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The preschool period includes sensitive years for the development of social and Distance learning
emotional skills. The acquisition of these skills begins in the family and Social skills
continues systematically in schools. On the other hand, with the onset of the Emotional skills

COVID-19 pandemic, children have entered an emotionally challenging process
and with the beginning of distance learning, they have been away from their
social context. Therefore, skills that develop rapidly under the influence of
socialization have been deprived of this support due to the intervening distance. .
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of children from the perspective of the teacher when face-to-face learning is Sending Date: 27.01.2022
started again after the distance learning process in Turkey. In the research,
teachers of children who attended kindergartens, who participated in distance
learning and now continue face-to-face learning in the same class were studied.
In the study, interviews were conducted with eight preschool teachers. The data
were analyzed by content analysis. The results revealed that the distance learning
context was evaluated by teachers as a context dominated by inefficiency and
negative emotions due to reasons such as "not being able to concretize what was
taught and compensate for the need for action". The face-to-face learning
context, on the other hand, was evaluated by teachers as a structure in that
positive emotions were experienced more frequently, effective time management
was ensured, and productivity increased with immediate intervention in
developing situations compared to distance learning. In addition, the findings
show that negative behavioral changes such as children's difficulties in
perceiving what is taught and following instructions, and difficulties in self-
control were perceived by teachers. Teachers stated that they adapted to these
changes by developing new regulations.
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Introduction

Social and emotional development, which is about the child's relations with himself and others,
is an important development field that should be supported in the preschool period. During this period,
children need to acquire social and emotional skills in order to develop in a healthy way, adapt to their
environment, and maintain their relationships. Children acquire these skills first in the family, then in
pre-school education institutions where a formal education program is implemented and where they are
together with their peers. On the other hand, due to the pandemic a while ago, some compulsory changes
have occurred in the whole life of children, including their educational life. During the compulsory
quarantines and distance learning that take place from time to time, children were exposed to
uncertainties, experienced challenging emotions, stayed away from their social environment, and
entered an education process that they were not accustomed to. For this reason, it has been a matter of
curiosity how the social and emotional skills of these children, who started face-to-face uninterrupted
learning after being away from their social contexts for a long time, were affected.

All kinds of interactions established in the preschool period have a significant impact on the
social and emotional development of children (Bernard & Dezier, 2010). The healthy progress of
children's social development depends on the positive continuation of these interactions (Samanct &
Ucan, 2017), and their display of certain skills called social skills also play an important role in this
process. Social skills express behaviors that allow a person to interact with other people, are acceptable
to society, and bring both sides to their goal (Hargie, Saunders, & Dickson 1994; Yiiksel, 2004).
Moreover, it is seen in the research results that children who have social skills have both socially positive
life outcomes and turned into adults with high academic well-being (Bierman et al., 2008; Liu, 2011).
In the opposite case, children with social skills deficiency may have different problems (such as
internalization and externalization), are not preferred by their peers, and may show low success in their
social and academic lives (Goodman, Joshi, Nasim, & Tyler, 2015; Warnes, Sheridan, Geske, & Warnes,
2005). Emotional skills are other important skills that play a role in the development of children and
ensure their adaptation. Understanding, expressing, and regulating emotions of oneself and others are
examples of these skills (Denham, 1998; Saarni, 1990). Children's display of emotional skills makes it
easier for them to understand others, enables them to control themselves, to be ready to learn, and thus
facilitates them to come to a good position in social and academic life (Denham et al., 2003).

Teachers play a very important role in the acquisition of social and emotional skills, which have
an important place in the healthy development of children. Preschool teachers in Turkey carry out
systematic activities to support social and emotional development in the classroom environment, as
included in the Ministry of National Education Pre-School Education Program (2013). Due to the
structure of the program, these activities are expected to be based on games and interaction. In addition,
it is seen in international programs and research outputs that teachers provide one-on-one guidance to
children to develop social and emotional skills, and they frequently use methods such as cooperative
learning, games, and drama (Kennedy, Linwick, & Vercell, 2000; Webster-Stratton, & Reid, 2004;
Williams, 2011). For example, Craig-Unkefer and Kaiser (2002) used processes in which children
played and evaluated dramatic games on different themes in an intervention that they planned to develop
their ability to initiate and maintain communication. As a result, they found a significant increase in
children's communication skills. In summary, it can be said that the activities were carried out face-to-
face and they developed these skills within the group. On the other hand, the "social" environment
necessary for the development of social skills has become quite limited during the pandemic and the
distance learning process that has been included in our lives a while ago. Besides, the "emotional safety"
environment necessary for emotional development has been damaged by the pandemic.

It is known that the characteristics of the environment and the characteristics of the teacher affect
the acquisition of these skills by children in the development of social and emotional skills (Humphries,
Williams, & May, 2018). While staying at home and involved in distance learning during the pandemic,
it is expected that it can be difficult for children to develop their emotional skills without creating an
emotional security environment. Similarly, it is expected that it can be difficult for these children to
develop their social skills when they lack social context. The situation becomes more complicated when
teachers who are inexperienced in distance learning are added to this. The nature of the pandemic and
distance has made the effects of education in the process a matter of curiosity for many researchers.
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Thus, a growing literature has emerged that includes the reflections of the process on children, teachers,
and parents (Alisinanoglu, Karabulut, & Tirksoy, 2020; Cordovil et al., 2021; Visnjic-Jevtic, et al.,
2021). The general results of these studies can be listed as; physical inadequacies in distance education,
negative experiences due to difficulties in accessing this education, poor quality of learning-teaching
experiences of children and teachers, and psychological difficulties. Can (2020) revealed the difficulties
created by distance learning at many levels and determined that the distance education system in Turkey
has deficiencies in terms of infrastructure, access, security, content, design, implementation, quality,
legislation, and pedagogy. In the study conducted by Jiao et al. (2020), it was determined that
psychological and behavioral problems such as distraction, irritability, and fear of asking questions
about the pandemic are common in children and adolescents. Tarkogin Alagéz and Taurus (2020)
determined that mothers with preschool children observed some behavioral changes in their children
due to the pandemic. These behavioral changes are that children express their feelings such as anxiety
and anger in negative ways, increase crying behavior and start bed-wetting behaviors. As a result, it was
determined that the studies carried out during the intense course of the pandemic pointed to the
disruptions in the education process, and especially in this context, children were harmed socially and
emotionally.

Today, there is the availability of a vaccine against the virus that caused the COVID-19
pandemic, the reduction of restrictions, and finally, the continuation of face-to-face learning. So, do
these children, who have recently met with their friends and teachers, manage to "bounce back" after a
difficult time? What have teachers experienced in full-time face-to-face learning again? Answering these
questions in practice constitutes the main motivation of this study. The present study, it is aimed to
examine the behaviors of children who continue face-to-face learning after distance learning, in the
context of social and emotional skills, from the perspective of the teacher. In line with this main purpose,
answers to the following questions were sought:

1. How do teachers perceive the context of face-to-face learning after distance learning?

2. According to the teachers, how are the children's behaviors from the perspective of social
and emotional skills?

3. What is the behavior of teachers in the context of face-to-face learning?

Method

This research, which aims to examine the social and emotional skills of children after distance
learning from the perspective of the teacher, was planned as a case study from qualitative research
methods. A case study is an important design that provides in-depth knowledge of a particular group or
system in its context (Chmiliar, 2010). The case of the current study is the experiences of preschool
teachers who have undergone distance learning in their classroom and continue face-to-face learning
with the same class after distance education.

Participants

The study group of the research was determined by criterion sampling, one of the purposive
sampling methods. In criterion sampling, situations that meet certain criteria determined by the
researcher are employed (Marshall & Rossman, 2014). The research was conducted with a total of eight
preschool teachers working in three kindergartens located in Adana, Turkey, in a region where families
with average socioeconomic status live. The participant group was determined by considering
continuing education with the same children before and after the distance learning period. All the
teachers involved in the study were women, aged between 30 and 40. All of the teachers have
undergraduate levels of education and their professional seniority was between five and ten years.

Data Collection Tool

In this study, the data were collected by asking the questions prepared by the researchers, and
the interview technique was used. Interviewing, which is one of the most preferred methods in
qualitative research, is also one of the most effective methods of examining certain situations, events,
and thoughts (Maxwell, 2018). In parallel with the basic research questions, 14 interview questions were
prepared by the researchers in order to reach the observations and experiences of teachers on distance
learning and face-to-face learning. In these interview questions, teachers were asked to evaluate the
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social and emotional structure of these two different processes, the adaptation of children to school, the
relations of children with each other, and the social and emotional skills they display. These questions
were presented to six academicians who are experts in the field of preschool education and their opinions
were taken. Interview questions were arranged in line with expert opinions, two questions were
removed, two questions were combined into a single question, and formal changes were made in four
questions. The interview form containing 12 questions in its final form was applied to two preschool
teachers and then the questions were finalized. In addition, a personal information form containing 8
questions was prepared for teachers. This form included information such as teachers' education levels,
ages, and years of professional life.

Data Collection Process

For the data collection process, schools were visited by the researchers in November of the
2021-2022 academic year, and the school administrators were interviewed. The researchers explained
the purpose of the study and completed the permission process. Teachers who have the criteria of the
study were determined. An information meeting was held by making an appointment with the teachers,
and the scope, purpose, and method of the research were explained to the teachers in detail at this
meeting. The consent form was signed by the teachers who volunteered to participate in the study, and
an appointment schedule was created to meet with them on the days and times they were available. The
interviews started again in November by one of the researchers and continued until mid-December. The
interviews, which lasted an average of 30 minutes, took 14 days to complete.

Analysis

The content analysis method was used to analyze the study data. Content analysis is defined by
Patton (2014) as trying to produce new meanings by making sense of qualitative material and finding
the coherence of the material. For the analysis, the MAXQDA PRO 2020 package program, which is
used in qualitative research methods, was used. Both researchers read the texts loaded into the program
together and made codings and reached a consensus about each of them. After the coding process, the
researchers created new categories using these codes. When creating the categories, the researchers took
into account the social and emotional development literature to create a meaningful framework. In the
reporting process of the findings, all categories and codes were interrogated within and among
themselves, and the categories were continued to be created by returning to the data from time to time,
and thus the analysis process was completed.

Validity, Reliability and Ethics

This study was conducted with adults and many ethical considerations were taken into account
in research conducted with adults. First of all, verbal permission was obtained from the administrators
of the schools to which the teachers were affiliated. Afterward, all teachers were informed in detail about
the purpose of the research and the research process, and it was explained that they could leave the
research whenever they wanted. Finally, written acceptance statements were received from the teachers
who volunteered to participate in the study. Information that would reveal the identity of the teachers
was not shared anywhere in the research, and code names were used while quoting the speeches of the
teachers. At the end of the process, the results of the research were shared with the teachers who
requested it.

