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Abstract Keywords
The aim of the current study is to investigate the physical, psychological and Preschool education,
sanitary characteristics of preschools. Quantitative method with descriptive School environment,
statistics was employed for the research model. 30 private and state preschools in Physical safety,
Istanbul/Turkey made up the sample of the study. The data was collected in Psychological safety,
2015-2016 by using “Safety Checklist for Preschool Environment”, which was Sanitary safety,
developed by the researchers. The checklist, which has 36 items rated on a 3- Article Info
point likert scale, is divided into physical, psychological and sanitary safety. The
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Introduction

With the scientific and technological developments, early childhood education is now more
than a combination of family and preschools as it incorporates alternative sources, such as toy
companies, digital games and social media channels that play an important part in both children’s and
parents’ lives. Providing children with high-quality education in a properly designed, structured and
organized environment is of critical importance for an optimum start (Giiles and Erigen, 2013). A
well-designed building with a garden, a context and teacher providing children with rich experiences,
school-family partnership and a peaceful, sanitary and safe environment are the essentials for high-
quality education (Burchinal et al., 2015; Early, et al. 2007; Lin and Magnuson, 2018; Mashburn et al.,
2008; NAEYC, 2018).

Before moving on to the definition of school safety, it would be better to touch on safety as a
concept. Safety is defined as the state of living in a safe from danger and fear and being able to sustain
legal order in a society (Mwom et al., 2018; Turkish Language Institution, 2018). “Safety” is a broad
term as the issues it covers range from the protection of individuals, groups, state or country to the
prevention of accidents. Personal safety is the protection of an individual from any attacks, threats and
potential accidents (Pektas, 2003 as cited in Kaypak, 2012). Being and feeling safe is a basic need of
human beings, which ranks second in Maslow’s hierarchy following the physiological needs. As
people want to feel safe, order, discipline and safety is necessary for society (Kaypak, 2012).
Therefore, the schools should meet the physical (the quality of the materials, accidents and dangers,
the design of the physical areas), sanitary (nutrition, hygiene and toxic elements) and psychological
(social and emotional relationships and interactions, and emotional support) criteria to be safe as they
are the places where parents leave their children during most of the day (Guo et al., 2010; Mwoma et
al., 2018; NAEYC, 2018).

A safe school is a place where children express themselves freely, get help from teachers and
other staff while learning something and feel themselves safe from dangers and fears. So, a safe school
should be a place where everyone, from teachers and students to parents and other staff have physical,
psychological, sanitary and emotional freedom (Dénmez and Giiven, 2003; Early et al. 2007; Mwoma
etal., 2018).

According to the regulations for preschool and primary education in Turkey (Official Journal,
2014), making sure that students are safe in the school is the primary responsibility of principals and
vice-principals. The regulation asserts that classrooms, dining halls, kitchens and bathrooms should
conform to the rules for hygiene, organization, air-conditioning, lighting and heating. In addition,
proper tableware, potable water, first aid kit must be provided and precautions for fire must be taken.
All the necessary training, orientation and guidance should be provided to make schools safe places.
Communication systems and cameras should also be used where necessary to protect students and
staff from physical and psychological violence (Official Journal, 2014).

Physical safety is about the location, the indoor and outdoor features, architecture of the
building, classroom organization and the materials used. Physical environment or school might have
positive or negative impacts on an individual’s health, emotions and performances. So, the layout, the
number of students, color match, heating and lighting, hygiene, security, quietness and aesthetic
concerns should be taken into account in schools (Vural, 2004; Celik and Kok, 2007; Ozkubat, 2013)
as physical arrangements in educational environments may result in accidents. Mistakes in designs and
misuse of outdoor play and indoor learning areas may seriously harm students (Mugo, 2009; Mwoma
et al., 2018). Therefore, some standards have been set to ensure quality in physical conditions of
schools (OECD, 2018).

Preschool education standards in Turkey concerning educational management, teaching-
learning processes, support services (security, hygiene, nutrition and healthcare) and tacid standards
have been established by the Ministry of Education and Unicef (Ministry of Education, 2015). The
physical safety involves the physical features of the school building, school surroundings, precautions
for emergency cases, school buses and dormitories. Standards for handrails, the height of stairs, child-
safe socket outlets, indoor directions and lighting, the surrounding buildings and their ideal distance to
the school building have also been set. Security in school entrances, traffic management around
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schools and the maintenance of school garden and equipment is also regulated (Ministry of Education,
2018).

For sanitary safety, schools should be hygienic and equipped with the necessary materials and
a place for emergencies where a health professional works. School health services are services to
improve the health, psychological and social well-being of school aged children, which includes the
evaluation and promotion of both students’ and school staff’s health to raise awareness in society
(Ozcebe, 2009). So, the lighting, heating and ventilation of play areas, the nutritive quality and
hygiene of the food and drinks, the purity of water, the hygiene in dining halls, bathrooms,
dormitories, dressing rooms and the use of non-toxic materials are the main concerns of sanitary safety
in schools (California Childcare Health Program, 2018; Midcentral Public Health Service, 2014).

The school health services in Turkey includes the nutrition services, detection, correction and
prevention of diseases, treatment of injuries that require first aid and medical counselling. Therefore,
the tracking of children’s growth and development, nutrition, oral and dental health can be made and
their problem behaviours, learning difficulties, social problems, morbid habits, contagious and chronic
diseases can be detected and prevented. For this purpose, the standards have been set to train school
staff in nutrition, hygiene and sanitation, to determine the frequency of cleaning in bathrooms, to
control meal plans and share them with families requiring hygiene certificates for the places where
those meals are prepared (Ministry of Education, 2018; Ministry of Education, 2015).

Psychologically safe classrooms, on the other hand, are the places where students feel free to
express their individuality (thoughts, opinions, beliefs, experiences and creativity) and to take risks
(Barrett, 2010). Feeling psychologically safe helps people stay away from violence in interpersonal
communications, trust others, have a sense of belonging and meet their communication needs, thus
contributing to their psychological well-being (Baeva and Bordovskaia, 2015). Psychologically safe
environments promote active engagement while the positive environment helps individuals optimize
the circumstances during the day (Wanless, 2016).

Children should be provided with guidance and counselling, psychosocial support to prevent
violence and abuse (Ministry of Education, 2015). In order to prevent psychological violence,
aggressiveness and bullying, it is necessary to identify the risk factors and take precautions (Ministry
of Education,, 2018). The psycho-social qualities of schools are an indicator of their democratic and
organizational climate. In this sense, it is of utmost importance to create an environment or context in
which adults respect children and diversity and children have the right to decide, play, express
themselves and which promotes positive child-child and child-adult interactions, self-management
skills and the strengths of disadvantaged children (MEB, 2015).

Safety, one of the basic needs of human beings, plays an important role in children’s
development and protection of psychological well-being (Baeva and Bordovskaia, 2015). Being in a
psychologically insecure environment will inhibit children from engaging in activities that will
promote their development (Wanless, 2016). Similarly, a safe learning environment can be created by
adults with a positive classroom climate (Saltmars et al., 2009). Safe environments are required to
carry out educational activities as it is impossible for both teachers and students to teach and learn
efficiently without feeling secure at school (Calik et al., 2011; Mwoma et al., 2018). Unsafe schools
not only cause children feel scared and anxious but also hinder learning process (Hernandez and Seem,
2004) and influence children’s behavior and quality of education with their indoor and outdoor designs
(Ozkubat, 2013). If students are worried about their safety, it will be hard for them to focus on the
learning targets as violence has a negative effect on the learning environment. Thus, a secure school
environment is a prerequisite of students’ learning (Calik et al., 2011).

