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Abstract

Keywords

In this study, it was aimed to determine the relationship between the mobbing
and organizational conflict perception levels of the academicians working at
universities. Correlational survey model, one of the quantitative research
methods, was used in the research. The universe of the research was a university
in the Aegean Region. The sample of the research consists of 235 academicians.
In the research, ‘“Personal Information Form”, “Mobbing Scale for
Academicians” developed by Ehi (2011), and Organizational Conflict Scale
developed by Rahim (1983) were used as data collection tools. Frequency
analysis, descriptive analysis, independent sample Mann Whitney U test and
one-way analysis of variance Kruskall Wallis Analysis were used in the analysis
phase of the data obtained in the research. Post-Hoc (Tamhane's T2) statistics
were used to find out from which groups the difference between the groups was
in the findings. In order to determine whether there is a significant relationship
between the dimensions of the scales, Pearson Correlation analysis, which is also
used in non-parametric tests, was performed. According to the research results,
the highest average score of the mobbing levels of the academicians is followed
by the attacks on social life after the attacks on the profession. The lowest
average score was found in the dominating dimension. According to the gender
variable, there is no significant relationship between the concepts of mobbing
and organizational conflict. A significant difference was found between having a
child and mobbing in terms of personal attacks. A relationship was found
between the seniority variable and all sub-dimensions of mobbing. It has been
observed that there are negative relationships between mobbing and
organizational conflict concepts and sub-dimensions. Considering these results, it
was seen that individuals avoided the organizational conflict environment as
mobbing increased. For the correction of mobbing and organizational conflict
environment, suggestions such as mentoring, in-service training, conducting the
research at different universities, and developing new scales were presented.
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Introduction

People, who are social beings, come together for a common purpose in order to achieve
certain goals. These communities are also called organizations. Problems can sometimes occur in
these organizations, in which people, who are social beings, are involved, and when these problems
cannot be resolved, it can cause disruptions in the functioning of the organization and even the end of
the organization's existence. When we look under organizational behavior, mobbing and
organizational conflicts can be among these problems. Mobbing (psychological violence) was tried to
be investigated for the first time in the world in the 19th century by Leymann, and in Tuiirkiye by
Tinaz (2011) and Cobanoglu (2005), and solutions were tried to be developed. Since mobbing and
organizational conflict are global phenomena, they have been investigated for years and solutions are
sought. The continuation of mobbing in the organization affects the employees both psychologically
and physiologically and may show symptoms. These effects can affect not only the person but also
everyone around the person. When the person feels that he is mobbed or that there are people around
him who are mobbed, he should not forget that he can cope with this situation and that he has legal
rights. Organizational conflict, which is another concept, it refers to the disagreements, oppositions
and incompatibilities that occur within the organization. Sometimes this opposition, disagreement and
incompatibility, it can be between individuals, groups and organizations, and sometimes when the
person experiences conflict with himself. The situations that will cause conflict within the organization
are; thought, purpose, perception, point of view, etc. they differ in many respects. Here, the manager
should take on the responsibilities that she has to do and put an end to the conflict by using conflict
resolution methods. Universities are institutions that provide education in the light of science. Future
generations are trained in these institutions, which is important for the development of countries and
for them to reach the level of contemporary countries. Mobbing and organizational conflict can also be
experienced in universities, which are such important organizations. In this study, it was aimed to
determine the mobbing and organizational conflict perception levels of the academicians.

Mobbing

The concept of mobbing enters more and more people's lives with the development of social
sciences (Ertiirk, 2003). It is derived from the Latin word "mobile vulgus”. “Mobile vulgus” has
meanings such as a violent community and an undecided crowd. (Cobanoglu, 2005: 13). The concept
of mobbing in English comes from the root "mob". In English, this concept means violence or “gang”
perpetrated by illegitimate groups (Kok, 2006: 435). Mobbing, physical and psychological harassment
of the other person for a certain period of time, contempt, nicknames, trespassing, etc. to engage in
situations and actions that may make the person uncomfortable (Harthill, 2008). If we look at the
definition in the Turkish Language Association (in Turkish Tiirk Dil Kurumu -TDK), "mobbing" is
harassment, that is, applying psychological violence to a person determined in social life, causing the
person to be excluded from the society, intimidated, discredited and cause the person to feel uneasy
(TDK, 2020). The word mobbing as a verb means siege, attacking as a team, causing discomfort and
distress (Ko6k, 2006). According to the USA 2014 National Survey Report, mobbing was defined as
repetitive dangerous situations, humiliation, psychological abuse in the workplace, intimidation and
verbal abuse (Arnej¢i¢, 2016). In the 19th century, biologists used mobbing for the first time to
describe the actions of birds while flying around the attacker to protect their nests (Tinaz, 2011). In the
1960s, Lorenz defined mobbing as a group of animals that attack a stronger and solitary animal as a
group, or the birds in the same nest exclude the weakest bird in the nest, deprive it of food and water,
and finally kill it by physically attacking it or throwing it out of the nest (Lorenz, 1966: 23).

Today, this concept is used to express emotional attack behaviors among employees in
workplaces. In other words, it is used to express the negative attitudes and behaviors of employees in
an organization towards each other. Gossiping about the person, making fun of the person, excluding
her and leaving her alone are among the examples of these types of behavior (Ertiirk, 2003). Mobbing
(almost every day and at least six months) is defined as a hostile and unethical communication style
(Sénmez & Cemaloglu, 2018).

325



Journal of Educational Theory and Practice Research 2022, Vol 8, Issue 3, 324-342 Hiimeyra USTA, Mehmet ULUTAS

Organizational Conflict

In order for people to continue their lives in society, they need to continue their lives by
joining forces for a certain order (Toytok & Acikgoz, 2013). For this reason, people join organizations
or establish new organizations in order to achieve the goals they set. These organizations also need
managers in order to maintain their existence and avoid any disruption in their functioning. Managers,
who are responsible for ensuring the existence and functioning of the organization, also try to cope
with many small or large-scale problems that occur within the organization. One of the problems that
occur within the organization is organizational conflict (Aksu, 2003). Conflict as a word meaning, it
means interpersonal conflict, restlessness, inconsistency and disagreement. These problems occur
from time to time, it can occur between individuals, between individuals, between groups and between
organizations (Ataman, 2001).

Elton Mayo defined conflict as treachery, hostility and lack of social skills. Bennis et al., on
the other hand, defined conflict as bullying, anti-humanism, destruction, bigotry, anachronism,
degradation and irrational behavior at the level of civilization, and also stated that it expresses
creativity, development and rationality. (Can, 2005).

Conflicts that occur within the organization are differences of opinion, cultural differences,
perception differences, etc. may occur due to many reasons (Tokat, 1999). What is important here is
how managers react to conflicts that occur within the organization. The manager should not ignore the
conflict while managing the conflict, he should give importance to the conflict and determine which
conflict management method he will use to end the conflict. While determining this path, the manager
should try to conclude the conflict in the fastest way and in line with the benefits of the organization
(Ertiirk, 1994).

Purpose and Importance of the Research

People have been in a social environment from past to present. Sometimes problems may
occur in this social environment. Mobbing and organizational conflict are among these problems. As a
result of the researches, no research was found on the relationship between the mobbing and
organizational conflict perception levels of the academicians. It is known that both mobbing and
organizational conflict are extremely important in social sciences. Measures should be taken before
mobbing and organizational conflict occur in organizations, and when they occur, they should be
resolved. If mobbing and organizational conflict are ignored within the organization, they can cause
chaos in the working environment and even negatively affect the continuity and permanence of the
organization. The fact that the relationship between these two issues, which is so important, is not
examined on the academicians working at universities, was seen as a deficiency, and as a result of this
research, it was aimed to bring this deficiency to the literature. As mobbing and organizational conflict
are subjects that also cover each other, as the aim of the research, in this study, it was aimed to reveal
the mobbing and organizational conflict perception levels of the academicians. For this purpose, the
following sub-problems were:

1. What is the level of perception of the academicians about mobbing and organizational
conflict?
2. Do academicians’ perceptions of mobbing and organizational conflict differ according

to their demographic characteristics (gender, marital status, whether or not they have
children, age, title, seniority and field)?

3. Is there a statistically significant relationship between academicians’mobbing and
organizational conflict perception levels?

Method
Design of the Research

This research was designed in the correlational survey model, which is one of the quantitative
research methods. Correlational survey model is widely used in social sciences. This model is used in
studies conducted on large groups to obtain the opinions of individuals about an event, phenomenon or
attitude (Karakaya, 2012). This model enables the determination of events, facts and attitudes that
exist in the past or today (Karasar, 2009). In the present study, it is in the correlational survey model as
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it will examine the relationship between mobbing and organizational conflict perception levels of the
academicians working in a region in the Aegean Region.

Universe and Sample

The study population of the research consists of 1206 academicians working at a university in
the Aegean Region (http://www.yok.gov.tr, 01.10.2020). Personal information form was used to
determine the demographic characteristics of the academicians. With this form, the academicians’
gender, marital status, having children, age, title, seniority and fields were determined. The personal
information form was created by the researcher. The universe of the research was tried to be reached
through the e-mails collected from the YOK (in Turkish Yiiksek Ogretim Kurumu) Academic Search
System and the academic information system of the university. Therefore, a sampling study was not
conducted.

Data Collection Tools

In this study, two different scales were used to determine mobbbing and organizational
conflict perception levels. “Personal Information Form”, “Psychological Mobbing Scale” developed
by Ehi (2011), and “Organizational Conflict Scale” developed by Rahim (1983) were used as data
collection tools in the research.

In the research, “Psychological Mobbing Scale” was used to determine the mobbing levels of
the academicians. The scale used in the research was developed by Ehi (2011). The universe of the
research consists of 500 teachers. The validity and reliability of this scale were examined by reaching
206 people in the universe. The researcher found the KMO value for the scale form as .80 and the
Bartlett test result as 3.937 (p=0.00). The KMO value of .80 on the scale is higher than the
recommended KMO value. For this reason, scale factor analysis was deemed appropriate. According
to the results of the factor analysis, it was determined that attacks against the profession were between
49 and .74, attacks on social life were between .54-.75 and attacks on individuals were between .52-
.85 (Ehi, 2011: 58-62). According to the results of the reliability analysis; the Cronbach Alpha value
was found to be .970, and the scale was found to be reliable. Consisting of 34 items in total, this scale
consists of three sub-dimensions. These dimensions are; attacks against the profession, social life and
personal attacks. Attacks against the profession are in the first 16 items, attacks on the social life are in
the 17th-22nd items, and the attacks against the person are in the 23rd-34th items. The Cronbach
Alpha value of the scale was found to be .97, and it was found to be reliable.

The "Organizational Conflict Scale” was used to determine the organizational conflict
perception levels of the academicians. The scale used in the research was developed by Rahim (1983),
also called ROCI-II, and its Turkish adaptation was made by Niederauer (2006). The scale consists of
28 questions and 5 dimensions in total. The first 7 items are in integrating dimension, 8th-13th items
are in compromising dimension, items between 14 and 18 are in dominating dimesion, items between
21 and 24 are in avoiding diemsion and items between 25 and 28 are in the obliging dimension. The
guestions in the Organizational Conflict Scale are items on a 5-point Likert scale; 1-Strongly Disagree,
2-Disagree, 3-Undecided, 4-Agree, 5-Strongly Agree. The Cronbach Alpha value of the scale is 0.913
and the scale is highly reliable (Ozdamar, 1997: 492). According to the results of the reliability
analysis; the Cronbach Alpha value was found to be .88, and the scale was found to be reliable.

Data Collection

The data collection phase of the study coincided with the Covid-19 process occurring
worldwide. During this period, restrictions were made in many areas and universities were also
affected by these restrictions. Education was suspended at universities, and then online education was
continued. The occurrence of the restrictions caused many permits to be received late and as a result
delays in the distribution of the scales. The scales were sent online to the e-mails of the academicians
working in any university in the Aegean Region. Since the desired numbers could not be reached with
the e-mails sent to the academicians at the first time, multiple reminder e-mails were sent and 235
people were reached.
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Analysis of the Data

A software package was used in the analysis of the data. Frequency and percentage
distributions were calculated in order to determine the descriptive statistics of the participants with the
personal information form, and these were included in the findings section. By performing normality
tests of the data, it was decided whether parametric tests or nonparametric tests would be applied.
Kolmogorov-Smirnov and Shapiro Wilks tests, which are frequently used for normal distribution, can
give misleading results because they are too sensitive to sample size and structure (Kalayci, 2010).
Examining the skewness and kurtosis values is one of the methods considered appropriate in the
literature to determine the normal distribution. It can be said that all sub-dimensions of the scales do
not show a normal distribution based on their skewness and kurtosis. If the result obtained by dividing
the skewness coefficients of the data by their standard errors is between -1.96 and +1.96, it means that
the data showed a normal distribution. If a different result is found, it is concluded that the data do not
show a normal distribution (Can, 2016). In the statistical analyzes made in the research, the level of
significance was accepted as p<.05.

Frequency analysis, descriptive analysis, independent sample Mann Whitney U test and one-
way analysis of variance Kruskall Wallis Analysis were used by looking at the data obtained in the
research. Post-Hoc (Tamhane's T2) statistics were used to find out from which groups the difference
between the groups was in the findings. In order to determine whether there is a significant
relationship between the dimensions of the scales, Pearson Correlation analysis, which is also used in
non-parametric tests, was performed.

Results

In this part of the research, the findings are included. Findings were tried to be given during
the sub-problems.

Investigation of Basic Statistical Values of Mobbing, Organizational Conflict and Its Sub-
Dimensions

Table 1. Basic statistics on mobbing, organizational conflict and 1ts sub-dimensions

Skewness Kurtosis

Concepts and Dimensions n X" Ss Statistics S.h. Statistics S.h.
Mobbing 235 144 64 256 .15 746 31
Attacks on the profession 235 162 .77 1.91 .15 3.71 31
Attacks on social life 235 140 .77 271 .15 740 31
Personal attacks 235 122 50 379 .15 150 .31
Organizational conflict 235 340 .47 -791 .15 321 31
Integrating 235 419 71 -1.31 A5 3.64 31
Compromising 235 336 .68 -45 .15 112 31
Dominating 235 262 .72 41 A5 .05 31
Avoiding 235 307 .88 -24 15 -33 31
Obliging 235 392 .68 -68 .15 156 .31

*1.00-1.79 =Very low; 1.80-2.59 = Low; 2.60-3.39 =Medium; 3.40-4.19 =High; 4.20-5.00 = Very high

When the values in Table 1 were examined, it was determined that organizational conflict
(X *= 3.40, Ss= .47) was perceived at a higher level than mobbing (X *=1.44 Ss= .64). Skewness-
Kurtosis values show that the concepts are not normally distributed. It was determined that the values
related to integrating (X *=4.19, Ss .71) and obliging (X*=3.92, Ss= .687) dimensions of
rgoanizational conflict were perceived at a higher level.

