ISSN 2149-7702
e-ISSN 2587-0718 DOI: 10.38089/ekuad.2022.124

Vol 8 (2022) Issue 3, 343-353

The Effect of Student-Designed Journals in Social Studies
Teaching on Academic Achievement and Attitude towards

the Course!

Cagn YIGIT?, Nusret KOCA3, Abdullah GOKDEMIiR*

Abstract

Keywords

The aim of the study is to determine the effect of the student-designed social
studies journal on the academic achievement and attitudes of 7th grade students.
The research was carried out using a sequential mixed-method research design.
In the 2018-2019 academic year, a total of 33 students in the experimental and
control groups, studying in the 7th grade of the state secondary school affiliated
to the Ministry of National Education in the Central Anatolian Region of
Tiirkiye, constituted the participants of the study. In the study, data were
collected using Social Studies Attitude Scale, Academic Achievement Test and
Semi-Structured Interview Form. In the research study, academic achievement
test and attitude scale towards social studies were implemented as a pre-test.
After the pre-tests were completed, the student-designed social studies journal
was started to be prepared with the experimental group. It was aimed to publish
the learning outcome-oriented Social Studies journal by the experimental group
as three issues. The application content of the research was limited to the
learning outcomes, skills and values of the 1st, 2nd and 3rd units of the Social
Studies 7th grade curriculum. In this process, the normal course process
continued with the control group. The experimental group was given activities
such as research, examination, drama, interview, poem, story, letter, and cartoon
related to the learning outcomes in the first three units of the 7th grade social
studies curriculum, and the lessons in the was taught as prescribed by the
curriculum during this process. In addition, the attitude scale towards the social
studies lesson was applied to the students in the control and experimental groups
as a post-test. Finally, semi-structured interviews were conducted with the
students in the experimental group. Since the distribution was normal in the
analysis of quantitative data, t-test was used and content analysis was used in the
analysis of qualitative data. As a result of the research, it has been revealed that
the student-designed social studies journal has an effect on academic
achievement and attitude towards the course. In addition, it has been stated that
the student-designed social studies journal is important in increasing motivation
towards the course.
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Introduction

Education is a factor that covers different dimensions from family, school, environment,
parents, friends, teachers and affects every aspect of a person's life. In today's society, where rapid
change and development is experienced, individuals have to be in harmony with the people they live
with while living the life they want to continue their lives. There are, certainly, different definitions of
such an important phenomenon that affects the society in many ways. According to the definition by
Sanemoglu (2018), education is the process of creating desired behavior or changing desired behavior
in the most general sense. In other words, education is defined as the process of bringing about the
desired behavioral change through the individual’s own life and intentional acculturation (Demirel,
2018). Education, which is defined in various ways, has a very active role in how individuals will
represent themselves in society, which values they will adopt, and how they will determine their
personality. Thanks to this role, the generations that grow up will be individuals who are open to
political and cultural change, have a national identity and a contemporary level. Certainly, the
understanding of education for children who have a social purpose and who will continue to exist in
the society as an individual has also undergone radical changes. Schools are the places where this
understanding of education will be created and kept alive in future generations.

Schools are institutions at various levels that try to provide students with the desired learning
intentionally and efficiently. In other words, schools are institutions that help the realization of desired
learning in a planned manner. Teachers enable the realization of desired learning or the formation of
desired learning in schools (Sanemoglu, 2018). As a result of the changing understanding in the
education, the constructivist approach is carried out in the teaching process. With the effect of
constructivist understanding, while teachers take the role of guide in education, students are at the
center of education and constitute a power that is the future of society.

In the globalizing world, technology is developing rapidly, mass media are influencing and
shaping human life. Technology, which enters all areas of life and is actively used, has directly
affected education, especially people's lifestyles, value judgments and health conditions. With the
development of technology, computers, web and tablet PCs that are adjusted according to student
speed have emerged. Before technological developments, teachers created alternative learning
environments in order to make students active in the traditional classroom environment.

The first thing that comes to our mind in this regard is the school gardens and the prepared
board and wall newspapers. In addition to these, course learning outcomes were supported by products
such as, stories, letters, research articles. With the widespread use of technological developments and
the increase in economic opportunities, it has been ensured that the studies carried out become a print
newspaper ahead of the wall newspaper, and it has become more useful for all students. Learning
environments supported by the use of newspapers attract the attention of students, increase their
motivation and support their achievements.

Today, students are not content with only textbooks. In order to support students in their
learning environment, besides newspapers, journals are published in schools. Journals prepared by
students have an important place in the learning processes of students. Student journals are an
educational tool where the child can show himself with his knowledge, skills and abilities in
education, development and participation in society (Yal¢in ve Aytas, 2008). By providing the
students with the opportunity to design their own journals in groups depending on the learning
outcomes, the motivation of the educational environment increases and thus achievement increases.
With the effect of developing technology, journals have an important role in filling the gap between
textbooks and current issues. These journals are entertaining and informative for children, as well as
encouraging them to read.

Although it is common practice to publish journals in schools, they are generally non-
systematic studies in which certain students are active. For this reason, it is important to create a
product by activating all students and directing each student to various activities. Since people are
active, curious and playful creatures from birth, they are ready to learn and explore (Ryan and Deci,
2000). Intrinsic factors such as the curiosity to learn and the pleasure of achievement increase the
motivation of individuals (Lepper, 1988). The journals designed by the students have a great
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importance in the education process due to the reasons such as the sense of curiosity and pleasure in
learning, the activeness of the students in the learning process, and the fact that the journals are
entertaining and informative for children. Since the social studies course enables to make sense of
daily life, to understand people's behaviors in social environments and the world we live in, the design
of the journal for this course will activate the learning processes of the students and ensure that their
learning outcomes are ensured properly. The motivation of the students, who have the opportunity to
make a production thanks to the student-designed social studies journal prepared for the social studies
course, will be positively affected by this situation. It is important to actively reveal the creativity of
each student by directing them to in-school and out-of-school learning environments by using methods
and techniques suitable for their own learning style, to make them experience the pleasure of
producing something, and to reinforce their perceptions and topics in social studies lessons. From this
point of view, the aim of this research is to determine the effect of the student-designed social studies
journal on the academic achievement and attitudes of 7th grade students.

Method

The Research Design

This research, which aimed to determine the effect of the student-designed social studies
journal on academic achievement and attitude towards the course, was carried out with a sequential
mixed design. Quantitative data are dominant in the sequential explanatory mixed design, and after the
analysis of the quantitative data, the qualitative data are analyzed and the quantitative data are
supported by the qualitative data (Baki and Gokge, 2012). In the quantitative part of this study, a
quasi-experimental design with pretest-posttest control group was used. The quasi-experimental
design of the research is presented in Table 1.

Table 1. The implementation process of the quasi-experimental design

Gy Ou1 X O12
G, O21 022
Gi: The experimental group in which the student-designed journal method was applied
Ga: The control group in which the normal program was applied
X: Student-designed journal method
O11and O: Pre-test scores
012 ve O21: Post-test scores

In the qualitative part of the study, interviews were conducted with the students and their
opinions on the process of preparing a student-designed social studies journal were taken.

Study Group

The research was carried out in the state secondary school affiliated to the Ministry of
National Education in the Central Anatolia Region of Tiirkiye in the 2018-2019 academic year.
Experimental and control group consists of 7th grade students. The applications and lessons in the
control and experimental groups were carried out by the researcher at equal times. A control and
experimental group was created in order to learn the effect of the independent variables on the
dependent variable. In the formation of the groups, importance was given to the fact that the subjects
were complete and not heterogeneous. The purpose of choosing groups with the same capacity is to
determine that the results to be achieved are only due to independent variables and to preserve the
authenticity of the research. Before starting the research, the school where the application will be made
was determined first.

In order to carry out the study without any problem, the institution where the researcher works
was preferred. Before carrying out the study, the necessary permissions were obtained. The numbers
and genders of the students in the experimental and control groups of the study are given in Table 2.

Table 2. The number of students in experimental and control group

Group Female Male Total
Experimental 13 4 17
Control 9 7 16
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Table 3 shows the independent sample t-test results, in which the social studies course attitude
scale and academic achievement test pre-test scores were compared to determine that the experimental
and control groups were equivalent to each other.

Table 3. Independent sample t-test results of the pre-test scores of the experimental and control groups

Scale Measure Group N X Ss df t p
. Experimental 17 107.94 5.78
Attitude scale Pre-test 31 97 .33
Control 16 109.62 5.17
Academic Experimental 17 13.64 1.22

Control 16 1350 2.09

When Table 3 is examined, it is seen that the mean score of the experimental group was (X))
107.94 and the mean score of the control group was ( X ) 109.62 in the social studies course attitude
scale pre-test. Although the mean of the control group is higher than the experimental group, there is
no statistically significant difference between the mean scores (i) =.97; p>.05). In other words, the
attitudes of the students in the experimental and control groups to the social studies course do not
differ before the experimental procedure. In the academic achievement test, it was seen that the mean
score of the experimental group was ( X )13.64, the mean score of the control group was ( X )13.50,
and the difference between the means was not statistically significant (tz1) =24; p>.05). In other words,
there is no significant difference between the academic achievements of the students in the
experimental and control groups in the social studies course. These two findings show that both the
experimental and control groups started the experimental process at the same level according to the
attitude towards the course and the course achievement criteria.