There are many projects around the world to make schools safe places. In some countries,
there are supervisors who inspect schools’ safety and detect the deficiencies while researchers try to
elaborate on “safe schools ” (Astor et al., 2004; Fein et al.,, 2002; Hernandez and Seem, 2004;
Morrison, 2007; UNICEF, 2009; Vossekuil et al., 2002). In Turkey, Safe School Project has been
implented by the Ministry of Education in cooperation with the Ministry of Family and Social
Policies, police departments, Ministry of Healthcare and Ministry of Justice which aims to protect
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students from violence, aggression, alcohol, drugs and abuse and take the necessary precautions for
traffic accidents, fire, flood and earthquake (Safe School Project, 2017).

Although there are many studies and projects focusing on safe schools, the number of studies
investigating the physical, psychological and sanitary characteristics of schools with respect to safety
seems quite inadequate. The aim of the current study is to investigate the physical, psychological and
sanitary characteristics of preschools. This study will therefore the following research questions:

1. Do the participating preschools have physical safety?
2. Do the participating preschools have sanitary safety?
3. Do the participating preschools have psychological safety?

Method

The research questions and problems were developed, the units of analysis were arranged, the
participants were recruited, the data was collected, analyzed and interpreted in line with its
quantitative design (Glesne, 2015; Yildirim and Simsek, 2013).

Participants

30 private and state preschools in Kartal, Tuzla, Pendik, Kadikdy, Atasehir, Uskiidar, Esenler,
Kiigiikgekmece, Zeytinburnu, Sisli, Maltepe and Fatih Districts in Istanbul made up the sample of the
study and the data was collected in 2015 and 2016. A total of 12 districts in Istanbul (40 districts), 6
districts in Europe and 6 districts in Asia, were selected based on convenience sampling method. The
lists of the schools (state/private preschools and state/private kindergartens) in the selected districts
were obtained from District Directorates of National Education and the participating schools were
selected randomly. The 30 schools that volunteered to participate made up the sample of the study
(Table 1). Table 1 shows that %66,66 of the participating schools were state kindergartens while
%23,33 were state preschools. Only %10 of the schools were private kindergartens.

Table 1. Types of the participating schools

Types of Schools f %
State Kindergartens 20 66.66
State Preschools 7 23.33
Private Kindergartens 3 10
Total 30 100

Instrumentation

“The Safety Checklist for Preschool Environment”, which was developed by the researchers,
was used. The checklist, which has 36 items rated on a 3-point Likert Scale, is divided into Physical
(17 items), Psychological (11 items) and Sanitary Safety (8 items). The items were created based on
the related literature and the legislations (Official Journal, 2014; Official Journal, 2015; Official
Journal, 2017; ME, 2015; ME, 2018). The checklist was filled out based on the school and classroom
observations as well as the interviews with the teachers, principals and other staff as “Completely
Available, Partially Available or Not Available”. Expert opinion was received for the content validity
and the final version of the checklist was administered to the sample.

Procedure

Two researchers holding Ph.D. degrees in early childhood education observed the schools at
the same time. The observation at a time lasted about three hours (about two hours in classrooms and
an hour in other parts of the schools). Researchers observed the schools once a week for three weeks.
During the last week, school administration and teachers were interviewed, which took about 15
minutes for each person. They rated the item 15 in physical characteristics and items 1, 4 and 7 in
sanitary characteristics.

The data collected from the school observations and interviews with the school administration
and teachers were discussed, compared and evaluated by the researchers. The level of reliability
between the raters was calculated by the “percentage of agreement” equation described by Miles and
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Huberman (1994). Percent Fit Formula [P = (Na / Na + Nd) x 100] (P: Percent Fit, Na: Fit Amount,
Nd: Amendment Amount). The interrater consistency was 85% for their evaluations of five schools.
When the percentage of consistency in the reliability calculation among the raters is 70%, the
reliability percentage is accepted to be reached (Yildirim & Simsek, 2006). In this case 85% can be
expressed as a high value. The other 25 school evaluations were made based on the common ground
that the researchers shared with respect to the school observations and interviews with the school
administration and teachers.

Data Analysis

Frequency distributions and percentages for the participating schools with mean and total
scores were tabulated. The evaluations indicated the mean score for only the study sample and they do
not have a true zero point. The findings were interpreted with respect to the related regulations and
legislations.

Findings

The data was analysed with frequency distributions and percentages for physical, sanitary and
psychological safety levels, which are presented in tables for each. The findings for the physical safety
characteristics are presented in Table 2.
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Table 2. Distribution of the participating school by physical characteristics

Physical Characteristics Completely Partially Not available  Total
Available Available
f % f % f % f %
1. All closets, doors, windows, tables, 6 20 9 30 15 50 30 100
desks, etc. have corner protectors.
2. All the power outlets in the 8 266 6 20 16 53,3 30 100
classroom have protection caps on
them.
3. All the door hinges in the classroom 3 10 6 20 21 70 30 100
have finger guards.
4. The stairs have stair rail nets for 22 73,3 6 20 2 6,6 30 100
children’s safety.
5. The bathrooms, washbasins and 24 80 5 16 1 3,3 30 100
sinks are fixed and child-sized.
6. All the furniture, closets, cabinets, 5 16,6 23 76,6 2 6,6 30 100

cabinet doors, shelves, boards and
other stuff in the classrooms are
fixed to the walls.

7. The classrooms, halls, bathrooms, 25 83,3 5 16,6 0 0 30 100
etc. have enough lighting.

8. The schools does not have central 24 80 6 200 O 0 30 100
heating problems.

9. The classrooms have appropriate 19 63,3 11 366 0 0 30 100
and enough ventilation.

10. The flooring does not pose a risk 16 533 11 36,6 3 10 30 100

for children’s safety (constructed
with solid and non-toxic materials).

11. The classrooms are arranged for 5 16,6 8 26,6 17 56,6 30 100
children  with  special  needs
(Wheelchair ramps, tactile paving for
visually impaired children, etc.)

12. The stairs allow children climb up 17 56,6 10 333 3 100 30 100
comfortably in line with their
developmental level.

13. There are no open pits, slopes, and 19 633 9 300 2 6,6 30 100
weights that can fall over children in
the school garden.

14. The school has a visible and 13 43,3 2 6,6 15 50,0 30 100
updated emergency plan on the

walls.

15. The children are informed of the 10 33,3 13 43,3 7 23,3 30 100

emergency plan and they do
emergency drills.

16. The precautions for traffic have 22 733 6 200 2 6,6 30 100
been taken (traffic lights, children
and pedestrian crossings, etc.)

17. There are no constructs around the
school that put children at risk
(uncontrolled  constructions, road
constructions without safety
measures, entertainment venues with
loud music, etc.)

Total 251 492 152 29,8 107 20,9 510 100

13 43,3 16 53,3 1 3,3 30 100

Table 2 shows that %49,2 of the participating schools had all the physical characteristics for
physical safety while %29,8 and %20,9 of the schools had some and none of them, respectively. Most
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of the schools were found to have no problems with heating and lighting (f=25, f=24) while most of
them have problems with door hinges, areas with special arrangements like ramps and power sockets
(f=21, f=17, f=16) that are for the protection of children.

Table 3. Distribution of the participating school by sanitary characteristics

Sanitary Characteristics Completely Partially Not Total
Available Available available
f % f % f % f %
1. The staff have received first aid and 4 13,3 9 30,0 17 56,7 30 100

emergency action training.

2. There is an infirmary that can give first 10 333 8 26,7 12 400 30 100
aid treatment in case of accidents and
injuries.

3. The schools cares about sanitation and 23 76,7 7 233 0 00,0 30 100
hygiene in classrooms, bathrooms,
dining hall, kitchen, etc.

4. Children know how to protect 16 53,3 13 43,3 1 3,3 30 100
themselves from diseases.

5. Children know the basic hygiene rules 16 533 14 46,7 O 00,0 30 100
like how to wash hands or sneeze
properly using napkins.

6. Precautions for food safety are taken in 16 533 9 300 5 16,7 30 100
kitchens (the food and drinks served are
not expired, harmful and they are stored
properly).