Examination of Descriptive Findings on Mobbing and Organizational Conflict Sub-
Dimensions

The analyzes between gender, which is the demographic variable of the research, and its sub-
dimensions of mobbing and organizational conflict are given in Table 2. The answers received from
the academicians were grouped as "female" and "male".
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Table 2. Mann-Whitney U test results of academicians’ perceptions of mobbing and organizational conflict and

their sub-dimensions by gender variable

Concept and

Rank

Rank

dimensions Gender 3 Average Sum U z P

Mobbing 1)Female 113 116.35 13147.00 6706.000 -.360 .719
2)Male 122 119.53 14583.00

Attacks on 1)Female 113 177.32 13257.00 6816.000 -.149 .882

Profession 2)Male 122 118.63 14473.00

Attacks on Social ~ 1)Female 113 111.50 1260.00 6159.000 -1.538 .124

Life 2)Male 122 124.02 15130.00

Personal Attacks 1)Female 113 116.36 13148.50 6707.500 -.392 .695
2)Male 122 119.52 14581.50

Organizational 1)Female 113 117.89 13322.00 6881.000 -.023 .982

Conflict 2)Male 122 118.10 14408.00

Integrating 1)Female 113 113.02 12771.50 6330.500 -1.092 .275
2)Male 122 122.61 14958.50

Compromising 1)Female 113 114.89 12983.00 6542.000 -.677 .498
2)Male 122 120.88 14747.00

Dominating 1)Female 113 113.35 12808.00 6367.000 -1.014 .310
2)Male 122 122.31 14922.00

Avoiding 1)Female 113 125.12 14139.00 6088.000 -1.553 .120
2)Male 122 111.40 13591.00

Obliging 1)Female 113 117.84 13316.00 6875.000 -.035 .972
2)Male 122 118.15 14414.00

A value less than p<0.05 was not found in Table 2. The mobbing and organizational conflict
perceptions and sub-dimensions of the academicians do not show a statistical difference according to

the gender variable.

The analyzes between marital status, another demographic variable of the study, mobbing,
fearless conflict, and sub-objectives are given in Table 3. The answers received from the academicians

were grouped as "married", "single" and "divorced".

Table 3. The Kruskal Wallis test results according to the marital status variable of the mobbing and

organizational conflict perceptions and sub-dimensions of the academicians

C(:jc_)ncept_ and Marital Status n Rank Xz df p Significant
imensions Avarage Difference
Mobbing 1)Married 175 117.06 222 2 .32 -
2)Single 46 127.72
3)Divorced 14 97.82
Attacks on 1)Married 175 117.61 219 2 .33 -
Profession 2)Single 46 126.22
3) Divorced 14 95.82
Attacks on Social  1)Married 175 118.16 102 2 59 -
Life 2)Single 46 122.01
3) Divorced 14 102.79
Personal Attacks ~ 1)Married 175 115.38 375 2 A5 -
2)Single 46 132.64
3)Divorced 14 102.68
p<0.05
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Table 3. The Kruskal Wallis test results according to the marital status variable of the mobbing and
organizational conflict perceptions and sub-dimensions of the academicians (Continued)

Concept and . Rank Significant
dimensions Marital Status : Avarage Xt df P Difference
Organizational 1)Married 175 121.92 358 2 .16 -
Conflict 2)Single 46 101.04
3)Divorced 14 124.68
Integrating 1)Married 175 123.47 571 2 .05 -
2)Single 46 96.84
3)Divorced 14 199.18
Compromising 1)Married 175 124.92 720 2 02" 12
2)Single 46 96.91
3)Divorced 14 100.75
Dominating 1)Married 175 114.87 240 2 .30 -
2)Single 46 122.43
3)Divorced 14 142.50
Avoiding 1)Married 175 119.62 109 2 .57 -
2)Single 46 109.23
3)Divorced 14 126.57
Obliging 1)Married 175 122.09 3378 2 185 -
2)Single 46 101.68
3)Divorced 14 123.43
*p<0.05

According to Table 3, there is no statistically significant difference according to the marital
status variable and the views of the academicians on mobbing are related to attacks on the profession
(X?2= = 2,192; p>.05), attacks on social life (X%gz= 1.027; p>.05), personal attacks (X?= = 3.751;
p>.05) dimensions. According to the findings obtained from the research, the marital status of the
academicians does not change their mobbing perceptions. In the dimensions of integrating (X?z)= =
5.712; p>.05), (X’2= = 7.201; p<05), dominating (X*»= 2.404; p>.05), avoiding(X*»= = 1.098;
p>.05), obliging (X’z= = 3.378; p>.05) dimensions, the views of faculty members on organizational
conflict were found to be statistically significant only in compromising, according to the marital status
variable. A significant difference was found between the academicians whose marital status was
married (X=124.92) and those who were single (X==96.91).

The analyzes between the sub-dimensions of mobbing and organizational conflict, which are
another demographic variable of the research, are given in Table 4. The answers received from the
academicians were grouped as “yes” and “no”.

Table 4. Mann-Whitney U test results of academicians’ perceptions of mobbing and organizational conflict and
its sub-dimensions according to the variable of having children or not

Concept and Dr? you Rank Rank
: X ave n U z p
dimensions - Average Sum
children?
Mobbing 1)Yes 161 114.60 18450.50 5409.50 -1.13 25
2)No 74 125.40 9279.50
Attacks on on 1)Yes 161  114.98 18511.00 5470.00 -1.01 31
Prrofession 2)No 74 12458 9219.00
Attacks on 1)Yes 161  116.13 18696.50 5655.50 -.68 49
Social Life 2)No 74 122.07 9033.50
Personal 1)Yes 161 112.74 1810750 5066.50 -2.02 04"
Attacks 2)No 74  130.03 9622.50
p<0.05
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Table 4. Mann-Whitney U test results of academicians’ perceptions of mobbing and organizational conflict and
its sub-dimensions according to the variable of having children or not (Continued)

Do you

Cc_)ncept_ and have n Rank Rank U 7 0

dimensions - Average Sum
children?

Organizational 1)Yes 161 121.70 19594.50 5360.50 -1.23 21

Conflict 2)No 74 109.94 8135.50

Integrating 1)Yes 161 123.20 19834.50 515050 -1.74 .081
2)No 74 106.70 7895.50

Compromising  1)Yes 161  123.86 1994150 501350 -1.95 ,50
2)No 74 105.25 7788.50

Dominating 1)Yes 161  118.13 19019.50 593550 -.04 .96
2)No 74 117.71 8710.50

Avoding 1)Yes 161 117.59 18932.50 589150 -.13 .89
2)No 74 118.89 8797.50

Obliging 1)Yes 161 12179 19607.50 534750 -1.24 .20
2)No 74 109.76 8122.50

p<0.05

According to Table 4, the opinions of the academicians about mobbing are significant in the
dimensions of attacks on the profession (U=5470.000; p>.05), attacks on social life (U=5655.500;
p>.05) according to the variable of having a child or not. While no difference was found in the
dimension of personal attack (U=5066.500; p<.05), there was a significant difference between having
a child or not. According to academicians’ views on organizational conflict include compromising
(U=5013,500; p>.05), dominating (U=5935.500; p>.05), avoiding (U=5891.500; p>.05), obliging
there was no statistically significant difference in the dimensions (U=5347.500; p>.05) according to
the gender variable.

The analyzes between age, another demographic variable of the study, mobbing and
organizational conflict and its sub-dimensions are given in Table 5. The answers received from the
academicians are grouped as “20-29”, “30-39” and “40 years and over”.

Table 5. Kruskal Wallis test results of mobbing and organizational conflict perceptions and sub-dimensions of
academicians by age variable

Concept and Rank Significant
dimensions Age Average S df P Difference
Mobbing 1)20-29 11 142.77  1.88 2 .38 -
2)30-39 80 120.34
3)40 and+ 144 114.81
Attacks on 1)20-29 11 14432 224 2 .29 -
Prefession 2)30-39 80 121.69
3)40 and+ 144 113.94
Attack on 1)20-29 11 12755 .37 2 .83 -
Social Life 2)30-39 80 115.76
3)40 and+ 144 118.51
Personal 1)20-29 11 121.86 .08 2 .95 -
Attacks 2)30-39 80 118.94
3)40 and+ 144 117.18
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Table 5. Kruskal Wallis test results of mobbing and organizational conflict perceptions and sub-dimensions of
academicians by age variable (Continued)

Concept and Rank 2 Significant
dimensions Age : Average X df P Difference
Organizational ~ 1)20-29 11 104.23 2.66 2 .26 -
Conflict 2)30-39 80 109.66
3)40 and+ 144 123.68
Integrating 1)20-29 11 106.77  10.03 2 .00" 2-3
2)30-39 80 99.75
3)40 and+ 144 129.00
Compromising  1)20-29 11 95.18 2.33 2 31 -
2)30-39 80 112.99
3)40 and+ 144 122.52
Dominating 1)20-29 11 109.82 .18 2 91 -
2)30-39 80 119.16
3)40 and+ 144 117.98
Avoiding 1)20-29 11 135.86 1.33 2 51 -
2)30-39 80 121.54
3)40 and+ 144 114.67
Obliging 1)20-29 11 95.73 545 2 .06 -
2)30-39 80 106.77
3)40 and+ 144 125.94
*p<0.05

According to Table 5, the views of the academicians on mobbing are related to attacks on the
profession (X% = 2.245; p>.05), attacks on social life (X% = 2.245; p>.05), personal attacks ( There
was no statistically significant difference in (X?2 = .087; p>.05) dimensions according to the age
variable. According to the findings obtained from the research, the ages of the academicians do not
change their mobbing perceptions. When it comes to the dimensions of integrating (X% = 10.039;
p<.05), compromising (X%z = 2.330; p<05), dominating (X% = .184; p>.05), avoiding (X?) = 1.336;
p>.05), obliging (X% = 5.451; p>.05) dimensions, according to the age variable, statistically
significant difference was found only in the integrating dimension. A significant difference was found
among the academicians whose ages were between 40+ (X=129.00) and 30-39 (X=99.75).

The analyzes between the title, another demographic variable of the research, and mobbing
and organizational conflict and its sub-dimensions are given in Table 6. The answers received from the
academicians were grouped as “Prof. Dr.”, “Assoc. Prof. Dr. and “Assit. Prof. Dr.”, “Lecturer" and
“Res. Assist."

Table 6. Kruskal Wallis test results according to title variable of mobbing and organizational conflict
perceptions and sub-dimensions of academicians

Concept and . Rank Significant
Dimensions Title n Averange X SD P Difference
Mobbing 1)Prof. Dr. 57 108.28 1.64 4 .80 -

2)Assoc. Prof. Dr. 41 121.29

3)Assist. Prof. Dr. 55 12257

4)Lecturer 31 117.98

5)Res. Assist. 51 121.29
Attacks on 1)Prof. Dr. 57 108.39 1.95 4 74 -
Profession 2)Assoc. Prof. Dr. 41  119.95

3)Assist. Prof. Dr. 55 122.87

4) Lecturer 31 114.60

5)Res. Assist. 51  123.99
Attacks on 1)Prof. Dr. 57 109.90 5.04 4 .28 -
Social Life 2)Assoc. Prof. Dr. 41 12423

3)Assist. Prof. Dr. 55  126.61

4) Lecturer 31 128.40

5)Res. Assist 51 106.73
Personal 1)Prof. Dr. 57 119.36 1.53 4 .82 -
Attacks 2)Assoc. Prof. Dr. 41 12757

3)Assist. Prof. Dr. 55 112.88

4) Lecturer 31 117.06

5)Res. Assist 51 114.87
*p<0.05
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Table 6. Kruskal Wallis test results according to title variable of mobbing and organizational conflict
perceptions and sub-dimensions of academicians (Continued)

Concept and . Rank Significant
Dimensions Title : Averange Xt i p Difference
Organizational ~ 1)Prof. Dr. 57 131.97 5.06 4 28 -
Conflict 2)Assoc. Prof. Dr. 41 113.77

3)Assist. Prof. Dr. 55 115.53

4)Lecturer 31 124.97

5)Res. Assist 51 104.22
Integrating 1)Prof. Dr. 57 140.62 15.17 4 00" 15

2)Assoc. Prof. Dr. 41 125.23
3)Assist. Prof. Dr. 55 110.11

4) Lecturer 31 122.84
5)Res. Assist 51 92.47
Compromising  1)Prof. Dr. 57 127.43  6.65 4 15 -

2)Assoc. Prof. Dr. 41 115.91
3)Assist. Prof. Dr. 55 125.41

4) Lecturer 31 123.82
5)Res. Assist 51 97.61
Dominating 1)Prof. Dr. 57 122.63  4.28 4 36 -

2)Assoc. Prof. Dr. 41 108.89
3)Assist. Prof. Dr. 55 106.47

4) Lecturer 31 131.47
5)Res. Assist 51 124.39
Avoiding 1)Prof. Dr. 57 11764 232 4 67 -

2)Assoc. Prof. Dr. 41 114.55
3)Assist. Prof. Dr. 55 120.96

4) Lecturer 31 104.08
5)Res. Assist 51 126.44
Obliging 1)Prof. Dr. 57 133.68 6.05 4 19 -

2)Assoc. Prof. Dr. 41 124.06
3)Assist. Prof. Dr. 55 108.85
4)Lecturer 31 116.95
5)Res. Assist 51 106.12

*p<0.05

According to Table 6, when the views of the academicians were investigated on mobbing are
related to attacks on the profession (X4 = 1.951; p>.05), attacks on social life (X?4) = 5.046; p>.05),
personal attacks (X%u) = 1.532; p>.05) no statistically significant difference was found according to the
title variable. According to the findings obtained from the research, the titles of the academicians do
not change their mobbing perceptions. There was no significant difference in the views of the
academicians on organizational conflict (X?4 = 5.068; p>.05). In the sub-dimensions of organizational
conflict such as integrating (X?4= = 15.178; p<.05), compromising (X%4)- 6.659; p<05), dominating
(X?w= 4.285; p>.05), avoiding (X%s= = 2.320; p>.05), and obliging (X?w= = 6.055; p>.05),
statistically significant difference was found only in the integrating dimension compared to the title
variable. A significant difference was found among the title Prof. Dr. (X=140.62) and Res. Assist.
(X=92.47).