Data Collection Tool

In the research, "Social Studies Attitude Scale" was used to measure students' attitudes
towards the social studies course, and "Achievement Test" was used to measure the academic success
of the student-designed social studies journal. In addition, a semi-structured interview form was used
to determine the opinions of the students in the experimental group on the process of preparing a
student-designed social studies journal.

Social Studies Attitude Scale, was developed by Demir and Akengin (2010). This scale was
used to determine the attitudes of the students in the control and experimental groups towards the
social studies course. Necessary permissions were obtained for the scale before it was used in the
research. There are 14 negative and 12 positive items in the scale. Negative items in the scale are
scored inversely while scoring. The scale was prepared as a five-point Likert scale. It is stated that as
the score obtained from the attitude scale increases, the positive attitudes of the students towards the
social studies course increase. The internal consistency reliability coefficient of the scale was
calculated as 0.93.

Academic Achievement Test, was developed by researchers to measure the effect of a student-
designed social studies journal on academic achievement.

Before the achievement test was developed, necessary expert opinions were consulted and the
relevant literature was examined. In the first stage of the research, a table of specifications was created
showing the 13 learning outcomes in the units of Individual and Society, Culture and Heritage, People,
Places and Environments, which are the first three units of the 7th grade of the social studies
curriculum (Table 4). In accordance with the learning outcomes of the Individual and Society, Culture
and Heritage, People, Places and Environments units, activities were determined by the researcher in a
way that would suitable for students' abilities.
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Table 4. The learning outcomes of academic achievement test’s table of specifications

Learning outcomes Question No
SS.7.1.1. The student revises his/her own behaviors and attitudes by

identifying the behaviors and attitudes that affect communication 1234
SS.7.1.2. The student uses positive communication way in personal-social 567
relations. ™
SS.7.1.3. The student discusses the role of media in social interaction and 89
change. '
SS.7.1.4. The student implements his/her rights and fulfills his/her
B - . o 10,11,12

responsibilities while making use of communication tools.
SS.7.2.1. The student explains how the Ottoman Empire emerged as a 131415
political power and the factors affecting this situation. -
SS.7.2.2. The student examines the conquest policy of the Ottoman

- 16,17,18
Empire.
SS.7.2.3. The student explains the change process of the Ottoman Empire 19.20

by associating it with other developments in Europe.

SS.7.2.4. The student makes determinations about the economic and social
changes depending on the institutions that emerged as a result of the 21,22,23,24
innovation movements in the Ottoman Empire.

SS.7.2.5. The student shows examples of art, aesthetics and culture in the

; 25,26,27
Ottoman Empire.
SS.7.3.1. The student makes determinations about the facts that affect the 28.99 30
settled life from the past to the present, along with various studies. =
SS.7.3.2. The student makes inferences about the demographic situation of
Tiirkiye based on the factors affecting the population distribution in 31,32,33
Tiirkiye.
SS.7.3.3. The student presents the reasons and consequences of 34,3536

immigration with various studies for discussion.

SS.7.3.4. The student exemplifies the negative situations that will occur
when fundamental rights such as the freedom of residence and travel are 37,38
restricted.

The 38-question test items covering the learning outcomes of the first three units were
developed by taking expert opinions. A pilot study was conducted with 153 students in order to
analyze the validity and reliability of the items. After the piloting, the item difficulty indexes and item
discrimination values of the test items were examined and the reliability value was calculated. In line
with the analyzes obtained and considering the content validity, unsuitable test items were removed in
line with expert opinion. Considering these criteria, the “Achievement Test” consisting of 25 items
was developed. It has been determined that the academic achievement test is of medium difficulty and
is a reliable test that helps to distinguish between those who know and those who do not know
(validity).

The Semi-Structured Interview Form, was prepared by the researcher to determine the
opinions of the students in the experimental group about the student-designed social studies journal. In
the form, “What are your views on the student-designed social studies journal?”” question is included.

The Data Collection Process

The attitude scale towards the social studies course and the academic achievement test were
used to collect the data. At the beginning of the research, an academic achievement test and an attitude
scale application for the social studies lesson were applied as a pre-test, and the students' previous
knowledge about the learning outcomes of the specification table in this application was examined.
After the implementation of the pre-tests was completed, the student-designed social studies journal
was started to be prepared with the experimental group. It was aimed to publish a learning outcome-
oriented Social Studies journal by the experimental group, with three issues in October, November and
December. The application content of the research was limited to the learning outcomes, skills and
values of the 1st, 2nd and 3rd units of the Social Studies 7th grade curriculum. In this process, the
normal course process continued with the control group. The experimental group was given activities
such as research, examination, drama, interview, poem, story, letter, and cartoon related to the learning
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outcomes in the first three units of the 7th grade social studies curriculum, and the lessons in the was
taught as prescribed by the curriculum during this process. The activities in the experimental group
were supported by visuals in. The control group, on the other hand, was not intervened and the normal
course continued. In the experimental group, a student-designed social studies journal was prepared
and published as 3 issues, which included activities covering the course learning outcomes of the
Individual and Society, Culture and Heritage, People, Places and Environments units. When the
application process was over, the students in the experimental and control groups were given a post-
test to determine their academic achievement. In addition, the attitude scale towards the social studies
lesson was applied to the students in the control and experimental groups as a post-test. Finally, semi-
structured interviews were conducted with the students in the experimental group.

Data Analysis Process

Whether the data is normally distributed or not is of great importance in determining the
statistical techniques to be used in the analysis of data obtained from quantitative data collection tools.
The Shapiro-Wilk value can be used to control the normal distribution when the sample size is less
than 30 (Karagoz, 2016). However, it is recommended to make a decision about the normal
distribution by examining the skewness and kurtosis coefficients of the data (Field, 2006).

Table 5. The results of the normality test of the data

Scale Measure Group N Skewness SE Kurtosis SE  Shaphiro-
Experimental 17 -.32 .55 -.69 1.06 .56
Pre-test
Attitude Control 16 -.45 56 .01 1.09 .88
scale Experimental 17 -1.13 .55 1.16 1.06 87
Post-test
Control 16 -.23 56 -148  1.09 10
] Pre-test Experimental 17 .07 .55 -.76 1.06 10
aﬁﬁ:\‘izm;‘;t Contol 16  -02 56 -117 109 .36
test Post-test Experimental 17 16 .55 -.88 1.06 .59
Control 16 -.25 .56 -.95 1.09 27

The data obtained from the quantitative data collection tools were analyzed with the help of
the statistical package program. Table 5 shows the results of the normality tests of the data obtained
from the data collection tool used in the research groups as pre-test and post-test. According to these
results, it was determined that the skewness coefficients of the data obtained from the experimental
and control groups in both measurements from the attitude scale were between -1.13 and -.23, the
kurtosis coefficients were between -1.48 and .01, and the Shapiro-Wilk coefficients were between .10
and .88. In the academic achievement test, it was determined that the skewness coefficients of the data
obtained from the experimental and control groups in both measurements were between -.25 and .16,
the kurtosis coefficients were between -1.17 and -.76, and the Shapiro-Wilk coefficients were between
.10 and .59. According to Can (2018), Karagéz (2016), Tabachnick and Fidell (2007), since these
values show that the data obtained are normally distributed in each measurement, the data obtained
from the measurement tools were analyzed with the dependent sample t test and the independent
sample t test. Although these two analysis methods strongly determine the direction of significant
difference between measurements or groups, they do not show the degree of effect of the difference.
Therefore, the effect size (n2) was calculated based on the results of both analysis methods. The
results obtained from this calculation are evaluated as small effect (12=.2), medium effect (n2=.5),
large effect (n2=.8) and very large effect (n2>1.00) (Can, 2018). In addition, in the statistical analysis,
it was determined that the Levene test results were not significant (p>.05), that is, the variances were
evenly distributed. It was determined that the internal consistency coefficients (Cronbach Alpha) of
the data obtained using the attitude scale in each measurement ranged from .78 to .92, and the
reliability of the data obtained from the academic achievement test in each measurement (KR-20)
ranged from .74 to .78. These values show that the reliability of the data is sufficient. In the analysis of
gualitative data, content analysis was carried out. Interviews were conducted with the students in the
experimental group. The data obtained as a result of the interviews were put into written form. Codes
and categories were created in line with the answers given by each student to the question, and another
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researcher from the researcher carried out the expert opinion. The two researchers later came together
and agreed on the points of disagreement.
Findings

Table 6 shows the results of the dependent groups t-test conducted to compare the social
studies attitude and academic achievement test pre-test and post-test scores of the students in the
experimental and control groups in the study.

Table 6. Dependent sample t-test results of the pre-test and post-test scores of the experimental and control
groups

Scale Group Measure N X Ss df t p
Pre-test 17 10794 5.78
Experimental 16 6.62 .00
Attitude Post-test 17 11811 2.89
scale Pre-test 16 109.81 5.17
Control 15 .18 .86

Post-test 16 109.62 6.41

Experimental Pre-test 17 1364 122 .
Academic 16 939 .00

: Post-test 17 19.47 2.69
achievement
test Control Pre-test 16 13.50 2.09 .
es 15 343 .00
Post-test 16 14.62 2.60

"p<.05

Table 6 shows the dependent sample t-test results of the experimental and control groups’
scores obtained from the pre-test and post-test applications of the data collection tools. Accordingly, it
is seen that the social studies course attitude scale post-test mean of the experimental group (X
=118.11) increased significantly compared to the pre-test mean before the experimental procedure ( X
=107.94), and this difference was statistically significant (t(16) =6.62; p<.05). In the control group, it
was determined that the pre-test scores ( X =109.81) of the social studies course attitude scale means
did not make a significant difference compared to the post-test ( X =109.62), and the current difference
was not statistically significant (tusy =.18; p>.05). More clearly, it can be said that the teaching
activities carried out within the scope of the student-designed journal applied to the experimental
group provided a positive development in the attitudes of the participants towards the social studies
course, while the teaching applied to the control group did not create a significant change in their
attitudes towards the course. In the experimental group, the academic achievement test post-test mean
(X =19.47) increased significantly compared to the pre-test mean (X =13.64) before the experimental
procedure (Table 6) and this difference was statistically significant (tzs) =9.39; p<.05). In the control
group, it is seen that the means of the academic achievement test increased in the post-test ( X =14.62)
compared to the pre-test (X = 13.50), and the difference between the means was statistically
significant (tusy =3.43; p<.05). In other words, it was determined that student-designed journal
activities applied to the experimental group had a significant effect on the academic achievement of
the social studies course.

