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Abstract

Keywords

Reading broadens and deepens a person's horizons by learning new words,
gaining insights, creating dreams. The reading process consists of the various
movements of the eyes and vocal organs and the understanding of the written
symbols in the mind. Writing, on the other hand, is throughout a person's life by
reading, listening, observing, etc. It is one of the most effective ways to share the
knowledge gained through the ways with its environment. Reading and writing
are not the skills acquired by children themselves or acquired from birth. In
schools, as a result of intensive and planned studies of primary school teachers,
reading and writing are taught with systematic education activities.In this study,
it was aimed to determine whether the attitudes of the primary schoolteacher
candidates towards the first reading and writing teaching lesson and whether the
attitudes of the prospective teachers towards the course differ according to the
variables of gender, the class level they are studying and the type of high school
they graduated from.The survey model was used in conducting the research. The
population of this study is the 2nd, 3rd and 4th grade students of Kirsehir Ahi
Evran University, Faculty of Education, Department of Primary Education.Since
all students taking the first reading and writing teaching course were reached, no
sample was determined and the data collected from 213 pre-service teachers
were included in the study. "Attitude Scale for Teaching First Reading and
Writing Course" was used as a data collection tool in the study.In the analysis of
the data obtained from the scale, the SPSS package program was used,
percentage and frequency techniques were used, independent sample t-test in the
analysis made according to the gender variable, one-way analysis of variance
(ANOVA) was used in the analyzes made according to the variables of graduated
high school and the class level they are studying. As a result of the research;
teacher candidates ‘attitudes towards the course are at a high level in general
evaluation, and female teacher candidates' attitudes towards the lesson are higher
according to the gender factor and in the evaluation made according to the class
variable, it was determined that the 4th grade teacher candidates had a higher
level of positive attitude towards the lesson.

Teaching first reading and
writing

Primary school teacher
Candidate

About the Article

Sending Date: 08.07.2020
Acceptance Date: 17.01.2021
E-Release Date: 29.04.2021

! Prof. Dr. Ayfer SAHIN, Ahi Evran University, Faculty of Education, Department of Primary Education, ayfersahinl@gmail.com , 0000-

0001-9903-1445

2 Teacher, Mehmet CALISKAN, Ministry of Education , calkanmehmet613@gmail.com ,0000-0002-4259-9694

112


mailto:ayfersahin1@gmail.com
mailto:calkanmehmet613@gmail.com

Journal of Educational Theory and Practice Research 2021, Vol 7, Issue 1, 112-122 Ayfer SAHiN, Mehmet CALISKAN

Introduction

In developed societies, progress of an individual in his / her field of occupation is only
possible with advanced reading and writing skills because people cannot have the desired level of
knowledge without having an effective reading skill (Sahin, 2012). According to Akyol (2016),
reading, one of the basic human characteristics, is a magical process and is affected by many factors.
Reading broadens and deepens a person's horizons by learning new words, gaining insights, creating
dreams. The reading process consists of various movements of the eyes and vocal organs and the
mental understanding of written symbols. In addition, through reading, a link is established between
the author and the reader, and the reader is asked to understand what the message the author wants to
convey (Diindar and Akyol, 2014). Reading is a complex process consisting of various functions of
the eye and brain such as seeing, perceiving, vocalizing, understanding, and mental structuring
(Giines, 2012). Writing, on the other hand, is used throughout a person's life by reading, listening,
observing, etc. It is one of the most effective ways to share the knowledge gained through the means
with its environment (Sahin, 2018). Writing not only meets the communication needs of individuals
but also helps them learn. As students' writing skills improve, it is ensured that they apply the
knowledge they have acquired in written expression and go beyond what they have learned (Belet and
Yasar, 2007).

Reading and writing are not the skills acquired by children themselves or acquired from birth.
In schools, as a result of intensive and planned studies of primary school teachers, reading and writing
are taught with systematic education activities. Learning to read is a process that requires mutual, long
and intense efforts of teachers and students. The biggest responsibility in this process belongs to the
teachers. While teachers teach students to read and write, they also take on the task of guiding students
in educational life. This task is among the building blocks of the teaching profession.

Teaching is a profession as old as human history. Educational systems, which have been
shaped according to the political, cultural, social and economic structures of societies throughout
history, have also determined the functions of teachers in societies (Oztiirk, 1999). Teaching is a
specialized profession that takes over the education, training and related management duties of the
state. Teachers are obliged to fulfill these duties in accordance with the aims and basic principles of
Turkish National Education (MEB, 1973). The teaching profession is a critically important profession
with its own unique qualities. Teachers carry out this process from the very beginning to the end of the
education process and take on the task of teaching. Teaching is the act of enabling the individual to
learn. In this sense, the task of the teacher in the learning-teaching process is to lead and guide the
student (Celenk, 2019).

Primary school teachers, on the other hand, work at the first level of education and form the
foundations of learning. The education individuals receive in their education life from the first to the
fourth grade forms the basis of their further education. In this process, the biggest task falls to the
primary schoolteachers. Teaching of reading and writing is also carried out by primary schoolteachers
in this process. One of the most important aims in the first reading-writing education is to gain the
habit of reading by understanding and criticizing quickly with scientific methods and techniques
suitable for the psychological structure of the child (Sahin, 2011).

How to teach reading and writing, which has an important place in human life, is an important
issue. The goal in teaching reading and writing for the first time is not only to teach the child the
ability to read and write, it is also expected that the child who has acquired this skill will read quickly,
accurately and comprehensively, enjoy reading and develop a functional writing skill (Arslantas and
Cinoglu, 2010). According to Tok (2001), the purpose of first reading and writing is to teach the child
to read, understand what he reads and listens, express his feelings, thoughts and impressions,
communicate, write properly and properly, use the Turkish language and enjoy learning. It is believed
that the child will become a successful or, conversely, unsuccessful student in the following years,
depending on the ability to have reading and writing skills before or after his peers. The reason for this
is that reading and writing skill significantly affects students' success not only in Turkish lesson but
also in other lessons, both in primary school and throughout their education life (Arslan, 2006; Uysal
ve Sidekli, 2020). The aim of first reading and writing is not to provide students with reading skills in
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by any means, but to gain good Turkish skills according to contemporary methods and techniques that
take into account the learning characteristics of the child (Bilir, 2005). Teaching first reading and
writing has pre-qualifications such as biological (maturation), cognitive (prior knowledge and skills
required by the first reading and writing education) and affective (willingness to learn and motivation)
before the child comes to school must be (Celenk, 2008).

Reading and writing is the basis of the entire education system (Sahin, 2011). The first reading
and writing education starts in the first grade of primary education. Primary schoolteachers guide the
students in reading and writing education and in the acquisition of reading skills. While teaching
reading and writing to their students, primary schoolteachers generally use the competencies they
learned in the teaching of first reading and writing that they took during their undergraduate education
the content of the first reading and writing teaching course is stated as follows in the classroom
teaching undergraduate program course content guide published by Turkish Council of Higher
Education (YOK) in 2018:

“Reading and its importance, listening, speaking, visual reading and visual presentation; learning
areas of reading and writing and the relationship between them, characteristics of Turkish and its
effect on first reading and writing education; teaching approaches of reading and writing, aims and
principles of teaching reading and writing, basic characteristics of first grade teachers and students
in terms of teaching reading and writing; first reading and writing readiness (student) and
preparation (teacher), failure and reasons in teaching first reading and writing, tools and equipment
used in teaching first reading and writing (characteristics, selection, creation and use of tools); the
methods (definitions, features, classifications, applications, advantages and limitations of the
methods) applied in teaching reading and writing; sound-based sentence method (definition,
principles, features, stages and application), reading and writing teaching practices in line with the
stages of the phonetic sentence method, developing vocabulary, evaluation of first reading and
writing, teaching of first reading and writing and technology use. "(YOK, 2018).

Primary schoolteachers play an important role from the beginning of the first grade of primary
school, where reading and writing instruction is provided. They both ensure that students have
language awareness, and they also try to provide students with reading and writing skills. Therefore, it
is important that the primary schoolteacher candidates have developed a positive attitude towards the
first reading and writing teaching course they took during their undergraduate education. In the study,
based on this importance, it is tried to reveal the attitude levels of the students who have taken this
course.

Attitudes as one of the determinants of behavior in examining the behavior of individuals are
considered worthy of research and examination. Attitudes affect both our social perception and
behavior. Attitude is a tendency that is attributed to an individual and regularly forms his thoughts,
feelings and behaviors about a psychological object (Kagitcibasi, 1999, cited in Ustiiner, 2006). One
of the most important personality traits of teachers that affect their students is their "attitude". In
particular, teachers’ attitudes towards students and school work have a wide impact on students'
learning and personality (Kiigiitkahmet, 1976, cited in Karabork and Cetinkaya, 2007).

The aim of this study is to determine the attitudes of the primary schoolteacher candidates who
will do studies on reading and writing education in the first grade of primary school, where the
foundations of reading and writing, which has an important place in people's lives, towards the
teaching of first reading and writing. For this purpose, answers are sought for the following questions:

1. What are the pre-service teachers' attitudes towards the first reading and writing teaching
lesson?

2. Do pre-service teachers' attitudes towards the first reading and writing teaching course
differ by gender?

3. Do pre-service teachers' attitudes towards the first reading and writing teaching course
differ according to their class levels?

4. Do teacher candidates' attitudes towards the first reading and writing teaching course differ
according to the type of high school they graduated from?
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Method
The Model of Research

In this study, in which the attitudes of primary schoolteacher candidates towards teaching first
reading and writing were examined according to gender, class levels and the variables of high school
they graduated, survey model was adopted. Survey models are the examining arrangements made on
the whole universe or a group, sample or example taken from it in order to make a general judgment
about the universe in a universe consisting of many elements (Karasar, 2000).