7. Food samples are taken and stored for 16 533 7 233 7 23,3 30 100
surveillance every day.

8. The classrooms are arranged according 8 26,7 12 40,0 10 333 30 100
to children with special needs.
Total 109 454 79 329 52 21,6 240 100

Table 3 shows that %45,4 of the participating schools had all the characteristics for sanitary
safety while %32,9 and %21,6 of the schools had some and none of them, respectively. Most of the
schools were found to have no problems with sanitation and hygiene (f=16) while most of them did
not have an infirmary (f=12) and staff with first aid training (f=17).
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Table 4. Distribution of the participating school by psychological characteristics

Psychological Characteristics Completely Partially Not available  Total
Available Available
f % f % f % f %
1. Children do not harm of smash 13 434 16 53,3 1 3,3 30 100
classroom properties and furniture.
2. Children do not use slang and 12 40,0 15 50 3 10,0 30 100
offensive language.
3. Children do not make fun of others 10 333 18 60 2 6,7 30 100
or call them names.
4. Children engage in collaborative 11 36,7 18 60 1 3,3 30 100
work.
5. There are no symbols/visuals that 21 70 9 30 0 0 30 100

can impair their sense of self or
self-confidence.
6. Children are not criticized for their 30 100 0 0 0 0 30 100
personalities in the school
environment.

7. Children try to express their 17 56,7 12 40 1 3,3 30 100
feelings in a positive manner.

8. Children try to resolve conflictsby 14 46,7 15 50 1 3,3 30 100
talking instead of resorting to
violence.

9. Children respect others’ ideas and 10 33,3 19 63,3 1 3,3 30 100
rights.

10. Teachers respect children’s ideas. 14 46,7 16 53,3 0 0 30 100

11. Children are aware of their peers 22 733 8 26,7 O 0 30 100

with special needs and they have
positive attitudes towards them.
Total 174 52,7 146 442 10 30 330 100

Table 4 shows that %52,7 of the participating schools had all the characteristics for
psychological safety while %44,2 and %3 of the schools had some and none of them, respectively.
The most frequently observed characteristic for psychological safety is “There are no symbols/visuals
that can impair their sense of self or self-confidence.” (f=30) as none of the schools did not let such a
thing happen. Most of the schools were found to bear no symbols/visuals that can impair their sense of
self or self-confidence (f=21) while most of the students were aware of their peers with special needs
and they had positive attitudes towards them (f=22). On the other hand, children were observed to use
slang and offensive language and made fun of others or called them names in most of the schools (f=3,
f=2).

Discussion, Results and Suggestions

The results of the current study which aimed to investigate the characteristics of the schools
with respect to physical, psychological and sanitary safety showed that the participating schools had
moderate safety. The participating schools had 50% of the physical characteristics that are necessary
for safety. The arrangements that aim to protect children (protection caps on power outlets, finger
guards on door hinges, etc.) and the ones for children with special needs and for emergencies were
lacking in most of the schools. The other studies indicate that schools that are physically safe have
direct effects on the quality of education (Hannah, 2013; Fullerton and Guardino, 2010; Celik and
Kok, 2007; Uludag and Odaci, 2002). So, the results of the previous and current research underline
the fact that the physical characteristics of the schools should be revised and that the schools which do
not meet these requirements should not be started or allowed to serve with respect to the current
legislations (ME, 2015).

The results indicated that the participating schools had 45% of the sanitary characteristics that
are required for safety. However, most of them lacked an infirmary and a health professional to do an
intervention in addition to the arrangements for children with special needs. According to the

232



Rengin ZEMBAT, Hilal ilknur

Egitim K 1 A lar1 Dergisi 202 1 2,225-2 . .
gitim Kuram ve Uygulama Arastirmalar1 Dergisi 2020, Vol 6, No 2, 225-236 TUNCELI, Ezgi AKSIN YAVUZ

regulations, private nursery schools, day care centers and children’s clubs may hire a nurse, a doctor
and a nutritionist if they wish (Official Journal, 2015). Research shows that the presence of a nurse in
a school is crucial to the treatment of emergencies to prevent losses as well as to keep health records of
the children for early detection or prevention (Council of School Health, 2008; Baysal et al., 2005;
Morrongiello and Kiriakou, 2004).

Another finding of the study suggested that the participating schools had 53% of the
psychological characteristics. In some schools which were identified to have lower levels of
psychological safety, children were observed to use slang and resort to violence to express their
feelings and thoughts. Research emphasizes that although the characteristics of schools related to
psychological safety are not the only factor in children’s tendency towards slang and violence, they
still play an important role when they coexist with other factors (Johnson, 2009; Meyer-Adams and
Conner, 2008; Orpinas and Horne, 2006; Peterson and Skiba, 2001; Strem et al., 2013). The violence
in schools has been associated with poor relations between school staff and students, overcrowded
schools, too strict rules, iron discipline, limited choice of programs, unfair practices and restriction of
children’s freedom (Miller, 1994 as cited in Yavuzer, 2011). In addition, there has been a relationship
between schools’ psychological characteristics and students’ academic success (Johnson, 2009;
Meyer-Adams and Conner, 2008; Orpinas and Horne, 2006; Peterson and Skiba, 2001; Strem et al.,
2013). The use of slang, bullying and violence beginning from the early years has been a common
problem in schools. The studies indicating a close relationship between psychological insecurity that
can effect children’s personality, sense of self and social development and the factors that can
influence academic success suggest that “well-being” should be a primary component of learning.

In sum, the participating schools in the current study were found to meet about half of the
requirements and standards for physical, psychological and sanitary safety, which means that they
were lacking “a safe learning environment” in all three sub dimensions. No matter how old children
are, a safe environment will have a huge impact on their development and learning (Clapper, 2010;
Gayle et al., 2013; Goksoy et al., 2013; Olley et al., 2010; Ozdinger-Arslan, and Savaser, 2009;
Shakeel and DeAngelis, 2018; Stanley et al., 2004). Therefore, the safety in preschools should be
evaluated based on the standards and requirements of the Ministry of Education, their needs should be
identified and met to support children’s development and learning. For this purpose, teachers may be
provided with training programs to prevent bullying and reduce use of slang among children to
improve psychological safety.

The Ministry of Education might cooperate with healthcare and social services, police
department, universities, unions and nongovernmental organizations in order to provide children with
safe learning environments. The reasons why the decisions of the policymakers are not put into
practice in schools should be investigated. Principals and teacher may be provided with periodical
training in contemporary approaches and measures. A “Safe School Model” that can help practice the
management processes might be developed and adopted. Further qualitative and quantitative research
should be conducted to improve school safety. In order to keep up with the changing times and to
improve physical, psychological and sanitary conditions, preschools should be updated and they can
cooperate with persons, institutions and organizations. This should be a stakeholder democracy where
children, teachers, principals, families, other staff, architects, psychologists, healthcare professionals,
etc. state their opinions.
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Giris

Erken cocukluk egitimi, bilimsel ve teknolojik gelismelerin sagladigi imkénlarla, artik
yalnizca aile ve anaokullarinin verecegi bir egitim olmanin 6tesinde oyuncak firmalari, dijital oyunlar,
sosyal medya kanallar1 gibi alternatif kaynaklarin da 6nemli role sahip oldugu bir hal almustir.
Cocuklarin gelisimlerine uygun olarak tasarlanmis, yapilandirilmis ve diizenlenmis olan egitim
ortamlarinda nitelikli egitmenlerle gergeklestirilecek egitimin kalitesi, ¢ocuklara olabilecek en iyi
baslangici saglama acisindan &nemlidir (Giiles ve Erisen, 2013). lyi tasarlanmis bir bina ve bahge,
cocuklara zengin deneyimler sunan ortam ve 6gretmenler, okul, aile, 6gretmen igbirligi, huzurly,

saglikli, temiz, tehlikelerden uzak ve giivenli bir okul ortamidir (Burchinal, Magnuson, Powell ve
Hong, 2015; Early, ve ark. 2007; Lin ve Magnuson, 2018; Mashburn ve ark., 2008; NAEYC, 2018).

