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Abstract

Keywords

One of the most prominent subjects in the social studies course is without a doubt,
teaching of history subjects. The teaching of history topics has different features than
the teaching of other subjects of the social studies course due to their characteristics.
That is why the opinions of teachers regarding teaching of history topics in social
studies course and the methods they use in teaching such topics are very significant.
That is why the opinions of teachers regarding teaching of history topics in social
studies course and the methods they use in teaching such topics are very significant. In
the study, it was aimed to determine the opinions of social studies teachers regarding
the teaching of history topics in the social studies course, the methods they use while
teaching these topics and their opinions on such methods. Qualitative research method
was used in the study. Participants were recruited using the criteria sampling method.
As a criterion, being a social studies teacher for at least 5 years, being active in social
studies and gender were taken into account. Interviews were performed with 10 social
studies teachers, 5 of whom were male and 5 were female. The interview form was
developed by the researchers through applying to opinions of experts. Descriptive
analysis method was used in the analysis of the interviews. In the study, it was
determined that opinions of teachers regarding the sufficiency of history topics in
social studies courses were different. While some teachers emphasized that history
topics were sufficient, some teachers defined them as insufficient. Most of the teachers
mentioned problems with the order and sequence of history topics in the social studies
curriculum. In the study, while half of the participant teachers found the removal of
Atatiirk Principles and Revolutions from the fifth grade appropriate, the other half did
not. It is concluded that teachers prefer different methods and techniques in teaching
history topics. Moreover, it has been determined that most of them prefer direct
instruction method and question-answer method. Teachers declared that the methods
and techniques which allowed actively participation of students to the lessons were
effective in learning the subjects, increasing interest in historical events, and also
learning by having fun. As the most basic problem they faced during teaching history
topics, teachers defined low level of students, irregularity of the subjects, crowd of
classes, abstraction of the subjects, complexity of the topics, prejudices of students
towards history subjects, their indifference, insufficient course hours, financial
problems and rote learning. Most of the teachers stated that the methods and techniques
they use in teaching history topics differ from the methods and techniques they use
while teaching other subjects. Teachers indicated that content and characteristics of the
subjects, age level of students, their needs, interest, experiences, point of views were
effective for determining methods and techniques they applied in the courses. In
addition, it was determined in the study that most of the social studies teachers did not
take undergraduate or graduate courses on teaching history subjects and did not read
the books published in this field.
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Introduction

Social sciences is defined as the process to establish a connection based on proving with the
facts in human life and to obtain functional knowledge at the end of such process. Disciplines like
history, geography, law, sociology, psychology, anthropology, education, economics, archeology are
social sciences. On the other hand, social studies is a field in which these courses are evaluated
together (S6nmez, 2010). Although the history of school in the West dates back to Ancient Greece, the
lessons that fall within the scope of social studies started to be taught in schools mostly in the 19th
century. However, these courses were structured as single disciplined like history and geography until
the beginning of the 20th century. In parallel to the developments in the West, social studies courses
were added in the education / training curriculum in the Ottoman Empire as well (Oztiirk, 2015). The
period where handling social studies subjects at elementary level came to the agenda in Ottoman
Empire for the first time was Tanzimat Period. In this period, Short Ottoman History, Basic
Geography and Knowledge on Public Works were taught regarding social studies. In the period of
Abdilhamit II, which is also named as absolutism, there were courses of Ethics, Intensive ottoman
History and Brief Ottoman Geography. During the 2nd Constitutional Monarchy period, courses such
as Ottoman History, Ottoman Geography, Information on Civilization and Ethics and Economics were
taught. In the Republican period, the 1924 program of social studies in elementary schools included
Knowledge of Ethics and Information of Homeland courses, these courses were named civics in 1926.
Besides, history and geography lessons were given in elementary schools (Akyiiz, 2010; Ustel, 2004;
Gokdemir and Polat, 2019).

Social studies concept came into use as a lesson in the USA at the beginning of the 20th century. In
our country, this concept came into the agenda at the 4th Education Council in 1949 (Aslan, 2016).
After this date, in the elementary school curriculum prepared in 1962, instead of History, Geography
and Citizenship, “Society and Country Studies” was included. The course has been included in
elementary and secondary school programs under the name of social studies since 1968. In the years
following the coup of September 12, 1980, the social studies course was given as "National History"
and "National Geography”, in 1998, this understanding was abandoned and it continued to be taught as
a social studies course in grades 4-7 (Oztiirk, 2005). Although the name of social studies course was
used for the first time since 1968, the content of social studies in previous programs was given
together with History, Geography, Country Studies, Citizenship Knowledge, and Turkish Civics
(Safran, 2008). With the 1968 program, independent teaching of subjects in the teaching of history
topics at elementary education level was abandoned (Sakaoglu, 1995). Although it was started to be
taught independently under the name of "National History" after the 1980 coup, since 1998 it has been
handled with an interdisciplinary approach together with other social sciences subjects under the name
of "social studies". When the program approaches applied by different countries towards social studies
course are evaluated, it is seen that most countries deal with social studies subjects with an
interdisciplinary approach. Within this context, while Norway, Sweden apply multi-disciplinary
approach, Czech Republic, Ireland and England apply single-disciplinary approach (Oztiirk & Deveci,
2011). The definition, objectives, content and teaching methods of social studies course have changed
both in the world and in our country since the period when social studies courses emerged and will
continue to experience changes in the future (Aslan, 2016).

In addition to the changes and transformations in the teaching of social sciences in the world and in
our country, the most prominent discipline in social studies teaching has always been history. At this
point, it won't be wrong to say that it is the discipline that gives the basic meaning of social studies
teaching (Kabapinar, 2012). The teaching of history subjects, which started to have significant place in
social studies curriculum in the 20th century, has preserved its significance in UK, where single-
disciplinary approach still continues and also in the USA, where the interdisciplinary social studies has
emerged (Oztiirk, 2005). In our country, the teaching of history subjects at elementary education level
took place in Country and Society Studies in 1968, National History in 1980s, and later in social
studies lessons in 1998, mostly with multi-disciplinary basis. This situation caused history subjects to
be non-functional at the elementary education level and thus students could not connect with daily life
(Simsek, 2017). Thus, it seems difficult for primary school students to learn social sciences subjects as
separate courses (Safran, 2008). Thus, it is obvious that teaching of history subjects, which will be

394



Journal of Education Theory and Practice Researches 2020, Vol 6, Issue 3, 393-408 Yakup AYAYDIN, Veysi AKTAS

handled with an interdisciplinary approach, will be more effective, despite difficulties that emerge
during history teaching that is without a doubt very important in social sciences (Turan and Ulusoy
2018). In our country, the teaching of history subjects at elementary education level is handled with an
interdisciplinary approach within the social studies course at the 4th, 5th, 6th and 7th grades (Keskin
2012).

When the elementary and secondary school social studies curriculum is examined, it is seen that there
are history subjects at 4th, 5th, 6th and 7th grade levels. In the 4th grade social studies curriculum, the
whole Culture and Heritage learning area consists of history subjects. In this learning area, learning
outcomes on family history, national culture elements in and around the family, traditional children
games and national struggle are targeted. Furthermore, in the Science, Technology and Society
learning area, outcomes on previous state of technology and inventors have taken place as historical
topics. In the 5th grade social studies curriculum, the learning area of Culture and Heritage involves
history subjects. In this learning area, outcomes relevant to Anatolian and Mesopotamian civilizations,
historical assets and cultural characteristics in our country, historical development of cultural elements
are included. In the cultural heritage learning area of 6th grade social studies curriculum, outcomes are
targeted on first Turkish states established in Central Asia, the emergence of Islam, the acceptance of
Islam by the Turks, the Turkification of Anatolia, and trade routes. In social studies curriculum, 7th
grade has the most intense history subjects. In the Seventh Grade Social Studies Curriculum, the
outcomes relevant to the Ottoman State, developments in Europe, changes in the Ottoman Empire in
the culture and heritage area are expected. In the science and technology learning area, there are
outcomes related to Turkish-Islamic scientists and inventions in Europe, in the production, distribution
and consumption learning area, there are outcomes related to importance of the soil from past to
present, and professions in Turks throughout history, in the effective citizenship learning area, the
outcomes such as adventure of democracy and Atatiirk's contributions to democracy are included
(MEB, 2018).

Many studies have been made on teaching history subjects in the context of social studies course at
elementary education level. In this context, Topcu (2016) concluded that the history subjects in the
social studies course should be studied in depth and thus a separate history course should be included
instead of social studies. Both teachers and students defined history subjects as boring. Dogan (2016)
determined that the social studies course hour was insufficient in terms of transferring the history
contents as a duration, there was a disconnection between the 7th grade history subjects and the
content was prepared without considering the chronological order. Kavak (2006), on the other hand,
found that there was no integrity between the history subjects in social studies books, and this
situation, which made it difficult to cover the subjects, also prevented meaningfully learning for
students. These studies point out that the teaching of history subjects in social studies course shall be
examined. In addition, in the effective citizenship learning area, the outcomes related to the social
status of women are included with examples from Turkish history. Studies have been conducted
indicating that the main problem in teaching history subjects in social studies course was about not
using active teaching methods. Accordingly, Kostiklii (2004) concludes that active learning
techniques used in the history teaching of countries such as England and the USA are not applied in
our country, and it is important to organize the teaching of history subjects in such a way that students
take an active part. Yesilbursa (2008) determined that the problems experienced for years regarding
the teaching of History subjects in social studies could be solved through expending student-oriented
understanding and the introduction of active learning methods. Again, within this context, Canli
(2016) found it was necessary to prepare an environment in which rich teaching methods and
techniques suitable for different models were being used rather than using a single method and
technique in teaching history subjects. Regarding the effectiveness of active learning methods, Dolmaz
(2012) found that students were interested in active learning techniques and were more motivated
towards history issues when used.

Similarly, Civiler (2019) reached the conclusion that the history subjects taught on an activity-based
basis made the course more interesting, and improved historical thinking skills of the students. Dogan
(2007), on the other hand, found that the level of evidence-based learning was high in the classroom
where active learning-based methods were implemented, and that students' historical understanding
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skills and historical analysis and interpretation skills improved. On the other hand, it has been
determined that the level of gaining historical empathy and questioning perspective is low in
classrooms where traditional methods are implemented. These researches revealed that the teaching of
history subjects in social studies course should be performed with methods and techniques in which
students were active.

Many studies have been conducted on the effectiveness of the lessons taught by using different
methods and techniques in teaching history subjects in social studies course. Accordingly, in his study
on the use of historical places and museums in the teaching of history subjects in the social studies
course, Sentiirk (2019) found that social studies teachers found the museum visits for the teaching of
historical subjects positive and museum visits increased the awareness of students. Similarly,
Bilicioglu (2017) concluded that students mostly wanted visits to historical sites, historical areas and
museums in their social studies course. Regarding the use of historical stories in the teaching of history
subjects in the social studies course, Simsek (2006) found that students' attitudes towards the use of
historical stories in teaching history subjects were positive. Similarly, Kogak (2004) pointed out the
use of historical stories as a material in the teaching of history subjects in the social studies course
enabled children to reach the outcomes more easily. Ozkan (2014), on the other hand, found that the
story and teaching method used in social studies teaching had a positive effect on students' academic
success. It is emphasized that this method improves student perception regarding social studies course.
Regarding the use of drama during teaching of history subjects in the social studies course, Kartal
(2009) found that teaching history subjects together with the drama method was effective in increasing
the success of the students, helped them to involve in the learning environment actively and brought
the opportunity to develop their creativity. Similarly, Pektezel (2017) found that social studies
performed with the drama technique enabled students to learn more meaningfully and permanently,
increased success of students and changed the atmosphere in the classroom in positive manner.
Concerning the use of oral history and local history in the teaching of history subjects in the social
studies course, Dere and Ding (2018) found that the oral history study increased students' interest and
awareness of history topics and found that students achieved many cognitive and affective outcomes.
Similarly, Sar1 (2007) determined that the oral history study improved the ability of students to gather
information from first-hand sources and developed individual views on historical experiences.
Regarding the use of evidence-based teaching methods in the teaching of history subjects in social
studies course, Sener (2019) found that the use of evidence in the teaching of history topics triggered
cooperative learning, transformed students into active participants and saved time. Similarly, Cidagi
(2015) found that the subjects studied by implementing evidence-based teaching methods were more
effective in achieving cognitive and affective gains through learning the content in more detail. Kicir
(2006), on the other hand, indicated that the students who were implemented traditional teaching
methods accepted the contents they read without any questioning filter, and that the students did not
have full command of the resource inquiry ability and therefore evidence-based teaching was
necessary. Concerning the use of historical empathy in teaching history subjects in social studies
course Careless (2019) found that in-class activities aimed at developing historical empathy both made
social studies more enjoyable and increased students' interest and curiosity towards the lesson. Again,
in this direction, Corap¢i (2019) concluded that activities related to historical empathy, which made
historical topics in social studies more understandable and easier, also made the lesson more enjoyable
and interesting. Addition to these, Oner (2007) stated that the cooperative learning method was more
effective in increasing cognitive success scores in teaching history subjects in social studies course,
Korcu (2019) pointed out that teaching with games contributed positively to the academic success of
the student and increased the interest in the lesson, Ulusoy and Giiliim (2009) determined that the
materials used in the teaching of the course increased interest of students in learning history subjects,
Ozkan and Geveng (2017) stated that anecdotes played significant role in achieving the outcomes in
the 7th grade social studies unit “Journey in Turkish History”, Ozel (2013) indicated that use of
technological tools was supported by students, Doénmez (2019) determined that the scenario
implementations used in the processing of the outcomes of the social studies 6th grade "Culture and
Heritage" learning area positively affected the academic success of students. These studies conducted
indicate that, more effective teaching is achieved by performing the teaching of history subjects in
social studies course through methods and techniques.
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During the teaching of history subjects in the social studies course, besides the teaching methods and
techniques, different materials and applications in which students are active, also the situation of
teachers to perform these methods and techniques, materials and applications is also important.
Regarding the methods used by teachers during teaching history subjects in social studies course,
Celikkaya and Kus (2009) found that teachers did not use student-centered methods in teaching history
subjects, social studies teachers did not make much attempt to revive historical characters and mostly
benefited from narration and question-answer techniques. Similarly, Unal (2012) reached the
conclusion that social studies teachers used a predominantly teacher-centered method in teaching
history subjects at all grade levels. In addition, teachers stated that crowded classes, financial
inadequacies, short lecture hours in comparison with the expected outcomes, limit the implementation
of student-centered methods and techniques. However, in the studies, it was determined that the in-
service and pre-service training was effective in teachers' preference of traditional methods in teaching
history subjects in social studies course. In this regard, Er (2015) found that the perceptions of teachers
who did not take in-service training relevant to the teaching of history subjects are weak and that these
social studies teachers assessed themselves insufficient in teaching history subjects with active
methods. Similarly, Tahiroglu (2006) determined that insufficient training of teachers in methods and
techniques in their pre-service education, reflected negatively on their professional practices. Again, in
this direction, Er and Bayindir (2015) found that social studies teachers felt insufficient in teaching
history subjects and Binder concluded that insufficient pre-service and in-service training as the reason
of this situation.

When the social studies curriculum and the studies conducted have been examined, it is seen that the
subjects of history have an important place in the social studies course. Studies indicate that teaching
of history subjects in the social studies course has different features, teachers encounter various
challenges while teaching history subjects, and it is important to use methods and techniques in which
students are actively involved in teaching history subjects. This study is important in terms of
determining the opinions of social studies teachers regarding the teaching of history subjects in social
studies course and to improve their perspectives on teaching history topics. In this direction, the
objective of the study is to determine the opinions of social studies teachers regarding the teaching of
history subjects in the social studies course, the methods they use in teaching these subjects and their
opinions on these methods. The study questions prepared in this direction are as follows;

How do social studies teachers evaluate the history subjects in social studies course?
What are the opinions of social studies teachers regarding teaching history subjects?
Which methods and techniques do social studies teachers prefer in teaching history subjects and why?

What are the challenges faced by social studies teachers while teaching history subjects in social
studies course?

Method

Qualitative research method was used in the study. It is defined as “A study in which data
collection methods such as qualitative research, observation, interview and document analysis are
used, and a qualitative process is followed to reveal perceptions and events in a realistic and holistic
manner in the natural environment” (Yildirim and Simsek, 2013). The study was performed through
using the interview method, which is one of the qualitative data collection methods.

