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Abstract Keywords
In today's world, where technological developments are rapidly advancing, the EBA
ability to conduct learning activities through online environments has provided COVID-19 pandemic
a great opportunity to reach many students in unexpected situations Primary school teacher,

(pandemic, natural disaster, etc.) With the FATIH project (Movement of

. .. . . . Primary school
Enhancing Opportunities and Improving Technology - in Turkish Firsatlari

Artirma ve Teknolojiyi lIyilestirme Hareketi) in our country, the EBA Article Info
(Educational Informatics Network — in Turkish Egitim Bilisim Agi) virtual

environment was created in 2010. The existence of EBA has gained a special Received: 13.03.2021
importance in the continuation of education and training activities in Accepted: 06.07.2021

extraordinary situations such as the COVID-19 pandemic. With the COVID-19 Online Published: 31.08.2021
pandemic, since the beginning of 2020, education and teaching activities
around the world have been tried to be carried out through distance education
environments. The purpose of this study is to determine the views of primary
school teachers who use the EBA virtual environment during the COVID-19
pandemic. The case study, one of the qualitative research designs, was
preferred in the implementation of the research. The research was carried out
with 20 primary school teachers working in primary schools in Usak in the
2020-2021 academic year. The maximum variation method was used to
determine the sample. A personal information form and semi-structured
interview form developed by the researchers were used to obtain the data. After
the data obtained were passed through the content analysis process, the themes
of EBA competence, distance education problems, benefits of EBA,
management approach, usability of EBA and suggestions were concluded. 15
of the primary school teachers participating in the study stated that they had a
connection problem while accessing the EBA virtual environment during the
COVID-19 pandemic. 11 of the primary school teachers stated that there were
inequalities of opportunity during the pandemic process, students did not have
the necessary technological equipment to access EBA due to economic
inadequacy or they did not have internet connections. Families with many
children and experiencing economic difficulties emerged as a disadvantaged
group in this process. Connecting to distance education has been a serious
problem for the children of families who were unemployed during the
pandemic and for students living in rural areas. 19 of the primary school
teachers who participated in the study stated that the EBA virtual environment
was beneficial in terms of continuing the education process.
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Introduction

Until recently, while the world was discussing the use of technology in education and the
positive and negative aspects of distance education, it had to leave these discussions aside with the
COVID-19 outbreak that occurred on December 31, 2019. This disease, which emerged as a
respiratory disease of unknown origin in Wuhan, China, caused a serious pandemic (Yuan, Li, Lv and
Lu, 2020). In March 2020, the World Health Organization (WHO) declared that the COVID-19
disease is a pandemic, after the cases of this disease were seen and increased in many countries. It was
requested to identify the patients, isolate them from the society, follow up and quarantine the people
they came into contact with. In addition, it has been stated that restricting people's international travels
and avoiding physical contacts are important in reducing the number of this pandemic (WHO, 2020:
2). The measures implemented continued to increase in direct proportion to the increase in the
pandemic day by day.

The rapid spread of the COVID-19 pandemic in European countries including Italy, France,
Spain and the UK has caused concerns. The pandemic has negatively affected every aspect of life all
over the world since the day it started to spread (Pillai, Siddika, Apu and Kabir, 2020). This disease,
which has become more and more widespread, has brought people all over the world face to face with
unpredictable problems.

School closures as a non-drug response to curb the spread of an pandemic were one of the first
measures considered. In many countries, the number of cases has exceeded China, schools have been
closed, and previously planned exams have been cancelled. Lessons were held online. Even if some
countries opened schools from time to time, they took strict health measures but closed the schools
again (Stage, Shingleton, Ghosh, Scarabel, Pellis and Finnie, 2020; Onyema, Eucheria, Obafemi, Sen,
Atonye, Sharma and Alsayed, 2020; WBG; 2020). Due to the COVID-19 pandemic, which spread
from China to Europe and even the whole world, schools in Germany were closed from March 16 to
April 20. As of this date, only senior students completed their education with reduced curriculum and
non-drug safety measures (use of masks, disinfectants, etc.) (KMK, 2020). Schools in Denmark have
been closed for a month since 16 March. In Switzerland, schools have been closed for students over
the age of 18 as of 18 March (Stage, et al., 2020). As in the past pandemics, schools in many countries
had to take a break from education in the COVID-19 pandemic (Viner, Russell, Croker, Packer, Ward,
Stansfield, & Booy, 2020; Sahu, 2020). Taiwan did not close schools completely during the COVID-
19 pandemic process, and took a break from face-to-face education in places where there was an
pandemic (Viner, et al., 2020). Looking at these data, it is possible to say that education all over the
world has been affected by the pandemic process.

In New Zealand, England and Norway, primary school students are eligible to start in the
2020-2021 academic year, while high school students are eligible to start school in Germany,
Singapore and South Korea. In this process, countries focused on providing online learning resources
while looking for ways to reopen their schools (Han, Tan, Turk, Sridhar, Leung, Shibuya, & Cook,
2020). The whole world was shocked by the speed of spread and devastating effects of the COVID-19
virus. The fact that the pandemic has no borders and its impact is great and fast has brought along
difficult problems to deal with. Dealing with the problems has been difficult for all the countries of the
world (Onyema et al., 2020).

With a joint decision taken by the Ministry of National Education and the Ministry of Health,
schools were closed on March 11, 2020. This worldwide pandemic has forced people to change their
learning-teaching process and social activities (Cakmak, 2020). According to UNESCO data, 1.6
billion student groups and educational institutions have been seriously affected by this pandemic.
Schools were closed, face-to-face education was suspended and education was tried to be continued
with different practices (UNESCO, 2020). The pandemic primarily affected the health sector.
Education, on the other hand, has shown itself to be the most affected area in the world after health
(Yamamoto and Altun, 2020). Countries have made various attempts to manage this process quickly
and effectively within the framework of their own economic conditions.

The situation of education in Turkey during the COVID-19 pandemic process has not been
much different from other countries. After the first COVID-19 case was seen on March 11, 2020, after
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the meeting held by the Presidency on March 12, 2020, it was decided that primary, secondary and
high school schools would be closed for 1 week as of March 16, 2020, and to switch to distance
education. It had been decided that universities would be suspended for 3 weeks and that the issue
could be re-evaluated according to the course of the pandemic in Turkey (Presidential Digital
Transformation Office, 2020). In a statement made on the same day, the Ministry of National
Education announced that national and international social events such as information festivals, sports
competitions, conferences and forums were canceled in order to prevent the pandemic (Ministry of
Interior, 2020). These measures taken for the pandemic were extended as the COVID-19 threat
continued to increase worldwide, and the Presidential Digital Transformation Office opened a website
for information purposes regarding the COVID-19 pandemic (Presidential Digital Transformation
Office, 2020). The process was concluded with the completion of the 2019-2020 spring semester by
education institutions through distance learning.

In Turkey, on August 31, the 2020-2021 academic year started with distance education. Face-
to-face education, which started on September 21 for pre-school and 1st grade students, continued
with the opening of vocational high schools and 2nd, 3rd, 4th, 8th and 12th grades in mid-October.
Finally, on November 2, face-to-face education started in the 5th and 9th grades. Education continues
for 6th, 7th, 10th and 11th grades with live lessons given by teachers, distance education via
Educational Informatics Network (in Turkis Egitim Bilisim Agi-EBA and EBA TV., 2020). Teachers'
proficiency in using digital materials and tools has undoubtedly been directly influential in the quality
of distance education activities carried out due to the interruption of face-to-face education (Konig,
Jager-Biela, & Glutsch, 2020). The pandemic process has revealed the necessity of different practices
in the continuation of education.

It is important for countries to develop emergency action plans for the closure of schools in the
education and training activities to be carried out during the pandemic process. For example, Taiwan
followed the procedures during the HLN1 virus outbreak for the COVID-19 outbreak. If one or more
students or teachers in a class are infected, the class is quarantined for 14 days, if two or more cases
are detected in the school, the school is closed, if one-third of the schools are closed, the district and
all schools are closed (Melnick & Darling-Hammond, 2020). ). Both the Ministry of National
Education and YOK (in Turkish Yiiksek Ogretim Kurumu - Council of Higher Education, CoHE)
showed sensitivity to take precautions for the education community in the face of this unexpected
pandemic. In this process, schools and universities, in fact, were introduced to online education, which
has always been discussed, and students were faced with the situation of teaching in the digital
environment. However, there were many difficulties in this process, especially in applied courses.

The COVID-19 pandemic has affected 1.6 billion students in more than 190 countries on all
continents. The pandemic caused 94 percent of schools to be closed in low- and middle-income
countries, and cut education to 1.6 billion students in education systems. The whole world is locked on
how to realize online education (UN, 2020; Flores & Swennen, 2020). Since the duration of the
COVID-19 pandemic cannot be predicted, e-content and online education have become very important
in this process.

The COVID-19 outbreak has led educators to some mandatory practices to reduce
interruptions in education. Possible solutions are emphasized in order to minimize the problems faced
by students who start to receive education in the digital environment. The e-content has provided an
opportunity, albeit mandatory, to develop online-based teaching practices for educational practices
(Liu, Yue & Tchounwou, 2020, p. 4). According to Vegas and Winthrop (2020), it is possible to say
that the new practices brought about by school closures that emerged with COVID-19 paved the way
for leaps in education. These practices necessitated reconsidering the education process. In many
countries, new regulations have been made in learning materials and programs.

One of the negative effects of the COVID-19 e-content process is that it has revealed the
inequality of opportunity in education. By mid-April 2020, less than 25 percent of low-income
countries provided any form of distance learning, while close to 90 percent of high-income countries
provided distance learning opportunities to their students. Considering the opportunities in accessing
distance education, it has been seen that there are differences within the countries as well as the
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differences between countries. For example, at the time of the COVID-19 school closures, 1 in 10
poorest children in the world's largest economy had little or no access to technology for learning,
according to the U.S. Census Bureau. UNICEF estimates that 463 million children—at least one-third
of the world total—in most developing countries do not have a chance to learn remotely through radio,
television or online content (Vegas & Winthrop, 2020; UNICEFa, 2020). The sharpness of the
differences between rich and poor countries will be appreciated given that only 6 percent of children
and youth in low-income countries and 87 percent of children and youth in high-income countries
have internet access (UNICEFa, 2020). During the COVID-19 pandemic, especially low-income
countries could not allocate sufficient financial resources for the continuation of education. In this
process, it is possible to say that houses struggling with poverty, people living in employment, migrant
families, seasonal workers, those who earn a living by traveling, low-paid workers, women with
certain inequalities and their children experience the shock of inequality of opportunity (Bhowmick,
2021; FAO, 2020; Hill & Narayan, 2020). This process has left many at risk of never returning to
school. It has emerged that the progress made over the years in education around the world has also
gone backwards. (UNICEFa, 2020). The COVID-19 process has adversely affected the education
system of countries with low socio-economic status. In fact, it has seriously challenged the children of
poor and low-educated families living in countries with high socio-economic status to benefit from
and access education. Many children in Turkey and around the world had to take a break from
education or leave education due to unfavorable living conditions. It is also unknown how these
children will be compensated for their loss of education.

Distance Learning

The concept of distance education has become a type of education that has made a name for
itself in our country during the pandemic process. It played an important role in the uninterrupted
continuation of educational activities during the periods when schools and universities were closed (Di
Pietro, Biagi, Costa, Karpinski, & Mazza, 2020). Distance education describes the education system in
which educators and students can perform their teaching and learning activities from different
environments with services such as mail and communication technology (Altiparmak, Kurt and
Kapidere, 2011). In order to provide distance education, it is necessary to take into account the needs
of the students first. In order for these learnings to take place, the use of all kinds of devices is a
necessity of the process. For a successful distance education process, students and teachers are
expected to be competent in their use. Of course, even more fundamentally, the relevant devices must
also be present in the learner (Garcia & Weis, 2020). In order to realize distance education,
technological equipment and knowledge about using this equipment are required. Only Brazil,
Canada, England, Germany, Australia and the USA have more than 8.5 million distance education
students in 2018 (Quayyum & Richter, 2018). With the COVID-19 pandemic process, a group of 1.6
billion students naturally carried out the most comprehensive distance education experiment in the
history of the world (Anderson 2020; Zimmerman, 2020). This process can be seen as an opportunity
to see the deficiencies in the education system and to develop new solutions. When the program
developers take the effects of distance education applications seriously, significant preparations will be
made for the obstacles to be experienced in the future.

It is possible to see the first traces of distance education in England in the 1840s. Shorthand
training was given to the students by letter by lIsaac Pitman. In 1856, a language school was
established in Germany, teaching through education far from the name of Langenscheid. In 1898, a
high school was opened in Sweden by Hans Hermod and distance education was implemented. In
1892, a distance education department was opened at the University of Chicaco in the USA. In
Australia, distance education courses started at the higher education level in 1910. In 1968, distance
education studies were carried out via television in Poland (Kaya, 2002). Serious investments had been
made and were being made in many countries in the world for distance education. In South Korea, the
government allocated a budget of 2.4 million dollars for educational technologies in 2014 and
provided tablets, computers and smartphones for students. In this way, it was planned to make the
educational process more interesting and fun. It was thought that it would be useful especially in
teaching colors and shapes for children and in explaining mathematical tasks (Grzybowski, 2013). In
the USA, in the 2000s, the "Preparing Tomorrow's Teachers to Use Technology" program was
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implemented to train competent teachers in technology for the 21st century (Bell, 2001, p. 517).
Between 1995 and 2001, the expenditures made for educational technology only in the state of Boston,
USA increased from 21 million dollars to 729 million dollars (Russell, O'Dwyer, Bebell & Tao, 2007,
p. 394). In 2000, the “Digital Education Revolution” worth 2.2 billion dollars was realized in
Australia. By 2011, the number of computers approached the number of students (Buchanan, 2011,
p.69). It is possible to say that the whole world has shown a special interest and given importance to
distance education in recent years. The fact that it is easier to access large masses with distance
education has had a significant impact on this situation.

If the distance education activities that started to be given on television in Turkey are accepted
as a start, it is possible to say that distance education activities are based on ancient times. The
establishment of the Instructional Films Center (OFM) in 1951 in our country and the teaching of
Anadolu University on television in 1982 can be considered as comprehensive distance education
activities (Kun¢ & Varol, 1994, p. 455). The Movement to Increase Opportunities and Improve
Technology (in Turkish Firsatlar1 Artirma ve Teknolojiyi lyilestirme Hareketi, FATIH), which has
been put into practice recently, has an important place in the field of education for the provision of
technological equipment and infrastructure. FATIH Project, which started in 2010, was carried out by
the Ministry of National Education with the support of the Ministry of Transport (Bozkus and
Karacabey, 2019). This project has objectives such as providing hardware and infrastructure,
providing in-service training to teachers, creating e-content, and using conscious and secure
information technologies (MEBa, 2018). Within the scope of these purposes, tablets were distributed
to teachers and students, who were provided with interactive boards and internet and printers in the
classrooms (Gezer and Durdu, 2020). The establishment of the Education Informatics Network (EBA)
platform started within the scope of this process. During the periods when education in Turkey was
interrupted by natural disasters, students were given lessons through the EBA system (EBA, 2020). In
this way, students were able to continue their educational activities without interruption.

With the rapid spread of the COVID-19 pandemic, it has been tried to ensure that education
and training activities are carried out through distance education. However, for children who do not
have the necessary equipment and internet connection, this situation has caused inequalities in
education across the world. 463 million students worldwide (UNICEFb, 2020) and nearly 1.5 million
students in our country (MEBe, 2021) could not benefit from distance education because they do not
have an internet connection or technological device (computer, tablet, TV, telephone, etc.).

EBA (Education Informatics Network)

The Education Informatics Network (EBA), which was implemented by the Ministry of
National Education within the scope of the FATIH Project in 2010, was prepared to provide electronic
resources in addition to the education program. A large number of auditory, visual and verbal
educational content is included in the EBA platform at primary, secondary and high school levels
(Ates, Cer¢i and Derman, 2015; Durmuscelebi, 2017). These educational contents serve as a collective
educational resource for teachers and students for their lessons.

There are many resources related to e-materials in the content of EBA. For example, there are
materials presented by teachers. On the other hand, it is seen that there are virtual classrooms where
teachers teach and common e-learning resources that teachers and students can enter (Arkan & Kaya,
2018). In the EBA course section, students can share with their teachers and classmates and follow the
assignments given by their teachers. The audiobooks included in the EBA content are seen as a
comprehensive virtual environment with tagged pictures, videos, educational magazines and
competitions by students and teachers. When teachers log in to EBA, they can share books, audio,
video and documents with other EBA users from the teacher sharing area (Aktay and Keskin, 2016).

EBA virtual environment is not only an educational technology application in our country. It
is possible to see different applications of such virtual environments in the world. Founded in the USA
in 2006, Khan Academy has lectures in 40 different languages. This site is also free and offers
educational content. In the virtual environment, which was established with the extension “edu.fi” in
2007 with the work of the Finnish National Board of Education, there is digital content for teachers
working at all levels, as well as current news about education. Likewise, the Ministry of National
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Education of Argentina carried out activities similar to the content of the FATIH project in our country
with the innovation movement program in schools (ANSES) for teachers and students in secondary
education institutions in 2011 (Ozgiimiis, 2018). As can be seen, efforts to increase the scope and
guality of distance education are being implemented by the countries of the world. In a period when
technology changes, develops and spreads rapidly, it is not possible to be content with the learning
process under the roof of the school. The presence of the EBA virtual environment during the COVID-
19 pandemic has supported the continuation of the education process and minimizing learning losses.
The EBA virtual environment was clicked over 1 billion times between March-April 2020, ranked 6th
in the world about education and 1st among public sites in Turkey (MEBd, 2020). In order for the
students to reach the EBA virtual environment, 500 thousand tablets were planned to be distributed
during the COVID-19 pandemic process by the Ministry of National Education, and as of January
2021, 100 thousand were distributed (MEBc, 2020). In addition, 8 Gb internet was defined free of
charge for each subscriber to access the EBA virtual environment from their mobile devices, by
contacting gsm operators.

When the literature on distance education conducted on EBA and similar platforms in the pre-
pandemic periods was examined, it was seen that different evaluations were made. Metin, Karaman
and Sastim (2017) aimed to determine the follow-up, satisfaction and success levels of the students in
the English course held with the distance education system in a study that they carried out at a college
in Usak University. The study was carried out with the data obtained from the questionnaire with 2016
students. According to the results of the study, the students stated that they found face-to-face
education more efficient than distance education lessons and they did not want to take English lessons
with the distance education system. However, they stated that providing free internet in the
dormitories would be a useful practice to follow the lessons. Bircan, Eleroglu, Arslan, and Ersoy
(2018) investigated university students’ interest in the compulsory courses offered in distance
education in their study. In the study, which was carried out with 3413 participants in total, students
were asked whether they wanted to continue distance education. The questionnaire on the subject was
applied as web-based. According to the results of the research, the students' perspectives towards all
courses do not differ according to the gender variable. Male and female students did not adopt the
teaching of distance education and wanted them to be offered face-to-face. In these studies conducted
at the university level, it is seen that students are not satisfied with taking courses with distance
education. Of course, it can be said that this situation is closely related to the social and economic
conditions of university students. In a study conducted with teachers, it was seen that the participants
were satisfied with the use of EBA. In a study conducted by Kuyubasoglu and Kili¢ (2019) with 85
secondary school teachers in Hatay, the level of EBA usage was investigated. Research data were
collected with the "EBA (Educational Informatics Network) Usage Questionnaire”. According to the
data obtained as a result of the research, it has been determined that the level of EBA use is at a high
level. In addition, it was determined in the study that EBA facilitates access to information, makes
lessons more enjoyable and motivates teachers. Studies on how EBA is evaluated in terms of students
were also examined. In general, it is possible to say that positive results were obtained in these studies.
A lesson plan with EBA content was prepared in the study conducted by Aydinézii, Sozcii, and Akbag
(2016) with 9th grade students in Kastamonu. In the research, a quasi-experimental design with pre-
test-post-test experiment-control group was used. The lesson plan with EBA content was applied to
the experimental group, and the lesson plan foreseen in the program was applied to the control group.
Students' understanding, awareness and success of the lessons with traditional methods and EBA
contents were observed. The researchers stated that the courses made with EBA contents were
partially better than the traditional method. Students expressed a positive opinion about the EBA
course. The opinions of secondary school students about EBA courses in Usak were determined by
Tiiysiiz and Cimen (2016). In the study conducted with 181 students in total, a semi-structured
interview form was used to get the opinions of the students. In the research, the students stated that the
EBA website is a useful site for reinforcing the subjects, preparing for the exams and repeating the
subject. The website is interesting for students in terms of lectures, educational games/activities, tests
and videos. In addition, it has been determined that the website contributes to increasing the success of
the students, repeating the subject and solving the test. In addition, it has been determined that
although there are usually no problems in entering the website, sometimes problems such as not
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accepting passwords and giving errors are encountered. In addition to all these, the students stated that
more game/entertainment, test and subject content should be added to the website.

