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Each child gains a place in society by being different from other individuals with Creativity
his/her own characterlstlcs._Ind|V|duaI differences, interpretations of situations, Early Childhood Education
perspectives, ways of expressing themselves, problem solving strategies and learning ]

styles vary from child to child and affect children's creativity. According to the Ilustrated Child Books
National Advisory Committee Report (The UK National Advisory Committees), Literacy
imagination and thinking power, a specific goal and achievement, and finally,

originality that overlaps with the goal have been identified as the primary elements that

shape creativity. It is very difficult to find storybooks for 5-6 year olds that do not Makale Hakkinda
contain images. Since these children have not yet received literacy education, the

books are usually read to them by adults at school. In this study, it was investigated Received: 31.01.2021
whether the visuals we use while reading storybooks to children, by observing and Accepted: 24.11.2021

copying these pictures cause the creativity of children to be extinguished or limited, or 5 jine Published: 31.12.2021
whether the visuals strengthen children's visual thinking skills and support children's
creativity more. The research was conducted with a total of 54 preschool children aged
60-72 months, using a total of 2 visually rich children's books. The study was an
experimental study, and the participants of the study were divided into groups, 23 of
which were control and 31 of which were experimental, and the children in two classes
in a private kindergarten were formed by forming control and experimental groups.
While the children were divided into groups, the "Torrance Creativity Test" was
applied to the children and two groups were formed with the average of the creativity
scores close to each other. It was aimed for the control group to read a book by a
practitioner without using the visuals in the book, and for the experimental group to
read the book by the same practitioner by using the visuals (illustrations) in the books.
Both groups were asked to paint what they understood and thought from the book they
listened to. The findings were evaluated by examining the pictures of both groups and
considering the four main categories Lowenfeld created in the analysis of children's
drawings. These categories are; color, form, space and expressiveness. Color types
used by children, their tones and how they mastered colors were examined. The
richness of the image in the form, the objects used, the expression of movement in the
painting, and the detail were discussed. The spatial perception of the children in the
space and their ability to place the objects they use in the space were examined. In
expressiveness, all categories were scored with a 5-point Likert scale based on how
well the child has mastered the subject in the book, his level of understanding of the
subject, and the expression he used in the picture. According to the results of the t-test,
there was no difference between the averages of the experimental and control groups of
the 1st book. For the second book, a significant difference was found between the
experimental and control groups. Children who drew without looking scored higher.
The effect of the quality of the pictures used in the books on reading emerges.
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Introduction

There are many definitions of creativity that are similar to each other. For example, Thurstone
(1952) defines creativity as an individual's finding a solution that results suddenly and creates
innovations. Thought should have artistic, mechanical, and theoretical features. According to Bartlett
(1958), creativity is "to leave the main road, to break out of the patterns, to be open to experience and to
allow one thing to guide and direct another thing" (as cited in Torrance, 1965).

According to Torrance (1965), artists use creativity. According to Torrance (1962), one should
be delicate and sensitive to problems to define creativity. Feeling the lack of a situation and event and
realizing what they are, making predictions about how to solve them, testing ideas, and changing them if
needed, testing them again and revealing the result is necessary to define creativity. Creativity is the
ability to wonder, explore, and invent something new by developing new or emerging abilities in the
individual (Mott, 1973). According to Chambers (1969), creativity can manifest itself in different areas
and its level can be more or less. For example, an individual's creativity in painting can be more, while
creativity in dance is less. In a study on children's creative activities, it was observed that a child who
could not draw a beautiful picture could make his friends happy and attract all the attention by including
a friend with a disability into the game with a game he discovered (Bode et al., 1979). When artistic
creativity is examined in the literature, more limited studies emerge. According to San (2004), there is
no difference between scientific creativity and artistic creativity in terms of the stages of using the brain
and the mind. While the left hemisphere of the brain works in scientific creativity, the right hemisphere
of the brain is more active in artistic creativity. If the two hemispheres of the brain do not interact, then
the desired creativity is not seen.

According to Yetisken (1998), three types of objects must be linked for the artist to be effective.
These;

e Existing found object
e Object in the artist's mind
e Object that is in the form of an unfinished work

The artist can transform the existing object by adding his own individual feelings and thoughts
(Yolcu, 2009).

According to the research of Lowenfeld and his colleagues, the basic features of creativity are as
follows (Cited by Yavuzer, 1996).

Flexibility

Fluency

Being sensitive to problems
Originality

Redefining and reorganizing

According to Yolcu (2009), the basic features of creativity are explained as follows;

Flexibility: In flexibility, the person adapts to his environment without being forced, could think
in many ways and does not object to the fact that the things he thinks can be differentiated and changed.
Creative individuals are flexible in their thinking, they do not have definite stereotypes. Creative
individuals quickly adapt to changing situations.

Fluency: It is the ability to think quickly and come up with many ideas in a short time. For
example, when a creative child gives a piece of paper, they soon generate more ideas about where to use
the paper than a non-creative person.

Being Sensitive to Problems: Creative individuals show sensitivity above normal to people,
events, what they hear and see. A creative and sensitive child identifies with the picture by focusing on
that picture while drawing.
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Originality: Here, the individual is unique. Creative children use different solutions to events,
situations, or objects by using different perspectives from other people's perspectives.

Redefining and Rearranging: Creative individuals can use the given materials in different ways,
change the order of use, and use the materials used outside of their functions. Redefining includes
abstracting, going into details and differences, and using the imagination.

According to Yolcu (2009), creativity in children occurs with the power of imagination, being in
the learning step and playing. Preschoolers have a very developed imagination. Thus, the child can be
himself comfortably and create original works.

What can be done to develop creativity in children (Honig, 2001; as cited in Ustiindag, 2005):

o Asking open-ended questions that can make the child think. For example, 'What would
happen if children never grew up?' etc. questions can be asked.

o To help children assimilate by combining different branches of art. For example,
listening to music while children draw.

o Children's use of movements. For example, body percussion. While doing this, they use
their body parts and can keep a rhythm.

o Using fields in different functions and doing different things than normal. For example,
going on a picnic in the winter season.

o To make children think outside of the ordinary and to express what they think. For

example, two friends went to a planet, and you don't have any communication tools with
you, how would you communicate with your family? What would you feel?

Children's Drawings

Children perceive drawing as a game. Just as children take care of their toys, they show the
same sensitivity to the products they draw (Yavuzer, 1992). In short, the explanation of the theories
about play in children will also explain the theories about the child's drawing. According to Tezcan
(1994), the theories about children's play and including drawings are as follows;

o Residual Energy Theory: According to this theory, the child has excess energy. When
excess energy accumulates and reaches at a certain point, it becomes unprotected.

e The Theory of Preparation for Life: It is a theory that is instinctive and includes experience.
With the game, the child rehearses by experiencing the future life and is prepared for the
future. The child enjoys the game.

e Imitation Repetition Theory: It can be said that the game depends on the transmission of
desire, instinct, and abilities from the genes. Through play, the child imitates the things his
ancestors did in the past, such as jumping, hopping, and bouncing..

Luquet (1927) identified the developmental stages of children that can be handled from their
early ages through their pictures. They are pure scribbling, interpretive scribbling, unsuccessful realism,
mental realism, and visual realism (Act., Yavuzer, 1992).

The "Children's Art" view, which radically changed the visual arts, emerged. When a
comparison is made between the children’s paintings of both the expressionist view and the surreal
viewers, it has been revealed that the works of the children are almost artistic works (Yilmaz, 2010).
One of the leading figures of this view is Australian art educator Viktor Lowenfeld. According to
Lowenfeld (1974), instead of forcing the children to produce the same stereotypical products by forcing
the children to imitate the examples available in them, they should guide the children in producing their
own original products and the products made by the children should comply with their standards. The
teacher should play a motivating role in children’s creative thinking. Children should not be told that
they always draw similar pictures. Instead, questions should be asked that will lead the child to think.
According to Lowenfeld (1975), children should not be expected to perceive the world correctly with
the eyes of adults and this is not important. The important thing is how the individual demonstrates
originality. Intervention with the child destroys the originality and sincerity of the child. In this case, no
rules should be set for the child while drawing a picture. The occurrence of this situation destroys the
artistic features of children's works (Yilmaz, 2010).
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Children develop their creativity when there is no negative influence from outside. It increases
their self-confidence. This sense of confidence and creativity of children are better seen in secluded
environments where picture books are not available (Lowenfeld, 1975). Lowenfeld (1975) revealed that
neither the artistic direction nor the creativity of the child could make a positive progress with the cliché
and coloring book type studies that are far from original ideas.