Table 7 shows the results of the independent groups t-test, which was conducted to compare
the social studies attitude and academic achievement test post-test scores of the students in the
experimental and control groups in the study.

Table 7. Independent sample t-test results of the post-test scores of the experimental and control groups

Scale Measure Grup N X Ss df t p n?
. Experimental 17 118.11 2.89 .
Attitude scale  Post-test 31 495 .000 1.72
Control 16 109.62 6.41
Academic Experimental 17 19.47 2.69
achievement  Post-test 31 524 .00° 1.83
test Control 16 1452 2.60

“p<.05
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Table 7 shows the independent sample t-test results of the mean scores of the experimental
and control groups in the social studies course attitude scale post-test. Accordingly, it was determined

that the post-test mean of the experimental group (X =118.11) was significantly higher than the post-

test mean of the control group (X =109.62) and the difference between the means was statistically
significant (tay) =4.95; p<.05). According to this result, it was determined that the teaching activities
carried out within the scope of the student-designed journal applied to the experimental group had a
statistically significant more positive effect on the attitudes of the participants towards the social
studies course compared to the teaching process applied in the control group, and the effect size was
quite high (n2=1.72).

When the mean scores of the experimental and control groups in the social studies course
academic achievement post-test are examined in Table 7, it was determined that the post-test mean of

the experimental group (X =19.47) was significantly higher than the post-test mean of the control

group (X =14.52) and the difference between the means was statistically significant (tz1 =5.24;
p<.05). According to this result, it was determined that the teaching activities carried out within the
scope of the student-designed journal applied to the experimental group had a statistically significant
more positive effect on the academic achievement of the participants in the social studies course than
the teaching process applied to the control group. The effect size is quite high (112=1.83).

The opinions of the participants in the experimental group regarding the application process
carried out within the scope of the student-designed journal were analyzed and the themes are listed in
Table 8.

Tablo 8. Student views on the student-designed social studies journal
Themes
Increasing motivation
Teaching with fun
Developing creativity
Impact on achievement
Academic development
Discovering talents/skills/abilities
Negative features 3

w|h|A[~N|O| =

When the opinions of the participants in the experimental group on the activities carried out
within the scope of the student-designed social studies journal in Table 8 were examined, it was seen
that seven themes emerged. It is seen that student views on the student-designed social studies journal
focus on the theme of increasing motivation (f=14). For the theme of increasing motivation, the
student with the code S15 said, “...after we decided to publish a journal, we started making research.
We were talking, we were discussing. We were doing it, using the tools we made. There was no end to
the happiness we reached when we saw our photos in the first journal. As we succeeded, our effort to
study increased...” The student with the code S9 said, “...Actually, I was biased before the journal, |
liked it when I started doing it. I'm glad we designed this journal. There was information in the
journals that I found interesting. | was looking eagerly. | was reading like drinking water. | was
reading to the people at home. Everything was fine. We had good and exciting work. | wish it never
ended, we made three journals, all three were good. | open and re-read our work. This year, there was
a planned work. This has always been thanks to the journal.” \WWhen the opinions of the students in the
experimental group were examined, teaching with fun (f=9) was another important theme. The student
coded S2 for the theme of teaching with fun said, “...activating Hacivat and Karagdz was an activity
that we had a lot of fun while preparing the journal. It was exciting to bring them to life by talking, to
put on their masks. Another aspect of the study was that it was very attractive to write according to the
texts appropriate to the subjects, not the ready-made texts.”

The theme of developing creativity (f=7) is another theme that emerged in the students’ views, and the
student with the code S17 said about this theme, “...Actually, the most productive study for me was the
brainstorming we did as a class before creating the journal. It was beneficial and productive for all
students to say whatever came to their minds about the activities we should do, and thus to take and
apply original ideas from them...” In addition to these three themes, the students in the experimental

350



Gagn YIGIT,

Journal of Educational Theory and Practice Research 2022, Vol 8, Issue 3, 343-353 Nusret KOCA, Abdullah GOKDEMIR

group revealed the themes of effect on achievement (f=4), academic development (f=4), discovering
talents/skills (f=3) and negative features (f=3).

Discussion, Result and Suggestions

In the study, the students in the experimental group were provided to design a social studies
journal with in-class and out-of-class activities, while the course process was carried out normally in
the control group. After the application, the data collection tools were applied to the experimental and
control groups as a post-test. When the scores of the experimental and control groups from the pre-test
and post-test applications of the data collection tools were examined, it was revealed that the social
studies attitude scale post-test mean of the experimental group increased compared to the pre-test
mean applied before the experimental procedure, and this difference was statistically significant.
Accordingly, poetry, story, picture, biography, drama, cartoon, pantomime, film, criticism,
brainstorming, column, joke, riddle, puzzle, chanson, design, letter, folk song, made within the scope
of the student-designed social studies journal applied to the experimental group students. It is seen that
activities such as dream screen have a more positive effect on the attitudes of the participants towards
the social studies course than the traditional teacher-centered methods.

When the scores of the experimental and control groups from the pre-test and post-test
applications of the data collection tools were examined, it was determined that the academic
achievement test post-test mean of the experimental group increased compared to the pre-test mean
before the experimental procedure, and this difference was statistically significant. When the literature
is examined, it has been determined that active learning increases the academic achievement of
students in the studies conducted by Celikcan (2010), Sengiin (2006), Bilgi (2008). According to these
results, it was seen that the academic achievement of the experimental group, in which active learning
techniques were applied while preparing the student-designed journal, was higher than the control
group, and it was seen that the study was similar to the literature. Studies by Karagagil (2014) and
Yiiksel (2016) reveal that writing practices in social studies course increase students’ creativity and
academic achievement, and that the lesson becomes fun with the development of writing skills. In this
study, stories, columns, poems, memoirs, news texts, essays and similar literary genres written within
the scope of the student-designed journal show that the academic achievement of the experimental
group students on the subject is effective in changing their verbal creativity in the positive field. These
findings are in parallel with the above findings.

In the studies conducted by Turan (2015), Demirer (2013), Demir (2011), and Kogak (2004), it
has been observed that the use of the story, which is one of the literary genres, in the social studies
journal first increases the interest and then the academic achievement. In this study, students were
asked to write stories on different subjects within the scope of the student-designed social studies
journal, and as a result of the activities, it was observed that the interest of the students in the
experimental group towards the lesson increased, their motivation increased, and their academic
achievement increased. The experimental group students drew cartoons on the subject within the scope
of the student-designed journal, and the visible improvement in their skills in drawing cartoons
contributed to their increased interest in the social studies lesson, thus making the lesson more fun.
This conclusion is also consistent with the results of the study conducted by Kogoglu (2012). In the
studies conducted by Ay (2018) and Girler (2018), it was revealed that the letter and poetry writing
activities used in the teaching of the social studies course contributed to student achievement,
comprehension of the subject, and making the lesson more enjoyable by getting rid of the being dull.
Within the scope of the learning outcome-oriented student-designed social studies journal, the students
in the experimental group were provided to write poems and letters on different subjects. The change
observed in the students in the experimental group shows parallelism with the aforementioned studies.

In addition, in this study, students in the experimental group were given various interview
activities within the scope of the student-designed social studies journal. As a result of the events
being included in the journal, it can be said that student motivation and attitude towards the lesson
have improved positively. In general, the activities carried out within the scope of the journal also
increase student achievement. This result is in line with the results of the research conducted by Oziir
(2010) and Torun (2018). Torun (2018) applied local community studies (interview, etc.) in the
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experimental group and identified a significant difference in the experimental group students’ attitudes
towards the social studies course compared to the control group. Oziir (2010) concluded in the study
that out-of-class activities (interview, etc.) have a positive effect on student achievement.

In the qualitative part of the study, when the opinions of the students in the experimental
group about the student-designed social studies journal were examined, it was stated that the
application was mostly mentioned positively. It is seen that the student-designed social studies journal
has a motivation-enhancing feature. In addition, it can be said that the student-designed social studies
journal attracts attention, makes the lesson more enjoyable, prevents the lesson from being dull,
contributes to the students’ awareness of their abilities, and makes life itself a learning environment by
going out of the classroom. With the student-designed social studies journal, suitable environments
were provided for student-centered teaching in accordance with the constructivist theory. In the whole
process, the teacher was the guide, the student was the designer, decision-maker and implementer, and
the way for active learning was provided.