There has been a serious increase in the use of EBA due to the distance education made due to
the COVID-19 pandemic process. Because EBA, which went live for the first time in 2020 with the
effect of the pandemic, made a great contribution to distance education (Cift¢i and Aydin, 2020). It is
important to discuss these concepts in order to prevent negative perceptions and experiences that may
occur in students and teachers who turn to distance education for the first time. Increasing the quality
of learning processes and content and strengthening educational communication can be seen as a great
investment for the future of education in Turkey and in the world (Bozkurt, 2020). During the
COVID-19 pandemic, teachers faced many problems in their studies and lessons on EBA. It was
deemed necessary to conduct this study in order to evaluate the positive and negative developments
experienced by teachers and students during the pandemic process from a scientific point of view. It
has been considered as a meaningful situation to present data to EBA administrators by evaluating the
disruptions experienced in the distance education process during the COVID-19 pandemic period from
the perspective of primary school teachers. This is important in terms of seeing the positive aspects
and deficiencies of the platform, taking precautions, carrying out development studies, and giving new
ideas to students and teachers about EBA and its contents. In addition, the findings to be obtained
within the scope of the study can also shed light on the training activities that the Ministry of
Education plans to give to teachers after the COVID-19 outbreak. It is thought that the research data
can also help the programs planned for distance education. The aim of this study is to determine the
opinions of 2nd, 3rd and 4th grade teachers about the use of EBA during the COVID-19 pandemic
process. The sub-problems created in line with the purpose of the research are given below.

1. What are the opinions of primary school teachers about "learning materials available
in EBA during the COVID-19 pandemic"?

2. What are the opinions of primary school teachers about “problems they experience in
distance education during the COVID-19 pandemic™?

3. What are the opinions of the primary school teachers about the "positive aspects of the
use of EBA during the COVID-19 pandemic"?

4. What are the opinions of the primary school teachers about the "The approach of the
Ministry of National Education and the school administration towards the use of EBA
during the COVID-19 pandemic"?

5. What are the opinions of primary school teachers about the "usability of EBA at all
age levels"?

6. What are the "recommendations for EBA" of primary school teachers?

Method

Case study, one of the qualitative research designs, was used in the research. Among the case
study designs, "holistic single case design™ was preferred. In this study, the choice of the case study
was due to the compulsory use of the EBA virtual environment for the first time in order to provide
educational activities throughout the country with the COVID-19 pandemic process and the desire to
obtain comprehensive views of the primary school teachers on this situation. The data collected in
gualitative research is mostly related to perceptions. It is tried to determine what the people within the
scope of the research think about the situation (Yildirim & Simsek, 2016). A case study is an in-depth
description and examination of a limited system. Here, a single event or situation is considered. Data
are collected systematically to look at what happens in the real environment (Meriam, 2013; Subas1 &
Okumus, 2017).

Research Group

This study was carried out in the province of Usak in the fall semester of the 2020-2021
academic year. In determining the sample, "maximum variation”, one of the purposeful sampling
methods frequently used in qualitative research, was preferred (Yildinm and Simsek, 2016). In
maximum variation sampling, it is aimed to identify and explore themes that cover a large number of
differences related to a phenomenon or event (Neuman, 2014). Within the scope of distance education
given over the EBA virtual environment, it is thought that the techno-pedagogical knowledge levels
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and technological opportunities of the students working in schools with different socio-economic
levels may be different. In order to see whether this difference creates differences in teachers'
perceptions of EBA, maximum variation sampling was preferred. In the light of the data obtained from
the Usak Directorate of National Education, primary schools are divided into lower, middle and upper
socio-economic levels. Three primary schools were determined from each level, and a study was
conducted with a total of 20 teachers (female=12; male=8) working in the 2nd, 3rd, and 4th grades.

Data Collection Tools

The personal information form developed by the researchers and a semi-structured interview
form regarding the use of EBA were used to obtain the data of this study. While preparing the
interview form, care was taken to prepare the most appropriate questions to reveal what kind of
problems the primary school teachers had in the process of teaching through EBA and what their
expectations were. While creating the interview form regarding the use of EBA during the pandemic
process, first of all, open-ended questions consisting of 9 items were prepared. For the 9 open-ended
guestions prepared, 4 instructors who are experts in the field of primary education and Turkish
education were asked for their opinions on the clarity and content of the questions, and 2 items were
removed from the interview form in line with the feedback received. With the open questions
prepared, it was expected to reveal the thoughts of the primary school teachers about the e-contents in
the EBA, their experiences with the distance education given over the EBA, the aspects they found
useful in the use of EBA, the approach of the Ministry of Education and the school administration to
the use of EBA, the suitability of the EBA to the student level and their expectations. At the end of the
process, the personal information form and the open-ended interview form consisting of 6 items were
finalized. While data was obtained to determine the demographic characteristics of the participants
with the personal information form, the opinions of the primary school teachers about the EBA during
the pandemic process and the education given through the EBA were obtained from the evaluations
made with the 6-item open-ended question in the interview form.

Data Analysis

The teachers in the sample group were accessed through the school administration, and
interviews were held with the teachers who volunteered to participate in the study. In the interviews,
the questions in the semi-structured interview form were directed to the interviewees in turn.
Interviews were conducted by telephone, online or face-to-face, taking into account the panemic
process. In face-to-face meetings, pandemic measures (mask, safe distance, etc.) were strictly adhered
to. The answers given by the participants were meticulously noted. The answers obtained from the
teachers constitute the qualitative data set.

Content analysis was used in the analysis of the data. In content analysis, it is aimed to reveal
the facts contained in the data and to define the data. Four stages are followed to process the data
collected in qualitative research with content analysis. These stages are; coding the data, finding the
themes, arranging the codes and themes, and finally defining the findings (Yildirnm and Simsek,
2016).

The codes and themes created within the scope of the research are presented in Table 1.
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Table 1. Themes and Codes Created from Primary School Teachers' Views on the Use of EBA

Theme Code Code repetition
- Being enough 10
EBA sufficiency Not being enough 10
Connection problem 15
Distance education issues  Inequality of opportunity 11
Family 2
Benefits of EBA Contlnl-Jatlon of the educathnal process 19
Protection from the pandemic 3
Positive attitude 13
Management's approach Negative attitude 2
Lack of process management 9
- Becoming useful 9

Availability of EBA .

y Depending on the age group 11
Suggestions Development of EBA 7
99 Ensuring equal opportunity 10

As a result of the content analysis performed on the data, 6 themes and 14 codes were
determined. The most expressed code within the scope of the research is the "continuation of the
education process" code under the theme of the benefits of EBA with 19 repetitions. The least repeated
codes are the "family” code under the theme of distance education problems and the "negative
attitude" code under the theme of management's approach with 2 repetitions.

Research Ethics

Within the scope of research ethics, the participants were informed about the research and
interviews were conducted after their consent was obtained. Great sensitivity has been shown to
conduct the research in accordance with ethical rules. For the study, an application was made to the
institution to which the researchers were affiliated for an ethics committee report. A report on the
ethical compliance of the study was received from the “Social and Human Sciences Scientific
Research and Publication Ethics Committee” of the institution.

Board name = Social and Humanities Research and Publication Ethics Board
Decision date= 27/02/2021

Document issue humber= E-93803232-622.02-14086

Validity and Reliability

Within the scope of the research, 20 primary teachers were interviewed and the interviews
were recorded as audio files. The audio recordings were meticulously examined by the researchers and
written as a Word document file. The data obtained by the researchers were transferred to the
computer environment and the consistency of the records was reviewed again. During this
examination, the codes related to the research were determined and the related codes were brought
together to identify the themes. Opinions about the generated codes are presented in tables. In order to
determine the consistency of the codes determined by both researchers, the consensus formula of
Miles and Huberman was used. (Reliability Formula: Consensus / Consensus + Disagreement) * 100.
The percentage of consensus obtained with the formula is required to be above 80% (Miles &
Huberman, 1994). Within the scope of consensus percentage, consensus was reached on 14 codes, but
no consensus was reached on 3 codes. It was discussed with 2 experts in the field about the codes that
had a disagreement, and it was considered that it would be appropriate to use the 14 codes that were
previously agreed upon, by removing the 3 codes on which no consensus could be reached. As a
result, the percentage of consensus was determined as (14/17) *100=82.3. A number of abbreviations
were used while quoting the expressions of the teachers. The order of teachers interviewed (1, 2, 3, 4
etc.); gender (Male-M, Female-F); the level of education given (2, grade, 3rd grade, 4th grade) is used
with abbreviation. In order to ensure the validity and reliability of the study, expert evaluation,
participant confirmation and purposive sampling methods were used (Yildinm & Simsek, 2016;
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Merriam, 2018). The draft study obtained as a result of the research was sent to an academician who is
an expert in the field of primary education in order to benefit from the expert opinion, and in line with
the evaluations made, corrections were made in the literature and conclusion parts of the study. In
order to provide participant confirmation, the codes and themes created as a result of the data analysis
were shown to the interviewed primary school teachers, and they were asked to evaluate the table
created in line with their own statements. All primary school teachers who participated in the study
stated that the table created was compatible with the interviews made with them. Information on the
preference of the maximum variation sample from the purposeful sample types selected for the research
is given in the method section.

Results

In this part of the research, the codes and themes that were created to answer the sub-problems
were explained. Direct quotations were made from the views of the teachers participating in the
research and comments were included.

Findings and comments on the first sub-problem

Primary school teachers participating in the research were asked what they thought about the
learning materials in EBA during the COVID-19 outbreak. The codes of sufficiency and insufficiency
were obtained from the interviews with the primary school teachers. These codes were brought
together to reach the "EBA Competence" theme. The generating codes and information on the theme
are given in Table 2.

Table 2. Frequencies related to the “EBA Competence” theme

Theme Code Code repetition
Being enough 10
EBA sufficiency g . g
Not being enough 10

Responses were obtained from 10 participants for the "Being competent” code of the "EBA
qualification" theme. Some of the quotations made from the answers given by the primary school
teachers are given below.

“l find and use materials on the EBA platform that are suitable for the level of the class |
teach.”(1, F, 2 classes)

“There are very good learning materials in the EBA environment.” (2, F, 2 class)

“The number of learning materials in EBA has been increased and enriched during the
pandemic process.” (4, E, 4 class)

“| think that the learning materials and activities in the EBA virtual environment are at a
sufficient level.” (7, F, 4 class)

“I can access sample studies prepared by teachers through the EBA environment. Thus, I can
enrich my teaching materials.” (9, M, 3 class)

“There is plenty of content in the EBA environment, especially for 4th grade students. | can
say that these contents are useful for students.” (19, M, 4th grade)

10 primary school teachers participating in the research think that the learning materials in
EBA are sufficient. According to the teachers, learning materials were developed and increased during
the pandemic (2 participants). The materials are useful and beautiful (3 participants). While 4 teachers
who participated in the research stated that they found the materials sufficient, 1 teacher stated that
they reached the examples made by other teachers. According to the opinions of the 10 primary school
teachers who participated in the study, the materials in the EBA are useful and usable.

Some of the excerpts from the answers given by the primary school teachers regarding the
"not enough” code of the "EBA proficiency” theme are given below.

“There have been a few studies on learning materials in the EBA environment. However, the
contents are very sloppy and do not fully cover the topics.” (3, M, 3rd grade)

287



Journal of Educational Theory and Practice Research 2021, Vol 7, Issue 2, 278-300 Fatma Susar KIRMIZI, Ahmet ALTUG

“I think that the content for primary school about the learning materials available in EBA is
not sufficient. The activities and e-contents prepared especially for the 1st, 2nd and 3rd grades are
very inadequate.” (10, F, 4th grade)

“| think that there is not enough material for primary school within the EBA platform. There
is almost no material in terms of visuality and interaction.” (11, M, 2nd class)

“There are enough activities for primary school level. The events especially appeal to middle
school and high school.” (13, F, 2nd grade)

10 primary school teachers participating in the research think that the learning materials in
EBA are not sufficient. According to the teachers, the materials were mediocre and incomplete during
the pandemic (6 participants); EBA content needs to be seriously developed and diversified (4
participants). According to the answers of 10 primary school teachers who participated in the research,
the number and quality of learning contents in EBA are not sufficient.

Findings and comments on the second sub-problem

In the study, it was asked what problems the primary school teachers experienced regarding
the distance education given through EBA during the COVID-19 pandemic. Connection problem,
inequality of opportunity and family codes were obtained from interviews with primary school
teachers. With the access to these codes, the theme of “Distance education problems” was created. The
generating codes and the information about the theme are given in Table 3 below.

Table 3. Frequencies related to the theme “Distance Education Problems”

Theme Code Code repetition
Connection problem 15
Distance education issues Inequality of opportunity 11
Family 2

Excerpts from the answers given by the primary school teachers to the "connection problem™
code of the "distance education problems" theme are given below.

“The lack of infrastructure related to distance education carried out through EBA adversely
affected the lessons. We had problems connecting to EBA from time to time. Students could not enter
EBA due to financial difficulties (no internet or no internet connection, no tablet or phone)” (11, F,
2nd grade)

“Before the pandemic, teachers were not connected to the EBA virtual environment so often,
for a long time, and at the same time. Since | could not connect to the EBA system, | had difficulty in
making the courses and applications | wanted. However, in the fall semester of education, the Ministry
of National Education made the necessary improvements and we can use EBA more comfortably this
semester.” (14, F, 4th grade)

“l had problems connecting to EBA, congestion, disconnection of the internet, and students
forgetting their EBA passwords.” (15, F, 2nd grade)

“Some students could not find the opportunity to access the internet in their villages. When we
gave homework to students via EBA, | was seeing them on their family's phone 2 days later because
they did not have internet connections, and they sent homework 5 days later.” (17, M, 3rd grade)

15 primary school teachers who participated in the research stated that they experienced
connection problems during the distance education activities carried out via EBA during the COVID-
19 pandemic. The participants stated that due to the intensity experienced in EBA, the infrastructure
was insufficient and they could not access EBA (9 participants), they experienced difficulties due to
heavy use of internet lines or poor reception (5 participants), and they encountered the problem of not
being able to connect (1 participant) due to students forgetting their EBA passwords. Primary school
teachers stated that they experience difficulties in education due to the lack of internet facilities in
rural areas or the lack of internet access, the inadequacy of the EBA infrastructure and the inability to
strengthen its speed.
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The quotations based on the answers given by the primary school teachers to the "inequality of
opportunity" code of the "problems in distance education™ theme are given below.

“l have problems with distance education through EBA, such as the lack of internet access, the
fact that students do not have a computer or tablet.” (6, F, 4th grade)

“During this process, | had a problem connecting to EBA in particular. Most importantly, not
all students could access the EBA platform. Frankly, |1 observed inequality of opportunity in
education.” (10, F, 4th grade)

“Some students could not find the opportunity to access the internet in their villages.” (17, M,
3rd grade)

“Our students who do not have financial means could not enter EBA because they did not have
a tablet or phone.” (18, F, 3 classes)

11 primary school teachers who participated in the research stated that they encountered
situations that caused inequality of opportunity during the distance education studies given at EBA
during the COVID-19 pandemic. Participants stated that students do not have the necessary internet
connection (5 participants) to access EBA, and they do not have a computer or tablet (6 participants).
In general, when the quotations are examined, the evaluations of the primary school teachers are that
families with insufficient financial means have serious difficulties in participating in the educational
activities of their children.

Excerpts from the answers given by the primary school teachers for the "Family" code of the
"Distance Education Problems" theme are given below.

“During the distance education process, especially in the first months, we suddenly had
connection problems due to the increased intensity towards EBA. During the lesson, we experienced
problems caused by EBA, such as constant image freezing and sound cut-off. In addition, those whose
families did not take enough care of them did not attend the classes much, even though they had
opportunities.” (18, F, 3 classes)

2 primary school teachers who participated in the research mentioned some problems related
to families during the distance education studies given at EBA during the pandemic. They (2
participants) stated that their families do not follow the training given to the students via EBA.
Although the necessary facilities and infrastructure were created during the pandemic process, the
primary school teachers once again expressed the importance of the family's interest in the education
process of their child.

Findings and comments on the third sub-problem

The primary school teachers who participated in the research were asked what the positive
aspects of the use of EBA were during the COVID-19 pandemic. The codes of "continuation of the
education process" and "protection from the pandemic" were obtained from the data obtained from the
primary school teachers. With the access to these codes, the theme "Benefits of EBA" was created.
The generating codes and the information about the theme are given in Table 4.

Table 4. Frequencies related to the theme “Benefits of EBA”
Theme Code Code repetition

Continuation of the educational process 19
Protection from the pandemic 3

Benefits of EBA

Excerpts from the answers given by the primary school teachers to the code of "Continuing the
education process"” of the "Benefits of EBA" theme are given below.

“Thanks to EBA, my students have attended classes through distance education. With the e-
learning materials in EBA, the education process continued without interruption.” (2, F, 2nd grade)

“Thanks to EBA, students have not been away from their classes and friends. They interacted
with each other.” (4, M, 4th grade)
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“The continuation of the education process has been ensured. Even from home, we were able
to follow the education of the students and stay in touch with them. Although it is not as effective as
face-to-face education, it has prevented children from being left out of the education network.” (14, F,
3rd grade)

“Thanks to the use of EBA during the pandemic, we compared students with safe content. The
communication of the students with their friends and teachers did not break during the pandemic
period. It has contributed to the earlier adaptation of students to technology. These were the positive
aspects of EBA during the pandemic process.” (20, M, 4th grade)

19 primary school teachers who participated in the research stated that the use of EBA during
the pandemic had positive aspects. Primary school teachers stated that EBA helps the education
process to continue uninterrupted (8 participants). On the other hand, 1 participant stated that families
see the education status of their children closely thanks to the trainings made with EBA. In addition,
students communicated with each other (2 participants), accessed learning materials from accurate and
effective sources (6 participants). In addition, 2 participants stated that the students adapted to
technology in this process. It is seen that the primary school teachers stated that the use of EBA helps
students not to stay away from their classes and friends. The quotations based on the answers given by
the primary school teachers to the "protection from the pandemic” code of the "Benefits of EBA"
theme are given below.