—-— e e S

Sekil 1. Lowenfeld, (1947). Creative and Mental Growth. act; Taken from the 5th chapter of Yilmaz, 2010, Fine
Aurts, Special Teaching Methods in Education.

a. Original bird drawing that the child created without seeing the coloring book
b. Child sees and uses the coloring book
c. Child is influenced by the coloring book and his creativity and self-confidence are destroyed

At the core of the naturalist view, it turns out that children's paintings do not contain cultural
elements. On the contrary, they have the same characteristics regardless of any culture. It turns out that
if the child tends to the patterns and patterns of the period, the naturalness of his development will
deteriorate.

Although it seems that there is a dilemma between the studies reflecting the period and the
stereotypes, it is thought that children's paintings do not contain cultural elements. Therefore, they do
not take different sources as a reference, in fact, according to the Naturalist view, there is an answer to
this situation. The child's development in the natural process is the main thing. If the child is influenced
by stereotypes or popular works, the elements s/he reflects in the painting are far from naturalness and
real feelings and do not reflect natural progress. It is natural that children do not have cultural elements
in the pictures they draw, and that they make the same progress regardless of any culture. The important
thing is that children should not be exposed to stereotypical and copy work in order not to affect the
feelings and thoughts of children. The naturalist view made a lot of noise with the libertarian approach
in the 20th century, but it caused misinterpretations that education is not very important and that
children can make better progress on their own without the need for a teacher.

From the first half of the century to the 1980s, the Naturalist view prevailed as the single and
most influential idea in art education, and continues to a large extent today (Yilmaz, 2010). The artistic
progress of children becomes evident as their mental and physical development progresses. The signs
and lines that make up his first drawings continue to gain an artistic dimension from early childhood to
adolescence (Yavuzer, 1992).

The development process, which completes itself over time, matures with certain stages and
experience. These stages both feed off the previous stage and form the basis for the next stage. Although
there is no clear distinction, they are compatible with each other. It advances to the next stage by getting
support from each other. (Yesilyaprak, 2002).
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Creativity skills are important for children's holistic development and future life, both
academically and socially. Creativity should be developed from childhood to adulthood by being more
supported rather than blunted. When we look at creative individuals, it is seen that they are more
advantageous socially, artistically and academically than other people. Inaccuracies in education
systems, school and classroom practices, and unqualified children's books not only prevent children's
creativity, but also have negative effects on children's development. Due to the need arising from all
these issues, the effect of using pictorial texts on children's creativity while reading a book was
investigated. In this context, an answer to the following research question was sought.

Research question: What is the effect of using and not using pictures while reading to
preschool children on the creativity levels of individuals?

Method

In the research, the effect of reading picture and non-picture books to 5-6 year old students on
the creativity of their pictures was investigated. For this purpose, two groups were studied, pictures
(visuals) were used while reading the story in one of the groups, and not in the other. The reason for
choosing this method in the study was that having children perform a pre-test application could increase
the effect of variables other than the effect of reading a book (habit, familiarity, etc.), and because it was
not possible to have children draw a picture as a pre-test, the pretest-posttest control group design could
not be used. In the study, the group in which the visuals were used while reading the story was called
the experiment, and the group that was not used was called the control group. In the study, the post-test
guasi-experimental design with the control group was used when comparing the creativity scores given
to the pictures made by the students in these two groups about the book (story) read. The research model
can be shown as in Table 1.

Table 1.
Randomization Groups Experimental operations Posttest
Random Experimental (E) looking at the visual image Picture about the
story
Control (C) without looking at the image Picture about the
story

The research is also relational research as it tries to reveal the effect of using visuals in reading
on creativity.

Research Group

In the research, two groups of children between the ages of 5-6, in which images are used and
not used while reading stories, were used. In the control group class of 23 people, the process was
completed without allowing the children to look at the visuals while the story was being read, and in the
experimental group class of 31 people, the process continued by allowing the children to look at the
visuals while the story was being read. However, there were children who did not participate in both the
experimental and control groups during the experimental procedure. As a result, for the 1st book, 16 in
the experimental group and 13 in the control group; for the second book, there were 15 people in the
experimental group and 10 people in the control group. The group that was read by looking at the
images was called the experimental group because the effect of the visuals in the books on the creativity
of individuals has been investigated. Therefore, the group that was read without looking at the visuals
was considered as the control group. Before the assignment of the experimental and control groups, the
Torrance Creativity Test was applied to the children, and the experimental and control groups were
assigned so that their creativity score averages were close to each other. As a result, no significant
difference was found between the Torrance Creativity Test scores of the experimental and control group
children. However, the sample size of the experimental and control groups could not be balanced
according to whether the children were at school that day or not.

Data Collection Tool

In the research, the pictures, made by the students about two story books read to them, were
used as a data collection tool. Student pictures were scored in a 5-point Likert type in 4 categories. The
4 categories evaluated are color, form, space, and expressiveness. For each category, students got 1
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point if they were very weak, 2 points if they were weak, 3 points if they were moderate, 4 points if they
were good, and 5 points if they were very good. The students' pictures were scored by three expert raters
to eliminate their scoring bias. Therefore, a student can score between 5 and 20 points from an official
expert. The reason for using three experts in scoring the pictures is to control objectivity. The scores
given by the experts for each child were accepted as continuous points ranging from 5 to 20. At the
same time, it was examined whether the scores given by the experts provided a normal distribution. The
skewness coefficients of the scores given by the experts to the students' drawings are between -0.928
and -0.009; The kurtosis coefficients were found to vary between -1.082 and -0.774. When the skewness
and kurtosis coefficients change approximately between -1 and +1, they do not show a significant
deviation from the normal distribution (Cokluk, Sekercioglu, & Biiylikoztiirk; 2010: p.16). While the
reliability was calculated by ensuring the normality and continuous acceptance of the scores given by
the experts for the student's drawings, the Pearson correlation was used for the pairwise agreement of
the experts and the intraclass correlation coefficient for the triple agreement (Sencan, 2005). The
correlations between the experts' scores and their significance levels are given in Table 2.

Table 2. Correlations between the scores that expert raters gave to students pictures

Raterl Rater2 Rater3
Raterl 1 ,929™ ,909™
Rater2 ,929™ 1 ,909™
Rater3 ,909™ ,909™ 1

**p<0,01

When Table 2 is examined, the correlations between the scores given by the experts to the
children's drawings vary between 0.90 and 0.93. All correlations were significant at the 0.01 level.
According to this result, it can be said that there is both a high and statistically significant agreement
among the experts. The intra-class correlation coefficient, which was calculated to determine the
coherence of three experts at the same time, was calculated as 0.970 (confidence interval 0.953 - 0.982)
based on the two-way random effect model (Sencan, 2005: p. 275). The calculated intra-class
correlation coefficient also shows that there is a high agreement among the experts, and it was found to
be significant at the level of 0.01. Based on these results, it can be said that the scores given by the
experts to the children's drawings are reliable. At the same time, when the in-class correlation
coefficient was 0.70 as a minimum and 0.80 as an acceptable value, the minimum number of raters
needed was calculated and it was found to be 1.7 (Sencan, 2005: p. 274). Based on this calculated value,
it was deemed sufficient to score children's drawings by 3 experts in this study.

Data Collection Process

Data were collected from children in a total of 2 weeks. Each week, one children's book
containing content and illustrations suitable for age and developmental characteristics was read to the
children in the control and experimental groups on the same day. One book was read to children once a
week. As soon as the story was finished, the children in the experimental and control groups were asked
to draw a picture about the book being read. While choosing the books, the books that the children have
not encountered before and have not been read to them were chosen, and at the same time, care was
taken to choose the books with more concrete pictures that would be easier for the children to draw.
Book selections were made by three experts who evaluated and scored the children's pictures

Analysis of Data

The average of the scores obtained from three experts was used as the painting score of the
students in the experimental and control groups. Before the average scores were obtained, the scoring
process was carried out by following the following process. First, the first expert scored all the students’
pictures in the range of 1-5 for 4 categories, and the scores obtained from the 4 categories were summed
to obtain the score the student got from the first expert. The same process was repeated for the second
and third experts, and thus the scores the students got from the three experts were determined. After this
stage, the scores of the students from the three experts were summed up and divided into three, and
these average scores were accepted as the "painting creative score” of the students. The score
comparisons of the students in the experimental and control groups were made based on these averages.
Before comparing the experimental and control group mean scores, the data were pre-analyzed. In the

427



Seyda Ince SEZER, Fatma YUCEL DINC,

Journal of Educational Theory and Practice Research 2021, Vol 7, Issue 3, 422-436 Nuri DOGAN

preliminary analysis, descriptive statistics were calculated. It was checked whether there were missing
and extreme values, and whether the data were normally distributed. Descriptive statistics were
conducted separately for both the book and the experimental and control groups. It was seen that the
data did not show a significant deviation from the normal and did not contain any missing or extreme
values. In order to determine the normality of the data, the skewness and kurtosis coefficients of the data
belonging to the groups were examined and it was found that they were close to zero. On the other hand,
Shapiro-Wilk test was performed, and it was concluded that the distribution was normal (Shapiro-Wilk
statistics = 0.972 for the experimental group; p= 0.57; Shapiro-Wilk statistics =0.915, p= 0.052 for the
control group).

