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Abstract

Keywords

Textbooks are without doubt the main sources of education and training
activities. Textbooks, which maintain their indispensability every semester, are
the most frequently referenced, serve as the main material, and are the main
operators of the curriculum, must have certain qualifications. The aim of this
study is to analyze the 7th grade social studies textbook’s characteristics
according to social studies teachers in terms of content, language, narration and
style, learning-teaching, assessment and evaluation, technique-design and
arrangement. The study was carried out as a case study model which is one of the
qualitative research methods. The study group of the study consists of 30 social
studies teachers, selected through the maximum variation sampling method,
which is one of the purposeful sampling methods, who worked in secondary
schools affiliated with Kahramanmarag Provincial Directorate for National
Education in the 2021-2022 academic year. The data of the study were obtained
through the semi-structured interview form. The obtained data were analyzed
with the content analysis method. As a result of the obtained data, it was reported
that the social studies textbook was quite dense and detailed in terms of content,
that the texts in the textbook are very long and the language used in the book is
simple and comprehensible.
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Introduction

Knowledge has always been produced throughout the history of humanity and continues to be
produced. The most reliable way of making produced knowledge permanent and reliable is books. The
primary source of making knowledge permanent and transmitting it in education is textbooks.
Textbooks are the most important of the educational materials which can be accessed both by teachers
and students that present information within a system. Today, while it is expected for technology to
advance in a speedy manner and the need for books to gradually decrease, textbooks continue to be the
primary educational material of education and training. Textbooks, which are used in the course and
are one of the main elements in the teaching of the course, are the course materials prepared for the
teaching of the course and for students at a certain level, arranged to reflect the curriculum, and
approved by examining (Giilersoy, 2013). Many teachers carry out their work related to educational
activities according to textbooks regardless of the curriculum. Therefore, textbooks have an even more
important place in the classroom environment (Kizilgaoglu, 2003). Textbooks are materials which are
easy to use and accessible by all students, present the information they contain in an orderly manner
and can be used without a time limitation and help in completing the missing information outside of
school time (Kilig and Seven, 2002). Textbooks, which allow students to learn the subjects to be
covered in the course individually, are important course materials that aim to teach scientific
knowledge with a pedagogical approach in accordance with the curriculum (Demircioglu, 2011; Sahin,
2004).

There are numerous characteristics of textbooks, which are mostly preferred as the main
source in lessons, that distinguish them from other educational materials and make them stronger
compared to other educational materials. The first of these characteristics is that, textbooks give the
most comprehensible and clear knowledge to students about the scope of the lesson. Secondly,
textbooks are distributed to all of the schools throughout the country; thus, teachers transform the
lessons they teach in line with the plans they prepare based on textbooks into a source for students
who receive education in the different parts of the country. Thirdly, since textbooks are prepared in
line with the criteria the state has determined, they give a sense of trust to the teachers in lessons.
Fourthly, they are able to provide a sufficient amount of primary and secondary sources to teachers
and students. Lastly, the changes in textbooks which take place with the changing times allow the
comparison of current textbooks with the older ones and students are gradually able to recognize the
change and development experienced (Roberts, 2014). The feature of continuous supervision in the
preparation and arrangement of the textbooks, which have an important place in the learning-teaching
process, the fact that they go through many processes on the way to maturation and development, and
the qualities that require meticulous and careful work have made the textbooks a permanent product
with high functional value (Demirezen, 2007). In general, educators suggest that the importance of
textbooks should not be ignored during the years in which students’ cognitive, sensory and
psychomotor behaviors start to be shaped. They state that when textbooks are being prepared, the
levels of students, their interest and needs should be identified and textbooks should be prepared in
line with certain qualities (Ocal and Yigittir, 2007; Tay, 2005).

In Tirkiye, the textbooks used in formal and non-formal educational institutions affiliated
with the Ministry of Education need to be prepared in line with the General Purposes and Basic
Principles of Turkish National Education. The textbooks prepared in line with the program are
subjected to a preliminary analysis and an evaluation with the arranged panels. The textbooks which
are approved after assessment become ready to be published. The Turkish Education Board (TEB) has
identified the characteristics and purposes which need to be paid attention to while preparing
textbooks. Textbooks are prepared in line with the following subjects in terms of content, language,
narration and style, learning, teaching, assessment and evaluation, technique, design and arrangement
(TEB, 2012):

a) Content;
1) Content is arranged as to reflect lesson content by taking the education and training
program into consideration.
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2) Content is arranged in a suitable manner for the characteristics of the lesson besides in
terms of unit, theme, chapter and subjects in line with the education and training
program.

b) Language, Narration and Style;

1) The textbook is prepared in line with Turkish grammar rules in terms of language, narration
and style.

2) The subjects of the units are prepared in line with the level of the students. The language
used is presented in a simple and comprehensible manner.

3) The language used in the textbook is prepared taking the standards of the Turkish Language
Society as the basis.

c) Learning, Teaching, Assessment and Evaluation;

1) The textbook gives place to teaching methods and strategies which reflect high order
thinking skills in terms of learning-teaching.

2) The questions within the texts and at the end of the units are prepared in line with the
assessment and evaluation criteria.

d) Technique, Design and Arrangement;

1) The content and the visuals in the textbook are prepared as to support the development of
students and to increase learning.

2) The Turkish Flag which is given place to in all textbooks is designed in line with the
Turkish Flag Law’s decision no. 2893 dated 22.09.1983 and Council of Minister’s
decision no. 85/9034 dated 25.01.1985.

Purpose of the Study

The selection, preparation, writing and use of textbooks, which are an indispensable material
for social studies lessons as well, is quite important in terms of achieving educational goals (Dursun
and Esgi, 2008). The social studies textbook develops students in multiple ways due to the subjects its
contains. Students learn about their past with the subject of history, learn about the environment they
live in with geography, their interests and needs with psychology, the effect of culture on living with
anthropology, the effect the society creates on them and the effect they will create on society with
political science, adapt to society with sociology and economic structure with economy (Safran and
Ata, 2003). In a constantly changing and developing world order, education and training systems have
also been affected. The changes and developments experienced require textbooks, which are the
operators of educational programs, to update themselves continuously in their formation process.
Without doubt, this increases the importance of textbooks even more. Therefore, it was aimed in this
study to analyze the 7th grade social studies textbook’s characteristics according to social studies
teachers’ views in terms of what is suitable, missing or erroneous based on content, physical structure,
language and narration, visual arrangement and assessment and evaluation, technique-design and
arrangement.

The Problem of the Research Study

The social studies lesson is important in terms of forming national consciousness and values in
the students, acting in a sensitive manner towards social problems, becoming efficient individuals who
know about their past and take confident steps towards the future and individuals who possess the
basic qualities this age requires. Certainly, the importance of social studies textbooks, which have such
an important place in shaping the lives of students and assume the role of a basic resource in teaching
the social studies subject matter to the students, is tremendous. While social studies textbooks provide
a chance for teachers to see what they will be teaching and which activities they will be carrying out
beforehand, provide students a chance to learn the subjects wherever and whenever they like, thus
become mediators in achieving the goals of the lesson. In order for social studies lessons, which have
such an important place, to serve the desired goals, they need to be sufficient in terms of content,
language, narration and style, learning and teaching, assessment and evaluation, technique, design and
arrangement. When the literature is analyzed, it can be seen that numerous studies have been carried
out on textbooks (Nalgaci, 2011; Sahin, 2014; Dogan and Tug, 2017; Demir and Atasoy, 2018);
however, many of the studies on the 7 grade social studies textbook deal with cirriculum, its effects
on creative thinking and contributions to geography and history education. The number of studies
which analyze the 7" grade social studies textbook according to the views of teachers is not sufficient.
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Since the views of teachers, who use textbooks and have a dominant role, on the textbooks presented
to them are important, it is considered that this study will be beneficial in terms of analyzing the 7th
grade social studies textbook in the light of certain criteria, identifying missing issues if there are any
and being a resource for future studies. In this study, it was aimed at analyzing the views of social
studies teachers on the 7" grade social studies textbook and contributing to the literature.

In the light of this general aim, the answers to the following questions were sought:

What are the views of teachers on the 7" grade social studies textbook in terms of content?

What are the views of teachers on the 7" grade social studies textbook in terms of language?

What are the views of teachers on the 7" grade social studies textbook in terms of narration?

What are the views of teachers on the 7™ grade social studies textbook in terms of style?

What are the views of teachers on the 7™ grade social studies textbook in terms of learning and

teaching?

6. What are the views of teachers on the 7" grade social studies textbook in terms of assessment
and evaluation?

7. What are the views of teachers on the 7" grade social studies textbook in terms of technique,
design and arrangement?

8. What are the views of teachers on the 7" grade social studies textbook in terms of increasing
its efficiency?

agkrwbdE

Method

In this section of our study, information on the study model, study group, data collection tools,
collection of data and analysis of data is given.

The Research Design

In this study which aims at identifying the views of social studies teachers on the 7" grade
social studies textbook, the case study research design, which is one of the qualitative research
methods, was used. In the case study design, one or more situations are analyzed in depth. Although
the obtained results do not carry a concern about generalization, the findings about a given situation
create examples and experiences about similar situations (Yildirim and Simsek, 2018).

Study Group

The study group of the study consists of 30 social studies teachers, 13 of whom are female and
17 of whom are male, selected through the maximum variation sampling method, which is one of the
purposeful sampling methods, who worked in secondary schools affiliated with Kahramanmaras
Provincial Directorate for National Education and in different socio-demographic areas in the 2021-
2022 academic year. Besides being the common point of qualitative studies, although there is no
generalization concern in purposeful sampling method and since different situations are taken as
samples in maximum variation sampling, it is considered that it gives important clues about the study
group. The purpose here is to identify the common or different points about different situations and
deal with the problem in a larger framework and describe it (Biiyiikoztirk, Kilig Cakmak, Akgiin,
Karadeniz and Demirel, 2020). The demographic characteristics and place of duty of the teachers in
the study are given below in Table 1.

Table 1. Demographic Characteristics of the Participants

Demographic f %

characteristics

Gender Female 13 43.3
Male 17 56.6

School Location Village 6 20.0
District Center 10 33.3
City 14 46.7
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Data Collection Tools and Collection of Data

The data of the study were collected through the semi-structured interview from prepared by
the researcher. In the development process of the data collection tool, the interview questions planned
to be asked to the teachers were prepared by the researcher and the prepared interview questions were
sent to the three field experts. In line with the corrections made by the field experts, twelve questions
were excluded from the interview form, two questions were revised and it was decided to leave six
guestions as they were. The eight interview questions were used to interview with two teachers. As a
result of the pilot interview, two of the interview questions were rewritten and they were made more
comprehensible and easier to answer. Then, the interview questions in the pilot applications were
shown to the teachers again and the questions were finalized based on their views. The finalized
interview questions were applied to the 30 teachers in their free times. In the application, each teacher
was interviewed face to face in the teachers’ room, the data were recorded again in written form and
an average interview lasted for 35 minutes. It was expected for each teacher to answer all interview
guestions.

Analysis of the Data

In the analysis of the data obtained as a result of the study, the content analysis method, which
is one of the qualitative data analysis techniques, was used. According to Yildirim and Simsek (2018),
content analysis consist of four parts as; coding of the obtained data, identifying themes, structuring of
the data according to codes and themes and interpreting the findings. In content analysis, similar data
are grouped together within the framework of certain concepts and themes and these are arranged in a
compressible manner for the reader and interpreted. Therefore, the realities hidden in the data are
attempted to be revealed. In the analysis of the data, the answers of the teachers were used to create a
code list, the common points of the codes were found and it was attempted to identify the reasons and
causes behind the codes. Two interview forms were not suitable to the instructions in line with the data
obtained as a result of the study were eliminated and a total of 30 teacher forms were analyzed. When
the study findings were shared, direct quotations were also added. The teacher names were hidden in
line with ethical rules and each teacher was given a code. For instance, a teacher with the T17-F code
represents a female teacher. The teachers were coded as T1-F, T2-M... T30-F. To achieve reliability
for the study, 3 expert opinions were asked. Based on the teachers’ answers to the questions, the codes
were created. The prepared codes were then analyzed by the researchers and the experts. In the
analyses, Miles and Huberman’s (1994) formula (Reliability = agreement / agreement + disagreement)
was used. In gqualitative studies, the agreement between expert and researcher evaluations being 90 %
and higher points out to reliability. In this study, the reliability of the study was achieved with a rate of
94 %.

Findings

In this study, which aims at identifying the views of social studies teachers on the 7th grade
social studies textbook, the themes and codes created as a result of the teachers’ answers to the semi-
structured interview questions were presented as tables and direct quotations were also added.

Findings Related to the First Sub-Problem

The first sub-question of the study is “What are the views of teachers on the 7th grade social
studies textbook in terms of content?”” and the obtained findings were analyzed, coded and presented
in Table 2 with their frequency values.
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Table 2. Views of teachers on the 7th grade social studies textbook in terms of content

Theme Category Codes
Suitable for the curriculum
Positive Grabs the interest of students

Characteristics - - -
There is no useless information

The content is dense and detailed
Content Does not lead students to do research
Characteristics Exceeds the level of students
No unity between the subjects
Negative History subjects are insufficient
Characteristics Glossary part is insufficient
The texts are long

Statistical information is not updated 1
*Since more than one teacher answered some of the codes, the total result may be higher than the number of participants.

NN W W W Ww N PN

When Table 2 was analyzed, the views of participant teachers on the 7th grade social studies
textbook in terms of content were grouped under one theme, two categories and three positive-eight
negative codes. Among the positive codes, while the textbook content being suitable for the
curriculum received the highest number of views (7/30), among the negative cods, the content being
dense and detailed received the highest number of views (7/30).

When the positive views of the teachers were analyzed successively; while the teachers (7/30)
evaluated the content of the textbook as suitable for the curriculum, some teachers (2/30) stated that
the textbook grabbed the interest of students, some stated that there is no useless information (1/30).
Some of the views of the teachers who stated positive views about the textbook in terms of content are
as follows:

“Since the staff that prepared the textbook consisted of academicians, everything was
carefully thought out from how the content, the gains suitable for the curriculum could be transmitted
in the most beneficial manner to how concrete and abstract, known and unknown can be taught...”
(T24-F)

“...When the students take the book in their hands, they are able to see which subjects and
concepts they will be learning starting from the first unit and this raises interest and motivation.”
(T12-M)

“... the arrangement of the content in line with the learning conditions of students makes the
textbook handier. In general, there are is no useless information...” (T17-M)

When the negative views of the teachers were analyzed; while some teachers found the
textbook’s content dense and detailed (7/30), some teachers stated that the content did not lead
students to do research (3/30) and some stated that it is not suitable for the level of students (3/30).
Some teachers stated that there is no unity between the subjects (3/30), some teachers stated that
history subjects (3/30) and the glossary pars (2/30) were not sufficient. While some teachers stated that
the texts were long (2/30), some teachers stated that the statistical information was not updated (1/30).
Some of the views of the teachers who stated negative views about the textbook in terms of content are
as follows:

“In general, there is some information confusion in terms of content. Presentation of words
which students have no idea about without explanations or in a superficial manner on the one hand,
and the presentation of the subjects in a detailed and dense manner cause for students difficulties in
understanding the content in the desired manner...” (TO27-M)

“...it should be arranged in a manner as to encourage learning and bring out creativity in
students. Some subjects are detailed and details make it difficult to learn. This crates too many
question marks in students, but does not provide the necessary explanation for the questions. The
content has no guiding quality that indicates resources and encourages research...” (T8-M)
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“In general, the content of the text book is not suitable for the age and level of students.
Because the content is presented with details that create difficulty in terms of comprehension for
students. This prevents students from looking at the content in general and make associations between
the subjects...” (T18-M)

“...the subjects in the textbook are given in a rational order. The student forms a suitable
background for the previous subject without learning it. On the 7th grade social studies textbook is a
bit different; the units are lined up without harmony and this makes it difficult for the student to give
meaning to the subject.” (T16-F)

“...Itis a great lack that the Ottoman Empire that has lived for 600 something years has been
attempted to be limited with a single unit...” (T13-F)

“...When the students face unknown vocabulary, they make use of the glossary section.
Perhaps the glossary section may be longer.” (T20-M)

“...Besides these, the reading texts should not be too long, so that students can form a
connection between the reading text and the subject.” (T27-M)

“...In the 2nd unit, the statistical information given in the graphics and maps is not updated.”
(T17-Mm)

When the teachers’ answers are analyzed in general, it can be seen that they mostly have
negative views on the 7th grade social studies textbook. While the views that the content of the
textbook is suitable for the curriculum comes to the fore among the positive views, the dense and
detailed structure of the content among the negative views comes to the fore.

