I.T.A. course academic achievement pretest-posttest
scores of the students in the experimental group
Experimental Group N -

Academic success x Ss Sd t p
Pretest 29 35,69 15,5
Posttest 29 57,07 93 28 -10,233 ,000

As seen in Table 3, it was determined that there was a significant difference between the
achievement test scores of the students in the experimental group before and after the application in
the T.C.I.T.A. lesson, which were made to determine their academic success [t(28) = -10,233, p<.05].
According to this result, the average of the achievement test pre-application scores of the students in
the experimental group was x= 35.69, and the average of the achievement test post-application scores
was x= 57.07. It is seen that the academic success of the students in the experimental group differed
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after the application compared to the pre-application. Considering the average scores, it can be seen
that this difference is in favor of post-application measurements.

In the third sub-problem of the study, an answer was sought to the question of whether there
was a significant difference between the pretest-posttest achievement scores of the control group in
which the traditional teaching method was applied. Table 4 shows the results of the dependent groups
t-test, which was conducted to determine whether there was a significant difference between the scores
of the students in the control group before and after the application.

Table 4. Dependent groups t-test results regarding the T.C.I.T.A. course academic achievement pretest-posttest
scores of the students in the control group

Contol Group

Academic Success N x Ss Sd t P
25 33,60 14,09
Pretest ” 4772 000

As seen in Table 4, it was determined that there was a significant difference between the
achievement test scores of the students in the control group before and after the application in the
T.C.I.T.A course to determine their academic success [t(24) = -4,772, p<.05]. According to this result,
the average of the achievement test pre-application scores of the students in the experimental group
was x= 33.60, and the average of the achievement test post-application scores was x= 42.44. It is seen
that the academic achievement of the students in the control group differed after the application
compared to the pre-application course. Considering the average scores, it can be seen that this
difference is in favor of post-application measurements.

In the fourth sub-problem of the study, an answer was sought to the question of whether there
was a significant difference between the posttest achievement scores of the experimental and control
groups. Table 5 shows the results of the independent groups t-test, which was conducted to determine
whether there was a significant difference between the scores of the students in the experimental and
control groups after the application.

Table 5. Independent groups t-test results regarding the T.C.I.T.A. course academic achievement posttest scores
of the students in the experimental and control groups

N X Ss Sd t p
Experimental 29 5707 9.304

ABS.T. Xperimenta 52 378 000
Control 25 42 44 16,613

As seen in Table 5, there was a significant difference between the achievement test scores of
the students in the experimental and control groups after the implementation in the T.C.I.T.A course
[t(52) = 3.786, p<.05]. According to this result, the average of the achievement test post-
implementation scores of the students in the experimental group was x= 56.07, and the average of the
achievement test post-implementation scores of the students in the control group was x= 42.44. It is
seen that the cooperative learning method, which is the subject of the research, affects the academic
achievement of the students more positively. According to this result, we can say that the lessons
taught with the cooperative learning method produce more successful results in terms of academic
achievement than the lessons taught with the traditional teaching method.

In the fifth sub-problem of the study, an answer was sought to the question of whether there
was a significant difference between the permanence levels of the experimental and control groups.
Table 6 shows the results of the independent groups t-test, which was conducted to determine whether
there was a significant difference between the scores of the students in the experimental and control
groups after the implementation in the retention test.

Table 6. Independent groups t-test results regarding the T.C.1.T.A. course academic achievement retention test
scores of the students in the experimental and control groups
N X Ss Sd T p
Experimental 29 51,00 10,637
Control 25 36,52 14,743

AB.K.T. 52 4,178 ,000
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As can be seen in Table 6, there was a significant difference between the achievement test
scores of the students in the experimental and control groups to determine their retention levels in the
T.C.I.T.A. course [t(52) = 4.178, p<.05]. According to this result, the average of the achievement test
retention scores of the students in the experimental group was x= 51.00, and the average of the
achievement test retention scores of the students in the control group was x= 36.52. It is seen that the
cooperative learning method, which is the subject of the research, affects the permanence of the
learned knowledge in a more positive way. According to this result, we can say that the lessons taught
with the cooperative learning method produce more successful results than the traditional education
system that represents the control group.

Discussion, Conclusion and Suggestions

There is no significant difference between the achievement pretest scores of the experimental
group to which the cooperative learning method is applied and the control group students to which the
traditional teaching method is applied. This shows that both groups are equal in terms of academic
achievement before starting the implementation.

There is a significant difference between the achievement pretest-posttest scores of the
experimental group students in which the student teams achievement divisions method was applied.
The achievement posttest scores of the experimental group students are significantly higher than the
pretest scores. This result shows that the use of cooperative learning method in the teaching of the
Turkish Republic History of Revolution and Kemalism course increases the academic achievement of
the students in a positive way. The results obtained from the research support the results of previous
studies by Atar (2003), Ergelebi (1995), Giinay (2002), Karaoglu (1998), Kasap (1996). In all of these
studies, it is seen that the academic achievement of the experimental group differed significantly from
pre-implementation to post-implementation.

There is a significant difference between the achievement pretest-posttest scores of the control
group in which the traditional teaching method was applied. The achievement posttest scores of the
control group students are significantly higher than the pretest achievement scores. This result shows
that the use of traditional teaching method in the teaching of the Turkish Republic History of
Revolution and Kemalism course increases the academic achievement of the students positively.