In order to find an answer to the research question, it was examined whether the difference
between the mean scores of the students in the experimental and control groups was statistically
significant. Since the data provided the assumptions of the independent groups t-test, which are
normality, homogeneity of the variances of the groups, and continuity of the data, the analysis were
made according to the independent groups t-test.

Results

In order to answer the research question, the comparison tests were carried out for each book
separately as well as for all data. As stated in the method section, the deviation from normal was not
found to be significant in the analysis made for both the whole data and the books separately. On the
other hand, Levene test results for homogeneity of the variances of the groups showed that the group
variances were equal. Based on these results, independent groups t-test analysis was used for the scores
obtained for each book and for all data.

Analysis Results for the First Book

Table 3 shows the independent groups t-test results for the first book to determine whether there
is a significant difference between the averages of the scores given to the students in the experimental
and control groups by the field experts.

Table 3. For the first book, the results of the independent groups t-test conducted to determine whether
there is a significant difference between the mean scores of the students in the experimental and control
groups.

Std.
Groups N Mean Deviation t df p
Looking (C) 13 14,872 4,009 0,921 27 0,365
Not Looking(E) 16 13.437 4.299

The homogeneity of the variances of the groups was tested with Levene's test and the variances
were found to be equal (Levene F= 0.021; p> 0.05). When Table 3 is examined, no significant
difference was found between the averages of the scores given by the experts to the pictures of the
students in the experimental and control groups for the group in which the first book was used.
According to Table 3, the mean scores of the students in the control group are relatively higher than the
mean scores of the students in the experimental group, but this difference was not found to be
significant. Therefore, it can be said that the mean scores of the experimental and control groups are
equal.

Analysis Results for the Second Book

For the second book, the results of the independent groups t-test, which was conducted to
determine whether there is a significant difference between the averages of the scores given by the field
experts to the students in the experimental and control groups, are given in Table 4.

Tablo 4. For the second book, independent groups t-test results were used to determine whether there is a
significant difference between the mean scores of the students in the experimental and control groups.
Std.

Groups N Mean Deviation t df p
Looking (K) 10 16,801 2,895 2,455 23 0,022
Not Looking (D) 15 14,045 2,653
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The homogeneity of the variances of the groups was tested with Levene's test and the variances
were found to be equal (Levene F=0.328; p > 0.05). When Table 4 is examined, a significant difference
was found between the averages of the scores given by the experts to the pictures of the students in the
experimental and control groups for the group in which the second book was used. According to Table
4, the mean scores of the students in the control group are relatively higher than the mean scores of the
students in the experimental group, and this difference was statistically significant. Therefore, the mean
score of the control group is higher than the mean score of the experimental group. It can be said that
this difference is too important to be explained by random errors.

Analysis Results for the Whole Group

Table 5 shows the independent groups t-test results for the whole group to determine whether
there is a significant difference between the averages of the scores given to the students in the
experimental and control groups by the field experts

Tablo 5. The results of the independent groups t-test conducted to determine whether there is a significant
difference between the mean scores of the students in the experimental and control groups for the whole group

Std.
Groups N Mean Deviation t df p
Looking (C) 23 15,711 3,626 2,007 52 0,050
Not Looking (E) 31 13,731 3,552

The homogeneity of the variances of the groups was tested with Levene's test and the variances
were found to be equal (Levene F= 0.262; p > 0.05). When Table 5 is examined, no significant
difference was found between the averages of the scores given by the experts to the pictures of the
students in the experimental and control groups for the whole group data. According to Table 5, the
mean scores of the students in the control group are relatively higher than the mean scores of the
students in the experimental group, but this difference was not found to be significant. Therefore, it can
be said that the mean scores of the experimental and control groups are equal.

Discussion, Conclusion and Recommendations

Fang (1996) argues that the pictures in children's picture books aim to instill a love of books,
draw the attention and interest of the child to the book, teach concepts, strengthen the meaning of the
story, and raise awareness in children. Jalongo (2004) argued that children's picture books develop
children socially, personally, intellectually, culturally, and aesthetically. Thanks to children's picture
books, while listening to the book, children also make the story concrete in their minds by looking at the
pictures of the book. In this way, the child includes the story in his life (Bilgin, 2011). It can be
understood from the pictures that the children have developed artistically and used their creativity.
Picture books for children contribute to the development of children. Sever (2003) explained that
children’s creative painting abilities and desires are possible with artistically qualified illustration. The
illustrations in the children's picture books should be in parallel with the perception levels of the
children. According to Segun (1988), visuals and pictures rather than written texts have shown that
children's imaginations are strengthened, and what is wanted to be conveyed in books is given to
children in a better way through pictures.

Quality pictures of children supports their creative thinking, enables them to have knowledge
about art and gain an aesthetic understanding (Georgio, 1969). The words and pictures used in picture
books should complement each other (Salisbury, 2004). In this study, two books were used, and while
there was no significant difference about the creativity of children in the first book, a significant
difference was found in favor of the control group in the second book. When factors such as drawings
and colors are considered, it has been revealed that children's picture books that do not have
stereotypical picture features support their creativity and increase their creativity levels when read by
showing their pictures, while unqualified picture books negatively affect children's creativity levels
(Ince Sezer, Yiicel Ding & Dogan, 2018). In this study, it can be said that the reason for the results in
favor of the control group in the second book is that the visuals in the selected books were not chosen to
support creativity. In short, it was observed that the children who drew pictures without looking at the
visual figures in the book got more points on a point basis than the children who drew pictures by seeing
the visual figures. In this case, it can be said that the pictures of the book read do not have a positive
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effect on children's creativity, and the visual extinguishes the child's creativity even more. When we
look at the results of the first book analysis, it can be said that there is no significant difference between
the experimental and control groups, and the book read does not add something to the creativity of the
children visually.

As a result, as seen in this study, the results of the children in the control and
experimental groups in the first book were generally close to each other and the difference was not
significant. In the second book, the creativity levels of the children who drew without looking were
higher. In order to fully understand whether children's creativity can be supported by using or not using
the visuals of children's picture books, it is possible to carry out the necessary studies by choosing books
with high and low visual qualities for children and reading them by showing or not showing the pictures
of the books.

Suggestions for this study are given below;

This study could have been applied to a larger group with more books. The effects on children's
creativity can be examined by selecting and categorizing according to the quality of the illustrations in
the books to be read to children. Whether the illustrations in the books are abstract or concrete can be
evaluated as a separate criterion, and accordingly, it can be evaluated whether it makes a difference on
creativity.
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Appendix

Picture 1, which was drawn by looking
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Picture 3, which was drawn by looking
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Picture 5, which was drawn by looking

e

Picture 6, which was drawn by looking

e
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Picture 1, which was drawn without looking
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Picture 3, which was drawn without looking
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Picture 4, which was drawn without looking
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Resimli Cocuk Kitaplarimin Gorselini Kullanarak ve Kullanmayarak
Okunmasinin 60-72 Ay Cocuklarin Yaraticiliklar1 Uzerine Etkisinin

