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Abstract

Anahtar Kelimeler

The main purpose of this research is to determine the entrepreneurship
competencies of school principals according to the opinions of school
principals working in public schools. In the study conducted with
phenomenology design, which is one of the qualitative research designs,
interviews consisting of semi-structured questions were conducted with a
total of twenty-five school principals working in the Anatolian side of
Istanbul and various education levels. The data obtained in line with the
perceptions, experiences, and interpretations of school principals during the
interview process were coded using the content analysis technique and
brought together under categories and themes within the framework of
research questions. Considering the findings obtained, the entrepreneurship
competencies of school principals are observed to be concentrated on; (1) the
competencies of taking risks, obtaining results and benefits, taking initiative
responsibility, not having failure anxiety, and being an observer under the
sub-theme of individual competencies. However, (2) in the sub-theme of
organizational competencies, they were observed to be concentrated on the
competencies of planning and evaluating opportunities, catching
opportunities and innovations, sensitivity to realistic and applicable ideas,
supporting the diversity of ideas, and openness to ideas. Again, (3) in the sub-
theme of relational competencies, they were observed to be concentrated on
the competencies of activating stakeholders and environmental opportunities,
benefiting from stakeholder power, persuading, and effective communication
and interaction. Finally, (4) in the sub-theme of commitment-self-confidence,
they were observed to be concentrated on the competencies of perseverance
and persistence. Within the framework of the findings, it is important to
consider entrepreneurship competencies in the structuring processes of school
leadership to make school management processes more effective.
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Introduction

Entrepreneurship is an entrepreneurial individual action that includes the creation of new
economic activities or the introduction of new values by discovering new products, processes, and
markets, and therefore, it is a phenomenon related to the entrepreneurial individual activity (Blundel
and Lockett, 2011). However, the concept of competence refers to the experience, abilities, and
characteristics suitable for any profession or activity (Cambridge Dictionary, 2021). Entrepreneurial
competence, on the other hand, includes creating something valuable by devoting the necessary effort
and assuming responsibility in the individual’s existence (Hisrich and Peters, 2002), and starting an
attempt to obtain social and developmental benefits from an idea (Olagunju, 2004). Moreover,
entrepreneurial competence embodies self-confidence, courage, perseverance, passion, desire to get
results, the ability to be visionary and recognize opportunities (Salgado-Banda, 2007) in the individual
world. The field of competence also includes a range of capacities, skills, and abilities, such as the
capacity to innovate and be creative, diversify the business, the capacity to identify and exploit new
business opportunities, project management skills, the ability and willingness to take risks, the ability
to organize the resources needed to meet opportunities, and the ability to form diverse networks
(Sousa, 2018).

Nevertheless, Dess and Lumpkin (2005) claimed that there are five dimensions of
entrepreneurial orientation. These are autonomy that enables to act independently, the innovation that
aims to develop new products and services, proactivity that aims to seize opportunities by anticipating
future demands, risk-taking that includes taking action without knowing the consequences, and
competitive and combatant assertiveness attributed to intense effort to leave competitors behind. Frank
(2007), on the other hand, examined the entrepreneurial elements in three dimensions and these
dimensions are (1) values, attitudes and approaches such as opportunity seeking, taking initiative,
strong sense of autonomy, intuitive decision making with limited information, network capacity,
strategic thinking ability, negotiation capacity, persuasive capacity, success orientation, and
willingness to take risks, (2) general competencies such as generating and evaluating an idea, seeing
problems as opportunities, identifying key people who will be affected in any development, assessing
business development needs, knowing where to look for answers, emotional self-awareness and
control of emotions, and seeing oneself and business through the eyes of stakeholders, and (3)
business-related competencies such as business plan development, business growth planning, setting
standards and performance criteria, product development, market analyses and detecting gaps,
developing sales strategies, learning from competition, choosing financial strategies, and professional
service management.

While Knigth (2001) states that the key element of the entrepreneurial atmosphere is risk-
taking, Kirzner (1997) characterized entrepreneurial activity as “entrepreneurial vigilance”, which
includes seeing unseen opportunities. In this context, entrepreneurship can be seen as a process in
which new services and products are created, individuals change through decisions, and opportunities
are discovered, evaluated, and used by taking risks in various business environments (Shane and
Venkataraman, 2000). On the other hand, in their literature review, Kerr, Kerr, and Xu (2017) found
that research on the characteristics of entrepreneurs mostly focused on features such as risk-taking
attitude, need for success, locus of control, self-efficacy, proactivity, innovativeness, tolerance for
uncertainty, and need for autonomy.

Behave (1994), on the other hand, emphasized the distinction between intrinsic and extrinsic
motivations for entrepreneurs’ use of opportunities. In extrinsic motivation, the entrepreneurial
individual has the desire to create a new job and filters the opportunities that will provide this success,
while in the intrinsic motivation, the entrepreneurial individual aims an internal expectation that aims
to meet the needs and solve the problems, not an external expectation based on creating a new job.