There is a significant difference between the achievement post-test average scores of the
experimental and control group students. The achievement post-test score averages of the experimental
group students to whom the cooperative learning method was applied were significantly higher than
the achievement post-test averages of the control group students to whom the traditional teaching
method was applied. According to this result, the cooperative learning method was more effective than
the traditional teaching method in increasing the success of the students. The achievement scores of
the experimental and control group students, whose academic achievements were statistically
equivalent before the application, changed in favor of the experimental group after the application.
The result obtained from the research shows parallelism with many previous studies. The research
studies by Aksoy, Doymus, Karag¢op, Simsek, and Ko¢ (2008), Buzludag (2010), Demiral (2007),
Geng (2007), Gok, Dogan, Doymus and Kara¢op (2009), Giiven (2007), Ozgelik (2007), Ural (2007),
Yesilyurt (2010) support this result. In all of these studies, the effect of the cooperative learning
method on students' achievement was examined and it was seen that it had a positive effect on student
achievement compared to the traditional teaching method.

In the unit of "Steps on the Way of Contemporary Turkey" in the 8th grade Turkish Republic
History of Revolution and Kemalism course, the permanence of the knowledge learned by the students
who were taught with the cooperative learning method was more effective than the permanence of the
knowledge learned by the students who were taught with the traditional method. In the study
conducted by Karaoglu (1998), using the pretest-posttest experimental design, two groups from the
fifth grade of primary education were selected. According to the results obtained from the research, it
is seen that the cooperative learning method is more effective than the traditional teaching method in
terms of the permanence of the learned knowledge. Considering the results of the study conducted by
Hevedanli, Oral, and Akbaym (2004) on two groups of first-year high school students using the
pretest-posttest control group design, the students in the experimental group were more successful in
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terms of the permanence of the learned knowledge. In the study by Unlii (2008), in which the pretest-
posttest control group model was used, two groups were selected from the eighth grade of primary
education. An experiment and a control group were used in the study. As a result of the research, it
was concluded that the students in the experimental group remembered the subject they learned for a
longer time. In the study conducted by Buzludag (2010), using the pretest-posttest experimental
design, two groups from the sixth grade of primary education were selected. As a result of the
research, it has been determined that the cooperative learning method is effective on permanent
learning. These findings support the results obtained from the research. In all of these studies, it is seen
that the cooperative learning method has a positive effect on permanence.

As a result of the findings and results obtained from the research, the following
recommendations are presented:

1. In this research, the cooperative learning method was applied in teaching the unit of “Steps
on the Way of Contemporary Turkey” in the 8th grade Turkish Republic Revolution
History and Kemalism course. The cooperative learning method can be applied in
different units of the Turkish Republic History of Revolution and Kemalism course and in
different education levels.

2. In this study, the student teams achievement divisions method of the cooperative learning
method was used. New research can be done using other techniques of cooperative
learning method.

3. More research can be done on the effectiveness of the cooperative learning method, the
results can be tested and generalized.

4. The study group of this research consists of a limited number of students. The results can be
generalized more strongly by applying the same research to larger study groups.

5. Research can be conducted to compare the cooperative learning method with other methods.

6. Regarding the cooperative learning method, the opinions of students and teachers can be
determined and the observed deficiencies can be eliminated.
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Giris

Egitim sistemlerinin temel amaci, Ogrencilere bilgileri aktarmaktan g¢ok bilgiye ulagsma
becerilerini kazandirmak olmalidir. Bu becerileri kazandirmak, ezberden ¢ok kavrayarak ogrenme,
karsilagilan problemleri ¢ézebilme ve bilimsel siire¢ becerilerine sahip olmayi gerektirir. Bilgi caginin
yasandigi i¢inde bulundugumuz ylizyil; bilgiyi kullanabilmeyi, karsilasilan problemlere ¢o6ziim
tiretebilmeyi, hizli kararlar alabilmeyi gerektirmektedir. Egitimciler, bireylere bu niteliklerin
kazandirilmas: amaciyla mevcut yontemlerin yeniden diizenlenmesi ve gelistirilmesine yonelik
aragtirmalara biiyiik 6nem vermektedir. Ogrencilerin yetenekleri, diisiinme tarzlar1 ve ilgileri ¢ogu
zaman birbirinden farklilik gdsterebilir. Cagdas egitim anlayisi, 6gretmeni, 6grenmeyi en iist diizeyde
gerceklestirecek Ogretim yontemini segcme ve uygulama sorumlulugu ile karsi karsiya birakmustir.
Gilintimiizde 6grencilerin derslere aktif katilimini saglayarak onlarin basarilarini artiran yontemlerden
birisi de igbirlikli 6grenme yontemidir (Sezer ve Tokcan, 2003).

