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Abstract Keywords
Technology has been developing since the early days of humanity. The process Pre-service teacher
starting with the invention of the wheel, for example, has proceeded with the Digital literacy
development of two-wheeled carts and then with today's four-wheeled cars Gender

equipped with technology. As technology advances, digital transformation
steps are taken in the education and training process. Digital transformation has
many contributions both for learning and teaching purposes. For this reason,
policies are developed to make more use of technology in education. In this
respect, digital literacy levels of pre-service teachers which is one of the most
important elements of the teaching-learning process are quietly important. The Received: 24.06.2020
purpose of the current study is to determine the effects of the variables of grade Accepted: 02.12.2020
level, gender, the state of having a social media account and the time spent on . . )

various technological tools on pre-service science teachers’ level of digital Online Published: 30.12.2020
literacy. The study was conducted on 110 first and fourth-year students
attending the department of science teaching. As the data collection tool, the
10-item Digital Literacy Scale was used. The cronbach-alpha reliability
coefficient was calculated 0.86 for the original of the scale, the cronbach alpha
reliability coefficient was calculated was found 0.88 on the research data. As
the data showed a normal distribution, it was decided to use parametric
statistical methods. The findings have revealed that the arithmetic mean score
of the pre-service teachers’ digital literacy was found to be 3.82 out of 5. This
value shows that the pre-service teachers’ level of digital literacy is good.
Moreover, the pre-service teachers’ level of digital literacy was found to be
varying significantly depending on grade level in favour of the fourth-year
students while it was found to be not varying significantly depending on
gender, the state of having a social media account and the time spent on various
technological tools. It is suggested which students starting their undergraduate
education should be provided with activities and applications that will enhance
their level of digital literacy.
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Introduction

Technology has been developing since the early days of humanity. The process
starting with the invention of the wheel, for example, has proceeded with the development of two-
wheeled carts and then with today's four-wheeled cars equipped with technology. While the
development of many technological products continues, the importance of technology in many fields
such as education, communication and social and cultural areas is increasing. The reason why
technology has become an indispensable or integral part of human life is the fact that it facilitates
human life. According to the Turkish Language Association [Tirk Dil Kurumu, TDK] (2019),
technology is all the tools and equipments developed by humans to control and change the material
environment and all the related knowledge produced. Another definition of the concept of technology
is that it is learning how anything is produced (AAAS, 1993). On the basis of the existing definitions
of technology, it can be said that technology is continuously developing in order to make our lives
easier and to increase our living standards.

Those who can transfer technology to their lives are one step ahead of other communities
(Giindiiz and Odabasi, 2004). It is an undeniable fact that as long as technology is in our life, it will
affect education. Many studies reported in the literature have emphasized that one of the objectives of
science education is to ensure interaction between technology and science education (AAAS, 1993;
Bybee, 1999; Collette & Chiappetta, 1989; Hughes, 1997; Hurd, 1998; Murphy, 2001; NRC, 1996;
YOK, 1997).

In this context, some competencies that students will need in their business and social
environments have been added to the 2018 Science Curriculum. One of these is digital competence.
Through the inculcation of digital competence in students, it is aimed to make it possible for them to
actively use information and communication technologies in their daily lives as well as business,
social and cultural lives (MEB, 2018a). In order to use digital technologies as daily life skills,
individuals should have sufficient level of digital literacy (Bacanak, Karamustafaoglu and Kose, 2003)
because only with adequate digital literacy, it is possible to know how to use digital technology in the
most beneficial way, how to use technological products according to their aims, and to make
meaningful and reliable use of digital technologies (Hague and Payton, 2010; Polat and Odabas,
2008). On the other hand, it is known that great importance is attached to the integration of technology
into education within the scope of 2023 Education vision (MEB, 2018b). For this reason, it is believed
that inculcation of digital competencies targeted by the 2018 Science Curriculum in students, and the
integration of technology into education within the scope of the 2023 education vision depend to some
extent on the training of pre-service science teachers as digitally literate individuals because teachers
or pre-service teachers are in a very important position in terms of meeting the needs of students in the
learning process with the advantages offered by developing technology (Bacanak et al., 2003). It is
thought that important roles should be fulfilled by pre-service science teachers as one of the
stakeholders for the success of science education in terms of educating individuals as competent in
digital technologies (MEB, 2005; MEB 2013). The purpose of the current study is to determine the
effect of grade level, gender, the state of having a social media account and the time spent in the
internet on the pre-service science teachers’ level of digital literacy.

To this end, answers to the following questions were sought.
1. What is the pre-service science teachers’ level of digital literacy?

2. Does the pre-service science teachers’ level of digital literacy vary significantly
depending on grade level, gender, the state of having a social media account and the time
spent in the internet?

Method

The current study employed the survey model, one of the quantitative research approaches.
The survey model is a research design attempting to quantitatively or numerically define the
tendencies, attitudes and opinions of a population by collecting data from a sample selected from the
population (Creswell and Clark, 2015).
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Sample

The sample of the current study is comprised of 110 (40 first-year; 70 fourth-year) pre-service
science teachers enrolled in the Education Faculty of Mugla Sitki Kogman University in the spring
term of the 2018-2019 academic year. Detailed information about the distribution of the demographic
features of the participants is given in Table 1.