In order to ensure the validity and reliability of this research, the measures used in qualitative research
are included. The interviews with the teachers were recorded, after each interview, the records were
immediately written down and transferred to several storage areas to prevent possible data loss. The
transcription stage was controlled by two people. During the analysis of the data, the researchers worked
together, and reliability was tried to be ensured by moving forward in line with the exchange of ideas
and common consensus. In the findings, it was tried to increase the transferability by giving place to the
guotations.
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Results

In this study, which aims to examine the social and emotional skills of pre-school children after
distance learning from the perspective of the teacher, the data were obtained as a result of interviews
with the teachers. In the results, the differences in the context of distance learning and face-to-face
learning, positive and negative behavioral changes that children show cognitively, socially, and
emotionally, and in parallel with all these, new practices carried out by teachers came to the fore. The
research findings were explained under three separate headings, which include teacher evaluations
regarding the context of distance learning and face-to-face learning, behavioral changes of children from
the perspective of teachers after distance learning, and finally information about teachers' own
adjustment.

Distance Learning and Face-to-Face Learning Contexts

Teachers' evaluations regarding the context of distance education and face-to-face learning were
discussed under two categories. The sub-categories for the distance learning context were inefficiency
and negative affect, while the sub-categories for the face-to-face learning context were productivity,
physical structure and different emotions. The findings of teacher evaluations regarding the context of
distance education and face-to-face education were presented in Table 1.

Table 1. Findings of Teacher Evaluations regarding Distance Learning and Face-to-Face Learning Contexts
Categories Codes

Inefficiency Lack of concretization (T1),(T2),(T4),(T7),(T8)
Screen Exposure
(T1).(T2),(T5),(T6).(T8)
Movement Needs (T2),(T3),(T6)
Insufficient Material (T2),(T7)

Negative Affect Missing (T1),(T3),(T7)
Unwillingness(T2),(T3),(T8)
Anxiety (T3),(T8)
Unhappiness (T1),(T6)

Distance Learning Context

Instant Response (T1),(T4)
Efficiency Child Centeredness (T5)
Effectiveness of Time (05)

Learning Center Changes
Physical (T2),(T3),(T5),(T6).,(T7)
Structure/Environment Seating Arrangement (T4),(T5),(T8)
Viable Material (T1),(T2),(T4)

Different Affects Happiness
(T1),(T3),(T4),(T6),(T7)
Anxiety (T5),(T6),(T8)
Unpatience (T2),(T5),(T8)
Liberty (T7)
Jealousness (T5)

Table 1 includes two categories and sub-categories created in line with the opinions of teachers
regarding the context of distance education. The teachers answered the questions of the researchers by
comparing distance learning and face-to-face learning from different aspects. These categories, which
were formed in line with these answers, were determined as "inefficiency and negative effect” for the
context of distance learning. For the face-to-face learning context, it was determined as "efficiency,
physical structure, and different emotions”. Teachers emphasized inefficiency because they had
difficulty in embodying what they wanted to give to children in the distance learning process, it was not
suitable for the nature of the early childhood developmental period, the materials were insufficient, and
teachers could not provide the movement needs of children, which is one of their development needs.
In addition, they stated that the emotions experienced by children were generally negative, and they
came to the fore as missing, unwillingness, anxiety, and unhappiness. They added that they had difficulty
in both learning this technological structure and attracting the attention of children since they did not

Face-to-Face Learning Context
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have enough knowledge of the online applications required by distance learning. Regarding this, T1 and
T3 expressed their views as follows.

(T1): “I can't say it's very productive (...) By doing and living... The activities must be like that.
I mean, it was a bit difficult process...”

(T3): “I swear it wasn't very productive. It was difficult because it was a platform that we did
not know (Zoom Application). I think it was difficult. Because in pre-school, learning by doing was
always very difficult from a distance. When we get into the thing, you can't tell that you're going to tell
something from Zoom, children can't participate, they can't move anyway. | think it was very difficult
for preschoolers.”

When the teachers' views on face-to-face learning were examined, three categories emerged.
These categories were "efficiency, physical structure, and different affections"”. Teachers emphasized
the effectiveness of face-to-face learning, unlike the distance learning process, and stated that this
process was more child-centered and that it was easy to intervene in problems immediately. However,
they also mentioned that the changes in the physical structure that come with the new social distance
rules were also challenging from time to time. In the context of face-to-face learning, they stated that
children were generally happy to start school and that some negative emotions also manifest themselves
due to the ongoing effects of the pandemic. The views of T3 and T6 in the context of face-to-face
learning are as follows.

(S3): “We are more careful now... Previously, the children used materials and things together,
we lived together more closely together, but now we restrict the children physically so that they can
maintain a little social distance. In the classroom, there are no games in which the whole group
participates, of course, we try to keep them further away from each other. But it's hard to do that with
kids. But also physically (...) we can no longer use every learning center. We should not bring the
children too close to each other, we need to be careful.”

76): “(...) you see that they come with pleasure as the school continues. You see their loved
ones, their communication with their friends has increased, and they are happy. | don't know, pre-school
education really needs to be supported and developed. Himm.. for our children... for children aged 0-
6..”

In summary, it has been determined that there are significant differences in the context between
distance learning and face-to-face learning. Teachers’ views showed that the face-to-face learning
process was more positive for both children and themselves than the distance learning process. Teachers
had been important observers in this process and had tried to understand how children behave during
distance learning and face-to-face learning.

Behaviors of Children from the Perspective of Teachers After Distance Learning

Behaviors of children after distance learning period have gathered in three categories in terms
of cognitive, social and emotional skills. The researchers asked the teachers how the social and
emotional skills of the children were compared to the distance learning time when face-to-face learning
was started. Teachers not only answered these questions but also made many references to cognitive
outcomes in the learning process. Findings related to these skills, which are perceived to be related to
each other, have not been ignored.

The findings showed that teachers stated that there had been changes in children's emotional,
social and cognitive skills. Teachers stated that when compared to the pre-pandemic process in general,
they found negative changes in children's behavior in many ways and this was reflected in the education
process. Teachers explained their experiences at different times of the day with examples. In addition,
although there were negative behavioral changes, it was also included in the opinions of the teachers
that the children adapted to face-to-face education over time and this adaptation process still continues.
Many teachers focused on negative behavioral changes, on the other hand, positive changes in some
social behaviors of children were also perceived by teachers.
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The findings of children's behavior from the perspective of teachers were presented in Table 2.

Table 2. Findings of Children's Behaviors from the Perspective of Teachers After Distance Learning

Categories Codes
Lack of Attention (T1), (T2), (T6)
Cognitive Skills Increasing Egocentrism (T4), (T5), (T6)

Difficulty in Perceiving Instructions (T1), (T8)

Difficulty in Emotion Management(T2), (T4),
Emotional Skills (Te6)
Intense Self-control and Stress (T1), (T7), (T8)

Non-Compliance with the Rules

Sacial Skills (T1), (T2), (T3), (T4), (T5), (T6), (T8)
Peer Support (T2), (T3), (T4), (T5), (T7)
Inability to Express Oneself
(T1), (T2), (T4), (T5), (T6)
Decrease in Sharing (T4),(T5), (T6), (T7)
Ability to Empathize (T3), (T6),(T7)
Inability to Empathize (T1), (T5)
Unable to Complete the Missions(T6),(T2)

Behavioral Changes in Children

Table 2 shows that children's changing behaviors are gathered into three categories as cognitive,
emotional, and social skills. In addition, it is seen that the changes expressed by the teachers regarding
social skills are more than the others. Under the category of cognitive skills, there are behavioral changes
that teachers emphasized in terms of increased egocentrism in children, lack of attention, and difficulty
in perceiving instructions. When we look at the changes in emotional skills, it is seen that children have
more difficulty in managing their emotions and have a stress reaction compared to pre-distance
education. Regarding social skills, negative changes such as not following the rules, not being able to
express oneself, not sharing, and empathizing were emphasized the most. The changes that were
emphasized positively were in the form of peer support and empathy. The statements of the teachers
regarding the cognitive and emational skills categories are as follows:

(T5): “We (children) can't manage our emotions right now. Because we cannot empathize, we
cannot overcome our jealousy, we cannot share a toy with two of our friends. So we couldn't handle this
in 2 months. So, this is how I convey it to parents, 'This is a process, we will get used to each other."”’

(T1): “Last year, especially Mervem, she used to obey all the rules. She was a child who came
from the family by getting certain things and education, and she had no difficulties anyway. Since she
has been in my class since she was three years old... But this year, there is a certain incompatibility
from the beginning of the term, she does not follow the rules, for example, when she is the head of class,
she gets in front of the line, the person who is the head passes. She counts the class, then gives
information. (...) But Merve says, "Teacher, | don't want to get ahead" or she moves to the side of the
wall and does not stand in line. We just have overcome this situation with Merve nowadays. We just got
over it with Ahmet. When Ahmet started this year, he never came out from under the table until the last
week. However, these were my children who came to school with love and joy the most, before distance
education...”

It was remarkable that there were both positive and negative changes in the behaviors related to
social skills. Teachers especially stated that they had difficulties in sharing, they could not empathize,
they were unable to express themselves or they tended to cry more, and they had serious difficulties in
completing a task. On the other hand, teachers stated that they noticed an increase in the peer support
that children showed to each other after distance education. The teachers showed that the reason for this
might be that the children stayed away from each other during the lockdown and they might be afraid
that they will experience the same situation again. In addition, some teachers stated that they observed
an increase in empathy in some children despite negative situations.

(T2): “We are also not following the new pandemic rules very much. Although our class is not
very small, of course, we cannot apply social distance with 21 students. As | said, the children are side
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by side, there are children who resist wearing masks (...) So let me tell you, this applies not only to me
but also to my other teacher friends, and | see that children have serious problems in following the rules
this year. This applies to my students who have been continuing since last year, and this also applies to
my new students. All my teacher friends say the same thing, because the children have serious difficulty
following the rules because they have never seen the school discipline. This is reflected in education as
well, as families have not been able to take care of themselves too much and they are overwhelmed. So
1 think so”.

(T3): “(...) I mean, the one who was in my class last year My students are doing better this year
because | know them. Other friends can explain how they feel when they are sad. They go to you and
say, 'Don't worry, what happened to you?' So, for example, they can convey it to me as 'Teacher, he is
sad and crying.' Here are my students from last year. Their empathy and all that has improved quite a
bit.” expressed in his words.

On the other hand, T2 expressed the increase in the empathy skills of the children in her class
when face-to-face learning was started again with the following words.

(T2): “I think that the distance learning process has a positive effect on children in a way. For
example, children empathized with their new crying friends and encouraged them on the contrary that
school is not a place to be afraid of and that school is a beautiful place at work. I think that being able
to get through the difficult process gave a positive skill in that regard.”

Looking at the experiences of the teachers, it is seen that the behavioral changes of the children
are widely distributed in the spectrum of social, emotional and cognitive skills. While the teachers
experienced the reflections of this difficult process on the children, they also made various changes in
order to adapt to the current situation.

Adaptation of Preschool Teachers Who Switched to Face-to-Face Learning

It was determined by the teachers that there were many differences in the behavior of the
children who participated in the face-to-face learning process compared to before the distance learning
period in the quarantine times. In the face of this situation, teachers also adjusted their own behavior in
order to adapt. These arrangements were in the form of diversifying the methods and techniques they
used during the activities and making extra efforts to provide classroom management. Findings
regarding teacher adaptation to children's behavioral changes were presented in Table 3.