Findings Related to the Second Sub-Problem

The second sub-problem of the study is, “What are the views of teachers on the 7th grade
social studies textbook in terms of language?” and the obtained findings were analyzed, coded and
presented in Table 3 with their frequency values.

Table 3. Views of teachers on the 7" grade social studies textbook in terms of language

Theme Category Codes f
A simple and comprehensible language was 17

Positive used
Characteristics ~ Suitable for the level of students 8
Language_ ) Suitable for learning new terms (vocabulary) 2
Characteristics There are punctuation mistakes 4
E‘ﬁgat"t’e i The language is partially heavy in some texts 3
aractenstics Not suitable for students’ levels 1

* Since more than one teacher answered some of the codes, the total result may be higher than the number of participants.

When Table 3 was analyzed, the views of participant teachers on the 7th grade social studies
textbook in terms of language were grouped under one theme, two categories and three positive-three
negative codes. Among the positive codes, while the textbook language being simple and
comprehensible received the highest number of views (17/30), among the negative codes, the
punctuation errors received the highest number of views (4/30).

When the positive views of the teachers were analyzed successively; a majority of the teachers
stated that a simple and comprehensible language was used in the textbook (17/30). Close to one thirds
of the teachers stated that the textbook was suitable for the level of students in terms of language
(8/30). Some of the teachers stated that the language of the textbook was suitable for teaching new
terms (2/30). Some of the views of the teachers who stated positive views about the textbook in terms
of language are as follows:

“...when students read the textbook, if they see a flowing simple language, their willingness to
read it will increase. The language of the 7th grade social studies text book is as simple as to be
comprehensible and flowing...” (T16-F)
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“...a clear and simple language has been used suitable for the development characteristics of
the students. The vocabulary which was thought to be incomprehensible and carry the chance of
students asking their teachers for an explanation were presented in the glossary section in an
alphabetic and comprehensible manner.” (T12-M)

“...it supports students’ learning different concepts which can trigger their mental map.”
(T15-M)

When the negative views of the teachers were analyzed; while some teachers stated that the
textbook contained punctuation errors (4/30), some teachers stated that the language was partially not
suitable for the students’ level (3/30). One teacher stated that the language of the textbook was not
suitable for the level of students (1/30). Some of the views of the teachers who stated negative views
about the textbook in terms of language are as follows.

“...however, it is seen that there were places with grammatical errors and sometimes
punctuation errors.” (T13-F)

“The language of the textbook being partially difficult, the use of words and word groups
students may not understand and comprehend in some subjects prevents the textbook from being
productive in the desired manner...” (TO7-M)

“Generally speaking, the language can be more suitable for the students’ level, because as
units progress, we have to do reviews and explanations...” (T26-M)

When the teachers’ answers were analyzed, it was seen that positive views in terms of
language about the 7th grade social studies textbook came to the fore. It was understood that the
language of the textbook is simple enough for students to understand and that the textbook is suitable
for their level. Among the negative views, the teachers underlined that there were punctuation errors in
the textbook.

Findings Related to the Third Sub-Problem

The third sub-problem of the study is, “What are the views of teachers on the 7th grade social
studies textbook in terms of narration?” and the obtained findings were analyzed, coded and presented
in Table 4 with their frequency values.

Table 4. Views of teachers on the 7" grade social studies textbook in terms of narration

Characteristics

Themes Category Codes f
Suitable for students’ level 6
Positive "~ Aparration strengthened with visuals 5

Characteristics -
Instructive and explanatory 2
Narration Encourages doing research 2
Characteristics Dense and complex 6
Negative Long texts 6
3

Superficial subjects

Not flowing 1
* Since more than one teacher answered some of the codes, the total result may be higher than the number of participants.

When Table 4 was analyzed, the views of participant teachers on the 7th grade social studies
textbook in terms of narration were grouped under one theme, two categories and four positive-four
negative codes. Among the positive codes, while the textbook being suitable for the level of students
received the most views (6/30), among the negative views, the textbook being dense and complex
(6/30) and the texts being long (6/30) received the most views. When the positive views of the
teachers were analyzed successively, while some of the teachers found that the textbook is suitable for
the level of students in terms of narration (6/30), some of the teachers stated that the narration is
supported with visuals (5/30). Some of the teachers found the textbook informative and explanatory
(2/30), whereas some of the teachers stated that the narration encourages doing research (2/30). Some
of the views of the teachers who stated positive views about the textbook in terms of narration are as
follows:

“The texts are at a level students can understand, the subjects are mostly presented with an
explanatory narration, there are representative pictures or miniatures in the narration of historical
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subjects and the information presented inside balloons next to these are in the form of first-person
narration; these allow students to feel as if they are experiencing that moment and facilitate giving
meaning to the information.” (T21-M)

“The stories and maps added in between present a strong narration. The visuals are suitable
with the subjects.” (T25-F)

“... there is an explanatory, informative narration not lost in details. Although the paragraphs
are long, they are in unity with each other.” (T20-M)

“...the skills and values in the curriculum are given in the texts and the narration is achieved
by taking constructive education as the basis.” (T8-M)

When the negative views of the teachers were analyzed, while some of the teachers found the
textbook dense and complex in terms of narration (6/30), some of the teachers stated that the texts are
long (6/30). Some of the teachers stated that the subjects are superficial (3/30), while one teacher
stated that the narration is not flowing (1/30). Some of the views of the teachers who stated negative
views about the textbook in terms of narration are as follows:

“The dense content of the textbook naturally causes the narration to be dense as well. In some
sections, the paragraphs being long and no gaps left between paragraphs makes it difficult to form a
connection with the subjects.” (T23-F)

“The lengths of some sentences used in the book exceed the level of students. This causes
difficulty for students to understand the texts.” (T11-F)

“...in particular, there is a narration that leaves some of the subjects in the middle and jumps
to the next.”(T12-M)

“...if the content is freed froOm details and the language is simplified, the narration will be
more flowing.” (T18-M)

When the answers of the teachers were analyzed, it was seen that the positive and negative
views of the teachers on the language of the 7th grade social studies textbook are close to teach other.
While the textbook being suitable for the level of students and the enrichment of the narration with the
visuals come to the fore as positive aspects, the long, dense and complex texts stand out as the
negative aspects.

Findings Related to the Fourth Sub-Problem

The fourth sub-problem of the study is, “What are the views of teachers on the 7th grade social
studies textbook in terms of style?” and the obtained findings were analyzed, coded and presented in
Table 5 with their frequency values.

Table 5. Views of teachers on the 7th grade social studies textbook in terms of style

Theme Categories Codes f
There is a simple style close to daily life 8
language

Positive There is an academic style 7

Style Characteristics ~Encourages learning new terms 2

characteristics Visuals enrich the style 1
Suitable for students’ level and development 1

Negative There are long paragraphs 8
Characteristics ~There is a heavy style 3

* Since more than one teacher answered some of the codes, the total result may be higher than the number of participants.

When Table 5 was analyzed, the views of participant teachers on the 7th grade social studies
textbook in terms of style were grouped under one theme, two categories and five positive-two
negative codes. Among the positive codes, while the textbook’s style being simple and close to daily
life language (8/30) and having an academic style (7/30) received the most views, among the negative
codes, having long paragraphs (8/30) received the most views. When the positive views of the teachers
were analyzed successively, while close to one third of the teachers stated that the textbook has a
simple style close to daily life language (8/30), close to one fourth of the teacher underlined that there
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is an academic stye (7/30). Some teachers stated that the style encourages learning new terms (2/30),
one teacher stated that the visuals enrich the style (1/30) and another teacher stated that the style is
suitable for students’ level and development (1/30). Some of the views of the teachers who stated
positive views about the textbook in terms of style are as follows:

“The language and style are very suitable; they are at a level which students can understand;
it is a simple textbook without too many scientific terms and this allows students to read it easily.”
(05-K)

“Since it is a textbook, an academic style is dominant and there is a certain standard; the
information is presented in a suitable style academically.” (T20-M)

“...the textbook has been found suitable for the level of students on the basis of their grade
when it is considered in terms of use of the number of techniques and terms. The small number of
technical terms has made the textbook more understandable.” (T8-M)

“..the narration of the subjects, the visuals, preparatory questions, newspaper-internet news
related to the subjects are the unique characteristics of the textbook.” (T4-F)

“...the information given in speech bubbles next to the miniatures and pictures make
students feel as if they are a hero of that period while reading these.” (T21-M)

When the negative views of the teachers were analyzed, it was seen that close to one third of
the teachers underlined that there are long paragraphs (8/30) and three teachers expressed that there is
a heavy style used in the textbook (3/30). Some of the views of the teachers who stated negative views
about the textbook in terms of style are as follows:

“The subjects, in particular the historical subjects in the textbook are presented as very long
paragraphs and do not look good visually...” (T14-M)

“The use of a relatively heavy language negatively affects the style of the textbook. In
addition, some of the very long paragraphs in some subjects makes it difficult for students to
understand the subject and thus affect the style negatively. ” (718-M)

When the teachers’ answers were analyzed, it was seen that the positive aspects of the 7th
grade social studies textbook came to the fore in terms of style. It was understood that the negative
side of the textbook in terms of style is the use of long paragraphs in many places. This causes
students to be biased towards the textbook.

Findings Related to the Fifth Sub-Problem

The fifth sub-problem of the study is, “What are the views of teachers on the 7th grade social
studies textbook in terms of learning and teaching?”” and the obtained findings were analyzed, coded
and presented in Table 6 with their frequency values.

Table 6. Views of teachers on the 7th grade social studies textbook in terms of learning and teaching

Theme Category Codes f
Grabs attention and increases willingness 5
Positive to learn
Characteristics ~ Suitable for using teaching strategies 3
Learning and Suitable for meaningful learning 2
-CriaCh'rt‘g_ " Insufficient 10
aracteristics  Negative  "Ng unity between the subjects 4
Characteristics
Dense content 3
Aimed at memorization 3

* Since more than one teacher answered some of the codes, the total result may be higher than the number of participants.

When Table 6 was analyzed, the views of participant teachers on the 7th grade social studies
textbook in terms of leaning and teaching were grouped under one theme, two categories and three
positive-four negative codes. Among the positive codes, while the textbook grabbing attention and
increasing the willingness to learn were stated the most as views (5/30), among the negative codes, the
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textbook being insufficient were stated the most as views (10/30). When the positive views of the
teachers were analyzed, while some teachers stated that the textbook is attention grabbing and
increases the willingness to learn (5/30), some teachers stated that the textbook is suitable for using
teaching strategies (3/30) and that is has been prepared in line with meaningful learning (2/30). Some
of the views of the teachers who stated positive views about the textbook in terms of learning and
teaching are as follows:

“...Th pictures and visuals related to the subjects in the units grab the interest and attention of
students and this increases the willingness to learn.” (T17-M)

“...The questions presented to students at the end of the book prior to the units are very
beneficial for students to uncover their thoughts. The questions presented right at the end of the
reading parts inside the text encourage students to think and interpret. ”(O20-E)

“The textbook is positive in terms of presenting tables, diagrams, graphics, photos and
concept maps which allow students to form a connection between old and new information. Activities
which identify and remove misconception to allow meaning learning are presented frequently (mind
maps, conceptual caricatures, etc.)” (T15-M)

When the negative views of the teachers were analyzed, it was seen that one third of the
teachers think that the textbook is insufficient in terms of learning and teaching (10/30). While some
of the teachers stated that there is no unity between the subjects (4/30), some of the teachers stated that
the content is dense (3/30) and that it is aimed at memorization (3/30). Some of the views of the
teachers who stated negative views about the textbook in terms of learning and teaching are as
follows:

“...the 7th grade social studies textbook is not sufficient as to meet the needs of students. Some
parts are too long and full of needless information; however, more information could have been given
with less words.” (T12-M)

“Th curriculum subjects are too detailed. In addition, the history subjects are not presented in
a unified manner...” (T8-M)

“The dense content of the textbook, the style not being suitable for students and the use of a
heavy language in some parts inescapable presents the textbook from being productive in the desired
manner.” (T18-M)

“Whether the textbook prepares students for the next level, students are able to interpret, give
meaning to what thy learn and transfer them when necessary; these are the important aspects of the
textbook. Unfortunately, this textbook guide student to memorize information in man subject.
Memorized information is not permanent. ” (T24-F)

When the answers of the teachers were analyzed, it was seen that the negative views come to
the fore in terms of learning and teaching. The teachers have in particular stated that the textbook is
insufficient.

Findings Related to the Sixth Sub-Problem

The sixth sub-problem of the study is, “What are the views of teachers on the 7th grade social
studies textbook in terms of assessment and evaluation?” and the obtained findings were analyzed,
coded and presented in Table 7 with their frequency values.
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Table 7. Views of teachers on the 7th grade social studies textbook in terms of assessment and evaluation

Themes Category Codes f
Suitable for the learning outcomes 5
Positive Suitable questions for the texts 4
Characteristics - —
Interesting puzzle activities 2
Not giving much place to alternative 4
Assessment assessment tools
and Negative Too many activities compared to lesson 4
Evaluation Characteristics hours
Characteristic Being superficial 3
Guiding students to cheat 3
Not developing top level thinking skills 3
Being result oriented rather than process 2

oriented
* Since more than one teacher answered some of the codes, the total result may be higher than the number of participants.

When Table 7 was analyzed, the views of participant teachers on the 7™ grade social studies
textbook in terms of assessment and evaluation were grouped under one theme, two categories and
three positive-six negative codes. Among the positive codes, while the textbook being suitable for the
learning outcomes in terms of assessment and evaluation were stated the most as views (5/30), among
the negative views, the textbook not giving much place to alternative assessment tools (4/30) and
activities being more than lesson hours were stated the most as views (4/30).

When the positive views of the teachers were analyzed successively, while some of the
teachers stated that the textbooks is suitable for the gains in terms of assessment and evaluation (5/30),
some of the teachers stated that the questions are suitable for the texts (4/30). Two of the teachers
stated that the puzzle activities are interesting (2/30). Some of the views of the teachers who stated
positive views about the textbook in terms of assessment and evaluation are as follows:

“There are multiple choice, short answered, open ended, matching questions at the end of the
units. The questions types are suitable for the level of the learning outcomes. ”(715-M)

“The preparatory exercises in the textbook encourage students to do research on the subjects
and the evaluation questions at the end of the units seems sufficient to help students test whether they
have acquired the rated information and skills on the subjects. ” (T17-M)

“... the puzzle type activities grab the attention of students to thee lesson as well. It is seen
that such activities increase success. (T19-F)

When the negative views of the teachers were analyzed, it was seen that some of the teachers
stated that the textbook does not give much place to alternative assessment tools in terms of
assessment and evaluation (4/30), whereas some of the teachers stated that there are more activities
compared to lesson hours (4/30), assessment and evaluation is superficial (3/30), the textbook
encourages cheating (3/30) and some stated that it does not develop top level thinking skills (3/30) and
it is result oriented rather than process oriented (2/30). Some of the views of the teachers who stated
positive views about the textbook in terms of assessment and evaluation are as follows:

“More importance can be given to alternative assessment tools. The preparatory exercises

and questions about the subjects can be made more thought and research provoking for students.”
(T16-F)

“There are more activities in the textbook compared to the lesson hours; therefore, it is
possible to complete all of them. When we try to follow the curriculum, it is quite difficult to cover the
textbook until the end of the semester.” (T21-M)

“... the assessment section at the end of the units in the new textbooks is superficial and
insufficient. ” (T13-F)
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“...it is a big mistake to give the answers to the evaluation questions at the end of the
textbook, because when homework is given, students do the exercises directly by looking at the
answers at the end of the book.” (T10-F)

“The assessment questions prepared for each subject are insufficient. The number of questions
to develop students’ top level thinking levels are not sufficient...” (T8-M)

“The textbook evaluates the information presented to students through traditional assessment
tools; therefore, it is enough to take a look at the result; if the student receives a high score, it is fine;
if not, he/she is considered unsuccessful. It would be healthier to make an evaluation that is process
based where new assessment and evaluation approaches are used rather result oriented assessments. ”
(T24-F)

When the answers of the teachers were analyzed, it was seen that negative views on the 7th
grade social studies textbook came to the fore in terms of assessment and evaluation. A majority of the
teachers expressed that the textbook is insufficient in terms of assessment and evaluation, where as
those who stated positive views explained that the questions in the textbook are suitable for the gains.

Findings Related to the Seventh Sub-Problem

The seventh sub-problem of the study is, “What are the views of teachers on the 7th grade
social studies textbook in terms of technique, design and arrangement?” and the obtained findings
were analyzed, coded and presented in Table 8 with their frequency values.