Table 1. The distribution of the participants in terms of gender and grade levels

Gender N %
Female 75 68

Male 35 32
Grade Level N %
1t year 40 36

4™ year 70 64

Data Collection Tool

In the current study, the 5-point Likert-Type Digital Literacy Scale developed by Ustiindag,
Giines and Bahgivan (2017) was used as the data collection tool. This is a one dimensional scale
consisted of 10 items and its Cronbach alpha reliability coefficient was calculated to be 0.86. The
explained variance of the scale is 40%. In the current study, the reliability coefficient was found to be
0.88.

Data Analysis

It was decided whether the data showed a normal distribution by looking at both skewness (-0,124;
S:0.230)-Kurtosis  (-0.275; S:0.457) coefficients and kolmogorov-smirnov coefficient. As the
skewness and Kurtosis coefficients are between +1 and -1 and the kolmogorov smirnov coefficient is
higher than 0.05, it was decided that the data showed a normal distribution. Thus, the data were
analysed using parametric analysis tests (Cokluk, Sekercioglu and Biiylikoztiirk, 2012). In this
connection, the pre-service teachers’ level of digital literacy was analyzed with descriptive statistics,
the effect of gender and grade level was tested with independent samples t-test and the effect of the
state of having a digital media account and the time spent in the internet was tested with one-way
variance analysis. The pre-service science teachers’ level of digital literacy was evaluated on a five-
point Likert scale by using descriptive statistics. The evaluation on the five-point scale is given in
Table 2.

Table 2. Evaluation of five-point Likert scale

Total Score Evaluation
1,0-1,7 Very Low
1,8-2,5 Low
2,6-3,3 Medium
3,4-4,1 High
4,2-5,0 Very High

Findings

Pre-service science teachers’ level of digital literacy
The results of the analysis are given in Table 3.

Table 3. Results of the descriptive statistics related to the pre-service science teachers’ level of digital literacy

N X S

Digital literacy 110 3,82 0,66

As can be seen in Table 3, the mean score of the pre-service teachers’ level of digital literacy
was found to be 3.82 out of 5. This value shows that the pre-service science teachers’ level of digital
literacy is at the good level.
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The effect of the grade level variable on the level of digital literacy

Within the context of the second sub-problem of the study, it was investigated whether the
pre-service teachers’ level of digital literacy varied significantly depending on grade level. For this
purpose, independent samples t-test was conducted to determine whether the pre-service science
teachers’ level of digital literacy varies significantly depending on grade level. The results of the
analysis are presented in Table 4.

Table 4. Results of the analysis conducted to determine the effect of grade level on the pre-service science
teachers’ level of digital literacy

Grade Level N X S df t p
Digital 1t year 40 3,60 0,61 108 -2,76 0,00
literacy 4" year 70 3.95 0,65

As can be seen in Table 4, the pre-service science teachers’ level of digital literacy varies
significantly depending on grade level [tuos) = -2,76, p<.05]. While the mean digital literacy score of
the fourth-year students was found to be 3.95, that of the first-year students was found to be 3.60. In
light of these findings, it can be argued that the mean digital literacy score of the fourth-year students
is higher than that of the first-year students.

The effect of gender on the level of digital literacy

Within the context of the third sub-problem of the study, it was investigated whether the pre-
service teachers’ level of digital literacy varied significantly depending on gender. In this connection,
the effect of gender on the pre-service science teachers’ level of digital literacy was tested with
independent samples t-test and the results of the analysis are presented in Table 5.

Table 5. Results of the analysis conducted to determine the effect of gender on the pre-service science teachers’
level of digital literacy

Gender N X S sd t p
Digital literacy Female 75 3,84 0,67 108 0,43 0,67
Male 35 3,78 0,65

As can be seen in Table 5, the pre-service science teachers’ level of digital literacy does not
vary significantly depending on gender [tuos) = 0,43, p>.05]. In other words, it can be argued that
gender does not have any significant effect on the pre-service teachers’ level of digital literacy.

The effect of the state of having a digital media account on the level of digital literacy

Within the context of the fourth sub-problem, it was investigated whether the pre-service
science teachers’ level of digital literacy varied significantly depending on the state of having a media
account by using independent samples t-test and the results of the analysis are presented in Table 6.

Table 6. Results of the analysis conducted to determine the effect of the state of having a media account on the
pre-service science teachers’ level of digital literacy

Have a social media -

account N X S sd t P
Digital literacy Yes 105 3,84 0,65 108 1,05 0,29
No 5 3,52 0,79

As can be seen in Table 5, the pre-service science teachers’ level of digital literacy does not
vary significantly depending on the state of having a social media account [t(08=1,051, p>.05]. In
other words, the state of having a social media account does not have any significant effect on the pre-
service science teachers’ level of digital literacy.
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The effect of the time spent in the internet on the level of digital literacy

It was tested whether the pre-service science teachers’ level of digital literacy varied
significantly depending on the time spent in the internet by using one-way variance analysis. The
results of the analysis are presented in Table 7.