Table 3. Findings of Teacher Adaptation to Children's New Behaviors after Distance Learning

New Materials(T2), (T3)
Resitrictions (T3)
Effective Time Management (T5)

Categories Codes
» Teaching Methods and Techniques Coding (T21), (T2), (T4)
% Drama (T4)
s Attention Studies (T5)
l_
g Classroom Management New Rules (T1), (T3), (T5), (T7,
8 (T8)
S
&
©
<

In Table 3, there are two main categories related to teacher adaptation. Within the category of
teaching methods and techniques, it is seen that teachers mostly used coding practices, and they also
showed drama and attention exercises to children. In the classroom management category, the creation
of new rules came to the fore the most. Moreover, teachers used new materials, made changes in time
management, and introduced new restrictions to ensure effective classroom management.

The teachers cited the uncontrolled screen exposure and permissive parental attitudes that they
may have experienced during the distance learning process as the reason for the new behaviors of the
children. For this reason, they stated that they tried to include different stimuli in their classroom
activities, and they used visual materials. Teachers stated that they did coding, attention studies, and
drama activities with children, and were able to identify the inability to focus their attention in this way
with attention studies and coding studies; They also stated that they were trying to increase their skills
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such as empathy and sharing with drama studies. The opinions of T4 and T2 regarding this were as
follows:

(T1): “(...) this year, robotic coding also became a part of the process. Then the attention work
is too much. Yes. Small and small prizes, awards, but not based on things, | use them to win, not for the
concrete thing, but for motivation.”

(T4): “Likewise, some children want to get what they want by throwing themselves on the
ground and shouting. Because families do it this way and reinforce it this way. Himm, these behaviors
are not right, they adopt the right behaviors with examples, videos, stories, dramas, when we give them
to children gradually, by seeing and living.”

(T2): “(...) They came to be more emotionally attached to the family. Uh ... so there was a
regression in their self-confidence. They had problems in expressing themselves, but when they came
together in the group, the new activities, collective activities and studies increased their self-confidence.
For example, we brought new rules, we make a toy that belongs to itself, for example, on sharing days.
We have increased such behaviors to share with someone else, to take the other toy even unintentionally,
or to share them in order to look at it, to understand the other person.”

In summary, it has been determined that there are generally negative changes in social and
emotional skills of children who undergo a distance learning process and then switch to face-to-face
learning from the perspective of their teachers. Teachers stated that they had problems in displaying
skills such as "following the rules, expressing oneself, and controlling oneself" that the children were
able to display in the past. In addition, teachers stated that they observed negative changes in children’s
cognitive skills. In the face of these changes, teachers tried to adapt to the changes they made in the use
of the method, technique, and classroom management.

Discussion, Conclusion and Recommendations

In this research, important information about the distance education process that took place due
to the pandemic, the face-to-face learning process, and the new behaviors of children and teachers was
obtained. The first finding of the study was that distance learning was evaluated by teachers as an
inefficient process dominated by negative emotions; face-to-face learning was perceived as a productive
process in which different emotions were experienced. The reasons for this perception of distance
learning are the developmental characteristics of preschool children and the difficulties brought by the
use of technology. Preschoolers are in the pre-operational period and they need concrete manipulatives
while learning (Gray 1997; Piaget, 1977). However, the digital process may be insufficient to provide
for these developmental needs. In addition, it is natural that distance learning cannot be maintained
efficiently in the pre-school period, as it requires using different technological tools and applications
and leaves the responsibility of learning to the learner more. Many studies in the literature during the
pandemic also emphasize the failing aspects of this distance education. For example; Demir and Kale
(2020) interviewed teachers in their studies and determined that teachers drew attention to this
inefficiency by emphasizing the lack of infrastructure, access to technology, and low participation
points. Aral and Kadan (2021) also determined that teachers stated that they had an insufficient
infrastructure in pre-school distance education, that they experienced adaptation problems in the process,
and that this process did not reach the educational goal. The dominant negative findings related to
distance learning during the pandemic period were, in a way, surprising. Because, until now, many
studies before the pandemic have pointed out that course activities such as distance education and e-
learning are productive (Lovari & Charalambous, 2006; Toki & Pance, 2010). When we look at what
has been done during the pandemic period, it showed the findings that express almost the opposite by
those who experience distance education compulsory. This means questioning past information.

In the study, it was determined that teachers perceived face-to-face learning environments as
productive, unlike distance learning environments, and in this face to face reunion, negative emotions
were observed as well as positive emotions. These perceptions were based on several reasons. These
were the fact that the teachers were together with children in a physical, viable environment, also, they
were able to include concretization in their educational life, and they were able to intervene immediately
at the point where attention is distracted or when undesirable behaviors might occur. All means that
teachers can better fulfill their teaching duties in environments that are suitable for children's
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developmental characteristics and where they are not restricted. Preschool education classrooms are
places designed according to the developmental characteristics of children and offer them the chance to
choose and preschool teachers are those who provide guidance to children in line with their interests and
needs (MEB, 2013 [Ministry of National Educatio]). Teachers had difficulty in doing this guidance
without the children's presence, but they were able to find the necessary space face-to-face. In an
environment dominated by uncertainties and health-threatening situations, it is expected that preschool
children, who continue their education in an unfamiliar way, were experienced negative emotions and
that some of these emotions have still accompanied them. Studies on children's emotions during the
pandemic period reveal how difficult they were (Yeasmin et al., 2020). In these studies, it is stated that
most of the children had to feel emotions like anxiety, and fear, and they show behavioral problems
(Tarkogin Alagéz, & Taurus, 2020).

The second important finding of this study was that teachers perceived negative changes in
children's social, emotional, and cognitive skills. Teachers stated that children's social skills such as
sharing, empathy, and self-expression decreased compared to the past. It can be said that although
children grow in age, the lack of socialization they are exposed to has also reflected on their development
and the "distant" contributions of teachers to children's social skills have been limited. In parallel, many
studies conducted in different countries have found that there are decreases in children's social and
emotional competence compared to before the pandemic (Bethell et al., 2022; Cantiani et al., 2021;
Pujiastuti, Hartati, & Wang, 2021). Yiirek (2021) determined that preschool teachers expressed the
social and motor development of preschool children as 'developmental areas that can be developed in a
limited way' while they were in the distance learning process. Teachers also reported that there were
negative changes in children's emotional skills, such as difficulties in emotion management and
intensification of stress reactions. This means that children couldn't find enough emotional support at
home during the pandemic and they were heavily traumatized. The challenging emotions experienced
by children and the way they manage them stand out in the research of Alisinanoglu, Karabulut, and
Tiirksoy (2020). In their study, these researchers found that the fears experienced by children during the
pandemic process increased; they also found that behaviors such as tantrums, crying for no reason,
irritability, and shouting were observed in children. In another study investigating the causes of these
difficulties, Tuzcuoglu, Aydin, and Balaban (2021) determined that parents exhibited behaviors such as
constantly following the news about COVID-19, were saying that they should not think about the
process to their children, and not doing any activity while all of them stay at home.

The surprising finding of the study was that although it was not addressed directly to the
teachers, they emphasized the cognitive skills of the children in their answers. The teachers stated that
the children had difficulties in concentrating and understanding the educational instructions in the new
period. The continuing effect of the challenging emotions caused by the pandemic on the children and
the intense screen exposure added to this in the past can be shown as the cause of this situation. Emotions
are phenomena that affect what individuals learn and how and are closely linked to the learning process
(Zins & Elias, 2006). Many researchers have reported that children experienced compelling emotions
such as anxiety and fear in this process (Courtney, Watson, Battaglia, Mulsant, & Szatmari, 2020;
Schmidt et al., 2021; Phelps & Sperry, 2020). In addition, in studies conducted with parents, it has been
determined that children spent a long time in front of the screen due to the pandemic and used the phone,
television, and computer intensively (Eyimaya and Yalginirmak, 2021; Susilowati, Nugraha, Alimoeso,
& Hasiholan, 2021). In an international study, it was found that mental problems have increased in
individuals in early childhood in many countries (Schmidt, Barblan, Lory, & Landolt, 2021).

The last finding of the study was that teachers made arrangements to "teaching method and classroom
management"” in order to adapt to the structure of face-to-face learning context and new behaviors
produced by children. It can be said that teachers have used their teaching skills to deal with situations
such as children's difficulties in following the rules, distractions, and inability to express their feelings
and thoughts appropriately. A similar situation is also observed in various studies. For example, Sharma,
Papavlasopoulou, Giannakos (2019), and Kingdon, (2017) emphasized that teachers' material use and
new practices that enrich the teaching environment reduced undesirable behaviors in children and
facilitated the development of children. On the other hand, considering the emotional burden of the
process and the connection of emotions with cognition, it is obvious that teachers should intervene in
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this part as well. There are also studies showing that emotional first aid given to children is necessary

and can be provided in a learning environment due to traumatic events such as the pandemic (Kilig,
2020; Yuwanto, Adi, & Budiman, 2017).

As aresult, the findings of this study showed that the face-to-face learning context was perceived
as more productive and a context in which positive emotions were predominant compared to the distance
learning context. Moreover, it was determined that some deficiencies in social, emotional, and cognitive
aspects were perceived by their teachers compared to the pre-pandemic period in children who continue
face-to-face learning again. In the face of this situation, teachers have made various arrangements in
terms of teaching methods and classroom management. In this respect, it is seen that these children, who
were at home due to restrictions and who had been away from the social and emotional environment
offered by the preschool education class for a long time, were traumatized from different angles. For
this reason, compensatory activities are needed for children. It is recommended to provide in-service
training to enrich the educational environment in order to increase the cohesion of teachers and indirectly
support children more. Teachers also need to be supported on how to help these children with their
emotional and social well-being. This research evaluated the process from the perspective of the teacher.
It is recommended that future researchers obtain more detailed data by collecting data from children and
observing the process.
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Oz Anahtar Kelimeler
Okul o6ncesi donem sosyal ve duygusal becerilerin gelistirilmesi i¢in hassas Uzaktan egitim
yillar1 kapsamaktadir. Bu becerilerin kazanilmas: ailede baslayip okullarda da Sosyal beceri
sistemli sekilde devam etmektedir. Ote yandan COVID-19 pandemisinin Duygusal beceri
baslamastyla cocuklar duygusal acidan zorlu bir siirece girmisler ve uzaktan COVID-19
egitimin baglamasiyla da sosyal baglamlarindan uzak kalmiglardir. Dolayisiyla,
sosyallesme sayesinde hizli bir sekilde gelisen bu becerilerin ortaya ¢ikmasi ve
ilerl i ici tam araya giren mesafeler nedeniyle 6rmiistiir. Bu
ilerlemesi igin uygun ortam araya ¢ yle zarar gérmiistiir Makale Haklanda

nedenle s6z konusu uzaklik sonrasi yeniden yiiz yiize egitime gecildiginde
cocuklarin sosyal ve duygusal becerilerini 6gretmen géziinden incelemek bu Génderim Tarihi: 27.01.2022
aragtirmanin temel amacii olusturmaktadir. Aragtirmada MEB’e bagh Kabul Tarihi- 01.03.2022
anaokullaria devam eden, uzaktan egitime katilmis ve sonrasinda aym sinifta ST

yliz yiize egitimine devam eden g¢ocuklarm ogretmenleri ile galigilmistir. E-Yaymn Tarihi: 29.04.2022
Calismada sekiz okul oOncesi Ogretmeniyle goriigmeler gergeklestirilmistir.