In line with the results of the study, the following suggestions can be made.

v' The effect of the student-designed journal application on academic achievement and
permanence can be applied in different courses and different learning outcome by
changing the independent variables or by changing the education level.

v It would be beneficial to ensure that student-designed journals become popular in
schools. Thus, activities can be carried out not only in the social studies course, but in
every branch in accordance with the learning outcomes, and for this, teachers should
be encouraged about such activities. In schools, not only social studies, but also
journals can be published in accordance with the learning outcomes of each course.

v Since the cost of publishing a journal will be high, the learning outcome-based
activities carried out in schools can be evaluated within the scope of e-journals and the
cost can be reduced. This will provide an important advantage in terms of the
becoming popular of learning outcome -oriented journals.
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Anahtar Kelimeler

Aragtirmanimn amaci, Ogrenci tasarimli sosyal bilgiler dergisinin 7.smnif
ogrencilerinin akademik bagar1 ve tutumlarina etkisini belirlemektir. Arastirma
sirali karma desen modeli kullanilarak gerceklestirilmistir. 2018-2019 egitim-
ogretim yilinda Tiirkiye’nin I¢ Anadolu Bolgesinde yer alan Milli Egitim
Bakanligina bagli devlet ortaokulunun 7. sinifinda egitim goren deney ve kontrol
grubunda yer alan toplam 33 6grenci caligmanin katilimcilarini olusturmustur.
Calismada, Sosyal Bilgiler Dersi Tutum Olgegi, Akademik Basar1 Testi ve Yari
Yapilandirilmig Goriisme Formu kullanilarak veriler toplanmistir.  Aragtirmada
On test olarak akademik basari testi ve sosyal bilgiler dersine yonelik tutum
bleegi uygulanmustir. On testlerin uygulanmasi tamamlandiktan sonra deney
grubu ile dgrenci tasarimli sosyal bilgiler dergisi hazirlanmaya baslanmistir. Ug
say1 olacak sekilde deney grubu tarafindan kazanim odakli Sosyal Bilgiler
dergisinin ¢ikarilmasi amaglanmigtir. Arastirmanin uygulama igerigi Sosyal
Bilgiler 7. Simf programinin 1, 2, 3. Unitelerin kazanim, beceri, degerleriyle
sinirli tutulmustur. Bu siiregte kontrol grubu ile ders yapilmaya devam edilmistir.
Deney grubuna 7. Smif sosyal bilgiler programmin ilk {i¢ {initesindeki
kazanimlarla ilgili arastirma, inceleme, drama, roportaj, siir, hikdye, mektup,
karikatiir gibi etkinlikler yaptirilmis ve kontrol grubuna ise gegen siire boyunca
Ogretim programinin ongordiigii sekilde dersler iglenmistir. Ayrica, kontrol ve
deney grubunda bulunan &grencilere son test olarak sosyal bilgiler dersine
yonelik tutum 6l¢egi uygulanmistir. En son olarak deney grubunda yer alan
ogrencilerle yar1 yapilandirilmig goriisme yapilmistir. Nicel verilerin analizinde
dagilimin normal olmasindan dolay1 t testi, nitel verilerin analizinde de igerik
analizi yapilmistir. Arastirma sonucunda Ogrenci sosyal bilgiler dergisi
tasariminin akademik basart ve derse karsi tutum iizerinde etkisinin oldugu
ortaya ¢cikmustir. Ayrica, 6grenci tasarimli sosyal bilgiler dergisi derse karsi
motivasyonu arttiran bir 6zellige sahip oldugu ifade edilmistir.
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Giris

Egitim aileden, okula, ¢evreye; anne-babadan, arkadasa, 6gretmene kadar farkli boyutlari igine
alan ve insanin yasaminin her alanini etkileyen bir faktordiir. Giiniimiizde hizli bir degisimin ve
gelisimin yasandig1 toplumda bireyler yasamlarin1 devam ettirmek istedikleri hayat1 yasarken, beraber
yasadiklar1 insanlarla da bir diizen igerisinde olmak zorundadirlar. Toplumu pek ¢ok yoniiyle etkileyen
boylesi 6nemli bir olgunun elbette farkli tanimlarina rastlanmaktadir. Sanemoglu’nun (2018) yaptigi
tanima gore egitim en genel anlamda istendik davranis olusturma ya da istendik davranms degistirme
siirecidir. Bagka bir ifadeyle egitim bireyin kendi yasantisi ve kasith kiiltiirleme yoluyla istenilen
davranig degisikligini meydana getirme siireci olarak tanimlanir (Demirel, 2018). Cesitli tanimlarla
ifade edilen egitim bireylerin toplumda kendilerini nasil temsil edecegi, hangi degerleri
benimseyecegi, kisiligini ne yonde belirleyecegi konusunda oldukga etkin bir rol oynamaktadir. Bu rol
sayesinde yetisen kusaklar siyasal ve kiiltiirel degisime acik, milli kimlige ve ¢cagdas seviyeye sahip
bireyler olacaktir. Toplumsal amag¢ yiiklenen ve bir birey olarak toplumda varligm siirdiirecek
cocuklara yonelik egitim anlayisi da elbette ki koklii degisikler gecirmistir. Bu egitim anlayisinin
olusturulacag1 ve gelecek nesillerde yasatilacagi yerler okullardir.

Okullar, istendik 6grenmeleri kasitli ve verimli bir bigimde 6grencilere kazandirmaya calisan
cesitli diizeydeki kurumlardir. Bagka bir ifade ile okullar planli bir bigimde istendik 6grenmelerin
gergeklesmesine yardim eden kurumlardir. Okullarda istendik 6grenmelerin gergeklesmesini ya da
istendik 6grenmelerin olugmasini 6gretmenler saglar (Sanemoglu, 2018). Egitim ogretim siirecinde
degisen anlayis sonucunda, yapilandirmaci yaklasima dayali 6gretim yapilmaktadir. Yapilandirmaci
anlayisin etkisiyle birlikte ogretmenler egitimde rehber roliinii dstlenirken &grencilerse egitimin
merkezinde yer almaktadir ve toplumun gelecegi olan bir gii¢ olusturmaktadir.

Kiiresellesen diinyada teknoloji hizla gelismekte, kitle iletisim araglari insan hayatina
fazlasiyla niifuz etmekte ve insan hayatini sekillendirmektedir. Hayatin her alanina giren ve aktif bir
sekilde kullanilan teknoloji; insanlarin yasam bigimleri, deger yargilari, saglik kosullar1 basta olmak
tizere egitimi de dogrudan dogruya etkilemistir. Teknolojinin gelismesiyle birlikte bilgisayarlar,
internet aglar1 ve 0grenci hizina gore ayarlanan tabletler ortaya ¢ikmistir. Teknolojik geligmelerden
once geleneksel sinif ortaminda Ogrencileri aktif hale getirmek icin 6gretmenler alternatif 6grenme
ortamlar1 olusturmuglardir. Bu konuda aklimiza ilk gelen okul bahgeleri ve hazirlanan pano ve duvar
gazeteleridir. Bunlara ek olarak siirler, hikayeler, mektuplar, arastirma yazilar1 gibi iirlinler ortaya
cikararak ders kazanimlarini desteklemistir. Teknolojik gelismelerin yayginlasmasi, ekonomik
imkanlarin artmasi ile yapilan ¢aligmalarin duvar gazetesinin ilerisinde baski gazete haline getirilmesi
saglanmig, tim ogrenciler igin daha kullanigh hale gelmistir. Gazeteler kullanilarak desteklenen
O0grenme ortamlar1 Ogrencilerin ilgisini ¢ekmekte, motivasyonlarii artirmakta, kazanimlar
desteklenmektedir.

Giiniimiizde ise ogrenciler yalmzca ders kitaplariyla yetinmemektedirler. Ogrencilerin
O0grenme ortaminda desteklenmesi igin gazetelerin yaninda okullarda dergiler c¢ikarilmaktadir.
Okullarda 6grenciler tarafindan hazirlanan dergiler 6grencilerin 6grenme siireglerinde énemli bir yer
almaktadir. Ogrenci dergileri gocugun egitim, gelisim ve topluma katilim1 konusundaki bilgi, beceri ve
yetenekleri ile kendini gosterebilecegi bir egitim aracidir (Yalgm ve Aytas, 2008). Ogrenciler grup
halinde dergilerini kazanimlara bagli olarak kendileri tasarlama firsati saglanarak egitim ortaminda
motivasyon arttirtlarak 6gretimin ¢iktilar1 artmaktadir. Gelisen teknolojinin etkisi ile birlikte dergiler
ders kitaplari ile giincel olaylar arasindaki boslugu doldurmada énemli bir gorevi vardir. Bu dergiler
cocuklar i¢in eglendirici ve bilgilendirici olmasinin yan sira onlar1 okumaya da 6zendirmektedir.