gruplar halinde birbirinin 6grenmesine yardim ederek c¢alismalaridir. Grup {iyeleri ya birbirine
Ogreterek ya da her biri igin bir kismin1 yaparak yardimlagirlar. Gruptaki bir 6grencinin dgrenmesi
gruptaki diger ogrencilerin 6grenmesinden ya da harcadigi ¢abalardan etkilenmektedir. Bu nedenle,
gruptaki herkes birbirinin 6grenmesinden sorumludur ve birbirinin 6grenmesini yeteneklerini son
sinirina kadar kullanmasini 6zendirmektedir (Ag¢ikgdz, 1993). Yontem, dgrencilerin derste daha aktif
olmalarini saglayarak, soru sormalarini, agiklama yapmalarini, 6rnek vermelerini ya da verilen 6rnegi
elestirmelerini, smiftaki disiplin sorunlarini azaltarak, 6dev, alistirma vb. etkinliklerin 6grencilerin
kendileri tarafindan yapilmasini saglayan bir 6gretim yontemidir. Bu yontem, simnifta hizli ve yavas
Ogrenen ogrencilerle ders yapmay1 kolaylastirir ve bu konuda 6gretmenin yiikiinii hafifletir. Ayrica
ogrencilerde zamanla, is birligi yapma becerisi, sorumluluk duygusu, iletisim becerileri ve aralarmda
is boliimii yapma becerileri gelisir. Isbirlikli 6grenme ydnteminin uygulamasinda 6grencilerin oturma
diizeni de Ogretmenler tarafindan ayarlanir ve birbirleriyle yiiz yilize gelerek en iyi sekilde iletisim
kurmalar1 saglanir (Biiyiikkaragoz, 1997; Efe, 2011; Tan, 2005). Ayrica bireylerin grup icerisindeki
performanslar1 kendilerini toplumda daha iyi ifade etmelerine yardimec1 olmaktadir (Oznur, 2008;
Tongag, 2006).

Isbirlikli &grenmede oOgrenciler, ¢oklu o6grenme ortamlarinda kendi &grenmelerini
yapilandirmakta ve bireysel farkliliklarini ortaya koyabilmektedirler. Ayrica eksikliklerini
tamamlamakta, bildiklerini pekistirmekte, Ogretirken ogrenmektedirler. Ogrenciler gruptaki diger
arkadaglar1 ile tartigarak, hipotezler gelistirerek, yeni ¢dziim yollarn ortaya koyarak, neleri 6grenip
ogrenmediklerinin farkinda olarak {ist diizey diisiinme becerilerini gelistirmektedirler (Demirdag,
2011; Doymus, Simsek ve Bayrak¢eken, 2004; Ekinci, 2005).

Sosyal Bilgiler ve Tarih dersleri kisilerin yasadiklari toplumu anlamalarina, elde ettikleri
bilgileri yorumlamalarina, elestirel bir agidan bakmalarina, degisen diinya kosullarina uyum
saglamalarina ve en Onemlisi gecmise bakarak gelecegi inga etmelerine yardimci olacak becerileri
kazandirmay1r amaglayan konular1 igerir. Sosyal Bilgiler ve Tarih gibi 6gretilmesinde ve
kavratilmasinda giigliik ¢ekilen bir dersin 6grenilmesi i¢in geleneksel yontemlerin yeterli olmadigi
bircok arastirma tarafindan ortaya konulmustur (Celebi, 2006; Katilmis, 2002; Kaya, 2004; Oner,
2007; Yildiz, 2002). Belirlenen hedeflere ulasilabilmesinde segilen 6gretim ydnteminin etkililigi
oldukca onemlidir. Tarih 6gretimine uygun oldugu Ongoriilen dgretim yontem ve stratejilerinin
bircogundaki ortak payda, 6grencilerin birbirlerine yardimci olarak bir is birligi iginde hareket
etmeleridir. Bu da bir 6gretim yontemi olarak, isbirlikli 6grenmeyi 6ne ¢ikarmaktadir (Kaya, 2004).
Acikgoz’de (1993), tarih derslerinde, isbirlikli 6grenme tekniklerinden yararlanilabilecegini
sOylemektedir. Yapilan arastirmalar isbirlikli 6grenmenin basari, kalicilik ve tutum iizerinde olumlu
etkisi oldugunu gostermektedir (Altinsoy, 2007; Aydin, 2009; Buzludag, 2010). Tiirkiye Cumhuriyeti
Inkilap Tarihi ve Atatiirkgiiliik dersi konularmin 6gretiminde isbirlikli 6grenme ydnteminin bagari
tizerindeki etkisinin arastirildigi bu ¢aligsma; igbirlikli 6grenme yonteminin 6gretimde kullanilmasinin
olumlu yonlerini ve smurliliklarini gostererek yontem secimi konusunda 6gretmenlere yardimel
olmasi, Tiirkiye Cumhuriyeti Inkilap Tarihi ve Atatiirkciiliik konularmin 6gretiminde isbirlikli
O0grenmenin nasil uygulanacagma iliskin verilen bilgilerle, bu yontemi uygulayacak olan kisilere
rehberlik etmesi, isbirlikli 6grenme konusunda yapilacak ¢aligmalara 151k tutmasi agisindan 6nemlidir.
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Tiirkiye Cumhuriyeti inkilap Tarihi ve Atatiirkgiiliik konularmin 6gretiminde isbirlikli 6grenmenin
basariya etkisinin arastirildigi ¢aligma kapsaminda asagidaki sorulara yanit aranmigtir:

1. Deney ve kontrol grubunun 6ntest basar1 puanlari arasinda anlamli bir farklilik var midir?

2. Isbirlikli 6grenme ydnteminin uygulandigi deney grubunun Ontest-sontest basari puanlar
arasinda anlamli bir farklilik var midir?

3. Geleneksel 6gretim yonteminin uygulandigi kontrol grubunun Ontest-sontest bagar1 puanlari
arasinda anlamli bir farklilik var midir?