Veriler igerik analizi ile ¢oziimlenmistir. Elde edilen sonuglar 6gretmenlerin,

uzaktan egitim baglamimi etkinlikleri somutlagtiramama, ¢ocuklarin hareket

ihtiyacini karsilayamama gibi nedenlerle verimsizligin ve olumsuz duygularin

hakim oldugu bir baglam olarak degerlendirdiklerini gdstermistir. Ogretmenler

yiiz yiize egitimi ise gorece olumlu duygularin daha ¢ok yasandigi, etkili zaman

yOnetiminin, aninda miidahalenin yapilabilmesiyle verimliligi yiiksek bir baglam

olarak degerlendirmislerdir. Ayrica sonuglar, ¢ocuklarda algilamada ve

yonergeleri takip etmede zorlanmalar, kendini kontrol etmede giicliikler gibi

davranis degisikliklerinin &gretmenlerce algilandig1 yoniindedir. Ogretmenler
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Giris

Cocugun kendisi ve digerleri ile olan iliskilerini konu alan sosyal gelisim ve duygusal gelisim,
okul 6ncesi donemde desteklenmesi gereken 6nemli gelisim alanlaridir. Bu donemde ¢ocuklarin saglikli
sekilde gelismeleri, cevrelerine uyum saglamalari ve iligkilerini siirdiirebilmeleri igin sosyal ve duygusal
becerileri kazanmalar1 gerekmektedir. Cocuklar bu becerileri 6nce ailede, sonra formal bir egitim
programinin uygulandigi ve akranlariyla bir arada olduklar1 yerler olarak okul Oncesi egitim
kurumlarinda edinirler. Ote yandan bir siire nce pandemiden otiirii gocuklarin egitim yasantilar1 da
olmak iizere tiim hayatinda birtakim zorunlu degisiklikler meydana gelmistir. Zaman zaman zorunlu
karantinalar ve uzaktan yiiriitiilen egitim siirecinde ¢ocuklar belirsizliklere maruz kalmis, zorlayici
duygular yasamis, sosyal cevrelerinden uzakta kalmis ve alisik olmadiklari bir egitim siirecine
girmislerdir. Bu nedenle, uzun siire sosyal baglamindan uzakta kalan bu ¢ocuklarin giinimiizde yiiz
yiize kesintisiz egitime ge¢ildiginde sosyal ve duygusal becerilerinin nasil etkilendigi merak konusu
haline gelmistir.

Okul 6ncesi donemde kurulan her tiirlii etkilesimin ¢ocuklarin sosyal ve duygusal gelisimleri
tizerinde 6nemli etkisi bulunmaktadir (Bernard ve Dezier, 2010). Cocuklarin sosyal gelisimlerinin
saglikli sekilde ilerlemesi bu etkilesimlerin olumlu sekilde siirmesine bagli olmakta (Samanci ve Ugan,
2017) ve sosyal beceriler olarak adlandirilan birtakim becerileri sergilemeleri de bu siirecte énemli rol
oynamaktadir. Sosyal beceriler, sosyal bir varlik olan insanin diger insanlarla etkilesimine olanak
saglayan, ait olunan ortamlarda kabul edilebilir ve her iki tarafi da amacina ulastiracak davraniglari ifade
etmektedir (Hargie, Saunders ve Dickson 1994; Yiiksel, 2004). Okul 6ncesi donemde sosyal becerileri
gelismis cocuklarin yakinlik iceren ve giivenli iliskiler kurabildikleri, bagkalariyla olumlu etkilesimlerde
bulunabildikleri, catismalar1 ¢ozebildikleri ve olumsuz durumlarda bile toplumca kabul edilebilir
davranabildikleri goriilmektedir (McLaughlin, Aspden ve Clarke, 2017). Dahasi, bu ¢ocuklarin hem
sosyal anlamda olumlu yasam sonuglar1 edindikleri hem de akademik anlamda yiiksek refah seviyelerine
sahip yetigkinlere doniistiikleri yapilan arastirma sonuglarinda ifade edilmektedir (Bierman vd., 2008;
Liu, 2011). Bunun tam tersi durumda ise; sosyal beceri yetersizligi olan ¢ocuklar farkli problemlere de
(icsellestirme ve digsallagtirma gibi) sahip olabilmekte, akranlarinca tercih edilmemekte ve uzun vadede
sosyal ve akademik yasantilarinda diisiik basar1 ortaya koyabilmektedirler (Goodman, Joshi, Nasim ve
Tyler, 2015; Warnes, Sheridan, Geske, ve Warnes, 2005). Cocuklarin gelisimlerinde rol oynayan ve
uyumunu saglayan diger onemli beceriler ise duygusal becerilerdir. Kendinin ve bagkalarmin
duygularin1 anlama, ifade edebilme ve duygularin1 diizenleme bu becerilere 6rnektir (Denham, 1998;
Saarni, 1990). Cocuklarin duygusal beceriler sergilemeleri, onlarin bagkalarin1 anlamalarim
kolaylastirmakta, kendilerini kontrol edebilmelerine, 6grenmeye hazir hale gelebilmelerine olanak
tanimakta, bdoylelikle de sosyal ve akademik yasamda iyi bir konuma gelmelerini
kolaylastirabilmektedir (Denham vd., 2003).

Cocuklarin saglikli sekilde gelismesinde 6nemli yeri olan sosyal ve duygusal becerilerin
kazandirilmasinda Sgretmenler olduk¢a &nemli bir rol oynamaktadirlar. Ulkemizde okul &ncesi
ogretmenleri, simf ortammda MEB (2013) Okul Oncesi Egitim Programi’nda da yer aldig: iizere, sosyal
ve duygusal gelisimleri desteklemek igin sistemli ¢aligmalar yapmaktirlar. Programin yapisi geregi bu
caligmalar1 oyun ve etkilesim temelli yapmalari beklenmektedir. Yani sira uluslararasi programlarda ve
arastirma ciktilarinda da sosyal ve duygusal becerileri gelistirmek i¢in ¢ocuklara birebir rehberlik
yapildigi, grup icinde isbirlikgi 6grenme, oyun, drama gibi yontemlerin siklikla kullanildig:
goriilmektedir (Kennedy, Linwick, ve Vercell, 2000; Webster-Stratton, ve Reid, 2004; Williams, 2011).
Craig-Unkefer ve Kaiser’in (2002) ¢ocuklarin iletigimi bagslatma ve siirdiirme sosyal becerilerini
gelistirmeyi planladiklar1 miidahalede, ¢ocuklarla farkli temalarda gecen dramatik oyunlar oynayip
degerlendirme yaptiklari siirecler kullanilmasi ve sonugta ¢ocuklarin iletisim becerilerinde anlamli artig
saglanmasi bunlara bir érnektir. Ozetle uygulamalari yiiz yiize gergeklestigi ve bu becerileri topluluk
icerisinde gelistirdikleri sdylenebilir. Ote yandan bir siire 6nce hayatlarimiza dahil olan pandemi ve
sonrasinda yiiriitiilen uzaktan egitim siirecinde sosyal becerilerin geligimi i¢in gerekli “sosyal” ortam
oldukga sinirh hale gelmis ve salgin hastalik nedeniyle duygusal gelisim i¢in gerekli giivenlik ortami
zarar gormiuistur.

Sosyal ve duygusal becerilerin gelistirilmesinde ortamin 6zellikleri ve 6gretenin 6zelliklerinin
cocuklarin bu becerileri kazanmasini etkiledigi bilinmektedir (Humphries, Williams ve May, 2018).
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Pandemide evde bulunan ve uzaktan egitime dahil olan ¢ocuklarin, duygusal bir giivenlik ortami
yaratilmadan, tehdit altinda hissederken duygusal becerilerini gelistirmesinin; sosyal baglamindan
yoksunken sosyal becerilerini gelistirmesinin zorlasmasi beklenmektedir. Buna uzaktan egitim
konusunda tecriibesiz olan 6gretmenler de eklendiginde durum daha da karmasik hale gelmektedir.
Stirecin dogasi, pandeminin ve uzaktan egitimin etkilerini bir¢ok arastirmact igin merak konusu haline
getirmis, bununla birlikte s6z konusu durumun ¢ocuklara, 6gretmenlere ve ebeveynlere yansimalarinin
yer aldig1 biiyiiyen bir literatiir olusagelmistir (Alisinanoglu, Karabulut ve Tiirksoy, 2020; Cordovil vd.,
2021; Visnjic-Jevtic, vd., 2021). Bu c¢alismalarin genel sonuglari; uzaktan egitimde fiziksel
yetersizlikler, bu egitime erisim sikintilar1 nedeniyle yasanan olumsuz deneyimler, ¢ocuklar ve
ogretmenlerin 6grenme Ogretme yasantilarinin kalitesinin diigmesi ve beraberinde getirdigi psikolojik
glicliikler olarak listelenebilir. Can (2020) uzaktan egitimin bir¢ok kademede yarattigi zorluklari ortaya
koymus, Tiirkiye'de uzaktan egitim sisteminin altyapi, erisim, giivenlik, icerik, tasarim, uygulama,
kalite, mevzuat ve pedagojik acidan eksiklere sahip oldugunu saptamistir. Jiao ve digerlerinin (2020)
yiriittiigii calismada, cocuk ve ergenlerde dikkat daginikligi, sinirlilik ve salgin hakkinda soru sorma
korkusu gibi psikolojik ve davranigsal sorunlarin yaygin olarak yasandig: tespit edilmistir. Tarkog¢in
Alagdz ve Boga (2020) ise annelerin okul 6ncesi donem ¢ocuklarinda pandemi nedeniyle bazi davranig
degisiklikleri gbzlemlediklerini ve bu davranis degisikliklerinin kaygi ve 6fke gibi duygularimi olumsuz
yollarla disa vurma ve aglama davranisinda artis ile alt 1slatma seklinde seyrettigini ifade etmislerdir.
Sonug¢ olarak pandeminin yogun sekilde seyrettigi siralarda yapilan ¢aligmalarin egitim siirecindeki
aksakliklar1 isaret ettigi ve 6zellikle bu baglamda ¢ocuklarin sosyal ve duygusal agidan zarar gordiikleri
belirlenmistir.