The analyzes between another demographic variable of the research, seniority and mobbing
and organizational conflict and its sub-dimensions are given in Table 7. The answers received from
the academicians were grouped as “0-5”, “6-10” and “11-15”, “16-20” and “Res. Assist. “21 and
above”.
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Table 7. Kruskal Wallis test results according to seniority variable of mobbing and organizational conflict
perceptions and sub-dimensions of academicians

Concept and . Rank Significant
Dimerf)sions Seniorty " Average Xt df P Di%‘ference
Mobbing 1)0-5 28 131.86 11.91 4 01" 3-4
2)6-10 55 120.35
3)11-15 24 151.60
4)16-20 45 96.80
5)21+ 83 113.55
Attacks on 1)0-5 28 133.45 9.70 4 04" 3-2.5
Profession 2)6-10 55 120.88
3)11-15 24 145.75
4)16-20 45 98.59
5)21+ 83 113.38
Attacks on 1)0-5 28 126.66 13.57 4 .00" +
Social Life 2)6-10 55 112.37
3)11-15 24 155.27
4)16-20 45 99.44
5)21+ 83 118.09
Personal 1)0-5 28 117.91 12.39 4 01" +
Attacks 2)6-10 55 117.35
3)11-15 24 151.63
4)16-20 45 96.97
5)21+ 83 120.14
Organizational  1)0-5 28 119.98 5.20 4 .26 -

Conflict 2)6-10 55 103.97
3)11-15 24 105.19
4)16-20 45 129.71
5)21+ 83 123.98
Integrating 1)0-5 28 111.86 12.08 4 01" +
2)6-10 55 101.26
3)11-15 24 100.44
4)16-20 45 116.19
5)21+ 83 137.22
Compromising  1)0-5 28 121.45 5.00 4 .28 -
2)6-10 55 105.79
3)11-15 24 102.44
4)16-20 45 130.17
5)21+ 83 122.83
Dominating 1)0-5 28 126.79 1.16 4 .88 -
2)6-10 55 113.29
3)11-15 24 111.13
4)16-20 45 122.21
5)21+ 83 117.86
Avoiding 1)0-5 28 120.70 1.54 4 81 -
2)6-10 55 117.98
3)11-15 24 116.50
4)16-20 45 127.60
5)21+ 83 112.33
Obliging 1)0-5 28 100.61 6.20 4 18 -
2)6-10 55 106.95
3)11-15 24 112.44
4)16-20 45 129.69
5)21+ 83 126.46

*p<0.05

According to Table 7, when the the views of the academicians on mobbing related to attacks
on the profession (X%4 = 9.701; p<.05), attacks on social life (X?4 = 13.572; p<.05), personal attacks
(X?@ =12.399; p<.05) were investigated, a statistically significant difference was found according to
the variable of seniority. According to the findings obtained from the research, the seniority of the
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academicians affects their mobbing perceptions. Considering the findings of exposure to attacks on the
profession according to years of seniority, “11-15” (X=145.75), “16-20” (X=98.59) and ‘“21+”
(X=113, 38) found a significant difference between them. Considering the findings of exposure to
attacks on social life according to years of seniority, the results were “0-5” (X=126.66), “6-10"
(X=112.37), “11-15” (X= 155.27), “16-20” (X=99.44) and “21+” (X'=118.09). Considering the
findings of exposure to personal attacks according to years of seniority, the results were “0-5”
(X=117.91), “6-10” (X=117.35), “11-15” (X=151) .63), “16-20” (X=96.97) and “21+” (X=120.14).
However, no significant difference was found between them in post hoc analyzes. Academicians’
views on organizational conflict include integrating (X?s = 12.080; p<.05), compromising (X4 =
5.0005; p>05), dominating (X% = 1.160; p>.05) , avoiding (X%s) = 1.545; p>.05), obliging (X% =
6.204; p>.05) dimensions, statistically significant difference was found only in the integrating
dimension compared to the seniority variable.

The analyzes between the field of academicians, which is another demographic variable of the
research, and its sub-dimensions of mobbing and organizational conflict are given in Table 8. The
answers received from the academicians are grouped under 5 subtitles.

Table 8. The Kruskal Wallis test results according to the field variable of the mobbing and organizational
conflict perceptions and sub-dimensions of the academicians

Concept and Rank Significant
Dimensions Field n_ Average X? df p Difference
1)Educational 32 11911 .65 4 95 -
Sciences 49 118.71
Mobbing 2)Science 74 115.87

3)Health Science 71 117.09
4)Social Sciences 9  134.83
5)Fine Arts and

Sports Siences

1)Educational 32 118.72 .66 4 99 -
Attacks on Sciences 49 120.07
Profession 2) Science 74 118.05

3) Health Science 71 114.36
4) Social Sciences 9  132.50
5) Fine Arts and

Sports Siences

1)Educational 32 125.00 4.65 4 32 -
Sciences 49 115.07

Attacks on 2) Science 74 109.18

Social Life 3) Health Science 71 122.01

4) Social Sciences 9  149.94
5) Fine Arts and
Sports Siences

1)Educational 32 110.31 1.80 4 g7 -
Personal Sciences 49 115.98
Attacks 2) Science 74 115.72

3) Health Science 71 123.08
4) Social Sciences 9  135.00
5) Fine Arts and

Sports Siences
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Table 8. The Kruskal Wallis test results according to the field variable of the mobbing and organizational
conflict perceptions and sub-dimensions of the academicians (Continued)

Concept and Rank Significant

Dimensions Field n  Average X? df p Difference
1)Educational 32 10763 3.02 4 55 -
Sciences 49 11841

Organizational ~ 2) Science 74 112.07

Conflict 3) Health Science 71 128.54

4) Social Sciences 9  118.28
5)Fine Arts and
Sports Siences

1)Educational 32 111.19 1.14 4 88 -
Sciences 49 123.00
Integrating 2) Science 74 11949

3) Health Science 71 118.10
4) Social Sciences 9  101.94
5)Fine Arts and

Sports Siences

1)Educational 32 111.94 2.22 4 69 -
Sciences 49 11357
Compromising  2) Science 74 117.82

3) Health Science 71 126.34
4) Social Sciences 9  99.33
5)Fine Arts and

Sports Siences

1)Educational 32 10911 11.01 4 02" +
Sciences 49 102.60
Dominating 2) Science 74 111.30

3) Health Science 71 134.81
4) Social Sciences 9  155.94
5)Fine Arts and

Sports Siences

1)Educational 32 114.20 250 4 64 -
Sciences 49 130.24
Avoiding 2) Science 74 114.89

3) Health Science 71 113.04
4) Social Sciences 9  129.50
5)Fine Arts and

Sports Siences

1)Educational 32 106.03 2.05 4 72 -
Obliging Sciences 49 114.86
2) Science 74 117.95

3) Health Science 71 125.70
4) Social Sciences 9  117.33
5)Fine Arts and

Sports Siences

*p<0.05

According to Table 8, there was no statistically significant difference in the views of the
academicians on mobbing are related to attacks on the profession (X4 = ,669; p>.05), attacks on
social life (X%4) = 4.658; p>.05), attacks on individuals according to the field variable. When it comes
to academicians’ views on organizational conflict include integrating (X2(4) = 1.148; p>.05),
compromising (X%s = 2.228; p>05), dominating (X%s = 11.016; p<.05) , avoiding (X4 = 2,503;
p>.05), obliging (X?u4 = 2.054; p>.05) dimensions, a statistically significant difference was found only
in the dimension of dominating compared to the field variable.
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Investigation of Correlations Between Mobbing and Organizational Conflict Perceptions
and Sub-Dimensions of Academicians

The fourth sub-problem of the study was "Is there a statistically significant relationship
between the mobbing and organizational conflict perception levels of the academicians working at
universities?" The results of this fourth sub-problem are given in Table 9.

Table 9. Correlations between academicians' perceptions of mobbing and organizational conflict and 1ts sub-
dimensions (n=235)

Concepts and

. . 2 3 4 5 6 7 8 9 10
Dimensions

1)Mobbing 1

2)Attac.ks on the 97 1

profession

ﬁ)f,:ttacks on social 77 68" 1

4)Personal attacks 748 .65 .63 1

5)Organizational 12 12 05 09 1

Conflict

6)Integrating -130 -12 -.05 -11 657 1

7)Compromising -.06 -.06 -.01 -.05 78" 4T 1

8) Dominating -02  -05 -.01 .02 34 -.03 A7 1
9)Avoiding .00 .00 .05 .00 597 12 36 019 1
10)Obliging -14° -11 -09 -12 67 60 46T -015 317 1
*r<.0.05

“r<.0.01

When Table 9 is examined, the relationships between the basic concepts of the research and
their sub-dimensions are seen. There is no significant relationship between the concepts of mobbing
and Organizational Conflict, there is a low level negative relationship (r=-.122, p>.01). There is a low
significant negative relationship between Mobbing and Integrating (r=-.132, p<.05), a moderate
negative relationship with Mobbing and Compromising (r=-.062, p>.01), a low negative relationship
with Mobbing and Dominating (r=-.027, p> .01), a low positive relationship with Mobbing and
Avoiding (r=.008, p>.01), and a low significant relationship with Mobbing and Obliging (r=-.142,
p<.05) in a negative direction. There is a low negative relationship between Organizational Conflict
and Attacks on Profession (r=-.126, p>.01), a moderate relationship between Organizational Conflict
and Attacks on Social Life (r=-.050, p>.01), and a high level negative relationship between
Organizational Conflict and Personal Attacks (r=-.092, p>.01). There is a low negative relationship
between Integrating (r=.122, p>.01) and Attacks on Profession (r=-,122, p>.01), a moderate
relationship between Integrating and Attacks on Social Life (r=-.058, p>.01), and a low level negative
relationship between Integrating and Personal Attacks (r=- .118, p>.01). Compromising and Attacks
on Profession (r=-.062, p>.01) are moderately negatively correlated, Compromising and Attacks on
Social Life (r=-.017, p>.01) have a low negative relationship, and Compromising and Personal Attacks
(r=-.052, p>.01) are moderately negatively correlated. There is a moderate relationship between
Dominating and Attacks on Profession (r=-.053, p>.01), a low level relationship between Dominating
and Attacks on Social Life (r=-.012, p>.01), and a low level relationship between Dominating and
Personal Attacks (r= 0.24, p>.01) in the positive direction. There is a low positive relationship
between Avoiding and Attacks on Profession (r=.001, p>.01), moderate positive relationship between
Avoiding and Attacks on Social Life (r=.055, p>.01), and low level positive relationship between
Avoiding and Personal Attacks (r=.003 , p>.01). There is a low level significant relationship between
Compromising and Attacks on Profession (r=-.117, p<.05), a high level relationship between
Compromising and Attacks on Social Life (r=-.095 p>.01), and a low level negative relationship
between Compromising and Personal Attacks (r= -.128, p>.01). In general, it has been observed that
there are negative relationships between mobbing and organizational conflict concepts and sub-
dimensions. These relationships are high, low and moderate, and no significant relationship was found
in general.
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Discussion, Conclusion and Suggestions

It has been determined that there is a low level of negative relationship between mobbing and
organizational conflict. In this case, we can interpret that as mobbing increases, there will be a
decrease in conflicts within the organization. Mobbing victims may not want to have a say, make
comments and contribute to any issue within the organization, as they will be suppressed within the
organization on every issue. In this case, it even prevents the victim from engaging in conflict. In the
results of the relationship analysis of mobbing and organizational conflict sub-dimensions, there were
no significant differences in the level of relationship, but negative relationships were observed. For
example, it has been determined that there is a negative relationship between mobbing and integrating,
compromising, dominating and obliging, while there is only a positive relationship between mobbing
and avoiding. In this case, it can be interpreted as the result of mobbing victims staying away from
conflict environments within the organization. A negative relationship was found between
organizational conflict and attacks on the profession, attacks on social life and personal attacks. A
positive relationship was found between avoiding and attacks on the profession, attacks on social life
and attacks on social life. In this case, it shows that mobbing victims prefer the avoiding sub-
dimension. Asunakutlu and Safran (2006) found in their study that as mobbing practices increased,
they chose ways in which both conflicting parties would be negatively affected. Zapf (1999) found in
his research that mobbing victims stay away from intra-organizational conflicts. Researches and
findings show that mobbing victims experience; stress, anxiety, neurotic disorders, etc. These
situations can cause them to stay away from the conflicts that occur within the organization.

According to the results of the research, it is seen that the middle age group mostly chooses
the integrating dimension of organizational conflict. This shows that after a certain age, while the
academicians resolve the conflicts, they try to produce solutions that will satisfy both sides.
Accordingly, a mentoring program can be applied to academicians aged 30 and under, in this program,
it can be tried to be supported with in-service trainings where the perception of us rather than me is
more important. In order to reduce mobbing in the organizational environment, managers; a
conciliatory, integrative and sharing organizational climate and culture can be created. As a result of
the research, it was determined that as the experience and seniority increased, the academicians
preferred the integrating sub-dimension more. This shows that at the beginning of the profession,
people are more ambitious and self-centered, and in the later years of the profession, it can be said that
they try to unite at a common point. Conflicts occurring in organizations should not be expected to
produce only negative results. Conflicts sometimes contribute to the increase of creativity and the
emergence of many innovations for the organization. Conflicts should be followed within the
organization, and if the results are negative, then appropriate organizational conflict management
methods should be selected and implemented quickly. Among these solutions, instant solutions should
not be aimed only to save the day, but the permanence and continuity of the organization should be
supported with permanent solutions.

In the study, it was determined that gender did not cause any change in mobbing and
organizational conflict perceptions. According to the findings, it was determined that male and female
were in close perception levels with each other. Niedl (1996) found in his study that females are
exposed to mobbing more than men. Kovacic et al. (2017), Tin, et al. (2014), Karcioglu and Celik
(2012), in their study, found that gender did not make any differentiation on mobbing acts. Oztas and
Akin (2009), Carik¢1 and Celikkol (2009) found in their studies that gender does not cause a
differentiation on organizational conflict. It can be said that the reason for this situation may be due to
the fact that there is no gender discrimination among the academicians working at the university, and
the workload is distributed equally between male and female academicians.

The marital status variable did not make any difference between the concept of mobbing and
its sub-dimensions. In the integrating dimension, which is a sub-dimension of organizational conflict,
it has been determined that people whose marital status is married make more concessions.
Hacicaferoglu (2013) found in his research that there is no relationship between marital status and
mobbing. Otrar and Ovii (2007) also found that there is a relationship between marital status and
organizational conflict. It has been determined that married teachers apply dominating style more than
single teachers. Arslantas and Ozkan (2015) found in their study that there was no significant
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difference between marital status and organizational conflict. When we look at these results, the
academicians’ sense of responsibility given by their family structure or the responsibility of being a
parent and being more temperate, etc. They may have chosen to integrate more due to circumstances.

The age variable did not make any difference between the concept of mobbing and its sub-
dimensions. A difference was found in the integrating dimension, which is the sub-dimension of
organizational conflict. It has been determined that the academicians aged between 40+ and 30-39
prefer integrating more. Ko¢ and Bulut (2009) found that teachers under the age of 25 were more
exposed to mobbing. Salman and Yalgindag (2017), on the other hand, found that mobbing is mostly
applied to people between the ages of 29-34. Aslan (2004) found in his study that organizational
conflict is less common among people aged 40 and over because; says that these people are more
accommodating. Lee and Rogan (1991) found in their study that people avoid conflict less as they get
older. Deniz and Colak (2008) found in their study that managers aged 40 and over use coercive power
more. According to the results of the research, no relationship was found between the age of the
academicians and their exposure to mobbing. In this case, it shows that age in the university does not
affect the attitudes and attitudes of the academicians towards each other. It can be concluded that the
level of understanding and welfare of the academicians in the environment they are in is high. It has
been determined that academicians between the ages of 40+ and 30-39 also choose to integrate in
organizational conflict. This situation shows that it can be concluded that the university can develop
rapidly, be open to innovations and that there is no organizational conflict situation that will prevent
creativity. Because the priority for the academicians is the perception of us, not me.

No difference was found between the title variable mobbing and its sub-dimensions. A
difference was found in the integration dimension, which is the sub-dimension of organizational
conflict. It was determined that the lecturers with the titles of Prof. Dr. and Res. Assist. mostly
preferred the integration sub-dimension. Giiven, et al. (2018) stated in their study that the
academicians who hold the title of Prof. Dr. most are victims of mobbing, and the reason for this may
be the problems they experience in terms of management. Gordon and Darkenwald (1971) found in
their study that with the increase in title and professionalization, the conflicts occurring within the
organization decreased. The fact that there is no relationship between the title and mobbing of the
academicians shows that everyone continues to work in the organization under equal conditions. This
can prove that the respect people show to each other in universities is at high levels. Integration, which
is a sub-dimension of organizational conflict, can be seen as the reason for choosing Prof. Dr. most as
years of experience and maturity brought by age. The reason for the choice of Res. Assist. may be that
the people who step into the new profession have less professional ambitions, think less self-interested
or do not want to stand out in the organizations they have just started.