Okullarda dergi yayimlamak yaygin bir uygulama olarak karsimiza ¢iksa da genelde belirli
ogrencilerin aktif oldugu, sistemli olmayan calismalardir. Bu nedenle tim &grencileri aktif hale
getirerek her 6grenciyi gesitli etkinliklere yonlendirerek bir iiriin ortaya koyulmasi énemlidir. insanlar
dogumlarindan itibaren aktif, merakli ve eglenceli canlilar olmalarindan dolayr O6grenmeye ve
kesfetmeye hazirdirlar (Ryan ve Deci, 2000). Ogrenmeye duyulan merak ve basarmanin verdigi haz
gibi i¢sel faktorler bireylerin motivasyonunu artirmaktadir (Lepper, 1988). Ogrenmeye duyulan merak
ve haz alma duygusu, 6grencilerin 6grenme siirecinde aktif olmasi, ¢cocuklar igin dergilerin eglenceli
ve bilgilendirici olmasi1 gibi nedenlerden dolayr Ogrenciler tarafindan tasarlanan dergilerin egitim
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siirecinde biiylik bir énemi bulunmaktadir. Sosyal bilgiler dersi giinliik yasami anlamlandirmak,
insanlari sosyal ortamlardaki davranislarini ve yasadigimiz diinyay1 anlamay1 sagladigindan bu derse
yonelik derginin tasarlanmasi &grencilerin 0grenme siireglerini aktif hale getirerek 6grenme
ciktilarinin saglikli olmasini saglayacaktir. Sosyal bilgiler dersi i¢in hazirlanan 6grenci tasarimli sosyal
bilgiler dergisi sayesinde iiriin ortaya koyma firsati bulan 6grencilerin motivasyonu bu durumdan
olumlu etkilenecektir. Her 6grencinin kendi 6grenme stiline uygun yontem ve teknikleri kullanarak
okul i¢i ve okul dis1 6grenme ortamlarina yonlendirerek onlarin aktif olarak yaraticiliklarini ortaya
cikarmak, ortaya bir iirlin koymanin hazzin1 yasatmak, sosyal bilgiler ders algilarin1 ve konularin
pekistirmek agisindan 6nemlidir. Buradan hareketle bu aragtirmanin amaci, 6grenci tasarimli sosyal
bilgiler dergisinin 7.smif 6grencilerinin akademik basar1 ve tutumlarina etkisini belirlemektir.

Yontem
Arastirmanin Modeli

Ogrenci tasarimli sosyal bilgiler dergisinin akademik basariya ve derse karsi tutuma etkisinin
belirlenmesinin amaglandigi bu arastirma sirali karma desen ile gergeklestirilmistir. Sirali aciklayici
karma desende baskin olan nicel veriler olup nicel verilerin analizinden sonra nitel veriler analiz
edilerek, nicel veriler nitel veriler ile desteklenir (Baki ve Gokge, 2012). Bu arastirmanin nicel
boliimiinde, On test-son test kontrol gruplu yari deneysel desen kullanilmistir. Arastirmanin yari
deneysel deseni Tablo 1°de ortaya konmustur.

Tablo 1. Yar1 deneysel desenin uygulanma siireci

G Ou1 X O
G2 021 022
Gi: Ogrenci tasarimli dergi ydnteminin uygulandigi deney grubu
G2: Geleneksel programin uygulandigi kontrol grubu
X: Ogrenci tasarimli dergi yontemi
O11Ve Oz1: On test puanlar
012 ve O21: Son test puanlari

Aragtirmanin nitel boliimiinde ise Ogrencilerle goriisme gergeklestirilerek 6grenci tasarimli
sosyal bilgiler dergisi hazirlama siirecine yonelik goriisler alinmigtir.

Calisma Grubu

Aragtirma, 2018-2019 egitim-6gretim yilinda Tiirkiye’nin i¢ Anadolu Bolgesinde yer alan
Milli Egitim Bakanligina bagh devlet ortaokulunda gerceklestirilmistir. Deney ve kontrol grubu 7.
smif 0grencilerinden olusmaktadir. Kontrol ve deney grubunda bulunan uygulamalar ve dersler esit
siirelerde arastirmaci tarafindan gerceklestirilmistir. Bagimsiz degiskenlerin, bagimli degiskenine
etkisini 6grenmek maksadiyla bir kontrol ve deney grubu olusturulmustur. Gruplarin olusturulmasinda
konularin tam olmasma ve heterojen olmamasma 6nem verilmistir. Ayni kapasitedeki gruplar
secmekteki amag ulasilacak sonuclarin yalnizca bagimsiz olan degiskenler kaynakli oldugunu tespit
edebilmek ve arastirmanin gergekligini korumaktir. Arastirmaya baslamadan o6nce ilk olarak
uygulamanin yapilacagi okul belirlenmistir. Calismanin rahat yiiriitiilmesi agisindan arastirmacinin
gorev yaptig1 kurum tercih edilmistir. Gerekli izinlerin alinmasiin ardindan arastirmaya baglanmustir.
Arastirmanin deney ve kontrol grubunda yer alan 6grencilerin sayilar1 ve cinsiyetleri Tablo 2°de yer
almaktadir.

Tablo 2. Deney ve kontrol grubu 6grenci dagilimi

Grup Kiz Erkek Toplam
Deney 13 4 17
Kontrol 9 7 16

Deney ve kontrol gruplarinin birbirine denk oldugu belirlemek i¢in sosyal bilgiler dersi tutum
0lcegi ve akademik basari testi 6n test puanlarmin karsilastirildigi bagimsiz 6rneklem t testi sonuglari
Tablo 3’te yer almaktadir.
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Tablo 3. Deney ve kontrol gruplarinin 6ntest puanlarina ait bagimsiz 6rneklem t testi sonuglari

Olgek Olgiim Grup N X Ss  sd t p
oy s N Deney 17 10794 5.78
Tutum 6lgegi Ontest 31 97 33
Kontrol 16 109.62 5.17
Akademik basari ) Deney 17  13.64 1.22
testi Ontest 31 24 .80

Kontrol 16 13.50 2.09

Tablo 3 incelendiginde Sosyal bilgiler dersi tutum dlcegi 6n testinde deney grubu ortalama
puaninin (X ) 107.94 ve kontrol grubu ortalama puanmnin ise (X ) 109.62 oldugu goriilmektedir.
Kontrol grubunun ortalamasi deney grubundan yiiksek olmakla birlikte ortalamalar arasinda istatistik
olarak anlamli bir fark yoktur (tz1) =.97; p>.05). Baska bir ifadeyle deneysel islem dncesinde deney ve
kontrol grubunda bulunan 6grencilerin Sosyal Bilgiler dersine olan tutumlarnn farklilik
gostermemektedir. Akademik basari testinde ise deney grubu ortalamasinin ( X ) 13.64, kontrol grubu
ortalama puaninin ise (X ) 13.50 oldugu, ortalamalar arasi farkin ise istatistiksel olarak anlamli
olmadig1 gorilmiistir (tzy =24; p>.05). Bir bagka ifade ile deney ve kontrol grubunda olan
Ogrencilerin Sosyal Bilgileri dersi akademik basarilar1 arasinda anlamli bir farklilik bulunmamaktadir.
Bu iki bulgu hem deney hem de kontrol grubunun derse olan tutum ve ders basarisi 6lgiitlerine gore
deneysel isleme esit diizeyde basladigini1 gdstermektedir.

Veri Toplama Araci

Arastirmada 6grencilerin sosyal bilgiler dersine yonelik tutumlarini 6l¢gmek amaciyla “Sosyal
Bilgiler Tutum Olgegi”, 6grenci tasarimli sosyal bilgiler dergisinin 6grencilerin akademik basarisini
6lcmek amaciyla da “Basari Testi” kullanilmistir. Ayrica, 6grenci tasarimli sosyal bilgiler dergisi
hazirlama silirecine yonelik deney grubundaki &grencilerin goriislerini  belirlemek igin yari
yapilandirilmis goriisme formu kullanilmistir.

Sosyal Bilgiler Dersi Tutum Olgegi, Demir ve Akengin (2010) tarafindan gelistirilmistir.
Kontrol ve deney grubunda bulunan 6grencilerin sosyal bilgiler dersine karsi tutumlarini belirlemek
amactyla bu 6l¢ek kullanilmigtir. Arastirmada kullanilmadan 6nce 6lgek icin gerekli izinler alinmigtir.
Olgekte 14 olumsuz, 12 olumlu madde yer almaktadir. Olgekte yer alan olumsuz maddeler
puanlanirken ters puanlanmaktadir. Olgek besli likert olarak hazirlanmistir. Tutum &lgeginden alinan
puan arttikca Sosyal Bilgiler dersine yonelik Ogrencilerin olumlu tutumlarmin arttigr ifade
edilmektedir. Olgegin i¢ tutarlilik giivenirlik katsayis1 0.93 olarak hesaplanmistir.

Akademik Bagsar: Testi, arastirmacilar tarafindan 6grenci tasarimli sosyal bilgiler dergisinin
akademik basariya olan etkisini 6lgmek amaciyla gelistirilmistir. Basar1 testi gelistirilmeden once
gerekli uzman goriislerine basvurulmus ve ilgili alan yazin taranmistir. Aragtirmanin ilk etabinda,
Sosyal Bilgiler Ogretim programinin 7. Smifin ilk ii¢ iinitesi olan Birey ve Toplum, Kiiltiir ve Miras,
Insanlar, Yerler ve Cevreler iinitelerinde yer alan 13 kazanimi gosteren belirtke tablosu
olusturulmustur (Tablo 4). Birey ve Toplum, Kiiltiir ve Miras, Insanlar, Yerler ve Cevreler iinitelerinin
kazanimlarma uygun olarak arastirmaci tarafindan Ogrenci yeteneklerine hitap edecek sekilde
etkinlikler belirlenmistir.
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Tablo 4. Basari testi kazanimlar1 belirtke tablosu

Kazanimlar Soru No
SB.7.1.1. Iletisime etki eden davranis ile tutumlari tespit ederek kendi

davranislarini ve tutumlarimi yeniden gézden gegirir. 1234
SB.7.1.2. Kisisel-toplumsal iliskilerde pozitif iletisim yolunu kullanir. 5,6,7
SB.7.1.3. Sosyal etkilesim ve degisimde medyanin yerini tartigir. 8,9
SB.7.1.4. Iletisim araglarindan faydalanirken haklarini uygular ve

10,11,12
sorumluluklarini yapar.
SB.7.2.1. Osmanli Devleti’nin nasil siyasi bir gii¢ olarak ortaya ¢iktig1 ile 13.14.15

birlikte bu durumu etkileyen faktorleri aciklar.
SB.7.2.2. Osmanli Devleti’nin fethetme politikasini inceler. 16,17,18
SB.7.2.3. Osmanli Devleti’nin degisim siirecini Avrupa’daki diger
gelismeler ile iligkilendirerek agiklar.