Guniimiize gelindiginde COVID-19 pandemisine neden olan viriise karsi asimin bulunmasi,
kisitlamalarin azalmas1 ve nihayetinde kesintisiz bigcimde yiiz yiize egitimin devam etmesi sz
konusudur. Oyleyse son dénemde arkadaslariyla ve 6gretmenleriyle bulusan bu gocuklar gegen zorlu
zamandan sonra “toparlanmay1” (bounceback) basarmakta midir? Ogretmenler yeniden tam zamanli yiiz
yiize egitimde neler yasamiglardir? Bu sorularin pratikte cevaplanmasi bu ¢alismanin temel
motivasyonunu olusturmaktadir. Mevcut arastirmada, uzaktan egitim sonrasinda yiiz yiize egitime
devam eden ¢ocuklarin davranislarini sosyal ve duygusal beceriler baglaminda 6grenmen goziinden
incelemek amaclanmistir. Bu temel amag dogrultusunda asagidaki sorulara yanit aranmaistir:

1. Ogretmenler uzaktan egitim sonrasi yiiz ylize egitim baglamini nasil algilamaktadir?

2. Ogretmenlere gore cocuklarn davranislar1 sosyal ve duygusal beceriler perspektiften
nasildir?

3. Yiiz yiize egitim baglaminda 6gretmen davranislart nasildir?

Yontem

Uzaktan egitim sonrasi g¢ocuklarin sosyal ve duygusal becerilerini 6gretmen go6ziinden
incelemeyi amaglayan bu aragtirma, nitel arastirma yontemlerinden durum ¢aligmasi olarak
planlanmigtir. Durum ¢alismasi, belirli bir sistemi inceleyip o sistem hakkinda kendi baglami igerisinde
derinlemesine bilgi sahibi olmay1 saglayan 6nemli bir desendir (Chmiliar, 2010). Bu baglamda mevcut
¢alismanin durumu ise, sinifinda uzaktan egitim siireci ge¢irmis ve uzaktan egitim sonrasi ayni smifi ile
yiiz yiize egitime devam eden okul dncesi 6gretmenlerinin deneyimleridir.

Katilimcilar

Arastirmanin ¢alisma grubu amach oOrnekleme yontemlerinden Olglit Ornekleme ile
belirlenmistir. Olgiit drnekleme, arastirmacinin belirlemis oldugu birtakim kriterlere uyan durumlarin
ise kosulmasidir (Marshall ve Rossman, 2014). Arastirma, Adana Cukurova bolgesinde yer alan ii¢
bagimsiz anaokulunda gorevine devam eden sekiz okul Oncesi Ogretmeni ile gerceklestirilmistir.
Katilime1 grup, uzaktan egitim dncesi ve uzaktan egitim sonrasi ayni cocuklar ile egitim 6gretime devam
etmesi dikkate alinarak belirlenmistir. Calismada yer alan tiim 6gretmenler kadindir, yaslar: 30 ile 40
arasindadir. Ogretmenlerin tamami okul dncesi egitimi lisans mezunudur ve mesleki kidemleri bes ile
on yil arasindadir.
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Veri Toplama Araci

Bu arastirmada veriler aragtirmacilar tarafindan hazirlanan sorularin sorulmasi ile gergeklesmis
goriisme teknigi ile toplanmugstir. Nitel arastirmalarda en ¢ok tercih edilen yontemlerden biri olan
goriisme ayni zamanda; belirli durum, olay ve diisiinceleri inceleyebilmenin de en etkili yontemlerinden
biridir (Maxwell, 2018). Temel arastirma sorularina paralel olarak &gretmenlerin gézlem ve
deneyimlerine ulagabilmek i¢in tercih edilen 14 goriisme sorusu hazirlanmigtir. G6riisme sorularinda,
ogretmenlerin; sinifin sosyal ve duygusal yapisini, ¢ocuklarin okula uyumunu, ¢ocuklarin iliskilerini,
duygusal becerilerini, ogretmen olarak deneyimlerini degisen pandemi kosullari dogrultusunda
degerlendirmelerine yonelik sorular yer almistir. Bu sorular okul dncesi egitimi alaninda uzman alti
akademisyene sunulup goriisleri alinmistir. Goriisme sorulart uzman goriisleri dogrultusunda
diizenlenmis, iki soru ¢ikartilmus, iki soru birlestirilerek tek soru haline getirilmis ve dort soruda bigimsel
degisiklikler yapilmistir. Son haliyle 12 soru igeren goériigme formu alanda calisan iki 0gretmene
uygulanmis ve bilissel goriisme teknigi sonrasi sorulara son hali verilmistir. Ogretmen kisisel bilgi
formunda ise 8 adet soru sorulmus ve egitim diizeyleri, yaslari, kidemleri gibi bilgilere ulagilmigtir.

Veri Toplama Siireci

Veri toplama siireci i¢in 2021-2022 egitim 6gretim yilinin Kasim ayinda okullara gidilerek
miidiirler ile goriisiilmiis, arastirmanin amaci anlatilmigtir. Okul miidiirlerinin onaylar1 dogrultusunda
aragtirmanin  kriterlerine uyan Ogretmenler belirlenmistir. Ogretmenlerden randevu alarak
bilgilendirme toplantist yapilmis, bu toplantida arastirmanin kapsami, amaci ve yonteminden detayl1 bir
sekilde bahsedilmistir. Arastirmaya katilmaya goniillii olan 6gretmenlere onam formu imzalatilmis ve
onlarin uygun olduklari giin ve saatlerde goriismek yapmak iizere bir randevu cetveli olusturulmustur.
Goriigsmeler arastirmacilardan biri tarafindan yine Kasim ay1 i¢erisinde baglamig olup Aralik ay1 ortasina
kadar stiirmiistiir. Ortalama yarim saat siiren goriismelerin tamamlanmasi 14 giinde ger¢eklesmistir.

Verilerin Analizi

Calisma verilerinin ¢oziimlenmesinde icerik analizi yontemi kullanilmustir. Igerik analizi Patton
(2014) tarafindan, nitel bir materyali anlamlandirarak ve materyalin sahip oldugu tutarliliklar1 bularak
yeni anlamlar iiretmeye ¢alismak olarak ifade edilmektedir. Analiz i¢in, nitel arastirma yontemlerinde
kullanilan MAXQDA PRO 2020 paket programi kullanilmistir. Her iki aragtirmaci programa yiiklenen
metinleri birlikte okuyarak kodlamalar yapmislar ve her biri hakkinda uzlagim saglamiglardir. Kodlama
stirecinden sonra arastirmacilar bu kodlar1 kullanarak yeni kategoriler olusturmustur. Kategorileri
olustururken arastirmacilar, anlaml bir ¢erceve olusturmak i¢in sosyal ve duygusal gelisim literatiiriinii
dikkate almiglardir. Bulgularin raporlanmasi siirecinde ise tiim kategoriler ve kodlar kendi iginde ve
kendi aralarinda sorgulanmis ve ara sira verilere doniilerek kategorilerin olusturulmasina devam
edilmistir ve boylelikle analiz siireci tamamlanmstir.

Gecerlik, Giivenirlik ve Etik

Aragtirma yetiskinlerle yiiriitiilmiis ve yetiskinlerle yiiriitiilen arastirmalarda gerekli birgok etik
nokta dikkate alinmistir. Oncelikle gretmenlerin bagli bulunduklar1 okullarm yéneticilerinden sdzlii
izin alinmigtir. Daha sonra tiim 6gretmenlere arastirmanin amaci ve arastirma siireci hakkinda ayrintili
bilgilendirme yapilmis ve istedikleri zaman arastirmadan ayrilabilecekleri agiklanmistir. Son olarak
calismaya katilmaya goniillii olan Ogretmenlerden yazili kabul beyan: alinmustir. Ogretmenlerin
kimligini acik edecek bilgiler arastirmanin hi¢bir yerinde paylasiimamis ve Ogretmenlerin
konusmalarindan orneklere yer verirken kod isimler kullanilmistir. Siire¢ sonunda talep eden
Ogretmenlerle arastirmanin sonuglari paylagilmistir.

Bu aragtirmanin gegerlik ve giivenirligini saglamak igin nitel arastirmalarda kullanilan
onlemlere yer verilmistir. Ogretmenlerle yapilan goriismeler kayit altma alinnis, her goriisme sonrasi
kayitlar hemen yaziya dokiilmiis ve birka¢ depolama alanina aktarilarak olas1 bir veri kaybinin oniine
gecilmeye caligilmistir. Yaziya dokiilme agsamasi iki kisi tarafindan kontrol edilmistir. Verilerin analizi
siirecinde arastirmacilar birlikte calismus, fikir aligverisi ve ortak uzlasi dogrultusunda ilerlenerek
giivenirlik saglanmaya ¢alisilmistir. Bulgularda ise alintilara yer verilerek nakledilebilirlik arttirilmaya
caligilmistir.
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Bulgular

Okul 6ncesinde uzaktan egitim sonrast ¢ocuklarin sosyal ve duygusal becerilerini 6gretmen
goziinden incelemeyi amaclayan bu calismada veriler dgretmenlerle goriigmeler sonucunda elde
edilmistir. Bu dogrultuda elde edilen sonucglarda, uzaktan egitim baglami ve yliz yiize egitim
baglamindaki farkliliklar, cocuklarin bilissel, sosyal ve duygusal olarak gosterdikleri olumlu ve olumsuz
davranis degisiklikleri ve buna paralel olarak 6gretmenlerin de yiiriittiikleri yeni uygulamalar 6n plana
cikmustir. Arastirma bulgulari, uzaktan egitim baglami ve yiiz yiize egitim baglamina yonelik 6gretmen
degerlendirmeleri, uzaktan egitim sonrasi 6gretmen goziinden ¢ocuklarin davranig degisiklikleri ve son
olarak dgretmenlerin kendi uyumlarina yonelik bilgilerin yer aldig1 {i¢ ayr1 baglikta agiklanmustir.

Uzaktan Egitim ve Yiiz Yiize Egitim Baglamlar:

Uzaktan egitim ve yiiz yiize egitim baglamima yonelik 6gretmenlerin degerlendirmeleri iki
kategori altinda ele alinmistir. Uzaktan egitim baglamina yonelik alt kategoriler verimsizlik ve olumsuz
duygulanim, yiiz yiize egitim baglamina yonelik alt kategoriler ise verimlilik, fiziksel yap1 ve farkli
duygulanimlardir. Uzaktan egitim ve yiiz yiize egitim baglamina yonelik 6gretmen degerlendirmelerine
ait bulgular tablo 1°de sunulmustur.