Table 8. Views of teachers on the 7th grade social studies textbook in terms of technique, design and

arrangement
Theme Categories Codes f
Grabs the attention of students 7
Positive  "The print quality is clear and the colors are 6
characteristics  yjyid
Technique, In line with the regulations 5
design and The visuals are in harmony with the subjects 4
arrangement The headings and fonts are suitable 2
characteristics . — —
Negative Cover design is insufficient 4
characteristics ~The visuals are not suitable for the subjects 3
The important parts are not highlighted 2

* Since more than one teacher answered some of the codes, the total result may be higher than the number of participants.

When Table 8 was analyzed, the views of participant teachers on the 7th grade social studies
textbook in terms of technique, design and arrangement were grouped under one theme, two categories
and five positive-three negative codes. Among the positive codes, while the textbook being attention
grabbing for students in terms of technique, design and arrangement were stated the most as views
(7/30), among the negative cods, the cover design of the textbook being insufficient were stated the
most as views (4/30). When the positive views of the teachers were analyzed, some of the teachers
stated that the textbook is attention grabbing for students in terms of technique, design and
arrangement (7/30), some of the teachers stated that the print quality was clear and the colors are vivid
(6/30). Some of the teachers found the textbook in line with the regulations in terms of technique,
design and arrangement (5/30), whereas some of the teachers expressed that the visuals in the
textbooks are in line with the subjects (4/30) and the headings and fonts are suitable for students
(2/30). Some of the views of the teachers who stated positive views about the textbook in terms of
technique, design and arrangement are as follows:

“... the visuals being explanatory about the content and being suitable for the level of students
is appealing for students. The textbooks have an interesting design and arrangement for students.”
(T19-F)

“The visuals used in the textbook, the vivid and clear colors encourage learning and are
informative, the paper used is white, enduring and light...” (T13-F)
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“The cover, back and inside cover of the textbook and the information on the back cover. The
references and glossary sections at the end are in line with the standards indicated by Board of
Education and Discipline...” (T24-K)

“The visuals used in the textbook and the information in the texts are in line with each other.
The explanations given under each visual, picture and map are understandable. The colored and black
and white visuals are attention grabbing...” (T14-M)

“...the visuals in the textbook and paper quality are food and clear. The subject headings are
suitable in terms of font and the font size is also suitable for the level of students...” (T23-F)

When the negative views of the teachers were analyzed, some of the teachers stated that the
cover design of the textbook is insufficient in terms of technique, design and arrangement (4/30), the
visuals are not in line with the subjects (3/30), important parts are not highlighted (2/30). Some of the
views of the teachers who stated negative views about the textbook in terms of technique, design and
arrangement are as follows:

“The cover should be more extensive. The colors should have more variety. There is a need to
get away from the uniform brown color and the colors should be more harmonious...” (T25-F)

“The subjects and visuals are disconnected. Such interesting subjects could have been
narrated with beautiful visuals, but the visuals are pretty superficial and ordinary. They seem as if
they have been included in the textbook just for the sake of it...” (T9-M)

“...certain pages are arranged in an opposite manner; although it is important to express the
main idea with different colors and font sizes to grab the attention of students, you do not see this in
the textbook.” (T30-F)

When the answers of the teachers were analyzed, it was seen that positive views on the 7th
grade social studies textbook in terms of technique, design and arrangement came to the fore. It was
seen that teachers with positive views stated that the textbook is attention grabbing for students and the
visuals used are high quality, while teachers with negative views stated that the cover design is
insufficient. There is no consensus between the teachers as to whether the visuals used in the textbook
are related to the subjects. While some teachers stated that the visuals are in line with the subjects,
some expressed on the contrary that the visuals are not able to express the subjects fully.

Findings Related to the Eighth Sub-Problem
The eighth sub-problem of the study is, “What are the views of teachers on the 7th grade

social studies textbook in terms of increasing its efficiency? and the obtained findings were analyzed,
coded and presented in Table 9 with their frequency values.

Table 9. Views of the Teachers on the 7th Grade Social Studies Textbook in terms of Increasing its Efficiency
Themes Codes f

The subjects should be simplified 8
The variety of evaluation questions should be increased 5
The scope of the second unit should be increased 5
Needs to be harmonious with the supplementary 3
references
A chance should be given to consolidate the learned 3
information
Suggestions to The nurc?ber of maps and their variety should be 2
increase efficiency ~ —NCI€ase :
There should be summary sections at the end of 2
subjects
There should be boxes in the margins to draw pictures 2
in
The answers key at the end of the book should be 2
removed
Lesson duration should be increased 2
The textbook should be designed as a smart notebook 2

* Since more than one teacher answered some of the codes, the total result may be higher than the number of participants.

274



Journal of Educational Theory and Practice Research 2022, Vol 8, Issue 3, 261-279 Ali KUS, Esma KURU

When Table 9 was analyzed, the views of participant teachers on the 7th grade social studies
textbook in terms of increasing its efficiency were grouped under eleven codes. A majority of the
teachers stated that the subjects in the textbook should be simplified (8/30) and this view is followed
successively by these views: the variety of the assessment questions should be increased (5/30); the
scope of the second unit should be increased (5/30); the textbook should be harmonious line with the
supplementary references (3/30); a chance should be given to consolidate learned information (3/30);
the number of maps and their variety should be increased (2/30); summary sections should be included
at the end of subjects (2/30); there should be boxes in the margins to draw pictures in (2/30); the
answer key at the end should be removed (2/30); lesson duration should be increased (2/30) and the
textbook should be designed as a smart notebook (2/30). Some of the views of the teachers in terms of
increasing the efficiency of the 7th grade social studies textbook are as follows:

“...The subjects should be suitable for students’ level, activities at the end of subjects
should be increased. Instead of compressing information to teach many subjects, a lighter content
which can be learned in an easier manner should be prepared.” (T21-M)

“... if the textbook is arranged with many activities and project-based approaches where the
students can learn about life by doing and living, it would be much more efficient.” (T29-F)

“In the 7th grade social studies textbook, in particular subjects related to the history of the
Ottoman Empire should be analyzed in depth. The unit should not end before students read and
internalize the subject.” (T10-F)

“...when the subjects in the book are compared with the subjects in a supplementary
reference, listing the subjects in the supplementary reference as sub-headings and presenting the

causes and effects as headings help in better understanding the subject desired to be taught.”
(T14-M)

“The children should take the textbook in their hands with excitement, information should be
consolidated through games and we need to capture the attention of today’s children with the
intelligent side of humor, without losing touch with seriousness. Both through visuals and style and
content, we need to grab the attention of this age group.” (T9-M)

“at the end of the book, a 10-15 page atlas might have been added instead of only a Tiirkiye
map and Turkish world map...” (T24-F)

“Summary sections can be added at the end of the units to emphasize the most important
points...” (TL3-F)

“Including boxes, in which students can draw their own related visuals for certain subjects,
might consolidate their knowledge...” (T19-F)

“...the answer key for the evaluation gquestions at the end of the book encourages students
to cheat.” (T11-F)

“The lesson hours are very short compared to the desired learning outcomes; therefore,
teaching the subject, have students take notes, carry out in-class activities and checking the homework
are impossible...” (T30-F)

“The textbook can be designed interactively rather than just piling information, since this will
allow students to learn within the framework of constructive theory. Just like the smart notebooks,
boxes may be added in the margins for students to note down interesting and important points.” (T17-
M)

It was seen that the teachers had certain suggestions to increase the efficiency of the social
studies textbook. A majority of the teachers think that the textbook should be simpler and the subjects
should be short and to the point. In terms of evaluating the acquisition of the desired skills by students,
increasing the variety of the assessment questions and expanding the second unit on Ottoman history
are among the suggestions of the teachers.
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Discussion, Result and Suggestions

In this section of the study, the results of the findings obtained from the views of the social
studies teachers on the 7th grade social studies textbook, previous studies and suggestions are
presented.

In the first sub-problem of the study, the teachers’ views on the 7th grade social studies
textbook in terms of content were analyzed. When the teachers’ answers were analyzed, it was seen
that the content of the textbook being suitable for the curriculum among the positive views came to the
fore, while the content being too dense and detailed, not encouraging students to do research and
having no unity between the subjects came to the fore among the negative views. When the literature
is reviewed, Ertiik and Giiler (2017) have identified teacher views on the different dimensions of the
5th, 6th and 7th grade social studies textbooks in their study. In the study, while the teachers expressed
that the 5th and 6th grade textbooks were sufficient in terms of content, they found the 7th grade
textbook partially sufficient in terms of content, similar to our study. Similarly, Yavuz (2007)
determined in his study that elements between the texts were missing in the textbook in terms of
content. As a result of the findings obtained in the study, it is seen that the 7th grade social studies
textbook has a very dense content. Therefore, it becomes difficult to cover the subjects during the
lessons. It is considered that giving more place to subjects about application and decrease the number
of subjects will increase the productivity of the textbook and the interest of the students to the
textbook.

In the second sub-problem of the study, the teachers’ views on the 7th grade social studies
textbook in terms of language were analyzed. When the teachers’ answers were analyzed, it was seen
that a majority of the teachers who stated positive views think that the language of the textbook is
simple and comprehensible, while the textbook having punctuation errors and the language of some of
the texts being difficult were among the negative views that came to the fore. The language used in the
7th grade social studies textbook is comprehensible for students and close to daily life language. It is
considered that the explanation of vocabulary which students may not know in the glossary section
will make the textbook more comprehensible.

In the third sub-problem of the study, the teachers’ views on the 7th grade social studies
textbook in terms of narration were analyzed. When the teachers’ answers were analyzed, it was seen
that the teachers with positive views think that the textbook is suitable for the level of students in
terms of narration and visuals enrich the narration, while teachers with negative views stated that the
narration in the textbook is dense and complex and that the texts are long. When the literature was
reviewed, Giilersoy (2013) underlined that the textbook has certain lacking points in terms of language
and narration, there are long sentences and that the narration is simple and reached similar findings
with this study. The social studies textbook should be suitable for the target group in terms of language
and narration. It will be very difficult to make students like a textbook that is above their level and
hard to understand and teach then the subjects in the textbook.

In the fourth sub-problem of the study, the teachers’ views on the 7th grade social studies
textbook in terms of style were analyzed. When the teachers’ answers were analyzed, it was seen that
the teachers with positive views who think that the textbook is suitable in terms of stated that the style
is close to daily life language, comprehensible and academic, while teachers with negative views
stated that the textbook has a unique structure which consists of long paragraphs which are hard to
understand. The long texts and paragraphs in the textbook both tire the students and make it difficult
for them to understand and comment on the subjects. Therefore, a style suitable for the level of
students should be used in textbooks.

In the fifth sub-problem of the study, the teachers’ views on the 7th grade social studies
textbook in terms of learning and teaching were analyzed. When the teachers’ answers were analyzed,
it was seen that among the positive views of the teachers, the textbook being attention grabbing and
increasing students’ willingness came to the fore, while the textbook being insufficient in terms of
learning and teaching came to the fore among the negative views. When the literature was reviewed,
Esen (2017) stated in his study that visuals should be used frequently in the 7th grade social studies
textbook and this can make learning-teaching possible. Textbooks, which are the basic lesson
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materials and sources of information students always access easily, should be prepared in the best
manner by experts and continuously updated. Textbooks should be attention grabbing and interesting
in terms of learning and teaching and thus help students achieve a life of permanent learning.

In the sixth sub-problem of the study, the teachers’ views on the 7th grade social studies
textbook in terms of assessment and evaluation were analyzed. When the teachers’ answers were
analyzed, it was seen that teachers with positive views who think that the textbook is sufficient in
terms of assessment and evaluation expressed that there are suitable questions for learning outcomes
and the texts, while teachers with negative views stated that the activities in the textbook are too many
compared to the lesson hours and that alternative assessment and evaluation tools were not given
enough place to. When the literature was reviewed, it was seen that there are similar studies in which
the teachers found the textbook sufficient in terms of assessment and evaluation questions and similar
teacher views were expressed (Dogan and Torun, 2018; Deniz, 2019; Esen, 2017; Ocal and Yigittir,
2007; Sarica, 2019). The best method of evaluating the acquisition of the desired skills by students is
to make use of applications which embody a process-oriented assessment rather result oriented, where
students actively engage in the lessons and consolidate their knowledge by applying them. When
textbooks are being prepared, a process-oriented assessment which allows students to actively
participate in the lessons and helps consolidate learned information should be taken into consideration.

In the seventh sub-problem of the study, the teachers’ views on the 7th grade social studies
textbook in terms of technique, design and arrangement were analyzed. When the teachers’ answers
were analyzed, it was seen that teachers with positive views stated that the textbook’s design is
attention grabbing, the colors used are vivid and the print quality is good and that the textbook was
prepared in line with the Turkish Education Board’s Textbook Regulations in terms of technique,
design and arrangement, while teachers with negative views stated that the cover design is not
sufficient and that some of the visuals are not related to the subjects. When the literature was
reviewed, it was seen that there are studies in which textbooks were evaluated in terms of technique,
design and arrangement; in Dogan and Torun’s study (2018), it was indicated that the cover design of
the social studies textbook was liked more by 5th and 6th grade students, whereas 7th grade students
did not like it. In support of this finding, Nalgac1 (2011) determined in his study on the 5th grade
social studies textbook that a majority of the teachers did not find the cover attractive. When students
first meet their textbooks and take them in their hands, the first thing that attracts their attention is the
cover. The cover of textbooks should be designed as to reflect the subjects in the best manner. The
visuals being interesting and reflecting the subjects in the best manner, the important sections being
indicated with different colors and font sizes will both increase students’ interest in the textbook and
the productivity of the textbook.

In the eighth sub-problem of the study, the teachers’ views on the 7th grade social studies
textbook in terms of increasing the efficiency of the textbook were analyzed. When the teachers’
answers were analyzed, it was concluded that the teachers mostly think that the subjects should be
simplified. In addition, the teachers expressed views such as increasing the number and variety of
guestions in the assessment and evaluation section, expanding the scope of the second unit, creating
harmony between the subjects and the supplementary references, adding summary sections at the end
of subjects and increasing the number and variety of maps used in the textbook. Textbooks, which are
indispensable materials for students, should appeal to students as a whole. They should be prepared in
line with teachers’ suggestions. In the social studies textbooks, the subjects should not be detailed,
long paragraphs should not be used, the events should be presented in a cause and effect manner, there
should be summary sections at the end of the subjects, there should be parts where students can take
notes and when necessary do related drawings, alternative assessment methods should be given more
place to in the assessment questions, the visuals should be in harmony with the subjects and should
attract the attention of students. In addition, the puzzle style activities should be given more place to,
taking into consideration that they attract the attention of the students more and the number and variety
of maps used in the textbooks should be increased and an atlas should be added at the end.

The following suggestions can be considered as a result of this study in which the social
studies teachers’ views on the 7th grade social studies textbook were analyzed:
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» The cover of the textbook is the part which attract the attention of students. It was determined
in this study that the cover of the textbook analyzed in this study is not attention grabbing.
Therefore, it can be suggested to design attention grabbing covers, suitable for grade level for
textbooks prepared by experts.

» Since textbooks are main sources which students easily reach and benefit from, updated
information should be presented in the maps and graphics used in the textbook. Therefore, the
maps and graphics can be made more interesting as to raise the interest of students in the
learning process.

» An assessment which is process oriented and not result oriented, which encourages students to
actively engage in the lessons and consolidate their knowledge through application can be
designed.
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Sosyal Bilgiler Ogretmenlerinin 7. Simif Sosyal Bilgiler Ders Kitabina

Yonelik Goriusleri

Ali KUS!, Esma KURU?