Incelenmesi
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Oz

Anahtar Kelimeler

Her bir ¢ocuk kendine ait 6zellikleriyle diger bireylerden farklilik gostererek toplumda
kendine bir yer edinir. Bireysel farkliliklari, durumlari yorumlamalari, bakis acilari,
kendilerini ifade bigimleri, problem ¢6zme stratejileri ve 6grenme stilleri ¢ocuktan
¢ocuga degismekte olup, ¢ocuklarin yaraticiliklarina etki etmektedir. Birlesik Krallik
Ulusal Danigsma Komitesi Raporu’na (The UK National Advisory Committees) gore
hayal ve diisiince giicii, belirli bir hedef ve kazanim ve son olarak da hedefle ortiisen
ozgiinliik, yaraticilifn sekillendiren Oncelikli unsurlar olarak saptanmistir. 5-6 yas
¢ocuklari i¢in gorsel icermeyen hikaye kitaplar1 bulmak oldukg¢a zor bir durumdur. Bu
cocuklar heniiz okuma-yazma egitimi almadiklar1 igin kitaplar kendilerine okulda
genellikle yetiskinler tarafindan okunmaktadir. Bu aragtirmada cocuklara hikaye
kitaplar1 okurken kullandigimiz gorseller, ¢ocuklarin bu resimleri gozlemleyerek ve
kopyalayarak yaraticiliklarinin sénmesine veya siirlandirilmasina mi yoksa gorseller
cocuklarin gorsel diisiinme becerilerini gii¢lendirip ¢ocuklarin yaraticiliklarini daha
fazla desteklemesine mi neden oldugu arastirilmistir. Arastirma 60-72 ay arasinda
degisen toplam 54 okul dncesi gocugu ile toplamda 2 adet gorsel agidan zengin ¢ocuk
kitab1 kullanilarak yapilmistir. Yapilan ¢alisma deneysel bir ¢alisma olup ¢aligmanin
katilimcilart 6zel bir anaokulunda bulunan iki siniftaki ¢ocuklarin 23 kontrol 31 deney
olmak iizere gruplara ayrilmasi ile kontrol ve deney gruplari olusturularak yapilmigtir.
Cocuklar gruplara ayrilirken ¢ocuklara “Torrance Yaraticilik Testi” uygulanmis olup
yaraticilik puanlarinin ortalamasi birbirine yakin olan iki grup olusturulmustur. Kontrol
grubuna kitaptaki gorselleri kullanmadan bir uygulayici tarafindan kitap okunmasi
deney grubuna ise kitaplardaki gorseller (resimlemeler) kullanilarak ayni uygulayict
tarafindan kitap okunmasi hedeflenmistir. Iki gruptan da dinledikleri kitaptan
anladiklarin1 ve diistindiiklerini resmetmeleri istenmistir. Bulgular, iki grubun da
resimleri incelenerek Lowenfeld’in ¢ocuk resimlerinin incelenmesinde olusturdugu
dort ana kategori ele alinarak degerlendirilmistir. Bu kategoriler; renk, bigim, mekan ve
anlatimsalliktir. Renkte ¢ocuklarin kullandiklar1 renk c¢esitleri, tonlamalar1 ve renklere
nasil hakim olduklar1 bakildi. Bigimde imge zenginligi, kullandig1 objeler, resimdeki
hareket ifadesi, detay ele alindi. Mekanda cocuklarin mekansal algisinin olup
olmadigina, kullandiklar1 objeleri mekana yerlestirme becerisine bakild1.
Anlatimsallikta ise ¢ocugun kitaptaki konuya ne kadar hakim oldugu, konuyu anlama
seviyesi ve resimde kullandigi ifadeye bakarak biitiin kategoriler besli likert tarzi
dlgeklendirmeyle puanlanmustir. Ikili karsilastirma icin yapilan t testi sonuglarina gore
1. kitabin deney ve kontrol grubu ortalamalar arasinda fark bulunmamustir. Tkinci kitap
icin ise deney ve kontrol gruplar arasinda manidar bir fark bulunmustur. Bakmadan
¢izim yapan cocuklar daha yiiksek puan almislardir. Kitaplarda kullanilan resimlerin
niteliginin okuma iizerindeki etkisi ortaya ¢ikmaktadir.
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Giris
Yaraticilikla ilgili birbirine benzeyen birgok tamim vardir. Ornegin Thurstone (1952) yaraticilig
bireyin birden aniden sonuclanan ve yenilikler olusturan bir ¢6ziim yolu bulmasi olarak
tanimlamaktadir. Diisiince sanatsal, mekanik ve kuramsal ozellikler tasimalidir. Bartlett’e (1958) gore

yaraticilik “ana yoldan ayrilma, kaliplarin disina ¢ikma, deneyime acik olma ve bir seyin diger bir seye
rehberlik etmesine, onu yonlendirmesine izin verme” dir (Akt: Torrance, 1965).

Torrance’a (1965) gore sanatcilar yaraticilign kullanir. Torrance’a (1962) gore yaraticiligi
tanimlamak i¢in sorunlara karsi hassas ve duyarli olunmalidir. Bir durum ve olayin eksikligini hissedip
bunlarin neler oldugunun farkina varilmasiyla ortaya bir fikir siirerek, nasil ¢oziilebilecegi konusunda
tahminler yiiriitiip, fikirlerin test edilerek eger ihtiya¢c duyuluyorsa onlari degistirerek yeniden test edip
ortaya sonucu koyabilme durumu yaraticilign tanmimlamak icin gereklidir. Yaraticilik bireyde ortaya
cikmis veya ¢ikmamis yeteneklerin gelistirilmesiyle, yeni fikirlerin ortaya atilmasiyla, merak etme,
kesfetme, yeni bir sey icat etme yetenegidir (Mott, 1973). Chambers’a (1969) gore yaraticilik farkl
alanlarda kendini gdsterebilir ve bunun seviyesi daha az veya daha ¢ok olabilir. Ornek vermek gerekirse
bir bireyin resim yaraticilig1 daha fazla olabilirken dans yaraticiligi daha az olabilir. Cocuklarin yaratici
etkinlikleri ile ilgili yapilan bir ¢calismada giizel bir resim yapamayan bir cocugun kesfettigi bir oyun ile
engeli olan bir arkadasini da oyun igerisine dahil ederek arkadaslarint mutlu kilip biitiin ilgiyi kendi
iizerine ¢ekebildigi gdzlenmistir (Bode ve ark., 1979).

Sanatsal yaraticilik literatiirde incelendiginde daha smirli ¢aligmalar ortaya ¢ikmaktadir. San’a
(2004) gore bilimsel yaraticilik ve sanatsal yaraticilik arasinda beyin ve zihni kullanma asamalari
acisindan bir farklilik yoktur. Bilimsel yaraticilikta beynin sol yarim kiiresi g¢alisirken sanatsal
yaraticilikta beynin sag yarim kiiresi daha aktiftir. Eger beynin iki yarim kiiresi etkilesim icerisinde
olmazsa o zaman ulasilmak istenen yaraticilik gériillmemektedir.

Yetisken’e (1998) gore sanat¢inin etkin olmasi igin ii¢ gesit nesne arasinda baglanti kurulmasi
gerekmektedir. Bunlar;

e Mevcut bulunan nesne
e Sanatc¢inin zihninde bulunan nesne
e Heniiz tamamlanmamus eser halinde bulunan nesne

Sanatci mevcut bulunan nesneye kendi bireysel duygu ve diislincelerini ekleyerek onu bagka bir
hale getirebilir (Yolcu, 2009).

Lowenfeld ve calisma arkadaslarinin yaptiklar1 arastirmaya gore yaraticiligin temel 6zellikleri
asagidaki gibidir (Akt: Yavuzer, 1996).
Esneklik
Akicilik
Sorunlara duyarli olma
Orjinallik
Yeniden tanimlayip yeniden diizenleme

Yolcu’ya (2009) gore yaraticiligin temel 6zellikleri su sekilde aciklanmuistir;

Esneklik: Esneklikte kisi ¢evresine zorlanmadan uyum saglayarak, bir¢ok agidan diisiinme
yetisine sahip olur ve diislindiigii seylerin farklilagtirillip degistirebilmesine karsi ¢ikmaz. Yaratici
bireyler diisiincelerinde esnektir, kesin kaliplasmis ¢izgileri yoktur. Yaratici bireyler farklilagan
durumlara kars1 hemen adapte olurlar.

Akicilik: Hizli bir sekilde diisiinlip az bir zamanda bir¢ok fikir ortaya koyabilme durumudur.
Ornegin yaratic1 bir gocuga bir kagit verdiginde kisa bir siire igerisinde yaratici olmayan kisiye gore
kagidi nerelerde kullanabilecegi konusunda ¢ok daha fazla fikir iiretirler.

Sorunlara Duyarli Olma: Yaratici bireyler etrafindaki kisilere, olaylara, duyduklarina ve
gordiiklerine normalin iizerinde bir hassasiyet gosterirler. Yaratici ve duyarli olan bir ¢ocuk resim
cizerken o resme odaklanarak resimle 6zdeslesir.
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Orijinallik: Burada bireyin kendine has olmasi1 s6z konusudur. Yaratici ¢ocuklar olay, durum
veya nesnelere karsi diger insanlarin bakis agilarindan farkli bakis acis1 kullanarak degisik ¢6ziim
yollar1 kullanirlar.