A significant difference was found between the seniority variable mobbing concept and its
sub-dimensions. The seniority of the academicians exposed to the attacks against the profession, it has
been determined that they are 11-15, 16-20 and 21+. It has been determined that there are significant
differences in the integrating dimension between organizational conflict and its sub-dimensions. Tepe,
et al. (2020) found in their study that academicians who have just started their profession are exposed
to more mobbing. Oztiirk (2019) found in his study that academicians with less seniority are exposed
to more mobbing. Yurdunkulu and Oktay (2020) also found that teachers with less than 9 years of
seniority use the consensus strategy more. Karatag (2007), in her study, found that teachers with a
seniority of 16-20 years preferred integrating more, and teachers with a seniority of 21 years and more
used the consensus strategy more. The lack of seniority of the academicians, their reluctance to
defend themselves in the organization, the anxiety of the future, the fear of being unemployed, the fear
of not being able to adapt to a new order, etc. These reasons may cause them to remain silent against
the mobbing.

There was no significant difference between the field variable and mobbing. A significant
difference was observed in the field variable and organizational conflict dominating sub-dimension. It
can be interpreted that the field variable is not related to the mobbing exposure of the academicians.
Ayan and Sahbudak (2012) found in their study that research assistants working at the medical faculty
were exposed to more mobbing. Cayvarli and Sahin (2015) found in their study that academicians
working in the faculty of nursing were more exposed to mobbing. Senerkal (2014) found in his study
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that mobbing is mostly used in engineering faculties. As it is seen, it would not be correct to say that
mobbing is mostly applied to a single faculty among universities. This situation differed in each
university.

Suggestions

. The research was conducted with the academicians working in any university in the
Aegean Region. In other structures that can be built, a different region can be selected
as the universe and run comparatively.

. The research was carried out to cover a state university. In other studies, private
universities can also be selected as the universe.
o The research was carried out with all the academicians working at the university. In

the integrating dimension, the interests of the professors and research assistants were
determined. In another study, the study can be supported by conducting a research on
only professors or only research assistants.

. Quantitative research method was used in the research. Another study can contribute
to the literature by examining the study in different dimensions by applying qualitative
research methods. When the results of the analysis were examined, a negative
relationship was found between mobbing and organizational conflict. This situation
shows that mobbing victims are suppressed so much that they cannot participate in the
phenomenon of conflict within the organization. Development and change cannot be
expected in these organizational environments. In this case, mobbing victimization can
be solved quickly with the help of organization managers. The mobbing phenomenon
can be prevented by informing the victims about their legal rights.
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Anahtar Kelimeler

Bu arastirmada {iniversitelerde gérev yapan dgretim elemanlarinin, mobbing ve
orgiitsel catisma algi diizeyleri arasindaki iligkinin tespit edilmesi amaglanmistir.
Aragtirmada nicel aragtirma yontemlerinden iligkisel tarama modeli
kullanilmigtir.  Aragtirmanin ~ evrenini, Ege Bolgesindeki bir iiniversite
olusturmustur. Arastirmanin 6rneklemini 235 6gretim elemani olusturmaktadir.
Aragtirmada veri toplama araci olarak: “Kisisel Bilgi Formu”, Ehi (2011)
tarafindan gelistirilen “Akademisyenlere Yonelik Mobbing Olgegi” ile Rahim
(1983) tarafindan gelistirilen Orgiitsel Catisma Olgegi kullamilmistir. Yapilan
aragtirma da elde edilen verilere bakilarak frekans analizleri, tanimlayici
analizler, bagimsiz 6rneklem Mann Whitney U testi ve tek yonlii varyans analizi
Kruskall Wallis Analiz kullanilmistir. Cikan bulgularda gruplar arasi farkin
hangi gruplardan oldugunu bulmak i¢in Post-Hoc (Tamhane’s T2) istatistigi
kullanilmistir. Olgeklerin boyutlar1 arasinda anlamli bir iliski olup olmadiginin
saptanmasi i¢in de non parametrik testler de kullanilan Pearson Korelasyon
analizi yapilmistir. Arastirma sonuglarina gore; dgretim elemanlarinin mobbing
diizeylerinin, en yiiksek puan ortalamasi, meslege yonelik saldirilar sonrasin da
ise bunu sosyal yasama yénelik saldirilar takip etmektedir. Orgiitsel catisma
algilarinin ise en yiiksek puan ortalamasi, biitiinlestirme boyutunda ¢ikmistir. En
diisiik puan ortalamasi ise hitkmetme boyutunda ¢ikmistir. Cinsiyet degiskenine
gbre mobbing ve Orgiitsel ¢atisma kavramlari arasinda anlamli bir iligki yoktur.
Cocuk sahibi olma ve mobbing arasinda sahsa yonelik saldirilar boyutunda
anlaml bir fark bulunmustur. Kidem degiskeni ve mobbingin tiim alt boyutlar
arasinda bir iligki tespit edilmistir. Mobbing ve orgiitsel ¢atisma kavramlan ve alt
boyutlar1 arasinda negatif yonde iligkiler oldugu goriilmistir. Bu sonuglara
bakildiginda mobbing arttik¢a kisilerin orgiitsel ¢atigma ortamindan kagindiklart
goriilmiigtiir. Mobbing ve oOrgiitsel catisma ortaminin diizeltilmesi igin;
mentorluk, hizmet i¢i egitimler, arastirmanin farkli {iniversiteler de yapilmasi,
yeni 6lgekler gelistirilmesi gibi dneriler sunulmustur.

Mobbing

Orgiitsel Catisma
Yiiksekogretim

Ogretim Eleman1

Makale Hakkinda

Gonderim Tarihi: 12.09.2022
Kabul Tarihi: 12.12.2022
E-Yayin Tarihi: 31.12.2022

! Aydin Adnan Menderes Universitesi, Egitim Fakiiltesi, Egitim Yonetimi Anabilim Dali, Tiirkiye, humeyraausta@hotmail.com,

https://orcid.org/0000-0003-3994-2647

2 Dr. Opr. Uyesi, Aydin Adnan Menderes Universitesi, Egitim Fakiiltesi, Egitim Yénetimi Anabilim Dali, Tiirkiye,

mehmet.ulutas@adu.edu.tr, https://orcid.org/0000-0002-6539-2039

324


mailto:humeyraausta@hotmail.com
mailto:mehmet.ulutas@adu.edu.tr
https://orcid.org/0000-0002-6539-2039

Egitim Kuram ve Uygulama Arastirmalar: Dergisi 2022, Cilt 8, Say1 3, 324-342 Hiimeyra USTA, Mehmet ULUTAS

Giris

Sosyal birer varlik olan insanlar, belirli amaglar1 gergeklestirebilmek i¢in ortak bir gayede bir
arada bulunurlar. Bu bir arada bulunduklar1 topluluklara da orgiit denilmektedir. Sosyal birer varlik
olan insanlarin i¢inde bulundugu bu orgiitlerde bazen sorunlar meydana gelebilmekte ve bu sorunlar
da ¢oziime ulastirilamadiginda, Orgiitteki isleyislerde aksakliklara ve hatta oOrgiitiin varliginin son
bulmasina neden olabilmektedir. Orgiitsel davramis altinda baktigimizda, mobbing ve orgiitsel
catigmalar da bu sorunlar arasinda yer alabilmektedir. Mobbing (psikolojik siddet), 19. yy ’da diinyada
ilk kez Leymann, Tiirkiye’de ise Tinaz (2011) ve Cobanoglu (2005) tarafindan arastirilmaya ve ¢oziim
onerileri gelistirilmeye calisilmigtir. Mobbing ve orgiitsel catigma kiiresel birer olgu olduklar igin
yillardir arastirilmakta ve ¢oziim yollar1 aranmaktadir. Mobbingin &rgiit icinde devam etmesi,
calisanlar1 hem psikolojik hem de fizyolojik olarak etkilemekte ve semptomlar gosterebilmektedir. Bu
etkilenmeler sadece kisiyi degil kisinin ¢evresinde bulunan herkesi etkileyebilmektedir. Kisi mobbinge
ugradigim1 veya gevresinde mobbinge ugrayan kigiler oldugunu hissettiginde, bu durumla basa
cikabilecegini ve yasal haklarinin oldugunu unutmamalidir. Bir diger kavram olan orgiitsel ¢atisma
ise; oOrgiit icinde meydana gelen anlagsmazliklari, karsitliklar1 ve uyumsuzluklar: ifade etmektedir. Bu
karsitlik, anlagsmazlik ve uyumsuzluk kimi zaman; bireyler, gruplar ve drgiitler arasinda kimi zaman da
kisinin, kendiyle ¢atisma yasamasiyla olabilmektedir. Orgiit icinde ¢atismaya neden olacak durumlar
ise kisilerin; diisiince, amag, algilama, bakis agis1 vb. birgok agidan farklilik gostermeleridir. Burada
yonetici yapmasi gereken sorumluluklar {istlenerek, ¢atisma ¢oziim yollarin1 kullanarak ¢atismaya son
vermelidir. Universiteler, bilimin 15131nda egitim-6gretim veren kurumlardir. Bu kurumlarda gelecek
nesiller yetistirilmekte bu da tilkelerin kalkinmalar1 ve ¢agdas tilkeler seviyesine gelmeleri i¢in dnem
arz etmektedir. Bu kadar 6nemli birer orgiit olan {iniversitelerde de mobbing ve oOrgiitsel catisma
yasanabilmektedir. Bu arastirmada 6gretim elemanlarinin mobbing ve orgiitsel ¢atisma algi diizeyleri
saptanmak istenmistir

Mobbing

Mobbing kavrami, sosyal bilimlerin gelismesiyle daha ¢ok insan yasamina girmektedir
(Ertiirk, 2003). Latince bir kelime olan “mobile vulgus” tan tiiretilmistir. “Mobile vulgus”; siddete
yonelmis topluluk ve kararsiz kalabalik vb. anlamlar tasimaktadir (Cobanoglu, 2005: 13). Ingilizce
mobbing kavrami, “mob” kokiinden gelmektedir. Ingilizce olarak bu kavrama bakildiginda; mesru
olmayan gruplarin uyguladigi siddet veya “cete” anlamina gelmektedir (Kok, 2006: 435).

Mobbing, karsidaki kisiye belirli bir siire yapilan; fiziksel ve psikolojik taciz, kii¢iik gorme,
lakap takma, yasam alanina izinsiz girme vb. kisinin rahatsiz olabilecegi durum ve eylemlerde
bulunmaktir (Harthill, 2008). Tiirk Dil Kurumundaki (TDK) tanimima bakacak olursak “mobbing”
bezdiri yani; sosyal yasamda belirlenen bir sahsa, psikolojik siddet uygulanarak sahsin; toplumdan
dislanmasi, yildirilmasi, gdzden diisiiriilmesi ve sahsin huzursuz olmasina yol agmaktir (TDK, 2020).
Bir fiil olarak mobbing sozciigli, kusatma, takim olarak saldirma, rahatsizlik ve sikinti verme
anlamlarina gelmektedir (Kok, 2006). ABD 2014 Ulusal Anket Raporuna gére mobbing: tekrar eden
tehlikeli durumlar, asagilanma, is yerinde psikolojik istismar uygulanmasi, gézdagi verme ve sozlii
taciz gibi ifadelerle tanimlanmistir (Arnej¢ic, 2016). 19.yiizyilda biyologlar ilk kez mobbingi, kuslarin
yuvalarin1 korumak i¢in saldirganin etrafinda ugarken yaptiklar1 eylemlerini tasvir etmek amaciyla
kullanmiglardir (Tmaz, 2011). Lorenz 1960’11 yillarda mobbingi kiiciik bir hayvan grubunun onlardan
daha giiglii ve yalmiz bir hayvana grupca saldirarak uzaklastirmasi ya da ayni yuva da bulunan
kuslarin, yuvadaki en zayif kusu dislamalari, onu yiyecek ve sudan mahrum birakarak en sonunda da
fiziksel olarak saldirarak dldiirmeleri veya yuvanin digina atmalari olarak tanimlamistir (Lorenz, 1966:

23).

Giliniimiizde bu kavram, igyerlerinde ¢alisanlar arasindaki duygusal saldir1 davranislarini ifade
etmede kullanilmaktadir. Bir bagka ifade ile bir orgiitte galisanlarin birbirlerine karsi1 sergiledikleri
olumsuz tutum ve davraniglari ifade etmede kullanilmaktadir. Kigi hakkinda dedikodu g¢ikarmak,
kisiyle alay etmek, onu diglamak ve yalniz birakmak, bu davranis tiirlerine verilebilecek ornekler
arasinda yer almaktadir (Ertiirk, 2003). Yildirma (hemen hemen her giin ve en az alt1 ay), uygulanan
diismanca ve etik olmayan bir iletisim tarzi olarak tanimlanmaktadir (Sonmez ve Cemaloglu, 2018).
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Orgiitsel Catisma

Insanlarin toplum icinde yasamlarmi devam ettirebilmeleri icin belirli bir diizen icin de gii¢
birligi yaparak yasamlarim1 devam ettirmeleri gerekmektedir (Toytok ve Agikgdz, 2013). Bu sebepten
dolay1 insanlar belirledikleri hedeflere ulasabilmek igin orgiitlere girerler veyahut da yeni orgiitler
kurarlar. Bu orgiitlerin de mevcudiyetlerini siirdiirebilmeleri ve isleyislerinde herhangi bir aksaklik
yasanmamas! igin yoneticilere ihtiya¢ duyarlar. Orgiitin mevcudiyetini ve isleyisini saglamakla
gorevli olan yoneticiler ayn1 zamanda orgiit icinde meydana gelen kiiciik veya biiylik ¢apta birgok
problemle basa ¢ikmaya cahsirlar. Orgiit icinde meydana gelen problemlerden biri de orgiitsel
catigmadir (Aksu, 2003). Catisma kelime anlami olarak; kisiler arasi uyusmazlik, slikunetsizlik,
tutarsizlik ve uzlagsmazlik anlamina gelmektedir. Bu meydana gelen sorunlar zaman zaman; kisilerin
kendisiyle, kisiler arasi, gruplar aras1 ve orgiitler arasinda ¢ikabilmektedir (Ataman, 2001).

Elton Mayo catismayi; hainlik, diismanlik ve sosyal becerilerin eksikligi olarak tanimlamistir.
Bennis ve arkadaslari ise catismayi; zorbalik, anti hiimanistlik, yikim, bagnazlik, ¢ag disilik,
medeniyet seviyesindeki algalis ve akil dist davranig olarak tanimlarlarken ayni zamanda da
yaraticiligi, gelisimi, akilcilig1 da ifade ettigini sdylemislerdir (Can, 2005).

Orgiit icinde meydana gelen ¢atismalar; fikir ayriliklari, kiiltiir farkliliklari, algi farkliliklart
vb. birgok nedenden Gtiirii meydana gelebilmektedir (Tokat, 1999). Burada 6nemli olan &rgiit i¢inde
meydana gelen catigmalara yoneticilerin nasil tepki verdigidir. YOnetici catismay1 yonetirken;
catigmay1 goz ardi etmemelidir, catigmaya 6nem vermeli ve hangi ¢catigma yonetim yolunu kullanarak
catismaya son verecegini belirlemelidir. Yonetici bu yolu belirlerken orgiitiin yararlar1 dogrultusunda
ve en hizli sekilde ¢atismay1 sonuglandirmaya ¢alismalidir (Ertiirk, 1994).