Oz

Anahtar Kelimeler

Ders kitaplar1 hi¢ kuskusuz egitim 6gretim faaliyetlerinin ana kaynaklarindan
biridir. Her donem vazgecilmezligini koruyan ve en fazla bagvurulan, ana
materyal gorevi goren, ders programlarinin temel isleyicisi olan ders kitaplarinin
belirli niteliklere sahip olmasi gerekmektedir. Bu arastirmanin amaci, 7. sinif
sosyal bilgiler ders kitabini igerik, dil, anlatim ve iislup, 6grenme-6gretme, 6lgme
ve degerlendirme, teknik-tasarim ve diizenleme ag¢isindan ne gibi Gzelliklere
sahip oldugunu sosyal bilgiler d6gretmenlerinin goriislerine gore incelemektir.
Aragtirma nitel arasgtirma yontemlerinden durum ¢alismasi modelinde
gerceklestirilmistir. Arastirmanin calisma grubunu 2021-2022 Egitim-Ogretim
yilinda Kahramanmaras {1 Milli Egitim Miidiirliigiine bagli ortaokullarda gorev
yapan ve amagli Orneklem yontemlerinden maksimum ¢esitlilik Srneklem
yontemi ile belirlenmis 30 sosyal bilgiler 6gretmeni olusturmaktadir. Arastirma
verileri yar1 yapilandirilmig goriisme formu kullanilarak elde edilmistir. Elde
edilen veriler igerik analiz yontemiyle ¢6ziimlenmistir. Ulasilan bulgular
sonucunda, sosyal bilgiler ders kitabiin igerik agisindan yogun ve ayrmntili
oldugu, kitap igerisinde yer alan metinlerin ¢ok uzun oldugu, bununla birlikte
kitapta kullanilan dilin sade ve anlagilir oldugu belirtilmistir.
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Giris

Insanlik tarihi boyunca bilgi iiretimi hep olmustur ve olmaya da devam etmektedir. Uretilen
bilgilerin kaliciligini saglamanin ve korumanin en giivenilir yolu ise kitaplardan ge¢mektedir.
Egitimde de bilgilerin kaliciligim1 ve aktarilmasini saglayan temel kaynak ders kitaplaridir. Ders
kitaplari, egitim materyalleri icerisinde hem &gretmenlerin hem de Ogrencilerin kolayca
ulagabildikleri, bilgiyi bir sistem dahilinde sunan en Onemli 6gretim materyalidir. Glinlimiizde
teknolojinin hizla ilerlemesi ve bilgiye ulasimin daha kolay olmasiyla beraber kitaplara duyulan
ihtiyacin giderek azalmasi beklenirken, ders kitaplar1 egitim 6gretim igin ana 6gretim malzemesi olma
ozelligini siirdiirmektedir. Derste kullanilan ve dersin islenmesinde ana unsurlarin basinda gelen ders
kitaplari, dersin 6gretimi ve belirli bir seviyedeki Ogrenciler icin hazirlanan, 6gretim programini
yansitacak sekilde diizenlenmis, incelenerek onaylanmis ders materyallerindendir (Giilersoy, 2013).
Bircok Ogretmen, 0gretim programlarina bakmadan 6gretim etkinlikleri ile ilgili ¢aligmalarini ders
kitaplarina gore yapmaktadir. Bu nedenle ders kitaplarinin sinif ortaminda yeri ve énemi daha da
artmaktadir (Kizilgaoglu, 2003). Ders kitaplari, kullanim1 kolay ve biitiin 6grencilerin ulasabildikleri,
icerisinde yer alan bilgileri sirali sekilde sunan, mekan ve zaman siirlamasi olmadan kullanilabilen,
okul disindaki zamanlarda da bilgi eksiklerinin giderilmesinde yardimci olan bir materyaldir (Kili¢ ve
Seven, 2002). Derste islenecek konular1 6grencilerin bireysel olarak ta 6grenmelerine firsat veren ders
kitaplari, 6gretim programina uygun olarak pedagojik bir anlayisla ilmi bilgiler 6gretmeyi amaglayan
onemli ders materyalidir (Demircioglu, 2011; Sahin, 2004).

Derslerde cogunlukla ana kaynak olarak tercih edilen ders kitaplarim1 diger o6gretim
materyallerinden ayiran, onu diger 6gretim materyallerine gore giiclii kilan birgok yonii vardir.
Bunlardan ilki, ders kitaplar1 temelde 6grencilere dersin kapsami hakkinda en anlasilir ve 6z bilgileri
verir. Ikincisi, ders kitaplar iilke genelinde okullarin tamamina dagitilir, boylece 6gretmenler o ders
kitaplarmma uygun olarak hazirladiklar1 planlar dogrultusunda isledikleri dersleri, yurdun farkli
bolgelerinde egitim alan dgrencilerin yararlandiklar1 bir kaynak durumuna getirirler. Ugiincii olarak,
hazirlanan ders kitaplar1 devletin belirlemis oldugu belirli kriterlere gore hazirlandig icin derslerde
Ogretmenlere giliven hissi verir. Dordiinciisii, 6gretmenler ve 6grencilere yeteri kadar birincil ve ikincil
kaynak sunabilmesidir. Son olarak, degisen zamanla beraber ders kitaplarinin da degismesi, giincel
ders kitaplari ile eskiden kullanilan ders kitaplarin1 karsilastirilmasina imkan vermekte ve boylece
ogrenci zaman igerisinde yasanan degisim ve gelisimi fark edebilmektedir (Roberts, 2014). Ogrenme-
Ogretme silirecinde 6nemli bir yer tutan ders kitaplarinin hazirlanma ve diizenlemelerindeki siirekli
denetim 0zelligi, olgunlagsma ve gelistirilme yolunda ¢ok sayida siiregten gecmeleri, titiz ve 6zenli
caligma gerektirici nitelikleri ders kitaplarinin islevsel degeri yiiksek, kalici birer {iriin olma 6zelligi
tagimasini saglamistir (Demirezen, 2007). Genel olarak egitimciler 6grencilerin biligsel, duyussal ve
psikomotor davranislarinin sekillenmeye basladigi yillarda kitaplarin 6neminin géz ardi edilmemesi
gerektigini sOylemektedirler. Ders kitaplar1 olusturulurken 6grenci diizeyleri, ilgi ve ihtiyaclar tespit
edilerek ders kitaplarmin belirli nitelikler dahilinde hazirlanmas1 gerektigini ifade etmektedir (Ocal ve
Yigittir, 2007; Tay, 2005).

Tiirkiye’de Milli Egitim Bakanligi’na baglh 6rgiin ve yaygin egitim kurumlarinda kullanilacak
ders kitaplarinin Tiirk Milli Egitiminin Genel Amag ve Temel ilkelerine uygun sekilde hazirlanmasi
gerekmektedir. Program dogrultusunda hazirlanan ders kitaplar1 6n incelemeden gectikten sonra
diizenlenen paneller ile degerlendirmeye tabi tutulur. Degerlendirme sonucu olumlu bulunan ders
kitab1 yayimlanmaya hazir hale gelir. Talim ve Terbiye Kurulu Baskanligi (TTKB), ders kitaplar
hazirlanirken dikkat edilecek nitelikleri ve amaclar1 belirlemistir. Ders Kitaplart hazirlanirken: igerik,
dil, anlattim ve {slup, 6grenme, 6gretme, 6lgme ve degerlendirme; teknik, tasarim ve diizenleme
yonlerinden asagidaki hususlara gére hazirlanmaktadir (TTKB, 2021):

a) Icerik;

1) Egitim ve 6gretim programini dikkate alarak dersin igerigini yansitacak bicimde diizenlenir.
2) Egitim ve dgretim programinin yapisina uyacak sekilde iinite, tema, boliim ve konular
arasinda dersin 6zelligine uygun sekilde diizenlenir.

b) Dil, Anlatim ve Uslup;

1) Kitap dil, anlatim ve iislup bakimindan Tiirk¢e imla kurallarina uygun sekilde hazirlanir.
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2) Unite igerisinde yer alan konular &grencilerin seviyelerine uygun sekilde hazirlanr.
Kullanilan dil sade ve anlasilir sekilde sunulur.
3) Kitapta kullanilan dil Tiirk Dil Kurumunun standartlari esas alinarak hazirlanir.

¢) Ogrenme, Ogretme, Olcme ve Degerlendirme;

1) Kitap 6grenme-0gretme agisindan, st diizey diisinme becerilerini yansitacak 6gretim
yOntem ve stratejilerine yer verir.

2) Metin i¢i ve iinite sonlarinda kullanilan sorular 6lgme degerlendirme olgiitlerine uygun
sekilde hazirlanir.

d) Teknik, Tasarim ve Diizenleme;

1) Kitapta yer alan igerik ve gorseller 6grencilerin gelisimlerini destekler nitelikte, 6grenmeyi
arttiric yapida hazirlanir.

2) Biitiin ders kitaplarinda oldugu gibi kitap igerisinde yer alan Tiirk Bayragi, Bakanlar
Kurulunun 25.01.1985 tarih ve 85/9034 sayili karari ile Tiirk Bayragi Kanununun
22.09.1983 tarih ve 2893 sayili kararia uygun sekilde hazirlanir.

Arastirmanin Amaci

Sosyal bilgiler dersi i¢cin de vazgecilmez bir materyal olan ders kitabinin seg¢imi,
olusturulmasi, yazimi ve kullanilmasi egitimin hedeflerine ulasmasinda olduk¢a 6nemlidir (Dursun ve
Esgi, 2008). Sosyal bilgiler ders kitabi, igerdigi konular sayesinde Ogrencileri ¢ok yonlii
gelistirmektedir. Gegmisini tarih konular1 ile 6grenen O6grenci, cografya sayesinde yasadig1 gevreyi,
psikoloji sayesinde ilgi ve ihtiyaglarini, antropoloji sayesinde kiiltiiriin yasama etkisini, siyaset bilimi
sayesinde toplumun kendi, kendisinin toplum iizerinde olusturacagi etkiyi, sosyoloji sayesinde
topluma uyum saglamayi, ekonomi sayesinde de ekonomik yapiy1 dgrenmektedir (Safran ve Ata,
2003). Siirekli bir degisimin ve gelisimin oldugu diinya diizeninde egitim Ogretim sistemleri de
nasibini almistir. Yasanan degisim ve gelismeler programlarin yiiriitiiciisii olan ders kitaplarinin da
ortaya ¢ikma siirecinde kendini siirekli olarak giincelleyebilmesini gerektirmektedir. Bu durum
kuskusuz kitaplarin 6nemini daha da arttirmaktadir. Bu nedenle arastirmada 7. sinif sosyal bilgiler ders
kitabinin, igerigi, fiziki yapisi, dil ve anlatimi, gorsel diizeni ve 6lgme-degerlendirme y6niinden uygun,
eksik veya hatali olan boliimleri sosyal bilgiler Ogretmen goriislerine gore degerlendirilmesi
amaglanmistir.

Problem Durumu

Sosyal bilgiler dersi, 6grencilerde; milli bilincin ve degerlerin olugsmasinda, G6grencilerin
toplumsal sorunlara kars1 duyarli davranmalarinda, gegmisini bilen gelecege emin adimlarla ilerleyen
etkin bireyler olmalarinda ve cagin gerektirdigi temel niteliklere sahip bireyler olarak yetigsmelerinde
onem tasimaktadir. Ogrencilerin hayatlarin sekillenmesinde bu kadar énemli bir yere sahip olan,
sosyal bilgiler ders konularinin 6grencilere kazandirilmasinda temel kaynak gorevi listlenen sosyal
bilgiler ders kitaplarinin da elbette ki siirecteki 6nemi biiyiiktiir. Sosyal bilgiler ders kitaplari,
O0gretmene ne dgretecegini ve hangi etkinlikleri yapacagini 6nceden gérme firsati sunarken, 6grenciye
ise 0grenecegi konular istedikleri yer ve zamanda 6grenme olanagi saglayarak dersin hedeflerinin
gerceklestirilmesine aracilik etmektedir. Bu kadar 6nemli bir yere sahip olan sosyal bilgiler ders
kitaplarinin istenilen amaca hizmet edebilmesi igin igerik, dil, anlatim ve iislup, 6grenme ve 6gretme,
Olgme ve degerlendirme, teknik, tasarim ve diizenleme agisindan yeterli olmasi gerekmektedir.
Literatiir incelendiginde ders kitaplar1 {izerine birgok arastirma yapildig1 goriilmektedir (Nalgaci, 2011;
Sahin, 2014; Dogan ve Tug, 2017; Demir ve Atasoy, 2018) ancak 7. siif sosyal bilgiler ders kitab1
iizerine yapilan ¢aligmalarin ¢ogu; 6gretim programlari, yaratict diisiinmeye etkisi, harita kullanimi,
cografya ve tarih 6gretimine katkilar1 seklindedir. Ogretmenlerin goriislerine gére 7. smif sosyal
bilgiler ders kitaplarmin degerlendirilmesi {izerine yapilan arastirma sayis1 yeterli degildir. Ders
kitaplarin1 kullanan baskin roldeki oOgretmenlerin, kendilerine sunulan ders kitaplariyla ilgili
diisiinceleri 6nem arz ettiginden bu ¢aligmanin 7.smif sosyal bilgiler ders kitabini birtakim kriterler
1s181nda incelenerek varsa eksikliklerinin tespit edilmesi ve yapilacak arastirmalara kaynak olmasi
acisindan yararh olacagi disiiniilmektedir. Yapilan ¢alismada 7. sinif sosyal bilgiler ders kitabinin
sosyal bilgiler 6gretmen goriislerine gore degerlendirilerek alana katki saglanmasi amaglanmustir.
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Bu genel amag dogrultusunda asagidaki alt problemlere cevap aranmaistir.

7. sinif Sosyal bilgiler ders kitabinin;

1. Icerik agisindan degerlendirilmesine iliskin gretmen goriisleri nelerdir?

Dil agisindan degerlendirilmesine iliskin 6gretmen goriisleri nelerdir?

Anlatim agisindan degerlendirilmesine iliskin 6gretmen goriisleri nelerdir?

Uslup agisindan degerlendirilmesine iliskin dgretmen goriisleri nelerdir?

Ogrenme, dgretme acisindan degerlendirilmesine iliskin 6gretmen gériisleri nelerdir?

Olgme ve degerlendirme agisindan degerlendirilmesine iliskin &gretmen goriisleri

nelerdir?

7. Teknik, tasarim ve diizenleme acisindan degerlendirilmesine iliskin Ogretmen
gortsleri nelerdir?

8. Etkililigini arttirmaya yonelik 6gretmen goriisleri nelerdir?

ok wn

Yontem

Aragtirmamizin bu bolimiinde; arastirmanin modeli, ¢alisma grubu, veri toplama araclari,
verilerin toplanmasi ve verilerin ¢6ziimlenmesiyle ilgili bilgilere yer verilmistir.

Arastirma Modeli

Sosyal bilgiler &gretmenlerinin 7.smif sosyal bilgiler ders kitabina ydnelik goriislerini
belirlemeyi amaglayan bu arasgtirmada, nitel arastirma yontemlerinden biri olan durum caligmasi
modeli kullanilmistir. Durum g¢alismasit modelinde bir veya birka¢ durum derinlemesine arastirilir.
Elde edilen sonucglar genelleme kaygisi giitmese de bir duruma iligkin saptanan bulgular benzer
durumlara yonelik 6rnekler ve deneyimler olusturur (Yildirim ve Simsek, 2018).

Calisma Grubu

Arastirmanimn ¢alisma grubunu, 2021-2022 egitim-6gretim yilinda Kahramanmaras i1 Milli
Egitim Miidiirliigi’ne bagl ortaokullarda gorev yapan ve farkli sosyo-demografik bolgelerde galisan
amagli orneklem yontemlerinden maksimum c¢esitlilik 6rneklemesi ile belirlenmis 13’ kadin 17’si
erkek 30 sosyal bilgiler 6gretmeni olusturmaktadir. Nitel calismalarin ortak 6zelligi olmasinin yaninda
amagli Ornekleme yonteminde, genelleme kaygist olmamakla beraber maksimum ¢esitlilik
orneklemesinde problem ile ilgili farkli durumlarin 6rnekleme almmasi nedeniyle caligma grubu
hakkinda 6nemli ipuglar verecegi diisiiniilmektedir. Buradaki amag farkli durumlar arasindaki ortak
ya da ayrilan yonleri ortaya ¢ikarmak ve problemi daha genis bir ¢ercevede ele alip betimlemektir
(Buytkoztiirk, Kilig Cakmak, Akgiin, Karadeniz ve Demirel, 2020). Arastirmaya katilan 6gretmenlere
ait demografik 6zellikler ve gorev yerleri asagida tablo halinde verilmistir.