Yeniden Tanimlayip Yeniden Diizenleme: Verilen malzemeleri farkli bigimlerde kullanip,
kullanma siralarini degistirme, kullanilan malzemeleri iglevlerinin diginda kullanabilme gibi 6zelliklere
sahip olurlar yaratici bireyler. Yeniden tanimlamada soyutlamak, ayrintilara ve farkliliklara girmek ve
hayal giictinii kullanmak yer alir.

Yolcu’ya (2009) gore gocuklarda yaraticilik hayal kurabilme giicli, 6grenme basamaginda
bulunma ve oyun ile gergeklesir. Okul 6ncesi ¢cocuklarin hayal giicii ¢ok gelismistir. Bdylece ¢ocuk
rahat bir sekilde kendi olabilir ve 6zgiin eserler olusturabilir.

Cocuklarda yaraticilig gelistirmek igin yapilabilecekler (Honig, 2001; Akt: Ustiindag, 2005):

e Cocugu diisiindiirebilecek Acik uclu sorularin sorulmasi. Ornegin ‘Eger cocuklar hig
biiylimeseydi neler olurdu?’ vb. sorular sorulabilir.

e Cocuklara farkli sanat dallarim birlestirerek dziimsemesini saglama. Ornegin ¢ocuklar resim
¢izerken miizik dinletme.

e Cocuklarin hareketlerden faydalanmasi. Ornegin body perkiisyon. Bunu yaparken viicut
parcalarini kullanir ve ritim tutabilirler.

e Alanlar farkli islevlerde kullanma ve normal olan diginda farkli seyler yapmak. Ornegin kis
mevsiminde piknige gitmek.

e (Cocuklarmn olaganin disinda diisiinmelerini saglamak ve diisiindiigii seyleri ifade etmelerini
saglamak. Ornegin iki arkadas bir gezegene gittiniz ve yanmizda hicbir iletisim aleti yok
ailenizle nasil iletisim kurardiniz? Neler hissederdiniz?

Cocuk Cizimleri

Cizimi c¢ocuklar oyun olarak algilarlar. Cocuklar oyuncaklarina nasil 6zen gosteriyorlarsa
cizdikleri tirlinlere de ayni hassasiyeti gosterirler (Yavuzer, 1992). Kisacast ¢ocuklarda oyun ile ilgili
kuramlarin agiklanmasi gocugun resim c¢izmesi ile ilgili kuramlart da agiklar nitelikte olacaktir.
Tezcan’a (1994) gore ¢ocuklarin oyun ile ilgili ve ¢izimleri de kapsayan kuramlar soyledir;

o Artik Enerji Kurami: Bu kurama gore cocukta fazla enerji bulunmaktadir. Fazla enerji
birikip belirli bir noktaya gelince artik korunmamus bir hal alir.

e Yasama Hazirhk Kuram: I¢giidiisel olan ve deneyimi igeren bir kuramdir. Oyun ile ¢ocuk
gelecek yasamini deneyimleyerek prova yapmis olur ve gelecege hazirlanir. Cocuk oyundan
zevk alir.

e Taklit Tekrar Kurami: Oyun istek, i¢gilidiisellik ve yeteneklerin genlerden gelen aktarimina
baglidir denebilir. Oyun vasitasiyla ¢ocuk ziplama, hoplama ve sekme gibi gecmiste
atalarinin da yaptig1 seyleri taklit etmis olur.

Luquet (1927), c¢ocuklarin resimleri vasitasiyla onlarin erken yaglarindan itibaren ele
almabilecek gelisim evrelerini belirlemistir. Bunlar; saf karalama, yorumlu karalama, basarisiz
gercgekeilik, zihinsel gercekeilik ve gorsel gercekeilik (Akt., Yavuzer, 1992).

Gorsel sanatlarda kokten degisiklik olusturan “Cocuk Sanati” gorisii ortaya ¢ikmistir. Hem
disavurumcu goriis hem de gercekiistii goriisciilerin ¢ocuklarin resimleri arasinda kargilagtirma
yapildiginda cocuklarin eserlerinin neredeyse sanatsal eser niteligi tasidigi ortaya ¢ikmustir (Yilmaz,
2010). Bu goriigiin onde gelen isimlerinden biri Avustralyali sanat egitmeni Viktor Lowenfeld’dir.
Lowenfeld’e (1974) gore Ogretmenlerin g¢ocuklart zorlayarak onlarda hazir bulunan 6rneklerin taklit
edilerek ayni basmakalip iirlinlerin ¢ikartilmasina zorlanmaktansa ¢ocuklarin kendilerine has orijinal
iriinlerin ¢ikmasinda yol gostermeleri gerektigi ve cocuklarin kendi yaptiklari triinleri onlarin
standartlarma uygun olmalidir. Ogretmen ¢ocuklarin yaratict diisiinmelerinde  giidiileyici rol
oynamalidir. Cocuklara hep birbirine benzer resim ¢izdigi sdylenmemelidir. Bunun yerine ¢ocugu
diisiinmeye yonlendirecek sorular sorulmalidir. Lowenfeld’e (1975) gore ¢ocuklarin yetiskinin gozii ile
diinyay1 dogru algilamasi beklenmemelidir. Bu durum &nemli degildir. Onemli olan sey bireyin
Ozglinliigli nasil gosterdigidir. Cocuga yapilan miidahale ¢ocugun 6zgilinliigiinii ve igtenligini ortadan

424



Seyda Ince SEZER, Fatma YUCEL DINC,

Egitim Kuram ve Uygulama Aragtirmalar Dergisi 2021, Cilt 7, Say1 3, 422-436 Nuri DOGAN

kaldirir. Bu durumda gocuga resim ¢izerken herhangi bir kural konmamalidir. Bu durumun olugmasi
cocuklarin ¢alismalarinin sanatsal dzelliklerini yok eder (Y1lmaz, 2010).

Cocuklar disaridan gelen olumsuz bir etki olmadiginda yaraticiliklarini gelistirirler. Boylece
kendilerine olan giivenleri de artar. Cocuklarin bu giiven hissi ile yaraticiliklar1 resimli kitaplarin
bulunmadigi tenha ortamlarda daha iyi goriiliir (Lowenfeld, 1975). Cocugun 6zgiin fikirlerden uzak
klise ve boyama kitabi tiiriinde ¢aligmalarla ne sanat yoniiniin ne de yaraticiliginin olumlu bir ilerleme
kaydedemeyecegini Lowenfeld (1975) ortaya ¢ikarmustir.

Sekil 1. Lowenfeld, (1947). Creative and Mental Growth. Akt; Yilmaz, 2010, Giizel Sanatlar Egitimde Ozel
Ogretim Yontemleri kitabi 5. boliimiinden alinmistr.

a. Cocugun boyama kitabini gérmeden ortaya ¢ikardigi 6zgiin kus ¢izimi
b. Cocuk boyama kitabim gériiyor ve kullaniyor
€. Cocuk boyama kitabindan etkileniyor ve yaraticiligi, kendine duydugu giiveni yok oluyor

Dogalct goriisiin 6zlinde, gocuk resimlerinin kiiltiirel 6geler barindirmadigini, aksine higbir
kiiltiir fark etmeksizin ayni1 6zellikleri tagidigini ortaya ¢ikar. Cocuk donemin 6rneklerine ve kaliplara
egilim gosterirse, gelisiminin dogalliginin bozulacagi ortaya ¢ikar.

Donemi yansitan ¢alismalar ile kalip ¢alismalarin ¢ocuklar: etkilediginin diisiiniilmesine karsin
cocuk resimlerinin kiiltiirel 6geler barindirmadigini bu sebeple farkli kaynaklar1 referans almamalari
arasinda bir ikilem ortaya c¢ikiyor gibi goziikse de aslinda Dogalct goriise gore bu durumun bir yaniti
vardir. Cocugun dogal siiregte gelisim gostermesi asil olandir. Eger ¢ocuk basmakalip ya da popiiler
caligmalardan etkilenmisse, resimde yansittig1 unsurlar dogalliktan ve ger¢ek duygulardan uzak kalir ve
dogal ilerlemenin bir yansimasi niteligi tagimaz. Cocuklarin ¢izdikleri resimlerde kiiltiire ait d6gelerin
olmamasi, higbir kiiltiir fark etmeksizin ayni ilerlemeyi kaydetmesi dogal olandir. Onemli olan
cocuklarin duygu ve diisiincelerine etki etmemek adina cocuklar basmakalip ve kopya g¢aligmalara
maruz birakilmamalidir. Dogalc1 goriis 20.yy’da 6zgiirliik¢ii yaklagimla ¢ok ses getirmis ancak egitimin
pek de bir 6nemi olmadigini, 6gretmene gerek olmadan ¢ocuklarin kendi baglarina daha iyi agamalar
kaydedecegine varan yanlis yorumlara sebep olmustur.