4. Deney ve kontrol gruplarinin sontest bagari puanlar1 arasinda anlamli bir farklilik var midir?

5. Deney ve kontrol gruplarinin kalicilik diizeyleri arasinda anlamli bir farklilik var midir?

Yontem

Tiirkiye Cumhuriyeti Inkilap Tarihi ve Atatiirkgiilik (T.C.1.T.A.) dersinde isbirlikli
Ogrenmenin bagar1 etkisini tespit etmek amaciyla yapilan arastirmada, deneysel desen tiirlerinden 6n
test-son test kontrol gruplu deneysel desen kullanilmigtir. Bu desenlerin ortak 6zelligi birden fazla
grubun kullanilmasi ve yansiz drnekleme ile gruplarin olusturulmasidir. Bu nedenle arastirmada en az
bir deney, bir de kontrol grubunun bulunmas: gerekmektedir (Karasar, 2005). On test-son test kontrol
gruplu desenin, deneysel islemin bagimsiz degisken iizerindeki etkisinin test edilmesiyle ilgili olarak
arastirmaya yliksek bir istatistiksel gii¢c saglayan, elde edilen bulgularin neden-sonug iliskisi icerisinde
yorumlanmasina olanak sunan ve davranis bilimlerinde siklikla kullanilan giiclii bir desen oldugu
sOylenebilir (Biyiikoztiirk, 2001). Modelde, 6n testlerin bulunmasi, gruplarin deney 6ncesi benzerlik
derecelerinin belirlenmesine ve son test sonuglarinin buna gore diizeltilmesine yardim eder. Bu
desende, deneysel islemin ne 6l¢iide etkili olduguna karar vermek igin 6n test ve son test sonuglari
birlikte kullanilir. Bu nedenle her grup i¢in 6n test ve son test puanlarindaki artiglar bulunarak
ortalamalar karsilagtirilir (Karasar, 2005). Deneysel islemin etkisini géormek amaciyla deney ve kontrol
gruplarinin bagiml degiskene ait 6lgme sonuclart uygun teknikler kullanilarak karsilastiriimalidir
(Biiytikoztiirk, Kilig, Akgiin, Karadeniz ve Demirel, 2008).

G R O11 X 012
G, R 021 022

Gi1= Deney grubu

G; = Kontrol grubu

R = Gruplarin olusturulmasindaki rastgelelik
X = Bagimsiz degiskenin yeni diizeyi

O1.1= On 6l¢meler

0O1.2=Son 6l¢gmeler

Sekil 1. Deneysel desen simgesel modeli (Biiytikoztiirk, 2001).
Calisma Grubu

Arastirmanin ¢aligma grubunu 2012-2013 6gretim yilinin bahar doneminde Afyonkarahisar il
merkezine bagl bir ortaokulda 8. Sinifta 6grenim goren 54 6grenci olusturmaktadir. Deney grubunda
29, kontrol grubunda 25 dgrenci bulunmaktadir. Gruplardan hangisinin deney, hangisinin kontrol
grubu olacagi yansiz atama yoluyla belirlenmistir. Gruplarin denkligi belirlendikten sonra yapilan
kurada hangi grubun deney, hangi grubun ise kontrol grubu olacagi belirlenmistir. Gruplara deney
grubu, kontrol grubu olduklarina dair herhangi bir bilgi verilmemis ve ders iki smifta da arastirmact
tarafindan yuritiilmiistiir.

Tablo 1. Deney ve kontrol gruplarindaki 6grencilerin cinsiyetlerine gore dagilimi

Kiz Erkek Toplam
N % N % N %
Deney Grubu 16 55 13 45 29 54
Kontrol Grubu 11 44 14 56 25 46
Toplam 54 100

Arastirmaya katilan 6grencilerin %-50’si (27) kiz, %-50si (27) erkektir. Deney grubundaki
ogrencilerin %-55"1 (16) kiz, %-45’1 (13) erkek, kontrol grubundaki 6grencilerin %-56s1 (14) erkek,
%-44"1 (11) kizdr.
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Veri Toplama Araci

Basar1 testi arastirmaci tarafindan hazirlanmis, ontest ve sontest olarak kullanilmistir. Basari
testi hazirlanirken ilk olarak 6lgme bir planla baslar ve test plani olarak adlandirilir (Isman ve
Eskicumali, 2001; Ozgelik, 2010). Testin planlama siirecinde ilk olarak yapilmasi gereken islem,
kapsamim Onceden belirlenmesi ve basart testi maddelerinin bu kapsama goére hazirlanmasidir
(Tavsancil, 2006). Bu dogrultuda testin kapsayacagi lnite veya konu daha sonra da hedef ve
davranislar belirlenmelidir (Demirel, 2007). Olgegin gelistirilmesi sirasinda konu ile ilgili literatiir
taranmis, daha once yapilan merkezi sinavlar gézden gecirilmis ve bir taslak hazirlanmistir. Daha
sonra ogretmenler, alan uzmanlar1 ve 6lgme degerlendirme uzmanlarinin goriiglerine ve Onerilerine
bagvurulmustur. Bu goriisler ve oneriler dogrultusunda yapilan diizeltmelerden sonra testin kapsam
gecerliligine sahip oldugu disiinilmiis ve ¢ogaltilmistir. Daha sonra uygulama yapilan okuldan farkli
bir okulda dersin konusu hakkinda bilgi sahibi olan 105 kisilik dgrenci grubuna deneme testi
yapilmistir. Olgme aracinin giivenirligi KR—20 formiilii ile hesaplanmus ve testin giivenirlik katsayisi
0,69 olarak bulunmustur. Deneme testi uygulama sonuclarina gére madde giigliik degeri .42, madde
ayirt edicilik degeri .40 olarak bulunmustur. Deneme testi analizlerine gore testin madde ayirt edicilik
degeri .20’den (s10, sl6) diisik iki madde bulunmaktadir. Bu maddeler uygulama siirecinde
celdiricilerde degisiklik yapilarak sorulmustur. Basari testi igin bilgi, kavrama, analiz, sentez ve
degerlendirme basamaklarinda 20 adet ¢oktan se¢meli, 5 adet dogru-yanlis, 5 adet bosluk doldurma, 2
adet agik uglu soru hazirlanmistir. Coktan se¢meli sorular 1 dogru ve 3 c¢eldirici cevaptan
olusmaktadir.