Research Group

The universe of this study is composed of the 2nd, 3rd and 4th grade students of Kirsehir Ahi
Evran University, Faculty of Education, Department of Primary Education. First-year students were
not included in the study because the criterion of "having taken this course" is a factor in determining
the sample. Since all students taking the first reading and writing teaching course were reached, no
sample assignment was made. Data collected from 225 students on a voluntary basis were excluded
from the study due to the fact that 3 students filled incomplete forms and 9 extreme data did not show
normal distribution and 213 data were included in the study. Table 1 below contains demographic
information of teacher candidates.

Table 1. Demographic Information of Teacher Candidates

Variables f %
Female 170 79.8
Gender Male 43 20.2
Total 213 100.0
2.Grade 74 34.7
Class Level 3.Grade 80 37.6
They Study 4.Grade 59 21.7
Total 213 100.0
Anatolian High School 147 69.0
Vocatignal apd Technical 15 70

Graduated High Anatolian High School
School General High School 17 8.0
Other 34 15.9
Total 213 100.0

Data Collection Tool

The data of the study were obtained by "Attitude Scale towards Teaching First Reading and
Writing Lesson" developed by Arslan and Aytag (2010), consisting of 19 items in five-point Likert
type. The answers given by the teacher candidates to the scale consisting of willingness, interest and
necessity sub-dimensions were analyzed according to gender, class level and graduated high school
variable. KMO value of the scale is 0,90; Bartlett Test was calculated as 1613,093 and this result was
found to be significant at the 0.05 level. This result shows that factor analysis can be applied to the
items. Three factors were determined as a result of factor analysis. The first factor was named
willingness (12 items), the second factor as interest (5 items), and the third factor as necessity (2
items) (Aytan, 2017). The scale consists of 8 positive 11 negative items. The Cronbach Alpha internal
consistency coefficient of the scale was calculated as 0.92 by the researchers who developed the scale
(Arslan and Aytag, 2010). In this study, Cronbach's Alpha coefficient was re-examined and calculated
as 0.770. KMO value of the scale of attitude towards teaching first reading and writing teaching was
calculated as 0.871, Bartlett's Test was calculated as 1263.374 and it was found to be significant at
0.00 level. Permission to use the scale was obtained from Arslan and Aytag, who developed the scale
before it was used within the scope of the research.
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Analysis of Data

Frequency and percentage techniques were used while analyzing personal data for prospective
teachers. As a result of the analysis made with the Kolmogorov-Smirnov test, " p:,200; p> 0.05
".Looking at the results, it was determined that the data set showed a normal distribution. In this case,
parametric statistical techniques are used. Independent sample t-test was applied in comparisons of
teacher candidates according to their gender, and One-Way Analysis of Variance (ANOVA) test was
applied in comparisons for the High School variable they graduated from and the class variable they
were studying. In cases where there were significant differences after the Anova tests, Games-Howell
tests were applied to determine which groups had significant differences in favor.

The "Attitude Scale for Teaching First Reading and Writing Lesson", which is used as a data
collection tool, consists of five-point Likert type five options, which are between "Absolutely
Disagree" (1) and "Completely Agree" (5).In the evaluation of the items in the scale, the following
score ranges were taken as basis. The highest score that can be obtained from the scale is 95 and the
lowest score is 19. It was determined that the higher the scores the teacher candidates got from the
scale, the higher their attitudes towards the first reading and writing teaching lesson.

Table 2. Score Intervals

Option Score Score Intervals
Absolutely Disagree 1 1,00-1,80
Disagree 2 1,81-2,60
Moderately agree 3 2,61-3,40
Agree 4 3,41-4,20
Completely Agree 5 4,21-5,00
Results

Table 3.Attitude Scores of Primary Schol Teacher Candidates Regarding the First Reading and Writing
Instruction Course

N X SS Level
Willingness 213 3,79 ,413 Agree
Interest 213 3,54 ,559 Agree
Necessity 213 4,70 470 Completely Agree
GENERAL 213 3,82 ,380 Agree

When the scores of the teacher candidates in the attitude scale towards the first reading and
writing teaching, course are examined in Table 3, it is seen that the average in the scale consists of the
level of agree( ¥ = 3,82). This situation shows that the primary school teacher candidates' attitudes
towards the first reading and writing teaching lesson are generally at a high level.

In the sub-dimensions of the scale, it was determined that the highest average occurred at the
level of "completely agree" in the necessity sub-dimension (x = 4.70). In the other sub-dimensions of
the scale, it was determined that it occurred at the “I agree” level in the willingness sub-dimension (X
= 3,79) and at the “I agree” level in the interest sub-dimension (x = 3,54). Considering the averages in
the sub-dimensions of willingness, interest and necessity, it was determined that the primary
schoolteacher candidates considered the teaching of reading and writing as necessary, and their
interests and desires towards the course were found to be lower than the necessity sub-dimension,
although they were statistically equivalent to each other.

Table 4.Comparison of Pre-service Teachers' Attitudes towards Teaching First Reading and Writing Lesson
According to Gender Variable

Dimension Gender N X SS t p Cohend
Female 170 38483 35966
| ! ! 1,861 4 ]
Genera Male 43 37283 44347 %O 08

According to Table 4, when examining whether the attitude scores of the teacher candidates
towards the first reading and writing teaching lesson differ according to gender, it is seen that the
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average of the female teacher candidates is at a higher level in the general evaluation. The attitudes of
female teacher candidates and male teacher candidates towards the first reading and writing teaching
lesson were also at the level of "I agree"”. The difference between groups is not statistically significant
(t=1,861; p>.05).

Table 5. Comparison of Prospective Teachers' Attitudes towards Teaching First Reading and Writing Lesson in
Sub-Dimensions of Willingness, Necessity and Interest According to Gender Variable

Dimension Gender N X SS t p Cohend
Willingness :,T;?:Ie 1;2 22?22 Zggég 2206 028 034
_ Female 170 47088 47003
Necessity Male 43 46860  arsee 2o T ]
Female 170 35600 57383
Interest Male 43 34837  so1er 0 4% ]

When the willingness sub-dimension of the measurement tool was examined, it was
determined that there was a significant difference in favor of female teacher candidates (t = 2,206; p <
.05). The effect size of these significant differences is medium (Cohen'sdwitiingness=0.034). When the
average scores of the groups are examined, it is seen that female teacher candidates' attitudes towards
the first reading and writing lesson are higher than male teacher candidates in the willingness sub-
dimension (x=3, 8250). When the necessity sub-dimension was examined, it was determined that there
was no statistically significant difference, but the scores were at the level of "completely agree” (t =
0,283; p > .05). In other words, both male and female teacher candidates think that this course is a
very necessary course. When the interest sub-dimension of the measurement tool was examined, it was
determined that there was no statistically significant difference (t = 0,798; p > .05).

Table 6. Comparison of Prospective Pre-service Teachers' Attitudes towards Teaching First Reading and
Writing Lesson According to the Variable of Graduated High School

m of Mean of
SS(;Juar(e)zs df ngarce)z F p Eta Square
Intergroup 1,261 6 210 1,475 ,188 0,041
General In-group 29,354 206 142
Total 30,615 212

When Table 6 is examined, it is determined that the attitudes of the pre-service teachers
towards the first reading and writing instruction according to the type of high school they graduated
from do not make a significant difference in the general evaluation (f = 1,475; p >0.5).

Table 7. Comparison of Pre-service Teachers' Attitudes towards Teaching First Reading and Writing Lesson
According to Graduated High School Variable in Sub-Dimensions of Willingness, Interest and Necessity

Sum of Mean of
Squares Squares P Eta Square
Intergroup 1,235 6 ,206
Interest In-group 65,191 206 ,316 ,651  ,690 0,018
Total 66,426 212
Intergroup 1,330 6 ,222
Necessity In-group 45,537 206 221 1,002 ,425 0,028
Total 46,866 212
Intergroup 1,732 6 ,289
Willingness  In-group 34,595 206 ,168 1,719 118 0,052
Total 36,327 212

When Table 7 is examined, the willingness of teacher candidates' attitudes towards the first
reading and writing instruction according to the type of high school they graduated from (f = 1.719;
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p>0.5) Interest (f = 0.651; p> 0.5) and Necessity sub-dimensions were determined to not make a
significant difference (f = 1.002; p> 0.5).

These data obtained according to the data in Table 7 show that the attitudes of the pre-service
teachers towards the first reading and writing teaching lesson do not make a statistically significant
difference in the willingness, interest and necessity sub-dimensions according to the high school factor
from which they graduated. In other words, the type of high school that prospective teachers graduated
from does not affect their attitudes towards this course they have taken.

Table 8.Comparison of Pre-service Teachers' Attitudes towards Teaching First Reading and Writing Lesson
According to the Class Level

Sum of Mean of
Squares Square P Eta Square
Intergroup 2,683 2 1,342
General In-group 27,932 210 ,133 10,086  ,000 0,087
Total 30,615 212

When Table 8 is examined, it is seen that the attitudes of the teacher candidates towards the
first reading and writing teaching lesson differ in a statistically significant way according to their class
levels( F=10,086; p< .05). This significant difference has a medium effect size (n2willingness=0,087). This
result shows that pre-service teachers' attitudes towards the first reading and writing teaching lesson
are effective variables in the general evaluation of the class levels they are studying.