Giivenli okul ortamini tanimlamadan 6nce giivenlik kavramini bilmek gereklidir. Giivenlik:
toplum yasaminda yasal diizenin aksamadan yiiriitiilmesi, kisilerin korkusuzca yasayabilmesi durumu,
emniyet olarak tamimlanmaktadir (Mwoma v.d., 2018; Tiirk Dil Kurumu, 2018). Giivenlik genis
kapsamlidir; bireyin, grubun kendini sakinmasindan, devletin, iilkenin korunmasina, kazalarin
onlenmesine kadar genis bir alan1 kapsamaktadir. Kisilerin giiven iginde olmalari, her tiirlii saldiri,
tehdit ve olasi kazalara karsi korunmasi anlamimna gelmektedir (Pektas, 2003; Akt. Kaypak, 2012).
Giiven icinde olmak ve hissetmek insanlar i¢in dnemli bir ihtiya¢ olarak Maslow’un fhtiyaclar
Hiyerarsisinde fizyolojik ihtiyaclardan sonra ikinci sirada yer almaktadir. Insan toplulugunun
yasamint siirdiirebilmesi i¢in giivende hissetmeye, bir diizene, disipline ve giivene ihtiyaci vardir
(Kaypak, 2012). Toplumun en kiigiik parcasi olan ailelerin ¢ocuklarini emanet ettikleri okullarin da
fiziksel (materyallerin kalitesi, kaza ve tehlikeler, fiziksel alanlarin tasarimi gibi), saglik (beslenme,
hijyen, toksik unsurlar gibi) ve psikolojik (sosyal duygusal iliski ve etkilesimler, duygusal destek gibi)
bakimdan giiven vermesi ve gilivenlik konusunda yeterli olmasi yani giivenli okullar olmasi gereklidir
(Guo, Piasta, Justice ve Kaderavek, 2010; Mwoma, Begi ve Murungi, 2018; NAEYC, 2018).

Giivenli okul, 6grencilerin kendilerini 6zgiirce ifade ettikleri, 6grenmek icin calisirken
ogretmenlerin ve diger gorevlilerin kendilerine yardimci oldugu, kendilerini tehlikeden uzak ve
giivende hissettikleri mekanlardir. Bu anlamda giivenli okul, 6grencilerin, dgretmenlerin, ailelerin,
calisanlarin ve ilgili herkesin kendilerini fiziksel, psikolojik, saglik ve duygusal bakimdan 6zgiir
hissettikleri bir yer olarak nitelendirilebilir (Dénmez ve Giiven, 2003; Early, ve ark. 2007; Mwoma,
Begi ve Murungi, 2018).

Okul Oncesi Egitim ve Ilkogretim Kurumlari Yonetmeliginde (Resmi Gazete, 2014)
ogrencilerin okul ortamindaki giivenliginden sorumlu kisilerin okul miidiirii ve okul miidiir yardimcisi
olarak belirlemistir. Yonetmelikte derslik, yemekhane, mutfagin hijyen, organizasyon, aydinlatma ve
1sitmaya iligkin diizenlemeler yer almaktadir. Gerekli sofra gereclerinin olmasi, igme suyu temizligi,
ilk yardim dolab1 ve binanin yangindan korunmasina yonelik diizenlemeler yer almaktadir. Giivenli
okul ortaminin saglanmasi igin her tiirlii egitim ve rehberlik ¢alismalarinin diizenlenmesi 6nemlidir.
Calisanlarin ve 6grencilerin fiziksel ve psikolojik siddetten korunmasi maksadiyla gerekli iletigim
sistemleri, kamera gibi diizeneklerden yararlanilmasi gereklidir (Resmi Gazete, 2014).

Fiziksel giivenlik, okulun konumu, i¢ ve dis mekan Ozellikleri, mimarisi, sinif diizeni ve
kullanilan materyalleri icermektedir. Fiziksel ortam; sagli, duygular ve perfomansi olumlu-olumsuz
yonde etkileyebilmektedir. Bu ylizden egitim kurumlarinda; 6grenci sayisi, renk uyumu, isitma ve
aydinlatma, hijyen, giivenlik, sessizlik ve estetik 6gelere dikkat edilmelidir. Bu diizenlemeler yoluyla
kaza riski en aza indirgenmelidir (Vural, 2004, s.50; Celik ve Kok, 2007; Ozkubat, 2013). I¢ ve dis
mekanlarin tasarimindaki hata ve eksiklikler ile yanlis kullanim neticesinde ¢esitli kazalar meydana
gelebilmektedir (Mugo, 2009; Mwoma, Begi ve Murungi, 2018). Okullarin fiziksel kosullarina iliskin
baz1 standartlar belirlenmelidir (OECD, 2018).

Ulkemiz i¢in okul dncesi egitimin standartlar; egitim yonetimi, 6gretmen-dgrenme siirecleri,
destek hizmetleri ve ortiilk standartlar1 igermekte ve Milli Egitim Bakanlig1 ile UNICEF is birligi
tarafindan belirlenmektedir (MEB, 2015). Fiziksel giivenlik, okul binasinin fiziksel 6zellikleri, okul
cevresi, acil durum Onlemleri, servis araglar1 ve pansiyonlar1 icermektedir. Korkuluklar, basamak
araliklari, prizler, bina i¢i yonlendirmeler ve aydinlatma, okul ¢evresinin diger yapilara olan mesafe ve
konumu standartlar yoluyla tek tek belirlenmistir. Okul bahgesi i¢in de aymi sekilde okul giris ve ¢ikis
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kapilarinda gerekli giivenlik dnlemleri, okul civarinda 6zel trafik diizenlemeleri, bahge ekipmanlarinin
bakimi gibi konularda ilgili diizenlemeler yasal olarak yapilmistir (MEB, 2018).

Saglik agisindan giivenli okullarda saglik uzmaninin goérev yaptigi ve gerekli donanima sahip
bir revir olmasi1 gerekmektedir. Okul sagligi hizmetleri, hem 6grencilerin hem de okul personelinin
saglhiginin degerlendirilmesi ve gelistirilmesini i¢eren, okul ¢agindaki ¢ocuklarin saglik, psikolojik ve
sosyal refahini iyilestirmeye yonelik hizmetlerdir (Ozcebe, 2009). Fiziksel alanlarm aydinlatma, 1sitma
ve havalandirmasi;yiyeceklerin saglikli ve besleyici olmasi; temiz su; mutfak, yemekhane, tuvalet ve
diger alanlarin antitoksik maddelerle organize edilmis omasi gerekmektedir (California Childcare
Health Program, 2018; Midcentral Public Health Service, 2014).

Tiirkiye’de okulda ¢ocuk sagligina iligkin hizmetler; beslenme hizmetleri, hastaliklar1 kontrol
etme, iyilestirme ve Onleme; ani gelisen hastaliklar ile yaralanmalara ilk ve acil bakim saglamayi,
saglikla ilgili damigmanligi ve okul beslenme hizmetlerinin sagliga uygunlugunu igermektedir.
Boylelikle cocuklarm biiylime-gelisme, beslenme ve agiz-dis saglig1 takipleri yapilabilmekte; davranig
sorunlart ve Ogrenme giicliikleri, sosyal problemler, sagliksiz aligkanliklari, bulagici ve siiregen
hastaliklar tespiti ve 6nlenmesine yonelik ¢aligmalar yiiriitiilebilmektedir. Bu dogrultuda okullarda
calisan destek egitim personelinin hijyen ve sanitasyon egitimi almig olmasi, tuvalet-lavabolarin
temizlik sikligina iliskin diizenlemeler beslenme listelerinin uzmanlarca kontrol edilmesi, beslenme
listelerinin aileler ile paylasilmasi, gida hazirlanan ortamlarin hijyen belgelerinin olmasi gibi
standartlar belirlenmistir (MEB, 2018; MEB, 2015).