Uygulama Siireci

Aragtirmanm deneysel uygulamasi, 8. smif Tiirkiye Cumhuriyeti Inkilap Tarihi ve
Atatiirkciilik (T.CIT.A) dersi “Cagdas Tiirkiye Yolunda Adimlar” iinitesi konularinin
ogretilmesinde, 8 haftalik siiregte haftada 2 saat olmak {izere toplam 16 saat olarak uygulanmustir.
Uygulamaya baglamadan once bir haftalik siire¢ 6grencilerin aligmasi ve On testlerin uygulanmasi i¢in
ayrilmigtir. Akademik basar testi 6n uygulamalart yapilmistir. ikinci haftadan itibaren egitim
uygulanmaya baglanmustir.

Deney grubunda isbirlikli 6grenme yonteminin Ogrenci takimlari basart bolimleri teknigi,
kontrol grubunda geleneksel Ogretim yontemi uygulanmistir. Kontrol grubunda geleneksel egitim
anlayisina uygun olarak ders kitab1 takip edilerek ders islenmis, genel olarak anlatim ve soru cevap
yontemleri kullanilmistir. Deney grubundaki ¢alisma 29 6grenciyle yiiriitiilmiis ve buna uygun olarak
her grupta dort 6grenci olacak sekilde yedi grup olusturulmus, gruplardan bir tanesi bes kisi olmustur.
Gruplar olusturulmadan O6grencilere son basari durumlarina goére temel puanlar verilir. Temel
puanlarin olusturulmasinda, son sinavdan alman puanlar, liniversiteye giris puanlari, ya da on test
puanlart kullanilabilir (Slavin, 1996). Bu arastirmada, 6n test puanlari ile birinci dénem notlarinin
ortalamalar1 temel puan olarak hesaplanmigtir. Bu temel puan esas alinarak basari a¢isindan heterojen
gruplar olusturulmustur ve her takimda diisiikk ve yiiksek basarili 6grenciler esit bir sekilde yer
almistir. Dersin islenisi ve uygulanacak olan teknikle ilgili bilgilendirme yapildiktan sonra, grup
iiyelerinin birbirleriyle kaynasmalari ve gruplarma bir isim vermeleri igin firsat verilmistir. Uzerinde
calisilan 0grenme iinitesi sekiz alt boliime ayrilmigtir. Bu bdliimlerin her bir alt baslhigiyla ilgili
oncelikle gretmen sunumu yapilmis, gerekli doniitler verilmistir. Uzerinde ¢aligilan alt konuyla ilgili
O6gretmen sunumunun tamamlanmasinin ardindan konuyla ilgili hazirlanmis olan calisma yapraklar
gruptaki 6grenci sayisinin yarist kadar dagitilmistir. Ayrica 6grencilere, takildiklart noktalar: 6ncelikle
grup arkadaglarina danigmalart ancak grupga ortak bir sonuca ulasilamadigi takdirde Ogretmene
danigmalar1 gerektigi vurgulanmigtir. Gruplar ¢alisma yapraklari {izerinde c¢alisirken 6gretmen de
aralarda dolasarak c¢alismalar1 takip etmis ve karsilasilan aksakliklara aninda miidahale etmeye
calismustir. Her iki bolimiin sonuna gelindiginde, Ogrencilere, o boliimde kazanilmasi beklenen
davraniglar1 6lcecek nitelikte degerlendirme sinavlart yapilmistir. Sinavlarin  bireysel olarak
uygulandig1 konusunda dgrenciler net bir dille uyarilmislaridir. Ogrencinin, bu smavlardan bireysel
olarak aldig1 puana gore bireysel ilerleme puani tespit edilmistir. ilk ilerleme puani iki yazililarmimn
ortalamasindan elde edilen baglangic puanina gore degerlendirilmistir. Tiim gruplarin iiyelerinin
bireysel ilerleme puanlar1 hesaplandiktan sonra, bunlarin ortalamalar1 alimarak grup ilerleme puani
tespit edilmis ve basarili gruplara basar1 6diilii verilmistir.
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Verilerin Analizi

Arastirma sonucunda elde edilen verilerin analizi nicel olarak incelenmistir. Veri analizi
oncesinde verilerin parametrik — nonparametrik olup olmadigi konusunda inceleme yapilmig ve elde
edilen verilere bu sonug¢ dogrultusunda analiz yapilmistir. Yapilan inceleme sonucunda Kolmogorov —
Smirnov puani ,314 olarak bulunmustur. Bu sonuca gore verilerin parametrik oldugu anlasilmis ve her
iki grubun 0n test ve son test karsilastirmalarinda bagimsiz grup t-testi kullanilmigtir

Bulgular

Arastirmanin birinci alt probleminde “Deney ve kontrol grubunun 6n test basari puanlari
arasinda anlamli bir farklilk var midir?” sorusuna yanit aranmistir. Deney ve kontrol grubunda
bulunan 6grencilerin uygulama 6ncesinde basar1 testinden aldiklar1 puanlar arasinda anlamli bir fark
olup olmadigina belirlemek i¢in yapilan bagimsiz gruplar t-testi sonuglar1 Tablo 2’de verilmistir.