Table 9.Comparison of Prospective Teachers' Attitudes towards Teaching First Reading and Writing Lesson in
Sub-Dimensions of Willingness, Interest and Necessity According to the Class Level Variable

Sum of Mean of

Squares df Square F p Eta Square
Intergroup 3,328 2 1,664
Interest In-group 63,098 210 ,300 5539 ,005 0,050
Total 66,426 212
Intergroup 2,355 2 1,177
Necessity In-group 44,512 210 212 5,554 ,004 0,050
Total 46,866 212
Intergroup 2,687 2 1,343
Willingness  In-group 33,641 210 ,160 8,385  ,000 0,073
Total 36,327 212

When Table 9 is examined, it is seen that the attitudes of the teacher candidates towards the
first reading and writing teaching lesson differ significantly in the willingness sub-dimension
according to the level of the class they are studying (F=8,385; p< .05). This significant difference has a
medium effect size (n2witlingness =0,073). This result shows that the classroom levels of the pre-service
teachers for their attitudes towards the first reading and writing teaching lesson are effective variables
in the willingness sub-dimension. When it comes to the sub-dimension of interest, it is seen that the
attitudes of pre-service teachers towards the first reading and writing teaching lesson differ
significantly in the interest sub-dimension according to the level of their classes (F=5,539; p< .05).
This significant difference has a small effect size(nZinerest=0,050). This result shows that teacher
candidates' attitudes towards the first reading and writing teaching lesson are effective variables in the
interest sub-dimension of their classroom levels. When the necessity sub-dimension is examined, it is
seen that the attitudes of pre-service teachers towards the first reading and writing teaching lesson
differ significantly in the necessity sub-dimension according to the level of their education (F=5,554;
p< .05). This significant difference has a small effect size(n2inerest=0,050). This result shows that
teacher candidates' attitudes towards the first reading and writing teaching lesson are effective
variables in the necessity sub-dimension of their classroom levels. In order to determine in favor of
which groups a difference occurred in the sub-dimensions of willingness, interest and necessity,
Games-Howell tests were conducted and the source of the significant difference was tried to be
determined. The results obtained are given in Table 10.
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Table 10. Comparison of Prospective Teachers' Attitudes towards Teaching First Reading and Writing Lesson in
Sub-Dimensions of Willingness, Interest and Necessity According to the Class Level Variable

Dependent Variable (1) Class Level  (J) Class Level  Mean Difference (I-J) p

2"class 3 class ,02608 ,956

4™ class -,26468" ,008

Interest 3 class 2" class -,02608 ,956
4™ class -,29076" ,007

A% Class 2" class ,26468: ,008

31 class ,29076 ,007

2" class 3 class -,15068 ,150

4" class -,26466" ,004

Necessity 3 class 2" class ,15068 ,150
4™ class -,11398 ,195

4 class 2" class ,26466" ,004

3 class ,11398 ,195

2" class 3 class ,02294 ,930

4" class -,23809" ,003

Willingness 3 class 2" class -,02294 ,930
4™ class -,26103" ,001

4 class 2" class ,23809* ,003

3 class ,26103* ,001

When the averages between groups are examined in Table 10, it is seen that 4th grade teacher
candidates have higher attitudes in the willingness sub-dimension. When the difference between the
averages of the groups, 2nd grade teacher candidates and 4th grade teacher candidates was examined,
it was determined that there is a significant difference (p <0.5) between the 3rd grade teacher
candidates and the 4th grade teacher candidates in favor of the 4th grade teacher candidates. This
result shows that the willingness level of the teacher candidates studying in the 4th grade of the
Department of Primary Education is higher in the first reading and writing teaching lesson. When it
comes to the sub-dimension of interest, when the averages between the groups are examined; in the
interest sub-dimension, it is seen that the attitudes of the 4th grade teacher candidates are higher. The
difference between the averages of the groups was determined that there was a significant difference
(p <0.5) between the 2nd grade and 4th grade pre-service teachers, and between the 3rd grade and 4th
grade pre-service teachers in favor of the 4th grade teacher candidates. According to the data in the
table, the attitudes of the primary school teacher candidates studying in the 4th grade in the interest
sub-dimension are higher than the teacher candidates in the other classes. When we look at the
necessity sub-dimension, when the average between groups is examined; in the necessity sub-
dimension, it is seen that the attitudes of the 4th grade teacher candidates are higher. The difference
between the averages of the groups was determined that there was a significant difference (p <0.5)
between the 2nd grade teacher candidates and the 4th grade teacher candidates in favor of the 4th
grade teacher candidates. There was no statistically significant difference between teacher candidates
in the 3rd grade and the 4th grade. According to these data obtained, the attitudes of the primary
school teacher candidates studying in the 4th grade towards the first reading and writing teaching
lesson are higher in the sub-dimensions of necessity, willingness and interest compared to the pre-
service teachers studying in other grades.

Result, Discussion and Suggestions

According to the results of this research conducted for the primary schoolteacher candidates, it
was determined that the attitudes of the teacher candidates towards the first reading and writing
teaching course were at "high" level with an average of 3.82 in the general evaluation.When it comes
to the sub-dimensions, their attitudes in the necessity sub-dimension are "very high" with an average
of 4.70, their attitudes in the willingness sub-dimension are at a "high" level with an average of 3.79
and their attitudes in the interest sub-dimension are "high" with an average of 3.54 seems to be level.
According to these data, prospective teachers show a generally positive attitude towards the first
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reading and writing teaching lesson. According to the research data, prospective teachers consider the
first reading and writing teaching lesson necessary and show an interested and willingness attitude
towards the lesson. In the research conducted by Goziikiigiik (2019), it was determined that the teacher
candidates were interested and eager for the first reading and writing teaching lesson, and the teacher
candidates deemed the course necessary. These data of the study overlap with the data of Goziikiigiik
(2019).

In the evaluation made according to the gender factor, the attitudes of the teacher candidates
did not cause a significant difference in the necessity and interest sub-dimensions, but it was observed
that there was a significant difference in favor of female candidates in the willingness sub-dimension.
In the evaluation made according to the gender factor, it is seen that the attitudes of the female teacher
candidates in the willingness sub-dimension are at an average of 3,8250 "high" level. Based on these
data, it can be said that female pre-service teachers are more willing than male pre-service teachers in
the willingness to teach the first reading and writing lesson. In the research conducted by
Karasakaloglu and Saracaloglu (2009), in the attitudes of primary school teacher candidates towards
Turkish Lessons, it was determined that female teacher candidates' attitudes towards the lesson were
more positive than male pre-service teachers. According to the research conducted by Yilmaz and
Benli (2010), it was determined that primary schoolteacher candidates' attitudes towards reading habits
differ significantly in favor of female teacher candidates according to gender. In their study, Kiling and
Altuk (2010) determined that primary school teacher candidates' attitudes towards school experience
lessons did not change according to gender factor. Bozdogan, Aydin, and Yildirim (2007) stated in
their study that pre-service teachers' attitudes towards the teaching profession differ according to the
gender factor. Erdem, Yilmaz, and Bozkurt (2014) stated in their study that primary schoolteacher
candidates’ attitudes towards ‘cursive handwriting’ did not differ according to the gender variable.
Geng, Denis, and Demirkaya (2010) concluded in their study that primary schoolteacher candidates'
attitudes towards science teaching lesson did not change according to the gender factor. According to
the research conducted by Akay and Boz (2011), it was determined that the primary school teacher
candidates' attitudes towards mathematics did not change according to the gender factor. Aytan (2017)
stated in her study that pre-service teachers' attitudes towards the teaching of first reading and writing
differ significantly in favor of female teacher candidates in the sub-dimensions of willingness and
interest. The research data overlap with Aytan's data in the willingness sub-dimension, but not in the
interest sub-dimension. Gémleksiz (2013) found that female teacher candidates were more willing to
attend the first reading and writing teaching lesson than male prospective teachers, and that female
prospective teachers saw the course as more necessary than male prospective teachers, but both female
and male pre-service teachers had a negative impact on the interest in the course stated that they have
an attitude. The research data overlap with the data of Gomleksiz (2013) in the willingness sub-
dimension, but not in the necessity and interest sub-dimensions. Klassen and Chiu (2010) investigated
the effects of teachers' gender, professional seniority and job stress on self-efficacy beliefs. According
to the results of the research, it was concluded that female teachers have higher class stress and
workload stress than male teachers and as a result, their attitudes towards their profession differ
according to gender. The research data do not overlap with the data of Klassen and Chiu (2010) in the
sub-dimension of necessity, interest and willingness.

According to the data that examined whether the attitudes of the primary school teacher
candidates towards the first reading and writing teaching course differ according to the high school
factor they graduated from, no significant difference was found in the sub-dimensions of willingness,
interest and necessity in the general evaluation. According to these data, it can be said that the attitudes
of pre-service teachers towards the first reading and writing teaching course do not differ according to
the high schools they graduated from. Bozdogan, Aydin, and Yildirim (2007) stated in their study that
teacher candidates' attitudes towards the teaching profession do not change according to the high
school they graduated from. Geng, Denis, and Demirkaya (2010) concluded in their study that the
attitudes of primary school teacher candidates towards science teaching lesson did not change
according to the type of high school they graduated from. According to the research conducted by
Akay and Boz (2011), it was determined that the primary school teacher candidates' attitudes towards
mathematics differ significantly according to the high school factor from which they graduated.
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In the evaluations made according to the grade levels of the pre-service teachers, it was seen
that there were significant differences in the sub-dimensions of willingness, interest and necessity. In
the willingness sub-dimension, it was determined that there is a significant difference between 4th
grade and 2nd grade in favor of the 4th grade teacher candidates with an average of 0.23809, and
between the 4th grade and 3rd grade with an average difference of 0.26103 in favor of the 4th grade
teacher candidates. In the analysis made in the interest sub-dimension, it was determined that there
was a significant difference between 4th grade and 2nd grade in favor of teacher candidates in 4th
grade with an average of 0.26468, and between 4th grade and 3rd grade with an average of 0.29076 in
favor of pre-service teachers in 4th grade. In the analyses conducted in the necessity sub-dimension, a
significant difference was determined in favor of the 4th grade teacher candidates with an average
difference of 0.26466 between the teacher candidates in the 4th grade and the second grade, while no
significant difference was found between the 4th grade and 3rd grade students. According to these
data, pre-service teachers' attitudes towards the first reading and writing teaching lesson differ in favor
of the 4th grade teacher candidates in the sub-dimensions of willingness, interest and necessity. In
other words, primary schoolteacher candidates studying in the 4th grade display a more willingness
attitude towards the first reading and writing teaching lesson than the pre-service teachers in the other
class, they consider the lesson more necessary and are more interested in the lesson. According to the
research conducted by Yilmaz and Benli (2010), it was determined that primary schoolteacher
candidates' attitudes towards reading habits did not differ significantly according to the grade level
variable. Erdem, Yilmaz, and Bozkurt (2014) stated in their study that primary schoolteacher
candidates' attitudes towards cursive handwriting did not differ according to the grade level variable.
Goziikiigtik (2019) stated in her study that primary schoolteacher candidates' attitudes towards the first
reading and writing teaching course did not differ according to grade level. These data of the study do
not match the data of Goziikiigiik (2019). In the light of the data obtained as a result of this research,
the following suggestions can be made:

e The current research was conducted on students who took the first reading and writing
teaching course. This research can also be done with the student group who did not take
the course and look at the differences between the two student groups.