Psikolojik a¢idan giivenli siif ortamlart 6grencilerin bireyselliklerini (diistinceleri, goriisleri,
inanclari, deneyimleri ve yaraticiliklarini) ifade ederek risk almak acisindan kendilerini rahat
hissettikleri ortamlardir (Barrett, 2010). Psikolojik agidan giivenli hissetme durumu; kisiler arasi
iletisimde siddetten uzak durmaya, karsilikli giivene, kiside ait olma hissine yardimci oldugu
boylelikle ruh sagligina olumlu destek sagladigini sdylemek miimkiindiir (Baeva ve Bordovskaia,
2015). Psikolojik agidan giivenli ortamlar bireyin aktif katilimci olmasini desteklemekte; giin
icerisinde yasadig1 cesitli durumlarda, bireyin icinde bulundugu durumu optimize etmesini
kolaylastirabilmektedir (Wanless, 2016).

Cocuklara kisisel rehberlik ve danismanlik yoluyla psikososyal destek sunularak siddet ve
istismar1 6nlenmelidir (MEB, 2015). Okullarda psikolojik siddet, saldirganlik ve akran zorbaliginin
olugmasini engelleyebilmek igin bunlara neden olabilecek risk faktorlerinin belirlenmesi ve gerekli
tedbirlerin almmasi: 6nemlidir (MEB, 2018). Egitim kurumlarinda okullarin psikososyal ortam
nitelikleri okulun demokratik ve orgiitsel ikliminin de gostergeleridir. Bu anlamda yetiskinlerin
cocuklara ve farkliliklarina saygi duyduklar, ¢ocuklarin sdz hakkina sahip oldugu, oyun hakkinin
korundugu, ¢ocuk-¢ocuk arasinda ve g¢ocuk-yetiskin arasinda olumlu iliskilerin kuruldugu, baghligin
gelistigi, cocuklarin 6z kontrollerinin desteklendigi ve dezavantajli c¢ocuklarin belirlenerek tiim
cocuklarin katilim hakkindan faydalandigi ortamlarin olusturulmasi 6nemlidir (MEB, 2015).

Bireyin temel ihtiyaglarindan olan giivenlik ihtiyaci, ¢ocuklarin gelisimleri ve ruh sagliklarimin
korunmasinda onemli role sahiptir (Baeva ve Bordovskaia, 2015). Cocuklarin psikolojik olarak
giivensiz ortamlarda bulunmasi geligimlerini kolaylastiracak ¢esitli deneyimlere katilma isteklerini
sinirlayacaktir (Wanless, 2016). Giivenli 6grenme g¢evresi ¢ocugun fiziksel olarak korunakli olmasi
yetiskin sorumlulugunda olusturulan olumlu bir siif atmosferi ile saglanmaktadir (Saltmarsh, Klopper
ve Barr, 2009). Okullarin, egitim-6gretim faaliyetlerini etkili bir sekilde ger¢eklestirebilmesi igin hem
ogrencilerin hem de 6gretmenlerin kendilerini giivende hissedecekleri ortamda olmalari gereklidir
(Calik, Kurt ve Calik, 2011, s.74; Mwoma, Begi ve Murungi, 2018). Giivensiz okullar sadece okulda
korku ve huzursuzluk iklimi yaratmakla kalmaz ayni zamanda 6grenme siirecine de engel olusturur
(Hernandez ve Seem, 2004); smif ici ve disinda fiziksel mekan tasarimlari, egitim kalitesi ile birlikte
cocuklarin davraniglarim da etkiler (Ozkubat, 2013). Eger 6grenciler giivenlikleri konusunda kaygi
duyuyorlarsa 6grenmesi beklenen seye yogunlagmalart ¢ok zordur. Bu yiizden siddet, dgrenme
ortamimi olumsuz etkilemektedir. Bu anlamda, giivenli bir okul ortamimin &grencilerin dgrenmesinin
onemli bir 6n kosulu oldugu sdylenebilir (Calik, Kurt ve Calik, 2011, s.74).

Giivenli okul kavramina yonelik agirlikli olarak yurt disi olmak iizere diinya genelinde birgok
aragtirma ve proje yapilmaktadir. Yurt diginda okul giivenligi konusundan uzmanlagmis ekiplerden
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olusan denetleme merkezleri bulunmakta, okullar1 inceleyerek okullarin ne diizeyde giivenilir
olduklar degerlendirilmektedir (Astor, Benbenishty ve Marachi, 2004; Fein v.d., 2002; Hernandez ve
Seem, 2004; Morrison, 2007; UNICEF, 2009; Vossekuil v.d., 2002). Ulkemizde ise Milli Egitim
Bakanligi, Aile ve Sosyal Politikalar Bakanligi, Saglik Bakanligi, Adalet Bakanligi ve Emniyet
Midiirliiklerinin igbirliginde yiiriitiilen “Giivenli Okul Projesi” ile 6grencilerin siddet, saldirganlik,
alkol, uyusturucular, istismar ve dogal afetler ile kazalara kars1 gerekli Onlemlerin alinmasi
hedeflenmektedir (Giivenli Okul Projesi, 2017).

Alanyazin incelendiginde temel ihtiyaclardan biri olan giivenlik ihtiyacinin okul 6ncesi egitim
ortamlarindaki durumunu fiziksel, psikolojik ve saglik boyutlariyla inceleyen arastirmalarin nispeten
az oldugu belirlenmistir. Okul 6ncesi egitim kurumlarinda fiziksel, psikolojik ve saglik boyutlarinda
giivenlik diizeyinin incelenmesi bu aragtirmanin amacini olugturmaktadir. Bu amag¢ dogrultusunda
asagidaki sorulara yanit aranmigtir:

1. Calisma kapsaminda yer alan okul oncesi egitim kurumlar fiziksel 6zellikler agisindan
giivenli midir?

2. Calisma kapsaminda yer alan okul oncesi egitim kurumlart saglik 6zellikleri agisindan
giivenli midir?

3. Calisma kapsaminda yer alan okul oncesi egitim kurumlari psikolojik 6zellikler agisindan
giivenli midir?

Yontem

Nitel arastirma yontemlerinden durum calismasinin kullanildigi arastirmada, gergek durum
caligmasina uygun olarak; aragtirma sorularinin ve problemlerinin gelistirilmesi, analiz birimlerinin
saptanmasi, calisilacak durumun belirlenmesi, katilimcilarin seg¢imi, verilerin toplanmasi ve alt
problemlerle iliskilendirilerek analizi ve yorumlanmasi agamalar1 takip edilmistir (Glesne, 2015:30;
Yildirim ve Simsek, 2013: 317).

Calisma Grubu

Kadikdy, Atasehir, Uskiidar, Esenler, Kiiciikcekmece, Zeytinburnu, Sisli, Maltepe, Fatih
ilcelerinde yer alan; Milli Egitim Bakanligi’na bagl bagimsiz ve 6zel kurum olan 30 okul Oncesi
egitim kurumu olusturmaktadir. Calisma grubunun belirlenmesinde Istanbul 1li’nin toplam ilge sayisi
(40 ilge) goz oniinde bulundurularak; arastirmacilarin kolay ulasabilirligi ilkesi ile ekonomiklik ilkesi
dogrultusunda her kitadan 6 ilge olmak iizere toplam 12 ilge belirlenmistir. Secilen ilgelerde yer alan
okul dncesi egitim kurum listeleri (resmi/6zel anaokullar1 ve resmi/6zel anasiniflart) flge Milli Egitim
Midiirliiklerinden temin edilerek; tesadiifi eleman Ornekleme yontemiyle rastgele okullar
belirlenmistir. Belirlenen okullar arasindan arastirmaya katilmay1 goniillii olarak kabul eden toplam 30
kurum aragtirmanin ¢aligma grubunu olusturmaktadir (Tablo 1).

Tablo 1. Calisma grubunu olusturan okullara iligkin bilgiler

Okul Tiirleri f %
Resmi Anasiniflari 20 66.66
Resmi Anaokullar 7 23.33
Ozel Anasmiflar 3 10
Toplam 30 100

Tablo 1 incelendiginde arastirmada incelenen okullarin %66,66’smin resmi anasiniflari,
%23,33’1iniin resmi anaokullar1 ve %10’unun 6zel anasiiflar1 oldugu gériilmektedir.