“Protecting ourselves during the pandemic was beneficial for us to protect ourselves from the
disease. Thanks to the sharing on the screen, we had the opportunity to transfer visual events (video-
picture). | had the opportunity to describe the learning resources I had in person.” (11, M, 2nd grade)

“Thanks to the use of EBA, we have prevented our students' learning losses to some extent.
Especially for students who learn basic information at primary school level, this pandemic process
has caused serious damage. Thanks to EBA, we have prevented students from forgetting what they
have learned by doing lessons. Communication with his friends remained intact. They learned to
access the content related to their courses through EBA and adapted to technology more quickly.
During the pandemic, they were safely trained from their homes.” (18, M, 4th grade)

Primary school teachers, regarding the positive aspects of using EBA during the pandemic,
stated that they taught their lessons safely in the home environment (1 participant) and that they were
protected from the pandemic (2 participants) during the COVID-19 pandemic. It is seen that the
moving of the education environment to the house during the COVID-19 pandemic was welcomed by
the primary school teachers.

Findings and comments on the fourth sub-problem

The primary school teachers participating in the research were asked how the school
administration and the Ministry of National Education's attitude were towards the use of EBA during
the COVID-19 pandemic. The codes of "positive attitude, negative attitude and lack of process
management" were obtained from the data obtained from the primary school teachers. Information on
the codes under the "Management approach™ theme is given in Table 5.

Table 5. Frequencies related to the theme “Management Approach”

Theme Code Code repetition
Positive attitude 13
Management's approach Negative attitude

Lack of process management

The quotations based on the answers given by the primary school teachers to the "Positive
attitude™ code of the "Management approach" theme are given below.

“During the pandemic, the contributions of school administrators and the Ministry of
National Education regarding the use of EBA were great. Attraction centers have been created to
access EBA. This has made a great contribution for students to benefit from EBA.” (4th, M, 4th grade)
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“The Ministry of National Education and the school administration quickly managed the
education process during the pandemic period. With the launch of EBA TV, it has been a good
situation in terms of access to educational activities.” (5, F, 4th grade)

“In this process, the school administration and the Ministry of National Education were
always with us and showed us a supportive attitude.” (7, F, 4th grade)

“Our school administration tried to help as much as possible. During the planning of the
lessons, we came together with fellow teachers and acted together. Since the aim of all of us is to try to
provide a better education to our students during this process, we have not faced any difficulties by the
Ministry of National Education and the school administration.” (17, M, 3rd grade)

13 primary school teachers who participated in the research stated that the school
administration and the Ministry of National Education had a positive attitude in the use of EBA during
the COVID-19 pandemic. Participants stated that the management encouraged them in the use of EBA
(8 participants), EBA point of supports were established (3 participants), and EBA contents were
enriched (2 participants).When the quotations are examined, it is seen that the teachers generally state
that the administration has a positive attitude towards helping education to continue. It was also stated
that the management had a constructive attitude in solving the problems.

Excerpts from the answers given by the primary school teachers to the "negative attitude” code
of the "management approach" theme are given below.

“I do not think that the school administration does not use EBA.” (3, M, 3rd grade)

“Although the Ministry of National Education said that it is ready for the distance education
process, we experienced serious problems regarding the use of EBA. Our schools were also
inadequate in this process.” (10, F, 4th grade)

2 primary school teachers who participated in the research stated that the school
administration and the Ministry of National Education were insufficient to solve some problems in the
use of EBA during the COVID-19 pandemic. It is seen that the primary school teachers stated that the
school administration does not use EBA and that the Ministry of National Education is not ready for
distance education (2 participants). In the light of the data obtained, it can be stated that there are very
few teachers who stated that the school administration or the Ministry of National Education did not
help the problems sufficiently during the COVID-19 pandemic.

Excerpts from the answers obtained from the primary school teachers regarding the "lack of
process management" code of the "management approach™ theme are given below.

“The Ministry of National Education and schools were caught unprepared for this situation
and could not provide enough opportunities. Free internet could be provided by contacting GSM
operators. Tablets could be distributed to those in need. There were reports in the press that the tablet
was dispersed, but we did not encounter such a situation.” (11, M, 2nd class)

“We were constantly asked to enter EBA, but in some areas we were insufficient. Errors
occurred in the EBA system. It would be good to give lessons gradually so that there is no density in
the EBA infrastructure. It could have been EBA primary school and EBA secondary school. In this
way, the site would not crash. Village schools should be considered more in the distance education
process and it should be taken into account that they may experience internet problems. (13, F, 2nd
grade)

“Teachers could be trained for distance education. All of a sudden, it was said what is
expected from teachers. Our administrators were also unable to provide a correct crisis management
because they were also deficient in solving the questions about the process. In a way, there was an
earthquake, but we didn't know what to do. If the analogy is correct, AFAD (Disaster and Emergency
Management Presidency - in Turkish Afet ve Acil Durum Yonetimi) was established after the
earthquake. Although the adaptation of teachers to this situation was fast, there was a big gap at the
beginning of the process.” (14, F, 3rd grade)
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“Perhaps the biggest contribution that can be made in this process is the dissemination of
internet infrastructure. More internet quota can be provided for EBA by GSM operators. At least VAT
exemption could have been provided so that students and teachers could have tablets.” (20, M, 4th
grade)

9 primary school teachers who participated in the research stated that the school
administration and MEB (Ministry of National Education — in Turkish Milli Egitim Bakanligi) could
not manage the process effectively and quickly in the use of EBA during the COVID-19 pandemic. It
was stated that EBA had infrastructure problems (3 participants), teachers were not given training on
the subject in this process (1 participant), alternatives such as ZOOM were not allowed (2
participants), and equality of opportunity could not be provided in reaching EBA (3 participants).
When the excerpts are examined, it is seen that the primary school teachers criticize especially the
Ministry of National Education. It was emphasized that the EBA infrastructure was not strengthened
according to the density of participants and that it did not provide enough technological opportunities
to include students in distance education.

Findings and comments on the fifth sub-problem

Primary school teachers participating in the research were asked whether EBA can be used for
all age levels. The codes of "being useful” and "being connected to the age group™ were obtained from
the interviews with the primary school teachers. Information on the codes obtained under the theme of
"Usability of EBA" is presented in Table 6.

Table 6. Frequencies related to the theme “Availability of EBA”

Theme Code Code repetition
I Becoming useful 9
Availability of EBA .
Depending on the age group 11

Excerpts from the data obtained regarding the "usefulness” code of the "Usability of EBA"
theme are given below.

“EBA has been prepared to be used for all age levels. It provides a lot of support to teachers
with the visuals and videos on the EBA platform.” (2, F, 2nd grade)

“EBA is a system that can be used easily for all age levels. It would be good if, in addition to
the e-learning content it contains, more attractive publications, interactive assignments and
interesting animations, especially for younger age groups, are included.” (12, F, 3rd grade)

“EBA virtual environment can be used for all age groups, but Ist year students have
difficulties in accessing the right content and using it without the help of their families. In addition, the
learning materials, videos, activities and animations on the EBA virtual environment need to be
increased and developed in large numbers. It is a useful educational environment for the current
process.” (18, M, 4th grade)

9 primary school teachers who participated in the research stated that EBA can be used for all
age levels and is beneficial for all age groups. It was stated that EBA would be more beneficial if it
was developed (3 participants), it supported learning (2 participants), it contained various e-contents (2
participants) and its activities were found useful (2 participants). Primary school teachers generally
stated that the use of the EBA virtual environment is beneficial in terms of education.

The quotations based on the answers given by the primary school teachers regarding the
"being connected to the age group™ code of the "usability of EBA" theme are given below.

“The availability of the EBA virtual environment is low for special education processes given
to pre-school and first graders. | think that it is difficult to acquire skills such as writing, cutting,
reading, playing games through distance education. The use of EBA in upper grades is more usable
for verbal lessons. It is seen as more useless for numerical courses.” (14, F, 3rd grade)

“Although it has rich content about the first years of primary and secondary school, it does
not have a rich content at the last grades of secondary school and high school level. Since EBA
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content generally addresses primary and secondary school levels, EBA may not be used efficiently for
all age levels.” (20, M, 4th grade)

11 primary school teachers who participated in the research expressed different views on
whether EBA can be used at all age levels. It was stated that EBA is suitable for all grades and age
levels (5 participants), and it is appropriate (6 participants) except for primary school 1st grade and
pre-school education. It has been stated that primary school 1st grade students’ adherence to EBA in
the literacy learning process will cause difficulties. On the other hand, it has been stated that there will
be problems in the studies carried out especially for the development of hand skills for pre-school
education, and it is not possible to carry out these studies with EBA. It is seen that the idea that the use
of EBA will not cause any problems at other age levels has also been put forward.

Findings and comments on the sixth sub-problem

The primary school teachers who participated in the research were asked what their
suggestions were regarding the distance education process. The codes of "development of EBA" and
"providing equal opportunity" were obtained from the obtained data. These codes were brought
together to form the theme of "recommendations”. Information on the Suggestions theme is presented
in Table 7.

Table 7. Frequencies related to the theme “Suggestions”

Theme Code Code repetition
Development of EBA 7
Ensuring equal opportunity 10

Suggestions

It has been observed that in the lessons they give over EBA, there are cuts in sound and video,
and that they need to be corrected. In addition, teachers expect learning materials related to different
subjects to be included.

The quotations based on the answers given by the primary school teachers regarding the
"providing equal opportunity" code of the "Suggestions" theme are presented below.

“I do not find it very useful that education is in the form of distance education, but | think that
there is nothing else that can be done during the COVID-19 pandemic. The COVID-19 pandemic
process that we have been experiencing since March has caused great losses in education for students.
1t is not possible to reach all students in the distance education system.” (15, F, 2nd grade)

“Courses should be reduced compared to the normal education period. It could also have
been a reduction in electronic products (tablets, computers, cameras) and internet prices. Equality of
opportunity could be provided to those without financial means.” (18, F, 3rd grade)

“Before the transition to distance education, infrastructure services and technological
equipment must be provided. It should not be forgotten that a student with a computer and tablet
without an internet network cannot benefit from distance education, and a student who has the internet
but does not have a technological device cannot benefit from distance education. Students and parents
should be informed frequently about distance education, their awareness should be raised, their
problems should be identified and problem-solving units should be established to solve them. Teachers
should be given seminars or courses related to distance education at certain times of the year. (20, M,
4th grade)

10 primary school teachers who participated in the research stated that there are problems in
the distance education process in terms of equality of opportunity. Opinions were put forward to
provide students with tablets and computers (4 participants), to provide internet access (3 participants),
to raise awareness of parents (1 participant), and to reduce prices for products such as tablets and
computers (2 participants). Primary school teachers participating in the research stated that more
efforts should be made to provide the necessary opportunities for all students to participate in distance
education.
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Discussion and Conclusion

Since the 20th century, the rapid transformation of technology has provided an opportunity to
support educational materials and environments with digital resources every day. With e-learning
contents and virtual learning environments, it has become easy to access information economically,
regardless of time and place. Teachers and students used distance education, e-learning environments
and resources according to their own preferences until 2020. However, with the COVID-19 pandemic,
which showed its effects at the beginning of 2020, almost all over the world, the education process
was tried to be carried out through distance education environments. In our country, education and
training activities have been carried out intensively at the primary and secondary education levels
through the EBA virtual environment and TRT EBA. The EBA virtual environment, which was
implemented within the scope of the FATIH project in 2010, gained great importance after the
COVID-19 pandemic, and teachers and students were used effectively.

When the findings obtained within the scope of the research were examined, half of the
primary school teachers (n=10) stated that EBA materials were sufficient, while the other half (n=10)
stated that they were not sufficient. With the intensive use of the EBA virtual environment, especially
during the Covid-19 outbreak, teachers had the opportunity to examine e-content more. For this
reason, the lack of different learning materials for the same subjects in EBA or the absence of e-
content for each subject emerges as a deficiency expressed by the teachers. In the literature, there are
research studies on increasing the number and quality of e-contents in EBA (Ayan, 2018; Timur,
Yilmaz and Isseven, 2017; Maden and Onal, 2020; Dogan and Kogak, 2020; Cakmak and Taskiran,
2017). When the related literature is examined, it is seen that there are also studies that the e-contents
in EBA are sufficient (isbulan, Arslan, Karagél, & Selvi, 2020; Aktay & Keskin, 2016; Erensayin &
Giiler, 2017; Tirker & Diindar. 2020). In the light of the data obtained from this research, it can be
said that teachers’ expectations about the quality of the activities in EBA are higher. The EBA virtual
environment has gained special importance with the COVID-19 outbreak and has been used
effectively by teachers and students. For this reason, it is questioned by the teachers whether the
guality of the activities meets the needs.

15 primary school teachers who participated in the research stated that they experienced
connection problems during the distance education activities carried out via EBA during the COVID-
19 pandemic. They stated that due to the intensity experienced in EBA, the infrastructure was
insufficient and they could not reach EBA (9 participants), they experienced difficulties due to heavy
use of internet lines or poor reception (5 participants), and they encountered the problem of not being
able to connect (1 participant) due to students forgetting their EBA passwords. Primary school
teachers stated that they experienced difficulties in education due to the lack of internet facilities in
rural areas or the lack of internet access, the inadequacy of the EBA infrastructure and the inability to
strengthen its speed.

When we look at the problems regarding distance education, primary school teachers
especially (n=11) expressed an opinion in favor of inequality of opportunity, (n=15) connection
problems and (n=2) indifference of families. In the light of the data obtained, it is possible to say that
teachers experience connection problems in the distance education process. This result of the research
supports previous studies (Basaran, Dogan and Sahin, 2020; Cakin and Akyavuz, 2020; Sezgin and
Firat, 2020; Tirker and Diindar, 2020). With the COVID-19 pandemic in 2020, more than 18 million
primary and secondary school students and more than 1 million teachers tried to continue learning
activities through the EBA virtual environment so that education would not be interrupted (Strategy
Development Presidency, 2020). In this process, it has been difficult to maintain an uninterrupted
online connection of nearly 20 million people via EBA. The unexpected emergence of the COVID-19
outbreak caused the Ministry of National Education to be unprepared for this situation. Problems
related to connecting to EBA revealed the disruption of education. Taking and planning the steps
related to these problems will be directly proportional to the initiatives of EBA developers and MEB.
EBA support points have been established for students who have difficulties in accessing the EBA
virtual environment, but their numbers are insufficient when compared to the student population.
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According to the results obtained from the research, the children of families whose socio-
economic status is not good experienced inequality of opportunity to reach distance education.
According to the 11 teachers who participated in the research, the children of the families whose
economic situation is not good in the trainings made via EBA could not participate in the education
activities due to the lack of tablets or the internet. Families with more than one child and experiencing
economic difficulties emerged as a disadvantaged group in this process. Connecting to distance
education has been a very serious problem for the children of families who were unemployed during
the pandemic and for students living in rural areas. Students who are not obligated to attend classes
and whose families do not care enough have also had difficulties in participating in distance education.
According to the opinions of the teachers, the fact that the family is not aware of the student’s
curriculum and success, leaving the process only between the teacher and the student (n=2) has been
expressed as an obstacle for the success of distance education given by EBA. In a study conducted by
Bayburtlu (2020) on the distance education process, findings supporting this result of the research
were found.

According to another result obtained from the research, primary school teachers (n=19) stated
that the use of EBA during the pandemic had positive aspects. According to the participants, EBA
enabled the education process to continue uninterrupted. Thanks to EBA connections, families had the
opportunity to see the educational status of their children closely. Students communicated with each
other even in virtual environment. Teachers were able to reach their students directly. Students
improved their technology use skills thanks to their efforts to connect to EBA. When we look at the
literature, studies that found the education given through EBA positive during the COVID-19
pandemic process were encountered (Kuzu, 2020). Teachers expressed the positive aspects of EBA
especially for students.

According to the results of the research, the Ministry of National Education and the school
administration helped teachers regarding the use of EBA during the pandemic (n=13). Both the
Ministry of National Education and the school administration displayed a positive attitude towards the
continuation of education. Teachers believe that the Ministry of National Education is doing its best
despite all the setbacks. This result supports previous studies (Kahraman, 2020; Demir and Ozdas,
2020; Ozer and Suna, 2020; Tiirker and Diindar, 2020). However, 9 teachers who participated in the
research also stated that the school administration and the Ministry of National Education were
insufficient in terms of process management. According to teachers, it was not fast enough to
strengthen the EBA infrastructure, produce solutions for students who need internet and tablets, and
increase the number of EBA support points. There are also studies supporting this result (Can, 2020;
Yilmaz, Mutlu, Giiner, Doganay and Yilmaz, 2020; Demir and Ozdas, 2020). The importance of
working in harmony with all stakeholders (school administration, teacher, student, family) should not
be overlooked in order to maintain the education and training process uninterruptedly and effectively
in pandemic situations such as COVID-19.

Primary school teachers stated that EBA is not useful for pre-school students and first grade
students (n=11). It has been stated that the EBA virtual environment is useful (n=9) and usable for
students outside the specified age group. Looking at the literature, it is seen that there are studies
indicating that the EBA virtual environment is useful (Tiiysiiz and Cimen, 2106; Isbulan et al., 2020).
Since the establishment of the EBA virtual environment, its contents and interfaces have been
developed. For this reason, it is seen as beneficial by teachers and students. According to the opinions
of the teachers, EBA is not suitable for this age level, as first-year students' technology use skills are
not sufficiently developed and their literacy skills are not sufficient to provide connection.

According to 7 teachers who participated in the research, it is necessary to increase the
connection quality of the EBA virtual environment and to improve its content. In addition, studies
should be carried out to ensure equal opportunities for students in accessing EBA. There are over 37
thousand activities and materials from pre-school to 12th grade in the EBA virtual environment.
Increasing the number and quality of these activities exponentially is inevitable in the 21st century,
which is the age of digital learning. Even in the event of the end of the COVID-19 pandemic, in
addition to face-to-face education, e-learning environments such as the EBA virtual environment will
support education. For this reason, keeping the EBA up to date will also be effective in supporting
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education. Besides, according to the teachers, in order to ensure equality of opportunity in education,
tablets and computers should be distributed to students with insufficient economic power, and internet
access should be provided. All students should have access to distance education. When the literature
is examined, it has been found that there are studies stating that the EBA virtual environment should
be developed (Dogan and Kogak, 2020; Maden and Onal, 2020) and that it is important to provide
equal opportunities (Sezgin and Firat, 2020; Can, 2020). It is thought that with the start of education in
the spring term of 2020-2021 during the COVID-19 pandemic, the problems experienced at the
beginning in the EBA infrastructure decreased with the interventions made in the process. Although
the studies are considered beneficial, our country, which has 18 million students, is not enough. It is
important to create faster and more effective solutions.