¢ In this study, data were collected from students who were studying at the same university
and taking a course from the same faculty member. Therefore, this study can be carried
out on students who take a course from a different university and a different faculty
member, and their attitudes can be compared according to the university and the faculty
member factors.

e Since teacher candidates' attitudes towards the lesson appear at " high " level in the general
evaluation and teacher candidates believe in the importance of this lesson, it can be
ensured that primary schoolteachers are trained in the first reading and writing teaching in
in-service trainings.
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Okuma, insanin yeni kelimeler Ogrenerek, anlayislar kazanarak, hayaller
olusturarak, ufkunu genisletir ve derinlestirir. Okuma iglemi, goézlerin ve ses
organlarinin ¢esitli hareketleri ve yazili sembollerin zihinde anlasilmasiyla
olusur. Yazma ise kisinin hayat1 boyunca okuyarak, dinleyerek, gdzlem yaparak
vb. yollarla elde ettigi bilgi birikimini g¢evresiyle paylasmasinda en etkili
yollardan birisidir. Okuma ve yazma g¢ocuklarin kendi kendilerine edindikleri
veya dogustan kazandiklar1 beceriler degildir. Okullarda siif dgretmenlerinin
yogun ve planli ¢aligmalar1 sonucunda, sistemli egitim etkinlikleriyle okuma ve
yazma Ogretilmektedir. Bu ¢alismada sinif 6gretmeni adaylarinin, ilk okuma ve
yazma Ogretimi dersine karsi tutumlart ve 6gretmen adaylarmin derse yonelik
tutumlariin cinsiyet, okumakta olduklar1 sinif diizeyleri ve mezun olduklar lise
tird degiskenlerine gore farklilik gosterip gostermediginin belirlenmesi
amaglanmigtir. Aragtirmanin yiriitilmesinde genel tarama modeli kullanilmistir.
Bu caligmanin evreni Kirsehir Ahi Evran Universitesi Egitim Fakiiltesi Simif
Ogretmenligi Anabilim Dal1 2, 3 ve 4. simf 6grencileridir. Ik okuma ve yazma
Ogretimi dersini alan tim Ogrencilere ulagildigi icin Orneklem tayinine
gidilmemis ve 213 Ogretmen adayindan toplanan veriler calismaya dahil
edilmigtir. Arastirma da veri toplama araci olarak *’ilk Okuma ve Yazma
Ogretimi Dersine Iliskin Tutum Olgegi’’ kullamlmistir. Olcekten elde edilen
verilerin analizinde SPSS paket programindan yararlanilmis, yiizde ve frekans
teknikleri kullanilmis, cinsiyet degiskenine gore yapilan analizlerde bagimsiz
orneklem t-testi, mezun olunan lise degiskeni ve okumakta olduklari simf
diizeyleri degiskenlerine gore yapilan analizlerde ise tek yonlii varyans analizi
(ANOVA) kullanilmistir. Arastirmanin sonucunda; 6gretmen adaylarinin derse
yonelik tutumlarinin genel degerlendirme de yiiksek diizeyde oldugu, cinsiyet
faktoriine gore kadin Ogretmen adaylarinin derse yonelik tutumlarinin daha
yiksek seviyede oldugu ve smif degiskenine gore yapilan degerlendirmede 4.
siniftaki 6gretmen adaylarinin derse yonelik daha yiiksek seviyede olumlu tutum
sergiledikleri saptanmustir.
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Giris

Gelismis toplumlarda bireyin kendi ugras alaninda ilerlemesi, ancak gelismis okuma ve yazma
becerilerine sahip olmasiyla miimkiindiir. Ciinkii insan etkin bir okuma becerisine sahip olmadan
istenilen diizeyde bilgi birikimine sahip olamamaktadir (Sahin, 2012). Akyol (2016)’a gore, insana ait
temel Ozelliklerden biri olan okuma sihirli bir siirectir ve bir¢ok unsur tarafindan etkilenir. Okuma,
insanin yeni kelimeler 6grenerek, anlayislar kazanarak, hayaller olusturarak, ufkunu genisletir ve
derinlestirir. Okuma islemi, gozlerin ve ses organlarinin cesitli hareketleri ve yazili sembollerin
zihinde anlasilmasiyla olusur. Ayrica okuma yoluyla, yazar ile okuyucu arasinda bir bag kurulur ve
yazarin iletmek istedigi mesajin ne oldugunu okuyucunun anlamasi istenir (Diindar ve Akyol, 2014).
Okuma, gorme, algilama, seslendirme, anlama, zihinde yapilandirma gibi géz ve beynin cesitli
islevlerinden olusan karmasik bir siirectir (Giines, 2012). Yazma ise kisinin hayati boyunca okuyarak,
dinleyerek, gozlem yaparak vb. yollarla elde ettigi bilgi birikimini ¢evresiyle paylagsmasinda en etkili
yollardan biridir (Sahin, 2018). Yazma, bireylerin iletisim kurmaya yonelik gereksinimlerini
karsilamas1 yaninda 6grenmelerine de yardim eder. Ogrencilerin yazma becerileri gelistikge, onlarin
yazili anlatim konusunda edindikleri bilgileri uygulamalar1 ve Ogrendiklerinin Gtesine gegmeleri
saglanir (Belet ve Yasar, 2007).

Okuma ve yazma cocuklarin kendi kendilerine edindikleri veya dogustan kazandiklari
beceriler degildir. Okullarda sinif &gretmenlerinin yogun ve planli ¢alismalari sonucunda, sistemli
egitim etkinlikleriyle okuma ve yazma o6gretilmektedir. Okumay1 6grenme 6gretmen ve dgrencilerin
kargilikli, uzun ve yogun cabalarini gerektiren bir siirectir. Bu siirecte en biiyiikk sorumluluk
dgretmenlere aittir. Ogretmenler, dgrencilere okuma ve yazmayi dgretirken bir taraftan da dgrencilere
egitim hayatinda yol gosterme gorevini listlenmektedir. Bu gorev, 6gretmenlik mesleginin yapi taslar
arasindadir.

Ogretmenlik, insanlik tarihi kadar eski bir meslektir. Tarih boyunca toplumlarin siyasi,
kiiltiirel, sosyal ve ekonomik yapilarina gore sekillenen egitim sistemleri, 6gretmenlerin toplumlardaki
islevlerini de belirlemistir (Oztiirk, 1999). Ogretmenlik, devletin egitim, dgretim ve bununla ilgili
yonetim gdrevlerini iizerine alan 6zel bir ihtisas meslegidir. Ogretmenler bu gérevlerini Tiirk Milli
Egitiminin amagclarina ve temel ilkelerine uygun olarak ifa etmekle yiikiimlidiirler (MEB, 1973).
Ogretmenlik meslegi kendine &zgii niteliklere sahip olan, kritik éneme sahip olan bir meslektir.
Ogretmenler egitim-6gretim siirecinin en basindan en sonuna kadar bu siireci yiiriitiirler ve dgretme
gdrevini iistlenirler. Ogretme, bireyin 6grenmesini saglama eylemidir. Bu anlamda 8grenme-6gretme
siirecinde 6gretmenin gorevi yol gosterme, 6grenciye kilavuzluk yapmadir (Celenk, 2019).

Smif Ogretmenleri ise egitim Ogretimin ilk kademesinde gdrev yapar ve Ogrenmenin
temellerini olustururlar. Bireylerin egitim hayatlarinda birinci siniftan dérdiincii sinifa kadar gordiigi
egitim, daha sonra ki egitimlerinin temelini olusturur. Bu siiregte en biiyiik gorev sinif 6gretmenlerine
diismektedir. Okuma ve yazmanin dgretimi de bu siiregte simif dgretmenleri tarafindan yiiriitiiliir. Tlk
okuma-yazma Ogretimindeki en 6nemli amaglardan birisi, bilimsel yontem ve tekniklerle, ¢ocugun
psikolojik yapisina uygun, hizli, anlayarak ve elestirerek okuma aligkanligi kazandirmaktir (Sahin,
2011).