Working Group

Social studies teachers constitute the participants of the study. Participants were recruited to
study on voluntary basis. Criterion sampling method was used in the selection of the participants. As a
criterion, having worked as a social studies teacher for at least 5 years, actively teaching social studies
at 5-6-7th grades and gender are taken into account. In this direction, 5 male and 5 females, total of 10
teachers were interviewed, Participants have been given nicknames to cover their identities. Details of
the participants are given in table 1.
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Table 1. Social Studies Teachers Participating in the Study

Participants Gender Professional Branch
Seniority

Participant 1 Male 7 Social studies teacher
Participant 2 Male 20 Social studies teacher
Participant 3 Male 5 Social studies teacher
Participant 4 Male 20 Social studies teacher
Participant 5 Male 8 Social studies teacher
Participant 6 Female 13 Social studies teacher
Participant 7 Female 10 Social studies teacher
Participant 8 Female 14 Social studies teacher
Participant 9 Female 20 Social studies teacher
Participant 10 Female 9 Social studies teacher

Data collection tool

In the study, a data collection tool, semi-structured interview form which was developed by
the researchers in consultation with the opinions of the experts was used. A pre-application was made
with two teachers through using the developed interview form. Following this pre-application,
considering opinions of experts, repeats were detected in some questions and thus such questions were
removed from the interview form. The interview form was finalized after the pre-application and
taking the opinions of the experts.

Analysis of data

The data collected from the interviews during the research process were analyzed by
descriptive analysis method. The records obtained from the interviews were written into the text, and
then the texts were read and encoded. The codes were determined according to the concepts and words
that best expressed the opinions of the participants. Then, the categories were composed by
considering the similarities and differences of the determined codes. The opinions of the participants
were described by emphasizing their similarities and differences, and supported by direct quotations.

Findings
General Assessment of Teachers Regarding History Topics in Social Studies Curriculum

The general assessments of the social studies teachers who participated in the study regarding
history topics in the social studies curriculum have been different. Among the teachers, Participant 1,
Participant 3, Participant 9 stated that they considered history topics in the social studies curriculum as
sufficient. Among the teachers, Participant 2 and Participant 5 stated that they considered history
topics in the social studies curriculum as insufficient. It is determined some teachers evaluate the
situation in the curriculum of history topics differently on the basis of classes. Accordingly, while
Participant 6, Participant 4 and Participant 8 emphasized especially the history topics subjects in the
seventh grade were insufficient, Participant 7 on the other hand defined sixth grade topics as heavy
and detailed. Teachers emphasized the problems and deficiencies regarding the history topics in the
social studies curriculum. In this context, Participant 1, Participant 5, Participant 7 defined abstract
topics, Participant 2 defined narrow scoped topics, Participant 4 and Participant 5 defined the lack of
connection between the topics, Participant 1 defined the intense content of the topics and Participant 3
defined the existence of many topics in single unit as the cause of the problem. The teachers made
various suggestions for the regulation of history subjects in the social studies curriculum. In this
context, Participant 2 said more content should be given on pre-Islamic Turkish history subjects,
Participant 6 emphasized life styles of the first constructions and the management and justice issues of
the Ottoman Empire subjects should be given in more detail, while Participant 5, 7 stated that class
topics should be given more consistently and regularly. Participant 4 stated that attention should be
paid to the chronological and historical integrity of the Ottoman state. Participant 9 and Participant 10
declared that recent historical topics should be included more.
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The description of assessment of teachers regarding history subjects in the social studies
curriculum was supported by direct quotations. In this context, Participant 1 said, “Within the scope of
the social studies course, in fact history subjects area as they should be on the basis of the subject, but
the main problem is in density and abstractness” and thus he stated that the subjects of history were
sufficient and the main problem was that the subjects were intense and abstract. Similarly, Participant
7 used the phrase “History topics are given in chronological order. I think history lesson subjects are
very heavy in 6th grade. We're drowning children in too much detail. It can seem abstract to students.
In the 7th grade, it is seen that history subjects are very memorized. Words are being used which
students find difficult to perceive” she emphasized that the subjects were given in chronological order,
however, the sixth-grade subjects were heavy and detailed, and the seventh-grade subjects were based
on rote learning. Similarly, Participant 6 said “l find history subjects sufficient for 6th grade. Life
styles and economic activities of the first people in 5th grade can be given in more detail. For the 7th
grade, more subjects should be given to the management and administration issues in the Ottoman
Empire” she underlined that she considered the subjects of history as sufficient in the sixth grade,
however, the lives of the first people in the fifth grade and the management and administration issues
of the Ottoman Empire in the seventh grade should be taught with more detail. Participant 8 on the
other hand, used the expression,” | think that there is very little history in the 7th grade curriculum.
For example, 1 think the conquest of Istanbul is handled superficial and simple. | think that more in-
depth topics related to Ottoman history shall be added”. While saying,” | think it is sufficient. A little
more emphasis should be placed on history issues. Ottoman history is also handled boring, but 1950
and later can be added. Because it is necessary to evaluate contemporary world”, Participant 9 stated
that recent history topics should be weighted. Similarly, Participant 10 said, “I think that history
subjects give the student the opportunity to predict the future and update his knowledge. The Korean
war of recent history, the Adnan Menderes period, the gulf war and the present should be added.”
Unlike these, Participant 2 emphasized that history subjects are not sufficient and should be more
comprehensive by saying “history subjects are not enough. It could be more comprehensive. More
general topics should be given without going into detail. Especially, pre-Islamic Turkish history
should also be concentrated on." Similarly, Participant 5 stated that the subjects are not enough and
not dealt with in depth, by saying “very inadequate. The topics are only named but not discussed in
depth. It also remains abstract and detached in students' minds. | think at 7th grade, it is necessary to
give the Ottoman history more consistently and regularly. How the Ottoman Empire was founded and
how it was destroyed should be given in a holistic manner."

Teachers' Opinions on the Order of the History Subjects in the Social Studies Course

The opinions of social studies teachers about the order and sequence of history subjects in the
social studies curriculum were detected in the study. In this sense, Participant 1, Participant 2,
Participant 3, Participant 4, Participant 5, Participant 7 stated that there were problems in the order and
sequence of the subjects. However, one of the teachers stated that the order and sequence of the
subjects were suitable. regarding the order and gradation of the subjects, among the teachers,
Participant 1 stated that there were problems in accordance with the age level of the student,
Participant 3 that subjects were intense, Participant 7 that subjects were intense and detailed,
Participant 5 that there were problems in the chronological order, Participant 8 and Participant 9 that
the subjects were memorizing. Among the teachers, Participant 1 made suggestions to embody the
subjects, Participant 2 to teach a short Turkish history and Atatiirk to the fifth graders, Participant 3 to
allocate more time to the Ottoman Empire. It is observed that the opinions of teachers about Atatiirk's
principles and reforms, which were derived from fifth grade subjects in the renewed curriculum, differ.
Participant 1, Participant 3, Participant 5, Participant 7, Participant 9 stated that it was appropriate to
exclude Atatiirk's principles and reforms from the 5th grade subjects. Teachers stated that the reason
for this was that these subjects remain abstract and are difficult to learn. Among the teachers,
Participant 2, Participant 4, Participant 6, Participant 8, Participant 10 stated that it was not appropriate
to remove Atatlirk's principles and reforms. Teachers who think that it is not suitable to remove these
subjects explained the reason as providing the students’ readiness for the 8th grade and the necessity of
learning about Atatiirk.
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The description made by teachers regarding the order and sequence of history subjects in the
social studies curriculum was supported by direct quotations. Accordingly, Participant 1 emphasized
that there are problems with the order of the subjects, the abstractness of the subjects and the
limitations of the methods used by saying “there are serious problems in the order of history subjects.
The inclusion of abstract concepts according to age levels and the necessity of presenting in schools
where history teaching is not possible, create difficulties." Similarly, Participant 5 stated, “I think it
lacks a chronological order. The content and order of the topics are not suitable at all.” Again
accordingly, Participant 7 stated that there are limitations in the order of the subjects, by saying “there
is a disconnection in the order of the historical subjects in the social studies course. In the 7th grade,
Ottoman history became completely complex. 5-6-7 history subjects are given in a holistic spiral.
However, it is not enough." Unlike these, Participant 8 stated that the order of the topics is appropriate,
but it is necessary to handle the topics in a more interpretative manner rather than memorization, by
saying “I think it's fine. The order of the topics is nice. However, a more interpretive structure should
be given instead of memorization." Similarly, Participant 9 stated, “l think it is nice but has a rote
understanding. The order can be arranged a little more." Participant 6 emphasized that the content
and order of the topics are appropriate, but there are problems in considering the developmental
characteristics of the students, by saying “the contents and order of the subjects are given properly. |
think the developmental characteristics of the students are not taken into account because the subjects
remain abstract and are a bit heavy." Teachers stated different opinions about the abolition of
Atatlirk's principles and reforms at the 5th grade with the new curriculum. Accordingly, Participant 2
emphasized that the subjects should not be removed and it is important for students to know Atatiirk
by saying “Kemalism subjects should not have been removed from 5. | do not find this right. After all,
it passes on to other classes without recognizing Atatiirk, who is the core value of the republic.”
Similarly, Participant 8 stated that Kemalism issues should not be removed in order to provide
readiness to the 8th grade, by saying “I think the issue of Kemalism should not have been removed. At
least the principles had to be given. The subjects of Kemalism should have been given in a simpler
way in order to lay a solid foundation in terms of the lesson of the student who will come to 8" grade."
Unlike these, Participant 9 stated that it is appropriate to exclude the subjects because it remains
abstract for students by saying “I think the issues should have been removed. Principles and Kemalism
remained very abstract. It was good. | had a hard time explaining these topics. | could not grasp the
subject to students because it was heavy." Similarly, Participant 5 stated; “it is very correct to remove
the Kemalism subjects. Because the children did not understand the subject at all. The subject was
progressing entirely through rote learning. It was very suitable to remove Kemalism because it was
abstract and remote."

Teaching Methods Preferred by Teachers in Teaching History Subjects and Reasons for
Preferring

In the study, it was determined that social studies teachers preferred different methods and
techniques in teaching history subjects in social studies course. Among the teachers, Participant 2,
Participant 4, Participant 5, Participant 7, Participant 8, Participant 9 stated that they used direct
instruction method; Participant 4, Participant 5, Participant 7, Participant 9 question-answer method,
Participant 1, Participant 3, Participant 5, Participant 6 drama method; Participant 2, Participant 8,
Participant 10 discussion methods; Participant 4, Participant 10 brainstorming method; Participant 4,
Participant 10 research and analysis methods; Participant 1 educational game method; Participant 10
fishbone and six thinking hats technique. Teachers stated that they preferred these methods and
techniques because of concretizing the subjects, activating the student, saving time, being suitable for
crowded classes and low student level. Participant 1, Participant 2, Participant 3, Participant 4,
Participant 5, Participant 6, Participant 7 stated that the methods and techniques used in teaching
history subjects in social studies course differ according to the methods and techniques used in other
subjects. However, Participant 8, Participant 9 and Participant 10 stated that the methods and
techniques they use did not differ from other subjects.

The description made about the teachers' views on the methods used in teaching history
subjects in the social studies curriculum was supported by direct quotations. Majority of the teachers
stated that they generally used lecture, question-answer and discussion method. Accordingly,
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Participant 7 emphasized that she used the question-answer method and that the crowded classes and
low student level were effective in his use of these methods, by saying “I use the lecture and question-
answer technique. Sorry, | can't use other methods. Large classes and low levels of students are also
effective in this." Similarly, Participant 8 stated that she used the method of lecture, discussion and
guestion-answer, she used visual and audio materials, it was effective to save time in using these
methods, and that she used similar methods while teaching other subjects, by saying “I generally use
the method of narration and discussion and question-answer technique. | also transfer videos and
images through EBA. | save time. Permanent learning is provided with videos. No. | use the same
technique when explaining other subjects." Again accordingly, Participant 9 stated that she used the
method of question-answer and that this did not differ in other subjects by saying “I use question and
answer. Sometimes | give cardboard and homework. I usually use the same method. My methods do
not change much when | move on to other subjects.” In the teaching of history subjects in the social
studies curriculum, it was determined that there are teachers who use different methods and techniques
in addition to lecture, question-answer and discussion. Accordingly, Participant 3 stated that he used
the drama method alongside various visual and audio materials, because he used the method of
concretizing the subjects and used different methods from other subjects, by saying “I use short videos
of historical events visually, short stories, as a drama technique by involving the student in the process
while teaching history subjects. Since there are abstract subjects, it is necessary to concretize for the
student to understand better. Of course, | explain it differently from other subjects of social studies."
Similarly, Participant 6 stated that she used the drama method in teaching history subjects, this was
effective and she used different methods from other subjects, by saying “I use the drama method more
in my lessons. | make the children do the Who Am activity and the role cards activity. Because | want
them to evaluate historical events according to their conditions and times. | think many things are
more effective with animation. Yes, it is becoming different.” Again, in this direction, Participant 10
stated that she used brainstorming, research-analysis methods and benefited from concept maps, by
saying “l focus on mind maps, brain storming, and research-analysis techniques in teaching history
subjects in the social studies course. While establishing a cause-effect relationship, | use the fishbone
technique and the six thinking hats technique. Thus, | try to raise an individual who thinks, researches
and questions."

Teachers' Opinions on the Methods that They Think are Effective in Teaching History
Subjects and Their Effects on Students

Social studies teachers stated that the methods and techniques they thought were effective in
teaching history subjects in the social studies curriculum revealed different results on students in the
study. Teachers stated that the methods and techniques that students actively participated in were
effective in learning the subjects, increasing interest in historical events, and edutaining. Accordingly,
Participant 1, Participant 3, Participant 5, Participant 6, Participant 8 stated that the drama and
animation method, Participant 2, Participant 4, Participant 6 the travel-observation method, Participant
6 the use of historical novels, and the participant 10 the question-answer method was effective.

The description made for the effects of the methods used by teachers in teaching history
subjects in social studies course on students was supported by direct quotations. Accordingly,
Participant 1 stated that activities such as drama enable students to learn by having fun, by saying
“especially activities such as animation and drama affect children's comprehension level very much. It
shows very positive results to be involved in understanding. Of course, besides this, transferring it to
children with games makes it both fun and understandable.” Similarly, Participant 5 stated that the
students identified themselves with historical people by saying “when you involve the student, a very
impressive learning environment is created. When my students act out and learn the lesson, they
identify themselves with historical personalities." Again accordingly, Participant 6 stated that the use
of drama, travel observation method and historical novels were effective by saying “the students are
incredibly excited about the theatrical activities in drama. They also enjoy the technigue of sightseeing
observation. | also use historical novels. This also varies in the student's behavior." And Participant 4
stated that the trip-observation method was effective by saying "l took my 7th. grade students to
Rumelia Fortress Tour. While talking about the conquest of Istanbul, | observed that the method of
learning by visiting the city walls, military architecture and war cannons increased the motivation for
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the students and learning became permanent.”" Similarly, Participant 2 stated that student-centered
activities and museum visits were effective by saying “I can say that the student-centered activities |
use affected the students. I can say that after a student | took to the museum, his interest in the museum
increased." Participant 10 stated that the question-answer method was effective in ensuring students'
participation in the lesson by saying “attendance goes to the top. Students learn the subject faster and
more effectively. The trend of active participation is rising. The techniques | follow through question
and answer connect the child to the lesson."”

The Difficulties Teachers Encounter in Teaching History Subjects

In the study, he stated that social studies teachers encountered many problems in teaching
history subjects. Among the teachers, Participant 1, Participant 3, Participant 4, Participant 5,
Participant 7 stated the level of the students, Participant 3, Participant 6 and Participant 8 the
irregularity of subjects, Participant 5, Participant 7 and Participant 10 the crowdedness of the classes,
Participant 1, Participant 5 and Participant 8 the intensity and complexity of the subjects, Participant 1,
Participant 6, Participant 10, Participant 4, Participant 9 the prejudices of students towards history
subjects, Participant 9 and Participant 10 the lack of interest of students, Participant 2 and Participant 7
the insufficient course hours, Participant 2 the financial difficulties, Participant 8 the rote learning
approach, as the difficulties they encountered in teaching history subjects.