Suggestions

In the light of the data obtained from the research, the following suggestions have been made:
In the name of increasing the effectiveness of EBA, teachers and academics are not included in the
development process of EBA, and educators are not given courses for the distance education process,
which is seen as a problem by the teachers participating in the research. Encouraging studies can be
conducted for teachers, who are an important subject of the education and training process, to produce
e-content based on their own experiences and experiences. Courses and briefings can be made to help
teachers prepare e-content. The e-contents prepared can be evaluated by experts in the field and, if
necessary, developed and brought into the EBA virtual environment. In addition, in-service training
studies can be organized so that teachers do not fall behind the times in terms of technological
competencies. It is a fact that cannot be ignored that a financial resource is needed to provide
technological devices and it is very difficult for students who are not in a good economic situation.
Not having the internet or a tablet/computer has caused inequality of opportunity in education during
the COVID-19 pandemic. It would be beneficial to identify problems and create solutions through a
commission composed of students, teachers, families and other relevant stakeholders who have
problems in accessing and using digital education resources by the Ministry of National Education. In
this way, it can be helped to reduce the equality of opportunity among students. The fact that the use
of EBA will continue even if the COVID-19 pandemic is over, and that this virtual environment will
be seen as an important complement by teachers and students should be taken into account. For this
reason, the EBA virtual environment should be updated frequently and organized at a level that can
respond to the needs of teachers and students. Within the scope of the research, the opinions of
primary school teachers on the use of EBA are included. For this reason, the scope of the research can
be expanded by taking the opinions of primary school students and their families on the subject in
future studies on EBA. As long as the pandemic continues, strengthening activities should be carried
out to facilitate the connection for teachers and students who want to connect to EBA.
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Giris

Yakin bir zamana kadar diinya, teknolojinin egitimde kullanilmas1 ve uzaktan egitime yonelik
olumlu ve olumsuz yonleri tartisirken, 31 Aralik 2019 tarihinde meydana gelen COVID-19 salgini ile
bu tartigmalar bir tarafa birakmak zorunda kalmistir. Cin’in Wuhan kentinde, kaynag1 bilinmeyen bir
solunum yolu rahatsizlig1 olarak ortaya ¢ikan bu hastalik ciddi bir salgina neden olmustur (Yuan, Li,
Lv ve Lu, 2020). Mart 2020'de Diinya Saglik Orgiitii (DSO), pek ¢ok iilkede bu hastaliga ait vakalarin
goriilmesi ve artmasi iizerine COVID-19 hastaliginin bir salgin oldugunu agiklanmistir. Hastalarin
tespit edilmesi, toplumdan izole edilmesi, temas ettikleri kisilerin takibi ve karantinaya alinmasi
istenmistir. Ayrica insanlarin yapacaklar1 uluslararasi yolculuklara kisitlama getirilmesi ve fiziksel
temaslardan kagmmanim bu salginin sayisiin azaltmada énemli oldugu ifade edilmistir (DSO, 2020:
2). Uygulanan tedbirler, salginin her gegen giin artmasiyla dogru orantili olarak artarak devam
etmistir.

Italya, Fransa, Ispanya ve Ingiltere’nin iginde oldugu Avrupa iilkelerinde COVID-19 salginin
hizla yayilmasi endiselere neden olmustur. Salgin yayilmaya bagladigi giinden itibaren tiim diinyada
yasamin her alanini olumsuz bir sekilde etkilemistir (Pillai, Siddika, Apu ve Kabir, 2020). Giderek
yayginlagan bu hastalik tiim diinyay:1 etkisi altina almis insanlari 6ngoriillmesi miimkiin olmayan
sorunlarla yiiz yiize getirmistir.

Bir salgimin yayilmasini engellemek icin ila¢g disit miidahale olarak okullarin kapatilmasi
dikkate alinan ilk tedbirlerden birisi olmustur. Bircok iilkede vaka sayilar1 Cin’i geg¢mis, okullar
kapatilmis, Onceden planlanmis olan sinavlar iptal edilmistir. Dersler ¢evrimici olarak
gercgeklestirilmis. Zaman zaman bazi iilkeler okullari agsa bile siki saglik tedbirleri almis ancak tekrar
okullar1 kapatma yoluna gitmistir (Stage, Shingleton, Ghosh, Scarabel, Pellis ve Finnie, 2020;
Onyema, Eucheria, Obafemi, Sen, Atonye, Sharma ve Alsayed, 2020; WBG; 2020). Cin’den
Avrupa’ya hatta tiim diinyaya yayillan COVID-19 salgimi nedeniyle Almanya’da okullar 16 Mart
tarihinden 20 Nisan tarihine kadar kapatilmistir. Bu tarihten itibaren sadece son siif 6grencileri,
azaltilmis miifredat ve ilag dis1 giivenlik 6nlemleriyle (maske, dezenfektan kullanimi, vs.) egitimlerini
tamamlamistir (KMK, 2020). Danimarka’da 16 Mart’tan itibaren 1 ay siireyle okullar kapali kalmistir.
Isvigre’de ise 18 yas iistii 6grenciler icin 18 Mart’tan itibaren okullar kapatilmistir (Stage, et al., 2020).
Gecmis donemlerde yasanan salginlarda oldugu gibi COVID-19 salgininda da ¢ok sayida iilkede
okullar egitime ara vermek zorunda kalmistir (Viner, Russell, Croker, Packer, Ward, Stansfield ve
Booy, 2020; Sahu, 2020). Taiwan COVID-19 salgin siirecinde okullar1 tamamen kapatmayarak salgin
goriilen yerlerde yiiz yilize egitime ara vermistir (Viner, et al., 2020). Bu verilere bakildiginda tiim
diinyada egitim 6gretimin salgin siirecinden oldukga etkilendigini soylemek miimkiindiir.

Yeni Zellanda, Ingiltere ve Norveg’te ilkokul seviyesindeki dgrencilerin 2020-2021 egitim
yilinda baslamasi uygun goriilirken, Almanya, Singapur ve Giiney Kore’de lise diizeyinde
Ogrencilerin okula baslamasi uygun goriilmiistiir. Bu siirecte iilkeler okullarini yeniden agabilmenin
yollarini ararken ¢evrimici 6grenme kaynaklari saglamaya odaklanmiglardir (Han, Tan, Turk, Sridhar,
Leung, Shibuya ve Cook, 2020). Tim diinya COVID-19 viriisiiniin yayilma hiz1 ve yikict etkileri
karsisinda oldukga sasirmistir. Salginin sinirlarinin olmamasi, etkisinin biiyilk ve hizli olmasi bas
edilmesi gii¢ sorunlar1 da beraberinde getirmistir. Sorunlarla bas etmek tiim diinya iilkeleri agisindan
zor olmustur (Onyema ve dig., 2020).

MEB ve Saglik Bakanliginin almis oldugu ortaklasa bir kararla 11 Mart 2020 tarihinde okullar
kapatilmistir. Diinya genelinde yasanan bu salgin insanlart 6grenme-6gretme siirecini ve sosyal
etkinliklerini degistirmeye zorlamistir (Cakmak, 2020). UNESCO verilerine gore 1,6 milyar 6grenci
grubu ile egitim kurumlar1 bu salgindan ciddi bir sekilde etkilenmistir. Okullar kapanmis, yiiz yiize
egitime ara verilmis ve egitim 6gretim farkli uygulamalarla devam ettirilmeye ¢alisilmigtir (UNESCO,
2020). Salgin oncelikli olarak saglik sektoriinii etkilemistir. Egitim ise diinya {izerinde sagliktan sonra
en ¢ok etkilenen alan kendini gdstermistir (Yamamoto ve Altun, 2020). Ulkeler kendi ekonomik
kosullar1 ¢ercevesinde bu siireci hizli ve etkili bir sekilde yonetebilmek igin gesitli girisimlerde
bulunmuslardir.

Tirkiye’deki COVID-19 salgin siirecinde egitimin durumu diger iilkelerden pek de farkli
olmamustir. Ilk COVID-19 vakasimin goriildiigii 11 Mart 2020 tarihi sonras1 12 Mart 2020 tarihinde

279



Egitim Kuram ve Uygulama Arastirmalar1 Dergisi 2021, Cilt 7, Say1 2, 278-300 Fatma Susar KIRMIZI, Ahmet ALTUG

Cumhurbaskanliginca yapilan toplant1 sonrasinda ilk, orta ve lise diizeyinde okullarm 16 Mart 2020
tarihinden itibaren 1 hafta tatil edilmesi ve wuzaktan egitime gegilmesi kararlastirilmistir.
Universitelerin ise 3 hafta siire ile tatil edilmesine, salgmin Tiirkiye'deki seyrine gére konunun tekrar
degerlendirilebilecegine karar verilmistir (Cumhurbagkanligi Dijital Doniistim Ofisi, 2020). MEB aym
giin yapmis oldugu bir agiklama ile salgindan korunmak amaciyla bilgi sdleni, spor miisabakasi,
konferans ve forum gibi ulusal ve uluslararasi diizeydeki sosyal etkinliklerin iptal edildigini
duyurmustur (igisleri Bakanligi, 2020). Salgina yonelik olarak alinan bu tedbirler, COVID-19
tehdidinin diinya genelinde artarak devam etmesiyle uzatilmig, Cumhurbaskanligi Dijital Dontisiim
Ofisi tarafindan COVID-19 salgmina yonelik bilgilendirme amacli web sitesi acgilmistir
(Cumbhurbagkanligr Dijital Doniistim Ofisi, 2020). Siireg, egitim-6gretim kurumlarmin 2019- 2020
bahar dénemini uzaktan 6grenme yoluyla tamamlamasiyla neticelendirilmistir.

Tirkiye’de, 31 Agustos’ta 2020-2021 egitim-6gretim donemi de uzaktan egitimle baglamistir.
Okul oncesi ve 1 simif 6grencileri i¢in 21 Eyliilde baslayan igerigi azaltilmis yiliz ylize egitim, Ekim
ortalarinda meslek liseleri ve 2, 3, 4, 8 ve 12. smiflarin agilmasi ile devam etmistir. Son olarak 2
Kasimda 5. ve 9. siniflarda yiiz yiize egitime baglanmistir. Ogretmenlerin verdigi canli dersler, Egitim
Bilisim Agi(EBA) ve EBA TV iizerinden uzaktan egitimle 6, 7, 10 ve 11. siiflar i¢in egitim devam
etmekte olup, 7 Kasim tarihinde MEB tarafindan yapilan agiklamayla uzaktan egitimin 31 Aralik
tarihine devam edilmesine karar verilmistir (MEBb, 2020) . Yiiz yiize egitime ara verilmesi nedeniyle
gerceklestirilen uzaktan egitim etkinliklerinin kalitesinde, 0gretmenlerin dijital materyal ve araglar
kullanma yeterligi de stiphesiz dogrudan etkili olmustur (Ko6nig, Jiger-Biela ve Glutsch, 2020). Salgin
stireci egitim-6gretimin siirdiiriilmesi konusunda farkli uygulamalarin gerekliligini ortaya ¢ikarmistir.

Salgin siirecinde yapilacak egitim Ogretim faaliyetlerinde iilkelerin okullarin kapatilmasina
yonelik acil eylem planlar1 gelistirmesi énem arz etmektedir. Ornegin Taiwan HIN1 viriisii salgini
sirasindaki prosediirleri COVID-19 salgini i¢in takip etmistir. Bir sinifta bir veya daha fazla 6grenci ya
da 6gretmende viriis goriiliirse, sinifin 14 giin karantinaya alinmasi, okulda iki veya daha fazla vaka
tespit edilirse okulun kapatilmasi, okullarin tigte biri kapatilirsa bolgenin ve tiim okullarin kapatilmasi
seklinde siire¢ yonlendirilmistir (Melnick ve Darling-Hammond, 2020). Gerek Milli Egitim Bakanligi
gerekse YOK beklenmedik bu salgin karsisinda egitim camiasi icin tedbir alma konusunda duyarlilik
gostermistir. Bu siirecte okullar ve iiniversiteler aslinda hep tartisila gelmis olan ¢evrimici egitim ile
tanigmig Ogrenciler dijital ortamda ders yapma durumu ile yiiz yiize kalmistir. Ancak bu siiregte
Ozellikle uygulamali derslerde pek ¢ok zorluk yasanmugtir.

COVID-19 salgini, tiim kitalarda 190’dan fazla iilkede 1,6 milyar 6grenciyi etkilemistir.
Salgin, disiik ve orta gelirli llkelerde okullarin ylizde 94’{iniin kapanmasina neden olurken egitim
sistemlerinde 1,6 milyar 6grencinin egitiminin kesilmesine neden olmustur. Tiim diinya ¢evrimigi
egitimi nasil gerceklestirecegi tizerine kilitlenmistir (UN, 2020; Flores ve Swennen, 2020). COVID-19
salginin ne kadar siire devam edecegi ongoriilemediginden e-icerik ve c¢evrimigi egitim bu siirecte
oldukg¢a dnemli bir hale gelmistir.

COVID-19 salgm egitimdeki kesintileri azaltma noktasinda egitimcileri bir takim zorunlu
uygulamalara yonlendirmistir. Egitimi dijital ortamda almaya baglayan 6grencilerin karsilagtigi
sorunlar1 en aza indirmek icin olasi ¢dziimler {izerinde durulmustur. Salgin egitim uygulamalar igin
¢evrimigi temelli 6gretim uygulamalarini gelistirme noktasinda zorunlu da olsa bir firsat saglamistir
(Liu, Yue and Tchounwou, 2020, s. 4). Vegas ve Winthrop’a (2020) gére COVID-19 ile birlikte ortaya
cikan okul kapaniglarinin getirdigi yeni uygulamalarin egitimde sigramalara zemin hazirladigin
sOylemek miimkiindiir. Bu uygulamalar egitim siirecini yeniden ele almay1 gerektirmistir. Pek ¢ok
iilkede 6grenme materyallerinde ve programlarinda yeni diizenlemelere gidilmistir.

COVID-19 salgmu siirecinin olumsuz etkilerinden biri de egitimde firsat esitsizligini ortaya
cikarmig olmasidir. 2020 yilinin Nisan ay1 ortasina gelindiginde, diisiik gelirli iilkelerin yiizde 25'inden
az1 her tiirlii uzaktan 6grenmeyi saglarken, yiiksek gelirli {ilkelerin yiizde 90'a yakini 6grencilerine
uzaktan Ogrenme firsatlar1 saglamistir. Uzaktan egitime erisimdeki firsatlar gz oniline alindiginda
iilkeler aras1 farkliliklarin yani sira, iilkelerin kendi i¢inde farkliliklarinin da oldugu goriilmiistiir.
Ornegin, ABD Niifus Biirosu'na gére, COVID-19 okullarinin kapanmasi sirasinda, diinyanin en biiyiik
ekonomisindeki en yoksul 10 ¢ocuktan 1'inin 6grenme igin teknolojiye ¢ok az erisimi vardi ya da hig
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yoktur. UNICEF, ¢ogu gelismekte olan iilkelerde 463 milyon ¢ocugun -diinya toplaminin en az {igte
birinin- radyo, televizyon veya ¢evrimig¢i igerik yoluyla uzaktan 6grenme sansinin olmadigini tahmin
etmektedir (Vegas ve Winthrop, 2020; UNICEFa, 2020). Disiik gelirli iilkelerdeki gocuklarin ve
genglerin yalnizca yiizde 6'sinin, yiiksek gelirli iilkelerdeki ¢ocuklarin ve genglerin yiizde 87'sinin
internet erisimine sahip oldugu goz Oniine alindiginda zengin ve yoksul iilkeler arasindaki
farkliliklarin keskinligi anlagilacaktir (UNICEFa, 2020). COVID-19 salgini siirecinde 6zellikle diisiik
gelirli iilkeler egitimin devam etmesi i¢in yeterli mali kaynak ayiramamustir. Bu siirecte yoksullukla
miicadele eden evlerin, istihdama bagli olarak yasayanlarin, gé¢men ailelerin, mevsimlik iscilerin,
gezici bir sekilde gecim kaynagi saglayanlarin, diisiik ticretli iscilerin, belirli esitsizlikteki kadinlarin
ve bunlarin ¢ocuklarinin firsat esitsizligi soku yasadigini sdylemek miimkiindiir (Bhowmick, 2021;
FAO, 2020; Hill ve Narayan, 2020). Bu siireg, bir¢ok kisiyi okula asla donmeme riski ile karsi karsiya
birakmistir. Diinya ¢apinda egitimde yillarca kaydedilen ilerlemenin de geriye gitmesi durumu ortaya
cikmistir. (UNICEFa, 2020). COVID-19 siireci 6zellikle sosyo ekonomik diizeyi diisiik iilkelerin
egitim sistemini olumsuz yonde etkilemistir. Hatta sosyo-ekonomik diizeyi yiiksek iilkelerde yasayan
yoksul ve egitim seviyesi diisiik ailelerin ¢ocuklarinin egitimden yararlanma, egitime erisme
durumlarini ciddi anlamda zorlamustir. Tiirkiye’de ve diinyada pek ¢ok cocuk olumsuz yasam kosullari
nedeni ile egitime ara vermek ya da egitimi birakmak zorunda kalmistir. Bu ¢ocuklarin egitim kaybi
ile ilgili durumlarinin nasil telafi edilecegi de bilinmemektedir.

Uzaktan Egitim

Uzaktan egitim kavrami, salgin siirecinde iilkemizde de adindan oldukga bahsettiren bir egitim
tirii olmustur. Okullarin ve iiniversitelerin kapali oldugu donemlerde egitim 6gretim etkinliklerinin
kesintiye ugramadan devam etmesinde uzaktan egitim 6nemli bir rol oynamistir (Di Pietro, Biagi,
Costa, Karpinski ve Mazza, 2020). Uzaktan egitim, egitimcilerin ve dgrencilerin, 6gretme ve dgrenme
etkinliklerini posta ve iletisim teknolojisi gibi hizmetlerle farkli ortamlardan gergeklestirebildikleri
egitim sistemini anlatmaktadir (Altiparmak, Kurt ve Kapidere, 2011). Uzaktan egitimi saglamak i¢in
oncelikle 6grencilerin gereksinimlerini dikkate almak gerekmektedir. Bu 6grenmelerin gergeklesmesi
icin her tlirde cihazin kullanilmas: siirecin bir gerekliligidir. Basarili bir uzaktan egitim siireci igin
ogrencilerin ve 6gretmenlerin bunlarin kullanimlarinda yetkin olmasi beklenmektedir. Elbette, daha da
temelde, ilgili cihazlarin 6grenende de bulunmasi gerekmektedir (Garcia ve Weis, 2020). Uzaktan
egitimin gerceklestirilebilmesi i¢in teknolojik donanim ve bu donanimi kullanmaya yonelik bilgi
birikimi gereklidir. Sadece Brezilya, Kanada, Ingiltere, Almanya, Avusturalya ve Amerika’da 2018
yilt igerisinde 8,5 milyondan fazla uzaktan egitim alan yiiksekokul 6grencisi bulunmaktadir (Quayyum
ve Richter, 2018). COVID-19 salgin siireci ile 1,6 milyarlik bir 6grenci grubu, belki de diinya tarihinin
en kapsamli uzaktan egitim deneyini, dogal bir sekilde gergeklestirmistir (Anderson 2020;
Zimmerman, 2020). Bu siire¢ egitim sistemine yonelik yasanan eksiklikleri gorme ve yeni ¢oziimler
gelistirme bakimindan firsat olarak goriilebilir. Program gelistiriciler uzaktan egitime yOnelik
uygulamalarin etkilerini biiyilk bir ciddiyetle ele aldiginda bundan sonra yasanacak engelleyici
durumlara yonelik olarak da 6nemli 6l¢iide hazirlik yapilmis olacaktir.