Insan hayatinda 6nemli bir yeri olan okuma ve yazmanin bireye nasil dgretilecegi onemli bir
konudur. Ik okuma yazma 6gretiminde hedef, cocuga sadece okuma yazma becerisini kazandirmak
degil, bu beceriyi kazanmis olan ¢ocugun ayni zamanda hizli, dogru ve anlayarak okumasi, okumaktan
zevk almasi ve islevsel bir yazma yetenegi gelistirmesi beklenir (Arslantas ve Cinoglu, 2010). Tok
(2001)’a gore ilk okuma yazmanin amaci; okumayi, okudugunu ve dinledigini anlamayi, duygu,
diisiince ve izlenimlerini anlatabilmeyi, iletisim kurabilmeyi, kurallara uygun, islek yazi yazabilmeyi,
Tirk dilini kullanmak ve 6grenmekten zevk alabilmeyi ¢ocuga 6gretmektir. Akranlarina gore daha
once ya da sonra okuma-yazma becerisine sahip olma durumuna gore, ¢ocugun ilerleyen yillarda
basarili veya tersine basarisiz bir 6grenci olacagina kanaat getirilmektedir. Bunun nedeni okuma
yazma becerisinin gerek ilkokulda, gerekse biitiin 6grenim hayat1 boyunca 6grencilerin yalniz Tiirkce
dersinde degil, diger derslerde de basarilarin1 6nemli Slgiide etkilemesidir (Arslan, 2006; Uysal ve
Sidekli, 2020). Ilk okuma yazmanin amaci dgrencilere her ne sekilde olursa olsun okuma becerisi
kazandirmak degil, ¢cocugun 6grenme Ozelliklerini dikkate alan ¢agdas yontem ve tekniklere gore iyi
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bir Tiirkce becerisi kazandirmaktir (Bilir, 2005). ilk okuma ve yazma &gretimi ¢ocugun okula
gelmeden Once, yani okul 6ncesi donemde, hem biyolojik (olgunlasma), hem biligsel (ilk okuma ve
yazma Ogretiminin gerektirdigi diizeyde 6n bilgi ve beceri), hem de duyussal (6grenme istekliligi ve
giidiisii) on yeterliliklere sahip bulunmasi gerekir (Celenk, 2008).

[lk okuma yazma tiim egitim sisteminin temelini olusturmaktadir (Sahin, 2011).ilk okuma
yazma egitimi ilkdgretim birinci simfta baglamaktadir. ik okuma yazma egitiminde ve okuma
becerilerinin kazandirilmasinda 6grencilere sinif dgretmenleri rehberlik etmektedir. Sinif 6gretmenleri
dgrencilerine okuma ve yazmayi dgretirken genel olarak lisans egitimi sirasinda aldiklari Tk okuma ve
yazma &gretimi dersinde 6grendikleri yeterlilikleri kullanmaktadir. Ilk okuma ve yazma &gretimi
dersinin igerigi 2018 yilinda Yiiksek Ogretim Kurulu (YOK) tarafindan yayimlanan simif gretmenligi
lisans programu ders icerikleri kilavuzunda asagidaki sekilde ifade edilmektedir:

“Okuma ve Onemi, dinleme, konugma, gorsel okuma ve gorsel sunu; okuma, yazma 6grenme
alanlar1 ve aralarindaki iliski, Tiirk¢enin 6zellikleri ve ilk okuma yazma 6gretimine etkisi; okuma
ve yazma Ogretim yaklagimlari, ilk okuma ve yazma dgretiminin amag ve ilkeleri, ilk okuma ve
yazma Ogretimi agisindan birinci sinif 6gretmen ve dgrencilerinin temel 6zellikleri; ilk okuma ve
yazmaya hazir olusluk (6grenci) ve hazirlik (6gretmen), ilk okuma ve yazma Ogretiminde
basarisizlik ve nedenleri, ilk okuma ve yazma Ogretiminde kullanilan arag-geregler (araglarin
ozellikleri, se¢imi, olusturulmasi ve kullanimi); ilk okuma ve yazma &gretiminde uygulanan
yontemler (tanimlari, &zellikleri, smiflandirilmasi, uygulamalari, yontemlerin {istiinlik ve
smirliliklar); ses temelli ciimle yontemi (tanimy, ilkeleri, 6zellikleri, asamalar1 ve uygulamasi), ses
temelli ciimle yonteminin asamalar1 dogrultusunda okuma ve yazma Ogretimi uygulamalari,
kelime hazinesinin gelistirilmesi, ilk okuma ve yazmanin degerlendirilmesi, ilk okuma yazma
dgretimi ve teknoloji kullamm1.” (YOK, 2018).

Okuma yazma 6gretiminin yapildig ilkokul birinci sinifin bagindan itibaren sinif 6gretmenleri
onemli bir rol istlenmektedirler. Hem 6grencilerin dil bilincine sahip olmalarini saglamaktadirlar,
hem de okuma ve yazma becerilerini 6grencilere kazandirmaya ¢alismaktadirlar. Bu yilizden sinif
ogretmeni adaylarinin lisans egitimleri sirasinda aldiklari ilk okuma ve yazma 6gretimi dersine iligkin
bilgi diizeyleri, bu derse kars1 olumlu tutum gelistirmis olmalar1 nem arz etmektedir. Calismada da bu
onemden hareketle bu dersi almig 6grencilerin tutum diizeyleri ortaya konulmaya ¢aligilmistir.

Bireylerin davraniglarinin incelenmesinde davranisin belirleyicilerinden biri olarak tutumlar
arastirmaya ve incelenmeye deger goriilmektedir. Tutumlar hem sosyal algimizi hem de
davraniglarimizi etkilemektedir. Tutum, bir bireye atfedilen ve onun bir psikolojik obje ile ilgili
diisiince, duygu ve davraniglarini diizenli bicimde olusturan bir egilimdir (Kagitgibasi 1999, Akt.
Ustiiner, 2006). Ogretmenlerin dgrencilerini etkileyen en onemli kisilik o6zelliklerinden biri
“tutum”laridir. Ozellikle 6gretmenlerin, dgrencilere ve okul ¢alismalaria kars: tutumlari, dgrencilerin
o0grenmesine ve kisiligine genis Olgiide tesir etmektedir (Kiigiikahmet 1976, Akt. Karabork ve
Cetinkaya, 2007).

Bu arastirmanin amaci, insanlarin hayatinda ¢ok 6nemli bir yere sahip olan, okuma yazmanin
temellerinin atildig1 ilkokul birinci smifta yer alan ilk okuma yazma 6gretimiyle ilgili ¢aligmalari
gelecekte yiiriitecek olan sinif dgretmeni adaylariin ilk okuma ve yazma 6gretimi dersine yonelik
tutumlarini belirlemektir. Bu amaca yonelik asagidaki sorulara cevap aranmaktadir:

1. Ogretmen adaylarmin ilk okuma ve yazma 6gretimi dersine iliskin tutumlar1 ne diizeydedir?

2. Ogretmen adaylarinim ilk okuma ve yazma 6gretimi dersine iliskin tutumlar1 cinsiyete gore
farklilik gostermekte midir?

3. Ogretmen adaylarimin ilk okuma ve yazma ogretimi dersine iliskin tutumlar1 sinif
diizeylerinegore farklilik géstermekte midir?

4. Ogretmen adaylarmin ilk okuma ve yazma &gretimi dersine iliskin tutumlar1 mezun
olduklari lise tiiriine gore farklilik gostermekte midir?
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Yontem

Arastirmanin Modeli

Smif 6gretmeni adaylarinin ilk okuma ve yazma dgretimine iliskin tutumlarinin cinsiyet, sinif
diizeyleri ve mezun olduklar1 lise degiskenlerine gore irdelendigi bu arastirmada, tarama modeli
tirlerinden genel tarama modeli benimsenmistir. Genel tarama modelleri, ¢ok sayida elemandan
olusan bir evrende, evren hakkinda genel bir yargiya varmak amaciyla, evrenin tiimii ya da ondan
almacak bir grup, 6rnek ya da 6rneklem iizerinde yapilan tarama diizenlemeleridir (Karasar, 2000).

ArastirmaGrubu

Bu ¢alismanin evrenini Kirsehir Ahi Evran Universitesi Egitim Fakiiltesi Sinif Ogretmenligi
Anabilim Dal1 2, 3 ve 4. smif dgrencileri olusturmaktadir. ‘‘Bu dersi almis olma’’ kriteri 6rneklem
tayininde etken oldugu icin birinci simif 6grencileri calismaya dahil edilmemistir. ilk okuma ve yazma
Ogretimi dersini alan tim Ogrencilere ulasildigi igin orneklem tayinine gidilmemistir. Goniilliilitkk
esastyla 225 6grenciden toplanan verilerin 3 tanesi eksik form doldurulmasi sebebiyle, 9 tane ekstrem
veri de verilerin normal dagilim gostermemesi sebebiyle calismadan ¢ikarilmis ve 213 veri, calismaya
dahil edilmistir. Asagida tablo 1°de 6gretmen adaylarina ait demografik bilgiler yer almaktadir.

Tablo 1.0gretmen Adaylarinin Demografik Bilgiler Tablosu

Degiskenler f %
Kadin 170 79.8
Cinsiyet Erkek 43 20.2
Toplam 213 100.0
2.Smf 74 34.7
Okuduklar1 Sinif 3.Simif 80 37.6
Diizeyi 4.Simf 59 27.7
Toplam 213 100.0
Anadolu Lisesi 147 69.0
Mesleki ve Teknik Anadolu Lis. 15 7.0
Mezun Olunan Genel Lise 17 8.0
Lise
Diger 34 15.9
Toplam 213 100.0

Veri Toplama Aract
Arastirmanin verileri Arslan ve Aytag (2010) tarafindan gelistirilen, besli Likert tipindeki 19

maddeden olusan “ilk Okuma ve Yazma Ogretimi Dersine Y&nelik Tutum Olgegi” ile elde edilmistir.
Isteklilik, ilgi ve gereklilik alt boyutlarindan olusan &lgege dgretmen adaylarinin verdigi cevaplar
cinsiyet, sinif diizeyi ve mezun olunan lise degiskenine gére analiz edilmistir. Olgegin KMO degeri
0,90; Bartlett Testi ise 1613,093 olarak hesaplanmis ve bu sonug 0,05 diizeyinde anlamli bulunmustur.
Bu sonug, maddelere faktdr analizi uygulanabilecegini gostermektedir. Faktor analizi sonucunda ii¢
faktor belirlenmistir. Birinci faktor isteklilik (12 madde) ikinci faktor ilgi (5 madde), ii¢ilincii faktor ise
gereklilik (2 madde) olarak isimlendirilmistir (Aytan, 2017). Olgcek 8 olumlu 11 olumsuz maddeden
olusmaktadir. Olgegin Cronbach Alpha i¢ tutarlilk katsayis1 isedlcegigelistiren arastirmacilar
tarafindan 0.92 olarak hesaplanmistir (Arslan ve Aytag, 2010). Bu calisma kapsamindaCronbach’s
Alpha kat sayismatekrar bakilmis ve0,770 olarak hesaplanmustir. ilk okuma ve yazma dgretimi dersine
iligkin tutum 6l¢eginin KMO degeri 0,871, Barlett Testi ise 1263,374 olarak hesaplanmistir ve 0,00
diizeyinde anlamli bulunmustur.Arastirma kapsaminda kullanilmadan 6nce 6l¢egi gelistiren Arslan ve
Aytag’tan dlgegin kullanilmastyla ilgili izin alinmistir.