Tablo 1. Caligmaya katilanlarin demografik 6zellikleri

Demografik 6zellikler f %

Cinsiyet Kadin 13 43,3
Erkek 17 56,6

Gorev Yeri Koy 6 20,0
Ilge Merkezi 10 33,3
il 14 46,7
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Veri Toplama Araci ve Verilerin Toplanmas:

Arastirmanin verileri arastirmaci tarafindan hazirlanmis yart yapilandirilmig goériisme formu
ile elde edilmigtir. Veri toplama aracinin gelistirilmesi siirecinde 6gretmenlere sorulmasi planlanan
goriigme sorusu arastirmaci tarafindan hazirlanmig ve hazirlanan goriisme sorulari {i¢ alan uzmanina
gonderilmistir. Alan uzmanlarindan gelen diizeltmeler dogrultusunda on iki soru goriisme formundan
cikarilmis, iki soru revize edilmis ve alt1 sorunun oldugu gibi kalmasina karar verilmistir. Hazirlanan
sekiz maddelik miilakat sorular1 ile iki 6gretmen goriismesi yapilmistir. Yapilan pilot goriisme
sonucunda goriisme sorularinin iki tanesi yeniden diizenlenmis ve daha kolay anlasilabilir ve
cevaplanabilir hale getirilmistir. Daha sonra pilot uygulamadaki 6gretmenlere goriisme sorula yeniden
gosterilmis ve katilimci goriisi de alinarak sorulara son hali verilmistir. Son hali verilen goriisme
sorular1 30 6gretmene miisait zamanlarinda uygulanmistir. Uygulamada her bir 6gretmene 6gretmenler
odasinda yiiz yiize gorlismeler yapilmis, veriler yazili olarak kayit altina alinmis ve ortalama bir
goriisme 35 dakika siirmiistiir. Her 6gretmenin tiim goriisme sorularina cevap vermesi beklenmistir.

Verilerin Analizi

Aragtirma sonucunda elde edilen verilerin ¢oziimlenmesinde nitel veri analiz tekniklerinden
olan icerik analizi kullanilmigtir. Yildirim ve Simgek’e gore (2018) igerik analizi; elde edilen verilerin
kodlanmasi, temalarin bulunmasi, verilerin kod ve temalara gore yapilandirilarak bulgularin
yorumlanmasini kapsayan dort boliimden olusmaktadir. Icerik analizinde birbirine benzeyen verileri
belirli kavramlar ve temalar gercevesinde bir araya getirilir ve bunlar okuyucunun anlayabilecegi bir
tarzda diizenlenerek yorumlanir. Bu sayede veriler igerisine gizlenen gercekler giin yiiziine
¢ikarilmaya calisilir. Verilerin ¢oziimlenmesinde Ogretmenlerin verdikleri yanitlardan kod listesi
cikarilmis ve kodlarin ortak noktalar1 bulunarak kodlarin altinda yatan sebepler ve nedenler ortaya
cikarilmaya calisilmistir. Arastirma sonucu elde edilen verilerden ydnergeye uygun olmayan iki
goriisgme formu elenerek toplamda 30 6gretmen formu analize dahil edilmistir. Arastirma bulgular
paylasilirken dogrudan alintilara yer verilmis. Ogretmen isimleri etik kurallar dogrultusunda gizlenmis
ve her bir dgretmene bir kod verilmistir. Ornegin O17-K; 17 kod numaras1 verilmis bir kadmn
ogretmeni tanimlamaktadir. Ogretmenler; O1-K, O2-E, ........ 030-K seklinde kodlanmustir.
Aragtirmanin  giivenirligini saglamak igin ise 3 uzman gériisiinden yararlamlmistir. Ogretmenlerin
sorulara vermis olduklar1 yanitlara istinaden kodlar olusturulmustur. Olusturulan kodlar daha sonra
aragtirmacilar ve uzmanlar tarafindan incelenmistir. Incelemelerde Miles ve Huberman’in (1994)
formiilii (Giivenirlik = goriis birligi / goris birligi + goriis ayriligi) kullanilmistir. Nitel arastirmalarda
uzman ve arastirmaci degerlendirmeleri arasindaki uyumun % 90 ve iizeri olmasi giivenilir olduguna
isaret etmektedir. Yapilan arastirmada da % 94 lik oranla arastrmanin giivenilirligi sagladig
belirlenmistir.

Bulgular

Sosyal bilgiler 6gretmenlerinin 7. sinif sosyal bilgiler ders kitabina yonelik goriiglerini
belirlemeyi amaglayan bu calismada, 6gretmenlerin yar1 yapilandirilmis goriisme sorularma vermis
olduklari cevaplar sonucu olusturulan tema ve kodlar tablolar halinde sunulmus ve dogrudan alintilara
yer verilmistir.

Birinci Alt Probleme Iliskin Bulgular

Aragtirmanin birinci alt problemi, “Ders kitabinin igerik agisindan degerlendirilmesine iligskin
Ogretmen goriisleri nelerdir?” seklinde olup elde edilen bulgular analiz edilerek kodlanmis ve frekans
degerleriyle beraber tablo 2’de sunulmustur.
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Tablo 2. 7. simif sosyal bilgiler ders kitabinin igerik agisindan degerlendirilmesine iliskin 6gretmen goriisleri

Tema Kategori Kodlar f
Ogretim programina uygun 7

Olumlu Ogrencilerin ilgisini cekmekte 2

Ozellikler Gereksiz bilgilere yer verilmemis 1

Icerik yogun ve ayrintili 7

Igerik Ozelligi Ogrencileri arastirmaya sevk etmiyor 3
Ogrencilerin seviyelerinin {istiinde 3

Konular aras: biitiinliik yok 3

Olumsuz Tarihi konular yetersiz 3

Ozellikler Sozliik kismi yetersiz 2

Metinler uzun 2

Istatistiki bilgiler giincel degil 1

*Bazi kodlara birden fazla 6gretmen yanit verdiginden toplam sonu¢ katilimct sayisindan fazla olabilir.

Tablo 2 incelendiginde ¢aligmaya katilan 6gretmenlerin 7. sinif sosyal bilgiler ders kitabinin
icerik agisindan degerlendirilmesine iliskin gortisleri bir tema, iki kategori, ii¢ olumlu sekiz olumsuz
kod altinda birlestirilmistir. Olumlu kodlar igerisinde ders kitabinin igeriginin dgretim programina
uygun olmasi (7/30) en fazla goriis alirken, olumsuz kodlar igerisinde igerigin yogun ve ayrintili
olmasi (7/30) en fazla goriisii almistir.

Olumlu yanit veren dgretmenlerin goriisleri sirayla incelendiginde; Ogretmenler (7/30) ders
kitabinin igerigini 6gretim programina uygun olarak degerlendirirken, bazi 6gretmenler (2/30) ders
kitabinin igeriginin Ogrencilerin ilgisini ¢ekmekte olduguna, bazilar1 ise, (1/30) igerikte gereksiz
bilgilere yer verilmemis olduguna deginmislerdir. Ders kitabini igerik agisindan olumlu degerlendiren
Ogretmenlerin konuya iliskin goriislerinden bazilar su sekildedir.

“Kitabt hazirlayan kadro akademisyenlerden olustugu icin icerik 6gretim programina uygun
kazanimlar en faydali sekilde nasil aktarilabilir, somuttan soyuta bilinenden bilinmeyene, nasil
ogretilir bunlarin hapsi diigtintilmiis.... ”(024-K)

“...Ogrenciler kitabi ele aldiklarinda ilk iiniteden itibaren hangi konulari ve kavramlar:
Ogrenecegini onceden gorebiliyor bu da ilgi ve motivasyonu arttirtyor.”(012-E)

“...igcerigin, ogrencilerin ogrenme kosullarina gére diizenlenmesi kitabi daha kullanisl bir
hale getirmektedir. Genel olarak kitapta gereksiz bilgiler yer almamugstir... ”(O17-E)

Olumsuz yanit veren dgretmenlerin goriisleri incelendiginde; Bazi dgretmenler kitabi (7/30)
igerik olarak yogun ve ayrintili bulurken, bazi 6gretmenler (3/30) icerigin 0grencileri aragtirmaya sevk
etmedigini, (3/30) Ogrencilerin seviyelerinin istiinde oldugunu belirtmislerdir. Bazi 6gretmenler
icerikte (3/30) konular arasi biitiinliigiin olmadigin1 ifade ederken, bazi 6gretmenlerde (3/30) tarih
konulariin ve (2/30) sozliik kisminin yetersiz olduguna deginmislerdir. Bir kisim &gretmen (2/30)
metinlerin uzun oldugunu ifade ederken bir tane Ogretmende (1/30) istatistiki bilgilerin giincel
olmadigii ifade etmistir. Ders kitabini icerik agisindan olumsuz degerlendiren 6gretmenlerin konuya
iligkin goriislerinden bazilar su sekildedir.

“Icerikte genel olarak bir bilgi karmasasi bulunmaktadir. Bir taraftan égrencilerin ne anlama
geldigini anlamadiklar: sézciiklerin, agiklamalar: olmaksizin veya iistiinkérii agiklama ile bir taraftan
da konularin ayrintili ve yogun olarak verilmesi d6grencilerin  icerigi istenilen gekilde
kavrayamamalarina sebep olmaktadir...”(027-E)

“...08renmeyi istekli hale getirecek ogrencide yaraticihgr ortaya ¢ikaracak sekilde
diizenlenmelidir. Bazi konular detaya iniyor, detay 6grenmeyi zorlastirtyor. Ogrencinin kafasinda ¢ok
soru isareti olusturuyor fakat sorulara gerekli agiklamayr veremiyor. Yol gosteren, kaynak gésteren,
arastirmaya tesvik eden bir yonii yok...”(O8-E)

“Kitap icerigi genel olarak ogrencilerin yas ve diizeylerine uygun degildir. Ciinkii konularin
cogunda ogrencilerin kavramakta giicliik cekecegi bir sekilde ayrintiya yer verilmistir. Bu da
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ogrencilerin icerige genel olarak bakmasini ve konular arasindaki iliskilendirmeleri yapmalarini
engellemektedir... ”(O18-E)

“...kitapta yer alan konular mantiksal bir siralama icerisinde verilir. Ogrenci bir onceki
konuyu égrenmeden once ona uygun bir alt yap: kendisinde olusturur. 7. smif Sosyal bilgiler ders
kitabinda bu durum biraz farkly olmus durumda iiniteler arasinda bir iliski olmayacak sekilde bir
siralama devam etmekte buda ogrencilerin konuyu anlamlandirmasini zorlastirmaktadir. ”(016-K)

“...600 kiisiir yil yasamis Osmanli Devletinin tek bir iiniteye sigdirilmaya ¢alisilmast biiyiik
bir eksikliktir... ”(013-K)

“...0grenciler bilmedikleri kelimelerle karsilastiklarinda sozliik kisminda yararlaniyorlar,
belki sozliik kismi biraz daha genis tutulabilir.”(020-E)

“...bunlarmm yam sira okuma metinlerinin ¢ok uzun tutulmamas: gerekir ki 6grenciler okuma
metni ile konu arasinda bag kurabilsin.”(O27-E)

“...2. iinitede grafik ve haritalarda verilen istatistiki bilgiler giincel degildir.”(017-E)

Ogretmenlerin verdikleri yanitlara genel olarak bakildiginda, 7. smf sosyal bilgiler ders
kitabina yonelik agirlikli olarak olumsuz goriislerin oldugu goriilmektedir. Olumlu gorisler icerisinde
kitabin igeriginin 6gretim programina uygun oldugu miifredat ile uyumlu oldugu o6ne c¢ikarken,
olumsuz goriisler arasinda kitabin igeriginin yogun ve ayrintilara yer verildigi goriisii one ¢cikmustir.

Ikinci Alt Probleme Iliskin Bulgular

Arastirmanin ikinci alt problemi, “Ders kitabinin dil agisindan degerlendirilmesine iliskin
ogretmen goriisleri nelerdir?” seklinde olup elde edilen bulgular analiz edilerek kodlanmis ve frekans
degerleriyle beraber tablo 3’te sunulmustur.

Tablo 3. 7. simif sosyal bilgiler ders kitabinin dil agisindan degerlendirilmesine iliskin 6gretmen goriisleri

Tema Kategori Kodlar f
Sade ve anlagilir bir dil kullanilmig 17
Olumlu " &5renci seviyesine uygun 8
Ozellikler — — R -
| Oellisi Yeni terimler (sozciikler) 6grenilmesine uygun 2
Dil Ozelligi Noktalama hatalar1 var 4
Qlumsuz Bazi metinlerde dil kismen agir 3
Ozellikler —— P —r— -
Ogrenci seviyesine uygun degil 1

*Bazi kodlara birden fazla 6gretmen yanit verdiginden toplam sonug katilimci sayisindan fazla olabilir.

Tablo 3 incelendiginde ¢aligmaya katilan 6gretmenlerin 7. siif sosyal bilgiler ders kitabinin
dil agisindan degerlendirilmesine iliskin goriisleri bir tema, iki kategori, ti¢ olumlu ii¢ olumsuz kod
altinda birlestirilmistir. Olumlu kodlar igerisinde ders kitabinin dil bakimindan sade ve anlasilir olmasi
(17/30) en fazla goriis alirken, olumsuz kodlar igerisinde noktalama hatalarinin olmasi (4/30) en fazla
goriigii almigtir.

Olumlu yamit veren O6gretmenlerin goriisleri sirayla incelendiginde; 6gretmenlerin biiyiik
cogunlugu (17/30) ders kitabinda sade ve anlasilir bir dil kullanildig1 goriisiindedir. Ogretmenlerin
iicte bire yakini da (8/30) kitabin dil bakimindan 6grenci seviyesine uygun oldugunu ifade etmistir.
Baz1 ogretmenlerde kitabin dilinin (2/30) yeni terimler O&grenilmesine uygun seklinde oldugu
goriisiindedir. Ders kitabin1 dil bakimindan olumlu degerlendiren &gretmenlerin konuya iligskin
goriiglerinden bazilar su sekildedir.

“...ogrenci kitabi okudugu zaman akici ve sade bir dille karsilasirsa kitaba karst okuma istegi
duyar. 7. siif _Sosyal  bilgiler kitabimn da dili ogrencilerin anlayabilecegi  sadelikte ve
akiciliktadir... ”(016-K)

“...0grencilerin gelisim ézelliklerine uygun yalin ve sade bir dil kullamimistir. Ogrencilerin
anlayamayacag: diigiiniilen ve 6gretmenine sorma ihtimali olan kelimeler sozliik kisminda alfabetik ve
anlasilr bir sekilde sunulmustur.”(O12-E)
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“...0grencilerin  zihin haritasim  harekete gecirecek farkli kavramlari Ggrenmelerini
destekleyecek sekildedir. ”(0O15-E)

Olumsuz yanit veren dgretmenlerin goriisleri incelendiginde; bazi 6gretmenler (4/30) kitapta
noktalama hatalar1 oldugunu ifade ederken, kimi dgretmenlerde (3/30) baz1 metinlerde dilin kismen
agir oldugunu vurgulamigtir. Bir &gretmen ise kitabin dilinin (1/30) 6grenci Seviyesine uygun
olmadigimi ifade etmistir. Ders kitabini dil bakimindan olumsuz degerlendiren dgretmenlerin konuya
iligkin gdériislerinden bazilar su sekildedir.

“...ancak yazim kurallarina uyulmayan yerlerin ve zaman zaman noktalama hatast olan
yerlerin oldugu goriilmiistiir.”(013-K)

“Kitabwn dilinin kismen agwr olmasi, yani bazi konularda ogrencilerin kavrayamayacagi ve ne
anlam ifade ettigini anlamadigi kelimelerin ve kelime gruplarmmin kullamilmasi, istenilen diizeyde
kitaptan verim alinmasini énlemektedir... ”(O7-E)

“Genel manada ¢ocuklarin anlam seviyesine biraz daha indirgenebilir. Ciinkii konular
ilerledikce geriye doniip tekrarlama ve tamimlar yapryoruz...”(0O26-E)

Ogretmenlerin verdikleri yanitlar incelendiginde, 7.smif sosyal bilgiler ders kitabinm agirlikli
olarak dil bakimindan olumlu yonleri 6n plana g¢ikmaktadir. Kitapta kullanilan dilin &grencilerin
anlayabilecegi sadelikte oldugu ve kitabin 6grencilerin seviyelerine uygun oldugu goriilmektedir.
Olumsuz goriisler icerisinde ise noktalama hatalarmin kitapta bulunmasi dgretmenlerin iizerinde
yogunlastig1 kisim olmustur.

Uciincii Alt Probleme iliskin Bulgular

Aragtirmanin iiclincii alt problemi, “Ders kitabinin anlatim agisindan degerlendirilmesine
iligkin 6gretmen goriisleri nelerdir?” seklinde olup elde edilen bulgular analiz edilerek kodlanmis ve
frekans degerleriyle beraber tablo 4’te sunulmustur.

Tablo 4. 7. simif sosyal bilgiler ders kitabinin anlatim agisindan degerlendirilmesine iligkin 6gretmen goriigleri

Tema Kategori Kodlar f
Ogrenci seviyesine uygun 6

Olumlu Gorsellerle arttirilmis giiclii bir anlatim 5

Ozellikler Ogretici ve agiklayici 2

Anlatim Aragtirmaya tesvik eden 2
Ozelligi Yogun ve karmasik 6
Olumsuz Metinler uzun 6

Ozellikler Konular ytizeysel 3

Akicr degil 1

*Bazi kodlara birden fazla 6gretmen yanit verdiginden toplam sonug katilimci sayisindan fazla olabilir.