The description of the difficulties teachers encounter in teaching history subjects in the social
studies curriculum is supported by direct quotations. Accordingly, Participant 3 emphasized that the
student level is not sufficient and the irregularity of the subjects are a problem by saying “I am facing
difficulties due to factors such as individual differences, the level of the student, and irregular
presentation of the subjects. The reasons such as the 5 grade students' level not being able to perceive
elementary school yet, history subjects being challenging." And Participant 7 stated that crowded
classes, low class hours and low student level were among the difficulties they faced in teaching
history subjects by saying "crowded classes, the subjects not being able to be completed due to the
shortage of hours, the students’ capacity of understanding and perception being low." Similarly,
Participant 10 stated that the density of the subjects, the crowd of the classes and the students'
indifference to the lesson were the difficulties they encountered in teaching history subjects by saying
“I think there is an excessive density on history subjects. This directs the child to rote and keeps them
away from questioning. Crowded classroom environment, students' lack of interest to the lesson."
Again, accordingly, Participant 5 stated that the subjects were abstract, the classes were crowded, and
the students' developmental characteristics were not taken into account as the difficulties they
encountered in teaching history subjects by saying "not paying attention to the developmental
characteristics of students, keeping the subjects abstract, crowded classroom environment."

The Effective Factors in Teachers' Competencies for Teaching History Subjects and
Choosing the Methods They Use

Majority of the social studies teachers stated that they did not take undergraduate or graduate
courses related to the teaching of history subjects and they did not read the books published in this
field in the study. Accordingly, Participant 1, Participant 2, Participant 3, Participant 5, Participant 7,
Participant 8 stated that they did not take a course on the teaching of history subjects at the
undergraduate level, Participant 2, Participant 5, Participant 6, Participant 7, Participant 8, Participant
9, Participant 10 stated that they did not read any method and technical book related to the teaching of
history subjects. However, Participant 3 stated that he inspected the book "How to Teach History" of
Mustafa Safran, Participant 6 stated that she took a drama lesson on teaching history subjects.
Teachers stated that different reasons were effective in choosing the methods and techniques they
applied in the lesson. Accordingly, Participant 1, Participant 3, Participant 7 stated that the
characteristics and age levels of the subjects, Participant 5 that students' needs, Participant 6 that
students' interest, Participant 8, Participant 9 that their experiences, Participant 10 that the content of
the subjects and the students' perspectives were effective in choosing methods and techniques.

The description of the factors that affect the ability of social studies teachers to teach history
subjects and the methods they use was supported by direct quotations. Accordingly, Participant 1
stated that he did not receive any education related to the teaching of history subjects, and that he
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determined his methods and techniques according to the characteristics of the subjects and the level of
the students by saying “l did not take any training. For the methods | use, | first compare the subject-
age level to be told. I try to explain it by making it more permanent and more concrete.” Similarly,
Participant 5 stated that he did not take any courses on the teaching of history subjects, did not read the
method technical book, and determined his methods and techniques according to the needs and grade
level of the students by saying, “No, | did not. | consider myself a little bit sufficient. There is no
method technical book that | have reviewed or read. However, | read historical novels and stories. |
think these contributed a little more to me. Students' needs are the level of classes. In addition, | use
the stories in the books | read.”. Again accordingly, Participant 7 stated that “I did not. There is no
history teaching method book | have studied or read. The content of the subjects and the level of the
students are effective in determining the methods | use. It varies from class to class." Participant 8
stated that she did not take any courses on teaching history subjects, did not read the method technical
book, and chose his methods and techniques based on his experiences be saying “No, I didn't. I did not
read a book about method technique. | think experience is more important. | believe that through
experience, the teacher will improve himself more." Differently from these, Participant 6 stated that
she took a drama lesson on the teaching of history subjects, however, she did not read any method
book and that the students' interest in the course was decisive in choosing method techniques by
saying “l took a drama lesson on teaching history subjects in undergraduate program. However, |
read novels and stories about history. | haven't read a book that includes methods and techniques. The
interest and excitement of the children in the lesson most impressed me when choosing methods and
techniques."

Conclusion, Discussion and Suggestions

In the study, teachers' opinions differed about the adequacy of history subjects in the social
studies curriculum. In this sense, it was concluded that some teachers found the history subjects in the
social studies lesson sufficient, and some teachers did not find it sufficient. In the study, it was
determined that the history subjects in the social studies curriculum were abstract, narrow and intense,
there was no connection between the subjects, and the subjects were squeezed into one unit. In the
research, it was extrapolated that it is necessary to give more place to pre-Islamic Turkish history
subjects, the life styles of the first constructions, the administration and justice subjects of the Ottoman
Empire, to give more consistent and regular subjects of the 7th grade, to pay attention to the
chronological and historical integrity of the Ottoman State, to give more place its late history. In the
study, most of the teachers stated that there were problems with the order and order of history subjects
in the social studies curriculum. However, some teachers stated that the order and gradation of their
subjects were appropriate. In the study, it was determined that there are problems in social studies
curriculum such as compliance with the student age level, subject density, disconnection between the
subjects, the detail of the subjects, the chronological order not being appropriate, and the subjects
being rote-oriented. In the research, the teachers suggested that the subjects should be concretized, to
teach a short Turkish history and Atatiirk to the fifth graders, and more time should be allocated to the
Ottoman Empire. These results show that there are problems in the adequacy of history subjects,
subject contents, subject order and ordering in the social studies curriculum. Similar to the results
obtained in the study, Dogan (2016) determined that the social studies course hour was insufficient in
transferring the history contents as duration, there was a disconnection between the 7th grade history
subjects and the content was prepared without considering the chronological order. Similarly, Kavak
(2006) found that there is no unity between history subjects in social studies books, and this situation,
which makes it difficult for the subjects to be covered, makes it difficult for students to learn
meaningfully. Topgu (2016) precipitated that history subjects in the social studies course should be
studied in depth and a separate history course should be included instead of social studies. When the
results obtained in the research and the researches are evaluated together, it is observed that it is
necessary to review the history subjects in the social studies curriculum. Herein, history subjects in the
social studies curriculum should be addressed at the point of adequacy, density, content, class level,
and student level.

In the study, it is observed that the opinions of the teachers about Atatiirk's principles and
reforms, which were taken from 5th grade subjects in the renewed curriculum, differ. Half of the
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teachers stated that it was appropriate to exclude Atatiirk's principles and reforms from fifth grade
subjects. The teachers stated that the reason for this was that these subjects remained abstract and were
difficult to learn. Half of the teachers stated that it was not appropriate to remove Atatiirk's principles
and reforms. Teachers who think that it is not appropriate to exclude these subjects explained this
reason as the readiness of the students for the 8th grade and the necessity of learning Atatiirk.
Accordingly, Dursun (2019) stated in his study that most of the social studies teachers stated that it
was appropriate to shift the subject of History of Revolution and Kemalism to the 8th grade in the new
curriculum, and that the History of Revolution and Kemalism subject is heavier than the 5th grade and
is not suitable for the student level. Again similarly, Akmese (2019) stated in his research that some of
the teachers stated that the subjects related to Kemalism, which were not included in the old
curriculum but were not included in the new curriculum, were not suitable for the development level
of the students and that it was appropriate to exclude these subjects from the 5th grade, while some
teachers evaluated the fact that the subject to be removed from the program completely as a wrong
step. Accordingly, it can be stated that it is necessary to evaluate whether Atatiirk's Principles and
Revolutions are included at the 5th grade level. It should not be ignored that the teaching style is also
important rather than whether or not these subjects exist at the 5th grade level. Yet, these subjects,
which are taught with the logic of memorization, make it difficult for 5th grade students to understand
the subject.

It was determined that social studies teachers preferred different methods and techniques in
teaching history subjects in social studies course in the study. It was determined that most of the
teachers preferred the direct instruction method and the question-answer method. It was determined
that half of the teachers used the method of drama and brainstorming, some teachers used the method
of research-analysis, educational game, fishbone and the de bono hats system technique. Teachers
stated that they preferred the methods and techniques they used in the teaching of the lesson because
of concretizing the subjects, activating the student, saving time, being suitable for crowded classes and
low student level. Similar to the results obtained in the study, Celikkaya and Kus (2009) determined
that teachers did not use student-centered methods in teaching history subjects, but rather used
narration and question-answer techniques. Again, in this sense, Unal (2012) found that social studies
teachers used a predominantly teacher-centered method in teaching history subjects at all grade levels,
crowded classes, financial inadequacies, and shortage of lesson hours based on gains limit the
application of student-centered methods and techniques. When the results obtained in the study and
the researches are evaluated together, it is seen that teachers mainly use traditional teaching methods
and techniques in teaching history subjects in social studies course, especially the crowded classes,
low student level and insufficient time limit their use of student-centered methods and techniques.
Accordingly, the elements that limit teachers' use of student-centered method techniques should be
eliminated. In the researches, there are researches that determine that the main problem in teaching
history subjects in social studies course is not to use active teaching methods. Accordingly, Kostiikli
(2004) stated that active learning techniques used in the history teaching of countries such as England
and the USA were not applied in our country, and it is important to organize the teaching of history
subjects in such a way that students take an active part. Yesilbursa (2008) determined that the
problems experienced for years regarding the teaching of history subjects in social studies can be
solved by the spread of student-centered understanding and the introduction of active learning
methods. Again, in this direction, Canli (2016) determined that it is necessary to prepare an
environment in which rich teaching methods and techniques suitable for different models are used
rather than using a single method and technique in teaching history subjects. As a result, it is seen that
teachers should prefer student-centered methods and techniques in teaching history subjects.

In the study, social studies teachers stated that the methods and techniques that they thought
were effective in teaching history subjects in the social studies curriculum, revealed different results
on students. Teachers stated that the methods and techniques that students actively participated in were
effective in learning the subjects, in increasing interest in historical events, and in edutain. The
conclusion that student-centered methods-techniques are effective in teaching history subjects
obtained in the study show similarity with results of Dolmaz (2012)'s finding that students are
interested in active learning techniques and that they are more motivated towards history subjects
when used, Civiler's (2019) results that the history subjects taught on the basis of activity made the
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course more interesting and that the students' historical thinking skills improved and Dogan's (2007)
finding that the level of evidence-based learning is high in the classroom where active learning-based
methods are applied, and that students' historical understanding skills and historical analysis and
interpretation skills have improved. In the study, teachers emphasized that drama and animation
method, travel-observation method, historical novels and question-answer method were effective. The
result obtained in the study regarding the effectiveness of the travel-observation method in teaching
history subjects, determination of Sentlirk (2019) that social studies teachers approve the museum
visits for the teaching of historical subjects and that the museum visits increased the awareness of the
students, Bilicioglu's (2017) conclusion that students mostly wanted visits to historical sites,
archaeological sites and museums in the information course, show similarities. The conclusion that the
drama and animation method was effective in the study, determination of Kartal (2009) that teaching
history subjects together with the drama method was effective in increasing the success of the
students, including them in the learning environment actively and providing the opportunity to develop
their creativity, determination of Pektezel (2017) that social studies, which are studied with the drama
technique, enable students to learn more meaningful and permanent history, increase students' success
and change the classroom atmosphere positively, show similarities. The conclusion obtained in the
study that historical novels are effective, determination of Simsek (2006) that students' attitudes
towards the use of historical stories in teaching history subjects were positive, determination of Kogak
(2004 ) that use of historical stories as a material in teaching history subjects in social studies lesson
helps children to reach the achievements more easily, determination of Ozkan (2014) that the story
used in social studies teaching and the teaching method positively affected the academic achievement
of the students, show similarities. Besides all these, Dere and Ding (2018) and Sar1 (2007) determined
that verbal history studies, Sener (2019), Cidag¢1 (2015) and Kicir (2006) that different methods and
techniques, Kaygisiz (2019) and Corapgt (2019) that historical empathy, Oner (2007) that
collaborative learning method, Korcu (2019) that play-based teaching, Ulusoy and Giiliim (2009) that
material use, Ozkan and Geveng (2017) that jokes, Ozel (2013) that technological tools, Dénmez
(2019) that scenario applications are effective in teaching history subjects in social studies course.
When the results obtained in the study and the results of the research are evaluated together, it shows
that the use of student-centered methods and techniques in teaching history subjects in social studies
course will be effective. In this context, it is seen that it is necessary to ensure the use of student-
centered methods and techniques in teaching history subjects in social studies course.

In the study, he stated that social studies teachers encountered many problems in teaching
history subjects. He stated that the most basic problems faced by teachers in teaching history subjects
were the low level of students, the irregularity of the subjects, the crowd of the classes, the
incorporeity of the subjects, the complexity of the subjects, the students' prejudices towards the
subjects of history, the lack of student relevance, the inadequacy of the course time, the material
problems and the rote learning approach. Similar to these results, Unal (2012) found that teachers
mainly used a teacher-centered method in teaching history subjects, crowded classes, financial
inadequacies, and shortage of course hours with respect to the acquisitions limited the application of
student-centered methods and techniques. The results obtained in the study showed that teachers
experienced basic problems such as the inadequacy of the course time, crowded classes, as well as the
abstraction and complexity of the subjects specific to the teaching of history subjects, students'
prejudices and irrelevance towards history subjects.

In the study, it was determined that the methods and techniques used by majority of the
teachers in teaching history subjects in the social studies course differ in accordance with the methods
and techniques used in other subjects in the social studies course. This shows that teaching history
subjects in social studies course requires different knowledge and skills. In the study, it was
determined that the characteristics of the subjects and age level, needs, interests, experiences of the
students, content of the subjects and perspectives of the students were effective in choosing the
methods and techniques applied in the course. Likewise, it was determined that most of the Social
Studies teachers do not take undergraduate or graduate courses related to the teaching of history
subjects in the study and that they do not read the books published regarding this field. According to
the results obtained in the study, Er (2015) found that the perceptions of teachers who did not receive
in-service training related to the teaching of history subjects were weak and that the said social studies
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teachers felt themselves incompetent in processing history subjects with active methods, which is
similar to the Tahiroglu's finding (2006) that the lack of sufficient training in methods and techniques
reflected negatively on their professional practices in the pre-service training of teachers. Again,
accordingly, Er and Bayindir (2015) found that social studies teachers felt incompetent in teaching
history subjects, and concluded that pre-service and in-service trainings were effective in this. At this
point, it is seen that social studies teachers should take training on the teaching of history subjects
from pre-service and in-service training processes.
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Sosyal bilgiler dersi igerisinde en 6n plana ¢ikan konulardan biri siiphesiz tarih
konularinin dgretimidir. Tarih konularmin 6gretimi sahip oldugu nitelikler itibariyle
sosyal bilgiler dersinin diger konularinin 6gretiminden daha farkli o6zellikler
tasimaktadir. Bu nedenle 6gretmenlerin sosyal bilgiler dersindeki tarih konularinin
Ogretimine yonelik goriisleri ve bu konularin 6gretiminde kullandiklari yontemler
olduk¢a Onem tasimaktadir. Arastirmada sosyal bilgiler Ogretmenlerinin sosyal
bilgiler dersinde yer alan tarih konularmin &gretimine, bu konularin &gretiminde
kullandiklar1 yontemler ve bu yontemlere iligkin goriislerinin tespit edilmesi
amaglanmigtir. Arastirmada nitel arastirma yontemi kullanilmistir. Katilimeilar 6lgiit
orneklem yontemi kullanarak segilmistir. Olgiit olarak sosyal bilgiler 6gretmeni
olarak en az 5 yil 6gretmenlik yapmis olmak, aktif olarak sosyal bilgiler dersine
giriyor olmak ve cinsiyet dikkate alinmigtir. Arastirma kapsaminda 5 erkek 5 kadin
olmak tizere 10 sosyal bilgiler 6gretmeniyle goriisme yapilmistir. Goriisme formu
uzman gorislerine bagvurularak arastirmacilar tarafindan gelistirilmistir. Yapilan
goriismelerin analizinde betimsel analiz yontemi kullanilmigtir. Aragtirmada sosyal
bilgiler dersindeki tarih konularinin yeterliligine yonelik dgretmenlerin goriislerinin
farklilagtifn tespit edilmistir. Baz1 6gretmenler tarih konularinin yeterli oldugunu
vurgularken baz1 6gretmenler ise yeterli olmadigim belirtmistir. Ogretmenlerin ¢ogu
sosyal bilgiler 6gretim programindaki tarih konularinin diizeni ve siralamasi ile ilgili
sorunlar oldugunu belirtmistir. Arastirmada Atatiirk Ilke ve Inkilaplar1 konusunun
besinci simniftan ¢ikarilmasmi dgretmenlerin yarist uygun bulurken diger yarist ise
uygun bulmamustir. Ogretmenlerin tarih konularmin dgretiminde farkli yéntem ve
teknikleri tercih ettikleri sonucuna ulagilmigtir. Bununla birlikte ¢ogunun diiz anlatim
yontemini ve soru-cevap yontemini tercih ettigi tespit edilmistir. Ogretmenler
ogrencilerin derse aktif olarak katildiklar1 yontem ve tekniklerin konularin
Ogrenilmesinde, tarihsel olaylara yonelik ilginin artmasinda, eglenerek 6grenmede
etkili oldugunu belirtmistir. Ogretmenler tarih konularimin dgretiminde yasadiklari en
temel sorunlar1 6grencilerin seviyesinin diisiikliigii, konularin diizensizligi, siniflarin
kalabaliklari, konularin soyutlugu, konularin karmasikligi, Ogrencilerin tarih
konularina yonelik dnyargilar, ilgisizligi, ders saatinin yetersizligi, maddi sorunlar ve
ezbercilik olarak belirtmistir. Ogretmenlerin ¢ogu tarih konularinin dgretiminde
kullandig1 yontem ve tekniklerin diger konularin 6gretiminde kullandigi yontem ve
tekniklere gore farklilastigini belirtmistir. Ogretmenler derste uyguladiklari yéntem
ve teknikleri se¢melerinde konularin &zelliginin ve igeriginin, Ogrencilerin yas
seviyesinin, ihtiyaclarinin, ilgisinin, deneyimlerinin, bakis agilarinin etkili oldugunu
belirtmistir. Ayrica arastirmada sosyal bilgiler 6gretmenlerinin ¢ogunun tarih
konularinin &gretimi ile ilgili lisans veya yliksek lisans diizeyinde ders almadiklari,
bu alanda yayinlanan kitaplar1 okumadiklari tespit edilmistir.
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Giris