Verilerin Analizi

Ogretmen adaylarina yonelik kisisel veri analizleri yapilirken frekans ve yiizde teknikleri
kullanilmistir. Kolmogorov-Simirnov testi ile yapilan analizlerin sonucunda p: ,200; p > 0.05
seklindedir. Sonuglara bakildiginda veri setinin normal dagilim gosterdigi tespit edilmistir. Bu
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durumda parametrik istatistik teknikleri kullamlmistir. Ogretmen adaylarinin cinsiyetlerine gore
yapilan karsilastirmalarda bagimsiz orneklem t-testi, mezun olduklari lise degiskeni ve okumakta
olduklar sinif degiskeni icin yapilan karsilastirmalarda ise Tek YOnlii Varyans Analizi (ANOVA) testi
uygulanmistir. Anova testleri sonrasinda anlamli farklilasmalarin oldugu durumlarda ise hangi gruplar
lehine anlamli farklilagmalarin oldugunu belirlemek i¢cin Games-Howell testleri uygulanmustir.

Veritoplama araci olarak kullanilan “‘ilk Okuma ve yazma 6gretimi Dersine iliskin Tutum
Olgegi” besli Likert tipinde, ‘‘Kesinlikle Katilmiyorum’ (1) ile ‘‘Tamamen Katiliyorum’ (5)
arasinda yer alan bes secenekten olusmaktadir. Olgekte yer alan maddelerin degerlendirilmesinde
asagida ki puan araliklar1 esas alinmistir. Olgekten alinabilecek en yiiksek puan 95, en diisiik puan ise
19 *dur. Ogretmen adaylarmin &lgekten aldiklari puanlar yiikseldikge ilk okuma ve yazma &gretimi
dersine kars1 tutumlarinin da yiikseldigi belirlenmistir.

Tablo 2. Puan Araliklar

Segenek Puan Puan Araligi
Kesinlikle katilmiyorum 1 1,00-1,80
Katilmiyorum 2 1,81-2,60
Orta derecede katiliyorum 3 2,61-3,40
Katiliyorum 4 3,41-4,20
Tamamen katiliyorum 5 4,21-5,00

Bulgular

Tablo 3.Smif Ogretmeni Adaylarmin {lk Okuma Yazma Ogretimi Dersine iliskin Tutum Puanlar

N x SS Diizey
Isteklilik 213 3,79 413 Katiliyorum
Hgi 213 3,54 ,559 Katiliyorum
Gereklilik 213 4,70 470 Tamamen katiliyorum
GENEL 213 3,82 ,380 Katiliyorum

Tablo 3’te 6gretmen adaylarinin ilk okuma ve yazma 6gretimi dersine iliskin tutum Slgegine
ait puanlan incelendiginde, Olcegin genelinde ortalamanin katiliyorum diizeyinden olustugu
goriilmektedir ( X = 3,82). Bu durum sinif 6gretmeni adaylarinin ilk okuma ve yazma 6gretimi dersine
yonelik tutumlarinin genel anlamda yiiksek diizeyde oldugunu gostermektedir.

Olgegin alt boyutlarinda ise en yiiksek ortalamanin gereklilik alt boyutunda (% = 4,70 )
tamamen katiliyorum diizeyinde olustugu belirlenmistir. Olgegin diger alt boyutlarinda ise sirasiyla
isteklilik alt boyutunda (X = 3,79)katiliyorum diizeyinde ve ilgi alt boyutunda (x= 3,54) katilryorum
diizeyinde olustugu belirlenmistir. Isteklilik, ilgi ve gereklilik alt boyutlarnda ortalamalara
bakildiginda smif 6gretmeni adaylarinin okuma ve yazma 6gretimi dersini gerekli gordiikleri, derse
yonelik ilgi ve isteklerinin ise istatistiksel olarak birbirlerine denk olmalarma ragmen gereklilik alt
boyutuna gore daha diisiik oldugu belirlenmistir.

Tablo 4.0gretmen Adaylarimin {lk Okuma ve Yazma Ogretimi Dersine iligkin Tutumlarinin Cinsiyet
Degiskenine Gore Karsilastirilmasi

Boyut Cinsiyet N X SS t p Cohend
Kadm 170 38483 35966
| 1,861 4 ]
Gene Erkek 43 37283 44347 %O 08

Tablo 4’e gore Ogretmen adaylariin ilk okuma ve yazma Ogretimi dersine yonelik tutum
puanlarinin cinsiyete gore farklilagip farklilasmadigi incelendiginde genel degerlendirmede kadin
Ogretmen adaylarmin ortalamalarinin daha yiiksek diizeyde oldugu goriilmektedir. Kadin 6gretmen
adaylarinin ve erkek 6gretmen adaylarnin ilk okuma ve yazma Ogretimi dersine yonelik tutumlari,
genel degerlendirme de ‘katiliyorum’ diizeyinde gergeklesmistir. Gruplar arasi fark ise istatistiksel
olarak anlaml degildir( t = 1,861;p >.05).

116



Egitim Kuram ve Uygulama Aragtirmalar1 Dergisi 2021, Cilt 7, Say1 1, 112-122 Ayfer SAHIM, Mehmet CALISKAN

Tablo 5.0gretmen Adaylarinin ilk Okuma ve Yazma Ogretimi Dersine iliskin Tutumlarmin Cinsiyet
Degiskenine Gore Isteklilik, Gereklilik ve Tlgi Alt Boyutlarinda Karsilastirilmasi

Boyut Cinsiyet N X SS t p Cohend
o Kadm 170 38250  ,38628
Isteklilik Erkek 43 36705 49500 2,206 ,028 ,034
- Kadmn 170 47088 47003
Gereklilik Erkek 43 agse0  arsgg  c T )
, Kadmn 170 35600 57383
llgi Erkek 43 34837 50187 0 420 )

Olgme aracinin isteklilik alt boyutu incelendiginde kadin 8gretmen adaylarmin lehine anlamli
farkliligin olustugu belirlenmistir (t = 2,206; p < .05). Bu anlamli farkliliklarin etki biiyiikliigii ise orta
diizeydedir (Cohen'sdisteiiik=0.034 ). Gruplara iliskin ortalama puanlar incelendiginde ise kadin
Ogretmen adaylarinin ilk okuma ve yazma dersine yonelik tutumlarimin isteklilik alt boyutunda erkek
Ogretmen adaylarina gére daha yiiksek diizeyde oldugu goriilmektedir (x=3,8250).Gereklilik alt
boyutu incelendiginde istatistiksel olarak anlamli farkin olusmadigi ancak puanlarin tamamen
katiliyorum diizeyinde oldugu belirlenmistir (t = 0,283; p > .05). Yani hem kadin ham de erkek
ogretmen adaylar1 bu dersin ¢ok gerekli bir ders oldugu goriisiindedirler. Olgme aracinin ilgi alt
boyutu incelendiginde istatistiksel olarak anlamli farkin olusmadig: belirlenmistir (t = 0,798; p > .05).

Tablo 6. Ogretmen Adaylarinin ilk Okuma ve Yazma Ogretimi Dersine iliskin Tutumlarinin Mezun Olunan Lise
Degiskenine Gore Karsilastirilmasi

Kareler Kareler

toplami1 af ortalamasi F P Eta kare
Gruplar arasi 1,261 6 210 1,475 ,188 0,041
Genel  Grup i¢i 29,354 206 ,142
Toplam 30,615 212

Tablo 6 incelendiginde dgretmen adaylarinin mezun olduklar lise tiirlerine gore ilk okuma ve
yazma Ogretimi dersine karst tutumlarimin genel degerlendirmede anlamli fark olusturmadigi
belirlenmistir (f=1,475; p >0.5).

Tablo 7. Ogretmen Adaylarinin ilk Okuma ve Yazma Ogretimi Dersine iliskin Tutumlarinin Mezun Olunan Lise
Degiskenine Gore Isteklilik, Ilgi ve Gereklilik Alt Boyutlarinda Karsilastiriimasi

Kareler of Kareler = D Eta kare
toplami1 ortalamast
Gruplar arast 1,235 6 ,206
Ilgi Grup igi 65,191 206 ,316 ,651 ,690 0,018
Toplam 66,426 212
Gruplar arast 1,330 6 ,222
Gereklilik  Grup ici 45537 206 221 1,002 ,425 0,028
Toplam 46,866 212
. - Gruplar arast 1,732 6 ,289
Isteklilik Gy ici 34595 206 168 1,719 118 0,052
Toplam 36,327 212

Tablo 7 incelendiginde 6gretmen adaylarinin mezun olduklar lise tiirlerine gore ilk okuma ve
yazma dgretimi dersine karsi tutumlarmin isteklilik ( £=1,719; p > 0.5); Ilgi (f=0,651; p > 0.5) ve
Gereklilik alt boyutlarinda anlamli fark olusturmadig belirlenmistir ( £=1,002; p > 0.5).