SB.7.2.4. Osmanli Devleti’ndeki yenilik hareketlerinin sonucunda
meydana gelen kurumlara bagl olarak ekonomik ve toplumsal degisimler ~ 21,22,23,24
ile ilgili tespitler yapar.

SB.7.2.5. Osmanli’daki sanat, estetik, kiiltiir anlayislarindan 6rnekler

19,20

. 25,26,27
gosterir.
SB.7.3.1. Cesitli incelemeler ile birlikte gegmisten bugiine, yerlesik hayata

; - 28,29,30

gecmeye etki eden olgular hakkinda tespitler yapar.
SB.7.3.2. Tirkiye’deki niifus dagilimina etki eden faktorlerden yola 313233
cikarak Tiirkiye’nin demografik durumu hakkinda ¢ikarimlarda bulunur. T
SB.7.3.3. Cesitli incelemelerle birlikte go¢ etmenin neden ile sonuglarini 343536
tartismaya sunar. T
SB.7.3.4. Yerlesme ve seyahat 6zgiirliigii gibi temel haklarin kisitlanmasi 3738

durumunda meydana gelecek negatif durumlart 6rneklendirir.

[k ii¢ {initenin kazanimlarmi kapsayan 38 soruluk test maddeleri uzman goriisleri almarak
olusturulmustur. Maddelerin gegerlik ve giivenirlik analizinin yapilabilmesi i¢in 153 &grenciye pilot
uygulamast yapilmistir. Gergeklestirilen pilot uygulama sonrasi test maddelerinin madde giicliik
indeksleri, madde ayirt edicilik degerleri incelenmis ve giivenirlik degeri hesaplanmistir. Elde edilen
analizler dogrultusunda ve kapsam gecerligi dikkate alinarak uzman goriisii dogrultusunda uygun
olmayan test maddeleri ¢ikarilmigtir. Bu kriterler dikkate alinarak 25 maddeden olusan “Basar1 Testi”
ortaya ¢ikmistir. Akademik basari testinin orta giigliikte ve bilenle bilmeyeni ayirt etmeye (gecerlilik)
yarayan, glivenilir bir test oldugu belirlenmistir.

Yari Yapuandirimis Gériisme Formu, arastirmact tarafindan hazirlanmis olup deney
grubundaki 6grencilerin, 6grenci tasarimli sosyal bilgiler dergisi hakkindaki goriislerini belirlemek
amactyla hazirlanmistir. Formda, “Ogrenci tasarimli sosyal bilgiler dergisi hakkindaki goriisleriniz
nelerdir?” sorusu yer almaktadir.

Uygulama Siireci

Aragtirmada kullanilacak verilerin toplanmasi i¢in sosyal bilgiler dersine yonelik tutum 6lcegi
ve akademik basari testi kullanilmistir. Arastirmanin baslangicinda 6n test olarak akademik basari testi
ve sosyal bilgiler dersine yonelik tutum Olgegi uygulamasi yapilmis ve bu uygulamada yer alan
belirtke tablosu programi kazanimlara iliskin 6grencilerin 6n bilgileri yoklanmistir. On testlerin
uygulanmas1 tamamlandiktan sonra deney grubu ile Ogrenci tasarimli sosyal bilgiler dergisi
hazirlanmaya baslanmistir. Ekim, Kasim ve Aralik aylarinda ii¢ say1 olacak sekilde deney grubu
tarafindan kazanim odakli Sosyal Bilgiler dergisinin ¢ikarilmasi amac¢lanmistir. Arastirmanin
uygulama icerigi Sosyal Bilgiler 7. Siif programinm 1, 2, 3. Unitelerin kazanim, beceri, degerleriyle
sinirh tutulmustur. Bu siirecte kontrol grubu ile ders yapilmaya devam edilmistir. Deney grubuna 7.
Smif sosyal bilgiler programinin ilk {i¢ {initesindeki kazanimlarla ilgili aragtirma, inceleme, drama,
roportaj, siir, hikdye, mektup, karikatiir gibi etkinlikler yaptirilmis ve kontrol grubuna ise gegen siire
boyunca Ogretim programimin Ongordiigi sekilde dersler islenmistir. Deney grubunda yapilan
etkinlikler gorsellerle de desteklenerek ilgili sayida yerini almistir. Kontrol grubuna ise miidahalede
bulunulmamis ve ders akist devam etmistir. Deney grubunda, Birey ve Toplum, Kiiltiir ve Miras,
Insanlar, Yerler ve Cevreler {initelerinin ders kazanimlarin1 kapsayan etkinliklerin yer aldig1 ayda bir
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cikacak sekilde ogrenci tasarimli sosyal bilgiler dergisi 3 say1 olarak hazirlanmis ve basilmistir.
Uygulama siireci bittiginde deney ve kontrol grubunda yer alan Ogrencilere akademik basariyi
belirlemek i¢in son test yapilmistir. Ayrica, kontrol ve deney grubunda bulunan &grencilere son test
olarak sosyal bilgiler dersine yonelik tutum &lgegi uygulanmistir. En son olarak deney grubunda yer
alan 6grencilerle yar1 yapilandirilmis goriisme yapilmaistir.

Verilerin Analizi

Nicel oOlgme araglarindan elde edilen veriler ¢6ziimlenmesinde kullanilacak istatistik
tekniklerinin belirlenmesinde verilerin normal dagilimda olup olmamasi biiyiik 5nem tasir. Orneklem
bliytikliigiiniin  30’un altinda oldugu durumlarda Shapiro-Wilk degeri normal dagilimin
denetlenmesinde kullanilabilir (Karagéz, 2016). Bununla birlikte, verilerin carpiklik ve basiklik
katsayilarmin da incelenerek normal dagilim hakkinda karar verilmesi tavsiye edilir (Field, 2006).

Tablo 5. Olgme araglarindan elde edilen verilerin normallik testi sonuglar
Olgek Olgim  Grup N  Carpikhk SE  Basikhk SE Shaphiro-

.. Deney 17 -.32 .55 -.69 1.06 .56
Ontest
Tutum Kontrol 16 -.45 56 .01 1.09 .88
olgegi Deney 17 -1.13 55 1.16  1.06 .87
Sontest
Kontrol 16 -.23 .56 -1.48 1.09 10
. Deney 17 .07 .55 -.76 1.06 .10
Ontest
Akademik Kontrol 16 -.02 .56 -1.17 1.09 .36
basari testi Deney 17 16 55 -88  1.06 59
Sontest
Kontrol 16 -.25 .56 -.95 1.09 27

Nicel 0Olgme araglarindan elde edilen veriler istatistik paket programi yardimiyla
¢cOzlimlenmistir. Tablo 5’de arastirma gruplarina Ontest ve sontest olarak uygulanan 6lgme aracindan
elde edilen verilerin normallik testleri sonuglar1 goriilmektedir. Bu sonuglara gore tutum 6lgeginden
her iki 6lgtimde de deney ve kontrol gruplarindan elde edilen verilerin ¢arpiklik katsayilarinin -1.13 ile
-.23 arasinda, basiklik katsayilarimin -1.48 ile .01 ve Shapiro-Wilk katsayilarmin ise .10 ile .88
arasinda oldugu tespit edilmistir. Akademik basar1 testinde ise her iki 6l¢limde de deney ve kontrol
gruplarindan elde edilen verilerin ¢arpiklik katsayilarinin -.25 ile .16 arasinda, basiklik katsayilarinin -
1.17 ile -.76 ve Shapiro-Wilk katsayilarinin ise .10 ile .59 arasinda oldugu tespit edilmistir. Can
(2018), Karagoz (2016), Tabachnick ve Fidell’e (2007) gore bu degerler elde edilen verilerin her
6lciimde normal dagilimda oldugunu gostermekte oldugundan 6lgme araglarindan elde edilen veriler
bagimli orneklem t testi ve bagimsiz orneklem t testi ile ¢oziimlenmigtir. Bu iki analiz yontemi
Olciimler veya gruplar arasindaki anlamli farkin yoniinii olduk¢a kuvvetli bir sekilde belirlemekle
birlikte farkin etki derecesini gostermemektedir. Bu yiizden her iki analiz yontemi sonuglarindan yola
cikarak etki biiyiikliigii (n2) hesaplanmustir. Bu hesaplamadan elde edilen sonuglar kiigiik etki (n°=.2),
orta diizeyde etki (n°=.5), biiyiik etki (n°=.8) ve ¢ok biiyiik etki (n>>1.00) olarak degerlendirilir (Can,
2018). Ayrica yapilan istatistik analizlerde Levene testi sonuglarinin anlamli olmadig1 (p>.05), yani
varyanslarin esit dagildigi belirlenmistir. Tutum 6l¢egi kullanilarak elde edilen verilerin her 6lgiimdeki
i¢ tutarlilik katsayilari (Conbach Alfa) .78 ila .92 arasinda, akademik basar1 testinden elde edilen
verilerin her Olglimdeki giivenirlikleri (KR-20) ise .74 ila .78 araliginda degismekte oldugu
belirlenmistir. Bu degerler dlgme araglartyla yapilan dl¢limlerden elde edilen verilerin giivenirliginin
yeterli oldugunu gdstermektedir.