Uzaktan egitime ydnelik ilk izleri 1840’larda Ingiltere’de gérmek miimkiindiir. Isaac Pitman
tarafindan mektupla 6grencilere steno egitimi verilmistir. 1856 yilinda Almanya’da Langenscheid
isminden uzak egitim yoluyla &gretim yapan bir dil okulu kurulmustur. 1898’de Isve¢’de Hans
Hermod tarafindan bir lise agilmis ve uzaktan egitim uygulanmistir. 1892’lerde ABD’de Chicaco
Universitesinde uzaktan egitim boliimii agilmistir. Avusturalya’da 1910°da yiiksekdgretim sevisinde
uzaktan egitim dersleri baslamistir. Polonya’da 1968’lerde televizyon iizerinden uzaktan egitim
caligmalar1 yapilmistir (Kaya, 2002). Uzaktan egitime yonelik diinya tizerinde pek ¢ok iilkede ciddi
yatirimlar yapilmis ve yapilmaktadir. Gliney Kore’de hiikiimet egitim teknolojileri igin 2014 yilinda
2.4 milyon dolarlik biitge ayirarak 6grenciler igin tablet, bilgisayar ve akilli telefon temin etmistir. Bu
sayede egitim siirecinin daha dikkat ¢ekici ve eglenceli olmasi planlanmustir. Ozellikle ¢ocuklar igin
renk ve sekillerin Ogretilmesinde, matematiksel gorevlerin anlatilmasinda faydali olacagi
diistintilmiistiir (Grzybowski, 2013). ABD’de 2000’li yillarda, 21. yiizyilin teknolojide yetkin
ogretmenlerini  yetistirmek icin “Yarmin Ogretmenlerini Teknolojiyi Kullanmaya Hazirlama
(Preparing Tomorrow’s Teachers to Use Technology)” programi uygulanmustir (Bell, 2001, s. 517).
1995 ve 2001 yillar1 arasinda egitim teknoloji i¢in sadece ABD’nin Bostan eyaletinde yapilan
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harcamalar 21 milyon dolardan 729 milyon dolara ¢ikmistir (Russell, O'Dwyer, Bebell and Tao, 2007,
s. 394). Avusturalya’da 2000 yillarda 2,2 milyar dolarlik “Dijital Egitim Devrimi” gergeklestirilmistir.
2011 yilina gelindiginde ise bilgisayar sayis1 6grenci sayisina yaklasmistir (Buchanan, 2011, s.69).
Tiim diinyanin son yillarda uzaktan egitime 6zel bir ilgi gosterdigi ve Onem verdigini sdylemek
miimkiindiir. Uzaktan egitim ile genis kitlelere ulasmanin daha kolay olmasi bu durum iizerinde
onemli olciide etkili olmustur.

Tiirkiye’de televizyondan verilmeye baslanan uzaktan egitim etkinlikleri bir baslangi¢ olarak
kabul edilirse, uzaktan egitim faaliyetlerinin eskilere dayandigini sdylemek miimkiindiir. Ulkemizde
1951 yilinda Ogretici Filmler Merkezinin (OFM) olusturulmas: ve Anadolu Universitesi’nin 1982
yilinda derslerini televizyondan vermesi kapsamli uzaktan egitim etkinlikleri olarak degerlendirilebilir
(Kung ve Varol, 1994, s. 455). Yakin bir ge¢miste uygulamaya koyulan Firsatlar1 Artirma ve
Teknolojiyi lyilestirme Hareketi (FATIH) projesi de egitim gretim alaninda teknolojik ara¢ gereg
temini ve alt yap1 kurulumu igin énemli bir yere sahiptir. 2010 yilinda baslayan FATIH Projesi, MEB
tarafindan Ulastirma Bakanligi’nin destegiyle yiiriitiilmiistiir (Bozkus ve Karacabey, 2019). Bu
projenin, donanmim ve altyapr saglanmasi, Ogretmenlere hizmet i¢i egitim verilmesi, e-igerik
olusturulmasi, bilingli ve giivenli bilgi teknolojileri kullanim1 gibi amaglari bulunmaktadir (MEBa,
2018). Bu amaglar kapsaminda siniflara etkilesimli tahta ve internet, yazici saglanmis 0gretmen ve
Ogrencilere tablet dagitimi gerceklestirilmistir (Gezer ve Durdu, 2020). Egitim Bilisim Ag1 (EBA)
platformunun kurulmasi bu siire¢ kapsaminda baglamistir. Tiirkiye’de egitim 6gretimin dogal afetlerle
duraksadigi donemlerde okullarina ara verilen 6grencilere EBA sistemi tizerinden dersler verilmistir
(EBA, 2020). Bu sayede Ogrenciler egitim Ogretim faaliyetlerine kesintiye ugramadan devam
edebilmistir.

COVID 19 salgininin hizlica yayilmasiyla egitim Ogretim faaliyetlerinin uzaktan egitim
yoluyla yiiriitiilmesi saglanmaya calisilmistir. Ancak gerekli ekipman ve internet baglantisina sahip
olamayan c¢ocuklar i¢in bu durum diinya genelinde egitimde firsat esitsizliklerine neden olmustur.
Diinya genelindeki 463 milyon 6grenci (UNICEFb, 2020), iilkemizde ise 1,5 milyona (MEBe, 2021)
yakin Ogrenci internet baglantisi yada teknolojik aygita(bilgisayar, tablet, tv, telefon vs.) sahip
olmadig i¢in uzaktan egitimden faydalanamamustir.

EBA (Egitim Bilisim Ag)

2010 yilinda Fatih Projesi kapsaminda Milli Egitim Bakanliginca hayata gecirilen Egitim
Bilisim Agi (EBA) egitim Ogretim programina ek olarak elektronik kaynak saglamak igin
hazirlanmigtir. EBA platformunda ilk, orta ve lise seviyesinde ¢ok sayida isitsel, gorsel ve sozel egitim
icerigine yer verilmektedir (Ates, Cerci ve Derman, 2015; Durmusgelebi, 2017). Bu egitim igerikleri

ogretmen ve Ogrenciler icin derslerine yonelik toplu halde bulunan bir egitim kaynagi gorevi
gormektedir.

EBA’nin iceriginde e-materyallere iliskin pek ¢ok kaynak bulunmaktadir. Ornegin
ogretmenlerin sundugu materyaller yer almaktadir. Diger taraftan 6gretmenlerin ders yaptigi sanal
smiflar ile O6gretmen ve Ogrencilerin girebildigi ortak e-0grenme kaynaklarimin da oldugu
gorlilmektedir (Arkan ve Kaya, 2018). EBA ders boliimiinde o6grenciler, dgretmenleri ve sinif
arkadaslariyla beraber paylasim yapip, 6gretmenlerinin verdigi ddevleri takip edebilmektedir. EBA
iceriginde bulunan sesli kitaplar, 6grenci ve 0gretmenler tarafindan etiketlenmis resimler, videolar,
egitim dergileri ve yarismalarla kapsamli bir sanal ortam olarak gériilmektedir. Ogretmenler EBA’ya
giris yaptiklarinda, 6gretmen paylasim alani kismindan, diger EBA kullanicilar ile kitap, ses, video ve
dokiiman paylasabilmektedirler (Aktay ve Keskin, 2016).

EBA sanal ortami yalnizca ililkemizde olan egitim teknolojisi uygulamasi degildir. Diinya
iizerinde bu tarz sanal ortamlarin farkli uygulamalarmi gérmek miimkiindiir. 2006 yilinda ABD’de
kurulan Khan Academy’nin 40 farkli dilde anlatimi bulunmaktadir. Bu site ayn1 zamanda {icretsiz olup
egitim icerigi sunmaktadir. 2007 yilinda Finlandiya Ulusal Egitim Kurulunun ¢alismalariyla “edu.fi”
uzantistyla kurulan sanal ortamda her kademede goérev yapan 6gretmenler igin dijital icerik bulundugu
gibi egitimle ilgili giincel haberlere de yer verilmistir. Ayn1 seklide Arjantin Milli Egitim Bakanlig
2011 yilinda ortadgretim kurumlarindaki 6gretmen ve Ogrenciler i¢in okullarda yenilik hareketi
programiyla (ANSES) iilkemizdeki FATIH projesinin icerigine benzer etkinlikler gerceklestirmistir
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(Ozgiimiis, 2018). Goriildiigii iizere uzaktan egitimin kapsamini ve niteligini arttirmaya yonelik
caligmalar diinya iilkeleri tarafindan da yasama gegirilmektedir. Teknolojinin hizli bir sekilde
degistigi, gelistigi ve yayildig1 bir donemde yalnizca okul ¢atis1 altindaki 6grenme siireci ile yetinmek
miimkiin degildir. COVID-19 salgin siirecinde EBA sanal ortaminin varligi egitim 6gretim siirecinin
devam etmesinde ve 6grenme kayiplarini en aza indirmede destek olmustur. EBA sanal ortami1 Mart-
Nisan 2020 tarihleri arasinda 1 miyarin iizerinde tiklanmig, diinya iizerinde egitim ile ilgili ziyaret
edilen 6.’inc1, Tirkiye’deki kamu siteleri arasinda 1. sirada yer almistir (MEBd, 2020). MEB
tarafindan 6grencilerin EBA sanal ortamina ulasmalart adina COVID-19 salgin siirecinde 500 bin
tablet dagitimi planlanmis ve Ocak 2021 itibartyla 100 bini dagitilmistir (MEBc, 2020). Ayrica gsm
operatorleri ile goriisliliip her aboneye 8 Gb internet, EBA sanal ortamina mobil cihazlarindan
ulasmasi i¢in ticretsiz olarak tanimlanmustir.

Salgin 6ncesi donemlerde EBA ve benzer platformlarda yapilan uzaktan egitimle ilgili
literatiir tarandiginda farkli degerlendirmelerin yapildi goriilmistiir. Metin, Karaman ve Sastim
(2017), Usak Universitesinde bir yiiksekokulda yapmis oldugu ¢alismada uzaktan egitim sistemi ile
gerceklestirilen Ingilizce dersinde dgrencilerin takip, memnuniyet ve basar1 seviyelerini belirlemeyi
hedeflemistir. Calisma 2016 6grenci ile anketten elde dilen verilerle gerceklestirilmistir. Caligmanin
sonucuna gore Ogrenciler yiiz yiize egitimi uzaktan egitim derslerinden daha verimli bulduklarini ve
Ingilizce dersini uzaktan egitim sistemiyle almak istemedikleri ifade etmislerdir. Ancak yurtlarda
iicretsiz internet olanaginin saglanmasinin derslerin takip edilmesi i¢in, yararli bir uygulama olacagini
belirtmislerdir. Bircan, Eleroglu, Arslan ve Ersoy (2018), tiniversite 6grencileri ile yapmis oldugu
caligmada ogrencilerinin uzaktan egitimde sunulan zorunlu derslere iliskin ilgilerini aragtirmigtir.
Toplamda 3413 katilimci ile gerceklestirilen caligmada Ogrencilere uzaktan egitime devam etmeyi
isteyip istemedikleri sorulmustur. Konuya iliskin anket web tabanli olarak uygulanmistir. Arastirmanin
sonuglarina gore ogrencilerin tim derslere yonelik bakis agilari cinsiyet degiskenine gore farklilik
gostermemektedir. Kiz ve erkek 6grenciler derslerin uzaktan egitimle verilmesini benimsememisler ve
yiiz yiize sunulmasini istemislerdir. Universite diizeyinde yapilan bu ¢aligmalarda 6grencilerin uzaktan
egitim ile ders almaktan memnun olmadiklari goriilmektedir. Elbette ki bu durumun {iniversite
ogrencilerinin sosyal ve ekonomik sartlari ile yakindan iliskili oldugu sdylenebilir. Ogretmenlerle
yapilan bir calismada da katilimcilarin EBA kullanimindan memnun olduklart goriilmiistiir.
Kuyubasoglu ve Kilig (2019) tarafindan Hatay’da 85 ortaokul 6gretmeni ile yapilan ¢alismada EBA
kullanim diizeyi arastirilmistir. Aragtirma verileri “EBA (Egitimde Bilisim Ag1) Kullanimi1 Anketi” ile
toplanmistir. Arastirma sonucunda elde edilen verilere gére EBA kullanimi diizeyinin yiiksek seviyede
oldugu tespit edilmistir. Ayrica ¢alismada, EBA’nin bilgiye erisimi kolaylastirdigi, dersleri daha
zevkli hale getirdigi ve 6gretmenleri motive ettigi belirlenmistir.

EBA’nin 6grenciler acisindan nasil degerlendirildigine iliskin arastirmalara da bakilmustir.
Genel olarak bu ¢aligmalarda olumlu bulgular elde edildigini sdylemek miimkiindiir. Aydin6zii, S6zcii
ve Akbas (2016) tarafindan Kastamonu’da 9. Sinif 6grencileri ile yapilan ¢alismada EBA icerikli bir
ders plan1 hazirlanmistir. Arastirmada 6n test-son test deney-kontrol gruplu yari deneysel desen
kullanilmistir. Deney grubuna EBA igerikli ders plani, kontrol grubuna programda ongoriilen ders
plan1 uygulanmistir. Ogrencilerin geleneksel ydntem ve EBA igerikleri ile dersleri anlama,
farkindaliklar1 ve basarilari gézlemlenmistir. EBA igerikleri ile yapilan derslerin geleneksel yonteme
kiyasla kismen daha iyi oldugu belirtmistir. Ogrenciler EBA igerikli derse yonelik olumlu gériis ortaya
koymustur. Tiiysiiz ve Cimen (2016) tarafindan Usak ilinde, EBA derslerine iliskin ortaokul
Ogrencilerinin goriisleri tespit edilmigtir. Toplamda 181 Ogrenci ile yapilan galismada Ogrencilerin
goriislerinin alinmasi igin yar1 yapilandirilmis goriisme formu kullanilmistir. Arastirmada 6grenciler,
EBA web sitesinin konular1 pekistirmede, sinavlara hazirlik ve konu tekrar1 yapmada faydali bir site
oldugunu belirtmistir. Konu anlatimi, egitici oyun/etkinlikler, testler ve videolar bakimindan site
ogrenciler acisindan ilgi g¢ekicidir. Ayrica sitenin Ggrencilerin basarilarimi artirmada, konu tekrari
yapmada ve test ¢cozmede katki sagladigi tespit edilmistir. Bunun yaninda siteye giriste ¢cogunlukla
sikint1 yasanmamasina ragmen bazen sifre kabul etmeme ve hata verme gibi sorunlarla karsilagildigi
da belirlenmistir. Tim bunlara ek olarak &grenciler, siteye daha ¢ok oyun/eglence, test ve konu
iceriginin eklenmesi gerektigi yoniinde goriis bildirmistir.
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COVID-19 salgm siirecinden dolay1 yapilan uzaktan egitimler nedeniyle EBA kullaniminda
ciddi bir artis olmustur. Ciinkii salgmnin etkisi ile ilk defa 2020 yilinda canli yaymna gegen EBA,
uzaktan egitime biiyiik bir katki saglamistir (Cift¢i ve Aydin, 2020). Uzaktan egitime ilk defa yonelen
Ogrenci ve 6gretmenlerde olusabilecek olumsuz algilar ve deneyimlerin Oniine gecilmesi adina, bu
kavramlarin tartigilmast 6nem arz etmektedir. Ogrenme siireclerinde ve igerikte kalitenin
yiikseltilmesi, egitsel iletisimin kuvvetlendirilmesi Tiirkiye’de ve diinyada egitimin gelecegi igin
biiyiik bir yatirim olarak goriilebilir (Bozkurt, 2020). COVID-19 salgin siirecinde 6gretmenler EBA
iizerinden yaptiklar1 ¢alismalarda ve derslerde pek c¢ok sorunla karsilasmislardir. Salgin stirecinde
Ogretmen ve Ogrencilerin yasamis oldugu olumlu ve olumsuz gelismeleri bilimsel bir bakis acisi ile
degerlendirmek icin bu caligmanin yapilmasi gerekli goriilmiistir. COVID-19 salgin dénemindeki
uzaktan egitim siirecinde yasanan aksakliklari, sinif 6gretmenlerin géziinden degerlendirerek, EBA
yoneticilerine veri sunmak anlamli bir durum olarak ele alinmistir. Bu durum platformun olumlu
yonlerinin ve eksiklerinin goriilmesi, tedbirlerin alinmasi, gelistirme ¢aligsmalarinin yapilmasi, 6grenci
ve O6gretmenlere EBA ve icerikleri ile ilgili yeni fikirler vermesi bakimindan 6nemlidir. Ayrica ¢calisma
kapsaminda elde edilecek bulgular MEB’in COVID-19 salgin1 sonrasinda dgretmenlere vermeyi
planladig1 egitim calismalarma da 151k tutabilir. Arastirma verilerinin uzaktan Egitim ile ilgili
yapilmasi planlanan programlara da yardimeci olabilecegi diisiiniilmektedir. Bu ¢aligmanin amaci, 2., 3.
ve 4. lincii sinif 6gretmenlerinin COVID-19 salgin siirecindeki EBA kullanimina iliskin gortislerini
tespit etmektir. Arastirmanin amaci dogrultusunda olusturulan alt problemler asagida belirtilmistir.

1. Smuf o&gretmenlerinin “COVID-19 salgin1 siirecinde EBA’da bulunan 6grenme
materyallerine” iliskin goriisleri nelerdir?

2. Smf ogretmenlerinin “COVID-19 salgimi siirecinde uzaktan egitimde yasadiklar
sorunlara” iliskin goriisleri nelerdir?

3. Smif oOgretmenlerinin “COVID-19 salgim siirecinde EBA kullaniminin olumlu
yonlerine” iliskin goriisleri nelerdir?

4. Smif 6gretmenlerinin “COVID-19 salgini siirecinde EBA kullanimina yénelik olarak
MEB’in ve okul yonetiminin yaklagimina” iliskin goriisleri nelerdir?

5. Smif 6gretmenlerinin “EBA’nin biitiin yas diizeylerinde kullanilabilirligine” iliskin
goriigleri nelerdir?

6. Smif 6gretmenlerinin “EBA’ya yonelik olarak onerileri” nelerdir?

Yontem

Aragtirmada nitel arastirma desenlerinden durum c¢alismasina (case study) basvurulmustur.
Durum calismasi desenlerinden ise “biitiinciil tek durum deseni” tercih edilmistir. Bu ¢alismada durum
caligmasimin segilmesinde, covid 19 salgin siireci ile birlikte ilk defa {ilke genelinde egitim
faaliyetlerinin saglanmasi amaciyla zorunlu olarak EBA sanal ortamina kullanilmasi ve bu duruma
yonelik sinif 6gretmenlerinin goriislerin kapsamli olarak elde edilmek istenilmesi etkili olmustur. Nitel
aragtirmalarda ¢ogunlukla toplanan veriler algilara yoneliktir. Arastirma kapsamindaki kigilerin durum
hakkinda ne diistindiikleri tespit edilmeye ¢alisilir (Yildirim ve Simsek, 2016). Durum ¢alismasi siirli
bir sistemin derinlemesine betimlenmesi ve incelenmesidir. Burada tek bir olay ya da durum ele alinir.
Gergek ortamda neler olduguna bakmak igin veriler sistematik bir sekilde toplanir (Meriam, 2013;
Subast ve Okumus, 2017).

Arastirma Grubu

Bu ¢aligma 2020-2021 egitim ogretim yilinin giiz doneminde Usak ilinde gergeklestirilmistir.
Orneklemin tespit edilmesinde nitel arastirmada sik¢a kullanilan amagl 6rnekleme ydntemlerinden
“maksimum ¢esitlilik” tercih edilmistir (Yildirrm ve Simsek, 2016). Maksimum g¢esitlilik
orneklemesinde, incelenen bir olgu ya da olayla baglantili ¢ok sayida farkliligi kapsayan temalar
tamimlamak ve kesfetmek hedeflenmektedir (Neuman, 2014). EBA sanal ortami iizerinden verilen
uzaktan egitim kapsaminda, farkli sosyo—ekonomik diizeye sahip okullarda gdrev yapan
ogretmenlerin, sahip oldugu 6grencilerin tekno-pedagojik bilgi diizeyleri ve teknolojik imkanlarinin
farkli olabilecegi diisiiniilmiistiir. Bu farkliligin 6gretmenlerin EBA’ya yonelik algilarinda farkliliklar
olusturup olugturmadigini gérmek amaciyla maksimum g¢esitlilik 6rneklemesi tercih edilmistir. Usak
Milli Egitim Midiirliigiinden elde edilen veriler 1518inda ilkokullar alt, orta ve iist sosyo-ekonomik
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diizeye ayrilmistir. Her bir diizeyden i¢ ilkokul belirlenmis, 2., 3., ve 4. simiflarda gérev yapmakta
olan toplamda 20 6gretmenle (kadin=12; erkek=8) ¢alisma ger¢eklestirilmistir.