Veri Toplama Aract

Arastirmada veri toplama araci olarak arastirmacilar tarafindan ilgili alan yazin taramasi
sonucu gelistirilen “Okul Oncesi Egitim Ortamlar1 Giivenligi Kontrol Listesi” kullanilmistir. Kontrol
listesinin olusturulmasinda ulusal ve uluslararasi ilgili alan yazin incelenmis ve ilgili mevzuat ve
yonetmelikler géz oniinde bulundurularak (Resmi Gazete, 2014; Resmi Gazete, 2015; Resmi Gazete,
2017; MEB, 2015; MEB, 2018); Fiziksel (17 madde), Psikolojik (11 madde), Saglik (8 madde) alt
boyutlarindan olusan 6lgme aract hazirlanmustir. Olgme aracinda yer alan ifadeler kurumlarda
arastirmaci tarafindan gozlemlenen ozelliklerin yer alip almamasi durumuna gore ilgili mevzuattaki
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yapiya benzer olarak 3’lii likert tipi derecelendirme 6lgegi olarak hazirlanmistir. Olgme aracinda yer
alan her bir maddedeki ifadeler kurumda gozlemlenen 6zelliklerin tamamen mevcut, kismen mevcut,
mevcut degil seklinde derecelendirilmesiyle olugturulmustur. Hazirlanan formlar arastirmanin kapsam
gegerliligini sinamak tlizere yedi alan uzmanmin gorislerine sunulmustur. Uzman goriislerinin
ardindan gerekli diizenlemeler yapilarak forma son hali verilmistir.

Okul Oncesi Egitim Ortamlar1 Giivenligi Kontrol Listesi; lgme aracim ilk defa géren 2 okul
Oncesi egitim uzmani hakem ile 6lgme aracinin uygulamalarini yapacak olan arastirmaci tarafindan (3
hakem) toplam 10 kurumda; ayni kurum igin, aynt zaman diliminde, ayr1 olarak kodlanmustir.
Hakemlerin yapmis olduklari bu kodlamalar sonucunda dlgme aracinin i¢ tutarlilik katsayisi .85 olarak
hesaplanmigtir. Belirlenen kurumlarda arastirmaci tarafindan degerlendirmeler yapilmistir.
Degerlendirmeler 6l¢me aracinin yapisi geregi kurumda yapilan bir tam giinliik gézlem ile birlikte bazi
maddelerde yer alan ifadelerin ogretmenler, miidiirler ve diger personelle yapilan goriisiilmesi
sonucunda gercgeklestirilmistir.

Verilerin Analizi

Elde edilen veriler frekans ve ylizde degerleri hesaplanip, tablolastirilarak incelenmistir.
Caligma grubunu olusturan kurumlar arasinda aldiklar1 toplam puanlarin ve ortalama puanlarin
hesaplanmasiyla yapilan degerlendirmeler; gercek bir yokluk ifadesi tagimamakta, yalnizca bu
arastirmanin ¢aligma grubu icin hesaplanan ortalama puanlari ifade etmektedir. Aragtirmanin sonuglari
ilgili mevzuatla karsilastirilarak bulgulara doniistiiriilmiis ve yorumlanmaistir.

Bulgular

Okul oncesi egitim kurumlarinda fiziksel, saglik ve psikolojik alt boyutlarinda giivenlik
diizeyinin incelenmesini amaglayan aragtirmadan elde veriler; frekans ve yilizde degerleri hesaplanarak
analiz edilmis ve bulgular arastirma amaclarina uygun olarak fiziksel, saglik ve psikolojik
boyutlarinda tablolagtirilarak sunulmustur. Buna gdre kurumlarin fiziksel Ozelliklerine gore
incelenmesi sonucunda elde edilen bulgular tablo 2’de sunulmaktadir.
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Tablo 2. Calisma grubunu olusturan okullarin «Fiziksel Ozellik» durumlarma gére dagilimlar

Fiziksel Ozellikler

Tamamen
mevcut

Kismen
mevcut

Mevcut

degil

Toplam

f

%

f

%

f

%

f

%

1. Siniftaki tiim dolap, kapi, pencere, masa, merdiven
cikintilar1  vb. yerlerin  kdse-kenarlarinda  “kenar
koruyucular1” bulunmaktadir.

2. Sinifin elektrik prizlerinde koruma kapagi bulunur.

3. Smifin kapt boslugunda (mentese kismi) parmak
koruyucu bulunmaktadir.

4. Kurumdaki merdivenlerde ¢ocuklarin giivenligini
saglayabilecek nitelikte emniyet korkuluklari bulunur.

5. Kurumda c¢ocuklarin rahatlikla kullanabilecekleri
biiyiiklik ve yikseklikte, sabitlenmis lavabo ve
tuvaletler bulunur.

6. Siniftaki tiim dolaplar, dolap kapaklari, ¢ekmeceler,
mobilyalar, raflar, panolar ve diger esyalar cocuklarin
iizerine diismeyecek sekilde duvara sabitlenmistir.

7.Kurum i¢i mekanlarin (siflarin, koridorlarm,
tuvaletlerin vb.) aydinlatmasi yeterlidir.

8. Okulda 1sinma problemi bulunmamaktadir.

9. Siniflarin  havalandirilmast dogru ve yeterli sekilde
saglanmaktadir.

10. Smiflarin  yer kaplamast c¢ocuklar igin tehlike
olusturmayacak sekilde diizenlenmistir. (Kaymayan,
¢ok sert olmayan, toksik madde igermeyen uygun
malzemelerle.)

11. Okulda ve sinifta 6zel gereksinimi olan ¢ocuklar igin
gerekli diizenlemeler yapilmistir. (Rampa, merdivenler,
asansor, gorme engelliler i¢in yiiriiyiis yolu vb.)

12. Merdiven basamaklarinin boylar1 ¢ocuklarin geligim
ozelliklerine uygun, rahat adim atabilecekleri
sekildedir.

13. Okulun bahgesinde ¢ocuklarin giivenligini tehlikeye
atabilecek; acik cukur, yiiksek rampalar, iizerlerine
diisebilecek agirliklar vb. bulunmamaktadir.

14. Okulun olas1 bir durumda uygulanacak, goriiniir bir
duvara asili, giincel bir afet plani bulunmaktadir.

15. Cocuklar okulun afet planindan haberdardir; afet
tatbikatlar1 yapilir.

16. Okulun ¢ikis kapisinda ve gevresinde gerekli trafik
onlemleri almmustir. (Trafik 1siklari, okul gegidi
tabelasi, yaya ge¢idi vb.)

17. Okulun c¢evresinde c¢ocuklarin giivenligini tehdit
edecek yapilanmalar bulunmamaktadir. (Kontrolsiiz
ingaat, giivenlik oOnlemi alimmamis yol yapim
calismalari, yiiksek sesli miizik ¢alan eglence
mekanlart vb.)