Sosyal bilimler, insan yasantisina dair gergeklerle kanitlanmaya dayali bag kurma siireci ve bu
siire¢ sonunda elde edilen islevsel bilgiler olarak ifade edilebilir. Tarih, cografya, hukuk, sosyoloji,
psikoloji, antropoloji, egitim, ekonomi, arkeoloji gibi bilim dallar1 sosyal bilimlerdir. Sosyal bilgiler
ise bu derslerin birlikte ele alindig1 bir alandir (Sonmez, 2010). Bati’da Antik Yunan’a kadar uzanan
okul gecmisine ragmen sosyal bilgiler kapsamina giren derslerin okullarda okutulmaya baslanmasi
biiylik oranda 19. ylizyilda olmustur. Bununla birlikte bu dersler 20. yiizyilin baslarina kadar tarih,
cografya gibi tek disiplinli olarak yapilandirilmistir. Batidaki gelismelere paralel olarak sosyal bilgiler
kapsamindaki dersler Osmanli Devleti'nde de egitim/dgretim programlarina dahil edilmistir (Oztiirk,
2015). Osmanli Devleti'nde ilkogretim diizeyinde sosyal bilgiler konularimin 6gretiminin ilk defa
giindeme geldigi donem Tanzimat Donemi'dir. Bu donemde sosyal bilgiler ile ilgili olarak Muhtasar
Tarih-i Osmani, Muhtasar Cografya ve Malumat-1 Nafia dersleri okutulmustur. Mutlakiyet doneminde
olarak da adlandirilan II. Abdiilhamit Dénemi’nde ilkdgretim diizeyinde sosyal bilgiler ile ilgili Ahlak,
Miilahhas Tarih-i Osmani, Muhtasar Cografya-y1 Osmani dersleri bulunmaktadir. II. Mesrutiyet
déneminde ise Osmanli Tarihi, Osmanli Cografyasi, Malumat-1 Medeniye ve Ahlakiye ve Iktisadiye
adli dersler okutulmustur. Cumbhuriyet doneminde ilkokullarda sosyal bilgiler O6gretimi 1924
programinda ilkokullarda Musahabat-1 Ahlakiye ve Malumat-1 Vataniye derslerine yer verilmis bu
dersler 1926 yilinda yurt bilgisi adin1 almigtir. Bunun yaninda ilkokullarda tarih ve cografya derslerine
yer verilmistir (Akyiiz, 2010; Ustel, 2004; Gékdemir ve Polat, 2019).

Sosyal bilgiler kavraminin bir ders olarak kullanima girmesi ise 20. yiizyilin basinda ABD’de
olmustur. Ulkemizde ise bu kavram 1949 yilindaki 4. Egitim Surasi'nda giindeme gelmistir (Aslan,
2016). Bu tarihten sonra 1962 yilinda hazirlanan ilkokul programinda Tarih, Cografya ve Yurttaslik
Bilgisi yerine “Toplum ve Ulke Incelemeleri” dersine yer verilmistir. Ders 1968 yilindan itibaren
sosyal bilgiler adiyla ilkokul ve ortaokul programlarinda yer almistir. 12 Eyliil 1980 darbesini takip
eden yillarda sosyal bilgiler dersi “Milli Tarih” ve “Milli Cografya” olarak yer almis, 1998 yilinda ise
bu anlayis terk edilerek 4-7. Sinif diizeyinde sosyal bilgiler dersi olarak okutulmaya devam edilmistir
(Oztiirk, 2005). 11k defa 1968 yilindan itibaren sosyal bilgiler dersi adi1 kullanilmaya baslanmissa da
daha onceki programlarda sosyal bilgilerin igerigi Tarih, Cografya, Yurt Bilgisi, Yurttaslik Bilgisi,
Vatandaslik Bilgisi dersleriyle birlikte verilmistir (Safran, 2008). 1968 programu ile birlikte ilkogretim
diizeyinde tarih konularinin 6gretiminde de konularin bagimsiz olarak 6gretilmesinden vazgegilmistir
(Sakaoglu, 1995). Bu tarihten sonra 1980 darbesinin akabinde bagimsiz olarak “Milli Tarih” adiyla
okutulmaya baglandiysa da 1998 yilindan giiniimiize “sosyal bilgiler” adiyla diger sosyal bilimler
konulartyla birlikte disiplinler arasi anlayisla ele alinmistir. Farkli iilkelerin sosyal bilgiler dersine
yonelik uyguladigi program anlayislart incelendiginde c¢ogu {ilkenin sosyal bilgiler konularin
disiplinler aras1 yaklasimla ele aldig1 goriilmektedir. Bununla birlikte Norveg, Isvec, ¢ok disiplinli
yaklasimi, Cek Cumbhuriyeti, irlanda ve Ingiltere tek disiplinli yaklasimi uygulamaktadir (Oztiirk ve
Deveci, 2011). Sosyal bilgiler derslerinin ortaya ¢iktigi donemden giiniimiize kadar gegen siirede
diinya’da ve iilkemizde sosyal bilgiler dersinin tanimi, amaglari, icerigi ve Ogretim yontemlerinde
degisimler yasanmis ve gelecekte de yasanmaya devam edecektir (Aslan, 2016).

Diinya’da ve iilkemizde sosyal bilimlere yonelik konularin 6gretiminde yasanan degisim ve
doniisiimlerin yaninda sosyal bilgiler 6gretiminde en 6n plana ¢ikan disiplin tarih olmustur. Bu
noktada sosyal bilgiler 6gretimine temel anlamimn veren disiplin olarak degerlendirilebilir (Kabapinar,
2012). 20. ytizy1l boyunca sosyal bilgiler programlarinda énemli bir yer edinmis olan tarih konulariin
ogretimi halen tek disiplinli 6gretimin devam ettigi ingiltere’de ve disiplinler arasi sosyal bilgiler
anlayisinin ortaya ¢iktizi ABD’de de onemini korumustur (Oztiirk, 2005). Ulkemizde ilkdgretim
diizeyinde tarih konularmin &gretimi 1968’deki Ulke ve Toplum incelemeleri, 1980°li yillardaki Milli
Tarih, daha sonra ise 1998’de sosyal bilgiler derslerinde daha ¢ok disiplin temelli olarak yer
edinmigtir. Bu durum ilkdgretim diizeyinde tarih konularinin islevsel olmamasina ve 6grencilerin
giinliik yasamla bag kuramamasia yol agmistir (Simsek, 2017). Nitekim ilkdgretim 6grencilerinin
sosyal bilimlere ait konular1 ayr1 dersler olarak &grenmesi zor gozikmektedir (Safran, 2008). Bu
nedenle Sosyal bilimler icindeki yeri tartismasiz ¢cok dnemli olan tarihin sosyal bilgiler dersi icerisinde
ogretiminde giigliiklerle karsilagilmakla birlikte disiplinler arasit bir yaklasimla ele alinacak tarih
konularinin 8gretiminin daha etkili olacagi agiktir (Turan ve Ulusoy 2018). Ulkemizde halen tarih
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konularinin ilkdgretim diizeyindeki 6gretimi 4. 5. 6 ve 7. sinif diizeyinde sosyal bilgiler dersi i¢inde
disiplinler aras1 bir yaklasimla ele alinmaktadir (Keskin 2012).

Ilkokul ve ortaokul sosyal bilgiler dgretim programi incelendiginde 4. 5. 6 ve 7. simf
diizeyinde tarih konularinin yer aldigi goriilmektedir. 4. siif sosyal bilgiler 6gretim programinda
Kiiltlir ve Miras 6grenme alaninin tamami tarih konularindan olusmaktadir. Bu 6grenme alaninda aile
tarihi, ailede ve ¢evresinde bulunan milli kiltiir 6geleri, geleneksel ¢ocuk oyunlar: ve milli miicadele
konulartyla ilgili kazanimlara yer verilmistir. Ayrica Bilim, Teknoloji ve Toplum 6grenme alaninda
teknolojinin ge¢misteki durumu ve mucitler ile ilgili kazanimlar tarih konular1 olarak yer almistir. 5.
sinif sosyal bilgiler dgretim programinda da Kiiltiir ve Miras 6grenme alani tarih konularindan
olusmaktadir. Bu 0grenme alaninda Anadolu ve Mezopotamya uygarliklari, tilkemizdeki tarihi
varliklar ve kiiltlirel 6zellikler, kiiltiirel unsurlarin tarihi gelisimi ile ilgili kazanimlara yer verilmistir.
6. Sinif sosyal bilgiler 6gretim programinda kiiltiirel miras 6grenme alaninda Orta Asya’da kurulan ilk
Tiirk devletleri, Islamiyet’in ortaya ¢ikisi, Tiirklerin Islamiyet’i kabulii, Anadolu’nun Tiirklesmesi,
ticaret yollari ile ilgili kazanimlara yer verilmistir. Ayrica etkin vatandaslik 6grenme alaninda Tiirk
tarihinden 6rneklerle kadinin toplumsal yeri ile ilgili kazanima yer verilmistir. Sosyal bilgiler 6gretim
programlarinda tarih konularmin en yogun oldugu sinif diizeyi 7. siftir. Yedinci Sinif Sosyal Bilgiler
Ogretim Programi’nda kiiltiir ve miras 6grenme alaninda Osmanli Devleti, Avrupa’daki gelismeler,
Osmanli Devleti’ndeki degisim ile ilgili kazanimlara yer verilmistir. Bilim ve teknoloji 6grenme
alaninda Tiirk-Islam bilim insanlari, Avrupa’daki icatlar ile ilgili kazanimlara, Uretim dagitim ve
tiketim O0grenme alaninda gegmisten gilinlimiize topragin Onemi, tarih boyunca Tirklerde meslek
edindirme ile ilgili kazanimlara, etkin vatandashik 6grenme alaninda demokrasinin seriiveni ve
Atatiirk’iin demokrasiye katkilari ile ilgili kazanimlara yer verilmistir (MEB, 2018).

Tarih konularinin ilkdgretim diizeyinde sosyal bilgiler dersi baglaminda 6gretilmesine yonelik
birgok aragtirma yapilmistir. Bu dogrultuda sosyal bilgiler dersindeki tarih konularinin genel
durumuna yonelik Topgu (2016) sosyal bilgiler dersindeki tarih konularinin derinlemesine islenmesi
gerektigi, sosyal bilgiler yerine ayri bir tarih dersine yer verilmesi gerektigi sonucuna ulagmistir.
Aragtirmada ayrica 0gretmen ve Ogrenciler tarih konularinin sikici oldugunu belirtmistir. Dogan
(2016) sosyal bilgiler ders saatinin stire olarak tarih iceriklerinin aktariminda yetersiz kaldigi, 7.simif
tarih konular1 arasinda baglanti kopuklugu oldugu ve kronolojik diizen dikkate alinmadan icerigin
hazirlandigini tespit etmistir. Kavak (2006) ise sosyal bilgiler kitaplarindaki tarih konular arasinda bir
biitiinlik kurulmadigint konularin islenmesini zorlagtiran bu durumun O6grencilerin de anlamh
O0grenmesini zorlastirdigini tespit etmistir. Bu arastirmalar sosyal bilgiler dersindeki tarih konularinin
6gretiminin irdelenmesi gerektigini gostermektedir.

Sosyal bilgiler dersinde yer alan tarih konularinin 6gretiminde temel sorunun aktif dgretim
yontemlerinin kullanilmamasi oldugunu tespit eden arastirmalar yapilmistir. Bu dogrultuda Kostiiklii
(2004) Ingiltere, ABD gibi iilkelerin tarih Ogretiminde kullamilan aktif 6grenme tekniklerinin
tilkemizde pek uygulanmadigini, tarih konularmin 6gretiminin 6grencilerin aktif olarak yer alacag
sekilde diizenlenmesinin onemli oldugunu belirtmistir. Yesilbursa (2008) sosyal bilgilerdeki Tarih
konularimin 6gretimi ile ilgili yillardir yasanan problemlerin 6grenci merkezli anlayisin yayginlagmasi
ve aktif 6grenme metotlarinin ise kosulmasi ile ¢oziilebilecegini tespit etmistir. Yine bu baglamda
Canli (2016) tarih konularinin 6gretiminde tek bir yontem ve teknik kullanimindan ziyade farkli
modellere uygun zengin 6gretim yontem ve tekniklerinin kullanildig1 bir ortamin hazirlanmasi gerekli
oldugunu tespit etmistir. Aktif 6grenme yoOntemlerinin etkililigine yonelik olarak Dolmaz (2012)
ogrencilerin aktif 6grenme tekniklerine ilgi duydugu ve kullanilmasi durumunda tarih konularina
yonelik daha ¢ok motive olduklarini tespit etmistir. Buna benzer olarak Civiler (2019) etkinlik temelli
islenen tarih konularinin 6grencilerin tarih konularina yonelik algisini gelistirdigi dersi daha ilgi ¢ekici
ise aktif 6grenmeye dayali yontemlerin uygulandigi sinifta kanit temelli 6grenme seviyesinin yliksek
oldugunu, o6grencilerin tarihsel anlama becerilerinin ve tarihsel analiz ve yorum becerilerinin
gelistigini tespit etmistir. Bununla birlikte geleneksel yontemlerin uygulandigi simiflarda tarihsel
empati ve sorgulayici bakis agisinin kazandirilma diizeyinin diisiik oldugu tespit edilmistir. Yapilan bu
arastirmalar sosyal bilgiler dersindeki tarih konularinin 6gretiminin 6grencilerin aktif oldugu yontem
ve teknikler ile ytriitiilmesi gerektigini ortaya koymustur.