Yiizyilin ilk yarisindan 1980’lere dek Dogalcr goriis sanat egitiminde tek ve en etkili fikir olarak
hiikmiinii slirdiirmiis, devaminda ve hala bugiin de gegerliligini biiyiik 6lciide stirdiirmektedir (Yilmaz,
2010). Cocuklarin sanatsal yonden ilerlemesi, zihinsel ve fiziksel gelisimin asama kaydetmesiyle
belirginlesir. ilk ¢izimlerini olusturan isaret ve ¢gizgiler, erken cocukluk déneminden ergenlik dénemine
dek sanatsal bir boyut kazanmaya devam eder (Yavuzer, 1992).

Zamanla kendini tamamlayan gelisim siireci, belirli asamalarla ve tecriibeyle olgunlasir. Bu
asamalar hem bir 6nceki asamadan beslenir hem de bir sonraki asama i¢in temel olusturur. Kesin bir
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ayrimi olmamakla birlikte birbiriyle bagdasiktir. Birbirinden destek alarak bir sonraki asamaya ilerler.
(Yesilyaprak, 2002).

Yaraticilik becerileri ¢ocuklarin biitiinsel gelisimlerinde ve ileriki yasantilarinda gerek
akademik gerekse sosyal yonden onemlidir. Cocukluk doneminden yetiskinlige yaraticilik koreltilmek
yerine daha fazla desteklenerek gelistirilmelidir. Yaratic1 bireylere baktigimizda diger insanlara gore
sosyal, sanatsal ve akademik yonden daha avantajli olduklari goriilir. Egitim sistemlerindeki
yanlisliklar, okul ve smf i¢i uygulamalari ve kullanilan niteliksiz ¢ocuk kitaplar1 g¢ocuklarin
yaraticiligimi engelledigi gibi c¢ocuklarin gelisimleri {izerinde de olumsuz etkiler olusturur. Biitlin
bunlardan dolay1 olusan ihtiya¢ nedeniyle cocuklara kitap okurken resimli metin kullaniminin
cocuklarin yaraticiliklar1 iizerindeki etkisi arastirtlmistir. Bu kapsamda asagidaki arastirma sorusuna
cevap aranmistir.

Arastirma sorusu: Okul Oncesi c¢ocuklara kitap okurken resimler kullanmanin ve
kullanmamanin bireylerin yaraticilik diizeylerine etkisi nasildir?

Yontem

Aragtirmada resimli ve resimsiz kitaplarin okul 5-6 yas 6grencilere okunmasinin onlarin yaptigi
resimlerdeki yaraticiliga etkisini aragtirilmaktadir. Bu amagcla iki grup tlizerinde c¢alisilmis, gruplardan
birinde hikdye okunurken resimler (gorseller) kullanilmis, digerinde ise kullanilmamistir. Arastirmada
bu yontemin secilmesinin nedeni ¢ocuklara bir 6n test uygulamasi yaptirmak kitap okumanin etkisi
disindaki degiskenlerin etkisini artirabilir (aliskanlik, aginalik vb.) diisiincesi ile ¢ocuklara 6n test olarak
resim ¢izdirmenin miimkiin olmamasi nedeniyle 6n test son test kontrol gruplu desen kullanilamamustir.
Caligmada hikaye okunurken gorsellerin kullanildigi gruba deney, kullanilmadigi gruba kontrol grubu
ad1 verilmistir. Arastirmada bu iki gruptaki Ogrencilerin okunan kitapla (hikaye ile) ilgili yaptiklar
resimlere yaraticilik yoniinden verilen puanlar karsilastirilirken kontrol gruplu son test yart deneysel
desen kullanilmistir. Arastirma modeli Tablo 1’deki gibi gosterilebilir.

Tablol.
Atama Gruplar Ontest Denel islem Sontest
Tesadiifi Deney (D) Yok Gorsel var (Bakarak) Hikayeyle ilgili Resim
(R) Kontrol (K) Yok Gorsel yok (Bakmadan)  Hikayeyle ilgili Resim

Aragtirmada ayni zamanda okumada gorsellerin kullanilmasinin yaraticiliga etkisi ortaya
cikarilmaya ¢alisildigindan iligkisel bir arastirmadir.

Arastirma Grubu

Arastirmada hikaye okurken gorsellerin kullanildigir ve kullanilmadigi 5-6 yas araligindaki
cocuklardan olusan iki grup kullanilmistir. 23 kisilik kontrol grubu simifinda g¢ocuklara hikaye
okunurken gorsellere bakmalarina izin verilmeden siire¢ tamamlanmis ve 31 kisilik deney grubu
smifinda ¢ocuklara hikaye okunurken gorsellere bakmalar1 saglanarak siire¢ devam etmistir. Ancak
deneysel islem sirasinda deney hem de kontrol grubuna katilim saglamayan ¢ocuklar olmustur. Bunun
sonucunda 1. kitap i¢in deney grubunda 16 kontrol grubunda 13; 2. kitap i¢in deney grubunda 15
kontrol grubunda 10 kisi yer almistir. Gorsellere bakilarak okuma yapilan gruba deney grubu denmistir.
Cinkii kitaplardaki gorsellerin bireylerin yaraticiligina etkisi arastirilmistir. Dolayisiyla gorsellere
bakilmadan okuma yapilan grup kontrol grubu olarak ele alinmistir. Deney ve kontrol grubu atamasi
yapilmadan once ¢ocuklara Torrance Yaraticilik Testi uygulanmis yaraticilik puan ortalamalar
birbirlerine yakin olacak sekilde deney ve kontrol grubu atanmig yapilmistir. Sonug olarak deney ve
kontrol grubu ¢ocuklarinin Torrance Yaraticilik Testi puanlar1 arasinda énemli bir fark bulunmamistir.
Ancak c¢ocuklarin o giin okulda olup olmama durumlarina gére deney ve kontrol grubu orneklem
blyiikliigli dengelenememistir.

Veri Toplama Aract

Arastirmada veri toplama araci olarak dgrencilerin kendilerine okunan toplamda 2 hikaye kitabi
ile ilgili yaptiklari resimler kullamlmgtir. Ogrenci resimleri 4 kategoride 5°1i likert tipinde
puanlanmistir. Degerlendirilen 4 kategori renk, bicim, mekan ve anlatimsallik seklindedir. Her bir
kategori i¢in dgrenciler ¢ok zayifsa 1 puan, zayifsa 2 puan, orta diizeyde ise 3 puan, iyi durumdaysa 4
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puan ve ¢ok iyi durumdaysa 5 puan kazanmustir. Ogrencilerin resimleri puanlama yanliliklarini
gidermek i¢in 3 uzman tarafindan puanlanmistir. Dolayisiyla bir 6grenci resmi bir uzmandan 5 ile 20
puan arasinda puan alabilmektedir. Resimlerin puanlanmasinda 3 uzmandan yararlanilmasinin nedeni
objektifligi kontrol edebilmektir. Uzmanlarin her bir ¢ocuk icin verdigi puanlar 5 ile 20 arasinda degisen
stirekli puan olarak kabul edilmistir. Ayn1 zamanda uzmanlarin verdigi puanlarin normal dagilimi
saglaylp saglamadigi incelenmistir. Uzmanlarin 6grenci resimlerine verdigi puanlarin ¢arpiklik
katsayilari-0,928 ile-0,009 arasinda; basiklik katsayilari-1,082 ile-0,774 arasinda degistigi goriilmiistiir.
Carpiklik ve basiklik katsayilar yaklasik olarak -1 ve +1 arasinda degistiginde normal dagilimdan
onemli bir sapma gostermemektedir (Cokluk, Sekercioglu ve Biiyiikoztiirk; 2010: s.16). Uzmanlarin
Ogrenci resimleri i¢in verdigi puanlarin normalligi saglamasi ve siirekli kabul edilmesi ile giivenirlik
hesaplanirken uzmanlarin ikili uyumu igin Pearson korelasyonundan, tg¢lii uyum igin Simif igi
(intraclass) korelasyon katsayisindan yararlanilmistir (Sencan, 2005). Uzmanlarin puanlart arasindaki
korelasyonlar ve manidarlik diizeyleri Tablo 2°de verilmistir.