Tablo 7 verilerine gore elde edilen bu veriler dgretmen adaylarinin ilk okuma ve yazma
Ogretimi dersine yonelik tutumlarinin mezun olunan lise faktoriine gore isteklilik, ilgi ve gereklilik alt
boyutlarinda istatistiksel olarak anlamli bir fark olusturmadigini gostermektedir. Yani Ogretmen
adaylarinin mezun olduklart lise tirii onlarin almus olduklari bu derse karst tutumlarini
etkilememektedir.
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Tablo 8. Ogretmen Adaylarmin ilk Okuma ve Yazma Ogretimi Dersine Iliskin Tutumlarimin Simf Diizeyi
Degiskenine Gore Kargilastirilmasi

Kareler Kareler

toplami1 of ortalamasi P Eta kare
Gruplar arast 2,683 2 1,342
Genel  Grup i¢i 27,932 210 ,133 10,086 ,000 0,087
Toplam 30,615 212

Tablo 8 incelendiginde 6gretmen adaylarinin ilk okuma ve yazma 6gretimi dersine yonelik
tutumlarinin simif diizeylerine gore genel degerlendirme de istatistiksel olarak anlamli derecede
farklilastig1 goriilmektedir ( F=10,086; p< .05). Bu anlaml fark ise orta diizeyde etki biiyiikligiine
sahiptir (m2isewiik =0,087). Bu sonug 6gretmen adaylarinin ilk okuma ve yazma Ogretimi dersine
yonelik tutumlar i¢in okumakta olduklar1 sinif diizeylerinin genel degerlendirme de etkili bir degisken
oldugunu gostermektedir.

Tablo 9.0gretmen Adaylarmin ilk Okuma ve Yazma Ogretimi Dersine iliskin Tutumlarimin Sinif Diizeyi
Degiskenine Gore Isteklilik, ilgi ve Gereklilik Alt Boyutlarinda Karsilastiriimasi
Kareler Kareler

toplami ortalamast P Eta kare

Gruplar arast 3,328 2 1,664

Ilgi Grup i¢i 63,098 210 ,300 5,539 ,005 0,050
Toplam 66,426 212
Gruplar arast 2,355 2 1,177

Gereklilik  Grup igi 44512 210 ,212 5,554 ,004 0,050
Toplam 46,866 212
Gruplar arast 2,687 2 1,343

Isteklilik Grup igi 33,641 210 ,160 8,385 ,000 0,073
Toplam 36,327 212

Tablo 9 incelendiginde 6gretmen adaylarinin ilk okuma ve yazma 6gretimi dersine yonelik
tutumlarinin okumakta olduklar1 sinif diizeylerine gore isteklilik alt boyutunda istatistiksel olarak
anlamli derecede farklilastigi goriilmektedir ( F=8,385; p< .05). Bu anlaml fark ise orta diizeyde etki
biiyiikliigiine sahiptir (nZstekilik =0,073). Bu sonu¢ 6gretmen adaylarmin ilk okuma ve yazma 6gretimi
dersine yonelik tutumlari igin okumakta olduklart simf diizeylerinin isteklilik alt boyutunda etkili bir
degisken oldugunu gostermektedir. ilgi alt boyutuna gelindiginde ise 6gretmen adaylarinmn ilk okuma
ve yazma Ogretimi dersine yonelik tutumlarmin okumakta olduklari simif diizeylerine gore ilgi alt
boyutunda istatistiksel olarak anlamli derecede farklilastigi gortiilmektedir ( F=5,539; p< .05). Bu
anlaml fark ise kiiciik etki biiyiikliigiine sahiptir (n%i5 =0,050). Bu sonug¢ dgretmen adaylarmin ilk
okuma ve yazma 6gretimi dersine yonelik tutumlari igin okumakta olduklart sinif diizeylerinin ilgi alt
boyutunda etkili bir degisken oldugunu gostermektedir. Gereklilik alt boyutuna baktigimiz zaman
Ogretmen adaylarmin ilk okuma ve yazma Ogretimi dersine yonelik tutumlarinin okumakta olduklar
sinif diizeylerine gore gereklilik alt boyutunda istatistiksel olarak anlamli derecede farklilastig
goriilmektedir ( F=5,554; p< .05). Bu anlamli fark ise kiigiik etki biiyiikliigiine sahiptir (nZ%igi =0,050).
Bu sonug 6gretmen adaylarinin ilk okuma ve yazma 6gretimi dersine yonelik tutumlar igin okumakta
olduklar siif diizeylerinin gereklilik alt boyutunda etkili bir degisken oldugunu gostermektedir.

Isteklilik, ilgi ve gereklilik alt boyutlarinda, hangi gruplar lehine farkin olustugunu belirlemek
icin Games-Howell testleri yapilmis ve anlamli farkliligin kaynagi belirlenmeye calisilmistir. Elde
edilen bulgulara Tablo 10’dayer verilmistir.
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Tablo 10. Ogretmen Adaylarinin Ilk Okuma ve Yazma Ogretimi Dersine iliskin Tutumlarinin Simf Diizeyi
Degiskenine Gore Isteklilik, Ilgi ve Gereklilik Alt Boyutlarinda Karsilastiriimasi

Bagimli degisken  (I) Siif Diizeyi  (J) Simf Diizeyi ~ Ortalama Fark (1-J) p
2.smif 3.smif ,02608 ,956
4.smuf -,26468" ,008
ilgi 3.smf 2.smuf -,02608 ,956
4. simf -,29076" ,007
4 sinif 2.Smif ,26468: ,008
3.Simf ,29076 ,007
2.smif 3.smif -,15068 , 150
4 sif -,26466" ,004
Gereklilik 3.smf 2.smuf ,15068 ,150
4. simf -,11398 ,195
4 sinif 2.Smuf ,26466" ,004
3.Smf ,11398 ,195
2.smif 3.smif ,02294 ,930
4 smf -,23809" ,003
Isteklilik 3.smuf 2.smuf -,02294 ,930
4.smif -,26103" ,001
4 simf 2.Smf ,23809* ,003
3.Simf ,26103* ,001

Tablo 10°da gruplar arasi ortalamalar incelendiginde; isteklilik alt boyutunda 4. simiftaki
Ogretmen adaylarinin tutumlarinin daha yiiksek oldugu goriilmektedir. Gruplarin ortalamalar1 arasi
fark ise, 2. siniftaki 0gretmen adaylar1 ile 4. smiftaki 6gretmen adaylart ve 3. siniftaki 6gretmen
adaylan ile 4. sinifta ki 6gretmen adaylar1 arasinda 4. siif 6gretmen adaylar lehine (p<0.5) anlamh
farklihik olusturdugu belirlenmistir. Bu sonug Sinif Ogretmenligi anabilim dalinin 4. sinifinda 6grenim
gbren Ogretmen adaylarin ilk okuma ve yazma 6gretimi dersinde ki isteklilik diizeylerinin daha
yiiksek oldugunu gostermektedir. ilgi alt boyutuna gelindiginde ise gruplar arasi ortalamalar
incelendiginde; ilgi alt boyutunda 4. siniftaki 6gretmen adaylarinin tutumlarinin daha yiiksek oldugu
goriilmektedir. Gruplarin ortalamalar1 arasi1 fark ise, 2. siniftaki 6gretmen adaylar1 ile 4. simiftaki
Ogretmen adaylar1 ve 3. siniftaki 6gretmen adaylari ile 4. siiftaki 6gretmen adaylari arasinda 4. simnif
Ogretmen adaylari lehine (p<0.5) anlamli farklilik olusturdugu belirlenmistir. Tabloda ki verilere gore
4. Smifta 6grenim goren siif ogretmeni adaylarinin ilgi alt boyutunda ki tutumlar1 diger siniflarda ki
Ogretmen adaylarina gore daha yiiksektir. Gereklilik alt boyutuna baktigimiz zaman gruplar arasi
ortalamalar incelendiginde; gereklilik alt boyutunda 4. sinifta ki 6gretmen adaylarinin tutumlarinin
daha yiiksek oldugu goriilmektedir. Gruplarin ortalamalar1 arasi fark ise, 2. simfta ki 6gretmen
adaylar ile 4. smiftaki 6gretmen adaylar arasinda 4. sinif 6gretmen adaylar1 lehine (p<0.5) anlamli
farklilik olusturdugu belirlenmistir. 3. smifta ki 6gretmen adaylar1 ile 4. smifta ki 6gretmen adaylari
arasinda ise istatistiksel olarak anlamli fark olugsmamustir.

Elde edilen bu verilere gore 4. sinifta 6grenim gormekte olan sinif 6gretmeni adaylarnin ilk
okuma ve yazma Ogretimi dersine yonelik tutumlar1 gereklilik, isteklilik ve ilgi alt boyutlarinda diger
siiflarda 6grenim goren 6gretmen adaylarina gore daha yiiksektir.

Sonug, Tartisma ve Oneriler

Smif 6gretmeni adaylarina yonelik yapilan bu arastirma sonuglarina gére 6gretmen adaylarinin
ilk okuma ve yazma 6gretimi dersine yonelik tutumlarinin genel degerlendirme de 3,82 ortalama ile
“yiiksek’” diizeyde oldugu belirlenmistir. Alt boyutlara gelindiginde ise gereklilik alt boyutunda ki
tutumlarinin 4,70 ortalama ile “’¢ok yiiksek’ diizeyde, isteklilik alt boyutunda kitutumlarinin3,79
ortalama ile “’yiikksek’’ diizeyde ve ilgi alt boyutunda ki tutumlarinin3,54 ortalama ile ’yiiksek’’
diizeyde oldugu goriilmektedir. Bu verilere gore 6gretmen adaylar1 ilk okuma ve yazma Ogretimi
dersine yonelik genel anlamda olumlu tutum sergilemektedirler. Arastirma verilerine gore dgretmen
adaylari ilk okuma ve yazma 6gretimi dersini gerekli gérmekte, derse karsi ilgili ve istekli bir tutum
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sergilemektedirler. Goziikiiciik (2019)’lin yaptig1 arastirma da 6gretmen adaylarmin ilk okuma ve
yazma Ogretimi dersine yonelik ilgili ve istekli olduklar1 ayrica 6gretmen adaylarinin dersi gerekli
gordiikleri belirlenmistir. Aragtirmanin bu verileri Goziikiigiik (2019)’lin verileri ile ortiismektedir.