395



Egitim Kuram ve Uygulama Aragtirmalar: Dergisi 2020, Cilt 6, Say1 3, 393-408 Yakup AYAYDIN, Veysi AKTAS

Sosyal bilgiler dersindeki tarih konularinin 6gretiminde farkli yontem ve teknikler kullanilarak
islenen derslerin etkililigine yonelik birgok arastirma yapilmistir. Bu dogrultuda sosyal bilgiler
dersindeki tarih konularinin 6gretiminde tarihi mekanlarin ve miizelerin kullanilmasina yonelik
Sentiirk (2019) sosyal bilgiler 6gretmenlerinin tarihi konularin 6gretimine yonelik miize ziyaretlerini
olumlu bulduklart ve miize ziyaretlerinin 6grencilerde tarih bilincini artirdigini tespit etmistir. Buna
benzer olarak Bilicioglu (2017) 6grencilerin sosyal bilgiler dersinde ¢ogunlukla tarihi mekéanlara, 6ren
yerlerine ve miizelere ziyaretlerin yapilmasini istedigini sonucuna ulagmistir. Sosyal bilgiler
dersindeki tarih konularinin islenmesinde tarihsel hikdye kullanimina yonelik olarak Simsek (2006)
ogrencilerin tarih konularmin &gretiminde tarihsel hikaye kullanimina yonelik tutumlarmin olumlu
oldugunu tespit etmistir. Buna benzer olarak Kogak (2004) sosyal bilgiler dersindeki tarih konularinin
ogretiminde tarihi hikayelerin bir materyal olarak kullanilmasi ¢ocuklarin kazanimlara daha kolay
ulasabilmesini sagladigim tespit etmistir. Ozkan (2014) ise sosyal bilgiler 6gretiminde kullanilan
hikaye ile 6gretim metodunun 6grenci akademik basarisina olumlu etki ettigi tespit edilmistir. Bu
metodun sosyal bilgiler dersine iliskin 6grenci algisin1 gelistirdigi vurgulanmistir. Sosyal bilgiler
dersindeki tarih konularmin 6gretiminde drama kullanimina yonelik olarak Kartal (2009) tarih
konularmin drama ydntemi ile birlikte dgretilmesinin dgrencilerin ders basarisinin artmasinda, aktif
sekilde 6grenme ortamina dahil edilmesinde ve yaraticiliklarini gelistirmeye firsat taninmasinda etkili
oldugunu tespit etmistir. Buna benzer olarak Pektezel (2017) drama teknigi ile islenen sosyal bilgilerin
tarih konularmin Ogrenciler tarafindan daha anlamli ve kalic1 sekilde 6grenilmesini sagladigi,
ogrencilerin basarilarmin arttig1 ve siif atmosferinin olumlu yonde degistigi tespit etmistir. Sosyal
bilgiler dersindeki tarih konularinin 6gretiminde sozlii tarih ve yerel tarih kullanimina yonelik Dere ve
Ding (2018) sozlii tarih calismasinin 6grencilerde tarih konularina yonelik ilgisini ve farkindaligini
artirdigr goriilmiis olup 6grencilerin biligsel ve duyussal pek ¢ok kazanima ulastigi tespit etmistir.
Buna benzer olarak Sar1 (2007) sozlIi tarih ¢aligmasinin 6grencilerde birinci elden kaynaklardan bilgi
toplama becerisini gelistirdigi ve tarihsel yasanmigliklarla ilgili bireysel goriis gelistirmeyi sagladigini
tespit etmistir. Sosyal bilgiler dersindeki tarih konularinin 6gretiminde kanit temelli Ogretim
metotlarinin kullanimina yonelik olarak Sener (2019) tarih konularmin 6gretiminde kanit kullaniminin
isbirlikli 6grenmeyi tetikledigi, 6grencilerin aktif birer katilimciya doniistiirdiigii ve zamandan tasarruf
sagladigini tespit etmistir. Buna benzer olarak Cidagi (2015) kanit temelli 6gretim metotlari
uygulanarak islenen konularm &grencilerin igerigi daha detayli o6grenerek bilissel, duyussal
kazanimlara ulagsmasinda daha etkili oldugunu tespit etmistir. Kicir (2006) ise geleneksel dgretim
metotlarinin uygulandig1 6grencilerin okuduklart igerikleri herhangi bir sorgulama siizgecinden
gecirmeden oldugu gibi kabul ettigini, 6grencilerin kaynak sorgulama yetisine tam anlamiyla hakim
olmadig1 tespit ederek bu nedenle kanit temelli 6gretimin gerekli oldugunu belirtmistir. Sosyal bilgiler
dersindeki tarih konularinin 6gretiminde tarihsel empatinin kullanilmasina yonelik Kaygisiz (2019)
tarihsel empatiyi gelistirmeye doniik yapilan ders i¢i faaliyetler hem sosyal bilgilerin daha eglenceli
hale gelmesini sagladigi hem de Ogrencilerin derse yonelik ilgi ve meraklarmi artirdigimi tespit
etmistir.  Yine bu dogrultuda Corap¢1t (2019) sosyal bilgilerde yer alan tarihi konularinin daha
anlagilabilir ve kolay hale gelmesini saglayan tarihsel empati ile ilgili aktiviteler dersin daha eglenceli
ve ilgi ¢ekici hale gelmesini sagladigi sonucuna ulagmistir. Bunlarin yaninda sosyal bilgiler dersindeki
tarih konularinin dgretiminde Oner (2007) bilissel acidan elde ettikleri basari puanlarinin artis
gostermesinde isbirlikli 6grenme yonteminin daha etkili oldugunu, Korcu (2019) oyunla 6gretimin,
Ogrencinin akademik basarisina olumlu yonde katki sagladigini ve derse ilgiyi artirdigini, Ulusoy ve
Giiltiim (2009) dersin dgretiminde kullanilan materyallerin 6grencilerin tarih konularimi 6grenmesine
yonelik ilgisini artirdigini, Ozkan ve Geveng (2017) 7. sinif sosyal bilgiler “Tiirk Tarihinde Yolculuk”
iinitesindeki kazanimlara ulasmada fikralarin énemli rolii oldugunu, Ozel (2013) teknolojik araglarin
kullaniminin 6grenciler tarafindan desteklendigini, Donmez (2019) ise sosyal bilgiler 6. siif "Kiiltiir
ve Miras" Ogrenme alanina ait kazanimlarin islenmesinde kullanilan senaryo uygulamalarinin
Ogrencilerin akademik basarisina olumlu yonde etkiledigini tespit etmistir. Yapilan bu arastirmalar
sosyal bilgiler dersindeki tarih konularmin 6gretiminin yontem ve teknikler ile yiiriitiilmesiyle daha
etkili bir 6gretimin gerceklestigini gdstermektedir.

Sosyal bilgiler dersindeki tarih konularin 6gretiminde 6grencilerin aktif oldugu 6gretim
yontem ve tekniklerin, farkli materyallerin ve uygulamalarin yapilmasiin yaninda 6gretmenlerin bu
yontem ve teknikleri, materyalleri ve uygulamalar1 ger¢eklestirme durumlart da 6nem arz etmektedir.
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Ogretmenlerin sosyal bilgiler dersindeki tarih konularmin 6gretiminde kullandiklar1 ydntemlere
yonelik Celikkaya ve Kus (2009) 6gretmenlerin tarih konularinin &gretiminde 6grenci merkezli
yontemleri kullanmadigini, sosyal bilgiler 6gretmenlerinin tarihi karakterleri canlandirma konusunda
pek bir girisimde bulunmadig1 ve daha ¢ok anlatim ve soru-cevap tekniklerinden faydalandigini tespit
etmistir. Buna benzer olarak Unal (2012) sosyal bilgiler &gretmenlerin girdikleri tiim sinif
diizeylerinde tarih konularinin 6gretiminde agirlikli olarak o6gretmen merkezli bir ydntem
uyguladiklar1 sonucuna ulagmistir. Ayrica Ogretmenler smiflarin  kalabalik olmasi, maddi
yetersizlikler, kazanimlara gore ders saatlerinin azliginin 6grenci merkezli yontem ve teknikleri
uygulamay1 sinirlandirdigini belirtmistir. Bununla birlikte yapilan arastirmalarda 6gretmenlerin sosyal
bilgiler dersindeki tarih konularinin 6gretiminde geleneksel yontemleri tercih etmesinde hizmet-ici ve
hizmet oOncesi aldiklar1 egitimin etkili oldugu tespit edilmistir. Bu dogrultuda Er (2015) tarih
konularinin 6gretimi ile iligkili hizmet ici egitim almayan 6gretmenlerin algilarinin zayif oldugu ve
s0z konusu sosyal bilgiler 6gretmenlerinin tarih konularini aktif metotlarla islemede kendini yetersiz
gordiiklerini tespit etmistir. Buna benzer olarak Tahiroglu (2006) 6gretmenlerin hizmet Oncesi
egitimlerinde yontem ve teknikler ile ilgili yeteri kadar egitim alamamalarinin mesleki uygulamalarina
olumsuz yansidigini tespit etmistir. Yine bu dogrultuda Er ve Bayindir (2015) sosyal bilgiler
ogretmenlerinin tarih konularmin 6gretiminde kendini yetersiz hissettikleri tespit edilmis olup bunda
hizmet dncesi ve hizmet i¢i egitimlerin yeterince yapilamamasi etkili oldugu sonucuna ulagmustir.

Sosyal bilgiler 6gretim programi ve yapilan arastirmalar incelendiginde sosyal bilgiler dersi
icerisinde tarih konulariim Snemli bir yer teskil ettigi goriilmektedir. Arastirmalarda sosyal bilgiler
dersinde yer alan tarih konularinin 6gretiminin farkli nitelikler tagidigi, 6gretmenlerin tarih konularini
ogretirken cesitli sorunlarla karsilagtigi, tarih konularinin 6gretiminde Ogrencilerin aktif olarak yer
aldig1 yontem ve tekniklerin kullanilmasiin 6énemli oldugu tespit edilmistir. Bu ¢alisma sosyal bilgiler
Ogretmenlerinin sosyal bilgiler dersindeki tarih konularinin 6gretimine yonelik goriislerinin tespit
edilerek dgretmenlerin tarih konularimin 6gretimine yonelik bakis agilarinin gelistirilmesini saglamast
acisindan onemlidir. Bu dogrultuda arastirmanin amaci sosyal bilgiler 6gretmenlerinin sosyal bilgiler
dersinde yer alan tarih konularmin 6gretimine, bu konularin 6gretiminde kullandiklar1 yontemler ve bu
yontemlere iligkin gorislerinin tespit edilmesidir. Bu dogrultuda hazirlanan arastirma sorulari
sunlardir;

Sosyal bilgiler Ogretmenlerinin  sosyal bilgiler dersindeki tarih konularmi nasil
degerlendirmektedir?

Sosyal bilgiler 6gretmenlerinin tarih konularinin 6gretimine yonelik goriisleri nelerdir?

Sosyal bilgiler 6gretmenlerinin tarih konularinin 6gretiminde hangi yontem ve teknikleri ni¢in
tercih etmektedir?

Sosyal bilgiler 6gretmenlerinin sosyal bilgiler dersindeki tarih konularinin &gretiminde
karsilastiklart giigliikler nelerdir?

Yontem

Arastirmada nitel arastirma yontemi kullamilmistir. “Nitel arastirma, gézlem, goriisme ve
dokiiman analizi gibi veri toplama yontemlerinin kullanildigi, algilarin ve olaylarin dogal ortamda
gergekgi ve biitiinciil bir bicimde ortaya konmasina yénelik nitel bir siirecin izlendigi arastirma”
(Yildirim ve Simsek, 2013) olarak tanimlanmaktadir. Arastirma nitel veri toplama yontemlerinden biri
olan goriisme yontemi kullanilarak gergeklestirilmistir.

Calisma grubu

Arastirmanin katilimcilarini  Sosyal bilgiler &gretmenleri olusturmaktadir. Katilimeilarin
arastirmaya katilmalarinda goniillik esas alinmistir. Katilimeilarin se¢iminde 6l¢iit 6rneklem yontemi
kullanilmistir. Olgiit olarak sosyal bilgiler dgretmeni olarak en az 5 yil 6gretmenlik yapmis olmak,
aktif olarak 5-6-7. sinif sosyal bilgiler dersine giriyor olmak ve cinsiyet dikkate alinmistir. Bu
dogrultuda 5 erkek 5 kadin olmak iizere 10 6gretmen ile goriisme yapilmistir. Katilimcilarin kimlikleri
gizlenerek rumuzlar verilmistir. Katilimcilara iligkin detaylar tablo 1’de verilmistir.
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Tablo 1. Arastirmaya Katilan Sosyal Bilgiler Ogretmenleri

Katiimcilar Cinsiyet Mesleki Kidem Brans

Katilimer 1 Erkek 7 Sosyal Bilgiler Ogretmenligi
Katilime 2 Erkek 20 Sosyal Bilgiler Ogretmenligi
Katilimer 3 Erkek 5 Sosyal Bilgiler Ogretmenligi
Katilimci 4 Erkek 20 Sosyal Bilgiler Ogretmenligi
Katilimei 5 Erkek 8 Sosyal Bilgiler Ogretmenligi
Katilimei1 6 Kadin 13 Sosyal Bilgiler Ogretmenligi
Katilime1 7 Kadin 10 Sosyal Bilgiler Ogretmenligi
Katilimer 8 Kadn 14 Sosyal Bilgiler Ogretmenligi
Katilime1 9 Kadin 20 Sosyal Bilgiler Ogretmenligi
Katilime1 10 Kadmn 9 Sosyal Bilgiler Ogretmenligi

Veri toplama araci

Aragtirmada veri toplama araci olarak arastirmacilar tarafindan uzmanlarin goriiglerine
bagvurularak gelistirilen yar1 yapilandirilmis gériisme formu kullanilmistir. Gelistirilen goriisme formu
kullanilarak iki 6gretmen ile 6n uygulama yapilmistir. On uygulama sonrasinda uzmanlarin gériisleri
dogrultusunda bazi sorularin birbirini tekrar ettigine karar verilerek bu sorularin gériisme formundan
cikarilmasina karar verilmistir. On uygulama ve uzmanlarin goriisleri alindiktan sonra goriisme
formuna son hali verilmistir.

Verilerin analizi

Aragtirma silirecinde yapilan goriigsmelerden elde edilen veriler betimsel analiz yontemiyle
analiz edilmistir. Gortismelerde elde edilen kayitlar metne dokiilmiis, ardindan metinler okunarak
kodlamaya gecilmistir. Kodlar katilimeilarin goriislerini en iyi sekilde ifade edecek kavram ve
kelimeler dogrultusunda belirlenmistir. Daha sonra elde edilen kodlarin benzerlik ve farkliliklar:
dikkate alinarak kategorilere ulasilmistir. Katilimcilarin goriisleri benzerliklerine ve farkliliklarina
vurgu yapilarak dogrudan alintilarla desteklenerek betimlenmistir.

Bulgular

Ogretmenlerin Sosyal Bilgiler Ogretim Programindaki Tarih Konularina Yinelik Genel
Degerlendirmeleri