Tablo 1. Uzaktan Egitim ve Yiiz Yiize Egitim Baglamlarina Yo6nelik Ogretmen Degerlendirmelerine Ait Bulgular

Kategori Kod
Verimsizlik Somutlastiramama
(01),(02),(04),(07),(08)
Ekran Maruziyeti
(01),(02),(05),(06),(08)
Hareket Ihtiyact (02),(03),(06)
Materyal Yetersizligi (02),(07)

Olumsuz Duygulanim Ozlem (O1),(03)(07)

Isteksizlik (02),(03),(08)
Kaygi (03),(08)
Mutsuzluk (01),(06)

Uzaktan Egitim Baglami

Aninda Miidahale(O1),(04)
Verimlilik Cocuk Merkezlilik (O5)
Etkili Zaman(O5)

Merkez Degisikligi(02),(03),(05),(06),(07)
Fiziksel Yap1 Oturma Diizeni(04),(05),(08)
Gérsel Materyal (01),(02),(04)

Farkli Duygulanimlar Mutluluk
(01),(03),(04),(06),(07)
Kayg1 (05),(06),(68)
Sabirsizlik(02),(05),(08)
Ozgiirliik (O07)
Kiskanclik(O5)

Yiiz Yiize Egitim Baglami

Tablo 1, uzaktan egitim baglamina yonelik 6gretmenlerin goriisleri dogrultusunda olusturulan
iki kategori ve alt kategorileri icermektedir. Ogretmenler arastirmacilarin sorularina uzaktan egitim ve
yiiz yiize egitimi farkli yonlerden kiyaslayarak yanit vermislerdir. Verilen bu yanitlar dogrultusunda
olusan bu kategoriler; uzaktan egitim baglami i¢in verimsizlik ve olumsuz duygulanim; yiiz yiize egitim
baglami igin verimlilik, fiziksel yap1 ve farkli duygulanimlardir. Ogretmenler uzaktan egitim siirecinde
cocuklara kazandirmak istediklerini somutlagtirarak vermekte giicliik yasadiklari, okul 6ncesi donemin
dogasina uygun olmadigi, materyallerin yetersiz kaldig1 ve ¢ocuklarin gelisim ihtiyaglarindan biri olan
hareket ihtiyaclarin1 karsilayamadiklar1 gibi nedenlerden verimsizlige vurgu yapmiglardir. Ayrica
cocuklarin yasadiklari duygularin genellikle olumsuz seyrettigi bunlarin 6zlem, isteksizlik, kaygi ve
mutsuzluk olarak 6n plana ¢iktigini ifade etmiglerdir. Uzaktan egitimin gerektirdigi ¢evrimigi
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uygulamalara yeterince hakim olmadiklar1 i¢in hem bu teknolojik yapiy1 6grenme hem de gocuklarin
dikkatini cekmekte zorlandiklarini da eklemislerdir. Buna iliskin O1 ve O3 gériislerini su sekilde ifade
etmistir.

(O1): “Cok verimli diyemeyecegim (...) Bizde yaparak yasayarak... Etkinliklerin o sekilde
olmasi ¢ok énemli. I, yani biraz zordu siireg...”

(03): “Vallahi ¢ok verimli gecmedi bence. Zor oldu ¢iinkii hani bilmedigimiz bir platformdu.
Zordu bence ya ¢iinkii bizde hep yaparak yasayarak ya, uzaktan ¢ok zor oluyordu. Seye girdigimiz
zaman Zoom'dan filan anlatacaginmi anlatamiyorsun, cocuklar zaten katilamiyor, hareket sey
yapamiyor. Bence anaokulu, okul éncesi icin ¢ok zordu.”

Ogretmenlerin yiiz yiize egitime yonelik goriisleri incelendiginde ii¢ kategori ortaya ¢ikmustir.
Bu kategoriler; verimlilik, fiziksel yapr ve farkli duygulanimlardir. Ogretmenler uzaktan egitim
stirecinin aksine yiiz ylize egitimin verimliligine vurgu yapmis ve daha ¢ocuk merkezli oldugunu,
sorunlara aninda miidahale etmenin kolayligini dile getirmislerdir. Bununla birlikte, yeni mesafe
kurallariyla birlikte gelen fiziksel yapidaki degisikliklerin de zaman zaman zorlayict olduguna
deginmislerdir. Yiiz yiize egitim baglaminda ¢ocuklarin okula bagladiklari igin genellikle mutlu
olduklar1 ve bununla birlikte bir takim olumsuz duygularin da pandeminin etkilerinin siirmesi nedeniyle
kendini gosterdigini ifade etmislerdir. Yiiz yiize egitim baglamina yénelik O3 ve O6’nin goriisleri su
sekildedir.

(03): “Daha dikkatli oluyoruz yani... Daha once materyalleri falan, daha béyle ¢ok i¢ ice
yvaswyorduk da simdi ¢ocuklar: biraz da olsa ¢ok yanasmasinlar etmesinler diye fiziksel yonden bazi
seyleri kisitlyyoruz. Swif icerisinde, 1 hani toplu oyunlar, hani bizde gruplamalar oluyor ya mesela
daha uzak tutmaya ¢alistyoruz tabii ama ¢ocuklarla zor oluyor. Ama ¢ok fiziksel anlamda (...) her bir
alani kullanamiyoruz artik. Cok yaklastirmamamiz gerekiyor, dikkat etmemiz gerekiyor. ”

(06): “(...) okul devam ettikce severek geldiklerini gériiyorsunuz. Sevdiklerini gériiyorsunuz
arkadaslaryla iletisimleri artti, mutlu oldular. Bilmiyorum yani okul éncesi egitimin gercekten
desteklenmesi ve gelistirilmesi gerekiyor. u ¢ocuklarimiz icin... 0-6 yas ¢ocuklart icin...”

Ozetle uzaktan egitim baglamm ve yiiz yiize egitim baglamma iliskin belirgin farkliliklarin
oldugu saptanmistir. Ogretmenlerin goriisleri, yiiz yiize egitimin hem g¢ocuklar hem de kendileri
acgisindan uzaktan egitime gore daha olumlu seyretmistir. Ogretmenler bu siiregte dnemli gézlemciler
olmuslar ve uzaktan egitim ve yiiz yiize egitim sirasinda ¢ocuklarin davranislariin nasil oldugunu
anlamaya caligmislardir.

Uzaktan Egitim Sonrast Ogretmen Géziinden Cocuklarin Davraniglart

Uzaktan egitim sonrasi ¢ocuklarin davraniglari hem biligsel hem sosyal hem de duygusal
beceriler baglaminda ii¢ kategoride toplanmugtir. Ogretmenlere kesintisiz yiiz yiize egitime gegildiginde
eskiye gore ¢ocuklarin sosyal ve duygusal becerileri nasildir diye sorulmustur. Ogretmenler buna yanit
vermenin yani sira 6grenme siirecindeki biligsel ¢iktilara iliskin de ¢okca atif yapmuglardir. Birbiriyle
baglantili olarak algilanan bu becerilere iligkin bulgular da géz ard1 edilmemistir.

Elde edilen bulgular 6gretmenlerin ¢ocuklarin duygusal, sosyal ve biligsel becerilerinde
degisiklik oldugunu ifade ettikleri yoniindedir. Ogretmenler genel olarak pandemi &ncesi siiregle
kiyaslandiginda, baslangigta gocuklarin davraniglarinda birgok yonden olumsuz degisiklikler buldugunu
ve bunun egitim siirecine yansidigini belirtmislerdir. Ogretmenler giiniin farkli zamanlarina iliskin
yasadiklari deneyimleri 6rnekleyerek agiklamuglardir. Ayrica her ne akdar olumsuz yonde davranis
degisiklikleri olsa da ¢ocuklarin yiiz yiize egitime zamanla uyum sagladiklar1 ve bu uyum siirecinin
halen devam ettigi de Ogretmen gorislerinde yer almistir. Bircok O6gretmen olumsuz davranig
degisiklikleri {izerinde durmustur ancak her ne kadar siirecin getirdigi zorluklar bulunsa da baz1 sosyal
davraniglarda olumlu degisiklikler de 6gretmenler tarafindan algilanmistir.

Ogretmen goziinden ¢ocuklarin davranislarina ait bulgular tablo 2°de sunulmustur.
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Tablo 2. Uzaktan Egitim Sonras1 Ogretmen Goziinden Cocuklarin Davramislarina Ait Bulgular

Kategori Kod
Dikkati toplayamama(O1), (02), (06)
Biligsel beceriler Benmerkezcilikte artis(04), (05), (06)

Egitsel yonergeleri algilamada zorluk(O1), (O8)

Duygu Y6netiminde Zorluk (.02), (.04), (.(")6)
Duygusal beceriler Yogun Oz kontrol ve Stres (O1), (O7), (O8)

Kurallara Uymama (O1), (02), (03),
Sosyal beceriler (04), (05), (06), (08)
Akran Desteginde Bulunma (02), (03), (04),
(05), (07)
Kendini ifade Edememe (O1), (02), (04), (05),
(06)
Paylasmama(04),(05), (06), (07)
Empati Yapabilme(03), (06),(07)
Empati Yapamama(O1), (O5)
Gorevi Tamamlayamama(06),(02)

Cocuklarin davranis degisiklikleri

Tablo 2, ¢ocuklarin degisen davranislarinin biligsel duygusal ve sosyal beceriler olarak {ig
kategoride toplandigin1 gostermektedir. Ayrica tabloda 6zellikle sosyal becerilerdeki degisikliklerinin
digerlerinden fazla oldugu goriilmektedir. Biligsel beceri kategorisi altinda 6gretmenlerin gocuklarin
benmerkezciliklerinde artig, dikkatlerini toplayamama ve yonergeleri algilamada zorluk noktalarinda
vurguladiklar1 davramis degisiklikleri yer almaktadir. Duygusal becerilerdeki degisikliklere
bakildiginda, 6gretmenlerce uzaktan egitim 6ncesine gore ¢ocuklarin duygularini yonetmekte daha fazla
zorluk yagsamalar: ve stres tepkisi i¢inde olmalarinin 6n plana ¢iktig1 gériilmektedir. Sosyal becerilere
iligkin ise en fazla kurallara uymama, kendini ifade edememe, paylasmama ve empati yapama gibi
olumsuz degisiklikler; akran desteginde bulunma ve empati yapabilme seklinde olumlu degisikliklere
vurgu yapilmistir. Biligsel ve duygusal beceriler kategorilerine iliskin 6gretmen ifadeleri soyledir:

(05): “Duygularimizi su anda yonetemiyvoruz hocam. Ciinkii bir empati kuramiyoruz,
kiskanghgimizi  asamiyoruz, Ki arkadasimizla bir oyuncak paylasamiyoruz. Yani bunu 2 ayda
halledemedik. Yani ben bunu soyle aktaryyorum, velilerime de ‘Bu bir stire¢ biz, birbirimize alisacagiz.”

(O1): “Gecen yil daha, ézellikle Mervem, biitiin kurallara hani uyar. Aileden de belirli seyleri,
egitimleri alarak gelmis bir cocuk hi¢ zorlanmadi da zaten. U¢ yasindan beri ben okuttugum icin. Ama
bu sene donemin basindan belli bir uyumsuziuk var yani nu kurallara uymuyor mesela baskan oldugunda
swranmin ontine birileri geger iste, baskan olan kisi geger. Sinifi sayar, ondan sonra i bilgiler verir. (...)
w ‘Ogretmenim ben one gegmek istemiyorum.’ duvarin kenarina gegiyor, siraya da girmiyor. Iu Merve
ile yeni astik bu durumu. Ahmet le de yeni astik Ahmet masanin altindan hi¢ ¢ikmiyordu. Masanin altina
yatiyor masanin altindan hichir sekilde ¢ikmiyor. Oysaki okula en ¢ok sevgiyle gelen ¢ocuklarimdi
bunlar...”