Arastirmanin Amaci ve Onemi

Insanlar, gecmisten giiniimiize sosyal bir cevrenin iginde yer almaktadirlar. Bu sosyal gevrenin
icinde de bazen sorunlar meydana gelebilmektedir. Bu sorunlarin i¢inde, mobbing ve orgiitsel ¢atisma
da yer almaktadir. Yapilan arastirmalar sonucunda 6gretim elemanlarinin mobbing ve orgiitsel ¢catisma
alg1 diizeyleri arasindaki iligkiyi ele alan arastirma bulunamamustir. Sosyal bilimlerde hem mobbingin
hem de orgiitsel ¢atismanin son derece dnem arz ettigi bilinmektedir. Orgiitlerde mobbing ve rgiitsel
catigma daha ortaya ¢ikmadan onlemler alinmali, ortaya ¢iktigi vakitte ise ¢oziilmeye ¢aligilmalidir.
Mobbing ve orgiitsel catisma Orgiit icinde gérmemezlikten gelinirse, ¢aligma ortaminda kaosa neden
olabilmekte hatta orgiitiin devamliligini ve kalicihigini olumsuz etkilemektedir. Iste bu kadar 6nemli
olan iki konunun iliskisinin iiniversiteler de gorev yapmakta olan 6gretim elemanlarin {izerinde
incelenmemesi eksiklik olarak goriilmiis olup bu arastirma sonucunda bu eksikligin literatiire
kazandirilmasi amaclanmistir. Mobbing ve Orgiitsel ¢atisma ayni zamanda birbirlerini de kapsayan
konular oldugu i¢in arastirmada amag olarak; 6gretim elemanlarinin mobbing ve orgiitsel catigsma algi
diizeylerini ortaya koymak istenmistir. Bu amag¢ dogrultusunda asagidaki alt problemler
olusturulmusgtur:

1. Ogretim elemanlar;, mobbing ve orgiitsel catisma ile ilgili alg1 diizeyleri ne
diizeydedir?
2. Ogretim elemanlarinin mobbinge ve drgiitsel catisima algilar1 demografik 6zelliklerine

(cinsiyet, medeni durum, ¢ocuk sahibi olup olmama, yas, unvan, kidem ve alan) gore
farklilagmakta midir?

3. Ogretim elemanlarinin, mobbing ve orgiitsel catisma algi diizeyleri arasinda
istatistiksel olarak anlamli bir iligki var midir?

Yontem
Arastirmanin Modeli

Bu arastirma nicel arastirma yontemlerinden iliskisel tarama modelinde tasarlanmistir. Tarama
modeli, sosyal bilimlerde yaygin bir sekilde kullanilmaktadir. Bu model genis gruplar iizerinde yapilan
arastirmalarda kisilerin bir olay, olgu veya tutumla ilgili goriislerinin alinmasinda kullanilmaktadir
(Karakaya, 2012). Bu model ge¢cmiste veya gilinlimiiz de var olan olay, olgu ve tutumlarin oldugu
sekliyle belirlenmesini saglar (Karasar, 2009). Eldeki aragtirmada Ege Bolgesinde ki bir bolgede gorev
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yapan oOgretim elemanlarmin mobbing ve Orgiitsel c¢atisma algi diizeyleri arasindaki iliskiyi
incelenecegi icin iligkisel tarama modelindedir.

Evren ve Orneklem

Aragtirmanin ¢aligma evrenini Ege Boélgesinde yer alan bir {iniversitede gorev yapan 1206
ogretim elemam olusturmaktadir (http://www.yok.gov.tr, 01.10.2020). Ogretim elemanlarmin,
demografik 6zelliklerinin belirlenmesi amaciyla kisisel bilgi formu kullanilmistir. Bu form ile 6gretim
elemanlarinin; cinsiyeti, medeni durumu, ¢ocuk sahibi olup olmadigi, yasi, unvani, kidem yili ve
alanlarin saptanmistir. Kisisel bilgi formu arastirmaci tarafindan olusturulmustur.

Arastirmanin  evrenine YOK Akademik Arama Sistemi’nden toplanan e-postalarla ve
iniversitenin akademik bilgi sisteminden ulasilmaya calisilmigtir. Bu nedenle de bir orneklem
olusturma ¢aligmasi yapilmamugtir.

Veri Toplama Araclart

Bu aragtirmada mobbbing ve orgiitsel ¢atisma alg1 diizeylerinin belirlenebilmesi i¢in iki farkl
Olgek kullanilmigtir. Arasgtirmada veri toplama araci olarak: “Kisisel Bilgi Formu”, Ehi (2011)
tarafindan gelistirilen “Psikolojik Siddet Olgegi” ile Rahim (1983) tarafindan gelistirilen “Orgiitsel
Catisma Olgegi” kullanilmustir.

Yapilan aragtirma da ogretim elemanlarmin mobbing diizeylerini belirlemek amaciyla
“Psikolojik Siddet Olcegi” kullanilmistir. Arastirmada kullanilan 6lgek, Ehi (2011) tarafindan
gelistirilmistir. Arastirmanin evrenini 500 6gretmen olusturmaktadir. Evrende 206 kisiye ulasilarak bu
6lcegin gecerliligi ve giivenirliligi incelenmistir. Arastirmaci 6lgcek formu icin KMO degerini .80,
Bartlett testi sonucunu 3,937 (p=0.00) bulmustur. Olgekteki .80° lik KMO degeri onerilen KMO
degerinden yiiksektir. Bu ylizden olgek faktor analizi yapilmaya uygun goriilmiistiir. Yapilan faktor
analizi sonuglarina gore: meslege yonelik saldilar da.49 ile .74arasinda, sosyal yasama yonelik
saldirilar da.54-.75 arasinda ve sahsa yonelik saldirilar da .52-.85 arasinda oldugu saptanmistir (Ehi,
2011: 58-62). Yapilan giivenirlilik analizi sonucuna gore; Cronbacs Alpha degeri ,970 bulunarak
Olcegin giivenilir oldugu saptanmistir. Toplamda 34 maddeden olusan bu olgek {i¢ alt boyuttan
olugsmaktadir. Bu boyutlar; meslege, sosyal yasama ve sahsa yonelik saldirilardir. Meslege yonelik
saldilar ilk 16 madde de sosyal yasama yonelik saldirilar 17.- 22. maddeler arasinda ve sahsa yonelik
saldirilar da 23.-34. maddeler arasinda incelenmistir. Olgegin Cronbach Alpha degeri ,97 bulunarak,
giivenilir oldugu saptanmastir.

Ogretim elemanlarmin orgiitsel gatisma alg1 diizeylerini belirlemek amaciyla da “Orgiitsel
Catisma Olgegi” kullamlmstir. Arastirma da kullanilan dlgek ROCI-II olarak da adlandirilan Rahim
(1983) tarafindan gelistirilen ve Tiirkge uyarlamas1 Niederauer (2006) tarafindan yapilmistir. Olgek
toplamda 28 sorudan ve 5 boyuttan olusmaktadir. Ilk 7 soru biitiinlestirme, 8.-13. Maddeler 6diin
verme, 14- 18. Maddeler hiikmetme, 21.- 24. Maddeler kacinma, 25.-28. maddeler uzlagma
boyutlarindan olusmaktadir. Orgiitsel Catisma Olgegindeki sorular 5°1i Likert 6lcegindeki maddeler;
1-Kesinlikle Katilmiyorum, 2-Katilmiyorum, 3-Kararsizim, 4-Katiliyorum, 5-Kesinlikle Katiliyorum
seklinde yanitlanmaktadir. Olgegin Cronbach Alfa degeri: 0,913’tiir ve dlgek yiiksek derecede
giivenilirdir (Ozdamar, 1997: 492). Yapilan giivenirlilik analizi sonucuna gore; Cronbacs Alpha degeri
,88 bulunarak 6l¢egin giivenilir oldugu saptanmustir.

Verilerin Toplanmast

Caligmanin veri toplanmas1 asamasi, Diinya genelinde meydana gelen Covid-19 siireciyle ayni
doneme denk gelmistir. Bu donemde bircok alanda kisitlamalara gidilmis ve bu kisitlamalardan
iiniversiteler de etkilenmistir. Universitelerde egitime ara verilmis daha sonra online olarak egitim
devam ettirilmistir. Kisitlamalarin meydana gelmesi birgok iznin ge¢ alinmasina ve bunun sonucunda
da o6lceklerin dagitilmasinda gecikmelere neden olmustur. Olgekler online olarak, Ege Bolgesinde
herhangi bir iiniversitede gorev yapmakta olan Ogretim elemanlarinin maillerine gonderilmistir.
Ogretim elemanlarina ilk seferde gonderilen maillerle, istenen sayilara ulasilamadig: icin birden gok
hatirlatma maili génderilmis ve 235 kisiye ulagilmigtir.

327



Egitim Kuram ve Uygulama Arastirmalar: Dergisi 2022, Cilt 8, Say1 3, 324-342 Hiimeyra USTA, Mehmet ULUTAS

Verilerin Analizi

Verilerin analizinde bir yazilim paketi kullanilmistir. Kisisel bilgi formuyla ornekleme
katilanlarin tanimlayici istatistiklerinin belirlenebilmesi igin frekans ve ylizdelik dagilimlari
hesaplanmis ve bulgular kisminda bunlara yer verilmistir. Verilerin normallik testleri yapilarak,
parametrik testler veya nonparametrik testlerden hangilerinin uygulanilacagina karar verilmistir.
Normal dagilim i¢in siklikla kullanilan Kolmogorov-Smirnov ve Shapiro Wilks testleri 6rneklem
sayisina ve yapisina fazla duyarli oldugu i¢in yaniltict sonuglar verebilmektedir (Kalayci, 2010).
Carpiklik ve basiklik degerlerine bakilmasi normal dagilimi belirlemek i¢in alan yazinda uygun
gorillen yontemlerden birisidir. Olgeklerin tiim alt boyutlarinin kendi igindeki ¢arpiklik ve
basikliklarindan yola c¢ikarak normal dagilim gostermedigi sOylenebilir. Verilerin carpiklik
katsayilarmin kendi standart hatalarina boliinmesiyle ortaya ¢ikan sonug-1.96 ile +1,96 arasinda ise
veriler normal dagilim gostermis demektir. Bundan farkli bir sonuca ulasilirsa verilerin normal
dagilim gostermedigi sonucuna varilir (Can, 2016). Arastirmada yapilan istatistik analizlerinde
anlamlilik diizeyi p<.05 olarak kabul edilmistir

Yapilan arastirma da elde edilen verilere bakilarak frekans analizleri, tanimlayici analizler,
bagimsiz orneklem Mann Whitney U testi ve tek yonlii varyans analizi Kruskall Wallis Analiz
kullanilmigtir. Cikan bulgularda gruplar arasi farkin hangi gruplardan oldugunu bulmak i¢in Post-Hoc
(Tamhane’s T2) istatistigi kullamlmustir. Olgeklerin boyutlar1 arasinda anlamli bir iliski olup
olmadiginin saptanmasi i¢in de non-parametrik testler de kullanilan Pearson Korelasyon analizi
yapilmistir.

Bulgular

Arastirmanin bu boliimiinde bulgulara yer verilmistir. Bulgular alt problemlerin sirasinda
verilmeye calisilmistir.

) Mobbing, Orgiitsel Catisma ve Alt Boyutlarina Iliskin Temel Istatistik Degerlerinin
Incelenmesi

Tablo 1. Mobbing, Orgiitsel Catisma ve Alt Boyutlarina iliskin Temel istatistikler

Kavramlar ve Boyutlar n e Ss Skevyngss h Ku rt.OS.iS
Istatistik Istatistik
Mobbing 235 144 64 256 .15 746 31
Meslege yonelik saldirilar 235 162 .77 1.91 A5 3.71 31
SS;Zillayrasama yonelik 235 140 .77 271 .15 740 31
Sahsa yonelik saldirilar 235 122 .50 379 .15 1750 .31
Orgiitsel Catiyma 235 340 47 791 15 321 .31
Biitlinlegtirme 235 419 .71 -1.31 .15 364 31
Odiin verme 235 336 .68 -45 15 112 31
Hiikmetme 235 262 .72 41 15 05 31
Kaginma 235 3.07 .88 -24 15 -33 31
Uzlagma 235 392 .68 -68 .15 156 .31

*1.00-1.79 = Cok Diisiik; 1.80-2.59 = Diisiik; 2.60-3.39 = Orta; 3.40-4.19 = Yiiksek; 4.20-5.00 = Cok Yiiksek

Tablo 1°deki degerler incelendiginde Orgiitsel Catismanin (X'= 3.40, Ss= .47), Mobbinge
(X"=1.44 Ss= .64) gore daha yiiksek diizeyde algilandig1 saptanmistir. Skewness-Kurtosis degerleri
kavramlarin normal bir dagilim da olmadigini gostermektedir. Orgiitsel Catismanin, Biitiinlestirme
(X"=4.19, Ss=.71) ve Uzlasma (X =3.92, Ss= .687) boyutlarina iliskin degerlerin daha yiiksek diizeyde
algilandig1 saptanmustir.

Mobbing ve Orgiitsel Catisma Alt Boyutlarina Iliskin Tanimlayict Bulgularin Incelenmesi

Arastirmanin demografik degiskeni olan cinsiyet ile mobbing ve oOrgiitsel catisma ile alt
boyutlar1 arasindaki analizlere Tablo 2°de yer verilmistir. Ogretim elemanlarindan alian cevaplar
“kadin” ve “erkek” olarak gruplandirilmistir.
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Tablo 2. Ogretim Elemanlarinin Mobbing ve Orgiitsel Catigma Algilar1 ve Alt Boyutlarimin Cinsiyet
Degiskenine Gére Mann-Whitney U Testi Sonuglari

Kavram ve Cinsiyet n Sira Sira U 7 0
boyutlar Ortalamasi  Toplam
Mobbing 1)Kadin 113 116.35 13147.00 6706.000 -.360 .719
2)Erkek 122 119.53 14583.00
Meslege Yonelik  1)Kadin =~ 113 177.32 13257.00 6816.000 -.149  .882
Saldirilar 2)Erkek 122 118.63 14473.00
Sosyal Yasama )Kadin 113 111.50 1260.00 6159.000 -1.538 .124

Yonelik Saldirilar ~ 2)Erkek 122 124.02  15130.00

Sahsa Yonelik )Kadin 113 116.36 13148.50 6707.500 -.392 .695

Saldirilar 2)Erkek 122 119.52  14581.50

Orgiitsel Catisma  1)Kadin 113 117.89 13322.00 6881.000 -.023 .982
2)Erkek 122 118.10  14408.00

Biitiinlestirme DKadin 113 113.02 1277150 6330.500 -1.092 .275
2)Erkek 122 122.61 14958.50

Odiin Verme Kadmm 113 114.89 12983.00 6542.000 -.677  .498
2)Erkek 122 120.88 14747.00

Hiikmetme Kadin 113 113.35 12808.00 6367.000 -1.014 .310
2)Erkek 122 122.31 14922.00

Kaginma )Kadin 113 125.12 14139.00 6088.000 -1.553 .120
2)Erkek 122 111.40 13591.00

Uzlagma )Kadin 113 117.84 13316.00 6875.000 -.035 .972

2)Erkek 122 118.15 14414.00

Tablo 2°de p<0.05 den kiigiik bir deger bulunmamigtir. Ogretim elemanlarmin mobbing ve
orgiitsel catigma algilar1 ve alt boyutlarinin cinsiyet degiskenine gore istatiksel agidan bir fark
gostermemektedir.

Aragtirmanin bir baska demografik degiskeni olan medeni durum ile mobbing ve orgiitsel
catisma ile alt boyutlar arasindaki analizlere Tablo 3’te yer verilmistir. Ogretim elemanlarindan alinan
cevaplar “evli”, “bekar” ve “bosanmis” olarak gruplandirilmstir.