Aragtirmaya katilan sosyal bilgiler 6gretmenlerinin sosyal bilgiler 6gretim programindaki tarih
konularia yonelik genel degerlendirmeleri farklihk gostermistir. Ogretmenlerden Katilimer 1,
Katihmer 3, Katilimc1 9 sosyal bilgiler 6gretim programi igerisindeki tarih konularmi yeterli
bulduklarmni belirtmistir. Ogretmenlerden Katilime1 2 ve Katilimer 5 sosyal bilgiler 6gretim programi
icerisindeki tarih konularmin yeterli olmadigini belirtmistir. Ogretmenlerden bazilarimin tarih
konularmin 6gretim programindaki durumu simiflar bazinda farkli degerlendirdigi tespit edilmistir. Bu
dogrultuda Katilime1 6, Katilimer 4 ve Katilimei 8 6zellikle yedinci simiftaki tarih konularimin yetersiz
olduguna vurgu yaparken, Katilimci 7 ise altinci simmif konularinin agir ve ayrmtili oldugunu
vurgulanugtir. Ogretmenler sosyal bilgiler 6gretim programindaki tarih konularina yonelik yasanan
sorunlara ve konular ile ilgili eksikliklere vurgu yapmistir. Bu dogrultuda 6gretmenlerden Katilimei 1,
Katilime1 5, Katilime1 7 konularin soyut olmasinin, Katilimeir 2 konularin dar kapsamli olmasinin,
Katilime1 4 ve Katilimcr 5 konular arasinda baglanti olmamasinin, Katilimer 1 konularm yogun
olmasinin, Katilimc1 3 ise bir iiniteye sikigtirlmasinin soruna neden oldugunu belirtmigtir.
Ogretmenler sosyal bilgiler 6gretim programinda yer alan tarih konularmin diizenlenmesine ydnelik
cesitli onerilerde bulunmuslardir. Bu dogrultuda Katilimer 2 islam &ncesi Tiirk tarihi konularima,
Katilimei 6 ise ilk ingalarin yagsam tarzlarina ve Osmanli Devleti'nin yonetim ve adalet konularina daha
fazla yer verilmesi gerektigini belirtirken, Katilime1 5, 7. sinif konularini daha tutarli ve diizenli
vermek gerektigini, Katilimct 4 Osmanli devletinin kronolojik ve tarihsel biitlinliigline dikkat
edilmesini, Katilimc1 9 ve Katilimer 10 ise yakin tarihi konulara daha ¢ok yer verilmesi gerektigini
belirtmistir.
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Ogretmenlerin sosyal bilgiler 6gretim programu igerisindeki tarih konularina yénelik yaptiklart
degerlendirmelere iligkin yapilan betimleme dogrudan alintilar yoluyla desteklenmistir. Bu dogrultuda
Katilmer 1 “Sosyal bilgiler dersi kapsaminda tarih konular: ashina bakilirsa konu bazinda olmast
gerektigi gibi fakat asil problem yogunlugu ve soyutlugunda yasanmaktadir” ifadesini kullanarak tarih
konularmin yeterli oldugunu asil sorunun konularin yogun ve soyut olmasindan kaynaklandigini
belirtmistir. Buna benzer olarak Katilimc1 7 “Tarih konularimin kronolojik verilmektedir. 6. sinifta
tarih ders konularvmin ¢ok agwr oldugunu diigiiniiyorum. Cok ayrintiya boguyoruz ¢ocuklart.
Ogrencilere soyut gelebiliyor. 7. simfta ise tarih konularimin ¢ok ezbere gegtigi goriiliiyor.
Osrencilerin algilamasinda zorlandigi  kelimeler kullamiliyor” ifadesini kullanarak konularin
kronolojik olarak verildigini bununla birlikte altinci sinif konularinin agir ve ayrmtili, yedinci sinif
konularin ise ezbere dayali oldugunu belirtmistir. Buna benzer olarak Katilimci1 6 “6. swnif icin tarih
konularim yeterli goriiyorum. 5. swinifta ilk insanlarin yasam tarzlarr ve ekonomik faaliyetleri daha
ayrintily verilebilir. 7. sinif icin ise Osmanli Devleti konularinda yéonetim ve idare ilgili konulara daha
fazla yer verilmelidir” ifadesini kullanarak tarih konularini altinct sinifta yeterli gordiigiinii bununla
birlikte besinci sinifta ilk insanlarin yasamlarina, yedinci sinifta ise Osmanli Devleti'nin yonetim ve
idare konularia daha fazla yer verilmesi gerektigini vurgulamistir. Katilime 8 ise “7. swnif dersinde
tarih konularina ¢ok az yer verildigini diisiiniiyorum. Ornegin Istanbul'un fethi konusunun yiizeysel ve
basit gecildigini diisiiniiyorum. Osmanli tarihi ile ilgili daha derinlemesine konularin eklenmesi
gerektigini diistintiyorum” ifadesini kullanmistir. Katilime1 9 “Yeterli buluyorum. Tarih konularina
biraz daha agirlik verilmelidir. Osmanl tarihi de sikici geliyor ger¢i ama 1950 ve sonrasi eklenebilir.
Clinkii giiniimiiz diinyasint da degerlendirmek gerekir” ifadesini kullanarak yakin tarih konularina
agirlik verilmesi gerektigini belirtmistir. Buna benzer olarak Katilimer 10 “Tarih konularinin
ogrencide gelecegi yordama ve bilgisini giincelleme imkdni verdigini diigiiniiyorum. Yakin tarihin
Kore savasi, Adnan Menderes donemi, kérfez savasi ve giiniimiiziin eklenmesi gerekir” ifadesini
kullanmigtir. Bunlardan farkli olarak Katilime1r 2 “Tarih konulari yeterli degil. Daha kapsamii
olabilir. Detayina fazla girmeden daha genel konular da verilmelidir. Ozellikle Islam oncesi Tiirk
tarihine de agwrlik verilmelidir” ifadesini kullanarak tarih konularmin yeterli olmadigim daha
kapsamli olmas1 gerektigini vurgulamistir. Buna benzer olarak Katilime1 5 “Cok yetersiz. Konularin
sadece adi verilmis ama derinlemesine deginilmemis. Ogrencilerin kafasinda da soyut ve kopuk
kalwyor. Bence 7'de Osmanli tarihini daha tutarli ve diizenli vermek gerekir. Osmanli nasil kuruldu ve
nasil yikildi buna biitiinciil verilmelidir” ifadesini kullanarak konularmn yeterli olmadigimi ve
derinlemesine ele alinmadigini belirtmistir.

Ogretmenlerin Sosyal Bilgiler Derindeki Tarih Konularimin Diizenine Yonelik Goriisleri

Arastirmada sosyal bilgiler 6gretmenlerinin sosyal bilgiler 6gretim programindaki tarih
konularmin diizeni ve siralamasi ile ilgili gorisleri tespit edildi. Bu baglamda Ogretmenlerden
Katilimer 1, Katilimer 2, Katilimer 3, Katilimer 4, Katilimeir 5, Katilimer 7 konularin diizeni ve
siralamasinda sorunlarin oldugunu belirtmistir. Bununla birlikte 6gretmenlerden Katilimei 6, Katilimci
8, Katilimc1 9, Katilimer 10 konularinin diizeninin ve siralamasinin uygun oldugunu belirtmistir.
Konularin diizeninin ve siralamasina yonelik 6gretmenlerden Katilimer 1 6grenci yas seviyesine
uygunlugunda sorunlar oldugunu, Katilimer 3 konular yogun oldugunu, Katilimci1 7 konular arasinda
kopukluk oldugunu konularin yogun ve ayrintili oldugunu, Katilimci 5 kronolojik siralamada sorunlar
oldugunu, Katilimc1 8 ve Katilime1 9 konularm ezbere yonelik oldugunu belirtmistir. Ogretmenlerden
Katilimei 1 konularin somutlagtirilmasi, Katilimer 2 beginei siiflara kisa bir Tiirk tarihi ve Atatiirk’
ogretmek, Katilime1 3 Osmanli Devletine daha ¢ok zaman ayrilmali Onerilerinde bulunmustur.
Ogretmenlerin yenilenen &gretim programinda besinci simif konularindan cikarilan Atatiirk ilke ve
inkilaplar ile ilgili goriislerinin farklilastig: goriilmektedir. Ogretmenlerden Katilimer 1, Katilimer 3,
Katilime1 5, Katilimer 7, Katilimer 9 5. siif konularindan Atatiirk ilke ve inkilaplarinin ¢ikarilmasinin
uygun oldugunu belirmistir. Ogretmenler bunun nedenini ise bu konularin soyut kalmasi ve
dgrenilmesinin zor olmasi seklinde belirtmistir. Ogretmenlerden Katilimer 2, Katilimer 4, Katilimer 6,
Katimer 8, Katilimer 10 ise Atatiirk ilke ve inkilaplarmin ¢ikarilmasinin uygun olmadigini
belirtmigtir. Bu konularin ¢ikarilmasinin uygun olmadigim diisiinen 6gretmenler neden olarak
Ogrencilerin 8. Simifa yonelik hazirbulunusluluklarmin saglanmasi ve Atatiirk’iin 6grenilmesinin
gerekliligi ile agiklamiglardir.
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Ogretmenlerin sosyal bilgiler 6gretim programu icerisindeki tarih konularinin diizeni ve
sirasina yonelik yaptiklart degerlendirmelere iliskin yapilan betimleme dogrudan alintilar yoluyla
desteklenmistir. Bu dogrultuda Katilimc1 1 “Tarih konularimin diizeni noktasinda ciddi anlamda
problemler bulunmaktadir. Gerek yas seviyelerine gore soyut kavramlarin yer almasi gerekse tarih
ogretimini imkdm bulunmayan okullarda sunus yoluyla gerceklestirilme zorunda kalinmast zorluklar
meydana getirmektedir” ifadesini kullanarak konularin diizeni ile ilgili problemlerin oldugunu
konularmm soyutlugu ve kullanilan yontemlerin sinirliligina vurgu yapmistir. Buna benzer olarak
Katilime1 5 “Kronolojik bir swralamadan yoksun oldugunu diisiiniiyorum. Konularin icerigi ve
swralamasi hi¢ uygun degil.” ifadesini kullanmistir. Yine bu dogrultuda Katilimer 7 “Sosyal bilgiler
dersindeki tarih konularimin diizeninde bir kopukluk var. 7. sumifta Osmanl tarihi tamamen karmasik
hale gelmis. 5-6-7 tarih konular: biitiinliik¢ii sekilde sarmal olarak veriliyor. Ancak yeterli degildir.”
ifadesini kullanarak konularin diizeninde sinirliliklarin oldugunu belirtmistir. Bunlardan farkli olarak
Katilimc1 8 “Bence gayet iyidir. Konularin swralamasi giizel. Ancak ezber yerine biraz daha
yorumlayict bir yapi kazandirilmalidir.” ifadesini kullanarak konularin siralamasinin uygun oldugunu
fakat konularin ezber yerine daha yoruma odakli bir sekilde ele almmasinin gerekli oldugunu
belirtmistir. Buna benzer olarak Katilimc1 9 “Bence giizel ama ezberci bir anlayisa sahip. Siralamast
belki biraz daha diizenlenebilir.” ifadesini kullanmistir. Katilime1 6 ise “Konularin igerikleri ve
swralamast gayet uygun sekilde verilmistir. Konular soyut kaldigi ve biraz agwr oldugu igin
ogrencilerin gelisim ozelliklerinin dikkate alinmadigim diisiiniiyorum.” ifadesini kullanarak konularin
icerik ve siralamasmin uygun oldugunu fakat Ogrencilerin gelisim Ozelliklerini dikkate almada
sorunlar tagidigmi vurgulamustir. Ogretmenler 5. sinif diizeyindeki Atatiirk ilke ve inkilaplarinin yeni
Ogretim programi ile kaldirilmasina yonelik farkli goriisler belirtmistir. Bu dogrultuda Katilimer 2
“Atatiirk¢iiliik konulart 5'ten ¢ikariimamalyydi. Bunu dogru bulmuyorum. Sonugta cumhuriyetin oz
degeri olan Atatiirk'ii tammadan diger simiflara gegiyor.” ifadesini kullanarak konularin
cikarilmamasi gerektigini 6grencilerin Atatiirk’li tanimalarinin énemli oldugunu vurgulamistir. Buna
benzer olarak Katilimc1 8 “Bence Atatiirk¢iiliik konusu ¢ikarimamalydi. En azindan ilkelerin
verilmesi gerekiyordu. 8'e gelecek dgrencinin ders anlaminda temelinin saglam atilmast igin
Atatiirkgiiliik konularinin daha basit sekilde verilmesi gerekirdi.” ifadesini kullanarak Atatiirk¢iiliik
konularmin 8.sinifa hazirbulunusluluk saglamasi1 adma ¢ikarilmamasi gerektigini belirtmistir.
Bunlardan farkli olarak Katilimc1 9 “Konular bence ¢cikariimaliydi. Ilkeler ve Atatiirk¢iiliik ok soyut
kaliyordu. Iyi oldu. Bu konular: anlatirken c¢ok zorlandim. Agwr geldigi icin konuyu ogrencilere
kavratamamigtim.” ifadesini kullanarak konularin ¢ikarilmasinin uygun oldugunu zira dgrenciler icin
soyut kaldigini belirtmistir. Buna benzer olarak Katilimc1 5 “Atatiirk¢iiliik konularimin ¢ikarilmasi ¢ok
dogru. Ciinkii ¢ocuklar konuyu hi¢ anlamiyorlardr. Tamamen ezbercilik tizerinden konu ilerliyordu.
Soyut ve uzak geldigi icin Atatiirkgiiliigiin ¢ikarilmasi ¢ok yerinde olmustur.” ifadesini kullanmistir.

Ogretmenlerinin Tarih Konularimin Ogretiminde Tercih Ettikleri Ogretim Yontemleri ve
Tercih Etme Nedenleri

Aragtirmada sosyal bilgiler 6gretmenlerinin sosyal bilgiler dersindeki tarih konularinm
ogretiminde farkli yontem ve teknikleri tercih ettikleri tespit edilmistir. Ogretmenlerden Katilimer 2,
Katilimer 4, Katilimer 5, Katilimer 7, Katihimer 8, Katilimer 9 diiz anlatim yontemini; Katilimci 4,
Katilimer 5, Katilimer 7, Katilimer 9 soru-cevap yontemini, Katilimer 1, Katilimer 3, Katilimer 5,
Katilime1 6 drama yontemini; Katilimei 2, Katilimer 8, Katilimer 10 tartisma yontemini; Katilime 4,
Katilimer 10 beyin firtinas1 yontemini; Katilimei 4, Katilimer 10 arastirma ve inceleme ydntemini;
Katilimer 1 egitsel oyun yontemini; Katilime1 10 balik kilgig1 ve alti sapkali diisiinme teknigini
kullandiklarin1 belirtmistir. Ogretmenler bu yontem ve teknikleri konular1 somutlastirma, dgrenciyi
aktif hale getirme, zamandan tasarruf etme, kalabalik smiflara uygun olmasi ve dgrenci seviyesinin
diisiik olmas1 nedeniyle tercih ettigini belirtmigtir. Ogretmenlerden Katilimer 1, Katilimer 2, Katilimel
3, Katilmer 4, Katilmer 5, Katilmer 6, Katilimer 7 sosyal bilgiler dersindeki tarih konularinin
ogretiminde kullandig1 yontem ve tekniklerin diger konularda kullandigi yontem ve tekniklere gore
farklilastigini belirtmistir. Bununla birlikte Katilimer 8, Katilimer 9 ve Katilimei 10 kullandigi yontem
ve tekniklerin diger konulara goére farklilasmadigini ifade etmistir.

Ogretmenlerin sosyal bilgiler dgretim programi icerisindeki tarih konularmin 6gretiminde
kullandiklar1 yontemlere yonelik goriiglerine iligkin yapilan betimleme dogrudan alintilar yoluyla
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desteklenmistir. Ogretmenlerin ¢ogu genelde anlatim, soru-cevap ve tartisma yontemlerini
kullandigini belirtmigtir. Bu dogrultuda Katilime1 7 “Anlatim ve soru-cevap teknigini kullantyorum.
Maalesef diger yontemleri kullanamiyorum. Bunda kalabalik siniflar ve 6grencilerin seviyesinin diisiik
olmast da etkili oluyor.” ifadesini kullanarak anlatim ve soru-cevap yontemini kullandigini bu
yontemleri kullanmasinda siniflarin kalabalik olmasinin ve 6grenci seviyesinin diisiik olmasinin etkili
oldugunu vurgulamistir. Buna benzer olarak Katilmc1 8 “Genelde anlatim ve tartisma yéntemi ile
soru-cevap teknigini kullantyorum. Ayrica EBA araciligiyla video ve gorsel aktartyorum. Zamandan
tasarruf elde ediyorum. Videolarla kalict 6grenme saglaniyor. Hayir. Diger konular: anlatirken de
ayni teknigi kullaniyorum.” ifadesini kullanarak anlatim, tartisma ve soru-cevap yontemini
kullandigimi, gorsel ve isitsel materyallerden yararlandigin1 bu yontemleri kullanmasinda zamandan
tasarruf etmenin etkili oldugunu ve diger konularin 6gretirken benzer yontemlerden faydalandigini
belirtmistir. Yine bu dogrultuda Katilime1 9 “Soru cevap, anlatim kullantyorum. Bazen karton ve ev
odevi veriyorum. Genelde aymi yontemi kullaniyorum. Diger konulara gegince yontemlerim pek
degismiyor.” ifadesini kullanarak soru-cevap ve anlatim yontemini kullandigini diger konularda da
bunun farklilagmadigini belirtmistir. Sosyal bilgiler 6gretim programindaki tarih konularinin
Ogretiminde anlatim, soru-cevap ve tartisma disinda farkli yontem ve teknikleri kullanan
ogretmenlerin oldugu da tespit edilmistir. Bu dogrultuda Katilimc1 3 “Tarih konularinin ogretiminde,
gorsel sekilde tarihi olaylarin kisa videolari, kisa hikdyeler, 6grenciyi siirecin icine katarak drama
teknigi gibi kullanmaktayim. Soyut konular oldugundan o6grencinin daha iyi anlamast igin
somutlastirmak gerekir. Tabi sosyal bilgilerin diger konularindan farkly sekilde anlatiyorum.”
ifadesini kullanarak gesitli gorsel ve isitsel materyallerin yaninda drama yontemini kullandigini bunun
nedeninin konulart somutlastirmak oldugunu ve diger konulardan farkli yontemler kullandiginm
belirtmistir. Buna benzer olarak Katilimct 6 “Ben derslerimde daha ¢ok drama yéntemini
kullanyyorum. Cocuklara ben Kimim etkinligi ile rol kartlart etkinligini yaptirryorum. Ciinkii tarihi
olaylart kogullarina ve donemine uygun sekilde degerlendirmelerini istiyorum. Canlandirma ile bir¢cok
seyin daha etkili oldugunu diigtiniiyorum. Evet, farklilasmaktadw.” ifadesini kullanarak tarih
konularmin 6gretimimde drama yontemini kullandigini bunun etkili oldugunu ve diger konulardan
farkli yontemler kullandigini belirtmistir. Yine bu dogrultuda Katilime1 10 “Sosyal bilgiler dersindeki
tarih konularmmin ogretiminde kavram haritalar,, beyin firtinasi, arastirma-inceleme tekniklerini
agirlik vermekteyim. Neden-sonug iliskisi kurarken balik kilgigi teknigi ile alti sapkali diigiinme
teknigini kullaniyorum. Béylece diisiinen, arastiran ve sorgulayan bir birey yetistirmeye calistyorum.”
ifadesini kullanarak beyin firtinasi, arastirma-inceleme yontemlerini kullandigimi ve kavram
haritalarindan yararlandigini belirtmistir.