Tablol. Uzmanlarin 6grenci resimlerine verdigi puanlar arasindaki korelasyonlar

uzml uzm2 uzm3
uzml 1 ,929™ ,909™
uzm2 ,929™ 1 ,909™
uzm3 ,909™ ,909™ 1

**p<0,01

Tablo 2 incelendiginde uzmanlarin ¢ocuklarin resimlerine verdigi puanlar arasindaki
korelasyonlar 0,90 ile 0,93 arasinda degismektedir. Tim korelasyonlar 0,01 diizeyinde manidar
bulunmustur. Bu sonuca gore uzmanlar arasinda hem yiiksek hem de istatistiksel olarak 6nemli bir
uyum oldugu sdylenebilir. Uzmanlarin {i¢iiniin ayn1 anda uyumun belirlemek i¢in hesaplanan simif ici
korelasyon katsayisi ise iki yonlii tesadiifi etki modeline dayanarak 0,970 (giiven araligi 0,953 — 0,982)
olarak hesaplanmigtir (Sencan, 2005: s. 275). Hesaplanan sinif i¢i koreslasyon katsayisi da uzmanlar
arasinda yiiksek bir uyumun oldugunu gostermektedir ve 0,01 diizeyinde manidar bulunmustur. Bu
sonuglara dayanarak uzmanlarin ¢ocuklarin resimlerine verdigi puanlarin giivenilir oldugu sdylenebilir.
Aym1 zamanda smif i¢i korelayon katsayisinin minumum 0,70 ve kabul edilebilir deger olarak 0,80
oldugunda en az ka¢ puanlayict gerektigi hesabi yapilmis ve 1,7 olarak bulunmustur (Sencan, 2005: s.
274). Hesaplanan bu degere dayanarak bu arastirmada c¢ocuk resimlerinin 3 uzman tarafindan
puanlanmasi yeterli goriilmiistiir.

Veri Toplama Siireci

Veriler ¢ocuklardan toplamda 2 hafta siire igerisinde toplanmistir. Her hafta yas ve gelisim
Ozelliklerine uygun igerik ve resimleme igeren 1’er adet g¢ocuk kitabi kontrol ve deney grubundaki
cocuklara ayni giin igerisinde okunmustur. Haftada 1 giin 1 kitap ¢ocuklara okunmustur. Hikaye
okunmasi biter bitmez deney ve kontrol grubundaki ¢ocuklardan okunan kitapla ilgili resim yapmalari
istenmistir. Kitaplar segilirken ¢ocuklarin daha once karsilasmadiklar1 ve onlara okunmayan kitaplar
sec¢ilmis olup ayni zamanda gocuklarin resmetmeleri daha kolay olabilecek daha somut resimlerden
olusan kitaplarin secilmesine 6zen gosterilmistir. Kitap se¢imleri ¢ocuklarin resimlerini degerlendirip
puanlayan 3 uzman tarafindan yapilmistir.

Verilerin Analizi

Deney ve kontrol grubundaki 6grencilerin resim puani olarak ii¢ uzmandan aldiklar1 puanlarin
ortalamasi kullanilmigtir. Ortalama puanlar elde edilmeden 6nce puanlama islemi su siire¢ izlenerek
gerceklestirilmistir. Oncelikle birinci uzman tiim égrencilerin resimlerini 4 kategori icin 1-5 araliginda
puanlamisg, 4 kategoriden elde edilen puanlar toplanarak égrencinin birinci uzmandan aldig1 puan elde
edilmistir. Ayn1 siire¢ ikinci ve tiglincli uzman i¢in tekrar edilmis ve bdylece 6grencilerin li¢ uzmandan
aldiklar1 puanlar belirlenmistir. Bu asamanin ardindan ogrencilerin {i¢ uzmandan aldigi puanlar
toplanarak iice bolinmiis ve bu ortalama puanlar 6grencilerin “resim yaratict puani” olarak kabul
edilmistir. Deney ve kontrol grubundaki 6grencilerin puan karsilastirmalar1 bu ortalamalara dayanarak
yapilmistir. Deney ve kontrol grubu puan ortalamalarimi karsilastirmadan once verilere 6n analiz
yapilmigtir. On analizlerde betimsel istatistikler hesaplanmis, kayip ve ug deger olup olmadigina
bakilmis, verilerin normal dagilip dagilmadigi kontrol edilmistir. Betimsel istatistikler hem kitap hem de
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deney ve kontrol gruplar i¢in ayr ayr yiiriitlilmiis; verilerin normalden 6nemli bir sapma gostermedigi,
kayip ve ug deger icermedigi goriilmiistiir. Verilerin normalligini belirlemek i¢in gruplara ait verilerin
carpiklik ve basiklik katsayilar1 incelenmis sifira yakin olduklart bulunmustur. Diger yandan Shapiro-
Wilk testi yapilmis ve dagilimin normal oldugu sonucuna ulasilmigtir (Deney grubu i¢in Shapiro- Wilk
istatistigi= 0,972 ; p= 0.57; Kontrol grubu i¢in Shapiro-Wilk istatistigi =0.915, p=0.052).

Aragtirma sorusuna cevap bulabilmek i¢in deney ve kontrol grubundaki 6grencilerin resim
puan1 ortalamalar1 arasindaki farkin istatistiksel olarak 6nemli olup olmadigina bakilmistir. Veriler
bagimsiz gruplar t testinin varsayimlar1 olan normallik, gruplarin varyanslariin homojen olmasi,
verilerin siirekli olmasi kosullarini sagladigindan analizler bagimsiz gruplar t testine gore yapilmistir.

Bulgular

Aragtirma sorusuna cevap verebilmek ic¢in yapilan karsilasgtirma testleri her bir kitap icin ayri
ayr1 yapildigr gibi tiim veriler icin de gergeklestirilmistir. Yontem boliimiinde de belirtildigi gibi hem
tlim veri i¢in hem de kitaplar i¢in ayr1 ayr1 yapilan analizlerde normalden sapma 6nemli bulunmamuistir.
Diger yandan gruplarin varyanslarmin homojenligi ic¢in yapilan Levene testi sonuglar1 grup
varyanslarinin esit oldugunu gostermistir. Bu sonuglara dayanarak her bir kitap icin elde edilen puanlar
ve tiim veri i¢in bagimsiz gruplar t testi analizinden yararlanilmistir.

Birinci Kitap icin Yapilan Analiz Sonuglar

Birinci kitap i¢cin deney ve kontrol grubundaki 6grencilere alan uzmanlari tarafindan verilen
puanlarin ortalamalar1 arasinda manidar bir fark olup olmadigini belirlemek icin yapilan bagimsiz
gruplar t testi sonuglar1 Tablo 3’te verilmigtir.

Tablo 3. Birinci kitap i¢in deney ve kontrol grubundaki 6grencilere ait puanlarin ortalamalar1 arasinda manidar bir
fark olup olmadigini belirlemek i¢in yapilan bagimsiz gruplar t testi sonuglari

Std.
Gruplar N Ortalama Sapma t df p
Bakmadan (K) 13 14,872 4,009 0,921 27 0,365
Bakarak (D) 16 13.437 4.229

Gruplarin varyanslariin homojen olup olmadigi Levene testi ile test edilmis ve varyanslar esit
bulunmustur (Levene F= 0,021; p> 0,05). Tablo 3 incelendiginde birinci kitabin kullanildig1 grup i¢in
deney ve kontrol gruplarindaki Ogrencilerin resimlerine uzmanlar tarafindan verilen puanlarin
ortalamalar1 arasinda manidar fark bulunmamistir. Tablo 3’e gore kontrol grubundaki 6grencilerin puan
ortalamalar1 goreceli olarak deney grubundaki 6grencilerin puan ortalamalarindan biiyiiktiir ancak bu
fark manidar bulunmamistir. Dolayisiyla deney ve kontrol grubunun puan ortalamalarinin esit oldugu
sOylenebilir.

Ikinci Kitap icin Yapilan Analiz Sonuclart

Ikinci kitap igin deney ve kontrol grubundaki &grencilere alan uzmanlari tarafindan verilen
puanlarin ortalamalar1 arasinda manidar bir fark olup olmadigini belirlemek i¢in yapilan bagimsiz
gruplar t testi sonuglar1 Tablo 4’te verilmistir.