Tablo 3. Ogretim elemanlarmin mobbing ve &rgiitsel ¢atisma algilart ve alt boyutlarmin medeni durum
degiskenine gore Kruskal Wallis Testi sonuglar

Medeni Sira 2 Anlamli
Kavram ve boyutlar Durum Ortalamasi sd Fark

Mobbing 1)Evli 175 117.06 222 2 .32 -

2)Bekar 46 127.72

3)Bosanmis 14 97.82
Meslege Yonelik L)Evli 175 117.61 219 2 .33 -
Saldirilar 2)Bekar 46 126.22

3)Bosanmis 14 95.82
Sosyal Yasama 1)Evli 175 118.16 102 2 .59 -
Yonelik Saldirilar 2)Bekar 46 122.01

3)Bosanmis 14 102.79
Sahsa Yonelik 1)Evli 175 115.38 375 2 15 -
Saldirilar 2)Bekar 46 132.64

3)Bosanmis 14 102.68

*p<0.05
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Tablo 3. Ogretim Elemanlarinin Mobbing ve Orgiitsel Catisma Algilart ve Alt Boyutlarinin Medeni Durum
Degiskenine Gore Kruskal Wallis testi sonuglari (Devami)

Medeni Sira Anlamli
Kavram ve boyutlar DurLMm N Ortalamast X2 sd p Fark
Orgiitsel Catisma 1)Evli 175 121.92 358 2 .16 -
2)Bekar 46 101.04
3)Bosanmis 14 124.68
Biitiinlestirme 1)Evli 175 123.47 571 2 .05 -
2)Bekar 46 96.84
3)Bosanmis 14 199.18
Odiin Verme 1)Evli 175  124.92 720 2 020 1-2
2)Bekar 46 96.91
3)Bosanmis 14 100.75
Hilkmetme 1)Evli 175 114.87 240 2 .30 -
2)Bekar 46 122.43
3)Bosanmis 14 142.50
Kag¢inma 1Evli 175 119.62 109 2 .57 -
2)Bekar 46 109.23
3)Bosanmis 14 126.57
Uzlagma 1)Evli 175 122.09 33718 2 185 -
2)Bekar 46 101.68

3)Bosanmis 14 123.43

*p<0.05

Tablo3’e gore 6gretim elemanlarinin mobbinge iligkin gorilislerinin meslege yonelik saldirilar
(X?2 = 2,192; p>.05), sosyal yasama yonelik saldirilar (X?= 1.027; p>.05), sahsa yonelik saldirilar
(X?2= 3,751; p>.05) boyutlarinda medeni durum degiskenine gore istatistiksel agidan anlamli bir fark
yoktur. Arastirmadan elde edilen bulgulara gore &gretim elemanlarinin medeni durumlari, onlarin
mobbing algilarni degistirmemektedir. Ogretim elemanlarinin 6rgiitsel catismaya iliskin goriislerinin
biitiinlestirme (X?@) = 5.712; p>.05), 6diin verme (X% = 7.201; p<05), hiikmetme (X%)- 2.404; p>.05),
kagmma (X%p)- 1.098; p>.05), uzlasma (X?@)- 3.378; p>.05) boyutlarinda medeni durum degiskenine
gore istatiksel agidan anlamli fark sadece 6diin vermede oldugu saptanmistir. Medeni durumu evli olan
ogretim elemanlar1 (X=124.92) ve bekar olanlar (X=96.91) arasinda anlamli fark tespit edilmistir.

Arastirmanin bir bagska demografik degiskeni olan gocuk sahibi olup olmama ile mobbing ve
orgiitsel catima alt boyutlar1 arasindaki analizlere Tablo 4’te yer verilmistir. Ogretim elemanlarindan
alman cevaplar “evet” ve “hayir” olarak gruplandirilmistir.

Tablo 4. Elemanlarinin mobbing ve orgiitsel ¢atigma algilari ve alt boyutlarinin ¢ocuk sahibi olup olmamalari
degiskenine gore Mann-Whitney U testi sonuglari
Kavram ve Cocugunuz Sira Sira

boyutlar Var mi1? Ortalamas1  Toplami z P
Mobbing 1)Evet 161 114.60 18450.50 5409.50 -1.13 .25
2)Hayir 74 125.40 9279.50
peslege ;gg‘;‘;tlr 161 11498 1851100 °40:00 101 .31
74 124.58 9219.00
Saldirilar
SS{(i)jsg:}lﬂ:(asama ;;IE{\E/S:H 161 116.13 18696.50 5655.50 -.68 .49
74 122.07 9033.50
Saldirilar
Sahsa Yonelik ~ 1)Evet 161 112.74 18107.50 5066.50 -2.02 .04"
Saldirilar 2)Hayir 74 130.03 9622.50
*p<0.05
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Tablo 4. Elemanlarmin mobbing ve orgiitsel ¢atisma algilar1 ve alt boyutlarmin ¢ocuk sahibi olup olmamalar
degiskenine gére Mann-Whitney U testi sonuglari (Devami)

Kavram ve

Cocugunuz

Sira

Sira

boyutlar Var m1? Ortalamas1  Toplam U z P
Orgiitsel 1)Evet 161 121.70 19594.50 5360.50 -1.23 .21
Catisma 2)Hayir 74 109.94 8135.50
Biitiinlestirme ~ 1)Evet 161 123.20 19834.50 5150.50 -1.74 .081
2)Hayir 74 106.70 7895.50

Odiin Verme 1)Evet 161 123.86 1994150 501350 -1.95 .050
2)Hayir 74 105.25 7788.50

Hiikmetme 1)Evet 161 118.13 19019.50 593550 -.04 .96
2)Hayir 74 117.71 8710.50

Kaginma 1)Evet 161 117.59 18932.50 5891.50 -.13 .89
2)Hayir 74 118.89 8797.50

Uzlasma 1)Evet 161 121.79 19607.50 534750 -1.24 .20
2)Hayir 74 109.76 8122.50

*p<0.05

Tablo 4’e gore 0gretim elemanlarinin mobbinge iliskin goriislerinin meslege yonelik saldirt
(U=5470.000; p>.05), sosyal yasama yonelik saldir1 (U=5655.500; p>.05) boyutlarinda ¢ocuk sahibi
olup olmama degiskenine gore anlamli bir fark bulunamamigken, sahsa yonelik saldir1 (U=5066.500;
p<.05) boyutunda ise ¢ocuk sahibi olunup olunmamasi arasinda anlamli bir fark oldugu saptamistir.
Ogretim elemanlarinin &rgiitsel catismaya iliskin gériislerinin 6diin verme (U=5013.500; p>.05),
hitkmetme (U=5935.500; p>.05), kaginma (U=5891.500; p>.05), uzlasma (U=5347.500; p>.05)
boyutlarinda, cinsiyet degiskenine gore, istatistiksel acidan anlamli bir fark bulunmamastir.

Arastirmanin bir bagka demografik degiskeni olan yas ile mobbing ve Orgiitsel catigsma ile alt
boyutlar1 arasindaki analizlere Tablo 5’te yer verilmistir. Ogretim elemanlarindan alinan cevaplar “20-

297, “30-39” ve “40 yas ve Ustii” olarak gruplandirilmistir

Tablo 5. Ogretim elemanlarinin mobbing ve orgiitsel catisma algilar1 ve alt boyutlarmin yas degiskenine gore
Kruskal Wallis test sonuglari

Kavram ve Ya n Sira 2 sd Anlaml
boyutlar 3 Ortalamasi P Fark
Mobbing 1)20-29 11 142.77 188 2 .38 -
2)30-39 80 120.34
3)40 ve+ 144 114.81
Meslege Yonelik  1)20-29 11 144.32 224 2 .29 -
Saldirilar 2)30-39 80 121.69
3)40 ve+ 144 113.94
Sosyal Yasama 1)20-29 11 127.55 37 2 .83 -
Yonelik Saldirilar  2)30-39 80 115.76
3)40 ve+ 144 118.51
Sahsa Yonelik 1)20-29 11 121.86 08 2 .95 -
Saldirilar 2)30-39 80 118.94
3)40 ve+ 144 117.18
*p<0.05

331



Egitim Kuram ve Uygulama Arastirmalar: Dergisi 2022, Cilt 8, Say1 3, 324-342 Hiimeyra USTA, Mehmet ULUTAS

Tablo 5. Ogretim elemanlarmin mobbing ve drgiitsel gatisma algilar1 ve alt boyutlarinin yas degiskenine gore
Kruskal Wallis test sonuglart (Devami)

Kavram ve Sira 2 Anlaml
boyutlar Yas : Ortalamasi X sd P Fark

Orgiitsel Catisma 1)20-29 11 104.23 266 2 .26 -
2)30-39 80 109.66
3)40 ve+ 144 123.68

Biitiinlegtirme 1)20-29 11 106.77 10.03 2 .00 2-3
2)30-39 80 99.75
3)40 ve+ 144 129.00

Odiin Verme 1)20-29 11 95.18 233 2 31 -
2)30-39 80 112.99
3)40 ve+ 144 122.52

Hiikmetme 1)20-29 11 109.82 18 2 91 -
2)30-39 80 119.16
3)40 ve+ 144 117.98

Kagmma 1)20-29 11 135.86 133 2 .51 -
2)30-39 80 121.54
3)40 ve+ 144 114.67

Uzlasma 1)20-29 11 95.73 545 2 .06 -
2)30-39 80 106.77
3)40 ve+ 144 125.94

*p<0.05

Tablo 5.”e gore 6gretim elemanlarimin mobbinge iliskin goriislerinin meslege yonelik saldirilar
(X?2) = 2.245; p>.05), sosyal yasama yonelik saldirilar (X?= 2.245; p>.05), sahsa yonelik saldirilar
(X?2= .087; p>.05) boyutlarinda yas degiskenine gore istatistiksel acidan anlamli bir fark
bulunmamigtir. Arastirmadan elde edilen bulgulara gore 6gretim elemanlarinin yaslari, onlarin
mobbing algilarini degistirmemektedir.

Ogretim elemanlarinin &rgiitsel ¢atismaya iliskin goriislerinin biitiinlestirme (X?g) - 10.039;
p<.05), 6diin verme (X% = 2.330; p<05), hilkkmetme (X?q) - .184; p>.05), kaginma (X’@)- 1.336;
p>.05), uzlasma (X@z)- 5.451; p>.05) boyutlarinda yas degiskenine gore istatiksel agidan anlamli fark
sadece biitiinlestirme boyutunda bulunmustur. Yaslar1, 40+ (X=129.00) ve 30-39(X=99.75) aras1 olan
Ogretim elemanlar1 arasinda anlamli fark bulunmustur.

Arastirmanin bir bagka demografik degiskeni olan unvan ile mobbing ve oOrgiitsel ¢atisma ile
alt boyutlar arasindaki analizlere Tablo 6’da yer verilmistir. Ogretim elemanlarindan alinan cevaplar
“Prof. Dr.”, “Dog Dr.” ve “Dr. Ogr. Uyesi”, “Ogr. Gor.” ve “Aras. Gor.” olarak gruplandiriimstir.

Tablo 6. Ogretim elemanlariin mobbing ve drgiitsel catisma algilari ve alt boyutlarmin unvan degiskenine gére
Kruskal Wallis test sonuglari

Kavram ve Unvan n Sira X2 sd 0 Anlamh
Boyutlar Ortalamast Fark
Mobbing 1)Prof. Dr. 57 108.28 1.64 4 .80 -
3)Dog. Dr. 41 121.29
4)Dr.Ogr.U 55 122.57
5)Ogr. Gor. 31 117.98
6)Aras.Gor. 51 121.29
Meslege Yonelik  1)Prof. Dr. 57 108.39  1.95 4 74 -
Saldirilar 2)Dog. Dr. 41 119.95
3)Dr.Ogr.U 55 122.87
4)Ogr. Gér. 31 114.60
5)Aras.Gor. 51 123.99
Sosyal Yasama 1)Prof. Dr. 57 109.90 5.04 4 .28 -
Yonelik Saldirilar  2)Dog. Dr. 41 124.23
3)Dr.0gr.U 55 126.61
4)Ogr. Gor. 31 128.40
5)Aras.Gor. 51 106.73
Sahsa Yonelik 1)Prof. Dr. 57 119.36 153 4 .82 -
Saldirilar 2)Dog. Dr. 41 127.57
3)Dr.Ogr.U 55 112.88
4)Ogr. Gér. 31 117.06
5)Aras.Gor. 51 114.87
*p<0.05
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Tablo 6. Ogretim elemanlarmin mobbing ve orgiitsel catigma algilari ve alt boyutlarinin unvan degiskenine gore
Kruskal Wallis test sonuglar

Kavram ve Unvan N Sira X2 sd D Anlamh
Boyutlar Ortalamast Fark
Orgiitsel 1)Prof. Dr. 57 131.97 5.06 4 .28 -
Catisma 2)Dog. Dr. 41 113.77
3)Dr.0gr.U 55 115.53
4)Ogr. Gor. 31 124.97
5)Aras.Gor. 51 104.22
Biitiinlestirme 1)Prof. Dr. 57 140.62  15.17 4 .00 1-5
2)Dog. Dr. 41 125.23
3)Dr.Ogr.U 55 110.11
4)Ogr. Gor. 31 122.84
5)Aras.Gor. 51 92.47
Odiin Verme 1)Prof. Dr. 57 12743  6.65 4 15 -
2)Dog. Dr. 41 115.91
3)Dr.0gr.U 55 125.41
4)Ogr. Gor. 31 123.82
5)Aras.Gor. 51 97.61
Hitkmetme 1)Prof. Dr. 57 122.63 4.28 4 .36 -
2)Dog. Dr. 41 108.89
3)Dr.Ogr.U 55 106.47
4)Ogr. Gor. 31 131.47
5)Aras.Gor. 51 124.39
Kaginma 1)Prof. Dr. 57 117.64 232 4 .67 -
2)Dog. Dr. 41 114.55
3)Dr.OgrU 55 120.96
4)Ogr. Gor. 31 104.08
5)Aras.Gor. 51 126.44
Uzlagma 1)Prof. Dr. 57 133.68 6.05 4 19 -
2)Dog. Dr. 41 124.06
3)Dr.Ogr.U 55 108.85
4)Ogr. Gor. 31 116.95
5)Aras.Gor. 51 106.12
*p<0.05

Tablo 6’ya gore 6gretim elemanlariin mobbinge iligskin goriislerinin meslege yonelik saldirlar
(X2 = 1.951; p>.05), sosyal yasama yonelik saldirilar (X4 = 5.046; p>.05), sahsa yonelik saldirilar
(X%@= 1.532; p>.05) boyutlarinda unvan degiskenine gore istatistiksel acidan anlamli bir fark
bulunmamistir. Arastirmadan elde edilen bulgulara gore 6gretim elemanlarimin unvanlari, onlarin
mobbing algilarin1 degistirmemektedir. Ogretim elemanlarinin érgiitsel catismaya iliskin goriislerin de
(X4 - 5.068; p>.05) anlamli bir fark bulunmamustir. Orgiitsel catigmanin alt boyutlarinda ise
biitiinlestirme (X?4)= 15.178; p<.05), 6diin verme (X%4)- 6.659; p<05), hiikkmetme (X%4)= 4.285; p>.05),
kagmma (X%4)= 2.320; p>.05), uzlasma (X?%4= 6.055; p>.05) boyutlarinda unvan degiskenine gore
istatiksel agidan anlamli fark sadece biitiinlestirme boyutunda bulunmustur. Unvan olarak Prof. Dr.
(X=140.62) ve Aras. Gor. (X=92.47) Olan 6gretim elemanlar1 arasinda anlaml fark bulunmustur.