Toplam

6

22

24

25

24
19

16

17

19

13

10

22

13

251

20

26,6
10

73,3

80

16,6

83,3

80
63,3

53,3

16,6

56,6

63,3

43,3

33,3

73,3

43,3

49,2

9

23

11

11

10

13

16

152

30

20
20

20

16

76,6

16,6

20,0
36,6

36,6

26,6

33,3

30,0

6,6

433

20,0

53,3

29,8

15

16
21

17

15

107

50

53,3
70

6,6

33

6,6

10

56,6

10,0

6,6

50,0

23,3

6,6

3,3

20,9

30

30
30

30

30

30

30

30
30

30

30

30

30

30

30

30

30

510

100

100
100

100

100

100

100

100
100

100

100

100

100

100

100

100

100

100

Tablo 2 incelendiginde ¢alisma grubunu olusturan okullarin gerekli fiziksel 6zelliklere sahip

olma durumu %49.2 oraninda tamamen mevcut,

%29.8 oraninda kismen mevcut, %20.9 oraninda

mevcut degil olarak belirlenmistir. Caligma grubunu olusturan okullarin 1sinma ve aydinlatma ile ilgili
biiyliik ¢ogunlukla eksiklerinin olmadigi (f=25, f=24); ancak kurumlarin siklikla eksikliklerinin
bulundugu durumlarin kap1 menteseleri, rampalar gibi 6zel olarak diizenlenmis alanlar ve elektrik
prizleri (=21, =17, f=16) gibi c¢ocuklar1 kazalardan korumaya yonelik durumlarla ilgili oldugu

belirlenmistir.
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Tablo 3. Calisma grubunu olusturan okullarin «Saglik Ozellik» Durumlarina Gore Dagilimlar

Saglik Ozellikleri Tamamen Kismen Mevcut Toplam
mevcut mevcut degil
f % f % f % f %

1. Kurumda acil miidahaleler i¢in ilk yardim egitimi 4 13,3 9 30,0 17 56,7 30 100
almis personel bulunmaktadir.

2. Olas1 kaza ve yaralanma durumlarinda ilk yardim 10 33,3 8 26,7 12 40,0 30 100
miidahalesi yapilabilecek bir revir mevcuttur.

3. Kurum i¢i mekanlarin temizlik ve (siniflar, lavabolar, 23 76,7 7 23,3 0 00,0 30 100
tuvaletler, yemekhane, mutfak)hijyenine  dikkat
edilmektedir.

4. Cocuklar kendilerini hastaliklardan koruma hakkinda 16 53,3 13 43,3 1 3,3 30 100
bilgi sahibidir.

5. Cocuklar el yikama, hapsurdugunda pegete kullanma 16 53,3 14 46,7 0 00,0 30 100
gibi temel hijyen kurallarini bilir, uygular.

6. Yemekhanelerin gida giivenligine uygun olmasi i¢in 16 533 9 300 5 16,7 30 100
gerekli onlemler alinmistir.(Son kullanma tarihi uygun,
kapalt olarak bekletilen, saglik agisindan zararsiz
yiyecek ve i¢ceceklerin kullanilmast)

7. Yemek numuneleri her giin diizenli olarak alinir ve 16 53,3 7 23,3 7 23,3 30 100
saklanir.

8. Ozel gereksinimi olan g¢ocuklar igin sinif ortaminda 8 26,7 12 40,0 10 33,3 30 100
gerekli diizenlemeler yapilmistir.

Toplam 109 454 79 329 52 216 240 100

Tablo 3’te caligma grubunu olugturan okullarin gerekli saglik 6zelliklerine sahip olma durumu
%45.4 oraninda tamamen mevcut, %32.9 oraninda kismen mevcut, %21.6 oraninda mevcut degil
olarak belirlenmistir. Calisma grubunu olusturan okullarin hijyen ve temizlik konusunda ¢ogunlukla
yeterli oldugu (f=16) ancak ozellikle revir (f=12) ve ilkyardim egitimi almis personel bulundurma
(f=17) konularinda 6nemli diizeyde eksikleri oldugu goriilmektedir.

Tablo 4. Caligma grubunu olugturan okullarin «psikolojik 6zellik» durumlarina gére dagilimlar

Psikolojik Ozellikler Tamamen Kismen Mevcut Toplam
mevcut mevcut degll
f % f % f % f %
1. Cocuklar siniflarinda yer alan esyalart kirmaz ve 13 43,4 16 533 1 3,3 30 100
esyalara zarar vermezler.
2. Cocuklar birbirlerine karsi1 argo, koti soz 12 40,0 15 50 3 10,0 30 100
kullanmazlar.
3. Cocuklar birbirleriyle alay etmez ve birbirlerine ad 10 33,3 18 60 2 67 30 100
takmazlar.
4. Cocuklar, igbirlikli ¢aligmalara katilirlar. 11 36,7 18 60 1 33 30 100
5. Egitim &gretim ortaminda ¢ocuklarin benlik algisim1 21 70 9 30 0 O 30 100
ve giivenini zedeleyecek semboller/resimler
bulunmamaktadir.
6. Okul ortaminda ¢ocugun kisiligine yonelik olumsuz 30 100 0 0 0 O 30 100
elestirilere izin verilmemektedir.
7. Cocuklar duygularmi olumlu ifadelerle anlatmaya 17 56,7 12 40 1 33 30 100
caba gosterirler.
8. Cocuklar problem durumuyla karsilagtiklarinda bunu 14 46,7 15 50 1 33 30 100
siddetle degil; konusarak ¢ozmeyi denerler.
9. Cocuklar birbirlerinin haklarina ve fikirlerine saygi 10 33,3 19 63,3 1 3,3 30 100
duyar.
10. Ogretmen cocuklarm fikirlerine saygi duyar. 14 46,7 16 533 0 O 30 100
11. Cocuklar smifta ve okulda bulunan 6zel gereksinimli 22 73,3 8 26,7 0 0 30 100

arkadaslar1 hakkinda bilgi sahibidir ve bu cocuklara
kars1 olumlu tutumlar sergilerler.
Toplam 174 52,7 146 442 10 3,0 330 100
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Tablo 4’te ¢alisma grubunu olusturan okullarin gerekli psikolojik ozelliklere sahip olma
durumu %52.7 oraninda tamamen mevcut, %44.2 oraninda kismen mevcut, %3 oraninda mevcut
degil olarak belirlenmistir. Calisma grubunu olusturan okullarda en yiiksek oranda saglanan psikolojik
giivenlik durumu; Okul ortaminda ¢ocugun kisiligine yonelik olumsuz elestirilere izin verilmemesidir
(f=30). Higbir okulda ¢ocuklarin kisiligine yonelik olumsuz elestirilerin yapilmadigi belirtilmistir.
Yine okullarda en yiiksek oranda saglanan kosullarm; cocugun benlik algis1 ve giivenini zedeleyecek
gorseller bulunmamasi (f=21) ve cocuklarin 6zel gereksinimli arkadaslar1 hakkinda bilgi sahibi olma
ve onlara karst olumlu tutum sergilemeye yonelik diizenlemelerin biiyiik gogunlukla yapilmasi (f=22)
oldugu belirlenmistir. Buna karsin ¢ocuklarin birbirlerine karsi kotii s6z kullanimi, alay etmeleri
durumlarinda (=3, f=2) eksiklikler oldugu goriilmektedir.

Tartisma, Sonuc ve Oneriler

Okul oncesi egitim kurumlarmin fiziksel, psikolojik ve saglik 0Ozellikleri bakimindan
giivenliklerinin incelenmesini amaglayan bu arastirmanin sonucunda c¢alisma grubunu olusturan
okullarin orta diizeyde giivenli okul 6zelliklerine sahip olduklar1 sdylenebilir.  Arastirmamizin
sonucuna gore, caligma grubunu olusturan egitim ortamlarmin gerekli fiziksel ozelliklere %49
oraninda sahip oldugu gorilmiistiir. Calisma grubunu olusturan okullarin 6zellikle kazalari
engellemeye yonelik (prizlerin kapakli olmasi, kapilarin menteselerinde koruma olmasi gibi)
diizenlemeler, 6zel gereksinimli ¢ocuklara yonelik fiziksel diizenlemeler ve afet durumlarina yonelik
on hazirlik konusundan eksiklerinin oldugu belirlenmistir. Alan yazin incelendiginde okullarin
fiziksel acidan giivenli ve yeterli olmasinin egitim-6gretimin kalitesini dogrudan etkiledigine yonelik
sonuglar oldugu goriilmektedir (Hannah, 2013; Fullerton ve Guardino, 2010; Celik ve Kok, 2007;
Uludag ve Odaci, 2002). Alan yazin ve bu arastirmanin sonuglarn birlikte ele alindiginda okullarin
fiziksel ozelliklerinin mevcut standartlara gore (MEB, 2015) yeniden degerlendirilmesi ve mevcut
durumlar1 s6z konusu sartlar1 saglamayan kurumlarin agilmasina ya da hizmet vermeye devam
etmesine izin verilmemesi gerektigi soylenebilir.