Veri Toplama Aract

Bu arastirmaya ait verilerin elde edilmesinde arastirmacilar tarafindan gelistirilen kisisel bilgi
formu ve EBA kullanimina iligkin yar1 yapilandirilmig goriisme formu kullanilmistir. Goériisme formu
hazirlanirken siif dgretmenlerinin EBA iizerinden egitim verme siirecinde ne gibi sorunlar yasadigi
ve beklentilerinin neler oldugunun ortaya cikarilmasina yonelik uygun en uygun sorularin
hazirlanmasina 6zen gosterilmistir. Salgin siirecinde EBA kullanimina iligkin olarak gériisme formu
olusturulurken oncelikle 9 maddeden olusan agik uglu sorular hazirlanmistir. Hazirlanan 9 agik uclu
soru i¢in smif egitimi ve Tiirk¢e egitimi alaninda uzman 4 6gretim elemanina, sorularin anlasilirligina
ve igerigine yonelik goriis sorulmus, gelen doniitler dogrultusunda 2 madde goriisme formundan
cikarilmistir. Hazirlanan acik sorular ile simif dgretmenlerinin; EBA’da bulunan e- igeriklerle ilgili
diistinceleri, EBA iizerinden verilen uzaktan egitim ile ilgili yasadiklari, EBA kullaniminda faydali
bulduklar1 yonler, MEB ve okul idaresinin EBA kullanimina yaklasimi, EBA’nin 6grenci seviyesine
uygunlugu ve beklentilerinin ortaya ¢ikarilmasi beklenilmistir. Siire¢ sonunda kisisel bilgi formu ve 6
maddeden olusan agik uglu goriisme formuna son sekli verilmistir. Kisisel bilgi formu ile
katilimcilarin  demografik 6zelliklerini tespit etmeye yonelik veriler elde edilirken, goriisme
formundaki 6 maddelik agik uclu soruyla yapilan degerlendirmelerden, sinif 6gretmenlerinin salgin
siirecindeki EBA’ya ve EBA {izerinden verilen egitime iliskin goriislerine ulagilmistir.

Verilerin Analizi

Orneklem grubundaki 6gretmenlere okul ydnetimi aracihigi ile ulagilnug, calismaya katilmaya
goniillii olan 6gretmenlerle goriismeler gergeklestirilmistir. Yapilan goriismelerde yar1 yapilandirilmis
goriisme formundaki sorular sirayla goriismecilere yoneltilmistir. Goriismeler salgin siireci dikkate
almarak telefonla, gevrimici ya da yiiz yiize ger¢eklestirilmistir. Yiiz yiize yapilan goriigmelerde salgin
tedbirlerine (maske, giivenli uzaklik vb.) siki sikiya bagh kalinmistir. Katilimcilar tarafindan verilen
yanitlar biiyiilk bir 6zenle not alinmustir. Ogretmenlerden elde edilen yanitlar nitel veri setini
olusturmaktadir.

Verilerin analizinde igerik analizine basvurulmustur. Icerik analizinde verilerin icerdigi
gercekleri aciga ¢ikarma ve verilerin tanimlanmasi amaglanmaktadir. Nitel arastirmada toplanan
verilerin icerik analizi ile iglenmesi igin dort asama takip edilir. Bu asamalar; verilerin kodlanmasi,
temalarin bulunmasi, kodlarin ve temalarin diizenlenmesi ve son olarak bulgularin taniminin
yapilmasidir (Yildirim ve Simsek, 2016).

Aragtirma kapsaminda olusturulan kod ve temalar Tablo 1’de sunulmustur.
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Tablo 1. Siif Ogretmenlerinin EBA Kullanimima Yénelik Goriislerinden Olusturulan Tema ve Kodlar

Tema Kod Kod tekrar
. Yeterli olma 10
EBA yeterlilik .
Yeterli olmama 10
Baglant1 sorunu 15
Uzaktan egitim sorunlari Firsat esitsizligi 11
Aile 2
Egitim siirecinin devam 19
EBA’nin yararlari etmesi
Salgindan korunma 3
Olumlu tutum 13
Yonetimin yaklagimi Olumsuz tutum

Siire¢ yonetimi eksikligi

. Yararli Olma
EBA’nin kullanilabilirligi

Yas grubuna bagli olma 11
. EBA’nin gelistirilmesi 7
Oneriler e

Firsat esitligi saglanmasi 10

Veriler iizerinde gerceklestirilen icerik analizi sonucunda 6 tema ve 14 kod belirlenmistir.
Arastirma kapsaminda en ¢ok ifade edilen kod 19 tekrarla EBA’nin yararlar1 temasi altinda bulunan
“egitim silirecinin devam etmesi” kodudur. En az tekrar edilen kodlar ise 2 tekrarla uzaktan egitim
sorunlart temasi altindaki “aile” kodu ve ydnetimin yaklagimi temasi altindaki “olumsuz tutum”

kodudur.
Arastirma Etigi

Aragtirma etigi kapsaminda katilimcilara arastirmaya iligkin bilgi verilmis ve onlarin onay1
alindiktan sonra goriismeler yapilmistir. Aragtirmanin etik kurallara uygun bir sekilde
gerceklestirilmesi i¢in biiylik bir duyarlilik gosterilmistir. Calisma i¢in arastirmacilarin bagh
bulundugu kuruma etik kurul raporu i¢in basvuru yapilmistir. Kurumun “Sosyal ve Beseri Bilimler
Bilimsel Arastirma ve Yayin Etigi Kurulundan™ ¢aligmanin etik uygunluguna iligkin rapor alinmstir.

Kurul ad1 =Sosyal ve Beseri Bilimler Arastirma ve Yayin Etigi Kurulu
Karar tarihi= 27/02/2021

Belge say1 numarasi= E-93803232-622.02-14086

Gecerlik ve Giivenirlik

Aragtirma kapsaminda 20 smif dgretmeni ile gorisiilmiis, yapilan goriismeler ses dosyasi
halinde kayit altina alimmistir. Ses kayitlar1 arastirmacilar tarafindan titizlikle incelenerek Word
dokiiman dosyasi halinde yazili hale getirilmistir. Arastirmacilar tarafindan elde veriler bilgisayar
ortamina aktarilarak kayitlarin tutarlihigi tekrar gbézden gecirilmistir. Bu inceleme esnasinda,
aragtirmaya iligkin kodlar tespit edilmis, iligkili kodlar bir araya getirilerek temalara ulagilmigtir.
Olusturulan kodlara yonelik goriisler tablolar halinde sunulmustur. Her iki arastirmacinin tespit ettigi
kodlarin birbiriyle tutarligini tespit etmek amaciyla da Miles ve Huberman’in goriis birligi formiiliine
bagvurulmustur. (Giivenirlik Formiilii: Goriis Birligi / Goriis Birligi + Gorlis Ayriligr) *100 formiilii ile
elde edilen goriis birligi ylizdesinin %80 iizerinde olmasi istenmektedir (Miles ve Huberman, 1994).
Goriis birligi yiizdesi kapsaminda 14 kod iizerinde goriis birligine varilmis, 3 kod {izerinde ise goriis
birligine varilamamstir. Goriis ayriligina diisiilen kodlarla ilgili alaninda uzman 2 kisiyle goriilmiis,
lizerinde goriis birligi saglanamayan 3 kodun c¢ikarilarak, daha dnceden goriis birligine varilan 14
kodun kullanilmasinin uygun olacagi degerlendirilmistir. Sonug¢ olarak goriis birligi ylizdesi (14/17)
*100=82,3 olarak tespit edilmistir. Ogretmenlerin ifadelerine ydnelik olarak alintilar yapilirken bir
takim kisaltmalar kullanilmistir. Goriisiilen 6gretmen sirasi (1, 2, 3, 4 vb.); cinsiyeti (Erkek- E, Kadin-
K); egitim verilen sinif diizeyi (2, simf, 3. Simf, 4. Sinif) seklinde kisaltma yapilarak kullanilmistir.
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Calismaya yonelik gecerlilik ve giivenirligi saglamak amaciyla uzman degerlendirmesi, katilimci
teyidi ve amagli 6rnekleme yontemlerine bagvurulmustur (Yildirim ve Simsek, 2016; Merriam, 2018).
Arastirma sonucunda elde edilen taslak calisma, uzman goriisiinden faydalanmak iizere sinif egitimi
alaninda uzman bir akademisyene gonderilmis, yapilan degerlendirmelere dogrultusunda, calisma
icerisinde literatiir ve sonug¢ kisimlarinda diizeltmelere gidilmistir. Katilimei teyidi saglamaya yonelik
olarak, veri analizi sonucunda olusturulan kod ve temalar, goriisiilen siif 6gretmenlerine gosterilmis,
kendi ifadeleri dogrultusunda olusturulan tabloyu degerlendirmeleri istenilmistir. Calisgamaya katilan
tiim sinif 6gretmenleri olusturulan tablonun kendileriyle yapilan goriismelerle uyumlu oldugu yoniinde
goriis bildirmislerdir. Arastirmaya yonelik se¢ilen amagh orneklem cesitlerinden maksimum cesitlilik
orneklemin tercih edilmesine yonelik bilgiler yontem kisminda verilmistir.

Bulgular

Arastirmanin bu boliimiinde alt problemlerin yanitlanmasi amaci ile olusturulan kodlar ve
temalarin agiklamasina yer verilmistir. Aragtirmaya katilan Ogretmenlerin goriislerinden dogrudan
almtilar yapilmis ve yorumlara yer verilmistir.

Birinci alt probleme iliskin bulgular ve yorum

Aragtirmaya katilan simif Ogretmenlerine COVID-19 salgimi siirecinde EBA’da bulunan
O0grenme materyallerine iliskin olarak ne diislindiikleri sorulmustur. Sinif 6gretmenleri ile yapilan
goriismelerden yeterli olma ve yeterli olmama kodlarina ulasilmistir. Bu kodlar bir araya getirilerek
“EBA Yeterlilik” temasina ulasilmistir. Olusturan kodlar ve temaya iliskin bilgiler Tablo 2.’de
verilmistir.

Tablo 2. “EBA Yeterlilik” temasina iliskin frekanslar

Tema Kod Kod tekrar
. Yeterli Olma 10
EBA Yeterlilik .
Yeterli Olmama 10

“EBA yeterlilik” temasinin “Yeterli olma” koduna yonelik olarak 10 katilimcidan yanit elde
edilmistir. Smif O6gretmenlerinin vermis oldugu yanitlar iizerinden yapilan alintilardan bazilarina
asagida verilmistir.

“EBA platformunda, egitim vermis oldugum sinifin seviyesine uygun materyaller bularak
kullanwyorum. ”(1, K, 2 sinif )

“EBA ortaminda ¢ok giizel 6grenme materyalleri bulunmaktadir.” (2, K, 2 sinif)

“Salgin siirecinde EBA’da bulunan o6grenme materyallerinin  sayisi  arttilmiy  ve
zenginlestirilmigtir.” (4, E,4 sinif)

“EBA sanal ortaminda bulunan 6grenme materyallerinin ve etkinliklerinin yeterli diizeyde
oldugunu diisiiniiyorum.” (7, K, 4 sinif)

“EBA ortam iizerinden ogretmenlerin hazirlamis oldugu ornek ¢alismalara ulasabiliyorum.
Boéylece ders isleme materyallerimi zenginlestirebiliyorum.” (9, E, 3 sinif)

“EBA ortaminda ozellikle 4. simif ogrencileri igin bol miktarda icerik bulunmaktadir. Bu
iceriklerin dgrenciler igin yararl oldugunu séyleyebilivim.” (19, E, 4 sinif)

Arastirmaya katilan 10 simif 6gretmeni, EBA’da bulunan &grenme materyallerinin yeterli
oldugunu diisiinmektedir. Ogretmenlere gore salgin siirecinde 6grenme materyalleri gelistirilerek
arttirllmustir (2 katilimei). Materyaller yararli ve gilizeldir (3 katilimci). Arastirmaya katilan 4 6gretmen
materyalleri yeterli bulduklarinmi belirtirken 1 6gretmen de diger Ogretmenlerin yapmis oldugu
orneklere ulastigini dile getirmistir. Caligmaya katilan 10 sinif dgretmenin goriislerine géore EBA’da
bulunan materyaller yararlidir ve kullanilabilir bir nitelik tagimaktadir.

“EBA yeterlilik” temasiin “yeterli olmama” koduna yonelik olarak smif 6gretmenlerinin
vermis oldugu yanitlardan yapilan alintilardan bazilar1 asagida belirtilmistir.
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“EBA ortaminda az da olsa ogrenme materyallerine yonelik ¢alismalar yapilmistir. Ancak
icerikler ¢ok o6zensizdir ve konulari tam olarak karsilamamaktadwr.” (3, E, 3. sinif)

“EBA’da bulunan 6grenme materyalleri ile ilgili ilkokula yonelik iceriklerin yeterli olmadiginm

diisiinmekteyim. Ozellikle 1, 2 ve 3. sumflar icin hazirlanan etkinlikler ve e-icerikler ¢ok yetersizdir.”
(10, K, 4. sintf)

“EBA platformu icerisinde ilkokula yonelik yeterli materyal olmadigimi diistinmekteyim.
Gorsellik ve etkilesim agisindan neredeyse hi¢ materyal yoktur.” (11, E, 2. sinif)

“Ilkokul seviyesine yonelik yeterince etkinlik bulunmaktadir. Etkinlikler ozellikle ortaokul ve
liseye hitap etmektedir. ” (13, K, 2. sinif)

Arastirmaya katilan 10 smif 6gretmeni, EBA’da bulunan 6grenme materyallerinin yeterli
olmadigim diisiinmektedir. Ogretmenlere gore materyaller, salgin siirecinde vasat ve eksik kalmstir (6
katilime1); EBA iceriginin ciddi anlamda gelistirilip ¢esitlendirilmesi gerekmektedir (4 katilimct).
Arastirmaya katilan 10 simif gretmenin yanitina gére EBA’da bulunan 6grenme igerikleri, sayist ve
niteligi yeterli degildir.

Ikinci alt probleme iliskin bulgular ve yorum

Arastirmada simif O6gretmenlerinin COVID-19 salgini siirecinde EBA araciligi ile verilen
uzaktan egitim ile ilgili hangi sorunlari yasadiklari sorulmustur. Simif &gretmenleri ile yapilan
gorlismelerden baglant1 sorunu, firsat esitsizligi ve aile kodlarina ulasilmistir. Bu kodlara ulasilmasi ile
“Uzaktan egitim sorunlar1” temasi olusturulmustur. Olusturan kodlar ve temaya ait bilgiler asagida
Tablo 3’te verilmistir.

Tablo 3.“Uzaktan Egitim Sorunlar1” temasina iligkin frekanslar

Tema Kod Kod tekrar
Baglanti sorunu 15
Uzaktan Egitim Sorunlari Firsat esitsizligi 11
Aile 2

“Uzaktan egitim sorunlar1” temasinin “baglanti sorunu” koduna yonelik simf 6gretmenlerinin
verdigi yanitlardan elde edilen alintilar agsagida yer almaktadir.

“EBA iizerinden gergeklestirilen uzaktan egitimle ilgili alt yapinin eksik olmasi dersleri kotii
etkilemistir. Zaman zaman EBA’ya baglanma problemleri yasadik. Ogrenciler maddi imkansizliklar
nedeniyle (internet olmamast veya ¢ekmemesi, tablet veya telefon olmamasiy) EBA’ya girig
yapamadilar.” (11, K, 2. sinif)

“Salgin oncesinde ogretmenler, EBA sanal ortamina bu kadar sik, uzun siireli ve ayni anda
baglanmiyordu. EBA sistemine baglanamadigimdan istedigim ders ve uygulamalari yapmakta
zorlandim. Ancak egitim ogretimin giiz doneminde, MEB gerekli iyilestirmeleri yapti ve bu donem
EBA’yi daha rahat kullanabilmekteyiz.” (14, K, 4. sinif)

“EBA’ya baglanirken yogunluk yasanmasi, internetin kopmasi, ogrencilerin EBA sifrelerini
unutmalarina yonelik sorunlar yasadim.” (15, K, 2. sinif)

Bazi dgrenciler yasadigi kdylerde internete ulasma olanag bulamadilar. Ogrencilere EBA
tizerinden odev verdigimizde dgrenciler internet baglantilart olmadigindan dolayr 2 giin sonra
ailesinin telefonundan goriiyordum ve 5 giin sonra édev gonderdikleri oluyordu.” (17, E, 3. sinif)

Aragtirmaya katilan 15 smmif Ogretmeni COVID-19 salgimi siirecinde EBA {izerinden
gergeklestirilen uzaktan egitim ¢aligmalar1 esnasinda baglanti sorunlar1 yasadiklarini ifade etmistir.
EBA’da yasanan yogunluk nedeniyle alt yapmin yetersiz kaldigi ve EBA’ya ulasamadiklarini (9
katilimei); internet hatlarindaki yogun kullamimdan ya da iyi c¢ekmemesinden dolayr sikinti
yasadiklarin1 (5 katilimci); Ogrencilerin EBA sifrelerini unutmalarindan dolay1 baglanamama (1
katilime1) sorunu ile karsilastiklarii belirmislerdir. Smif 6gretmenleri, kirsal kesimlerde internet

288



Egitim Kuram ve Uygulama Arastirmalar1 Dergisi 2021, Cilt 7, Say1 2, 278-300 Fatma Susar KIRMIZI, Ahmet ALTUG

olanaginin az olmasindan ya da hi¢ bulunmamasindan, EBA altyapisinin yetersizliginden, hizinin
giiclendirilememesinden dolayi egitim-0gretimde sikint1 yasadiklarini dile getirmistir.

“Uzaktan egitim sorunlar1” temasinin “firsat esitsizligi” koduna yonelik sinif 6gretmenlerinin
vermis oldugu yanitlardan yola ¢ikilarak yapilan alintilar asagida belirtilmistir.

“EBA iizerinden yapilan uzaktan egitimle ilgili olarak o6grencilerin internet erigiminin
olmamasi, bilgisayar veya tablet sahibi olmamalar: gibi sorunlar yagamaktayim.” (6, K, 4. sinif)

“Bu stiregte ozellikle EBA’ya baglanma sorunu yasadim. En onemlisi biitiin ogrenciler EBA
platformuna ulasamadilar. Acikgasi egitimde firsat esitsizligi gozlemledim.” (10, K, 4. sinif)

“Bazi ogrenciler yasadigi kéylerde internete ulagma olanagi bulamadilar.” (17, E, 3. sinif)

“EBA’ya maddi olanagi olmayan ogrencilerimiz tablet ya da telefonlar: olmadiklarindan
giremediler.” (18, K, 3 sinif)

Aragtirmaya katilan 11 smif 6gretmeni COVID-19 salgini siirecinde EBA’da verilen uzaktan
eg1t1m caligmalar1 esnasinda firsat esitsizligine neden olan durumlarla karsilastiklarimi belirtmistir.
Ogrencilerin EBA’ya ulagmak igin gerekli internet baglantisina sahip olmadigii (5 katilimer);
bilgisayar ya da tabletlerinin olmadigmi (6 katilimci) dile getirmislerdir. Genel olarak alintilar
incelendiginde sinif 6gretmenlerinin degerlendirmeleri, maddi olanaklar1 yeterli olmayan ailelerin
cocuklariin egitim-6gretim faaliyetlerine katilmakta ciddi zorluklar yasadiklar1 yoniindedir.