Tablo 4. Ikinci kitap i¢in deney ve kontrol grubundaki dgrencilere ait puanlarin ortalamalar1 arasinda manidar bir
fark olup olmadigini belirlemek i¢in yapilan bagimsiz gruplar t testi sonuglari

Std.
Grupl N Ortal t df
ruplar rtalama Sapma p
Bakmadan (K) 10 16,801 2,895 2,455 23 0, 022
Bakarak (D) 15 14,045 2,653

Gruplarin varyanslarinin homojen olup olmadigi Levene testi ile test edilmis ve varyanslar esit
bulunmustur (Levene F= 0,328; p > 0,05). Tablo 4 incelendiginde ikinci kitabin kullanildigi grup igin
deney ve kontrol gruplarindaki Ogrencilerin resimlerine uzmanlar tarafindan verilen puanlarin
ortalamalar1 arasinda manidar fark bulunmustur. Tablo 4’e gore kontrol grubundaki 6grencilerin puan
ortalamalar1 goreceli olarak deney grubundaki 6grencilerin puan ortalamalarindan biiyiiktiir ve bu fark
istatistiksel olarak manidar bulunmustur. Dolayisiyla kontrol grubunun puan ortalamasinin deney
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grubunun puan ortalamasindan biiylik oldugu; bu farkin tesadiifi hatalarla agiklanamayacak kadar
onemli oldugu sdylenebilir.

Titm Grup icin Yapilan Analiz Sonuclart

Tim grup i¢in deney ve kontrol grubundaki 6grencilere alan uzmanlari tarafindan verilen
puanlarin ortalamalar1 arasinda manidar bir fark olup olmadigm belirlemek igin yapilan bagimsiz
gruplar t testi sonuglar1 Tablo 5’te verilmistir.

Tablo 5. Tim grup igin deney ve kontrol grubundaki dgrencilere ait puanlarin ortalamalari arasinda manidar bir
fark olup olmadigini belirlemek i¢in yapilan bagimsiz gruplar t testi sonuglari
Std.

Gruplar N Ortalama t df p
Sapma
Bakmadan (K) 23 15,711 3,626 2,007 52 0,050
Bakarak (D) 31 13,731 3,552

Gruplarin varyanslarmin homojen olup olmadigi Levene testi ile test edilmis ve varyanslar esit
bulunmustur (Levene F= 0,262; p > 0,05). Tablo 5 incelendiginde Tiim grup verisi i¢in deney ve kontrol
gruplarindaki &grencilerin resimlerine uzmanlar tarafindan verilen puanlarin ortalamalar1 arasinda
manidar fark bulunmamistir. Tablo 5’e gore kontrol grubundaki 6grencilerin puan ortalamalar1 géreceli
olarak deney grubundaki Ogrencilerin puan ortalamalarindan biiyliktiir ancak bu fark manidar
bulunmamuistir. Dolayisiyla deney ve kontrol grubunun puan ortalamalarinin esit oldugu sdylenebilir.

Tartisma, Sonuc ve Oneriler

Fang (1996) resimli ¢ocuk kitaplarindaki resimlerin gocuga kitap sevgisi asilamak, ¢ocugun
dikkat ve ilgisini kitaba ¢ekmek, kavram ogretmek, oykiiniin anlamini gliglendirmek ve g¢ocuklarda
farkindalik kazandirmak amaci tasidigini savunmaktadir. Jalongo (2004), resimli ¢ocuk kitaplarinin
cocuklar1 sosyal, kigisel, entelektiel, kiiltiirel ve estetik agidan gelistirdigini savunmustur. Resimli
cocuk kitaplar1 sayesinde ¢ocuklar bir yandan kitab1 dinlerken bir yandan da kitabin resimlerine bakarak
anlatilani zihinlerinde somut hale getirirler. Bu sayede ¢ocuk hikdyeyi hayatina dahil etmis olur (Bilgin,
2011). Cocuklarin sanatsal acidan ne kadar gelistikleri ve yaraticiliklarim1 kullandiklar1 yaptiklar
resimlerden anlasilabilir. Resimli ¢ocuk kitaplar1 ¢ocuklarin gelisimine katkida bulunur. Sever (2003)
cocuklarda yaratici resim yapma yetenek ve isteklerinin sanatsal olarak nitelikli resimleme ile miimkiin
oldugunu agiklamistir. Resimli ¢ocuk kitaplarindaki ¢izimler ¢ocuklarin algi seviyeleri ile paralel
olmalidir. Segun’a (1988) gore yazili metinlerden ziyade gorseller ve resimler ¢ocuklarin hayal
diinyalarin1 giiclendirdigini, kitaplarda iletilmek istenilenlerin de ¢ocuklara resim yoluyla daha iyi bir
sekilde verildigini ortaya koymustur.

Nitelikli resimler ¢ocuklarin; yaratici diisiinmelerini destekler, sanat hakkinda bilgi sahibi
olmasini ve estetik anlayis kazanmasini saglar (Georgio, 1969). Resimli kitaplarda kullanilan sézciikler
ve resimler birbirlerini tamamlamalidir (Salisbury, 2004). Bu aragtirmada iki kitap kullanilmig olup 1.
kitapta ¢ocuklarin yaraticiliklari hakkinda anlamli bir fark ¢ikmazken 2. kitapta kontrol grubu lehine
anlamli bir fark bulunmustur. Cizimler ve renkler gibi faktorler diisiiniildiigiinde basmakalip resim
Ozellikleri tagimayan resimli ¢cocuk kitaplarinin ¢ocuklara resimleri gosterilerek okundugunda onlarin
yaraticiliklarini destekleyip yaraticilik seviyelerini yiikselttigi niteliksiz resim kitaplarinin ise gocuklarin
yaraticilik seviyelerini olumsuz etkiledigi ortaya ¢ikmugtir (Ince Sezer, Yiicel Ding & Dogan, 2018). Bu
aragtirmada 2. kitapta kontrol grubu lehine sonucun ¢ikma nedenlerinden segilen kitaplardaki gorsellerin
yaraticiligr destekleyici 6zellikte se¢ilmis olmadigindan kaynaklanmistir denilebilir. Kisacasi kitaptaki
gorsel figiirlere bakmadan resim ¢izen ¢ocuklarin gorsel figiirleri gorerek resim ¢izen ¢ocuklardan puan
bazinda daha fazla puan aldiklar1 gézlenmistir. Bu durumda okunan kitabin resimlerinin ¢ocuklarin
yaraticiligr iizerinde olumlu etkisinin olmadigi gorselin ¢ocugun yaraticiligimi daha da sondiirdiigii
sOylenebilir. Birinci kitap analizinin sonucuna bakildiginda deney ve kontrol gruplar1 arasinda anlamli
bir fark goriilmemesinin ise okunan kitabin gorsel agidan c¢ocuklara yaraticilik anlaminda bir seyler
katmadig1 soylenebilir.

Sonug olarak, yapilan bu ¢alismadan da goriildiigii gibi 1. kitapta kontrol ve deney grubundaki
cocuklarm sonuglarinin birbirlerine genellikle yakin oldugu ve farkin manidar bulunmadig: 2. kitapta ise
bakmadan resim ¢izen ¢ocuklarin yaraticilik seviyelerinin daha yiiksek oldugu gortilmistiir. Cocuklarin
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yaraticiliklarinin  resimli ¢ocuk kitaplarinin  gorsellerini  kullanip  kullanmamakla desteklenip
desteklenmeyeceginin tam anlamiyla anlasilabilmesi i¢in ¢ocuklar icin gorsel nitelikleri yiiksek ve
diisiik kitaplar secilerek kitap resimlerinin gosterilmesi ve gdsterilmemesi suretiyle okunmasi ile gerekli
caligmalarinin yapilmasi bu ¢aligmayi bir iist seviyeye tastyabilecektir.

Bu ¢aligma i¢in Oneriler asagida belirtilmistir;

Bu calisma daha fazla kitap ile daha biiyiik grup iizerinde uygulanabilirdi. Cocuklara okunacak
kitaplar igerisindeki resimlemenin niteligine gore secilip kategorilere ayrilarak ¢ocuklarin yaraticiliklar
tizerindeki etkilerine bakilabilir. Kitaplardaki resimlemelerin soyut veya somut olup olmamalar1 ayr1 bir
kriter olarak degerlendirilip buna gore yaraticilik {izerinde fark olusturup olusturmadigi
degerlendirilebilir.
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