Tablo 4 incelendiginde ¢aligmaya katilan 6gretmenlerin 7. siif sosyal bilgiler ders kitabinin
anlatim agisindan degerlendirilmesine iliskin goriisleri bir tema iki kategori, dort olumlu dért olumsuz
kod altinda birlestirilmigtir. Olumlu kodlar igerisinde ders kitabmin anlatim bakimindan &grenci
seviyesine uygun olmasi (6/30) en fazla goriis alirken, olumsuz kodlar icerisinde ders kitabinin yogun
ve karmasik olmasi (6/30) ile kitapta kullanilan metinlerin uzun olmasi (6/30) en fazla goriigii almistir.
Olumlu yanit veren dgretmenlerin gorisleri sirayla incelendiginde; 6gretmenlerden bazilart (6/30)
kitab1 anlatim olarak &grenci seviyesine uygun gorisiinii belirtirken, bazilar1 (5/30) kitapta gorsellerle
arttirllmis giiglii bir anlatim oldugunu ifade etmistir. Bazi 6gretmenler kitabi, anlatim bakimindan
(2/30) ogretici ve aciklayici bulurken, bazilar1 da (2/30) arastirmaya tesvik eden bir anlatimin
oldugunu belirtmistir. Ders kitabini anlatim bakimindan olumlu degerlendiren 6gretmenlerin konuya
iligkin goriislerinden bazilar1 su sekildedir.

“Metinler ogrencilerin anlayabilecegi diizeyde, konular agwrlikli olarak agiklayici anlatim
sekliyle sunulmus, tarihi konularin anlatiminda temsili resim veya minyatiir yaninda balon igerisinde
sunulan bilgiler 1. agizdan anlatim seklindedir buda 6grencilerin o ani yasiyyormus gibi hissetmelerini
saglamakta ve verilen bilginin anlamlandirilmasim kolaylastirmaktadir.”(021-E)
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“Araya eklenen hikayeler ve haritalar sayesinde giiclii bir anlatimi oldugunu diisiiniiyorum.
Garseller konuyla biitiin. ”(025-K)

“...kitap ¢ok ayrintiya girmemis agiklayici, 6gretici bir anlatimi vardir. Paragraflar uzun olsa
da birbirleri ile bir biitiinliik icerisinde verilmistir. ”(O20-E)

“..0gretim programinda yer alan beceri ve degerler metinler icinde sezdirilmis,
yapilandirmact egitim temel alinarak anlatim saglanmistir.” (O8-E)

Olumsuz yanit veren 6gretmenlerin goriisleri incelendiginde, baz1 6gretmenler kitab1 anlatim
bakimindan (6/30) yogun ve karmasik bulurken, bazilar1 kitapta yer alan (6/30) metinlerin uzun
olduguna deginmistir. Bazi Ogretmenler (3/30) konularin ylizeysel oldugu goriisiindeyken, bir
Ogretmen ise kitabin anlatim olarak (1/30) akict olmadigini ifade etmistir. Ders kitabini anlatim
bakimindan olumsuz degerlendiren 6gretmenlerin konuya iliskin goriislerinden bazilari su sekildedir.

“Kitabn igerik olarak yogun olmasi dogal olarak anlatim bakimindan da yogun olmasina
sebep olmus bazi kisimlarda paragraflarin uzun olmasi ve paragraflar arasinda bosluk olmamasi
konuyla baglanti kurulmasini zorlastirryor. ”(023-K)

“Kitapta kullanilan bazi ciimlelerin uzunluklar:t 6grencilerin seviyelerinin iistiindedir. Bu
durum grencilerin okudugu metni anlamasinda zorlanmalarina sebep olmaktadir.”(O11-K)

“...ozellikle konularin yarim birakilip konudan diger konuya gegen bir anlatim bigimi
var.”(O12-E)

“...igerik ayrintidan arindurilip, dili daha yalin bir hale getirilirse anlatim daha akict bir sekle
biiriinecektir.”(018-E)

Ogretmenlerin verdikleri yanitlar incelendiginde, 7.sinif sosyal bilgiler ders kitabmin anlatim
bakimindan olumlu ve olumsuz yo6nlerinin birbirine yakin oldugu goériilmektedir. Kitabin, 6grencilerin
seviyelerine uygun olmasi ve anlatimin gorsellerle zenginlestirilmesi olumlu yonler olarak ©ne
cikarken, kitapta kullanilan metinlerin uzun olmasi, yogun ve karmasik olmasi kitabin olumsuz olarak
one ¢ikan yonlerindendir.

Dordiincii Alt Probleme Iliskin Bulgular

Arastirmanin dordiincii alt problemi, “Ders kitabinin islup agisindan degerlendirilmesine
iligkin 6gretmen goriisleri nelerdir?” seklinde olup elde edilen bulgular analiz edilerek kodlanmis ve
frekans degerleriyle beraber tablo 5’te sunulmustur.

Tablo 5. 7. sinif sosyal bilgiler ders kitabinn tislup agisindan degerlendirilmesine iligkin 6gretmen goriisleri
Tema Kategori Kodlar f

Giinliik dile yakin sade bir tislup var 8
Akademik bir tislup var 7
Olumlu — — -
. Azellikler Yeni terimler 6grenmeye tesvik etmekte 2
Qslup . Gorseller tislubu zenginlestirmis 1
Ozelligi = - — —
Ogrenci seviyesine ve gelisimine uygun 1
Olumsuz Uzun paragraflardan olugmakta 8
Ozellikler Agir bir iislup var 3

*Bazi kodlara birden fazla 6gretmen yanit verdiginden toplam sonug katilimci sayisindan fazla olabilir.

Tablo 5 incelendiginde calismaya katilan 6gretmenlerin?.sinif sosyal bilgiler ders kitabinin
iislup agisindan degerlendirilmesine iliskin goériisleri bir tema, iki kategori, bes olumlu iki olumsuz kod
altinda birlestirilmistir. Olumlu kodlar icerisinde ders kitabinin {islup bakimindan giindelik dile yakin
sade bir lislubunun olmasi (8/30) ile akademik bir iisluba sahip olmasi (7/30) en fazla goriis alirken,
olumsuz kodlar igerisinde ders kitabinin uzun paragraflardan olusmasi (8/30) en fazla goriisii almistir.
Olumlu yanit veren dgretmenlerin goriigleri sirayla incelendiginde; dgretmenlerin {igte birine yakin
kitapta (8/30) giindelik dile yakin sade bir tislup kullanildigimi ifade ederken, dortte birine yakini da
(7/30) kitapta akademik bir iislubun olduguna vurgu yapmislardir. Bazi 6gretmenler iislubu (2/30)
yeni terimler oOgrenmeye tesvik edici bulurken, bir O6gretmen (1/30) gorsellerin lslubu
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zenginlestirdigini, bagka bir 6gretmen ise iislubun, (1/30) 6grenci seviyesine ve gelisimine uygun
sekilde oldugunu belirtmistir. Ders kitabini iislup bakimindan olumlu degerlendiren 6gretmenlerin
konuya iligkin goriislerinden bazilari su sekildedir.

“Dil ve iislubu gayet uygun yani ogrencilerin anlayabilecegi diizeyde sade ve ¢ok fazla
bilimsel terimlerin olmadigi bir kitap bu da ogrencilerin kitabi rahatlikla okuyabilme olanagini
artirryor.”(05-K)

“Ders kitabr oldugu icin akademik bir iislup agir basmakta ve belli bir standarttr olmakta
kitapta buna uygun tarzda hazirlanmug bilgiler bu bicimde sunulmugtur.”(020-E)

“...kitap, teknik ve terim kelimelerin kullanim sayist bakimindan ele alindiginda sinif bazinda
ogrenci seviyesine uygun bulunmustur. Kitapta teknik ve terim kelimelerin az seviyede olmasi
anlasilirligr artirnigtir. ”(O8-E)

“...konunun anlatimi, hemen yaninda gérseli, hazirlik sorulari, konuyla ilgili gazete- internet

haberleri kitabin kendine has ozellikleridir. " (024-K)

“...kitapta minyatiirler ve resimlerin yaninda balon icerisinde verilen bilgiler, 6grencilerin
okurken kendilerini sanki o déneminde yasamig bir kigi bir kahraman olarak hissetmelerini
saglamaktadr. ”(021-E)

Olumsuz yanit veren 0gretmenlerin goriisleri incelendiginde, 6gretmenlerin tigte birine yakini
kitab1 iislup bakimindan (8/30) uzun paragraflardan olustuguna vurgu yaparken, ii¢ 6gretmen (3/30)
kitapta agir bir Uslup kullanildigimi ifade etmistir. Ders kitabini {islup bakimindan olumsuz
degerlendiren 6gretmenlerin konuya iliskin goriislerinden bazilar su sekildedir.

“Kitapta konular dzellikle tarihi konular koca koca paragraflar seklinde verilmis ve gorsel
olarak hos goziikmemekte...”(0O14-E)

“Nispeten agir bir dil kullanilmast kitabin iislubunu dogudan olumsuz etkilemektedir.
Bununla  birlikte ciimlelerin kimi konularda ¢ok uzun tutulmasi yine ogrencilerin kitaby
anlamalarni, dolayisiyla tislubu olumsuz etkilemistir. ”(0O18-E)

Ogretmenlerin verdikleri yanitlar incelendiginde, 7.simf sosyal bilgiler ders kitabinn iislup
bakimindan olumlu yénlerinin 6n plana ¢iktigi goriilmektedir. Uslup olarak kitabin olumsuz
Ozelliginin uzun paragraflardan olusan metinlerin kitapta ¢okca kullanilmasi oldugu anlagilmaktadir.
Bu durum &grencilerin kitaba karsi 6n yargili olmalarina sebep olmaktadir.

Besinci Alt Probleme Iliskin Bulgular

Aragtirmanin  besinci alt problemi, “Ders kitabinin 6grenme, Ogretme agisindan
degerlendirilmesine iliskin 6gretmen goriisleri nelerdir?” seklinde olup elde edilen bulgular analiz
edilerek kodlanmis ve frekans degerleriyle beraber tablo 6’da sunulmustur.

Tablo 6. 7. sinif sosyal bilgiler ders kitabinin 6grenme, 6gretme agisindan degerlendirilmesine iligkin 6gretmen
goriisleri

Tema Kategori Kodlar f
flgi gekmekte ve dgrenme istegi arttirmakta 5
Olumlu Ogretim stratejilerini kullanmaya uygun 3
. Ozellikler Anlaml 53 5
Ogrenme, nlamli 6grenmeye uygun
Ogretme Yetersiz 10
Ozelligi Qlum§UZ Konular arasinda biitiinliik yok 4
Ozellikler —— —
Icerik yogun 3
Ezbere yonelik 3

*Bazi kodlara birden fazla 6gretmen yanit verdiginden toplam sonug katilimcr sayisindan fazla olabilir.

Tablo 6 incelendiginde calismaya katilan dgretmenlerin 7. siif sosyal bilgiler ders kitabini
ogrenme 6gretme agisindan degerlendirilmesine iliskin goriigleri bir tema, iki kategori, ii¢ olumlu dort
olumsuz kod altinda birlestirilmistir. Olumlu kodlar igerisinde ders kitabinin 6grenme Ogretme
acisindan ilgi ¢ekmekte ve 6grenme istegini arttirmakta (5/30) oldugu en fazla goris alirken, olumsuz
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kodlar igerisinde ders kitabinin yetersiz (10/30) oldugu en fazla goriisii almigtir. Olumlu yanit veren
Ogretmenlerin goriisleri incelendiginde; kimi 6gretmenler kitabin, 6grenme O0gretme acisindan (5/30)
ilgi ¢gekmekte ve 6grenme istegini arttirmakta oldugunu diistiniirken, kimi 6gretmenler de kitab (3/30)
Ogretim stratejilerini kullanmaya uygun olarak gérmekte ve kitabin (2/30) anlamli 6grenmeye uygun
sekilde hazirlandigim diisiinmektedir. Ders kitabin1 6grenme, 6gretme agisindan olumlu degerlendiren
ogretmenlerin konuya iligkin goriislerinden bazilar1 su sekildedir:

“...linitelerde anlatilan konuyla baglantili resim ve gérsellerin yer almasi ogrencilerin ilgisini
ve dikkatini ¢ekmekte bu da 6grenmeye olan istegi arttirmaktadwr. ”(017-E)

“...kitabin basinda daha konuya baslamadan 6grencilere yoneltilen sorular 6grencilerin
zihinlerindeki diisiincelerini a¢iga ¢ikartma agisindan oldukca faydalidir. Metin i¢i verilen okuma
parcalarindan hemen sonra parc¢a ile ilgili sorularin gelmesi ogrencileri diisiinmeye ve
yorumlamaya itmektedir. ”(020-E)

“Ogrencilerin eski ve yeni bilgileri arasinda bag kurmasim saglayacak tablo, sema, grafik,
fotograf, kavram haritasina sik¢a yer vermesi olumludur. Anlamli 6grenmeyi saglamak amaciyla
kavram yanilgilarint belirleyen ve gideren etkinlikler ( zihin haritalari, kavramsal karikatiirler vb.)
stk¢a kullanmilmistir. ”(O15-E)

Olumsuz yanit veren 6gretmenlerin goriisleri incelendiginde, d6gretmenlerin tigte biri kitabi
O0grenme Ogretme agisindan (10/30) yetersiz olarak goérmektedir. Kimi 6gretmenler (4/30) konular
arasinda biitlinlik olmadig1 goriistindeyken, kimi 6gretmenler de (3/30) igerigin yogun oldugu ve
(3/30) ezbere yonelik oldugu seklinde goriis belirtmiglerdir. Ders kitabini 6grenme, 6gretme agisindan
olumsuz degerlendiren 6gretmenlerin konuya iligkin goriislerinden bazilari su sekildedir.

“...7. smmf Sosyal bilgiler ders kitab1 ogrencilerin ihtiyaglarina tam manasiyla cevap verecek
bir yapida degil. Bazi klsziunlar gereksiz yere uzatilmis i¢i bos bilgilerle doludur halbuki az sézle ¢ok
seylerde ogretilebilirdi. ”(O12-E)

“Miifredat konularimin ¢ok yogun olarak hazirlanmis oldugu goriilmektedir. Bunun yani
swra tarih konulart bir biitiinliik icerisinde ele alinmamustir...”(O8-E)

“Kitabn igerigin yogun olmasi, tislubun ogrencilere hitap etmemesi, kimi kistmlarda agwr bir
dil kullanilmast ister istemez kitaptan istenilen verimin alimmasini énlemektedir... ”(018-E)

“Acaba kitap ogrenciyi bir sonraki seviyeye hazirlayabiliyor mu, ogrenci o6grendiklerini
yorumlayabiliyor mu, anlamlandwrabilivor mu yeri geldiginde transfer edebiliyor mu bunlar ders
kitabi i¢in dnemli noktalardwr ve maalesef bizim bu ders kitabimizda bir¢ok grenme alaninda 6grenci
bilgiyi ezberlemeye yonlendirilmektedir. Ezberlenen bilgide kalict olmamaktadir.”(024-K)

Ogretmenlerin verdikleri yanitlar incelendiginde 7.simf sosyal bilgiler ders kitabinin 6grenme
O0gretme acisindan olumsuz yonlerinin daha fazla 6n plana c¢iktig1 goriilmektedir. Ogretmenler
ozellikle kitabin yetersiz oldugu konusunda yogun goriis belirtmislerdir.

Altinci Alt Probleme Iliskin Bulgular

Aragtirmanin altinci alt problemi, “Ders kitabinin 6lgcme ve degerlendirme agisindan
degerlendirilmesine iligkin 6gretmen goriisleri nelerdir?” seklinde olup elde edilen bulgular analiz
edilerek kodlanmis ve frekans degerleriyle beraber tablo 7’de sunulmustur.