Table 7. Results of the analysis conducted to determine the effect of the time spent in the internet on the pre-
service science teachers’ level of digital literacy

Time spent N X S

0-1 hour 17 3,79 0,63
1-2 hours 38 3,84 0,69
2-3 hours 45 3,88 0,71
3 hours and more 10 3,77 0,60

As can be seen in Table 7, the digital literacy mean score of the pre-service teachers spending
0-1 hour in the internet is 3,79; that of the pre-service teachers spending 1-2 hours in the internet is
3,84; that of the pre-service teachers spending 2-3 hours in the internet is 3,88 and that of the pre-
service teachers spending 3 hours and more is 3,77. One-way variance analysis was used to test
whether there is a significant difference between the values.

Table 8. Results of ANOVA conducted to determine the effect of the time spent in the internet on the level of
digital literacy

Sum of

Source of the variance sd Mean of squares F p
squares
Didital Between-Groups 0,25 2 0,12 0,27 0,76
igita o
literacy Within-Groups 47,14 107 0,44
Total 47,39 109 0,56

As can be seen in Table 8, the pre-service teachers’ level of digital literacy does not vary
significantly depending on the time spent in the internet [F.107 =0,272, p>0.05]. In other words, the
time spent in the internet does not have any positive or negative effect on the pre-service science
teachers’ level of digital literacy.

Discussion, Results and Suggestions

In the current study, the effect of grade level, gender, the state of having a social media
account and the time spent in the internet on the pre-service science teachers’ level of digital literacy
was investigated.

The descriptive results of the study have revealed that the pre-service science teachers’ level
of literacy is good. In other words, the pre-service teachers are good at adopting newly emerging
technologies, using these technologies and bringing these technologies to their future educational-
instructional environments and can serve as the leaders of technology for their prospective students.
This is believed to enable them to impart some competencies (digital competence, math competence
and basic competences in science/technology) stated in the 2018 Science Curriculum to their students
in the future. Ustiindag, Giines and Bahgcivan (2017) found that the digital literacy of 979 third-year
and fourth-year classroom pre-service teachers is at the good level. Similarly, Dedebali (2019)
concluded that pre-service teachers’ level of digital literacy is adequate. The findings of these studies
conducted to determine whether educational-instructional practitioners are qualified enough to use
many technological tools integrated into schools in recent years (Karamustafaoglu, Kose and Bilen,
2003) concur with the findings of the current study.

The second finding of the current study is that the increasing grade level from first-year
towards fourth-year makes positive contributions to their digital literacy. Thus, it can be contended
that the four-year undergraduate education of the pre-service science teachers develops them in terms
of digital literacy. This is a highly important finding given that the students who will be in their
classrooms will be highly interested in technology. In the literature, it is seen that results similar to the
ones found in the current study have been reported (Kozan and Bulut Ozek, 2019). However, it is
possible to see some studies reporting different findings. Ozerbas and Kuralbayeva (2018) found no
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significant difference between the digital literacy levels of the third-year and fourth-year pre-service
science teachers. This might be because the time gap between these two grade levels is not
remarkable.

The third important finding of the current study is that the pre-service science teachers’ level
of digital literacy does not vary significantly depending on gender. This showed that gender is not a
variable influential on the development of digital literacy. Parallel to the findings of the current study,
Kozan and Bulut Ozek (2019) and Dedebali (2019) concluded that the gender variable does not have
any significant effect on the pre-service teachers’ level of digital literacy. In the literature, there are
some studies reporting results different from the ones found in the current study. In a study conducted
by Ozerbas and Kuralbayeva (2018), the digital literacy level of the male pre-service teachers was
found to be higher than that of the female pre-service teachers.

Another finding of the current study is that the pre-service teachers’ state of having a social
media account does not affect their level of digital literacy. In the literature, it was reported that the
pre-service teachers’ frequency of using the internet in a purposeful manner affects their perception of
competence in technology yet that having a social media account does not affect their digital literacy
(Menzi, Caligkan and Cetin, 2012).

The fifth finding of the current study is that the time spent in the internet does not affect the
pre-service teachers’ digital literacy. Bahar, Uludag and Kaplan (2009); on the other hand, found that
the frequency of using the internet affects digital literacy. This finding does not support the finding of
the current study.

In general, in the current study it was concluded that while the pre-service teachers’ level of
digital literacy increases with increasing grade level, gender, the state of having a social media account
and the time spent in the internet do not have any significant effect on their level of digital literacy.

In light of the findings, following suggestions can be made:

» Students starting their undergraduate education should be provided with activities
and applications that will enhance their level of digital literacy.

» The current study is limited to first-year and fourth year students attending Mugla
Sitk1 Kogman University. Similar studies may be conducted on larger samples to increase the
generalizability of the results
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Ozet Anahtar Kelimeler
Insanlik var oldugu giinden bu yana teknoloji alaninda da ilerlemeler Ogretmen adaylar
gerceklesmektedir. Ornegin tekerlegin icad ile baslayan siireg, iki tekerlekli at Dijital okuryazarlik
arabalarmin gelisimine, oradan da teknoloji yonden donatilmis giiniimiizdeki Cinsiyet
dort tekerlekli arabaya kadar gelisim gostermistir. Teknoloji ilerlerken egitim- Sf diizeyi
Ogretim siirecinde de dijital doniisiim adimlar1 atilmaktadir. Dijital doniigiimiin,

gerek 6grenme gerekse 6gretim amagl olarak birgok faydasi bulunmaktadir. Bu

sebepten egitimde teknolojiden daha fazla yararlanma adina politikalar Makale Bilgisi
geligtirilmektedir. Bu agidan Ogretme - Ogrenme siirecinin en Onemli

unsurlarindan biri olacak olan &gretmen adaylarinin dijital okuryazarhk Génderim Tarihi: 24.06.2020
diizeyleri olduk¢a Onem arz etmektedir. Bu g¢alismanin amaci, fen bilgisi Kabul Tarihi: 02.12.2020