Cinsiyet faktoriine gore yapilan degerlendirmede ise 6gretmen adaylarinin tutumlari gereklilik
ve ilgi alt boyutlarinda anlamli bir farklilasmaya neden olmamis ancak isteklilik alt boyutunda kadin
adaylar lehine anlamli bir farklilasma oldugu goriilmiistir. Kadin dgretmen adaylarinin cinsiyet
faktoriine gore yapilan degerlendirme de isteklilik alt boyutunda ki tutumlarmin 3,8250 ortalama
‘yiiksek’ diizeyde oldugu goriilmektedir. Bu verilere bakarak kadin 6gretmen adaylarinin ilk okuma ve
yazma Ogretimi dersine karsi isteklilik alt boyutunda erkek 6gretmen adaylarina goére daha istekli
olduklar sdylenebilir. Karasakaloglu ve Saracaloglu (2009)’nun yaptiklar arastirmada sinif 6gretmeni
adaylarinin Tiirkce Derslerine yonelik tutumlarinda, kadin 6gretmen adaylarmin derse yonelik
tutumlarinin erkek Ogretmen adaylarina goére daha olumlu oldugu saptanmistir. Yilmaz ve Benli
(2010)’nin yaptiklar1 aragtirmaya gore simif dgretmeni adaylarinin okuma aliskanliklarina yonelik
tutumlarinin cinsiyete gore kadin 6gretmen adaylart lehine anlamhi farklilik gosterdigi tespit edilmistir.
Kiling ve Altuk (2010) yaptiklart calismada sinif 6gretmeni adaylarimin okul deneyimi derslerine
yonelik tutumlarinin cinsiyet faktoriine gore degismedigini belirlemislerdir. Bozdogan, Aydin ve
Yildirnm (2007) yaptiklart arastirmada Ogretmen adaylarmin Ogretmenlik meslegine iliskin
tutumlarinin cinsiyet faktoriine gore degistigini belirtilmislerdir. Erdem, Yilmaz ve Bozkurt (2014)
yaptiklar1 ¢aligma da smif 6gretmeni adaylarinin bitisik egik yaziya iliskin tutumlarimin cinsiyet
degiskenine gore farklilasmadigini belirtmislerdir. Geng, Denis ve Demirkaya (2010) yaptiklar
calismada simf Ogretmeni adaylarinin fen bilgisi Ogretimi dersine yonelik tutumlarmin cinsiyet
faktoriine gore degismedigi sonucuna ulagmislardir. Akay ve Boz (2011)’un yaptiklar1 arastirmaya
gore ise smif Ogretmeni adaylarinin matematige yonelik tutumlarinin cinsiyet faktoriine gore
degismedigi belirlenmistir. Aytan (2017) yaptig1 arastirmada O0gretmen adaylarinin ilk okuma ve
yazma Ogretimi dersine yonelik tutumlarinin isteklilik ve ilgi alt boyutlarinda kadin 6gretmen adaylari
lehine anlamli olarak farklilagtigini belirtmistir. Aragtirmanin verileri Aytan’in verileri ile isteklilik alt
boyutunda ortiismekte, ilgi alt boyutunda ise ortiismemektedir. Gomleksiz (2013) yaptig1 arastirmada
kadin 6gretmen adaylarinin ilk okuma ve yazma 6gretimi dersine erkek 6gretmen adaylarina gore daha
istekli olduklarini, kadin 6gretmen adaylarinin erkek O6gretmen adaylarina gore dersi daha gerekli
gordiiklerini ama hem kadin hem de erkek 6gretmen adaylarinin derse karsi ilgi boyutunda olumsuz
tutum iginde olduklarini belirtmistir. Aragtirma verileri Gémleksiz (2013)’in verileri ile isteklilik alt
boyutunda o6rtiismekte, gereklilik ve ilgi alt boyutlarinda ise ortiismemektedir. Klassen ve Chiu (2010)
yaptiklari ¢alismada 6gretmenlerin cinsiyet, mesleki kidem ve is streslerinin 6z yeterlilik inancina olan
etkilerini aragtirmislardir. Arastirma sonuglarina gore kadin Ogretmenler erkek Ogretmenlere gore,
daha yiiksek smif stresine ve is yiikii stresine sahip olduklar1 ve bunun sonucunda mesleklerine
yonelik tutumlarinin cinsiyete gore farklilagtigi sonucuna ulagilmigtir. Arastirma verileri Klassen ve
Chiu (2010)’nin verileri ile gereklilik, ilgi ve isteklilik alt boyutunda ortiismemektedir.

Smif 6gretmeni adaylariin ilk okuma ve yazma 6gretimi dersine kargi tutumlarinin mezun
olunan lise faktoriine gore degisip degismediginin incelendigi verilere gore ise genel degerlendirmede,
isteklilik, ilgi ve gereklilik alt boyutlarinda anlamli farklilagmaya rastlanmamistir. Bu verilere gore
Ogretmen adaylarmin ilk okuma ve yazma Ogretimi dersine yonelik tutumlarmin mezun olduklar
liselere gore farklilik gostermedigi soylenilebilir. Bozdogan, Aydin ve Yildiim (2007) yaptiklar
aragtirmada Ogretmen adaylarmin Ogretmenlik meslegine iligkin tutumlarmin mezun olunan lise
faktoriine gore degismedigini belirtilmislerdir. Geng, Denis ve Demirkaya (2010) yaptiklar1 ¢alisma da
simif 0gretmeni adaylarmin fen bilgisi 6gretimi dersine yonelik tutumlarinin mezun olunan lise tiirline
gore degismedigi sonucuna ulagmiglardir. Akay ve Boz (2011)’un yaptiklari arastirmaya gore ise sinif
Ogretmeni adaylarinin matematige yonelik tutumlari mezun olunan lise faktoriine gore anlamli olarak
farklilagtig1 belirlenmistir.

Ogretmen adaylariin okumakta olduklar1 siif diizeylerine gére yapilan degerlendirmelerde
isteklilik, ilgi ve gereklilik alt boyutlarinda anlaml farklilasmalarn oldugu gériilmiistiir. isteklilik alt
boyutunda 4. smiflar ile 2. siniflar arasinda 0,23809 ortalama ile 4. siniftaki 6gretmen adaylari lehine
ve 4. siniflar ile 3. siniflar arasinda 0,26103 ortalama fark ile yine 4. siniftaki 6gretmen adaylari lehine
anlaml1 fark oldugu belirlenmistir. ilgi alt boyutunda yapilan analizlerde ise 4. simflar ile 2. siniflar
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arasinda 0,26468 ortalama ile 4. siniftaki 6gretmen adaylar1 lehine ve 4. siniflar ile 3. siniflar arasinda
0,29076 ortalama ile de yine 4. siniftaki 6gretmen adaylar1 lehine anlamli fark olustugu belirlenmistir.
Gereklilik alt boyutunda yapilan analizlerde 4. smiftaki 6gretmen adaylar1 ile 2. smiftaki 6gretmen
adaylan arasinda 0,26466 ortalama fark ile 4. simiftaki 6gretmen adaylari lehine anlamli fark
belirlenirken 4. siniflar ve 3. smiflar arasinda yapilan degerlendirme de anlamli farka rastlanmamustir.
Bu verilere gore 6gretmen adaylarinin ilk okuma ve yazma Ogretimi dersine yonelik tutumlarn
isteklilik, ilgi ve gereklilik alt boyutlarinda 4. smiftaki Ogretmen adaylar1 lehine farklilik
gostermektedir. Bagka bir deyisle 4. sinifta 6grenim gérmekte olan sinif 6gretmeni adaylari ilk okuma
ve yazma O6gretimi dersine karsi, dersi alan diger siniftaki 6gretmen adaylarina gore daha istekli tutum
sergilemekte, dersi daha gerekli gormekte ve derse daha fazla ilgi duymaktadirlar. Yilmaz ve Benli
(2010)’nin yaptiklar1 arastirmaya gore smif Ogretmeni adaylarinin okuma aliskanliklarina yonelik
tutumlarinin sinif diizeyi degiskenine gore anlamli farklilik gostermedigi belirlenmistir. Erdem,
Yilmaz ve Bozkurt (2014) yaptiklar ¢aligmada sinif 6gretmeni adaylarinin bitisik egik yaziya iliskin
tutumlarinin sinif diizeyi degiskenine gore farklilasmadigini belirtmislerdir. Goziikiiciik (2019) yaptig
calisma da smif 6gretmeni adaylarinin ilk okuma ve yazma 6gretimi dersine iliskin tutumlarinin sinif
seviyesine gore farklilagmadigini belirtmistir. Calismanin bu verileri Goziikiigiik (2019)’iin verileri ile
ortiismemektedir.

Bu arastirma sonucunda ortaya ¢ikan veriler 1s1¢inda asagidaki oneriler getirilebilir:

e Mevcut arastirma ilk okuma yazma 6gretimi dersini alan 6grenciler {izerinden yapilmstir.
Dersi almayan Ogrenci grubuyla da bu arastirma yapilip iki 6grenci grubu arasinda ki
farklara bakilabilir.

e Bu arastirma da veriler ayn1 tiniversitede 6grenim gdren ve ayni dgretim iiyesinden dersi
alan 6grencilerden toplanmistir. Dolayistyla farkli bir {iniversiteden ve farkli bir 6gretim
iiyesinden dersi alan 6grenciler iizerinden bu calisma yiiriitiiliip, liniversite ve 6gretim
tiyesi faktorlerine gore tutumlari karsilastirilabilir.

e Ogretmen adaylarin derse yonelik tutumlar1 genel degerlendirme de *‘yiiksek’’ diizeyde
cikmast ve Ogretmen adaylarinin bu dersin Onemine inanmalari sebebiyle simf
Ogretmenlerinin hizmet ici egitimlerde de ilk okuma ve yazma Ogretimi ile ilgili
yetistirilmesi saglanabilir.
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