“Uzaktan egitim sorunlar1” temasinin “Aile” koduna yonelik sinif 6gretmenlerinin vermis
oldugu yanitlardan yapilan alintilar asagida belirtilmistir.

“Uzak egitim siirecinde ozellikle ilk aylarda, birdenbire EBA’ya yonelik artan yogunluktan
dolayr baglanti problemleri yasadik. Ders esnasinda siirekli goriintii donmasi ve ses kesilmesi gibi
EBA’dan kaynaklanan sorunlar yasadik. Ayrica ailesi yeterince ilgilenmeyenler olanaklart olsa da
derslere ¢ok fazla katilmadilar.” (18, K, 3 sinif)

Aragtirmaya katilan 2 smif 6gretmeni salgin siiresi boyunca EBA’da verilen uzaktan egitim
caligmalar1 esnasinda aileler ile ilgili baz1 sorunlara deginmistir. EBA iizerinden 6grencilere verilen
egitimleri ailelerin takip etmediklerini (2 katilime1) dile getirmislerdir. Salgin siirecinde gerekli olanak
ve altyapt olusturulsa da ailenin ¢ocugunun egitim siirecine gosterdigi ilginin Snemini sinif
Ogretmenleri bir defa daha ifade etmistir.

Uciincii alt probleme iliskin bulgular ve yorum

Aragtirmaya katilan simif o6gretmenlerine COVID-19 salgint siirecinde EBA kullaniminin
olumlu ydnlerinin neler oldugu sorulmustur. Siif 6gretmenlerinden elde edilen verilerden “egitim
siirecinin devam etmesi” ve “salgindan korunma” kodlarma ulasilmistir. Bu kodlara ulagilmasi ile
“EBA’nin yararlar1” temasi olusturulmustur. Olusturan kodlar ve temaya ait bilgiler asagida Tablo

4.’te verilmistir.

Tablo 4.“EBA’nin yararlar1” temasina iligkin frekanslar
Tema Kod Kod tekrar

Egitim siirecinin devam etmesi 19

EBA’nin Yararlari
Salgindan Korunma 3

“EBA’nin yararlar1” temasinin “Egitim silirecinin devam etmesi” koduna yonelik simif
ogretmenlerinin vermis oldugu yanitlardan yapilan alintilar asagida belirtilmistir.

“Ogrencilerim EBA sayesinde uzaktan egitim yoluyla derslere katilmis oldular. EBA daki e-
ogrenme materyalleriyle egitim ogretim siireci kesintiye ugramadan devam etmis oldu.” (2, K, 2. sinif)

“Ogrenciler EBA sayesinde derslerinden ve arkadaslarindan uzak kalmamis oldular.
Birbirleriyle etkilesimde bulundular.” (4, E, 4. sinif)

289



Egitim Kuram ve Uygulama Arastirmalar1 Dergisi 2021, Cilt 7, Say1 2, 278-300 Fatma Susar KIRMIZI, Ahmet ALTUG

“Egitimin siirecinin devami saglamis oldu. Evierden de olsa ogrencilerin egitimlerini takip
edebildik ve onlarla iletisim halinde kalabildik. Yiiz yiize egitim kadar etkili olmasa da ¢ocuklarin
egitim aginin disinda kalmasi onlenmis oldu.” (14, K, 3. sinif)

“Salgin siirecinde EBA kullanimi sayesinde ogrencileri giivenli iceriklerle karsilastirdik.
Osrencilerin salgin déneminde arkadaslart ve oOgretmenleri ile iletisimi kopmadi. Ogrencilerin
teknolojiye daha erken adaptasyon saglamasina katkida bulundu. Bunlar EBA 'min salgin siirecindeki
olumlu yonleri oldu.” (20, E, 4. sinif)

Aragtirmaya katilan 19 smif 6gretmeni salgin siirecinde EBA kullaniminin olumlu yonleri
oldugunu dile getirmistir. Siif 6gretmenleri EBA’nin egitim 6gretim siirecinin kesintisiz bir sekilde
devam etmesine yardimei oldugunu (8 katilimci) ifade etmistir. Diger taraftan 1 katilimc1 EBA ile
yapilan egitimler sayesinde ailelerin cocuklarinin egitim durumlarin1 yakindan gordiiklerini
belirtmistir. Ayrica oOgrenciler birbirleriyle iletisim kurmuslar (2 katilime1); dogru ve etkili
kaynaklardan 6grenme materyallerine ulasmislardir (6 katilimci). Ek olarak 2 katilimei da 6grencilerin
bu siiregte teknolojiye adapte olduklarimi belirtmistir. Simif 6gretmenleri EBA kullaniminin
ogrencilerin 6zellikle derslerinden ve arkadaglarindan uzak kalmamasina yardimer oldugunu belirttigi
gorlilmektedir.

“EBA’nin yararlar” temasinin “salgindan korunma” koduna yonelik simif 6gretmenlerinin
vermis oldugu yanitlardan yola ¢ikilarak yapilan alintilar asagida belirtilmistir.

“Salgin siirecinde kendimizi korumamiz hastaliktan korunmamiz acgisindan faydali oldu.
Ekran iizerinden yapilan paylasim sayesinde gorsel etkinlikleri (video-resim) aktarabilme olanagimiz
oldu. Elimde bulunan 6grenme kaynaklarini birebir anlatma olanagim oldu.” (11, E, 2. sinif)

“EBA kullanimi sayesinde 6grencilerimizin ogrenme kayiplarini bir nebze de olsa engellemis
olduk. Ozellikle ilkokul diizeyinde temel bilgileri égrenen Ogrenciler icin bu salgin siireci ciddi
zararlar vermigstir. EBA sayesinde o8rencilerle ders yaparak ogrendiklerini unutmalarvmn éniine
gecmiy olduk. Arkadaslaryla iletisimleri kopmamis oldu. Dersleri ile ilgili iceriklere EBA iizerinden
ulagmayr 6grenip daha hizli bir sekilde teknolojiye adapte oldular. Salgin siirecinde giivenli bir
sekilde evlerinden egitim almis oldular.” (18, E, 4. sinif)

Salgin siirecinde EBA kullaniminin olumlu yonlerine yonelik siif 6gretmenleri, COVID-19
salgininda, giivenli bir sekilde ev ortaminda derslerini iglediklerini (1 katilimc1) ve salgindan
korunduklarmi (2 katilime1) belirtmiglerdir. COVID-19 salgini siirecinde egitim dgretim ortaminin eve
taginmasinin sinif 6gretmenlerince memnuniyetle karsilandigi goriilmektedir.

Dordiincii alt probleme iligkin bulgular ve yorum

Aragtirmaya katilan smif &gretmenlerine COVID-19 salgimi siirecinde EBA kullanimina
yonelik olarak okul yonetimi ve MEB’in tutumunun nasil oldugu sorulmustur. Sinif 6gretmenlerinden
elde edilen verilerden “olumlu tutum, olumsuz tutum ve siire¢ yoOnetimi eksikligi” kodlara
ulastlmistir. “Yonetim yaklasimi” temasi altinda yer alan kodlara iligkin bilgiler asagida Tablo 5.’te
verilmistir.

Tablo 5. “Yonetimin Yaklagimi” temasina iligskin frekanslar

Tema Kod Kod tekrar
Olumlu tutum 13
Yonetimin Yaklagimi Olumsuz tutum 2
Siire¢ yonetimi eksikligi 9

“Y6netimin yaklagimi” temasinin “Olumlu tutum” koduna ydnelik sinif 6gretmenlerinin
vermis oldugu yanitlardan yola ¢ikilarak yapilan alintilar asagida yer almaktadir.

“Salgin siiresi boyunca EBA kullamimina yénelik okul idarecileri ve MEB’in katkilary biiyiik
oldu. EBA’ya ulasim igin ¢ekim merkezleri olusturulmustur. Bu durum o&grencilerin EBA dan
Sfaydalanmasi igin biiyiik katki saglamistir.” (4, E, 4. sinif)
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“MERB ve okul yonetimi salgin donemindeki egitim-ogretim stirecini hizli bir sekilde yonettiler.
EBA TV ’nin de yayina baslamasi ile egitim 6gretim faaliyetlerine ulasim agisindan giizel bir durum
oldu.” (5, K, 4. sinif)

“Bu siiregte okul yonetimi ve MEB her zaman yanimizda oldu ve bizleri destekleyici bir tutum
sergilediler.” (7, K, 4. sinif)

“Okul yonetimimiz elinden geldigince yardimci olmaya ¢alisti. Derslerin planlanmasi
asamasinda 6gretmen arkadagslarla bir araya gelerek ortak hareket ettik. Hepimizin amaci bu stiregte
ogrencilerimize daha iyi egitim vermeye ¢alismak oldugu icin MEB ve okul yonetimi tarafindan
herhangi bir sikintiyla karsilasmadik.” (17, E, 3. sinif)

Arastirmaya katilan 13 smif 6gretmeni COVID-19 salgim siirecinde EBA kullaniminda okul
yonetimi ve MEB’in olumlu tutum igerisinde bulunduklarini belirtmislerdir. EBA kullaniminda
yonetimin kendilerini tesvik ettigini (8 katilimc1); EBA noktalar1 kuruldugunu (3 katilimci) ve EBA
iceriklerinin zenginlestirildigini (2 katilimc) ifade etmislerdir. Alintilar incelendiginde 6gretmenlerin
genel olarak, yonetimin egitim ¢gretimin devam etmesi i¢in yardimci olmaya yonelik olumlu tavir
sergiledigini belirttigi goriilmektedir. Ayrica yonetimin sorunlar1 ¢ézmede yapict bir tavir i¢inde
oldugu da dile getirilmistir.

“Yonetimin yaklagimi” temasinin “olumsuz tutum” koduna yonelik simif 6gretmenlerinin
verdigi yanitlardan yapilan alintilar asagida yer almaktadir.

“Okul yonetiminin EBA y1 kullanmadiklarini diisiinmiiyorum.” (3, E, 3. sinif)

“Bu stirecte MEB her ne kadar uzaktan egitim siirecine hazir oldugunu séylese de EBA nin
kullanimina yonelik ciddi sorunlar yasadik. Okullarimiz da bu siiregte yetersiz kaldi.” (10, K, 4. sinif)

Aragtirmaya katilan 2 sinif 6gretmeni COVID-19 salgini siirecinde EBA kullaniminda okul
yonetimi ve MEB’in birtakim sorunlar1 ¢dzmede yetersiz kaldiklarini dile getirmistir. Sinif
ogretmenleri okul yonetiminin EBA kullanmadigimi ve MEB’in uzaktan egitime hazir olmadigimi (2
katilime1) belirttigi goriilmektedir. Elde edilen veriler 1s18§inda COVID-19 salgini siirecinde okul
yonetiminin ya da MEB’in sorunlara yeterince yardimci olmadigini belirten 6gretmenlerin oldukca az
oldugu ifade edilebilir.

“Yonetimin yaklasimi” temasinin “siire¢ yonetimi eksikligi” koduna yonelik olarak sinif
Ogretmenlerinden elde edilen yanitlardan yapilan alintilara asagida yer verilmistir.

“MEB ve okullar bu duruma hazirliksiz yakalandilar ve yeterince olanak saglayamadilar.
GSM operatorleri ile goriigiiltip ticretsiz internet olanagi saglanabilirdi. Gereksinimi olanlara tablet
dagiilabilirdi. Tablet dagildigi yoniinde basinda haberler oldu ama biz boyle bir durumla
karsilasmadik.” (11, E, 2. sinif)

“EBA ya siirekli girmemiz istenildi ancak bazi konularda yetersiz kalindi. EBA sisteminde
hatalar olustu EBA altyapisinda yogunluk yasanmamast igin kademe kademe ders verilmesi iyi olurdu.
EBA ilkokul, EBA ortaokul seklinde olabilirdi. Bu sayede sitede ¢6kme yasanmayabilirdi. Uzaktan
egitim stirecinde kdy okullart daha fazla dikkate alinmall ve internet sikintisi yasayabilecekleri goz
ontinde bulundurulmalidir.” (13, K, 2. sinif)

“Uzaktan egitime yonelik olarak ogretmenlere egitim verilebilivdi. Bir anda 6gretmenlerden
yapilmasi beklenenler soylenildi. Siiregle ilgili sorularin ¢oziimiinii idarecilerimiz de eksik bildiginden
dolayr dogru bir kriz yonetimi saglayamadilar. Bir bakima deprem oldu ancak biz ne yapacagimizi
bilmiyorduk. Benzetme yerindeyse AFAD deprem olduktan sonra kuruldu. Ogretmenlerin bu duruma
uyumu hizli olsa da siirecin basinda biiyiik bir bosluk yasandi.” (14, K, 3. sinif)

“Bu siirecte yapilabilecek belki de en biiyiik katki internet altyapisin yayginlastirimasidir.
GSM operatorleri tarafindan EBA igin daha fazla internet kotasi saglanabiliv. Ogrenci ve
ogretmenlerin tablet sahibi olabilmeleri icin en azindan KDV muafiyeti saglanabilirdi.” (20, E, 4.

stnif)

Arastirmaya katilan 9 sinif 6gretmeni COVID-19 salgininda EBA kullaniminda okul yonetimi
ve MEB’in siireci etkili ve hizli bir sekilde yoOnetemedigini ifade etmistir. EBA’nin altyapi
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sorunlarinin oldugu (3 katilimci); Ogretmenlere bu siiregte konu ile ilgili egitim verilmedigi (1
katilimc1); ZOOM gibi alternatiflere izin verilmedigi (2 katilimci1) ve EBA’ya ulasmada firsat esitligi
saglanamadig1 (3 katilimci) seklinde goriisler ortaya konulmustur. Alintilar incelendiginde smif
ogretmenlerinin Ozellikle MEB ile ilgili olarak elestirilerde bulundugu goriilmektedir. EBA
altyapisinin katilimer yogunluguna gore giiclendirilmedigi ve uzaktan egitime 6grencileri dahil etmeye
yonelik yeterince teknolojik imkan saglayamadigi vurgulanmistir.

Begsinci alt probleme iliskin bulgular ve yorum

Aragtirmaya katilan sinif 6gretmenlerine EBA’nin biitlin yas diizeyleri i¢in kullanilabilir olup
olmadig1 sorulmustur. Simif 6gretmenleri ile yapilan goriismelerden “yararli olma” ve “yas grubuna
baglh olma” kodlarma ulasilmigtir. “EBA’nin kullanilabilirligi” temasi altinda elde edilen kodlara
yonelik bilgiler Tablo 6.’da sunulmaktadir.

Tablo 6. “EBA’nin Kullanilabilirligi” temasina iligkin frekanslar

Tema Kod Kod tekrar
Yararl: Olma 9
EBA’nin Kullanilabilirligi
nin Kullanilabilirligi Yas Grubuna Bagli Olma 11

“EBA’nin Kullanilabilirligi” temasimin “yararli olma” koduna iliskin olarak elde edilen
verilerden yapilan alintilar agagida belirtilmigtir.

“EBA her yas diizeyi icin kullanilabilir sekilde hazirlanmistir. EBA platformu icerisindeki
gorseller ve videolarla ogretmenlere ¢ok destek olmaktadir.” (2, K, 2. sinif)

“EBA biitiin yas diizeyleri icin kolaylikla kullanilabilecek bir sistemdir. Iceresinde
bulundurdugu e-ogrenme iceriklerine ek olarak, ozellikle kiigiik yas gruplari icin daha cezbedici
yaywlar, interaktif odevler ve ilgi ¢ekici animasyonlar dahil edilirse iyi olabilir.” (12, K, 3. sinif)

“Tiim yas gruplart i¢cin EBA sanal ortami kullamlabilirdir fakat 1. suuf ogrencilerin
ailelerinin yardimi olmadan dogru iceriklere ulasarak kullanma noktasinda sikinti yasanmaktadir.
Ayrica EBA sanal ortami iizerinde bulunan oOgrenme materyallerinin, video, etkinlik ve
animasyonlarimin ¢ok sayida arttirtlip geligtivilmesi gerekmektedir. Su anki siire¢ icin faydali bir
egitim ortamidir.” (18, E, 4. sinif)

Aragtirmaya katilan 9 smif 6gretmeni EBA’nin biitiin yas diizeyleri i¢in kullanilabilir ve her
yas grubu i¢in yararl oldugu yoniinde goriis belirtmigtir. EBA’nin gelistirilirse daha yararli olacagi (3
katilime1), 6grenmeye destek oldugu (2 katilimer), cesitli e-igerikler barindirdign (2 katilimei) ve
etkinliklerinin yararl goériildiigi (2 katilimei) dile getirilmistir. Stnif 6gretmenleri genel olarak EBA
sanal ortaminin kullaniminin egitim 6gretim agisindan yararl oldugunu belirtmistir.

“EBA’nin kullanilabilirligi” temasinin “yas grubuna bagli olma” koduna yonelik olarak sinif
Ogretmenlerinin vermis oldugu yanitlardan yola ¢ikilarak yapilan alintilar agagida belirtilmistir.

“Okul oncesi ve 1. sumiflar igin verilen ozel egitim siiregleri konusunda EBA sanal ortaminin
kullanilabilirligi diisiiktiir. Yazma, kesme, okuma, oyun oynama gibi becerilerin uzaktan egitimle
kazandirilmasimn zor oldugunu diisiiniiyorum. Ust simiflarda EBA kullamimi sozel dersler icin daha
kullamlabilir bir yapidadir. Sayisal dersler icin ise daha kullanigsiz goriilmektedir.” (14, K, 3. sinif)

“Genelde ilkokul ve ortaokulun ilk yillar: ile ilgili zengin icerige sahip olmasina ragmen
ortaokulun son simiflart ve lise diizeyinde zengin bir icerige sahip degildir. EBA igerigi genel olarak
ilkokul ve ortaokul diizeyine hitap ettiginden EBA biitiin yas diizeyleri icin verimli olarak
kullanilamayabilir.” (20, E, 4. sinif)

Aragtirmaya katilan 11 simf 6gretmeni EBA’nin biitiin yas diizeylerinde kullanilabilir olup
olmadig1 noktasinda farkli goriisler belirtmistir. EBA’nin her simif ve yas diizeyine uygun oldugu (5
katilimet); ilkokul 1. sinif ve okul dncesi egitim diginda uygun oldugu (6 katilimei) seklinde goriis
belirtilmistir. Ilkokul 1. smf Ogrencilerinin okuma yazma Ogrenme siirecinde EBA’ya bagl
olmalarmin sikintilara olugturacagi dile getirilmistir. Diger taraftan okul 6ncesi egitim igin de 6zellikle
el becerilerinin gelistirilmesine yonelik olarak yapilan caligmalarda sorunlara yasanacagi, bu
caligmalarin EBA ile yiiriitiilmesinin miimkiin olmadig: dile getirilmistir. Diger yas diizeylerinde de
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EBA kullanimin herhangi bir problem olusturmayacagi diisiincesinin de ortaya konuldugu
goriilmektedir.

Altinct alt probleme iligkin bulgular ve yorum

Aragtirmaya katilan sinif 6gretmenlerine uzaktan egitim siirecine iligkin Gnerilerinin neler
oldugu sorulmustur. Elde edilen verilerden “EBA’nin gelistirilmesi” ve “firsat esitligi saglanmasi”
kodlar1 elde edilmistir. Bu kodlar bir araya getirilerek “Gneriler” temasi olusturmustur. Oneriler
temasina iligkin bilgiler Tablo 7°de sunulmaktadir.