6gretmen adaylarmin dijital okuryazarlik diizeylerine smif diizeyi, cinsiyet,
sosyal medya hesabina sahip olma durumu ve internette gegirilen zaman
degiskenlerinin etkisini tespit etmektir. Arastirma, Fen Bilgisi Ogretmenligi
programinda 6grenim goren 1. ve 4. smuf 110 kisi ile yiritilmistiir. Veri
toplama aract olarak 10 maddelik Dijital Okuryazarlik Olgegi kullanilmugtir.
Olgegin orijinali i¢in cronbach - alpha giivenirlik katsayisi ise 0.86, arastirma
verileri tizerinden hesaplanan cronbach - alpha giivenirlik katsayisi 0,88 olarak
bulunmustur. Verilerin normal dagilmasi1 sebebiyle parametrik istatistik
yontemlerinin kullanilmasma karar verilmistir. Elde edilen bulgulara gore fen
bilgisi 6gretmen adaylarinin dijital okuryazarlik diizeyi, aritmetik ortalamasi 5
tizerinden 3,82 olarak belirlenmistir. Bu deger ile fen bilgisi &gretmen
adaylarinin dijital okuryazarlik diizeyinin iyi seviyede oldugu sdylenebilir.
Ayrica ogretmen adaylarinm dijital okuryazarhk diizeyi, smif diizeyi
degiskenine gore 4. simif lehine anlamli farklilik gosterirken; cinsiyet, sosyal
hesaba sahip olma durumu ve ¢esitli teknolojik cihazlar ile gegirilen zaman
degiskenine gore anlamli bir farklilik gostermedigi sonucuna ulasilmistir. Lisans
O0grenimine baglayan dgrencilerin dijital okuryazarlik diizeyinin arttirilmasina yonelik
etkinlikler ve uygulamalar yaptirilmasi dnerilmektedir.

E-Yayin Tarihi: 30.12.2020
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Giris

Teknoloji insanligin ilk yillarindan giiniimiize kadar gelisimini siirdiirmektedir. Ornegin
tekerlegin icadi ile baglayan siireg, iki tekerlekli at arabalarinin gelisimine, oradan da teknoloji yonden
donatilmis gilinlimiizdeki dort tekerlekli arabaya kadar gelisim gdstermistir. Birgok teknoloji
tiriinlerinin gelisimi devam ederken egitim, iletisim, sosyal ve kiiltiirel gibi bir¢cok alanda da gelisimini
stirdiirmektedir. Teknolojinin insan yasaminin vazgecilmez bir pargast ya da ayrilmaz bir pargasi
olmasinin sebebi, insan yasamini kolaylastirmasindan kaynaklanmaktadir. Tiirk Dil Kurumu’na (2019)
gore teknoloji ‘Insanin maddi cevresini denetlemek ve degistirmek amaciyla gelistirdigi arag
gereglerle bunlara iliskin bilgilerin tlimidiir.” olarak ifade edilmistir. Teknoloji kavramu ile ilgili bir
diger tanim ise herhangi bir seyin nasil {retildigini 6grenmedir (AAAS, 1993). Mevcut tanimlar
incelendiginde teknolojinin hayatimizi kolaylagtirmak ve yasam statiimiizi ylikseltmek amaciyla
devamli surette geligsim gosterdigi sOylenebilir.

Teknolojiyi yasamlarina transfer edebilenler diger toplumlardan bir adim ileridedir (Giindiiz
ve Odabasi, 2004). Teknoloji yasami icinde oldugu siirece egitiminde bu siirecten etkilenecegi
yadsinamaz bir gergektir. Alan yazinda yapilan birgok ¢alisma da fen egitiminin amaglari arasinda
teknoloji ile fen egitiminin etkilesimde oldugu yer almaktadir (AAAS, 1993; Bybee, 1999; Collette &
Chiappetta, 1989; Hughes, 1997; Hurd, 1998; Murphy, 2001; NRC, 1996; YOK, 1997).