Tablo 2. Deney ve kontrol grubundaki 6grencilerin T.C.I.T.A. dersi akademik basar1 6n test puanlarina iliskin
bagimsiz gruplar t-testi sonuglart

N x Ss Sd t p
Deney 29 35,69 15,596
Kontrol 25 33,60 14,095

A.B.O.T. 52 513 610

Tablo 2’de goriildiigii gibi deney ve kontrol grubundaki &grencilerin T.C.I.T.A. dersinde
uygulamaya baglamadan 6nce akademik basarilarini belirlemek igin yapilan basari testi puanlari
arasinda anlamli bir farklilik olmadigi belirlenmistir [ts2) = ,513, p>,05]. Bu sonuca gore, deney
grubundaki 6grencilerin basari testi 6n uygulama puanlarinin ortalamasi x= 35,69, kontrol grubundaki
Ogrencilerin basari testi 6n uygulama puanlarimin ortalamasi x= 33,60 olarak bulunmustur. Basari
ortalamalart incelendiginde aralarinda uygulama oncesinde bir farklilik olmadigi goriilmektedir
Akademik bagar1 testi 6n uygulamasinda anlamli bir farkliligin ¢ikmamasi uygulanan yontemin
sonuglarini karsilastirmak agisindan olumlu bir durumdur.

Aragtirmanin ikinci alt probleminde “Isbirlikli 6grenme yoénteminin uygulandigi deney
grubunun On test- son test basar1 puanlart arasinda anlamli bir farklilik var midir?” sorusuna yanit
aranmistir. Deney grubunda bulunan &grencilerin uygulama oncesinde ve sonrasinda basari testinden
aldiklar1 puanlar arasinda anlamli bir fark olup olmadigina belirlemek i¢in yapilan bagimli gruplar t -
testi sonuglar1 Tablo 3’de verilmigtir.

Tablo 3. Deney grubundaki dgrencilerin T.C.I.T.A. dersi akademik basar1 6n test-son test puanlarmna iligkin
bagimli gruplar t-testi sonuglart

Deney Grubu -
Akademik Basar1 o S8 Sd ! P
() 29 35,69 15,5
On test 28 -10,233 000
Son test 29 57,07 9,3

Tablo 3’de goriildiigii gibi deney grubundaki dgrencilerin T.C.1.T.A. dersinde uygulamaya
baglamadan 6nce ve uygulama sonrasinda akademik basarilarii belirlemek igin yapilan basari testi
puanlar1 arasinda anlamh bir farklilik oldugu belirlenmistir [tes) = -10,233, p<.05]. Bu sonuca gore,
deney grubundaki 6grencilerin basari testi 6n uygulama puanlarinin ortalamasi x= 35,69, basari testi
son uygulama puanlarinin ortalamasi x= 57,07 olarak bulunmustur. Deney grubundaki 6grencilerin
T.CIT.A. dersi akademik basarilarinin uygulama sonrasinda uygulama oOncesine gore farklilik
gosterdigi goriilmektedir. Ortalama puanlar dikkate alindiginda bu farkin uygulama sonrasi 6lgiimler
lehine oldugu goriilebilir.

Aragtirmanin ii¢lincii alt probleminde “Geleneksel 6gretim yonteminin uygulandigi kontrol
grubunun 6n test- son test basar1 puanlar1 arasinda anlamli bir farklilik var midir?” sorusuna yanit
aranmigtir. Kontrol grubunda bulunan 6grencilerin uygulama 6ncesinde ve sonrasinda basari testinden
aldiklar1 puanlar arasinda anlamli bir fark olup olmadigina belirlemek i¢in yapilan bagimli gruplar t-
testi sonuglar1 Tablo 4’de verilmistir.
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Tablo 4. Kontrol grubundaki 6grencilerin T.C.I.T.A. dersi akademik basar1 6n test-son test puanlarina iliskin
bagiml gruplar t-testi sonuglar

Kontrol Grubu

Akademik Basari x S Sd ! P
( 25 33,60 14,09
On test 24 -4.772 ,000
Son test 25 42,44 16,61

Tablo 4°de goriildiigii gibi kontrol grubundaki dgrencilerin T.C.I.T.A. dersinde uygulamaya
baglamadan 6nce ve uygulama sonrasinda akademik basarilarini belirlemek i¢in yapilan basari testi
puanlart arasinda anlamli bir farklilik oldugu belirlenmistir [tes) = -4,772, p<.05]. Bu sonuca gore,
deney grubundaki dgrencilerin basari testi 6n uygulama puanlarinin ortalamast x= 33,60, basar1 testi
son uygulama puanlarinin ortalamas1 x= 42,44 olarak bulunmustur. Kontrol grubundaki dgrencilerin
T.CIT.A. dersi akademik basarilarinin uygulama sonrasinda uygulama oOncesine gore farklilik
gosterdigi goriilmektedir. Ortalama puanlar dikkate alindiginda bu farkin uygulama sonrasi 6lgiimler
lehine oldugu goriilebilir.

Arastirmanin doérdiincii alt probleminde “Deney ve kontrol grubunun son test basar1 puanlari
arasinda anlamli bir farklillk var midir?” sorusuna yanit aranmustir. Deney ve kontrol grubunda
bulunan 6grencilerin uygulama sonrasinda basari testinden aldiklar1 puanlar arasinda anlamli bir fark
olup olmadigma belirlemek icin yapilan bagimsiz gruplar t-testi sonuglar1 Tablo 5’de verilmistir.