Tablo 7. “Oneriler” temasina iliskin frekanslar

Tema Kod Kod tekrar
. EBA’nin Gelistirilmesi 7
Oneriler o
Firsat Esitligi Saglanmasi 10

EBA iizerinden yaptiklar1 derslerde ses ve goriintiide kesilmelerin oldugu bunlarin
diizeltilmesi gerektigini dile getirdigi goriilmiistiir. Ayrica 6gretmenler farkli konularla da ilgili olarak
O0grenme materyallerine yer verilmesini beklemektedir.

“Oneriler” temasinin “firsat esitligi saglanmasi” koduna yonelik olarak smif dgretmenlerinin
verdigi yanitlardan yola ¢ikilarak yapilan alintilar agsagida sunulmustur.

“Egitim-ogretimin uzaktan egitim seklinde olmasini ¢ok yararli bulmuyorum fakat COVID-19
salgin siirecinde yapilabilecek baska bir sey olmadigint diigiiniiyorum. Mart ayindan beri yasadigimiz
COQOVID-19 salgin siireci d6grenciler igin egitim-ogretimde ¢ok biiyiik kayiplara neden oldu. Biitiin
ogrencilere uzaktan egitim sisteminde ulagmak miimkiin degildir.” (15, K, 2. sinif)

“Derslerin normal egitim dénemine gore azaltilmasi gerekmektedir. Ayrica elektronik
triinlerde (tablet, bilgisayar, kamera) ve internet fiyatlarinda ciddi bir indirime gidebilirdi. Maddi
imkdm olmayanlara firsat esitligi saglanabilirdi.” (18, K, 3. sinif)

“Uzaktan egitime gecilmeden once alt yapt hizmetlerinin ve teknolojik donanimin saglanmasi
gerekmektedir. Unutulmamalidir ki internet agi olmayan bir bilgisayar ve tablet ile 6grenci uzaktan
egitimden faydalanamayacagr gibi interneti olup da teknolojik aleti olmayan 6grenci de uzaktan
egitimden faydalanamaz. Uzaktan egitim ile ilgili stk sik ogrenci ve veliler bilgilendirilmeli,
bilinglendirilmeli, sorunlart tespit edilmeli ve ¢oziilmesi icin sorun ¢ozme birimleri kurulmalidir.
Osretmenlere yilin belirli donemlerinde uzaktan egitim ile ilgili seminer ya da kurslar verilmelidir.”
(20, E, 4. sinif)

Aragtirmaya katilan 10 smif 6gretmeni uzaktan egitim siirecinde firsat esitligi konusunda
sorunlar yasandigi dile getirmistir. Ogrencilere tablet ve bilgisayar verilmesi (4 katilime1); internet
erigimi saglanmasi (3 katilimci); velilerin bilinglendirilmesi (1 katilime1) ve tablet, bilgisayar gibi
iirinlerde 6grencilere fiyat indirimi yapilmast (2 katilimci) yoniinde goriisler ortaya konulmustur.
Arastirmaya katilan sinif 6gretmenleri uzaktan egitime biitiin 6grencilerin katilabilmesi icin gerekli
olanaklarin saglanmasi konusunda daha ¢ok gaba gosterilmesi gerektigini ifade etmistir.

Tartisma, Sonuc ve Oneriler

20. yiizyildan itibaren teknolojinin hizli bir sekilde doniisiimii, egitim 6gretim materyallerinin
ve ortamlariin da her gecen giin dijital kaynaklarla desteklenmesine firsat saglamaktadir. E-0grenme
icerikleri ve sanal 6grenme ortamlari ile zaman ve mekéana bagl kalmaksizin ekonomik bir sekilde
bilgiye ulasmak kolay bir durum haline gelmistir. Ogretmenler ve dgrenciler uzaktan egitim, e-
O0grenme ortamlart ve kaynaklarindan 2020 yili 6ncesine kadar kendi tercihleri dogrultusunda
yararlanmaktaydi. Ancak 2020 yilinin basinda etkilerini gosteren COVID-19 salgim ile beraber
nerdeyse tlim diinyada, uzaktan egitim ortamlar1 ilizerinden egitim Ogretim siireci yiritilmeye
calisiimstir. Ulkemizde de egitim dgretim faaliyetleri ilkdgretim ve ortadgretim diizeyinde yogun bir
sekilde EBA sanal ortam1 ve TRT EBA iizerinden yiiriitiilmiistiir. 2010 yilinda FATIH projesi
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kapsaminda hayata gecirilen EBA sanal ortami, COVID-19 salginindan sonra biiyiik bir énem
kazanmig 6gretmen ve dgrenciler etkin bir sekilde kullanilmustir.

Aragtirma kapsaminda elde bulgular incelediginde EBA sanal ortamindaki e-0grenme
materyallerinin yeterlilik durumlarnyla ilgili olarak smif Ogretmenlerinin (n=10) yaris1 EBA
materyallerinin yeterli oldugu konusunda goriis belirtirken, diger yarist (n=10) ise yeterli olmadig
yoniinde goriis belirtmislerdir. EBA sanal ortaminin 6zellikle Covid-19 salgini sirasinda yogun sekilde
kullanimiyla 6gretmenler e-igerikleri daha ¢ok inceleme firsatt bulmuslardir. Bu sebeple EBA’daki
ayni1 konular i¢in farkli 6grenme materyalleri ya da her konu i¢in e- i¢erik bulunmamasi 6gretmenlerin
ifade ettigi bir eksiklik olarak ortaya cikmaktadir. Alan yazinda calismalarda da EBA’daki e-
iceriklerin say1 ve nitelik olarak arttirilmasi yoniinde sonuglar 6ne ¢ikmaktadir (Ayan, 2018; Timur,
Yilmaz ve Isseven, 2017; Maden ve Onal, 2020; Dogan ve Kogak, 2020; Cakmak ve Tagkiran, 2017).
Alan yazin incelendiginde EBA’da bulunan e-igeriklerin yeterli oldugu yoniinde de caligmalar oldugu
goriilmektedir (Isbulan, Arslan, Karagél ve Selvi, 2020; Aktay ve Keskin, 2016; Erensayin ve Giiler,
2017; Tirker ve Diindar. 2020). Bu arastirmadan elde edilen veriler 1518inda 6gretmenlerin EBA’da
yer alan etkinliklerin niteligi ile ilgili beklentilerinin daha yiiksek oldugu soylenebilir. EBA sanal
ortami COVID-19 salgini ile 6zel bir 6nem kazanmis 6gretmen ve &grenciler tarafindan etkin bir
sekilde kullanilir olmustur. Bu nedenle etkinliklerin niteliginin gereksinimlere yanit verip vermedigi
Ogretmenler tarafindan sorgulanmaktir.

Aragtirmaya katilan 15 smif ogretmeni COVID-19 salgini siirecinde EBA {izerinden
gergeklestirilen uzaktan egitim c¢alismalar1 esnasinda baglanti sorunlart yasadiklarini ifade etmistir.
EBA’da yasanan yogunluk nedeniyle alt yapimin yetersiz kaldigi ve EBA’ya ulasamadiklarimi (9
katilime1); internet hatlarindaki yogun kullanimdan ya da iyi ¢ekmemesinden dolayr sikinti
yasadiklarin1 (5 katilimci); Ogrencilerin EBA sifrelerini unutmalarindan dolayr baglanamama (1
katilime1) sorunu ile karsilastiklarini belirmiglerdir. Smif 6gretmenleri, kirsal kesimlerde internet
olanaginin az olmasindan ya da hi¢ bulunmamasindan, EBA altyapisinin yetersizliginden, hizinin
giiclendirilememesinden dolay1 egitim-6gretimde sikint1 yasadiklarini dile getirmistir.

Uzaktan egitime yonelik sorunlara bakildiginda smif 6gretmenleri 6zellikle (n=11) firsat
esitsizligi, (n=15) baglant1 sorunlar1 ve (n=2) ailelerin ilgisizliginden yana goriis bildirmislerdir. Elde
edilen veriler 15181nda 6gretmenlerin uzaktan egitim siirecinde baglanti sorunu yasadiklarini sdylemek
mimkiindiir. Aragtirmanin bu sonucu daha oOnce gerceklestirilen c¢aligmalari desteklemektedir
(Basaran, Dogan ve Sahin, 2020; Cakin ve Akyavuz, 2020; Sezgin ve Firat, 2020; Tiirker ve Diindar,
2020). 2020 yilinda COVID-19 salgiminin yasanmasiyla, egitim 6gretimin kesintiye ugramamasi i¢in
18 milyonun {izerinde ilk ve orta 6gretim diizeyinde 6grenci ve 1 milyondan fazla 6gretmen EBA
sanal ortami iizerinden G6grenme etkinlikleri devam ettirmeye g¢aligmiglardir (Strateji Gelistirme
Baskanligi, 2020). Bu siirecte 20 milyona yakin kiginin EBA {izerinden ¢evrimigi baglantiy1 kesintisiz
bir sekilde gerceklestirmek gilic olmustur. COVID-19 salgininin beklenmedik bir sekilde ortaya
cikmasit MEB’in bu duruma hazirliksiz yakalanmasina neden olmustur. EBA’ya baglanma ile ilgili
sorunlar egitim 6gretimin aksamasi durumunu ortya ¢ikarmistir. Bu sorunlarla ilgili adimlarin hizlica
atilmasi ve planlanmas1 EBA gelistiricilerinin ve MEB’in girisimleri ile dogru orantili olacaktir. EBA
sanal ortamina ulagmakta sikinti yasayan Ogrenciler i¢in EBA destek noktalar1 kurulmustur ancak
sayilar1 6grenci yogunlugu ile kiyaslandiginda yetersiz kalmigtir.

Aragtirmadan elde edilen sonuglara gore sosyo-ekonomik durumu iyi olmayan ailelerin
cocuklar1 uzaktan egitime ulagma konusunda firsat esitsizligi yasamistir. Arastirmaya katilan 11
Ogretmene gore EBA iizerinden yapilan egitimlerde ekonomik durumu iyi olmayan ailelerin ¢ocuklari
tablet veya internet eksikliginden dolay1 egitim Ogretim etkinliklerine katilamamstir. Birden fazla
¢ocugu olan, ekonomik zorluk yasayan aileler bu siirecte dezavantajli grup olarak ortaya c¢ikmistir.
Salgin donemde issiz kalan ailelerin ¢ocuklari, kirsal kesimde yasayan 6grenciler i¢in de uzaktan
egitime baglanmak c¢ok ciddi bir sorun olmustur. Derslere katilim noktasinda zorunlulugun olmayisi
ve ailesi yeterince ilgilenmeyen ogrenciler de uzaktan egitime katilmada zorluklar yasamustir.
Ogretmenlerin goriislerine gore ailenin dgrencinin ders programindan ve basar1 durumundan haberi
olmamasi, siireci sadece 6gretmen ve Ogrenci arasinda birakmasi (n=2), EBA’dan verilen uzaktan
egitimin basariya ulasmasinda engelleyici bir durum olarak dile getirilmistir. Bayburtlu (2020)
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tarafindan uzaktan egitim siirecine yonelik yapilan bir c¢alismada da arastirmanimn bu sonucunu
destekleyen bulgulara ulagilmistir.

Aragtirmadan elde edilen bagka bir sonuca gore sinif d6gretmenleri (n=19) salgin siirecinde
EBA kullaniminin olumlu ydnleri oldugunu belirtmistir. Katilimcilara gére EBA egitim 6gretim
stirecinin kesintisiz bir sekilde devam etmesini saglamistir. EBA baglantilar1 sayesinde ailelerin
cocuklarinin egitim durumlarini yakindan gérme firsatt bulmustur. Ogrenciler sanal ortamda da olsa
birbirleriyle iletisim kurmuslardir. Ogretmenler dogrudan dgrencilerine ulasabilmistir. Ogrenciler
EBA’ya baglanma cabalar1 sayesinde teknoloji kullanma becerilerini gelistirmistir. Alan yazina
bakildiginda COVID-19 salgin siirecinde EBA iizerinden verilen egitimi olumlu bulan caligmalara
rastlamlmistir (Kuzu, 2020). Ogretmenler EBA’nin olumlu yénlerini 6zellikle 6grencilere yonelik
olarak dile getirmistir.

Aragtirma sonucuna gore salgin siirecinde EBA kullanimina yonelik MEB ve okul yonetimi
ogretmenlere yardimc1 olmustur (n=13). Gerek MEB gerekse okul yonetimi egitim 6gretimin devam
etmesi i¢in olumlu bir tavir sergilemistir. Ogretmenler MEB’in biitiin aksakliklara ragmen elinden
geleni yaptigina inanmaktadir. Elde edilen bu sonu¢ daha 6nce gerceklestirilen ¢alismalar1 destekler
niteliktedir (Kahraman, 2020; Demir ve Ozdas, 2020; Ozer ve Suna, 2020; Tiirker ve Diindar, 2020).
Ancak aragtirmaya katilan 9 6gretmen de siire¢ yonetimi ile ilgili olarak okul yonetiminin ve MEB’in
yetersiz kaldigini dile getirmistir. Bu 6gretmenlere gore EBA altyapisinin giiclendirilmesi, internet ve
tablete gereksinim duyan Ogrencilere ¢oziim iiretilmesi ve EBA destek noktalarinin sayisinin
arttirllmas1  konusunda yeterince hizli davranilmamistir. Elde edilen bu sonucu destekleyen
arasgtirmalar da mevcuttur (Can, 2020; Yilmaz, Mutlu, Giiner, Doganay ve Yilmaz, 2020; Demir ve
Ozdas, 2020). COVID-19 gibi salgin durumlarinda egitim 6gretim siirecinin kesintisiz ve etkili bir
sekilde stirdiiriilebilmesi igin tiim paydaslarin (okul idaresi, 6gretmen, 6grenci, aile) uyum iceresinde
caligmasinin 6nemi gézden kagirilmamalidir.

Simif 6gretmenleri EBA’nin okul 6ncesindeki 6grenciler ve 1. simif 6grencileri i¢in kullanish
olmadigimi dile getirmistir (n=11). Belirtilen yas grubu disinda kalan 6grenciler icin EBA sanal
ortaminin yararli (n=9) ve kullanilabilir oldugu belirtilmistir. Alan yazina bakildiginda EBA sanal
ortaminin kullanislhi oldugunu belirten calismalar oldugu goriilmektedir (Tiiysiiz ve Cimen, 2106;
Isbulan vd, 2020). EBA sanal ortammin kuruldugu giinden bugiine kadar icerikleri ve ara yiizleri
gelistirilmektedir. Bu nedenle 6gretmen ve dgrenciler tarafindan yararl goriilmektedir. Ogretmenlerin
goriislerine gore 1. sinif 6grencileri teknoloji kullanma becerileri yeterince gelismedigi; okuma yazma
becerilerinin baglanti saglamak i¢in yeterli olmadigi icin EBA bu yas diizeyine uygun degildir.

Arastirmaya katilan 7 6gretmen’e gore EBA sanal ortaminin baglanti niteliginin arttirilmasi ve
iceriginin de gelistirilmesi gerekmektedir. Ayrica EBA’ya erisim konusunda 6grenciler firsat esitligi
saglanmasi icin ¢calismalar yapilmalidir. EBA sanal ortaminda okul dncesinden 12.’inci sinifa kadar 37
binin iizerinde etkinlik ve materyal bulunmaktadir. Bu etkinliklerin sayisinin ve niteliklerinin
katlanarak arttirilmasi dijital 6grenme ¢agi olan 21. yilizyilda kaginilmazdir. COVID-19 salgininin
bitmesi durumunda bile yiiz yiize egitimin yan1 sira EBA sanal ortami gibi e-6grenme ortamlari egitim
Ogretime destek olacaktir. Bu nedenle EBA’nin giincel tutulmasi egitim 6gretimin desteklenmesi
konusunda da etkili olacaktir. Yine Ogretmenlere gore egitimde firsat esitliginin saglanmasi igin
ekonomik giicii yeterli olmayan Ogrencilere tablet ve bilgisayar dagitimi yapilmali; internet erigimi
saglanmalidir. Biitiin 6grencilerin uzaktan egitime erigsmesi esas alinmalidir. Alan yazin incelendiginde
EBA sanal ortammin gelistirilmesi gerektigini (Dogan ve Kogak, 2020; Maden ve Onal, 2020) ve
firsat esitliginin saglanmasinin (Sezgin ve Firat, 2020; Can, 2020) 6nemli oldugunu belirten
arastirmalara rastlanilmistir. COVID-19 salgini siirecinde egitim Ogretimin  2020-2021 bahar
doneminde baslamasiyla EBA altyapisindaki baslangicta yasanan sorunlarin siire¢ icerisinde yapilan
miidahalelerle azaldig1 diisiiniilmektedir. Yapilan c¢aligmalar yararli goriilse de 18 milyon 6grencisi
olan {ilkemiz yeterli olamamaktadir. Daha hizl1 ve etkili ¢dziimlerin olusturulmasi énemlidir.

Oneriler

Aragtirmadan elde edilen veriler 1s18inda su Oneriler gelistirilmistir: Ayrica EBA’nin
etkililigini arttirma siireci adina 0gretmen ve akademisyenlerin EBA’y1 gelistirme siirecine dahil
edilmemesi, egitimcilere uzak egitim siirecine yonelik kurslar verilmemesi arastirmaya katilan
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Ogretmenler tarafindan sorun olarak goriilmektedir. Egitim Ggretim siirecinin 6nemli bir 6znesi olan
ogretmenlerin kendi deneyim ve tecriibelerinden yola ¢ikarak e-igerik {iretmeleri igin tesvik edici
caligmalar yapilabilir. Ogretmenlerin e-igerik hazirlamalarina yardimei olmak igin kurslar ve
bilgilendirmeler yapilabilir. Hazirlanan e-igerikler alaninda uzman kisilerce degerlendirilip,
gerekiyorsa gelistirilerek EBA sanal ortamina kazandirilabilir. Ayrica Ogretmenlerin teknolojik
yeterlilikler konusunda ¢agin gerisinde kalmamasi hizmet i¢i egitim g¢alismalar1 diizenlenebilir.
Teknolojik cihazlarin saglanmasi i¢in maddi bir kaynaga gereksinim oldugu ve ekonomik durumu iyi
olmayan 6grenciler i¢in bunun ¢ok zor oldugu diislincesi goz ardi1 edilememesi gereken bir gercektir.
Internete ya da tablet/bilgisayara sahip olamamak COVID-19 salgim siirecinde egitimde firsat
esitsizligine neden olmustur. Milli Egitim Bakanlig1 tarafindan dijital egitim kaynaklarina ulasmada ve
kullanmada sorun yasayan 6grenciler, 6gretmen, aile ve diger ilgili paydaslardan olusan bir komisyon
aracilig1 ile sorunlar tespit edilip ¢oziim Onerileri olusturulmasi faydali olacaktir. Bu sayede 6grenciler
arasinda yasanan firsat esitliginin azalmasia yardimei olunabilir. COVID-19 salgin1 bitse bile EBA
kullanimin devam edecegi, bu sanal ortamin dgretmen ve 6grenciler tarafindan 6nemli bir tamamlayici
olarak goriilecegi gergegi dikkate alinmalidir. Bu nedenle EBA sanal ortami sik sik gilincellenerek
Ogretmen ve Ogrencilerin gereksinimlerine yanit verebilir bir seviyede diizenlenmelidir. Arastirma
kapsaminda EBA kullanimina ydnelik simif dgretmenlerinin goriislerine yer verilmistir. Bu sebeple
ileride EBA’ya yonelik yapilacak olan ¢alismalarda ilkokul 6grencilerinin ve ailelerinin de konuya
iligkin diigiincelerinin alinarak arastirmanin kapsami genisletilebilir. Salgin devam ettigi siirece
EBA’ya baglanmak isteyen Ogretmen ve Ogrencileri i¢in baglantiyr kolaylastiracak giliglendirme
caligmalar1 yapilmalidir.
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