Bu baglamda 2018 Fen Bilimleri Ogretim Programi’na, dgrencilerin is hayatlarinda ve sosyal
cevrelerinde ihtiyaci olacagi baz1 yetkinlikler eklenmistir. Bunlardan biri ise dijital yetkinliktir. Dijital
yetkinligin kazanimi ile 6grencilerin is hayatlarinda, sosyal ve kiiltiirel yasamlarindaki bilgi iletisim
teknolojilerinin giinliik yasantilarinda aktif bir sekilde kullanilmasi amaglanmaktadir (MEB, 2018a).
Dijital teknolojilerin, gilinlik yasam becerisi olarak kullanilabilmesi igin bireylerin dijital
okuryazarliklari yeterli seviyede olmalar1 gerekmektedir (Bacanak, Karamustafaoglu ve Kose, (2003).
Ciinkii dijital okuryazarlik, dijital teknolojinin en faydali sekilde nasil kullanildigini, teknolojik
tirtinlerin amaglarina gore kullaniminin nasil gergeklestirilecegini ve dijital teknolojilerin anlaml ve
giivenilir kullanimini saglamaktadir (Hague ve Payton, 2010; Polat ve Odabasg, 2008). Diger taraftan
2023 Egitim vizyonu kapsaminda teknolojinin egitime entegrasyonuna biiyilk Onem verildigi
bilinmektedir (MEB, 2018b). Bu sebepten hem 2018 Fen Bilimleri Ogretim Programi’nin hedefledigi
dijital yetkinliklerin 6grencilere kazandirilmasi, hem de 2023 egitim vizyonu kapsaminda teknolojinin
egitime entegrasyonunun saglanmasi; gelecekte fen bilgisi 6gretmeni olacak 6gretmen adaylarinin iyi
birer dijital okuryazar olmasina bagl oldugu diisiiniilmektedir. Ciinkii 6gretmenler ya da 6gretmen
adaylar, dgrencilerin 6grenme siirecindeki ihtiyaglarini gelisen teknolojinin sagladigi avantajlarla
birlikte gidermesi bakimindan olduk¢a énemli bir konumdadir (Bacanak ve ark. 2003). Ozellikle
bireylerin fen ve teknoloji okuryazarligi bakimindan iyi yetistirilmesini, en 6nemli hedef olarak kabul
eden fen egitiminin (MEB, 2005; MEB 2013) paydaslar olan fen bilgisi 6gretmen adaylarina daha
biiylik gorevlerin diistiigli diisiiniilmektedir. Bu ¢aligmanin amaci, fen bilgisi 6gretmen adaylarinin
dijital okuryazarlik diizeylerine sinif diizeyi, cinsiyet, sosyal medya hesabina sahip olma durumu ve
internette gecirilen zaman degiskenlerinin etkisini tespit etmektir.

Bu amag dogrultusunda mevcut arastirmada su alt problemlere cevap aramaktadir.

1. Fen bilgisi 6gretmen adaylarinin dijital okuryazarlik diizeyi nedir?

2. Fen bilgisi 6gretmen adaylarinin sinif diizeyi, cinsiyet, sosyal medya hesabina sahip olma
durumu, cesitli teknolojik cihazlar ile gegirilen zaman degiskenine gore anlamli bir farklilik
gostermekte midir?

Bu arastirma, nicel aragtirma yaklagimlarindan tarama modeli ile ¢6ziimlenmistir. Tarama
modelli arastirmalar, belirli bir amag i¢in belirlenen evrenin egilim, tutum ya da goriislerini bu evren
icinden belirlenen bir 6rneklem {izerinde calisarak nicel ya da sayisal olarak tanimlamaya calisan
desenlerdir (Creswell ve Clark, 2015).

Arastirma Grubu (Evren-Orneklem/Calisma Grubu)

Aragtirmanm &rneklemi 2018-2019 Egitim-Ogretim Yili Bahar Yariyilinda Mugla Sitki
Kog¢man tiniversitesi Egitim Fakiiltesinde 6grenim goérmekte olan 110 (1. sif 40; 4. sinif 70) fen
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bilgisi 6gretmen adayindan olusmaktadir. Orneklemde yer alan katilimcilarin dagilimlarma iliskin
daha detayli bilgiler Tablo 1’de sunulmustur.

Tablo 1. Arastirmaya dahil edilen 6rneklem grubunun cinsiyet ve sinif diizeyi agisindan dagilimi

Cinsiyet N %
Kiz 75 68
Erkek 35 32
Siif Diizeyi N %
1. Smf 40 36
4. Siif 70 64

Veri Toplama Aract

Arastirma kapsaminda veri toplama araci olarak Ustiindag, Giines ve Bahgivan (2017)
tarafindan gelistirilmis 5°1i likert tipinde Dijital Okuryazarlik Olgegi kullanilmustir. Olgek tek boyutlu
10 maddeden olusmakta ve croanbach alfa giivenirlik katsayisi, 0.86 olarak bulunmustur. Olgegin
acilanan varyanst ise %40’dir. Mevcut arastirmada ise glivenirlik katsayis1 0.88 olarak hesaplanmustir.

Verilerin Analizi

Verilerin normal dagilim gosterip gostermedigi hem garpiklik (-0,124; S:0.230)-basiklik (-
0.275; S:0.457) katsayisina hem de kolmogorov-smirnov katsayisina bakilarak karar verilmigtir. Buna
gore carpiklik basiklik katsayilar1 +1 ile -1 arasinda oldugu; kolmogorov smirnov katsayist 0.05’ten
bliylik olmasi gerekgesiyle verilerin normal dagilim gosterdigi belirlenmistir. Dolayisiyla toplanan
veriler iizerinde parametrik analiz testleri uygulanmistir (Cokluk, Sekercioglu ve Biiyiikoztiirk, 2012).
Buna gore fen bilgisi 6gretmen adaylarinin, dijital okuryazarlik diizeyi betimsel istatistik; cinsiyet ve
simif diizeyi degiskenlerinin etkisi bagimsiz gruplar t-testi; dijital okuryazarlik diizeyinin, sosyal
medya hesabina sahip olma durumu ve ¢esitli teknolojik cihazlar ile gegirilen zaman degisikligine gore
anlamli farklilik gosterip gostermedigi ise tek yonlii varyans analizi ile ¢6ziimlenmistir. Fen bilgisi
Ogretmen adaylarinin dijital okuryazarlia yonelik genel diizeyleri betimsel istatistik kullanilarak 5
iizerinden degerlendirilmistir. 5 li derecelendirmeye iligskinin degerlendirme Tablo 2’de belirtilmistir.