Aragtirmamizin bulgularina gore, okullarin saglik 6zelliklere %45 oraninda sahip oldugu
gorilmiistiir. Calisma grubunu olusturan okullarda 6zellikle acil durumlarda miidahale edebilecek
ilkyardim konusunda uzman bir personel ve revir olmamasi ile 6zel gereksinimli ¢ocuklara yonelik
gerekli diizenlemelerin tam olarak saglanamamis olmasi genel itibariyle sik rastlanan durumlar olarak
karsimiza ¢ikmaktadir. Ozel kres ve giindiiz bakim evleri ile cocuk kuliiplerinin kurulus ve isleyisleri
hakkindaki yonetmelige gore kurumlar gerekli gordiikleri durumlarda hemsire, doktor ya da diyetisyen
gorevlendirebilirler (Resmi Gazete, 2015). Alan yazin incelendiginde de g¢ocuk sagligi agisindan
kurumda okul hemsiresinin bulunmasinin acil durumlarda yapilacak dogru ve etkili miidahaleler
sayesinde bir¢ok kaybin 6niine gegilmesi ayrica ¢ocuklarin ve okul personelinin saglik konusundaki
takiplerinin yapilmasi, ¢ocuklarin varsa saglik problemlerinin erken tanilanmasi agisindan faydali
oldugu yapilan aragtirmalarla da ifade edilmektedir (Council of School Health, 2008; Baysal, Yildirim
ve Bulut, 2005; Morrongiello ve Kiriakou, 2004).

Aragtirmadan elde edilen bir diger sonuca gore, calisma grubunu olusturan okullarin sahip
olunmasi beklenen psikolojik giivenlik 6zelliklerine %53 oraninda sahip oldugu goriilmiistiir. Caligma
grubunu olusturan okullarda daha az mevcut olan giivenlik 6zellikleri arasinda ¢ocuklarin argo ifadeler
kullanmasi, duygu ve diisiincelerini siddet kullanarak ifade etmesi ile ilgili maddelerin oldugu
belirlenmigtir. Alan yazin incelendiginde (Johnson, 2009; Meyer-Adams ve Conner, 2008; Orpinas ve
Horne, 2006; Peterson ve Skiba, 2001; Strem v.d., 2013) okulun psikolojik 6zelliklerinin ¢ocuklarin
siddete ve argoya meyilli olmalarinda etkili olan tek faktdr olmadig1 ancak yine de etkili oldugu ifade
edilmistir. Okullardaki siddet olaylarinin sayisi ile okul personeli ve 6grenciler arasindaki iliskilerdeki
yetersizlik, 6grenci mevcudunun fazlaligi, kat1 kurallar, siki disiplin, program seceneklerinin simirl
olmasi, adaletsiz uygulamalar ve 6grenci 6zgiirliigliniin sinirlandirilmasit ve okullardaki siddet olaylari
arasinda yiiksek diizeyde bir iligki oldugu belirlenmistir (Miller, 1994; Akt: Yavuzer, 2011). Bununla
birlikte okulun sahip oldugu psikolojik 6zelliklerin 6grencilerin akademik basarilari tizerinde de etkili
oldugunu belirten arastirmalar mevcuttur (Johnson, 2009; Meyer-Adams ve Conner, 2008; Orpinas ve
Horne, 2006; Peterson ve Skiba, 2001; Strem v.d., 2013). Buna gore okullarin psikolojik gilivenlikleri
bakimindan argo ifadeler kullanma, zorbalik ve siddetin erken ¢ocukluk egitiminden itibaren ortak
sorunlar oldugu goriilmektedir. Cocuklarin kisilik gelisimleri, benlik algis1 ve sosyal gelisimlerini
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etkileyebilecegi diisiiniilen psikolojik giivensizlikle iliskili unsurlarin ayni zamanda okul basarilarini
da etkileyebilecek unsurlar oldugunu ifade eden g¢aligmalarin bulunmasi; esasen 6grenme icin 6n
gerekliliklerden biri olan “iyi olus™ hali {izerinde etkili olabilecegi diistiniilmektedir.

Sonug olarak, bu aragtirmada ele alinan kurumlarin, ¢ocuklara fiziksel, psikolojik ve saglik
acisindan giivenli ve yeterli ortamlar sunmada istenilen, beklenilen kosullar1 yaklasik olarak yar
yartya karsiladigi sdylenebilir. Buna gore s6z konusu okul dncesi egitim kurumlarinin «giivenli egitim
ortami» sunma diizeylerinin tiim alt boyutlar bakimindan istenilen diizeyde olmadig1 belirlenmistir.
Hangi yasta olursa olsun ¢ocuklara giivenli ¢cevre saglanmasi, onlarin gelisimi ve 6grenmesi lizerinde
etkilidir (Clapper, 2010; Gayle, Cortez ve Preiss, 2013; Goksoy, Emen ve Aksoy, 2013; Olley, Cohn
ve Cowan, 2010; Ozdinger-Arslan ve Savaser, 2009; Shakeel ve DeAngelis, 2018; Stanley, Juhnke, ve
Purkey, 2004). Dolayisiyla okul oncesi egitim ortaminin giivenligi ve kosullariin Milli Egitim
Bakanlig1 tarafindan belirlenen standartlara uygunlugu bakimindan degerlendirilmesi, desteklenmesi
ve ihtiyac oldugu belirlenen iyilestirmelerin yapilmasi ¢ocuklarin gelisim ve &grenmelerinin
desteklenmesi bakimindan gereklidir. Bu dogrultuda o6zellikle psikolojik giivenlik kapsaminda
cocuklar arasinda daha sik goriildiigi belirlenen argo ifade kullanimmin azaltilmasi, zorbaligin
onlenmesi gibi 6zel konu basliklarmda 6gretmenlere bilgilendirme egitimleri diizenlenmesinin olumlu
katkilar saglayabilecegi diisiiniilmektedir.

Milli Egitim Bakanligi, giivenli egitim ortamlar1 olusturabilmek i¢in saglik, sosyal hizmet,
emniyet, iniversite, sendika ve sivil toplum kurum ve kuruluslan ile is birligi yapabilir. Merkezde
politika belirleyici ve karar vericilerin, giivenli egitim ortamlar1 olusturma ile ilgili aldiklar1 kararlarin,
okullarda islevsellestirilememesi ile ilgili nedenler ve uygulamadaki sorunlar arastirilmalidir. Ydnetici
ve Ogretmenlere, giivenli okul yaklasim ve tedbirleri konusunda periyodik araliklarla siirekli egitim
destegi saglanabilir. Glivenligi arttirilmis egitim ortamlarini olusturabilmek ve giivenli egitim ortamim
saglayacak yoOnetim siireclerini isletebilmek icin bir “Glivenli Okul Modeli’’ gelistirip, uygulamaya
konulabilir. Okul 6ncesi egitim kurumlarinin giivenligi ile ilgili nitel ve nicel arastirmalar ¢okca
yapilarak arastirma sonuglari islevsel hale getirilebilir. Okul 6ncesi egitim kurumlarmda ¢agin
degisen kosullarina gore giincellestirilen diizenlemelere gidilerek okul 6ncesi donem igin planlanan
yapilagsmalarda fiziksel, psikolojik ve saglik alanlarinda kosullarin iyilestirilmesi i¢in kisi, kurum ve
kuruluslar ile isgbirligi yapilabilir. Bu konuda mevcut durumun tiim paydaslarinin (gocuklar,
Ogretmenler, yoneticiler, aileler, diger kurum caliganlar1 ile mimarlar, psikologlar, saglik personeli)
fikirleri alinarak kosullarin iyilestirilmesi iizere ¢aligilmalidir.
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