Tablo 5. Deney ve kontrol grubundaki égrencilerin T.C.1.T.A. dersi akademik basar1 son test puanlarima iliskin
bagimsiz gruplar t-testi sonuglari

N x Ss Sd t p
Deney 29 57,07 9,304
Kontrol 25 42,44 16,613

ABS.T.

52 3,786 ,000

Tablo 5’de goriildiigii gibi deney ve kontrol grubundaki dgrencilerin T.C.I.T.A. dersinde
uygulama sonrasindaki akademik basarilarini belirlemek igin yapilan basari testi puanlari arasinda
anlamli bir farklililk ortaya ¢ikmustir [ts2) = 3,786, p<.05]. Bu sonuca goére, deney grubundaki
ogrencilerin basar1 testi son uygulama puanlarinin ortalamas:t x¥= 56,07, kontrol grubundaki
Ogrencilerin basar1 testi son uygulama puanlarinin ortalamasi x= 42,44 olarak bulunmustur.
Aragtirmaya konu olan isbirlikli 6grenme yonteminin dgrencilerin akademik basarilarin1 daha olumlu
yonde etkiledigi goriilmektedir. Bu sonuca gore isbirlikli 6grenme yontemi ile islenen derslerin,
geleneksel 6gretim yontemi ile islenen derse gore akademik basari agisindan daha basarili sonuglar
ortaya ¢ikardigimi ifade edebiliriz.

Aragtirmanin besinci alt probleminde “Deney ve kontrol gruplarmin kalicilik diizeyleri
arasinda anlamli bir farklillk var mudir?” sorusuna yanit aranmustir. Deney ve kontrol grubunda
bulunan 6grencilerin uygulama sonrasinda kalicilik testinden aldiklari puanlar arasinda anlamli bir
fark olup olmadigina belirlemek i¢in yapilan bagimsiz gruplar t-testi sonuglar1 Tablo 6’da verilmistir.

Tablo 6. Deney ve kontrol grubundaki &grencilerin T.C.I.T.A. dersi akademik basar1 kalicilik testi puanlarina
iliskin bagimsiz gruplar t testi sonuglari

N x Ss Sd T p
Deney 29 51,00 10,637
Kontrol 25 36,52 14,743

ABK.T.

52 4,178 ,000

Tablo 6’da goriildiigii gibi deney ve kontrol grubundaki dgrencilerin T.C.I.T.A. dersinde
kalicilik diizeylerini belirlemek igin yapilan basari testi puanlar arasinda anlamli bir farklilik ortaya
cikmustir [ts2) = 4,178, p<.05]. Bu sonuca gore, deney grubundaki 6grencilerin basari testi kalicilik
puanlarinin ortalamasi x= 51,00, kontrol grubundaki 6grencilerin basar1 testi kalicilik puanlarmin
ortalamas1 ¥= 36,52 olarak bulunmustur. Arastirmaya konu olan isgbirlikli 6grenme y&nteminin
Ogrenilenlerin kaliciligini daha olumlu yonde etkiledigi goriilmektedir. Bu sonuca gore isbirlikli
O0grenme yontemi ile islenen derslerin, kontrol grubu olan klasik egitim sistemine gore daha basaril
sonuglar ortaya ¢ikardigini ifade edebiliriz.
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Tartisma, Sonuc ve Oneriler

Isbirlikli 6grenme ydnteminin uygulandigi deney grubu ile geleneksel dgretim ydnteminin
uygulandig1 kontrol grubu 6grencilerinin basari1 6n test puan ortalamalar1 arasinda anlamli bir fark
yoktur. Bu durum, her iki grubun da uygulamaya baslamadan 6nce akademik basari olarak denk
oldugunu gostermektedir.

Isbirlikli 6grenme ydntemi, dgrenci takimlari basari bdliimleri tekniginin uygulandigi deney
grubu Ogrencilerinin basar1 6n test-son test puan ortalamalar1 arasinda anlamli bir fark vardir. Deney
grubu 6grencilerinin bagari son test puan ortalamalari, 6n test puan ortalamalarindan anlamli diizeyde
yiiksektir. Bu sonug, Tiirkiye Cumhuriyeti Inkilap Tarihi ve Atatiirkgiiliik dersi 6gretiminde isbirlikli
ogrenme yonteminin kullanilmasmin o6grencilerin akademik basarisini olumlu yonde artirdigini
gostermektedir. Arastirmadan elde edilen sonuglar, daha once Atar (2003), Ergelebi (1995), Giinay
(2002), Karaoglu (1998), Kasap (1996) tarafindan yapilan aragtirmalarin sonuglarini destekler
niteliktedir. Bu ¢aligmalarin hepsinde, deney grubunda uygulama Oncesinden uygulama sonrasina
akademik basarinin anlamli diizeyde farklilik gosterdigi goriilmektedir.

Geleneksel 0gretim yonteminin uygulandigi kontrol grubunun basar1 6n test- son test puan
ortalamalar1 arasinda anlamli bir fark vardir. Kontrol grubu o6grencilerinin basar1 son test puan
ortalamalar1, basar1 6n test puan ortalamalarindan anlamli diizeyde yiiksektir. Bu sonug, Tiirkiye
Cumhuriyeti Inkilap Tarihi ve Atatiirkgiiliik dersi dgretiminde, geleneksel dgretim ydnteminin
kullanilmasinin 6grencilerin akademik basarilarini olumlu yonde artirdigini géstermektedir.