Aragtirmanin bir baska demografik degiskeni olan kidem ile mobbing ve Orgiitsel ¢atisma
ile alt boyutlar1 arasindaki analizlere Tablo 7°de yer verilmistir. Ogretim elemanlarindan alinan
cevaplar “0-57, “6-10” ve “11-157, “16-20” ve “Aras. “21 ve iizeri” olarak gruplandirilmistir.
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Tablo 7. Ogretim elemanlarinin mobbing ve drgiitsel gatisma algilar1 ve alt boyutlarmnin kidem degiskenine gore
Kruskal Wallis test sonuglar

Kavram ve Sira 2 Anlamh
Boyutlar Kidem : Ortalamasi X sd P Fark
Mobbing 1)0-5 28 131.86 11.91 4 01" 3-4

2)6-10 55 120.35
3)11-15 24 151.60
4)16-20 45 96.80

5)21+ 83 113.55

Meslege 1)0-5 28 133.45 9.70 4 04" 3-2,5
Yonelik 2)6-10 55 120.88
Saldirilar 3)11-15 24 145.75

4)16-20 45 98.59
521+ 83 113.38

Sosyal 1)0-5 28 126.66 13.57 4 .00" +
Yasama 2)6-10 55 112.37
Yonelik 3)11-15 24 155.27
Saldirilar 4)16-20 45 99.44

5)21+ 83 118.09
Sahsa Yonelik  1)0-5 28 117.91 12.39 4 01" +
Saldirilar 2)6-10 55 117.35

3)11-15 24 151.63
4)16-20 45  96.97
521+ 83 120.14
Orgiitsel 1)0-5 28 119.98 5.20 4 .26 -
Catisma 2)6-10 55 103.97
3)11-15 24 105.19
4)16-20 45 129.71
5)21+ 83 123.98
Biitiinlegtirme ~ 1)0-5 28 111.86 12.08 4 01" +
2)6-10 55 101.26
3)11-15 24 100.44
4)16-20 45 116.19
5)21+ 83 137.22
Odiin Verme 1)0-5 28 121.45 5.00 4 28 -
2)6-10 55 105.79
3)11-15 24 102.44
4)16-20 45 130.17
521+ 83 122.83
Hilkmetme 1)0-5 28 126.79 1.16 4 .88 -
2)6-10 55 113.29
3)11-15 24 111.13
4)16-20 45 122.21
5)21+ 83 117.86
Kagimmma 1)0-5 28 120.70 1.54 4 81 -
2)6-10 55 117.98
3)11-15 24 116.50
4)16-20 45 127.60
521+ 83 112.33
Uzlagsma 1)0-5 28 100.61 6.20 4 18 -
2)6-10 55 106.95
3)11-15 24 112.44
4)16-20 45 129.69
521+ 83 126.46

*p<0.05

Tablo 7 ’ye gore Ogretim elemanlarmin mobbinge iligkin goriislerinin meslege yonelik
saldirlar (X = 9.701; p<.05), sosyal yasama y&nelik saldirilar (X34 = 13.572; p<.05), sahsa yonelik
saldirilar (X% = 12.399; p<.05) boyutlarinda kidem degiskenine gore istatistiksel agidan anlamli bir
fark bulunmustur. Arastirmadan elde edilen bulgulara gore 6gretim elemanlarinin kidemleri, onlarin
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mobbing algilarini etkilemektedir. Kidem yillarina gére meslege yonelik saldirilara maruz kalmma
bulgularina bakilacak olursa, “11-15” (X=145.75), “16-20” (X=98.59) ve “21+” (X=113,38) aralarinda
anlamli bir fark bulunmustur. Kidem yillarina gére sosyal yasama yonelik saldirilara maruz kalma
bulgularina bakilacak olursa, “0-5” (X=126.66), “6-10” (X=112.37), “11-15” (X=155.27), “16-20”
(X=99.44) ve “21+” (X=118.09). Kidem yillarina gore sahsa yonelik saldirilara maruz kalma
bulgularma bakilacak olursa, “0-5” (X=117.91), “6-10” (X=117.35), “11-15" (X=151.63), “16-20”
(X=96.97) ve “21+” (X=120.14). Fakat yapilan post hoc analizlerinde aralarinda anlamli bir farka
rastlanmanmustir. Ogretim elemanlarmin orgiitsel ¢atismaya iliskin goriislerinin biitiinlestirme (X%4) =
12.080; p<.05), 6diin verme (X%4 = 5,005; p>05), hilkmetme (X34 = 1.160; p>.05), kaginma (X%4) -
1.545; p>.05), uzlasma (X%u)- 6.204; p>.05) boyutlarinda kidem degiskenine gore istatiksel agidan
anlamli fark sadece biitiinlestirme boyutunda bulunmustur.

Arastirmanin bir bagska demografik degiskeni olan 6gretim elemanlarinin gérev yaptiklar1 alan
ile mobbing ve Orgiitsel ¢atigma ile alt boyutlari arasindaki analizlere Tablo 8°de yer verilmistir.
Ogretim elemanlarindan alinan cevaplar 5 alt baslikta gruplandirilmistir.

Tablo 8. Ogretim elemanlarmin mobbing ve &rgiitsel catisma algilar1 ve alt boyutlarmin alan degiskenine gére
Kruskal wallis test sonuglari

Ka\\;gam Sira Anlamli
Alan n  Ortalamast  X?>  sd p Fark
Boyutlar
Mobbing 1)Egitim Bilimleri 32 119.11 .65 4 95 -
2)Fen Bilimleri 49 118.71
3)Saglik Bilimleri 74 115.87
4)Sosyal Bilimler 71 117.09
5)Gilizel Sanatlar 9 134.83
ve Spor Bilimleri
Meslege 1)Egitim Bilimleri 32 118.72 .66 4 99 -
Yonelik 2)Fen Bilimleri 49 120.07
Saldirilar 3)Saglik Bilimleri 74 118.05
4)Sosyal Bilimler 71 114.36
5)Glizel Sanatlar 9 132.50
ve Spor Bilimleri
Sosyal 1Egitim Bilimleri 32 125.00 465 4 32 -
Yasama 2)Fen Bilimleri 49 115.07
Yonelik 3)Saglik Bilimleri 74 109.18
Saldirilar 4)Sosyal Bilimler 71 122.01
5)Giizel Sanatlar 9 149.94
ve Spor Bilimleri
Sahsa Yonelik  1)Egitim Bilimleri 32 110.31 180 4 g7 -
Saldirilar 2)Fen Bilimleri 49 115.98

3)Saglik Bilimleri 74 115.72
4)Sosyal Bilimler 71 123.08
5)Gilizel Sanatlar 9 135.00
ve Spor Bilimleri
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Tablo 8. Ogretim Elemanlarinin Mobbing ve Orgiitsel Catisma Algilar1 ve Alt Boyutlarinin Alan Degiskenine
Gore Kruskal Wallis Test Sonuglar1 (Devami)

Kavram

ve Sira , Anlamh
Boyutlar Alan n Ortalamasi X sd p Fark
Orgiitsel 1)Egitim Bilimleri 32 107.63 3.02 4 55 -
Catisma 2)Fen Bilimleri 49 118.41
3)Saglik Bilimleri 74 112.07
4)Sosyal Bilimler 71 128.54
5)Giizel Sanatlar 9 118.28
ve Spor Bilimleri
Biitiinlestirme ~ 1)Egitim Bilimleri 32 111.19 1.14 4 88 -
2)Fen Bilimleri 49 123.00
3)Saglik Bilimleri 74 119.49
4)Sosyal Bilimler 71 118.10
5)Gilizel Sanatlar 9 101.94
ve Spor Bilimleri
Odiin verme 1)Egitim Bilimleri 32 111.94 2.22 4 69 -
2)Fen Bilimleri 49 113.57
3)Saglik Bilimleri 74 117.82
4)Sosyal Bilimler 71 126.34
5)Gilizel Sanatlar 9 99.33
ve Spor Bilimleri
Hitkmetme 1)Egitim Bilimleri 32 109.11 11.01 4 02" +
2)Fen Bilimleri 49 102.60
3)Saglik Bilimleri 74 111.30
4)Sosyal Bilimler 71 134.81
5)Giizel Sanatlar 9 155.94
ve Spor Bilimleri
Kag¢mma 1)Egitim Bilimleri 32 114.20 2.50 4 64 -
2)Fen Bilimleri 49 130.24
3)Saglik Bilimleri 74 114.89
4)Sosyal Bilimler 71 113.04
5)Gilizel Sanatlar 9 129.50
ve Spor Bilimleri
Uzlasma 1)Egitim Bilimleri 32 106.03 2.05 4 a2 -
2)Fen Bilimleri 49 114.86
3)Saglik Bilimleri 74 117.95
4)Sosyal Bilimler 71 125.70
5)Giizel Sanatlar 9 117.33
ve Spor Bilimleri
*p<0.05

Tablo 8’e gore 6gretim elemanlarinin mobbinge iliskin goriislerinin meslege yonelik saldirlar
(X34 - ,669; p>.05), sosyal yasama ydnelik saldirilar (X34 = 4,658; p>.05), sahsa yonelik saldirilar
(X% = 1,807; p>.05) boyutlarinda alan degiskenine gore istatistiksel agidan anlamli bir fark
bulunmamustir. Ogretim elemanlarinin Srgiitsel gatismaya 111$k1n goriislerinin biitiinlestirme (X? (4) =
1.148; p>.05), ddiin verme (X%4) - 2.228; p>05), hikkmetme (X%4- 11.016; p<.05), kaginma (X%4)-
2.503; p>.05), uzlasma (X*4= 2.054; p>.05) boyutlarinda alan degiskenine gore istatiksel agidan
anlamli bir fark sadece hiikmetme boyutunda bulunmustur.

Ogretim Elemanlarinin Mobbing ve Orgiitsel Catisma Algilart ile Alt Boyutlar Arasindaki
Korelasyonlarin Incelenmesi

Aragtirmanin dérdiincii alt problemi olan “Universitelerde gorev yapan 6gretim elemanlarimin,
mobbing ve oOrgiitsel ¢atigsma algi diizeyleri arasinda istatistiksel olarak anlamli bir iligki var midir?”
seklinde ifade edilmistir. Bu dordiincii alt probleme iliskin sonuglara Tablo 9°da yer verilmistir.
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Tablo 9. Ogretim elemanlarmin mobbing ve &rgiitsel ¢atisma algilari ile alt boyutlar1 arasindaki korelasyonlar

(n=235)
Kavamlar ——ve , 5, 3 4 5 & 7 8 9 10
Boyutlar
1)Mobbing 1
2)Meslege 97 1

yonelik saldirilar

3)Sosyal yasama .77 .68 1
yonelik saldirilar

4)Sahsa yonelik 748 .65™ .63 1

saldirilar

5)Orgiitsel -12  -12 -05 -09 1

Catisma

6)Biitiinlestirme ~ -.13* -12 -05 -11 657 1

7)Odiin verme -06 -06 -01 -05 78" 47" 1

8)Hiikmetme -02 -05 -01 .02 347 -03 17T 1
9)Kaginma .00 .00 .05 .00 597 12 367 019 1
10)Uzlasma -147 -11 -09 -12 677 607 46 -015 317 1
*r<.0,05

"1<,0,01

Tablo 9 incelendiginde, arastirmanin temel kavramlari ve bunlarin alt boyutlart arasinda
iliskiler goriilmektedir. Mobbing ile Orgiitsel Catisma kavramlar arasinda anlamli bir iliski yoktur,
negatif yonde diisiik diizeyde bir iligki, r=-.122, p>.01; vardir. Mobbing ile Biitiinlestirme r=-.132,
p<.05 negatif yonde diisiik diizeyde anlaml iliski, Mobbing ile Odiin verme r=-.062, p>.01 negatif
yonde orta diizeyde iliski, Mobbing ile Hiikkmetme r=-.027, p>.01 negatif yonde diisiik diizeyde iliski,
Mobbing ile Kaginma r= .008, p>.01 pozitif yonde diisiik diizeyde iliski, Mobbing ile Uzlasma r=-
142, p<.05 negatif yonde diisiik diizeyde anlamli iliski bulunmaktadir. Orgiitsel Catisma ile Meslege
Yonelik Saldirilart r=-.126, p>.01 negatif yonde diisiik diizeyde iliski, Orgiitsel Catisma ile Sosyal
Yasama Yonelik Saldirilar r=-.050, p>.01 negatif yonde orta diizeyde iliski, Orgiitsel Catisma ile
Sahsa Yonelik Saldirtlar r=-.092, p>.01 negatif yonde yiiksek diizeyde iligski vardir. Biitiinlestirme ile
Meslege Yonelik Saldirlar r=-.122, p>.01 negatif yonde diisiikk diizeyde iliski, Biitiinlestirme ile
Sosyal Yasama Saldirilar r=-.058, p>.01 negatif yonde orta diizeyde iliski, Biitiinlestirme ile Sahsa
Yonelik Saldirilar r=-.118, p>.01 negatif yonde diisiik diizeyde iliski vardir. Odiin Verme ile Meslege
Yonelik Saldirilar r=-.062, p>.01 negatif yonde orta diizeyde iliski, Odiin Verme ile Sosyal Yasama
Yénelik Saldirilar r=-.017, p>.01 negatif yonde diisiik diizeyde iliski, Odiin Verme ile Sahsa Y&nelik
Saldirilar r=-.052, p>.01 negatif yonde orta diizeyde iligki vardir. Hilkmetme ile Meslege Yonelik
Saldirilar r=-.053, p>.01 negatif yonde orta diizeyde iliski, Hilkkmetme ile Sosyal Yasama Yo6nelik
Saldirilar r=-.012, p>.01 negatif yonde diisiik diizeyde iligki, Hilkmetme ile Sahsa Yonelik Saldirilar
r=0.24, p>.01 pozitif yonde diisiik diizeyde iliski vardir. Kaginma ile Meslege Yonelik Saldirilar
r=.001, p>.01 pozitif yonde diisiik diizeyde iliski, Kacinma ile Sosyal Yagsama Yonelik Saldirilar
r=.055, p>.01 pozitif yonde orta diizeyde iliski, Kaginma ile Sahsa Yonelik Saldirilar r=,003, p>.01
pozitif yonde diisiik diizeyde iliski vardir. Uzlagsma ile Meslege Yonelik Saldirilar r=-.117, p<.05
negatif yonde diisiik diizeyde anlamli iliski, Uzlagsma ile Sosyal Yasama Yonelik Saldirilar r=-,095
p>.01 negatif yonde yiiksek diizeyde iliski, Uzlagma ile Sahsa Yonelik Saldirilar r=-.128, p>.01
negatif yonde diisiik diizeyde iliski bulunmaktadir. Genel olarak bakildiginda mobbing ve oOrgiitsel
catigsma kavramlar1 ve alt boyutlar1 arasinda negatif yonde iliskiler oldugu goriilmiistiir. Bu iliskiler
yiiksek, diisiik ve orta diizeydedir ve genel anlamda bir anlamli bir iligki tespit edilmemistir.