Table 2. Evaluation of five-point Likert scale

Total Score Evaluation
1,0-1,7 Very Low
18-25 Low
2,6-3,3 Medium
3,4-4,1 High
4,2-5,0 Very High

Bulgular

Fen bilgisi ogretmen adaylarimin dijital okuryazarhk diizeyi
Analiz sonuglarina iligskin bulgular ise Tablo 3’te verilmistir.

Table 3. Fen bilgisi 6gretmen adaylarinin dijital okuryazarliga yonelik genel diizeyleri hakkinda betimsel
istatistik sonuglari

N X S

Dijital Okuryazarhk 110 3,82 0,66

Tablo 3’ye gore Fen bilgisi 6gretmen adaylarinin dijital okuryazarlik diizeyi 5 {izerinden 3,82
olarak hesap edilmistir. Bu deger, 5’li derecelemeye gore fen bilgisi d6gretmen adaylarinin dijital
okuryazarliklarinin iyi diizeyde oldugu soylenebilir.

Sinif diizeyi degiskenine gore dijital okuryazarlik diizeyi

Arastirmanin ikinci alt probleminde Fen bilgisi 6gretmen adaylarinin dijital okuryazarlik
diizeylerinin smif diizeyi acisindan anlamli bir farklilik anlaml bir farklilik olusturup olusturmadigi
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incelenmigtir. Bu amacla, Fen bilgisi 6gretmen adaylarinin dijital okuryazarliklarinin sinif diizeyine
gore anlamli bir farklilik gosterip gostermedigi bagimsiz gruplar t-testi ile analiz edilmistir. Buna
iliskin analiz sonuglari, Tablo 4’te verilmistir.

Table 4. Fen bilgisi 6gretmen adaylarinin siif diizeyi degiskenine gore dijital okuryazarligi sonuglari

Grade Level N X S df t p
Digital 1% year 40 3,60 0,61 108 2,76 0,00
literacy 4" year 70 3.95 0,65

Tablo 4’e gore Fen bilgisi 6gretmen adaylarmin dijital okuryazarliklar simif diizeyi agisindan
anlamli farklilik gosterdigi goriilmektedir [t(os) = -2,76, p<.05]. Dordiincti sinif diizeyinde 6grenim
goren Fen bilgisi 6gretmen adaylarmin dijital okuryazarlik diizeyi 3,95 iken, birinci sinif diizeyinde
O0grenim goéren Fen bilgisi Ogretmen adaylarmin dijital okuryazarlik diizeyi ise 3,60 olarak
hesaplanmistir. Bu bulgular 15181nda 4. Sinifta 6grenim goren Fen bilgisi 6gretmen adaylarinin dijital
okuryazarlik diizeyinin 1. siniflara gére daha yiiksek oldugu soylenebilir.

Cinsiyet degiskenine gore dijital okuryazarlik diizeyi

Arastirmanin {igiincii alt probleminde Fen bilgisi 6gretmen adaylarmin dijital okuryazarlik
diizeylerinin cinsiyet degiskeni acisindan anlamli bir farklilik anlamli bir farklilik olusturup
olusturmadig1 incelenmistir. Bu dogrultuda Fen bilgisi 6gretmen adaylarimin dijital okuryazarlik
diizeyine cinsiyetin etkisi bagimsiz gruplar t-testi ile analiz edilmis ve ilgili analiz sonuglar1 Tablo 5’
de verilmistir.

Table 5. Fen bilgisi 6gretmen adaylarinin cinsiyet degiskenine gore dijital okuryazarlik diizeyi sonuglari

Gender N X S sd t p
Digital literacy Female 75 3,84 0,67 108 0,43 0,67
Male 35 3,78 0,65

Tablo 5 incelendiginde Fen bilgisi 6gretmen adaylarinin dijital okuryazarlik diizeyleri cinsiyet
degiskenine gore anlaml bir farklilik gostermemektedir [t0s) = 0,43, p>.05]. Diger bir ifadeyle Fen
bilgisi 6gretmen adaylarmin sahip oldugu dijital okuryazarlik diizeyi {izerinde cinsiyet degiskeninin
etkisi olmadig1 sdylenebilir.

Sosyal medya hesabina sahip olma degiskenine gore dijital okuryazarlik diizeyi

Arastirmanin dordiincii alt probleminde Fen bilgisi 6gretmen adaylarmin dijital okuryazarhik
diizeyinin sosyal medya hesabina sahip olma durumu agisindan anlamli bir farklilik anlamli bir
farklilik olusturup olusturmadigi bagimsiz gruplar t-testi ile analiz edilmis ve ilgili analiz sonuglar
Tablo 6’da verilmistir.