Deney ve kontrol grubu 6grencilerinin basar1 son test puan ortalamalar1 arasinda anlamli bir
fark vardir. Isbirlikli 6grenme yénteminin uygulandig1 deney grubu dgrencilerinin basar1 son test puan
ortalamalar1, geleneksel dgretim yonteminin uygulandigi kontrol grubu 6grencilerinin basar1 son test
puan ortalamalarindan anlamli diizeyde ylksektir. Bu sonuca gore; isbirlikli 6grenme yontemi,
Ogrencilerin basarisini artirmada geleneksel 6gretim yontemine gore daha etkili olmustur. Uygulama
oncesi akademik bagarilar istatistiksel olarak denk olan deney ve kontrol grubu 6grencilerinin,
uygulama sonrasi bagar1 puanlari deney grubu lehine degisiklik gostermistir. Arastirmadan elde edilen
sonu¢ daha 6ne yapilmis olan birgok ¢alismayla paralellik gostermektedir. Aksoy, Doymus, Karacop,
Simsek, ve Kog¢ (2008), Buzludag (2010), Demiral (2007), Geng (2007), Gok, Dogan, Doymus ve
Karacdp (2009), Giiven (2007), Ozgelik (2007), Ural (2007), Yesilyurt (2010) tarafindan yapilan
caligmalar bu sonucu destekler niteliktedir. Bu aragtirmalarin hepsinde igbirlikli 6grenme yonteminin
Ogrencilerin basarilart iizerindeki etkisi incelenmis ve geleneksel dgretim yontemine gére Ogrenci
basarilari lizerinde olumlu yonde etkiye sahip oldugu goriilmiistiir.

8. siif Tiirkiye Cumhuriyeti Inkilap Tarihi ve Atatiirkgiiliik dersi “Cagdas Tiirkiye Yolunda
Adimlar” tnitesinde isbirlikli 6grenme yontemiyle ders isleyen ogrencilerin 6grendikleri bilgilerin
kaliciligi, geleneksel yontemle ders isleyen 6grencilerin dgrendikleri bilgilerin kaliciligina gore daha
etkili olmustur. Karaoglu (1998), tarafindan, on test-son test deneysel desen kullanilarak yapilan
caligmada, ilkdgretim besinci siniftan iki grup secilmistir. Arastirmadan elde edilen sonuglara gore
Ogrenilen bilgilerin kalicilig1 agisindan isbirlikli 6grenme yonteminin, geleneksel d6gretim yontemine
gore daha etkili oldugu goriilmistiir. Hevedanli, Oral ve Akbayim (2004), tarafindan, 6n test-son test
kontrol gruplu desenin kullanildig1 ve lise birinci siif 6grencisi iki grup iizerinde yapilan ¢alismanin
sonuclarina bakildiginda, 6grenilen bilgilerin kaliciligi acisindan deney grubundaki 6grenciler daha
basarili olmuslardir. Unlii (2008), tarafindan, én test-son test kontrol gruplu modelinin kullanildigt
arastirmada, ilkogretim sekizinci siniftan iki grup segilmistir. Arastirmada bir deney, bir kontrol grubu
kullanilmigtir. Aragtirmanin sonucunda, deney grubundaki 6grencilerin 6grendikleri konuyu daha uzun
stire hatirladiklar1 sonucuna varilmistir. Buzludag (2010), tarafindan, 6n test-son test deneysel desen
kullanilarak yapilan ¢aligmada, ilkdgretim altinci smiftan iki grup segilmistir. Aragtirma sonucunda,
isbirlikli 6grenme yonteminin kalici 6grenme iizerinde etkili oldugu tespit edilmistir. Ulasilan bu
sonuglara bakildiginda arastirmadan elde edilen sonucu destekler niteliktedir. Bu caligmalarin
hepsinde igbirlikli 6grenme yonteminin kaliciliga olumlu etki yaptig1 goriillmektedir

Aragtirmadan elde edilen bulgular ve ulasilan sonuglar neticesinde, agagida belirtilen Oneriler
sunulmustur:
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1. Bu arastirmada isbirlikli 6grenme yontemi ortaokul 8. siif Tiirkiye Cumbhuriyeti inkilap
Tarihi ve Atatirk¢iiliik dersi “Cagdas Tiirkiye Yolunda Adimlar” tnitesi konularmin
ogretilmesinde uygulanmistir. Isbirlikli 6grenme yontemi Tiirkiye Cumhuriyeti Inkilap
Tarihi ve Atatiirk¢iiliik dersinin farkli iinitelerinde ve farkli egitim kademelerinde
uygulanabilir.

2. Bu aragtirmada isbirlikli 6grenme yOnteminin dgrenci takimlar1 basar1 boliimleri teknigi
kullanilmugtir. Isbirlikli 6grenme ydnteminin diger tekniklerinin de kullamildigi yeni
aragtirmalar yapilabilir

3. Isbirlikli 6grenme ydnteminin etkililigi konusunda daha fazla arastirma yapilabilir, sonuglar
smanabilir ve genellenebilir.

4.Bu arastirmanin ¢aligsma grubunu sinirli sayida 6grenci olusturmaktadir. Ayni arastirma daha
bliyilk sayida calisma gruplarina uygulanarak sonuclar daha giicli bir sekilde
genellenebilir.

5.Isbirlikli 6grenme yonteminin diger yontemlerle karsilastirilmasma yénelik arastirmalar
yapilabilir.

6. Isbirlikli 6grenme yontemi ile ilgili olarak 6grenci ve dgretmen goriisleri belirlenip, goriilen
eksiklikler giderilebilir.
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