Sosyal becerilere iliskin degisikliklerde hem olumlu hem de olumsuz degisiklikler olmasi dikkat
cekici olmustur. Ogretmenler o&zellikle paylasma konusunda sikinti yasadiklarini, empati
yapamadiklarini, kendilerini ifade edememe ya da daha ¢ok aglayarak ifade etmeye yoneldiklerini ve
bir gérevi tamamlamada ciddi sikintilar yasadiklarim dile getirmislerdir. Ote yandan, uzaktan egitim
sonras1 ogretmenler cocuklarin birbirine gosterdigi akran desteginde artis fark ettiklerini dile
getirmislerdir. Ogretmenler bunu evde kaldiklar siirecte birbirinden uzakta kalan ¢ocuklarin bir daha
ayni durumu yagayacak olmalarindan korkmalarina ve birbirlerinin degerini anlamalarina baglamistir.
Ayrica bazi Ogretmenler olumsuz durumlara karsin bazi ¢ocuklarda empatinin arttirdigini
gozlemledigini belirtmigtir.

(02): “Yeni pandemi kurallarina da ¢ok uyamiyoruz. Simifimiz cok kiiciik bir sinif olmamasina
ragmen u 21 ogrenciyle tabii ki ister istemez sosyal mesafeyi uygulayamiyoruz. Cocuklar dip dibe egitim
gortiyorlar, maske takmakta direnen ¢ocuklar var dedigim gibi (...) Yani soyle soyleyeyim bu sadece
benim i¢in degil diger 6gretmen arkadagslarim icin de gegerli kurallart uymakta bu sene ciddi anlamda
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problem yasadiklarimi goriiyorum ¢ocuklarin. Gegen yildan devam eden ogrencilerim icinde gegerli
veni gelen ogrencilerim iginde gecerli ve biitiin 6gretmen arkadaslarim ayni seyi soyliiyorlar, kurallara
uymakta ciddi anlamda zorluk yasiyorlar ¢iinkii bir okul disiplini ister istemez okul disiplinini hig¢
gormedikleri igin. Ailelerde ¢ok fazla ilgilenemedikleri ve bunaldiklari i¢in bence bu yani egitime de
yanstyor yani oyle diistintiyorum”

(03): “(...) yani gecen seneki ogrencilerim, onlari tamdigim icin bu yil daha seyler, diger
arkadaslar: hani iiziildiigii zaman neler hissettigini aciklayabiliyor. Yamna gidiyor hani ‘Uziilme, ne
oldu sana?’ diyebiliyorlar. Yani mesela, bana iste ‘Ogretmenim, iiziilmiis, agliyor.’ gibi, sanki ¢ok
tiztilmiis gibi gelip bana soyliiyorlar.” Gegen seneki ogrencilerim boyle seyler yani, empatileri filan
bayag bir gelismis.” sdzleriyle ifade etmistir. O2 ise yeni dénemde gocuklarin empati becerilerindeki
artis1 su sozler ile ifade etmistir.

(02): “Olumlu anlamda etkiledigini diigiiniiyorum. Mesela; yeni gelen aglayan arkadaslarin,
empati kurup onlara okulun korkulacak bir yer olmadigi ile ilgili iste okulun ¢ok giizel bir yer olduguyla
ilgili aksine tegvik ettiler. Zorlu siireci atlatiyor olmanmin olumlu anlamda bir beceri kazandirdigin
diistintiyorum ben o konuda.”

Ogretmenlerin deneyimlerine bakildiginda ¢ocuklarin davranis degisikliklerin sosyal duygusal
ve biligsel beceriler yelpazesinde oldukga genis sekilde dagildig goriilmektedir. Ogretmenler bu zorlu
siirecin ¢ocuklara yansimalarini deneyimlerken kendileri de mevcut duruma karst uyum gelistirmek
adina cesitli degisikliklere gitmislerdir.

Yiiz Yiize Egitime Gecen Okul Oncesi Ogretmenlerinin Uyumu

Yeniden yiiz ylize egitim siirecine katilan ¢ocuklarin davranislarinda pandemi dncesine gore
birgok farklilik meydana gelmis ve bu durumla karsilasan Ogretmenler de uyum saglamak {izere
kendinde diizenlemelere gitmislerdir. Bu diizenlemeler etkinlikler sirasinda kullandiklar1 yontem ve
teknikleri cesitlendirmeleri ve smif yonetimini saglayabilmek adma ekstra g¢abalarda bulunduklar
yoniindedir. Cocuklarin davranis degisikliklerine yonelik 6gretmen adaptasyonuna iligkin bulgular tablo
3’te sunulmustur.

Tablo 3. Uzaktan Egitim Sonrast Cocuklarin Yeni Davranislarina Yonelik Ogretmen Adaptasyonuna Ait Bulgular

Kategori Kod
Ogretim Yéntem ve Teknikleri Kodlam?} (O1), (02), (04)
5 Drama(0O4)
55 Dikkat Calismalari(O5)
23
En ‘% Yeni Kurallar (012, (03)_, (05), (07, (08)
o) 2 Smif Yonetimi Yeni Materyaller(O2), (O3)
Kisitlama(O3)

Zamani Etkili Kullanim(0O5)

Tablo 3’te, 6gretmen adaptasyonuna iliskin iki temel kategori yer almaktadir. Bu kategorilerden
Ogretim yontem ve teknikleri igin, 6gretmenlerin en ¢ok kodlama uygulamalarina yer vermesi ile drama
caligmalar1 ve dikkat ¢aligmalarinda da bulunduklari goriilmektedir. Sinif yonetimi kategorisinde ise en
fazla yeni kurallarin olusturulmast 6n plana ¢ikmaktadir. Ayrica dgretmenler etkili sinif yonetimi
saglamak i¢cin yeni materyallerin kullanimi, zaman ydnetiminde degisiklikler ve yeni kisitlamalara
gitmiglerdir.

Ogretmenler ¢ocuklarin yeni davramslarina neden olarak uzaktan egitim siirecinde yasadig1
kontrolsiiz ekran maruziyeti ve izin verici ebeveyn tutumlarin1 gostererek kendilerinin ¢alismalarina
daha farkli uyaricilari dahil etmeye ¢alistiklarini belirtmis, 6zellikle gérsel materyaller arttirma ¢abasina
girdiklerini ifade etmislerdir. Kodlama, dikkat ¢alismalar1 ve drama ¢alismalarina yonelen 6gretmenler
bu sekilde ¢ocuklarin yagamis oldugu dikkat toplayamama durumunu dikkat ¢aligmalar1 ve kodlama
caligmalar1 ile; empati, paylasma gibi becerilerini arttirmayi drama caligmalar1 ile desteklemeye
calistiklarini dile getirmislerdir. Buna iliskin O4 ve O2’nin goriisleri su sekildedir:
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(O1): “(...) bu sene robotik kodlama da girdi devreye. Sonra dikkat ¢alismalar: ¢ok fazla. Evet.
Kiiciik kiiciik de boyle nedir odiil, odiiller ama sey bazinda degil hani boyle somut iste sudur budur
anlaminda degil motivasyon i¢in onlart kazanmak i¢in kullaniyorum.”

(04): “Aym sekilde bazi cocuklar kendilerini yere atarak bagirarak istediklerini yaptirmak
istiyor. Ciinkii aileler bu sekilde yapmis, bu sekilde pekistirmis oluyor. Iu biz bu davranmiglarin dogru
olmadigini, dogru olan davramislar: érneklerle videolarla, hikayelerle, dramalarla, yavas yavas
cocuklara verdigimizde, gore gore yasaya yasaya benimsiyorlar.”

(02): “(...) Duygusal olarak aileye daha bagh olarak geldiler. It dolayisiyla ézgiivenlerinde bir
gerileme bir eksiklik vardi. Kendini ifade etmede sorunlar yasiyorlardr ama grup icerisinde bir araya
gelince uu yapilan yeni etkinlikler, toplu etkinlikler, ¢calismalar, kendilerine olan giivenlerini arttird:. I
mesela yeni kurallar getirdik kendine ait olan bir oyuncagi mesela paylasim giinleri yapryoruz. Bir
baskasiyla paylagmayi, istemeyerek de olsa diger oyuncagi alabilmesini ya da ona bakabilmek igin
bunlart paylasmay:, karsidakini anlamayt bu gibi davranislar: arttirdik.”

Ozetle uzaktan egitim siireci gegiren ve sonrasinda yiiz yiize dgretime gecen cocuklarda,
Ogretmenlerinin goziinden sosyal ve duygusal becerilerinde genellikle olumsuz yoniinde degisiklikler
oldugu goriilmektedir. Cocuklarin gegmiste sergileyebildikleri kurallara uyma, kendini ifade edebilme,
kendini kontrol edebilme gibi becerileri sonrasinda sergilerken sorun yasadiklar1 ifade edilmektedir.
Yani sira Ogretmenler bilissel becerilerde de olumsuz degisiklikler oldugunu goézlemlediklerini
belirtmislerdir. Ogretmenler bu degisiklikler karsisinda ydntem teknik kullanimi ve smif yonetiminde
gittikleri degisiklikler ile uyum saglamaya ¢alismislardir.

Tartisma, Sonuc ve Oneriler

Bu arastirmada, gectigimiz uzaktan egitim siirecine, yeniden kesintisiz yiiz yiize egitim slirecine
ve ¢ocuklar ile 6gretmenlerin yeni davraniglarina yénelik 6nemli bilgilere ulagilmistir. Arastirmanin ilk
bulgusu pandemi siirecinde uzaktan egitimin, olumsuz duygularin hakim oldugu verimsiz bir siire¢
olarak; yiiz ylize egitimin ise farkli duygulanimlarin yasandigi verimli bir siire¢ olarak algilandigi
yoniindedir. Uzaktan egitimin bu sekilde algilanmasinda okul 6ncesi donem cocuklarmin gelisim
ozellikleri, teknoloji kullaniminin getirdigi zorluklar neden olarak gosterilebilir. Cocuklar okul dncesi
donemde islem 6ncesi donemde yer almakta ve 6grenirken somut manipiilatiflere ihtiya¢ duymaktadirlar
(Gray 1997; Piaget, 1977). Ancak dijital siire¢ bu gelisimsel ihtiyaglar1 karsilamada yetersiz kalabilir.
Ayrica farkl teknolojik aletleri ve uygulamalari kullanmay1 gerektirmesi ve 6grenmenin sorumlulugunu
daha cok Ogrenene birakmasi bakimindan uzaktan egitimin okul oncesi donemde verimli sekilde
srdiiriilememesi dogaldir. Literatiirde pandemi déneminde yapilan birgok ¢alisma da bu uzaktan
egitimde aksayan yonlere vurgu yapmaktadir. Ornegin; Demir ve Kale (2020), ¢alismalarinda
ogretmenlerle goriismiisler ve d6gretmenlerin altyap1 yetersizligi, teknolojiye erisim ve diisiik katilim
noktalarina vurgu yaparak bu verimsizlige dikkat ¢ektiklerini belirlemislerdir. Aral ve Kadan (2021) da
ogretmenlerin okul 6ncesinde uzaktan egitim konusunda alt yapi yetersizliklerinin bulundugunu, siiregte
uyum sorunlart yagandigini ve bu siirecin egitim amacina ulasmadigini ifade ettiklerini saptamiglardir.
Pandemi doneminde uzaktan egitimle ilgili dominant sekilde kendini gosteren olumsuz bulgular bir
bakima sasirticidir. Ciinkii simdiye dek pandemi dncesi bir¢ok arastirma uzaktan egitim, e-6grenme gibi
uygulamalarinin verimli olduguna yo6nelik ¢iktilara isaret etmekteydi (Lovari, ve Charalambous, 2006;
Toki ve Pance, 2010). Pandemi déneminde yapilanlara bakildiginda ise uzaktan egitimi zorunlu sekilde
yasayanlar tarafindan neredeyse tam tersini ifade eden bulgular1 géstermektedir. Bu durum, ge¢mis
bilgilerin de sorgulanmasi anlamini tagimaktadir.