Table 6. Fen bilgisi 6gretmen adaylarimi sosyal medya hesabi olma durumuna gore dijital okuryazarlik
diizeylerine iliskin sonuglari

Have a social media _

account N X S sd t P
Digital literacy Yes 105 3,84 0,65 108 1,05 0,29
No 5 3,52 0,79

Tablo 5’ten goére Fen bilgisi 6gretmen adaylarmmin dijital okuryazarlik diizeyi cinsiyet
degiskenine gore anlaml bir farklilik gdstermedigi sonucuna ulasilmistir [tios=1,051, p>.05]. Diger
bir ifadeyle Fen bilgisi 6gretmen adaylarinin sosyal medya hesabina sahip olma durumu onlarin dijital
okuryazarlik diizeyi iizerinde fark yaratacak bir etkiye sahip olmadig1 seklinde yorumlanabilir.

Cesitli teknolojik cihazlar ile gecirilen zaman degiskenine gore dijital okuryazarlik diizeyi

Fen bilgisi 6gretmen adaylarinin, dijital okuryazarlik diizeyleri ¢esitli teknolojik cihazlar ile
gecirilen zamana gore bir farklilik olusturup olugsmadigi tek yonlii varyans analizi ile stnanmigtir. Buna
iliskin yapilan analiz sonuglar1 Tablo 7°de verilmistir.
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Table 7. Dijital okuryazarlik 6l¢egi puanlarinin gesitli teknolojik cihazlar ile gegirilen zamana gore betimsel
istatistik sonuglari

Time spent N X S

0-1 hour 17 3,79 0,63
1-2 hours 38 3,84 0,69
2-3 hours 45 3,88 0,71
3 hours and more 10 3,77 0,60

Tablo 7° ye gore teknolojik cihazlarla; giinde 0-1 saat siire gegiren d6gretmen adaymin dijital
okuryazarlik diizeyi 37,9; glinde 1-2 saat silire geciren 6gretmen adaymin dijital okuryazarhik diizeyi
38.,4; glinde 2-3 saat siire gegiren 6gretmen adayinin dijital okuryazarlik diizeyi 38,8 ve giinde 3
saatten daha fazla siire geciren 6gretmen adayimnin dijital okuryazarlik diizeyi 37,7 olarak bulunmustur.
Degerler arasinda anlamli farklilik olup olmadig tek 6nlii varyans analizi ile ¢oziimlenmistir.

Table 8. Dijital okuryazarlik 6lgegi puanlarinin gesitli teknolojik cihazlar ile gegirilen zamana gére ANOVA
sonuglari

Source of the Sum of sd Mean of £
variance squares squares P
Diital Between-Groups 0,25 2 0,12 0,27 0,76
igita —
literacy Within-Groups 47,14 107 0,44
Total 47,39 109 0,56

Tablo 8 ye gore Fen bilgisi 6gretmen adaylarinin dijital okuryazarlik diizeylerinin, 6gretmen
adaylarinin gesitli teknolojik cihazlar ile gegirdigi zamana gore farklilik gostermemektedir [F(2-107)
=0,272, p>0.05]. Diger bir ifadeyle Fen bilgisi 6gretmen adaylarinin ¢esitli teknolojik cihazlar ile
gecirdigi zaman onlarin dijital okuryazarlik diizeylerine olumlu ya da olumsuz bir katki saglamadigi
sOylenebilir.

Tartisma, Sonuc ve Oneriler

Bu arastirmada Fen bilgisi 6gretmen adaylarinin dijital okuryazarlik diizeyine smif diizeyi,
cinsiyet, sosyal medya hesabina sahip olma durumu ve gesitli teknolojik cihazlar ile gecirilen zaman
degiskenlerinin etkisi aragtirilmistir.

Arastirmanin betimsel sonuglarina gore Fen bilgisi 6gretmen adaylarinin dijital okuryazarlik
diizeyinin iyi seviyede oldugu sonucuna ulasilmistir. Diger bir ifadeyle 6gretmen adaylar1 yeni ¢ikan
bir teknolojiyi takip etme, bu teknolojiyi kullanma egilimleri ya da gelecekte bu teknolojiyi egitim-
Ogretim ortamina getirme ve Ogrencilere teknolojik liderlik yapma gibi katkilarinin olacagi
soylenebilir. Bu ise 2018 Fen Bilimleri Ogretim Programinda yer alan bazi yetkinlikleri (dijital
yetkinlik, matematiksel yetkinlik ve bilim/teknolojide temel yetkinlikler), mevcut 6gretmen adaylar
araciligiyla dgrencilere aktarilmasina olanak saglayacagi tahmin edilmektedir. Ustiindag, Giines ve
Bahgivan (2017), 3 ve 4. smifta 6grenim goren 979 Fen bilgisi 6gretmen adaylarmmin da dijital
okuryazarliklarmin iyi diizeyde oldugu sonucuna ulagsmistir. Yine Dedebali (2019), &gretmen
adaylarinin dijital okuryazarlik diizeylerini yeterli oldugunu ifade etmistir. Bu sonuglar, son donemde
okullara 6gretim icin temin edilen birgok teknolojik cihazlar1 igletmek igin egitim-6gretim
uygulayicilarinin yeterli nitelige sahip olmasi (Karamustafaoglu, Kose ve Bilen, 2003) agisindan
yapilan bu ¢aligmalarin sonuglar1 arastirma bulgular ile 6rtiismektedir.