271



Egitim Kuram ve Uygulama Arastirmalar: Dergisi 2022, Cilt 8, Say1 3, 261-279 Ali KUS, Esma KURU

Tablo 7. 7.Smnif Sosyal Bilgiler Ders Kitabmin Olgme ve Degerlendirme Agisindan Degerlendirilmesine Iliskin
Ogretmen Goriisleri

Tema Kategori Kodlar f
Kazanimlara uygun olmasi 5
QIUTI]'IEI Metinlere uygun sorularin sorulmasi 4
Ozellikler Bulmaca etkinliklerinin ilgi ¢ekmesi 2
Alternatif 6lgme araclarina fazla yer 4
" vermemesi
Olgme TP : ”
g . Olumsuz Etkinliklerin ders saatine gore fazla olmasi 4
Degerlendirme Azellikl
Ozelligi ZCHIKICT  Yiizeysel olmasi 3
Kopya ¢ekmeye yoneltmesi 3
Ust  diizey diisinme  becerilerini 3
gelistirmemesi

Stire¢  odakli  degil sonu¢  odakli 2
degerlendirme olmasi
*Bazi kodlara birden fazla 6gretmen yanit verdiginden toplam sonug katilimct sayisindan fazla olabilir.

Tablo 7 incelendiginde ¢alismaya katilan 6gretmenlerin 7. smif sosyal bilgiler ders kitabini
6lgme degerlendirme agisindan degerlendirilmesine iligskin goriisleri bir tema, iki kategori, ti¢c olumlu
alt1 olumsuz kod altinda birlestirilmistir. Olumlu kodlar igerisinde ders kitabinin 6lgme degerlendirme
acisindan kazanimlara uygun olmasi (5/30) en fazla goriis alirken, olumsuz kodlar igerisinde ders
kitabinin alternatif 6lgme araglarina fazla yer vermemesi (4/30) ve etkinliklerin ders saatinden fazla
olmasi (4/30) en fazla goriisii almstir.

Olumlu yanit veren Ogretmenlerin goriisleri sirayla incelendiginde; Bazi Ogretmenler ders
kitabin1 6lgme degerlendirme agisindan (5/30) kazanimlara uygun olarak goriirken, bazi 6gretmenler
(4/30) metinlere uygun sorularm soruldugunu belirtmislerdir. iki 6gretmen de (2/30) bulmaca
etkinliklerinin ilgi c¢ekici nitelikte oldugu seklinde goriis belirtmistir. Ders kitabini 6lgme
degerlendirme agisindan olumlu degerlendiren 6gretmenlerin konuya iliskin goriislerinden bazilar1 su
sekildedir.

“Unite sonlarinda ¢oktan segmeli, kisa cevapli, acik uclu, eslestirme sorularina yer
verilmistir. Kazamimlarin seviyesine uygun soru ¢esitlerine yer verilmigtir... ”(O15-E)

“Kitapta yer alan hazirlik ¢calismalart dgrencileri konu hakkinda arastirma sevk etmekte tinite
sonu ogrendiklerimi degerlendiriyorum sorulari 6grencilerin konuyla ilgili bilgiyi ve beceriyi kazanip
kazanmadigini 6l¢me konusunda yeterli goriiniiyor.”(O17-E)

“...aymi zamanda bulmaca tarzi etkinliklerin oOgrencilerin dikkatini derse ¢ekmesini
saglamaktadr. Bu tarz etkinliklerin basaryn arttrdigi goriilmektedir. ”(019-K)

Olumsuz yanit veren 6gretmenlerin goriisleri incelendiginde bazi 6gretmenler kitabi 6lgme
degerlendirme agisindan (4/30) alternatif 6lgme araglarmma fazla yer vermedigine deginirken, bazi
ogretmenler (4/30) etkinliklerin ders saatine gore fazla olduguna, bazilar1 (3/30) Olgme
degerlendirmenin yiizeysel olduguna, bazilan kitabin (3/30) kopya ¢ekmeye yonelttigine, bazilar ise
(3/30) st diizey diisinme becerilerini gelistirmedigi ve (2/30) siire¢ odakli degil sonu¢ odakli
degerlendirme olduguna iligkin goriis belirtmiglerdir. Ders kitabin1 dlgme degerlendirme agisindan
olumsuz degerlendiren 6gretmenlerin konuya iliskin goriislerinden bazilart su sekildedir.

“Kitapta alternatif ol¢gme araglarina daha fazla yer verilebilir. Konuyla ilgili verilen
hazirlik Qalzsmalarz" ve sorular ogrencileri daha fazla diigiindiiren ve arastirmaya sevk eden
nitelikte olabilir. ”(016-K)

“Kitaptaki etkinlikler ders saatine gore fazla bundan sebep biitiin etkinliklerin yetismesi
miimkiin olmuyor. ~Miifredati  bagli sekilde ilerlendiginde kitabin denem sonuna kadar
tamamlanmasi olduk¢a zor olmaktadir.” (02 1-E)

“...yeni ders kitaplarinda iinite sonlarinda verilen 6l¢me kismi yiizeysel kalmakta ve yeterli
goriilmemektedir.”(013-K)
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“...kitabin sonunda degerlendirme sorularinin cevaplarmn verilmesi biiyiik hata ¢iinkii
odev verildiginde oOgrenci hi¢ okumadan direk kitabin sonundaki cevaplara bakarak
isaretliyor.”(010-K)

“Her konu icin hazirlanan 6lgme degerlendirme sorulari yetersizdir. Ogrencilerin iist
diizey diisiinme becerilerini gelistirecek soru sayilari yetersizdir... ”(O8-E)

“Kitap ogrenciye verilen bilgiyi agirlikli olarak geleneksel ol¢me araglariyla olciiyor boyle
olunca da sonuca bakmak yeterli geliyor eger dégrenci yiiksek not almissa iyi kétii not almissa
basarisiz gibi sonu¢ odakli 6l¢me yerine yeni ol¢me degerlendirme yaklagimlarinin daha ¢ok
kullanildigi siire¢ odakli bir degerlendirme daha saghkl olacaktir.”’(024-K)

Ogretmenlerin verdikleri yanitlar incelendiginde 7.sinif sosyal bilgiler ders kitabinin 6lgme
degerlendirme agisindan olumsuz yodnlerinin daha agir bastigi goriilmektedir. Ogretmenlerin ¢ogu
kitab1 6lgme degerlendirme agisindan yetersiz bulurken, olumlu goriis belirten 6gretmenler kitaptaki
sorularin kazanimlara uygun oldugunu ifade etmislerdir.

Yedinci Alt Probleme Iliskin Bulgular

Arastirmanin yedinci alt problemi, “Ders kitabinin teknik, tasarim ve diizenleme agisindan
degerlendirilmesine iliskin 6gretmen goriisleri nelerdir?” seklinde olup elde edilen bulgular analiz
edilerek kodlanmisg ve frekans degerleriyle beraber tablo 8’de sunulmustur.

Tablo 8. 7.Smif Sosyal Bilgiler Ders Kitabimin Teknik, Tasarim ve Diizenleme Agisindan Degerlendirilmesine
[liskin Ogretmen Goériisleri

Tema Kategori Kodlar f

Ogrenci ilgisini ¢ekecek nitelikte 7

Qlumlu Baskai kalitesi net renkler canli 6

. Ozellikler Yonetmelige uygun 5
Teknik,

Tasarim ve Gorseller konular ile uyumlu 4

]?iizenleme Bagliklar ve yazi puntolari uygun 2

Ozelligi Olumsuz Kapak tasarim yetersiz 4

Ozellikler Gérseller konular ile uyumsuz 3

Onemli kisimlar koyu renkle belirtilmemis 2

*Bazi kodlara birden fazla 6gretmen yanit verdiginden toplam sonug katilimcr sayisindan fazla olabilir.

Tablo 8 incelendiginde ¢aligmaya katilan 6gretmenlerin 7. sinif sosyal bilgiler ders kitabini
teknik, tasarim ve diizenleme acisindan degerlendirilmesine iligkin goriisleri bir tema, iki kategori, bes
olumlu ti¢ olumsuz kod altinda birlestirilmistir. Olumlu kodlar igerisinde ders kitabinin teknik, tasarim
ve diizenleme agisindan dgrenci ilgisini ¢cekecek nitelikte (7/30) olmasi en fazla goriis alirken, olumsuz
kodlar igerisinde ders kitabinin kapak tasariminin yetersiz (4/30) olmasi en fazla goriisii almistir.
Olumlu yanit veren Ogretmenlerin goriisleri incelendiginde; 6gretmenlerden bazilari kitabi teknik,
tasarim ve diizenleme acgisindan (7/30) 6grencilerin ilgisini ¢ekecek nitelikte goriirken, bazi
ogretmenler ise kitabi (6/30) baski kalitesi net oldugu, renklerin canli oldugu yoéniinde goriis
belirtmiglerdir. Kimi 6gretmenler kitabi teknik, tasarim ve diizenleme agisindan (5/30) yonetmelige
uygun bulurken, kimileri kitaptaki (4/30) gorsellerin konularla uyumlu olduguna deginmigler ve
kitaptaki (2/30) basliklar ve yazi puntolarinin 6grencilere uygun oldugunu ifade etmiglerdir. Ders
kitabini teknik, tasarim ve diizenleme agisindan olumlu degerlendiren 6gretmenlerin konuya iliskin
goriiglerinden bazilari su sekildedir.

“...gorsellerin konunu icerigini ac¢iklayict olmasi ayni zamanda gorsellerin ogrencilerin
seviyesine uygun olmasi, 6grencilere hitap etmektedir. Kitabin ogrencilerin ilgisini ¢eken bir tasarim
ve diizeni vardir.”(019-K)

“Kitap icerinde kullamlan gorseller ve renkler canli ve net ogrenmeye tesvik edici ve
ogretici, kullamilan kagit hamuru beyaz, dayanikii ve hafiftir... ”(013-K)
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“Kitapta yer alan on kapak, arka kapak, i¢ kapak, i¢c kapagin on ve arka yiiziinde olmasi
gerekenler. Kitap sonundaki kaynakca ve sozliik kisumlari Talim Terbiye Kurulunun belirledigi
standartlara uygun bicimde yer almis ... ”(024-K)

“Kitapta yer alan gérseller ile metinlerde verilen bilgiler birbirleri ile uyumludur. Her
gorselin, resmin ve haritanin altinda verilen agiklamalar anlasilir sekildedir. Renkli ve siyah beyaz
gorseller ilgi gekmektedir...”(O14-E)

“...kitap icerisindeki gorseller ve kitabin sayfa kalitesi iyi ve net. Konu basliklar: punto olarak
uygun, yazilarin biiyiikliigii 6grencilerin seviyelerine uygun...”(023-K)

Olumsuz yanit veren dgretmenlerin goriisleri incelendiginde 6gretmenlerden bazilart kitabin,
teknik-tasarim ve diizenleme agisindan; (4/30) kapak tasariminin yetersiz oldugu, (3/30) gorsellerin
konular ile uyumsuz oldugu, (2/30) 6nemli kisimlarin koyu renkle belirtilmemis oldugu seklinde goriis
belirtmiglerdir. Ders kitabin1 teknik, tasarim ve diizenleme agisindan olumsuz degerlendiren
Ogretmenlerin konuya iliskin goriislerinden bazilar su sekildedir.

“Kapagi daha kapsayict olmali. Renkleri daha cesitli olmali. Tek tip kahverengi mantigindan
uzaklasip, renklerin ahengi olarak diizenlenmeli... ”(025-K)

“Konular ve gorseller arasindaki baglantisizliklar var. Hatta ¢ok giizel konular o kadar giizel
gorseller ile anlatilabilecekken ¢ok szg ve siradan bir sekilde surf surasi da bos kalmasin bir sey
koyalim diye konulan resimler var...” (O9-E)

“...kimi sayfalar tam tersi bir sekilde diizenlenmig verilmek istenen ana diistincenin farklr renk
ve puntoda verilmesi ogrencinin dikkatini o alana yonlendirmesi acgisindan onemli olmasina ragmen
kitapta bu tarz bir uygulama yok.”(030-K)

Ogretmenlerin verdikleri yanitlar incelendiginde 7.smif sosyal bilgiler ders kitabmin teknik-
tasarim ve diizenleme acisindan olumlu yonlerinin daha agir bastig1 goriilmektedir. Olumlu goriisteki
ogretmenlerin kitabin, 6grencilerin ilgisini ¢ekecek nitelikte oldugu ve kitapta kullanilan gorsellerin
kaliteli oldugu seklinde goriis belirttikleri goriiliirken, olumsuz goriisteki dgretmenlerin ise kitabin
kapak tasariminin yetersiz oldugu goriisiinde birlestikleri goriilmektedir. Kitapta kullanilan gorsellerin
konuyla uyumlu olup olmadigina iliskin 6gretmenler arasinda bir fikir birligi olusmamistir. Bazi
ogretmenler gorsellerin konu ile baglantili oldugunu ifade ederken, bazi 6gretmenler ise tam tersi
sekilde gorsellerin konular1 tam anlamiyla yansitmadigini ifade etmislerdir.

Sekizinci Alt Probleme Iliskin Bulgular

Aragtirmanin sekizinci alt problemi, “Ders kitabimin etkililigini arttirmaya yonelik 6gretmen
goriigleri nelerdir?” seklinde olup elde edilen bulgular analiz edilerek kodlanmig ve frekans
degerleriyle beraber tablo 9’da sunulmustur.

Tablo 9. 7.Sinif Sosyal Bilgiler Ders Kitabmin Etkililigini Arttirmaya Yénelik Ogretmen Goriisleri
Tema Kodlar

Konular sadelestirilmeli

Degerlendirme sorularinin ¢esitliligi arttirilmali

Ikinci iinitenin kapsam arttirilmali

Yardimci kaynaklar ile uyumlu olmali

Ogrenilenleri pekistirmeye firsat vermeli

Etkililigini
Arttirmaya Y 6nelik
Oneriler Konu sonlarinda 6zet kisimlar olmali

Kitapta harita sayis1 ve ¢esitliligi arttirilmali

N NN Wl w|ol o1 0| =

Sayfa kenarlarinda ¢izim yapabilecek kutucuklar
olmali
Kitap sonundaki cevap anahtar1 kaldirilmali 2

Ders siiresi arttirilmali 2

Ders kitabi akilli defter seklinde tasarlanmali 2

*Bazi kodlara birden fazla 6gretmen yanit verdiginden toplam sonug katilimcr sayisindan fazla olabilir.
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Tablo 9 incelendiginde galismaya katilan 6gretmenlerin 7. sinif sosyal bilgiler ders kitabinin
etkililigini arttirmaya yonelik goriisleri on bir kod altinda birlestirilmis olup 6gretmenler yogun olarak;
(8/30) kitapta yer alan konularin sadelestirilmesi gerektigi yoniinde goriis belirtirken, bu goriisi sirayla
(5/30) kitaptaki degerlendirme sorularmin cesitliligi arttirilmali, (5/30) ikinci {initenin kapsami
genisletilmeli, (3/30) kitap yardimci kaynaklarla uyumlu olmali, (3/30) kitap &grenilenleri
pekistirmeye firsat vermeli, (2/30) kitapta harita sayis1 ve gesitliligi arttirilmali, (2/30) kitapta konu
sonlarina 6zet kisimlar konulmali, (2/30) sayfa kenarlarinda ¢izim yapilabilecek kutucuklar olmali,
(2/30) kitap sonundaki cevap anahtart kaldirilmali, (2/30) ders siiresi arttiritlmali ve (2/30) kitap akilli
defter seklinde tasarlanmali goriisleri takip etmistir. 7. siif sosyal bilgiler ders kitabinin etkililigini
arttirmak i¢in 6gretmenlerin belirttigi 6rnek goriislerden bazilari su sekildedir:

“...0grencinin seviyesine uygun Ogrenebilecegi yogunlukta konular olmali, konu sonu
etkinlikler artirdmali. Cok sayida konuyu ogretmek icin sikistirmak yerine az ama iyi sekilde
ogrenilebilecek bir i¢erik hazirlanmalidir.” (O21-E)

“...0grencilerin hayati 6grenecegi bu derste Yaparak yasayarak ogrenebilecekleri bol etkinlik
ve proje temelli yaklasimla diizenlenebilirse ¢ok daha etkili olur.”(029-K)

“7.simif Sosyal bilgiler ders kitabinda ozellikle Osmanli tarihi konularini derinlemesine

inceleme firsati vermeli. Ogrenci konuyu okudugunda daha konuyu oziimsemeden iinite sona
ermemeli.”(010-K)

“...kitapta yer alan konu ile herhangi bir yardimci kaynakta yer alan ayni konuyla
karsilastirildiginda yardimci kaynakta yer alan konularin alt basliklar halinde sunulmasi sebep ve
sonuglarin  bashiklar halinde verilmesi o6gretilmek istenen konunun daha iyi Ogrenilmesini
saglamaktadir. ”(O14-E)

“Cocuklar kitabi eline heyecanla almali, oyunlar etkinliklerle pekistirilmeli, giiniimiiz
¢ocugunu ciddiyetten koparmadan mizahin zeka tarafindan yakalamaliyiz. Gerek gorseller ile
gerek kullanilan iislup gerekse igerikler ile bu yas grubunu yakalamaliyiz.”(0O9-E)