) Ogretmgnlerin Tarih Konularimin Ogretiminde Etkili Oldugunu Diisiindiikleri Yontemler
ve Ogrenciler Uzerindeki Etkilerine Yonelik Goriisleri

Aragtirmada sosyal bilgiler Ogretmenleri sosyal bilgiler 6gretim programindaki tarih
konularmin 6gretiminde etkili oldugunu diistindiikleri yontem ve tekniklerin 6grenciler tizerinde farkli
sonuglar ortaya ¢ikardigim belirtmistir. Ogretmenler 6grencilerin aktif olarak katildiklar1 yontem ve
tekniklerin konularin &grenilmesinde, tarihsel olaylara yonelik ilginin artmasinda, eglenerek
o6grenmede etkili oldugunu belirtmistir. Bu dogrultuda Katilimer 1, Katilimer 3, Katilimer 5, Katilimet
6, Katilimci 8 drama ve canlandirma yonteminin, Katilimer 2, Katilimer 4, Katilimei 6 gezi-goézlem
yonteminin, Katilimer 6 tarihsel romanlarin kullanilmasinin, Katilime1 10 ise soru-cevap yonteminin
etkili oldugunu belirtmistir.

Ogretmenlerin  sosyal bilgiler dersindeki tarih konularmin &gretiminde kullandiklari
yontemlerin 6grenciler lizerinde olusturduklar1 etkilere yonelik yapilan betimleme dogrudan alintilar
yoluyla desteklenmistir. Bu dogrultuda Katihme1 1 “Ozellikle canlandirma, drama gibi etkinlikler
cocuklarin anlama diizeylerini ¢ok fazla etkilemektedir. Isin icinde olmak anlamak icin gayet olumlu
sonucglar gosteriyor. Tabi ki de bunun yaninda ¢ocuklara oyunlarla aktarmak hem eglenceli hem de
konulart daha anlasilir hale getirmektedir.” ifadesini kullanarak drama gibi etkinliklerin 6grencilerin
eglenerek 6grenmesini sagladigini belirtmistir. Buna benzer olarak Katilime1 5 “Ogrenciyi isin icine
kattiginizda ¢ok etkileyici bir 6grenme ortami olusmaktadir. Ogrencilerim canlandirma yapip dersi
ogrenince kendini tarihsel kisiliklerle ozdeslestiriyor.” ifadesini kullanarak canlandirma yontemiyle
ogrencilerin kendilerini tarihsel kisilerle 6zdeslestirdigini belirtmistir. Yine bu dogrultuda Katilime1 6
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“Drama da yapuan tiyatrolu faaliyetlerden dolay: ogrenciler inanilmaz heyecan duyuyor. Ayrica gezi
gozlem tekniginden de ¢ok hoslaniyorlar. Ayrica tarihi romanlar da kullaniyyorum. Bu da ogrencinin
davramslarinda degisiklik gostermektedir.” ifadesini kullanarak drama, gezi gézlem yonteminin ve
tarihsel romanlarin kullanilmasinin etkili oldugunu belirtmistir. Katilimci 4 ise “7. sinif 6grencilerimi
Rumeli Hisar: Gezisine gotiirdiim. Istanbul'un fethi konusu anlatilirken sur, askeri mimari ve savas
toplarmmin o doénemde nasil oldugunu anlamalar: agisindan gezerek gorerek ogrenme yonteminin
ogrenci agisindan motivasyonu artirdigini ve 6grenmenin kalici hale geldigini gozlemledim.” ifadesini
kullanarak gezi-gézlem yonteminin etkili oldugunu belirtmistir. Buna benzer olarak Katilimci 2
“Kullandigim o6grenci  merkezli  etkinliklerin  ogrencileri etkiledigini  séyleyebilirim. Miizeye
gotiirdiigiim bir 6grencim sonrasinda miizeye yonelik ilgisinin arttigini soyleyebilirim.” ifadesini
kullanarak 6grenci merkezli etkinliklerin ve miize gezilerinin etkili oldugunu belirtmistir. Katilime1 10
ise “Katilim iist diizeye ¢ikmaktadir. Ogrenciler konuyu daha hizli ve etkili 6grenmektedir. Etkin
katilim egilimi yiikseliyor. Soru-cevap tizerinden de yaptigim teknikler ¢ocugu derse bagliyor.”
ifadesini kullanarak soru-cevap yonteminin dgrencilerin derse katilimlarini saglamada etkili oldugunu
belirtmistir.

Ogretmenlerin Tarih Konularinin Ogretiminde Karsilastiklar: Giigliikler

Arastirmada sosyal bilgiler 6gretmenlerinin tarih konularimin &gretiminde bir¢ok sorunla
karsilastiklarini belirtmistir. Ogretmenlerden Katilimer 1, Katilimer 3, Katilmeir 4, Katilimer 5,
Katilime1 7 6grencilerin seviyesinin disiikliigiini, Katilimer 3, Katilimer 6 ve Katilimer 8 konularin
diizensizligini, Katilimc1 5, Katilimci1 7 ve Katilmer 10 smiflarin kalabalikligimi, Katilimer 1,
Katilime1 5 ve Katilimer 8 konularin soyutlugunu, Katilimer 1, Katilimer 6, Katilimer 10 konularin
yogunlugunu ve karmasikligmi, Katilimci1 4, Katilmci 9 6grencilerin tarih konularina yonelik
onyargilarini, Katilimer 9 ve Katilimei 10 6grenci ilgisizligini, Katilimer 2 ve Katilimce1 7 ders saatinin
yetersizligini, Katilimc1 2 maddi sorunlari, Katilime1 8 ezberci yaklagimi tarih konularmin dgretiminde
karsilagtiklar1 giigliikler olarak belirtmistir.

Ogretmenlerin sosyal bilgiler dgretim programi igerisindeki tarih konularmin 6gretiminde
karsilastiklarn giicliiklere iliskin yapilan betimleme dogrudan alintilar yoluyla desteklenmistir. Bu
dogrultuda Katilime1 3 “Bireysel farkliliklar, 6grencinin seviyesi, konularin diizensiz verilmesi gibi
faktorler nedeniyle zorluklarla karsilasmaktayim. 5 simif ogrenci seviyesinin heniiz ortaokulu
algilayamamis olmasi, tarih konularmmin zorlayict olmast gibi nedenler.” ifadesini kullanarak 6grenci
seviyesinin yeterli olmamasmin ve konularin diizensizliginin sorun teskil ettigini vurgulamistir.
Katilime1 7 ise “Kalabalik siniflar, saatin azligindan dolayr konularin yetistirilememesi, ogrencilerin
anlama ve algilama kapasitesinin diisiik olmasi.” ifadesini kullanarak siiflarin kalabalik olmasinin,
ders saatinin azliginin ve Ogrenci seviyesinin digiikliigiiniin tarih konularinin 6gretiminde
karsilastiklar1 zorluklardan oldugunu belirtmistir. Buna benzer olarak Katilimc1 10 “Tarih konularinda
asirt - yogunluk oldugunu  diistiniiyorum. Bu da ¢ocugu ezbere yoneltip sorgulamadan
uzaklagtirmaktadir. Kalabalik suuf ortami, dgrencilerin derse ilgisizligi.” ifadesini kullanarak
konularin yogunlugunun, siniflarin kalabalikliginin ve &grencilerin derse ilgisizliginin tarih
konularinin 6gretiminde karsilastiklar1 zorluklardan oldugunu belirtmistir. Yine bu dogrultuda
Katithmer 5 “Ogrencilerin gelisimsel ézelliklerinin dikkate alinmayisi, konularin soyut kalmast,
kalabalik sinif ortami.” ifadesini kullanarak konularin soyut olmasi, siniflarin kalabalik olmasi ve
Ogrencilerin  gelisimsel ozelliklerinin  dikkate alinmamasinin tarih konularinin  6gretiminde
kargilastiklart giicliiklerden oldugunu belirtmistir.

Ogretmenlerin  Tarih Konularimin Ogretimine Yonelik Yeterlilikleri ve Kullandiklar:
Yontemleri Secmelerinde Etkili Olan Faktorler

Arastirmada sosyal bilgiler 6gretmenlerinin ¢ogu tarih konularinin 6gretimi ile ilgili lisans
veya yliksek lisans diizeyinde ders almadiklarini, bu alanda yayinlanan kitaplar1 okumadiklarini
belirtmistir. Bu dogrultuda Katilimc1 1, Katilimer 2, Katilimer 3, Katilimer 5, Katilimer 7, Katilimer 8
lisans diizeyinde tarih konularinin 6gretimi ile ilgili bir ders almadiklarini, Katilimer 2, Katilimer 5,
Katilmer 6, Katilime1 7, Katilimer 8, Katilimer 9, Katilimei 10 tarih konularinin dgretimiyle ilgili
herhangi bir yontem ve teknik kitab1 okumadigini belirtmistir. Bununla birlikte Katilimc1 3 Mustafa
Safran’in “Tarih Nasil Ogretilir?” kitabin1 inceledigini, Katilime1 6 ise tarih konularmin &gretimi ile
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ilgili drama dersi aldigmi belirtmistir. Ogretmenler derste uyguladiklari yontem ve teknikleri
segmelerinde farkli nedenlerin etkili oldugunu belirtmistir. Bu dogrultuda Katilimcl, Katilimci 3,
Katilime1 7 konularin 6zelligi ve yas seviyesinin, Katilime1 5 6grencilerin ihtiyaglarin, Katilimer 6
Ogrencilerin ilgisinin, Katilimer 8, Katilimer 9 deneyimlerinin, Katilimer 10 ise konularin igeriginin ve
Ogrencilerin bakis acilarinin yontem ve teknikleri segmelerinde etkili oldugunu belirtmistir.

Sosyal bilgiler 6gretmenlerinin tarih konularinin 6gretimine yonelik yeterlilikleri ve
kullandiklar1 yontemleri se¢gmelerinde etkili olan faktorlere yonelik betimleme dogrudan alintilarla
desteklenmistir. Bu dogrultuda Katilimc1 1 “Egitim almadim. Kullandigim yontemler icin oncelikle
anlatilacak konu-yas seviyesi karsilastirmasi yapryorum. Daha kalici ve daha somut hale getirerek
anlatmaya ¢aligiyorum.” ifadesini kullanarak tarih konularinin 6gretimi ile ilgili herhangi bir egitim
almadigini, yontem ve tekniklerini konularin 6zelligine ve 6grencilerin seviyesine gore belirledigini
belirtmistir. Buna benzer olarak Katilime1r 5 “Haywr almadim. Kendimi biraz yeterli gériiyorum.
Inceledigim veya okudugum bir yontem teknik kitabi yok. Ancak tarihi roman ve hikdye okuyorum.
Bunlarin bana biraz daha katki sagladigim diisiiniiyorum. Ogrencilerin ihtiyaglart simflarin diizeyi.
Ayrica okudugum kitaplardaki hikdyeleri de kullaniyorum.” ifadesini kullanarak tarih konularinin
ogretimi ile ilgili herhangi bir ders almadigini, yontem teknik kitabi okumadigini ydntem ve
tekniklerini Ogrencilerin ihtiyaglarimi ve simif diizeyine gore belirledigini belirtmistir. Yine bu
dogrultuda Katilime1 7 “Almadim. Inceledigim veya okudugum bir tarih 6gretim yontemleri kitabi yok.
Kullandigim yontemleri belirlememde konularin igerigi ve 6grencilerin seviyesi etkili oluyor. Siniftan
smmifa degismektedir.” ifadesini kullanmistir. Katilime1 8 ise “Hayiwr almadim. Yontem teknik ile ilgili
bir kitap okumadim. Ben tecriibenin daha oénemli oldugunu diisiintiyorum. Deneyim yoluyla
ogretmenin kendini daha ¢ok gelistirecegine inaniyorum.” ifadesini kullanarak tarih konularinin
ogretimi ile ilgili herhangi bir ders almadigini, yontem teknik kitabi okumadigini, yontem ve
tekniklerini deneyimlerine dayali olarak sectigini belirtmistir. Bunlardan farkli olarak Katilime1 6 ise
“Lisansta tarih konularimin o6gretimi ile ilgili drama dersi aldim. Ancak tarih konulari ile ilgili roman
ve hikdye okuyorum. Yontem ve teknikleri iceren bir kitap okumadim. Yontem ve teknikleri secerken
beni en ¢ok etkileyen ¢ocuklarin derse olan ilgisi ve heyecan.” ifadesini kullanarak tarih konularinin
Ogretimi ile ilgili drama dersi aldigin1 bununla birlikte herhangi bir yontem kitabir okumadigini ve
yontem teknikleri secmesinde 6grencilerin derse olan ilgisinin belirleyici oldugunu belirtmistir.

Sonug, Tartisma ve Oneriler

Aragtirmada dgretmenler sosyal bilgiler 6gretim programindaki tarih konularinin yeterliligine
yonelik olarak goriisleri farklilik gostermistir. Bu baglamda sosyal bilgiler dersindeki tarih konularini
bazi 6gretmenlerin yeterli buldugu, bazi 6gretmenlerin ise yeterli bulmadigi sonucuna ulagilmistir.
Arastirmada sosyal bilgiler 6gretim programindaki tarih konularinin soyut, dar kapsamli ve yogun
olmasinin, konular arasinda baglanti olmamasinin ve konularin bir iiniteye sikigtirilmasinin soruna
neden oldugunu tespit edilmistir. Arastirmada Islam ncesi Tiirk tarihi konularina, ilk insalarin yasam
tarzlarma, Osmanli Devletinin yonetim ve adalet konularina daha fazla yer verilmesi, gerektigini, 7.
Sinif konularinin daha tutarl ve diizenli olarak verilmesi, Osmanli Devleti'nin kronolojik ve tarihsel
biitiinligiine dikkat edilmesi, yakin tarihi konulara daha c¢ok yer verilmesi gerektigi sonucuna
ulagilmistir. Arastirmada 6gretmenlerin ¢ogu sosyal bilgiler 6gretim programindaki tarih konularinin
diizeni ve siralamasi ile ilgili sorunlar oldugunu belirtmistir. Bununla birlikte bazi 6gretmenler
konularmin diizeninin ve siralamasinin uygun oldugunu belirtmistir. Arastirmada sosyal bilgiler
Ogretim programinda 0grenci yas seviyesine uygunluk, konu yogunlugu, konular arasinda kopukluk,
konularin ayrintili olmasi, kronolojik siralamanin uygun olmamasi, konularin ezbere yonelik olmasi
gibi sorunlarin oldugu tespit edilmistir. Arastirmada 6gretmenler konularin somutlastirilmasi, besinci
smiflara kisa bir Tirk tarihi ve Atatiirk’ii 6gretmek, Osmanli Devleti'ne daha ¢ok zaman ayrilmasi
gerektigi Onerilerinde bulunmustur. Elde edilen bu sonuclar sosyal bilgiler 6gretim programindaki
tarih konularmin yeterliligi, konu igerikleri, konu diizeni ve siralamasi noktasinda problemlerin
oldugunu gostermektedir. Arastirmada elde edilen sonuglara benzer olarak Dogan (2016) sosyal
bilgiler ders saatinin siire olarak tarih iceriklerinin aktariminda yetersiz kaldigi, 7.smif tarih konular
arasinda baglanti kopuklugu oldugu ve kronolojik diizen dikkate alinmadan igerigin hazirlandigini
tespit etmistir. Buna benzer olarak Kavak (2006) ise sosyal bilgiler kitaplarindaki tarih konular
arasinda bir biitlinliikk kurulmadigini konularin islenmesini zorlastiran bu durumun 6grencilerin de
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anlamli 6grenmesini zorlastirdigini tespit etmistir. Topgu (2016) sosyal bilgiler dersindeki tarih
konulariin derinlemesine islenmesi gerektigi, sosyal bilgiler yerine ayri bir tarih dersine yer verilmesi
gerektigi sonucuna ulasmistir. Arastirmada elde edilen sonuglar ve yapilan aragtirmalar birlikte
degerlendirildiginde sosyal bilgiler 6gretim programinda yer alan tarih konularin goézden
gecirilmesinin gerekli oldugunu goéstermektedir. Bu noktada sosyal bilgiler 6gretim programindaki
tarih konularinin yeterliligi, yogunlugu, icerigi, yer verildigi sinif diizeyi, 6grenci seviyesine uygunluk
noktasinda ele alinmasinin gerekmektedir.