Aragtirmada elde edilen ikinci sonug, Fen bilgisi 6gretmen adaylarmin 6grenim kademesi 1.
siniftan 4. sinifa dogru ilerledikge, lisans 6grenimlerinin dijital okuryazarlik diizeyine olumlu katki
sagladigidir. Bu durum 6gretmen adaylarinin 6grenim gordiigii 4 yillik fen bilgisi 6gretmenligi
programi onlari dijital okuryazarlik yoniinden yetistirdigini diislindiirebilir. Zira 6gretmen adaylarinin
gelecekte siniflarinda yer alan 6grencilerin, teknolojiye asiri merak egiliminde olduklar: diistiniiliirse
bu sonug oldukg¢a 6nem arz ettigi diisiiniilmektedir. Literatiirde mevcut arastirma ile benzer sonuglarin
elde edildigi goriilmektedir (Kozan ve Bulut Ozek, 2019). Bu sonug arastirma bulgusunu destekler
niteliktedir. Farkli sonuglarin elde edildigi ¢caligmalara literatiirde rastlamak miimkiindiir. Buna karsin
Ozerbas ve Kuralbayeva (2018), 3 ve 4. smif diizeyinde 6grenim goren Fen bilgisi 6gretmen
adaylarinin dijital okuryazarliklar1 arasinda bir fark bulamamistir. Bu durumun sebebi, 6grenim
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kademeler arasinda dikkate deger bir zaman farkinin olmamasi ve bir alt 6grenim kademesinden ders
alan 4. sinif 6grencilerinden kaynakli olabilecegi ifade edilmistir.

Elde edilen sonuglardan figiinciisii, Fen bilgisi 6gretmen adaylarinin kadin ya da erkek
olmasinin, onlarin dijital okuryazarlik diizeyini etkilememektedir. Buna gore 6gretmen adaylarinin
cinsiyetlerindeki farklilik onlarin dijital okuryazar olmalarinda bir farklilik olugturmadigini
gdstermistir. Mevcut arastirma bulgulariyla sonucu paralellik gdsteren Kozan ve Bulut Ozek (2019) ve
Dedebali (2019)’nin yaptig1 ¢caligmada dgretmen adaylarinin dijital okuryazarlik diizeylerinde cinsiyet
degiskeninin etkisinin olmadig1 sonucuna ulasilmistir. Alan yazin incelendiginde mevcut arastirma ile
farklilik gdsteren arastirmalar bulunmaktadir. Bunlardan, Ozerbas ve Kuralbayeva’in (2018) 6gretmen
adaylanyla yurittigli arastirmada, erkek Ogretmen adaylarnin kizlara gore dijital okuryazarlik
diizeylerinin daha yiiksek oldugu tespit edilmistir.

Aragtirmada ulagilan bir diger sonug, 6gretmen adaylarinin sosyal medya hesabina sahip olma
durumu onlarin dijital okuryazar olmalarmni etkilememektedir. Alan yazinda 6gretmen adaylarinin
interneti amagsal kullanma sikliginin artmasi kendilerini teknoloji alaninda daha yeterli gordiigi,
arastirma verilerinde (Menzi, Caliskan ve Cetin, 2012) ise sosyal medyaya sahip olmanin, bireylerin
dijital okuryazari olmalarini etkilemedigini ifade etmislerdir.

Ogretmen adaylarinin gesitli teknolojik cihazlar ile gegirdigi zaman onlar1 dijital okuryazar
olmalarini etkilemedigi bulgusu arastirmada elde edilen besinci sonugtur. Bahar, Uludag ve Kaplan
(2009)’1n yapmis oldugu arastirma sonucunda 6gretmen adaylarinin interneti kullanma sikligi, dijital
okuryazarlik diizeylerini arttirdigi bir degisken oldugu sonucuna ulasmistir. Bu sonun mevcut
arastirma bulgulari ile farklilik géstermektedir.

Genel bir ifadeyle mevcut arastirmada Fen bilgisi 6gretmen adaylarinin sinif diizeyi arttikga
dijital okuryazarlik diizeyi de artmakta iken; cinsiyet, sosyal medya hesabina sahip olma durumu ve
cesitli teknolojik cihazlar ile gegirilen zaman degiskenleri ise dijital okuryazarlik diizeylerine etkisinin
olmadig1 sonucuna ulasilmaistir.

Elde edilen sonuglara goére su oneriler getirilebilir:

» Lisans 0grenimine baslayan 6grencilerin dijital okuryazarlik diizeyinin arttirilmasina
yonelik etkinlikler ve uygulamalar yaptirilabilir.

> Bu arastirma sadece Mugla Sitki Kogman Universitesinin 1 ve 4. simf fen bilgisi
ogretmen adaylartyla simirhidir. Aragtirmanin daha kapsamli olmasi adina Tiirkiye Istatistiki
Bolge Birimlerine gore yayginlastirilabilir.
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