“...kitap sonunda sadece Tiirkiye haritasi ve Tiirk diinyasi haritast olmasi yerine 10 -15
sayfalik bir atlas konulabilirdi... ”(024-K)

“Unite sonlarina konularin en onemli can alict noktalarimi vurgulayan ézet kisimlar
konulabilir...”(013-K)

“Kitapta bazi konular ig¢in wuygun gorsellerin ogrencilerin kendileri tarafindan
olusturulmasina firsat verecek kutucuklarin olmast ogrencilerin ogrendiklerini pekistirmesini
saglar... ”(019-K)

“...kitabin sonunda degerlendirme sorularinin cevaplarimin yer almasi 6grencileri kopya
cekmeye yoneltiyor.”(011-K)

“Ders saati kitapta verilmek istenen kazammlar icin olduk¢a az bdyle olunca konuyu
anlatmak, 6grenciye not tutturmak, sunif ici etkinlikleri yapmak, 6grenciye verilen 6devi kontrol etmek
ac¢isindan imkansiz bir hal almakta...”(030-K)

“Ders kitabt saf bilgi yiikleme yerine interaktif sekilde tasarlanip égrencilerin yapilandirmaci
kuram ¢ercevesinde dgrenmelerine olanak saglayabilir. Akilli defter seklindeki kitaplarda oldugu gibi
kitabin yan sayfalarinda ogrencilerin dikkatini ¢eken, énemli gérdiikleri kisimlart yazmalart igin not
alma kutucuklar: konulabilir.”(017-E)

Sosyal bilgiler ders kitabinin etkililigini artirmak igin Ogretmenlerin ¢esitli Onerilerde
bulunduklar1 goriilmektedir. Ogretmenlerin cogu ders kitabmin daha sade tutulmasi gerektigi,
konularin ise kisa ve 6z olmasi gerektigi diisiincesindedirler. Ogrencilere kazandirilmak istenen
becerilerin Olglilmesi agisindan kitapta yer alan degerlendirme sorularinin gesitliliginin artirilmas,
Osmanli tarihinin anlatildig1 ikinci iinitenin kapsaminin genisletilmesi 6gretmenler tarafindan onerilen
gorislerdendir.
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Tartisma, Sonug ve Oneriler

Arastirmanin bu boliimiinde, sosyal bilgiler 6gretmenlerinin 7. smif sosyal bilgiler ders
kitabina yonelik goriislerinden elde edilen bulgularin sonuglarina, daha dnceden yapilan ¢aligmalara ve
oOnerilere yer verilmistir.

Arastirmanin birinci alt probleminde 6gretmenlerin igerik agisindan 7. Sinif sosyal bilgiler
ders kitabim icerik acisindan degerlendirmeleri incelenmistir. Ogretmenlerin verdikleri yamitlar
incelendiginde igerikle ilgili olumlu goriiste olan 6gretmenlerin, igerigin 6gretim programina uygun
oldugu yoniindeki goriigleri 6ne ¢ikarken, olumsuz goriisler igerisinde; igerigin ¢ok yogun oldugu,
ayrintilara ¢ok yer verildigi, 6grencileri arastirmaya sevk etmedigi ve konular arasi biitiinliigiin
olmadig1 goriisleri 6ne ¢ikmustir. Literatiir incelendiginde, Ertiik ve Giiler (2017) yaptiklar1 calismada
5. 6. ve 7. smif sosyal bilgiler ders kitabinin farkli boyutlanyla ilgili 6gretmen goriislerine
ulagmiglardir. Caligmada &gretmenler 5. ve 6. sinif sosyal bilgiler ders kitaplarmi igerik agisindan
yeterli bulduklarini ifade ederken 7. smnif sosyal bilgiler ders kitabini igerik agisindan kismen yeterli
bulduklarini ifade ederek caligma ile benzer bir sonuca ulasmislardir. Benzer sekilde Yavuz (2007)
caligmasinda ders kitabinda igerikte yer alan metinler arasi 6gelerin eksik oldugu sonucuna ulasmistir.
Yapilan arastirma neticesinde elde edilen bulgulardan 7.simif sosyal bilgiler ders kitabinin igeriginin
cok yogun bir sekilde sunuldugu anlagilmaktadir. Durum bdyle olunca belirlenen ders saati igerisinde
konularin yetistirilmesi olduk¢a zor hale gelmektedir. Kitapta uygulamaya yonelik konulara daha ¢ok
yer verilip konu sayisinin azaltilmasi, kitabin verimliligini ve ogrencilerin kitaba olan ilgisini
arttiracagi disiintilmektedir.

Arastirmanin ikinci alt probleminde 7. sinif sosyal bilgiler ders kitabiin dil bakimindan
ogretmenler tarafindan degerlendirilmesi incelenmistir. Ogretmen goriisleri incelendiginde olumlu
goriiste olan ogretmenlerin biiylik ¢cogunlugunun kitabin dilinin sade ve anlasilir oldugu goriisiinde
oldugu belirlenirken, olumsuz goriis belirten dgretmenler icerisinde; kitapta noktalama hatalarinin
olmast ve bazi metinlerin dilinin agir olmasi goriislerinin one ¢iktig1 belirlenmistir. 7. sinif sosyal
bilgiler kitabinda kullanilan dil 6grencilerin anlayabilecegi sekilde ve giinliik kullanilan dile yakindir.
Kitap igerisinde Ogrencilerin anlamimi bilemeyecekleri diisiiniilen kelimelerin sozlik kisminda
verilmesi kitabin daha anlagilir hale getirecegi diistiniilmektedir.

Arastirmanin {i¢iincii alt probleminde 7. sinif sosyal bilgiler ders kitabinin anlatim ag¢isindan
degerlendirilmesine iliskin &gretmen goriisleri incelenmistir. Ogretmen goriisleri incelendiginde
olumlu goriiste olan Ogretmenlerin kitabr anlatim bakimindan G6grenci seviyesine uygun olarak
degerlendirdikleri ve gorsellerle anlatimin zenginlestirildigi goriisiinde olduklar1 belirlenirken,
olumsuz goriis belirten Ogretmenlerin, kitabin anlatimmin yogun ve karmasik oldugu, Kitap
icerisindeki metinlerin uzun oldugu gériisiinde olduklar1 belirlenmistir. Literatiir incelendiginde
Giilersoy (2013) calismasinda da ders kitabinin dil ve anlatim yoniinden birtakim eksiklerinin
oldugunu belirtmis, kitapta uzun ciimlelere yer verildigine ve anlatimin yalin olduguna vurgu yaparak
caligma ile benzer sonuclara ulagsmistir. Sosyal bilgiler ders kitabinin dil ve anlatim yoniinden hitap
ettigi kitleye uygun olmasi gerekmektedir. Ogrenci diizeyinin iizerinde anlasilmayan bir kitabi
ogrencilere sevdirmek ve kitapta yer alan konularn 6gretmek oldukga zor olacaktir.

Arastirmanin dordiincii alt probleminde 7. smif sosyal bilgiler ders kitabinin iislup agisindan
degerlendirilmesine iliskin 6gretmen goriisleri incelenmistir. Ogretmen goriisleri incelendiginde iislup
acisindan ders kitabini olumlu olarak degerlendiren 6gretmenlerin kitaptaki tislubun giinliik dile yakin,
anlagilir ve akademik oldugunu ifade ettigi goriiliirken, olumsuz goriiste olan 6gretmenlerin ise Kitabin
uzun paragraflardan olusan, anlasilmayan kendine has bir yapisinin oldugu goriisiinde olduklari
goriilmektedir. Kitabin uzun metinler ve paragraflardan olugmasi hem 6grenciyi yormakta hem de
Ogrencinin okudugu konuyu anlayip yorum yapmasini zorlastirmaktadir. Bu nedenle ders kitaplarinda
Ogrenci seviyesine uygun bir tislup kullanilmasi gerekmektedir.

Aragtirmanin besinci alt probleminde 7.smif sosyal bilgiler ders kitabinin 6grenme, 6gretme
acisindan degerlendirilmesine iliskin &gretmen goriisleri incelenmistir. Ogretmenlerden olumlu
goriiste olan dgretmenlerin, kitabin 6grencilerin ilgisini ¢eken ve 6grenme istegini artiran bir yapida
oldugu goriisii 6ne ¢ikarken, olumsuz yanitlar igerisinde ise kitabin 6grenme ve 0gretme agisindan
yetersiz oldugu goriisiiniin agirlikta oldugu belirlenmistir. Literatiir incelendiginde Esen (2017) yaptig1
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calismada ilkogretim 7. simif sosyal bilgiler ders kitabinda gorsellerin bol kullanilmasi gerektigini ve
bu sayede 6grenme-ogretmelerin saglanabilecegini belirtmistir. Ogrencilerin her daim en rahat sekilde
ulastig1 temel ders materyali ve ayn1 zamanda bilgi kaynagi olan kitaplarin, 6grenme ve 6gretme
acisindan uzmanlarca en iyi sekilde hazirlanmasi ve siirekli gelistirilmesi gerekmektedir. Ders kitaplar
O0grenme ve Ogretme acgisindan dikkat ¢ekmeli, ilgi uyandirmali ve dolayist ile de kalict 6grenme
yasantilarinin gegeklesmesine yardimei olmalidir.

Arastirmanin altinct alt probleminde 7. sinif sosyal bilgiler ders kitabinin 6lgme ve
degerlendirme agisindan degerlendirilmesine iliskin 6gretmen goriisleri incelenmistir. Olumlu goriiste
olan Olgme degerlendirme agisindan yeterli olarak kitabi degerlendiren Ogretmenlerin, Kitapta
kazanimlara ve metinlere uygun sorularin yer aldigini ifade ettigi, olumsuz goriis belirten
ogretmenlerin ise, etkinliklerin ders saatine gore fazla oldugu ve alternatif 6lgme degerlendirme
araclarina yeteri kadar yer verilmedigi goriisiinde olduklar1 sonucuna ulasilmistir. Literatiir
incelendiginde kitapta yer alan 6l¢me degerlendirme sorularinin yeterli olarak 6gretmenler tarafindan
degerlendirildigi ve benzer 6gretmen goriiglerinin yer aldigi c¢aligmalar bulunmaktadir. (Dogan ve
Torun, 2018; Deniz, 2019; Esen, 2017; Ocal ve Yigittir, 2007; Sarica, 2019). Ogrenciye kazandirilmak
istenen beceriyi Olgmenin en iyi yolu, Ogrencinin derse aktif olarak katildigi, 6grendiklerini
uygulayarak pekistirdigi, sonug¢ odakli degil de siire¢ odakli bir 6lgmenin oldugu uygulamalardir. Ders
kitaplar1 hazirlanirken derse aktif olarak katilmay1 saglayan, dgrenilenlerin pekistirilmesine yardimci
olan, siire¢ odakli bir 6lgmenin dikkate alinmasi gerekmektedir.

Arastirmanin yedinci alt probleminde 7. sinif sosyal bilgiler ders kitabini teknik, tasarim ve
diizenleme agisindan degerlendirilmesine iligkin Ogretmen gorisleri incelenmistir. Ders kitabini
teknik, tasarim ve diizenleme agisinda yeterli olarak goriip olumlu yanit veren 6gretmenlerin, kitabin
tasariminin 6grencilerin ilgisini ¢eken nitelikte oldugunu, kitap icerisindeki renklerin canli ve baski
kalitesinin iyi durumda oldugunu, kitabin Talim ve Terbiye Kurulu Ders Kitab1 Yo6netmeligine uygun
olarak hazirlandig1 goriisiinde olduklari, yetersiz olarak degerlendirip olumsuz goriis belirten
ogretmenlerin ise; kitabin kapak tasarimin yetersiz oldugunu ve bazi gorsellerin konularla uyumsuz
oldugu goriisiinde olduklar1 sonucuna ulagilmistir. Literatiir incelendiginde ders kitaplarinin teknik
tasarim ve diizenleme agisindan degerlendirildigi ¢alismalara rastlanilmistir; Dogan ve Torun (2018)
calismalarinda sosyal bilgiler ders kitap kapaginim 5. ve 6. sinif 6grencilerinin daha fazla begendikleri
7. smif dgrencilerinin ise begenmedigi sonucuna ulastiklar1 gérillmistiir. Calisma sonuglarini destekler
sekilde Nalgac1 (2011) 5. smif sosyal bilgiler ders kitabina yonelik yaptigi calismasinda 6gretmenlerin
cogunlugunun kitap kapagmin cekici olmadig1 sonucuna ulasmustir. Ogrenci kitapla ilk bulustugunda,
kitab1 eline ilk aldiginda dikkatini ¢eken kisim kitabin kapagidir. Ders kitabinin kapaginin konular1 en
iyi sekilde yansitacak bir tasarimda olmasi gerekmektedir. Kitap icerisinde verilen gorsellerin ilgi
¢ekici ve konuyu en iyi sekilde aktarici nitelikte olmasi, 6nemli goriilen kisimlarin farkli renk ve
puntolar ile belirtilmesi, 6grencinin kitaba olan ilgisini arttiracagi gibi kitabinda verimliligini
arttiracaktir.

Aragtirmanin sekizinci alt probleminde 7. smif sosyal bilgiler ders kitabinin etkililigini
arttirmaya yonelik ogretmen goriisleri incelenmistir. Ogretmen gériisleri incelendiginde agirliklt
olarak, kitaptaki konularin sadelestirilmesi gerektigi sonucuna ulasilmistir. Daha sonra ise, 6lgme
degerlendirme bdliimiinde soru sayist ve g¢esitliliginin arttirilmasi, ikinci Unitenin kapsaminin
genisletilmesi, kitapta anlatilan konularin yardimci kaynaklarla uyumlu olmasi, konu sonlarma 6zet
kisimlarin konulmasi, kitapta kullanilan haritalarin ¢esitliliginin ve sayisinin arttirilmasina iliskin
sonuglara ulasilmistir. Ogrenciler icin vazgecilmez materyallerden biri olan ders kitaplarinin biitiin
yonleri ile dgrencilere hitap etmesi gerekmektedir. Ogretmenlerden gelen goriisler dikkate alinarak
kitaplarin hazirlanmas: gerekmektedir. Sosyal bilgiler ders kitabinda konular ayrintili sekilde
verilmemeli, kitap igerisinde uzun paragraflar kullanilmamali, olaylar sebep sonug iligkisi i¢inde
verilmeli, her konunun sonunda 6zet kisimlar yer almali, kitap igerisinde Ogrencilerin not
alabilecekleri ve gerektiginde konuyla baglantili ¢izimler yapabilecekleri kisimlar olmali, 6lgme
sorular1 igerisinde alternatif degerlendirme yontemlerine daha ¢ok yer verilmeli, kitap icerisindeki
gorseller konuyla biitiinliik saglamali ve 6grencilerin ilgisini ¢ekecek nitelikte olmalidir. Ayrica ders
kitabindaki bulmaca tarzi etkinliklerin &grencilerin daha fazla ilgisini c¢ektigi goriislerinden yola
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cikarak bu tiir etkinliklere daha fazla yer verilmeli, kitap igerisinde kullanilan harita sayis1 ve gesitliligi
arttirilarak kitap sonuna atlas kismi eklenmelidir.

Sosyal bilgiler 6gretmenlerinin 7. smif sosyal bilgiler ders kitabina yodnelik goriislerinin
degerlendirildigi bu ¢alisma sonucunda asagidaki oneriler dikkate alinabilir:

» Ders kitabinin kapagi, 6grencinin ilgisini ¢ektigi merakini uyandirdigi kisimdir. Bu ¢aligmada
incelenen ders kitabmnin kapak kismimin ilgi ¢ekici nitelikte olmadigi tespit edilmistir.
Dolayisiyla uzmanlarca hazirlanan ders kitaplarinin kapak tasariminin sinif seviyesine uygun,
ilgi ¢ekici nitelikte tasarlamalar1 6nerilebilir.

> Ders kitaplart 6grencilerin  kolaylikla ulasabildikleri ve yararlandiklari temel kaynak
oldugundan, kitap igerisinde yer alan harita ve grafiklerde gecerliligini yitirmemis bilgilere yer
verilmelidir. Bu nedenle Harita ve grafiklerin 6grencinin 6grenme siirecinde ilgisini artiracak
sekilde dikkat ¢ekici hale getirilebilir.

» Ders kitaplarinda 06grencinin derse aktif olarak katilmaya sevk eden, &grendiklerini
uygulayarak pekistirdigi, sonu¢ odakli degil de siirec odakli bir Slgme degerlendirme
tasarlanabilir.
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