Calismada, 6gretmenlerin uzaktan egitimin aksine yiiz yiize egitimi verimli olarak algiladiklar
ve olumlu duygularin g¢ogunlukta yasanmasinin yani sira Olumsuz duygularin da gozledigi
belirlenmistir. Cocuklar ile fiziksel ortamda bir arada olmalari, egitim yagantilarinda somutlastirmaya
yer verebilmeleri ve dikkatlerin dagildigi noktada ya da istenmeyen davranislarin ortaya ¢ikabilecegi
durumlarda aninda miidahale yapabilmeleri bu algilamalarin dayanagimi olusturmaktadir. Bu da
Ogretmenlerin ¢ocuklarin gelisim 6zelliklerine uygun ve kisitlanmadiklar: ortamlarda egitici gorevlerini
daha iyi yerine getirebildikleri anlamina gelmektedir. Okul oncesi egitim siniflar1 ¢ocuklarin gelisim
ozelliklerine gore tasarlanan, onlara segme sansi sunan yerler olup; okul dncesi 6gretmenleri ¢ocuklarin
ilgi ve ihtiyacglar1 dogrultusunda onlara rehberlik saglayan kimselerdirler (MEB, 2013). Ogretmenler
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cocuklarin yanlarinda olmadan bu rehberligi yapmakta zorlanmis, yiiz yiizeyken ise gerekli alam
bulabilmislerdir. Belirsizliklerin ve sagligi tehdit eden durumlarin hakim oldugu ortamda, egitimlerini
alisik olmadiklar1 bir bicimde devam ettiren okul 6ncesi donem g¢ocuklariin olumsuz duygular
yasamasi ve bu duygularin bir kisminin halen eslik ediyor olmasi beklendiktir. Pandemi déneminde
cocuklarm duygularina iligkin yapilan ¢aligmalar onlarin ne kadar zorlandiklarini ortaya koymaktadir
(Yeasmin vd., 2020). Bu ¢alismalarda ozellikle kaygi, korku ve buna bagli davranis problemlerinin
bulundugu belirtilmektedir (Tarkogin Alagdz ve Boga (2020). Ote yandan bu duygularm yiiz yiize
egitimde azalmasi ve mutluluk duygusunun da yayiliyor olmasi ¢ocuklar i¢in birlikteligin iyi oluslaria
hizmet ettigine igaret etmektedir denebilir.

Caligmanin ikinci 6nemli bulgusu ise 6gretmenler tarafindan ¢ocuklarin sosyal, duygusal ve
bilissel becerilerinde genellikle olumsuz yonde degisikliklerin algilanmasina yoneliktir. Ogretmenler
cocuklarin 6nceden edinmis oldugu paylasma, empati, kendini ifade etme gibi sosyal becerilerde eskiye
gbre azalis oldugunu belirtmistir. Oyle ki cocuklar yasca biiyiimesine ragmen maruz kalinan sosyal
eksiklik onlarin gelisimlerine de yansimis ve 6gretmenlerin ¢ocuklarin sosyal becerilerine “uzaktan”
sagladiklar1 katkilar sinirlt kalmistir denebilir. Bununla paralel olarak farkli iilkelerde yapilan birgcok
aragtirmada da pandemi Oncesine gore c¢ocuklarin sosyal ve duygusal yeterliliklerinde azalmalar
oldugunu tespit edilmistir (Bethell vd., 2022; Cantiani vd., 2021; Pujiastuti, Hartati, ve Wang, 2021).
Yiirek ise (2021) okul 6ncesi 6gretmenlerinin uzaktan egitimde okul 6ncesi donem ¢ocuklarinin sosyal
gelisim ve motor gelisimi ‘gelistirilmesi smirli alanlar’ olarak ifade ettiklerini saptamistir.
Ogretmenlerin duygusal becerilerine iliskin de, ¢ocuklarin duygu yonetiminde zorlanmalar1 ve stres
tepkileri vermeleri gibi olumsuz degisikliklerin oldugunu bildirmislerdir. Bu da ¢ocuklarin pandemide
evdeyken yeterli duygusal destegi bulamadigi ve yogun sekilde 6rselendigi anlamina gelmektedir.
Cocuklarin yasadiklar1 zorlayict duygular ve bunlart yonetim bigimleri Alisinanoglu, Karabulut ve
Tirksoy’un (2020) arastirmasinda gbze ¢arpmaktadir. Arastirmacilar ¢alismada ¢ocuklarin pandemi
siireci boyunca yasadiklar1 korkularin arttigi; 6fke ndbeti, nedensiz aglama, hir¢inlik, bagirma gibi
davraniglarin gézlendigini saptamiglardir. Bu zorlanmalarin nedenlerini arastiran bir diger ¢alismada ise
Tuzcuoglu, Aydin ve Balaban (2021), ebeveynlerin evde kaldiklar siirecte cocuklari yaninda stirekli
kovit haberleri takip etme, siireci diisinmemesi gerektigini soyleme, etkinlik yapmama gibi davraniglar
sergilediklerini belirlemislerdir.

Arastirmada sasirtict bir bulgu ise 6gretmenlere dogrudan yoneltilmemesine ragmen verdikleri
yamtlarda cocuklarm bilissel becerilerine yogun sekilde vurgu yapmis olmalaridir. Ogretmenler
cocuklarin yeni doénemde dikkatlerini toplamada ve egitsel yonergeleri anlamada zorlandiklarini
belirtmektedirler. Evde gecirilen donemde pandeminin yasattig1 zorlayic1 duygularin etkisinin devam
etmesi ve buna eklenen yogun ekran maruziyeti bu duruma neden olarak gosterilebilir. Duygular,
bireylerin neyi nasil 6grendigini etkileyen, 6grenme siireciyle siki sikiya baglantilart olan olgulardir
(Zins ve Elias, 2006). Bu siiregte kaygi korku gibi zorlayict duygular yasadiklart birgok arastirmact
tarafindan rapor edilmistir (Courtney, Watson, Battaglia, Mulsant ve Szatmari, 2020; Schmidt vd., 2021,
Phelps ve Sperry, 2020). Ayrica ebeveynlerle yapilan ¢alismalarda da gocuklara pandemiden 6tiirti ekran
karsisinda olduk¢a uzun vakit gegirdiklerini bunlarin basinda telefon sonra televizyon ve bilgisayar
olarak geldigi belirtilmistir (Eyimaya ve Yalgimirmak, 2021; Susilowati, Nugraha, Alimoeso, ve
Hasiholan, 2021). Gergeklestirilen uluslararasi bir arastirmada ise bir¢ok iilkede son dénemde erken
cocuklukta bulunan bireylerde mental problemlerin arttigi saptanmistir (Schmidt, Barblan, Lory, ve
Landolt, 2021).

Arastirmanin son bulgusu, dgretmenlerin kesintisiz yiiz yiize egitim baglamimin yapisina ve
cocuklarin irettikleri yeni davranislara uyum saglamaya yonelik, 6gretim yontemi ve sinif yonetimi
bakimindan kendilerinde diizenlemelere gitmeleridir. Ogretmenlerin 6zellikle cocuklarin dikkatlerini
toplayamamalari, kurallar1 uygulamada giicliik cekmeleri ve duygu ve diisiincelerini uygun sekilde ifade
edememeleri ile basa ¢ikmada Ogretmenlik yeteneklerini devreye soktuklari soylenebilir. Farkli
arastirmalarda da Ogretmenlerin materyal kullanimi ve ogretim ortamini zenginlestiren Yyeni
uygulamalarin g¢ocuklarda istenmeyen davraniglari azalttigi ve kazanimlara ulagmasinda kolaylik
sagladigi vurgulanmaktadir (Sharma, Papavlasopoulou, ve Giannakos, 2019; Kingdon, 2017). Ote
yandan siirecin duygusal yiikii ve duygularin bilisle baglantis1 diisiiniildiigiinde bu kisma yonelik de
miidahalelerin olmasi gerekliligi ortadadir. Pandemi gibi sarsic1 olaylar nedeniyle gocuklara yapilan
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duygusal ilkyardimin gerekli oldugu ve 6grenme ortaminda saglanabildigi yoniinde calismalar da
bulunmaktadir (Kilig, 2020; Yuwanto, Adi, ve Budiman, 2017).

Sonug olarak bu aragtirmanin bulgulari, yiiz yiize egitim baglaminin uzaktan egitim baglamina
gore daha verimli ve olumlu duygularin ¢ogunlukta oldugu bir baglam olarak algilanmakta oldugunu;
yeni donemde kesintisiz yiiz yiize egitime devam eden ¢ocuklarda 6gretmenlerce sosyal duygusal ve
biligsel ag¢idan pandemi Oncesine gore bazi eksikliklerin algilandigini ve 6gretmenlerin bu durum
karsisinda kendilerinde 6gretim yontemi ve sinif yonetimi bakimindan gesitli diizenlemelere gittigi
yoniindedir. Bu dogrultuda pandemide evde bulunan, uzun siire okul 6ncesi egitim smnifinin sundugu
sosyal ve duygusal ¢cevreden uzak kalmis bu ¢ocuklarin farkli agilardan 6rselendigi ve buna iligkin telafi
edici etkinliklere ihtiyag duyuldugu goriilmektedir. Ogretmenlerin uyumunu arttirabilmek ve dolaylt
olarak ¢ocuklar1 daha fazla destekleyebilmek i¢in egitim ortamini zenginlestirmesi yoniinde hizmet igi
egitimler saglanmas1 dnerilmektedir. Ayrica 6gretmenlerin bu ¢ocuklarin duygusal ve sosyal iyiligi i¢in
onlara nasil yardimda bulunmasi gerektigine yonelik de desteklenmesi gerekir. Bu arastirma, 6gretmen
gozilinden siireci degerlendirmekteydi. Gelecek arastirmacilar cocuklardan da veri toplayarak ve siireci
gozlemleyerek daha ayrintili verilere ulagsmalar1 6nerilmektedir.
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