Nitel verilerin analizinde ise igerik analizi yapilmistir. Deney grubunda yer alan dgrenciler ile
goriigmeler yapilmistir. Yapilan goriismeler sonucunda elde edilen veriler yazili hale getirilmistir. Her
Ogrencinin soruya verdigi cevaplar dogrultusunda kodlar ve Kkategoriler olusturulmus olup
arastirmacidan baska bir arastirmaci uzman teyidini gerceklestirmistir. Iki arastirmaci daha sonra bir
araya gelerek uzlagilmayan noktalar {izerinde goriis birligine varmiglardir.
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Bulgular

Arastirmada yer alan deney ve kontrol gruplarindaki 6grencilerin sosyal bilgiler tutum ve
akademik basar1 testi 6n test ve son test puanlarinin karsilastirilmasi igin yapilan bagimli gruplar t testi
sonuclar1 Tablo 6’da yer almaktadir.

Tablo 6. Deney ve kontrol gruplarinin 6n test ve son test puanlarina ait bagimli 6rneklem t testi sonuglari

Olgek Grup Olgiim N X Ss  sd t p
On test 17 107.94 5.78 .
Deney 16 6.62 .00
Tutum Son test 17 11811 2.89
olgegi On test 16  109.81 5.17
g Kontrol noes 15 .18 .86
Son test 16 109.62 6.41
Deney On test 17 1364 1.22 .
16 9.39 .00
Akademik Son test 17 19.47 2.69
bagari testi Kontrol On test 16 1350 2.09 .
15 3.43 .00
Son test 16 1462 2.60

“p<.05

Deney ve kontrol gruplarinin 6lgme araglarinin 6n test ve son test uygulamalarindan aldiklari
puanlara ait bagimli drneklem t testi sonuglar1 Tablo 6’da goriilmektedir. Buna gore deney grubunun
Sosyal Bilgiler dersi tutum 6lgegi son test ortalamasmin ( X =118.11), deneysel islem dncesindeki 6n
test ortalamasma gore (X =107.94) belirgin sekilde arttigi ve bu farkin istatistiksel olarak anlaml
oldugu goriilmektedir (tus) =6.62; p<.05). Kontrol grubunda ise Sosyal Bilgiler dersi tutum o6lcegi

ortalamalarmin 6n test (X =109.81) puanlarinin son teste (X =109.62) gore Onemli bir fark
olusturmadigi, mevcut farkin ise istatistiki olarak anlamli olmadig1 tespit edilmistir (t¢s) =.18; p>.05).
Daha agik bir ifadeyle deney grubuna uygulanan 6grenci tasarimli dergi kapsaminda yapilan 6gretim
etkinlikleri katilimcilarin Sosyal Bilgiler dersine olan tutumlarinda olumlu bir gelisme saglarken,
kontrol grubuna uygulanan Ogretimin derse karsi tutumlarda anlamli bir degisim yaratmadigi
sOylenebilir.

Deney grubunda akademik basari testi son test ortalamasi (X =19.47), deneysel islem
oncesindeki On test ortalamasina gore (X =13.64) belirgin sekilde arttigi (Tablo 6) ve bu farkin
istatistiksel olarak anlamli oldugu goriilmektedir (tus =9.39; p<.05). Kontrol grubunda ise akademik
basar1 testi ortalamalarinin 6n teste (X =13.50) gore son testte (X =14.62) artis gosterdigi ve
ortalamalar arasi farkin istatistik olarak anlamli oldugu goriilmektedir (tus) =3.43; p<.05). Bir bagka
ifadeyle deney grubuna uygulanan 6grenci tasarimli dergi etkinlikleri Sosyal Bilgiler dersi akademik
basarisi lizerinde anlamli diizeyde bir etkiye sahip oldugu tespit edilmistir.

Arastirmada yer alan deney ve kontrol gruplarindaki 6grencilerin sosyal bilgiler tutum ve
akademik basar1 testi son test puanlarmin karsilagtirilmasi igin yapilan bagimsiz gruplar t testi
sonuglar1 Tablo 7’de yer almaktadir.

Tablo 7. Deney ve kontrol gruplarinin son test puanlarina ait bagimsiz 6rneklem t testi sonuglari

Olgek Olgiim Grup N X Ss  sd t p 1’
P Deney 17 11811 2.89 .
Tutum 6lgegi Son test 31 495 .000 172
Kontrol 16 109.62 6.41
i Dene 17 1947 2.69
Akademik basart o) ooy Y 31 524 00" 183
testl Kontrol 16 1452 2.60
“p<.05

Tablo 7, Sosyal Bilgiler dersi tutum 6lgegi son testinde deney ve kontrol gruplariin ortalama
puanlarmna ait bagimsiz 6rneklem t testi sonuglarini gostermektedir. Buna gore deney grubunun son

test ortalamasinin ( X =118.11), kontrol grubu son test ortalamasindan (X'=109.62) belirgin bir sekilde
yiiksek oldugu ve ortalamalar arasindaki farkin istatistiksel olarak anlamli oldugu belirlenmistir (tez)
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=4.95; p<.05). Bu sonuca gore deney grubuna uygulanan 6grenci tasarimli dergi kapsaminda yapilan
ogretim etkinliklerinin katilimeilarin Sosyal Bilgiler dersine olan tutumlari tizerinde kontrol grubunda
uygulanan 6gretim siirecine gore istatiksel olarak anlamli olacak sekilde daha olumlu etki yaptigi
belirlenmis, bu etkinin biiyiikliigiiniin ise bir hayli yiiksek (n°=1.72) oldugu hesaplanmustir.

Tablo 7, Sosyal Bilgiler dersi akademik basari son testinde deney ve kontrol gruplarinin
ortalama puanlar1 incelendiginde deney grubunun son test ortalamasmin ( X =19.47), kontrol grubu

son test ortalamasindan ( X =14.52) belirgin bir sekilde yliksek oldugu ve ortalamalar arasindaki farkin
istatistiksel olarak anlamli oldugu belirlenmistir (t1) =5.24; p<.05). Bu sonuca gore deney grubuna
uygulanan 6grenci tasarimli dergi kapsaminda yapilan 6gretim etkinliklerinin katilimcilarin Sosyal
Bilgiler dersi akademik basarisi tizerinde kontrol grubunda uygulanan 6gretim siirecine gore istatiksel
olarak anlamli olacak sekilde daha olumlu etki yaptigi belirlenmistir. S6z konusu bu etkinin
biiyiikliigii ise oldukea yiiksektir (n°=1.83).

Deney grubunda yer alan katilimcilarin 6grenci tasarimli dergi kapsaminda gergeklestirilen
uygulama siirecine iligkin goriisleri analiz edilmis olup ortaya c¢ikan temalar Tablo 8’de yer
almaktadir.

Tablo 8. Ogrenci tasarimli sosyal bilgiler dergisine yonelik 6grenci goriisleri
Temalar
Motivasyon arttirma
Eglenceli 6gretim
Yaraticilig1 gelistirme
Basariya olan etki
Akademik gelisim
Yetenekleri kesfetme
Olumsuz 6zellikler

SN

WW AP NO|E

Tablo 8’de deney grubunda yer alan katilimcilarin 6grenci tasarimli sosyal bilgiler dergisi
kapsaminda yapilan etkinliklere yonelik goriisleri incelendiginde yedi temanin ortaya ¢iktigi
goriilmiistiir. Ogrenci tasarrmli Sosyal Bilgiler dergisine yonelik dgrenci gériislerinin motivasyon
arttirma (f=14) temasinda yogunlastig1 goriilmektedir. Motivasyon arttirma temasina yonelik O15
kodlu ogrenci “...dergi ¢ikarmaya karar verdikten sonra arastirmalar yapmaya basladik.
Konusuyorduk, tartistyorduk. Yapiyor, yaptigimiz araglart kullaniyorduk. Ik dergide fotograflarimizi
goriince erigtigimiz mutlulugun sonu yoktu. Basardik¢a ¢alisma ¢abamiz artiyordu...” gorisini
belirtmistir. O9 kodlu &grenci ise “...aslinda dergiden énce én yargiliydim, yapmaya baslayinca
hosuma gitti. Lyi ki de bu dergiyi yapmisiz. Dergilerde ilging buldugum bilgiler oluyordu. Hevesle
bakiyordum. Su icer gibi okuyordum. Evdekilere de okuyordum. Her sey giizeldi. Giizel ve heyecanl
calismalarimiz oldu. Keske hi¢ bitmese, ti¢ dergi yaptik iicii de giizeldi. A¢ip a¢ip yeniden okuyorum
calismalarimizi. Bu sene planli ¢alismalar oldu. Bu da hep dergi sayesinde oldu..” gorisiinii ifade
etmistir. Deney grubunda yer alan 6grencilerin goriisleri incelendiginde eglenceli 6gretim (f=9) 6n
plana cikan bir baska tema olmustur. Eglenceli 6gretim temasina ydnelik O2 kodlu dgrenci “...dergiyi
hazirlarken ¢ok eglendigimiz bir etkinlik oldu Hacivat ile Karagoz'ii canlandirmak. Onlart konusarak
canlandirmak, maskelerini takmak heyecan vericiydi. Calismanin bir baska boyutu da hazir metinleri
degil, konulara uygun metinlere gore yazmak ¢ok ¢ekiciydi, siiriikleyiciydi...” gorislinii belirtmistir.
Yaraticiligr gelistirme (f=7) temas1 da Ogrencilerin goriislerinde ortaya ¢ikan bir bagka yiiksek tema
olup bu tema icerisinde yer alan O17 kodlu dgrenci “...ashnda bana giore en verimli ¢alisma dergiyi
olusturmadan once swmifca yaptigimiz beyin firtinalaryydi. Tiim ogrenciler yapmamiz gereken
etkinliklerin neler olacagina dair aklina geleni soylemesi ve béylece bunlarin icinden ozgiin fikirleri
alip uygulamasi faydali ve verimli oluyordu...” gorlisiini belirtmistir. Belirtilen bu {i¢ temanin
yaninda deney grubunda yer alan 6grenciler tarafindan basariya olan etki (f=4), akademik gelisim
(f=4), yetenekleri kesfetme (f=3) ve olumsuz &zellikler (f=3) temalar1 ortaya konmustur.