Arastirmada Ogretmenlerin yenilenen 6gretim programinda 5. sinif konularindan c¢ikarilan
Atatiirk ilke ve inkilaplari ile ilgili goriislerinin farklilastigi goriilmektedir. Ogretmenlerin yarist
besinci sinif konularindan Atatiirk ilke ve inkilaplarinin ¢ikarilmasinin uygun oldugunu belirmistir.
Ogretmenler bunun nedenini ise bu konularin soyut kalmasi ve dgrenilmesinin zor olmasi seklinde
belirtmistir. Ogretmenlerin yaris1 ise Atatiirk ilke ve inkilaplarmin ¢ikarilmasmin uygun olmadigin
belirtmistir. Bu konularin ¢ikarilmasinin uygun olmadigini diisiinen Ogretmenler neden olarak
ogrencilerin 8. Smifa yonelik hazirbulunusluklarinin saglanmasi ve Atatiirk’iin  6grenilmesinin
gerekliligi ile agiklamiglardir. Bu dogrultuda Dursun (2019) yaptigi arastirmada sosyal bilgiler
ogretmenlerinin ¢ogu Inkilap Tarihi ve Atatiirkciilik konusunun yeni programda 8. simifa
kaydirilmasinin uygun oldugunu inkilap Tarihi ve Atatiirkgiilik konusunun 5. simf diizeyine agir
geldigini ve 6grenci seviyesine uygun olmadigini belirtmistir. Yine buna benzer olarak Akmese (2019)
yaptigl aragtirmada Ogretmenlerin bazilari eski programda olup yeni programda yer verilmeyen
Atatlirkgiiliik ile ilgili konularin &grencilerin gelisim diizeyine uygun olmadigini ve bu konularm 5.
Smiftan c¢ikarilmasinin uygun oldugunu belirtirken, bazi 6gretmenler ise konunun tamamen
programdan cikartilmasini yanlis bir adim olarak degerlendirmistir. Bu noktada 5. Siif diizeyinde
Atatiirk ilke ve Inkilaplarina yer verilip verilmeme durumunun degerlendirilmesinin gerekli oldugu
ifade edilebilir. Bu konularin 5. simif diizeyinde bulunup bulunmamasi noktasindan ziyade dgretim
bi¢iminin de 6énemli oldugu goz ardi edilmemelidir. Zira ezber manti81 ile okutulan bu konular 5. sinif
diizeyinde 6grencilerin konuyu anlamalarini zorlagtirmaktadir.

Arastirmada sosyal bilgiler Ogretmenlerinin sosyal bilgiler dersindeki tarih konularinin
ogretiminde farkli yontem ve teknikleri tercih ettikleri tespit edilmistir. Ogretmenlerin ¢ogunun diiz
anlatim ydntemini ve soru-cevap yontemini tercih ettigi tespit edilmistir. Ogretmenlerin yaris1 drama
ve beyin firtinas1 yontemini kullandigini, baz1 dgretmenlerin arastirma-inceleme, egitsel oyun, balik
kilgig1 ve alti sapkal diisiinme teknigini kullandig1 tespit edilmistir. Ogretmenler dersin 6gretiminde
kullandiklar1 yéntem ve teknikleri konular1 somutlastirma, 6grenciyi aktif hale getirme, zamandan
tasarruf etme, kalabalik smiflara uygun olmasi ve 6grenci seviyesinin diisiik olmasi nedeniyle tercih
ettigini belirtmigtir. Arastirmada elde edilen sonuglara benzer olarak Celikkaya ve Kus (2009)
Ogretmenlerin tarih konularimin 6gretiminde 6grenci merkezli yontemleri kullanmadigimi, daha ¢ok
anlatim ve soru-cevap tekniklerinden faydalandigini tespit etmistir. Yine bu baglamda Unal (2012)
sosyal bilgiler 6gretmenlerin girdikleri tiim sinif diizeylerinde tarih konularinin 6gretiminde agirlikli
olarak 6gretmen merkezli bir yontem uyguladiklarini, siiflarin kalabalik olmasi, maddi yetersizlikler,
kazanimlara gore ders saatlerinin azliginin 6grenci merkezli yontem ve teknikleri uygulamay1
sinirlandirdigini tespit etmistir. Arastirmada elde edilen sonuglar ve yapilan arastirmalar birlikte
degerlendirildiginde sosyal bilgiler dersindeki tarih konularinin 6gretiminde 6gretmenlerin agirlikli
olarak geleneksel 6gretim yontem ve tekniklerini kullandiklari, 6zellikle siniflarin kalabalik olmasi,
Ogrenci seviyesinin diigiikliigii ve siirenin yetersiz olmasinin 6grenci merkezli yontem ve teknikleri
kullanmalarint sinirlandirdigini géstermektedir. Bu noktada 6gretmenlerin 6grenci merkezli yontem
teknikleri kullanmalarmni sinirlandiran etmenlerin ortadan kaldirilmas:1 gerekmektedir. Yapilan
arastirmalarda sosyal bilgiler dersinde yer alan tarih konularmin 6gretiminde temel sorunun aktif
Ogretim yontemlerinin kullanilmamasi oldugunu tespit eden arastirmalar mevcuttur. Bu dogrultuda
Kostiiklii (2004) ingiltere, ABD gibi iilkelerin tarih 6gretiminde kullamilan aktif 6grenme tekniklerinin
iilkemizde pek uygulanmadigini, tarih konularinin 6gretiminin 6grencilerin aktif olarak yer alacagi
sekilde diizenlenmesinin 6nemli oldugunu belirtmistir. Yesilbursa (2008) sosyal bilgilerdeki tarih
konularmin 6gretimi ile ilgili yillardir yasanan problemlerin 6grenci merkezli anlayisin yayginlagmasi
ve aktif 6grenme metotlarinin ise kosulmasi ile ¢oziilebilecegini tespit etmistir. Yine bu dogrultuda
Canli (2016) tarih konulariin 6gretiminde tek bir yontem ve teknik kullanimindan ziyade farkli
modellere uygun zengin 6gretim yontem ve tekniklerinin kullanildigi bir ortamin hazirlanmasi gerekli
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oldugunu tespit etmistir. Sonug olarak 6gretmenlerin tarih konularinin 6gretiminde 6grenci merkezli
yontem ve teknikleri tercih etmesinin gerekli oldugu goriilmektedir.

Arastirmada sosyal bilgiler O6gretmenleri sosyal bilgiler 6gretim programindaki tarih
konularinin 6gretiminde etkili oldugunu diisiindiikleri yontem ve tekniklerin 6grenciler {izerinde farkl
sonuglar ortaya cikardigini belirtmistir. Ogretmenler dgrencilerin aktif olarak katildiklar1 yontem ve
tekniklerin konularin 6grenilmesinde, tarihsel olaylara yonelik ilginin artmasinda, eglenerek
ogrenmede etkili oldugunu belirtmistir. Arastirmada elde edilen tarih konularmin 6gretiminde 6grenci
merkezli yontem-tekniklerin etkili oldugu sonucuna Dolmaz (2012)’1in 6grencilerin aktif 6grenme
tekniklerine ilgi duydugu ve kullanilmasi durumunda tarih konularinma yonelik daha ¢ok motive
olduklarini tespit etmesi, Civiler (2019)’in etkinlik temelli iglenen tarih konularinin 6grencilerin tarih
konularina yonelik algisini gelistirdigi dersi daha ilgi cekici hale getirdigi, Ogrencileri tarihsel
diisiinme becerilerinin gelistigi sonucuna ulagsmasi, Dogan (2007) ise aktif 6grenmeye dayali
yontemlerin uygulandigi sinifta kanit temelli 6grenme seviyesinin yiiksek oldugunu dgrencilerin
tarihsel anlama becerilerinin ve tarihsel analiz ve yorum becerilerinin gelistigini tespit etmesi sonuglari
benzerlik gdstermektedir. Arastirmada 6gretmenler drama ve canlandirma yonteminin, gezi-gézlem
yOnteminin, tarihsel romanlarin ve soru-cevap yonteminin etkili oldugunu vurgulamistir. Arastirmada
tarih konularimin 6gretiminde gezi-gozlem ydnteminin etkililigine yonelik olarak elde edilen sonuca
Sentiirk (2019)’iin sosyal bilgiler Ogretmenlerinin tarihi konularin &gretimine yonelik miize
ziyaretlerini olumlu bulduklar1 ve miize ziyaretlerinin 6grencilerde tarih bilincini artirdigini tespit
etmesi, Bilicioglu (2017)’nin 6grencilerin sosyal bilgiler dersinde ¢ogunlukla tarihi mekanlara, 6ren
yerlerine ve miizelere ziyaretlerin yapilmasini istedigini sonucuna ulagmasi benzerlik gostermektedir.
Aragtirmada drama ve canlandirma yonteminin etkili olduguna yonelik elde edilen sonuca Kartal
(2009)’1n tarih konularinin drama yontemi ile birlikte 6gretilmesinin 6grencilerin ders basarisinin
artmasinda, aktif sekilde 6grenme ortamia dahil edilmesinde ve yaraticiliklarmi gelistirmeye firsat
taninmasinda etkili oldugunu tespit etmesi, Pektezel (2017)’in drama teknigi ile islenen sosyal
bilgilerin tarih konulariin 6grenciler tarafindan daha anlamli ve kalic1 sekilde 6grenilmesini sagladigi,
6grencilerin basarilarmin arttigi ve sinif atmosferinin olumlu yonde degistigi tespit etmesi benzerlik
gostermektedir. Arastirmada tarihsel romanlarin etkili olduguna yonelik elde edilen sonuca Simsek
(2006)’in Ogrencilerin tarih konularinin 6gretiminde tarihsel hikaye kullanimina yonelik tutumlariin
olumlu oldugunu tespit etmesi, Kocak (2004)’in sosyal bilgiler dersindeki tarih konularinin
Ogretiminde tarihi hikdyelerin bir materyal olarak kullanilmasi ¢ocuklarin kazanimlara daha kolay
ulasabilmesini sagladigini tespit etmesi ve Ozkan (2014)’m sosyal bilgiler gretiminde kullanilan
hikaye ile 6gretim metodunun 6grenci akademik basarisina olumlu etki ettigi tespit etmesi benzerlik
gostermektedir. Bunlarim yaninda sosyal bilgiler dersindeki tarih konularinin &gretiminde farkl
yontem ve tekniklerin etkili olduguna yonelik olarak Dere ve Ding (2018) ve Sar1 (2007) sozlii tarih
galigmalarimin, Sener (2019), Cidag1 (2015) ve Kicir (2006) kanit temelli 6gretimin, Kaygisiz (2019)
ve Corapci (2019) tarihsel empatinin, Oner (2007) isbirlikli 6grenme ydnteminin Korcu (2019) oyunla
ogretimin, Ulusoy ve Giiliim (2009) materyal kullamimmin, Ozkan ve Geveng (2017) fikralarin, Ozel
(2013) teknolojik araglarin, Dénmez (2019) senaryo uygulamalarinin sosyal bilgiler dersindeki tarih
konularmin &gretimde etkili oldugunu tespit etmistir. Arastirmada elde edilen sonuglar ve yapilan
arastirmalarin sonuglar1 birlikte degerlendirildiginde sosyal bilgiler dersindeki tarih konularinin
Ogretiminde 6grenci merkezli yontem ve tekniklerin kullanilmasinin etkili olacagini gostermektedir.
Bu baglamda sosyal bilgiler dersindeki tarih konularmin &gretiminde dgrenci merkezli yontem ve
tekniklerin kullaniminin saglanmasmin gerekli oldugu goriilmektedir.

Arastirmada sosyal bilgiler 6gretmenlerinin tarih konularmin 6gretiminde bir¢cok sorunla
karsilastiklarin1  belirtmistir. Ogretmenlerin tarih konularmin 6gretiminde yasadiklari en temel
sorunlarin; ogrencilerin seviyesinin disiikliiglinii, konularm diizensizligini, siniflarin kalabalikligini,
konularin soyutlugunu, konularin karmasikligini, 6grencilerin tarih konularina yonelik 6nyargilarini,
Ogrenci ilgisizligini, ders saatinin yetersizligini, maddi sorunlar1 ve ezberci yaklagimi tarih konularinin
ogretiminde karsilastiklar1 giicliikler olarak belirtmistir. Bu sonuclara benzer olarak Unal (2012)
ogretmenlerin tarih konularinin 6gretiminde agirhikli olarak Ogretmen merkezli bir ydntem
uyguladiklarini, siniflarin kalabalik olmasi, maddi yetersizlikler, kazanimlara gore ders saatlerinin
azligmin ogrenci merkezli yontem ve teknikleri uygulamayi smirlandirdigini tespit etmistir.
Aragtirmada elde edilen sonuglar &gretmenlerin yasadiklart ders saatinin yetersizligi, siniflarin
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kalabaliklig1 gibi temel sorunlarin yaninda tarih konularinin égretimine 6zgii konularin soyutlugunu,
karmagsiklig1, 6grencilerin tarih konularina yonelik onyargilar ve ilgisizligi gibi sorunlar yasadiklari
goriilmektedir.

Arastirmada 6gretmenlerin ¢ogunun sosyal bilgiler dersindeki tarih konularinin 6gretiminde
kullandig1 yontem ve tekniklerin sosyal bilgiler dersindeki diger konularda kullandigi yontem ve
tekniklere gore farklilagtigi tespit edilmistir. Bu durum sosyal bilgiler dersindeki tarih konularinin
ogretiminin farkli bilgi ve beceriler gerektirdigini gostermektedir. Arastirmada 6gretmenlerin derste
uyguladiklar1 yontem ve teknikleri segmelerinde konularin 6zelligi ve yas seviyesinin, dgrencilerin
ihtiyaglarinin, ilgisinin, deneyimlerinin, konularmn igeriginin ve 6grencilerin bakis agilarinin etkili
oldugu tespit edilmistir. Ayrica aragtirmada Sosyal bilgiler dgretmenlerinin ¢ogu tarih konularinin
Ogretimi ile ilgili lisans veya yiiksek lisans diizeyinde ders almadiklarini, bu alanda yaymlanan
kitaplar1 okumadiklarmi tespit edilmistir. Arastirmada elde edilen sonuglara Er (2015)’in tarih
konularmin 6gretimi ile iligkili hizmet i¢i egitim almayan Ogretmenlerin algilarinin zayif oldugu ve
s6z konusu sosyal bilgiler 6gretmenlerinin tarih konularmi aktif metotlarla islemede kendini yetersiz
gordiiklerini tespit etmesi, Tahiroglu (2006)’nun 6gretmenlerin hizmet dncesi egitimlerinde yontem ve
teknikler ile ilgili yeteri kadar egitim alamamalarinin mesleki uygulamalarina olumsuz yansidigini
tespit etmesi benzerlik gostermektedir. Yine bu dogrultuda Er ve Baymndir (2015) sosyal bilgiler
Ogretmenlerinin tarih konularinin 6gretiminde kendini yetersiz hissettikleri tespit edilmis olup bunda
hizmet 6ncesi ve hizmet i¢i egitimlerin yeterince yapilamamasi etkili oldugu sonucuna ulagsmistir. Bu
noktada sosyal bilgiler O6gretmenlerin hizmet-6ncesi ve hizmet-i¢i egitim siireclerinden tarih
konulariin 6gretimi ile ilgili egitim almalarinin gerekli oldugu goriilmektedir.
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