Tartisma, Sonuc ve Oneriler

Mobbing ve orgiitsel catigsma arasinda negatif yonde diisiik diizeyde iligki oldugu saptanmustir.
Bu durum da mobbing arttik¢a, Orgiit icinde yasanan catigsmalar da bir azalma olacagi yorumunu
yapabiliriz. Mobbing magdurlari, her konuda orgiit iginde bastirilacaklarindan dolayi, orgiit iginde
hi¢bir konu da soz sahibi olmak, yorum yapmak ve katki sunmak istemeyebilirler. Bu durumda
magdurun catigmaya girmesine bile engel olmaktadir. Mobbing ve oOrgiitsel ¢atisma alt boyutlarinin
iligki analizi sonuglarinda ise iliski diizeyinde anlamli farkliliklar gériilmemekle, birlikte negatif yonde
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iliskiler goriilmiistiir. Ornegin mobbing ile biitiinlestirme, 6diin verme, hilkmetme, uzlasma arasinda
negatif yonli iliski oldugu, sadece mobbing ile kaginma arasinda pozitif yonde iliski oldugu tespit
edilmistir. Bu durumda mobbing magdurlarinin, 6rgiit i¢inde meydana gelen ¢atisma ortamlarindan
uzak durduklarmin sonucu olarak yorumlanabilir. Orgiitsel ¢atisma ile meslege yénelik saldirilar,
sosyal yasama yonelik saldirilar ve sahsa yonelik saldirilar arasinda negatif yonde iliski tespit
edilmistir. Kacinma ile meslege yonelik saldirilar, sosyal yasama yonelik saldirilar ve sosyal yasama
yonelik saldirilar arasinda pozitif yonde iliski saptanmistir. Bu durumda mobbing magdurlarinin
kaginma alt boyutunu tercih ettiklerini gostermektedir. Asunakutlu ve Safran (2006) yaptiklar
caligmada mobbing uygulamalari arttikca, catisan taraflarin her ikisinin de olumsuz olarak etkilenecegi
yollar1 sectiklerini saptamislardir. Zapf (1999) yaptig1 aragtirmasinda mobbing magdurlarinin, 6rgiit ici
catismalardan uzak durduklarini saptamistir. Yapilan arastirmalar ve bulgular gostermektedir ki
mobbing magdurlar1 yasadiklari; stres, aksiyete, nevrotik bozukluklar vb. durumlar, onlarmn orgiit
icinde meydana gelen ¢atismalardan uzak durmasina neden olabilmektedir.

Aragtirmanin sonuglaria gore Orgiitsel ¢atigmanin biitiinlestirme boyutunu daha ¢ok orta yas
grubunun sectigi goriilmektedir. Bu gostermektedir ki belli bir yastan sonra gretim elemanlarinin
catigmalar1 ¢ozerken, her iki tarafin da memnun kalacagi ¢6ziim yollar iiretmeye ¢alismaktadirlar.
Buna gore 30 yag ve alt1 gretim elemanlarina mentorluk programi uygulanabilir, bu programda; ben
degil de biz algisinin daha Onemli oldugu hizmet i¢i egitimlerle de desteklenmeye caligilabilir.
Mobbingin orgiit ortaminda goriilmesini azaltabilmek i¢in yoneticiler; uzlasmaci, biitiinlestirici,
paylasimct bir orgiit iklimi ve kiiltiirii olusturulabilir. Aragtirmanin sonucunda tecriibe ve kidem
ilerledik¢e Ogretim elemanlarinin daha ¢ok biitiinlestirme alt boyutunu segtikleri saptanmistir. Bu
durum gostermektedir ki meslegin ilk baslarinda kisilerin daha hirsli ve ben merkezli olduklar
meslegin ilerleyen yillarinda ise ortak bir noktada birlesmeye ¢alistiklar1 sdylenebilir. Orgiitlerde
meydana gelen catigmalarin sadece olumsuz sonuglar meydana getirmesi beklenmemelidir. Catigmalar
bazen de oOrgiit icin de yaraticiligin artmasina ve birgok yeniligin meydana gelmesine katki
saglamaktadir. Catigmalar Orgiit icinde takip edilmelidir eger ki sonuglar1 olumsuz yonde ilerler ise o
zaman hizli bir sekilde Orgiitsel catisma yonetim yollarindan uygun olanlar secilmeli ve
uygulanmalidir. Bu ¢6ziim yollarindan da anlik ¢6ziim yollar1 segilerek sadece gilinli kurtarmak
amaclanmamalidir, aksine kalic1 ¢6ziim yollartyla orgiitiin kaliciligi ve devamliligi desteklenmelidir.

Caligmada mobbing ve Orgiitsel catisma algilar1 ile ilgili olarak cinsiyetin herhangi bir
degisiklige neden olmadigi saptanmistir. Bulgulara gore kadin ve erkeklerin birbirleriyle yakin algi
seviyelerinde olduklart saptanmigtir. Niedl (1996) yaptig1 calismada kadinlarin erkeklere oranla daha
fazla mobbinge maruz kaldiklarini saptamistir. Kovacic vd. (2017), Kalay, vd. (2014), Karcioglu ve
Celik (2012), yaptiklar1 calisma da cinsiyetin mobbing eylemleri lizerinde bir farklilasma yapmadigini
saptamislardir. Oztas ve Akin (2009), Carikc1 ve Celikkol (2009) yaptiklari calismalarla, cinsiyetin
orgiitsel catigsma tlizerinde bir farklilasmaya neden olmadigi sonucunu bulmuslardir. Bu durumun
sebebinin iiniversitede gorev yapmakta olan 6gretim elemanlar1 arasinda cinsiyet ayrimciliginin
yapilmamasi, kadin veya erkek 6gretim elemanlarinin esit diizeyde is yiikii dagitilmasindan kaynakli
olabilecegi sOylenebilir.

Medeni durum degiskeni mobbing kavrami ve alt boyutlar1 arasinda herhangi bir farklilik
yaratmamustir. Orgiitsel ¢atismanin alt boyutu olan biitiinlestirme boyutunda medeni durumu evli olan
kisilerin daha c¢ok odiin verdikleri saptanmistir. Hacicaferoglu (2013) yaptig1 arastirmada, medeni
durum ve mobbing arasinda bir iliski olmadigimi saptamustir. Otrar ve Ovii (2007) yaptiklari calisma
da medeni durumla Orgiitsel catigsma arasinda bir iliski oldugunu saptamislardir. Evli 6gretmenlerin,
bekar 6gretmenlere oranla daha ¢ok hiikmetme stilini uyguladiklar1 saptanmgtir. Arslantas ve Ozkan
(2015) yaptiklar1 ¢alisma da medeni durumla, Orgiitsel ¢atigma arasinda anlamli bir farklilik
olmadigini saptamislardir. Bu sonuglara baktigimizda 6gretim elemanlarinin aile yapilarinin da vermis
oldugu sorumluluk bilincinden veya ebeveyn olmanin vermis oldugu sorumluluk ve daha 1liman olma
vb. durumlardan dolay: daha ¢ok biitiinlestirmeyi segmis olabilirler.

Yas degiskeni mobbing kavrami ve alt boyutlar1 arasinda herhangi bir farklilik yaratmamustir.
Orgiitsel catismanin alt boyutu olan biitiinlestirme boyutunda ise farklilik tespit edilmistir. Yaslar1 40+
ve 30-39 arasinda olan 6gretim elemanlarinin daha ¢ok biitlinlestirmeyi sectikleri tespit edilmistir. Kog
ve Bulut (2009) yapmis olduklar1 ¢calisma da 25 yas alt1 6gretmenlerin daha fazla mobbing olgusuna
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maruz kaldiklarin1 saptamiglardir. Salman ve Yalgindag (2017) ise mobbingin en ¢ok 29-34 yas
arasindaki kisilerde uygulandigini saptamiglardir. Aslan (2004) yaptig1 ¢alisma da orglitsel catigmanin,
40 yas ve stii kigiler arasinda daha az goriildiigiinii ¢linkii; bu kisilerin daha ¢ok uzlasmaci olduklarini
soylemektedir. Lee ve Rogan (1991) yaptiklar1 calismada yaslar ilerledikge kisilerin, catigmadan daha
az kacgidiklarini belirlemislerdir. Deniz ve Colak (2008) yaptiklar1 ¢alisma da 40 yas ve {istil
yOneticilerin, zorlayici giicii daha ¢ok kullandiklar1 saptamiglardir. Yapilan arastirma sonuglarina gore
Ogretim elemanlariin, yasi ile mobbinge maruz kalma durumlari arasinda iligki bulunamamistir. Bu
durumda tliniversite biinyesinde yasin, 6gretim elemanlarimin birbirlerine kars1 olan tavir ve tutumlarini
etkilemedigini gostermektedir. Ogretim elemanlarmin bulunduklari ortamda anlayis ve refah
diizeyinin yiiksek oldugu sonucuna ulasilabilir. 40+ ve 30-39 yas arasindaki 6gretim elemanlarinin da
orgiitsel catisma da biitlinlestirmeyi segtikleri saptanmigtir. Bu durum gostermektedir ki tiniversitenin
hizla gelisebilmesi, yeniliklere agik olmasi ve yaraticiligin 6niinde engel olacak bir orgiitsel ¢atigma
durumunun olmadig1 sonucuna varilabilir. Ciinkii 6gretim elemanlari i¢cin Oncelikli olan ben degil biz
algisidir.

Unvan degiskeni mobbing kavrami ve alt boyutlar1 arasinda herhangi bir farklilik tespit
edilmemistir. Orgiitsel ¢atigmanin alt boyutu olan biitiinlestirme boyutunda ise farklihk tespit
edilmistir. Unvan1 Prof. Dr. ve Ars. Gor. olan 6gretim elemanlarmin daha ¢ok biitiinlestirme alt
boyutunu tercih ettikleri saptanmistir. Giiven, vd. (2018) yaptiklari ¢alismada en ¢ok Prof. Dr. unvan
sahibi olan 6gretim elemanlarinin mobbingten magdur olduklarini, bunun nedeninin de yonetimsel
acidan yasadiklart sorunlarin etkili olabilecegini sdylemektedirler. Gordon ve Darkenwald (1971)
yaptiklari ¢calisma da unvanin ve profesyonellesmenin artmasiyla birlikte orgiit icinde meydana gelen
catigmalarda azaldigim saptamiglardir. Ogretim elemanlarinin unvan ve mobbing arasinda bir iligki
olmamasi gostermektedir ki herkes esit sartlar altin da o6rgiit icinde ¢aligmalarini siirdiirmektedirler. Bu
da tniversiteler de kisilerin birbirlerine gosterdikleri sayginin, yiiksek boyutlarda oldugunu
kanitlayabilir. Orgiitsel ¢atismanin alt boyutu olan biitiinlestirmeyi, en ¢ok Prof. Dr. segmelerinin
nedeni olarak da yillarin verdigi tecriibeler ve yasin kattig1 olgunluk olarak gériilebilir. Ars. Gor.’lerin
se¢imlerinin nedeni ise yeni meslege adim atan kisilerin, mesleki hirslarinin daha az olmasi, daha az
¢ikarci diisiinmeleri veya yeni bagladiklar: orgiitlerde géze batmak istememeleri olabilir.

Kidem degiskeni mobbing kavrami ve alt boyutlar1 arasinda anlamli farklilik tespit edilmistir.
Meslege yonelik saldirilara maruz kalan 6gretim elemanlarinin kidemlerinin; 11-15, 16-20 ve 21+
oldugu tespit edilmistir. Orgiitsel catisma ve alt boyutlar1 arasinda biitiinlestirme boyutunda anlaml
farkliliklarm gortldigii tespit edilmistir. Tepe, vd. (2020) yapmis olduklar1 ¢alismada meslege yeni
baslayan akademisyenlerin daha fazla mobbinge maruz kaldiklarini saptamuslardir. Oztiirk (2019),
yaptig1 calismada kidem yili az olan akademisyenlerin daha fazla mobbinge maruz kaldiklarini
saptamuistir. Yurdunkulu ve Oktay (2020) yaptiklar1 ¢alisma da kidem yil1 9°dan az olan 6gretmenlerin
daha ¢ok uzlagsma stratejisini kullandiklar1 saptamiglardir. Karatas (2007), yaptig1 calisma da 16-20 yil
arasinda kideme sahip 6gretmenlerin daha c¢ok biitlinlestirmeyi sectikleri, 21 yil ve iistii yil kideme
sahip olan Ogretmenlerin daha ¢ok uzlasma stratejisini kullandiklarin1 saptamuslardir. Ogretim
elemanlarinin kidem yillarinin az olmasi, 6rgiit i¢inde kendilerini savunmaktan ¢ekinmeleri, gelecek
kaygisi, issiz kalma, yeni bir diizene uyum saglayamama korkusu vb. nedenler onlarin uygulanan
mobbinge karsi sessiz kalmalarina neden olabilmektedir.

Alan degiskeni ve mobbing arasinda anlamli bir fark goriilmemistir. Alan degiskeni ve
orgiitsel catisma hitkmetme alt boyutunda anlamli bir farklilik goriilmiistiir. Alan degiskeninin 6gretim
elemanlarinin mobbinge maruz kalmasiyla bir iliskisi olmadig1 yorumu yapilabilir. Ayan ve Sahbudak
(2012) yaptiklar1 ¢calismada tip fakiiltesinde gorev yapmakta olan arastirma gorevlilerinin daha fazla
mobbinge maruz kaldiklarini saptamiglardir. Cayvarli ve Sahin (2015) yaptiklar1 calismada hemsirelik
fakiiltesinde goérev yapmakta olan O6gretim elemanlarinin daha fazla mobbinge maruz kaldiklarini
saptamiglardir. Senerkal (2014) yaptigi calismasinda en ¢ok miihendislik fakiiltesinde mobbingin
uygulandigini saptamistir. Goriildiigli gibi tiniversiteler arasinda da en ¢ok mobbingin tek bir fakiilteye
uygulandigimin séylenmesi dogru olmayacaktir. Her iiniversite de bu durum farklilik gdstermistir.
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Oneriler

. Arastirma Ege Bolgesinde herhangi bir iiniversitede gorev yapmakta olan &gretim
elemanlar1 ile yapilmistir. Yapilabilecek diger arastirmalarda, farkli bolgeler evren
olarak segilerek karsilagtirilmali ¢calismalar yapilabilir.

. Aragtirma bir devlet tiniversitesini kapsayacak sekilde yapilmistir, bagka caligmalarda
ozel tiniversiteler de evren olarak se¢ilebilir.
. Aragtirma iiniversitede gorev yapmakta olan tim Ogretim elemanlartyla

yurtitiilmistiir, biitlinlestirme boyutunda profesorlerin ve arastirma gorevlilerinin
bulgularinda ilgiler tespit edilmistir. Baska ¢alismada sadece profesorler ya da sadece
aragtirma gorevlileri lizerinde de bir arastirma yapilarak ¢alisma desteklenebilir.

. Aragtirmada nicel aragtirma yontemi yapilmistir. Bir bagka arastirma da nitel arastirma
yontemleri uygulanarak ¢alisma farkli boyutlarda incelenerek, literatiire katki
saglayabilir. Analiz sonuglar1 incelendiginde mobbing ve orgiitsel catisma arasinda
negatif diizeyde bir iligki saptanmistir. Bu durum gostermektedir ki mobbing
magdurlar1 orgiit i¢inde ¢atigma olgusuna katilamayacak kadar bastirilmaktadirlar. Bu
oOrgiit ortamlarinda gelisimin ve degisimin olmas1 beklenemez. Bu durumda mobbing
magduriyeti hizl1 bir sekilde, orgiit yoneticilerinde yardimiyla ¢6ziilebilir. Magdurlara
yasal haklar1 konusunda bilgilendirme saglanarak mobbing olgusunun oniine
gecilmeye calisilabilir.
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