Tartisma, Sonuc ve Oneriler

Arastirmada deney grubu Ogrencilerinin sinif i¢i ve siif dist etkinliklerle sosyal bilgiler
dergisi tasarlamalart saglanmig, kontrol grubunda ise ders siireci normal bir sekilde
gerceklestirilmistir. Gergeklestirilen uygulama sonrasinda 6lgme araglar1 deney ve kontrol gruplarina

350



Gagn YIGIT,

Egitim Kuram ve Uygulama Arastirmalar1 Dergisi 2022, Cilt 8, Say1 3, 343-353 Nusret KOCA, Abdullah GOKDEMIR

son test olarak uygulanmistir. Deney ve kontrol gruplarinin 6lgme araglarinin 6n test ve son test
uygulamalarindan aldiklar1 puanlar incelendiginde deney grubunun sosyal bilgiler tutum 6lgegi son
test ortalamasimin deneysel islemden Once uygulanan on test ortalamasina gore artig gosterdigi ve
ortaya c¢ikan bu farkin istatistiksel olarak anlamli oldugu ortaya ¢ikmistir. Buna gore deney grubu
Ogrencilerine uygulanan 6grenci tasarimli sosyal bilgiler dergisi kapsaminda yapilan siir, hikaye,
resim, biyografi, drama, karikatiir, pandomim, film, elestiri, beyin firtinasi, kdse yazisi, fikra, bilmece,
bulmaca, mani, tasarim, mektup, tlirkii, hayal perdesi gibi etkinliklerin katilimeilarin sosyal bilgiler
dersine olan tutumlari {izerinde 6gretmen merkezli klasik yontemlere gore olumlu etkisinin daha ¢ok
oldugu goriilmektedir.

Deney ve kontrol gruplariin dlgme araglarinin 6n test ve son test uygulamalarindan aldiklari
puanlar incelendiginde deney grubunun akademik basari testi son test ortalamasinin deneysel islem
oncesindeki On test ortalamasina gore artis gosterdigi ve bu farkin istatistiksel olarak anlamli oldugu
belirlenmistir. Literatiir incelendiginde Celikcan (2010), Sengiin (2006), Bilgi (2008) tarafindan
yapilan calismalarda aktif 6grenmenin dgrencilerin akademik basarilarini artirdig tespit edilmistir. Bu
sonuclara gore Ogrenci tasarimli dergi hazirlanirken aktif 6grenme tekniklerinin uygulandigi deney
grubunun akademik basarisinin kontrol grubundan daha yiiksek oldugu goriilmiis ve yapilan
caligmanin literatiirle benzerlik tasidigi goriilmektedir. Karacagil (2014), Yiksel (2016) tarafindan
yapilan calismalar sosyal bilgiler dersinde yapilan yazma ¢alismalarinin 6grencilerin yaraticiliklarini,
akademik basarilarini artirdigini, yazma becerilerinin gelismesiyle dersin eglenceli hale geldigini
ortaya koymaktadir. Bu caligmada da 6grenci tasarimli dergi kapsaminda yazilan hikaye, kose yazisi,
siir, ani, haber metni, deneme ve benzeri edebi tiirler deney grubu &grencilerinin konuyla ilgili
akademik basarisin1 sozel yaraticiliklarinin  pozitif alanda degismesinde etkili oldugunu
gostermektedir. Bu bulgularla yukaridaki bulgular paralellik arz etmektedir.

Turan (2015), Demirer (2013), Demir (2011), Kogak (2004) tarafindan yapilan ¢alismalarda
edebi tiirlerden biri olan hikdyenin sosyal bilgiler dergisinde kullanimi 6nce ilgiyi, sonra akademik
basartyr artirdigi gézlemlenmistir. Bu calismada da ogrenci tasarimli sosyal bilgiler dergisi
kapsaminda Ogrencilere farkli konularda hikayeler yazdirilmis, etkinlikler neticesinde deney
grubundaki 6grencilerin derse kars1 ilgisinin arttig1, motivasyonunun yiikseldigi, akademik basarisinin
arttigr gorilmistiir. Deney grubu &grencilerinin, 6grenci tasarimli dergi kapsaminda konuyla ilgili
karikatiirler ¢izmisg, onlarin karikatiir becerisinde meydana gelen gozle goriiliir gelisme onlarin sosyal
bilgiler dersine karsi ilgilerinin artmasina, bdylece dersin daha eglenceli olmasina katki saglamistir.
Varilan bu sonug, Kogoglu (2012) tarafindan yapilan ¢alismanin sonuglariyla da ortiismektedir. Ay
(2018) ve Giirler (2018) tarafindan yapilan ¢alismalarda sosyal bilgiler dersinin 6gretiminde kullanilan
mektup ve siir yazma etkinliklerinin 6grenci basarisina, konunun kavranmasina, dersin sikiciliktan
siyrilip daha eglenceli hale gelmesine katki sagladigi ortaya konulmustur. Kazanim odakli 6grenci
tasarimli sosyal bilgiler dergisi kapsaminda farkli konularda deney grubundaki 6grencilerin siir ve
mektup yazmalart saglanmistir. Deney grubundaki Ogrencilerde goriilen degisim bahsi gegen
calismalarla paralellik gdstermektedir.

Ayrica bu calismada deney grubunda yer alan 6grencilere 6grenci tasarimli sosyal bilgiler
dergisi kapsaminda cesitli roportaj etkinlikleri yaptirilmistir. Etkinliklerin dergide yer almasi
neticesinde Ogrenci motivasyonunun, derse karst tutumun olumlu anlamda gelisim gosterdigi
sOylenebilir. Genel anlamda dergi kapsaminda yapilan etkinlikler 6grenci basarisim1 da yiikseltici
niteliktedir. Bu sonug¢ Oziir (2010) ve Torun’un (2018) yaptiklar1 arastirmanin sonuglarryla paralellik
gostermektedir. Torun (2018) deney grubunda yerel toplum galigmalart (réportaj vb.) uygulamis ve
deney grubu 6grencilerinde kontrol grubuna gore sosyal bilgiler dersine olan tutumlarinda anlamli bir
fark gormiistiir. Oziir (2010) calismasinda siif dis1 etkinliklerin (rdportaj vb.) dgrenci basarisina
olumlu etkisi oldugu sonucuna ulagmustir.

Aragtirmanin nitel boliimiinde deney grubundaki 6grencilerin 6grenci tasarimli sosyal bilgiler
dergisi hakkindaki goriisleri incelendiginde yapilan uygulamanin ¢ogunlukla olumlu karsilandig: ifade
edilmistir. Ogrenci tasarimli sosyal bilgiler dergisinin motivasyon arttirict bir 6zelligi oldugu
goriilmektedir. Ayrica dgrenci tasarimli sosyal bilgiler dergisinin dikkat ¢ektigi, dersi daha eglenceli
hale getirdigi, dersi sikiciliktan kurtardigi, 6grencilerin yeteneklerini fark etmelerine katki sagladigi,
sinifin disina ¢ikarak hayatin kendisini 6grenme alan1 haline getirdigi sdylenebilir. Ogrenci tasarimli
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sosyal bilgiler dergisi ile yapilandirmaci kurama uygun olarak 6grenci merkezli 6gretim i¢in uygun
ortamlar saglanmistir. Siirecin tamaminda 6gretmen yol gosterici, 6grenci ise tasarlayan, karar veren
ve uygulayan taraf olmug ve aktif 6grenmenin yolu agilmistir.

Elde edilen bu sonuglar dogrultusunda asagidaki oneriler yapilabilir.

v' Ogrenci tasarimli dergi uygulamasinin akademik basariya ve kaliciliga etkisi konusu
bagimsiz degiskenler degistirilerek ya da egitim kademesi degistirilerek farkli ders ve
farkli kazanimlarda uygulanabilir.

v' Ogrenci tasarimli dergilerin okullarda yayginlastiriimasini saglamak faydali olacaktir.
Oyle ki sadece sosyal bilgiler dersinde degil her bransta kazanimlara uygun olarak
etkinlikler yapilabilir ki bunun i¢in de 6gretmenler bu tiir etkinlikler hakkinda tesvik
edilmelidir. Okullarda yalnizca sosyal bilgiler degil her dersin kazanimlarma uygun
olarak dergiler ¢ikarilabilir.

v Dergi yayimlamanmn maliyeti yiiksek olacagindan okullarda yapilan kazanim bazli
etkinlikler e-dergi kapsaminda degerlendirilerek maliyet diisiiriilebilir. Bu da kazanim
odakl1 dergilerin yayginlagsmasi agisindan énemli bir avantaj saglayacaktir.
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