Moreover, Azim and Kahtani (2015) state that entrepreneurial individuals have various skills
such as communication, organization, leadership, decision making, recognizing opportunities,
networking, time management, and stress management while Cooney (2012), on the other hand, states
that they have various skills such as internal discipline, risk-taking ability, innovation, change
orientation, and determination. These skills contribute to the infrastructure that supports the
entrepreneurial competencies of managers in organizational terms. At the same time, they constitute
the driving force of change and innovation based on initiatives (Fernald, Solomon, and Tarabishy,
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2005). The adoption of these skills by school principals is important in terms of increasing the
entrepreneurial capacity of their schools. For example, according to Kirkley (2017), entrepreneurial
school leaders are individuals who are brave, ambitious, take initiative, and feel energy and
enthusiasm. Transferring these qualities to learning environments and fields also contributes to
sustainability based on entrepreneurship and production for schools. At the same time, the leadership
environment with entrepreneurial competencies creates the awareness of seeing and catching the
opportunities, which are created by complex situations, before anyone else and overcoming existing
limitations (Xu, 2020).

According to Sajkiewicz and Pashiardis (2020), in terms of education, school leaders inspire
organizational change and innovation through decision-making and demonstrate their entrepreneurial
roles by trying new methods. In this way, the school leader, acting with their entrepreneurial roles, can
generate incomes and funds that will provide resources for the school with their innovative and
creative actions and can evaluate this resource in terms of pedagogical purposes. For this reason, the
school leader displaying entrepreneurial competencies by leaving their comfort zone and taking risks,
and turning to the unknown and full of opportunities can differentiate this school leader from other
leaders (Sharma and Dave, 2011).

In this direction, school leaders’ leadership equipped with entrepreneurial competencies
enables these leaders to see opportunities before others and handle these opportunities in a creative and
innovative framework (Sajkiewicz and Pashiardis, 2020). For example, as Pashiardis and Baker (1992)
determined in their experimental research, problems that arise in schools can be turned into an
opportunity by the school leader. However, to develop the entrepreneurial competencies of the staff,
these leaders can offer their schools a flexible environment that is believed to create a learning
experience for them and their staff by tolerating the various entrepreneurial mistakes and failures of
the staff (Sajkiewicz and Pashiardis, 2020).

In the entrepreneurship literature, researchers are studying the school principal’s view of
entrepreneurship (Yemini, Addi-Raccah, and Katarivas, 2014), the understanding of entrepreneurship
in school management (Blake, 2008), the role of the school principal in entrepreneurship education
(Minna, Elena, and Timo, 2018), and the school principal’s application of entrepreneurial
characteristics in good school governance (Syam, Akib, Patonangi, and Guntur, 2018) and only one
study has been determined that tries to reveal the entrepreneurial competencies of school principals. In
this research conducted by Mas and Suking (2020), “entrepreneurial competencies of school principals
in ensuring the development of income-generating production units” were revealed in the Indonesian
sample and at the level of vocational high schools. The results obtained in the research reveal that
entrepreneurship competencies of school principals are (1) potential creativity, (2) instinctive
entrepreneurship, (3) work motivation, (4) solution orientation and hard work. The research of Mas
and Suking (2020) focuses more on ensuring school development in the economic context and leaves
out other competence areas (individual, organizational, relational, etc.) and other educational levels of
entrepreneurial school leadership. For this reason, revealing all dimensions of the entrepreneurial
competencies of school principals is important in terms of the development of educational institutions,
the selection and training of school leaders, the creation of new values in schools, and the provision of
innovation. In this direction, the main purpose that guides this study is to reveal the entrepreneurial
competencies of school principals according to the opinions of school principals working in public
schools and various education levels.

Method

Research Design and Research Model

Qualitative research focuses on understanding the actions or behaviors of participants in a
particular social context (Morrow and Smith, 2000). The choice of a qualitative research design
reflects a certain worldview to the research process, and this view affects the sample selection, data
collection and analysis throughout the research, and the approach to all research processes such as
validity, reliability, and ethics (Merriam, 2018).

In the research, phenomenology design was used to reveal the experiences, perceptions, and
interpretations of school principals about entrepreneurship competencies. Phenomenological research
is a qualitative research design that is used to reveal individuals’ lived experiences and perceptions
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about certain phenomena. It provides the uncovering and discovery of the common meanings inherent
in the experiences and perceptions of individuals and allows the researcher to define and interpret the
essence of these experiences and phenomena (Jasper, 1994; Rose, Beeby, and Parker, 1995; Creswell
2013).

Study Group

The sampling methods used in qualitative research are generally non-probability (Lopez and
Whitehead, 2013). For this purpose, the purposive sampling method, which is one of the non-
probability sampling methods, was used in the qualitative dimension of the research. In the purposive
sampling method, the participants in the study group were determined according to pre-selected
criteria depending on the research question (Lopez and Whitehead, 2013; Neuman, 2014), and the
researchers selected the participants according to the typical qualifications they sought and their
judgments and decisions that the participants had certain characteristics (Cohen, Manion, and
Morrison, 2007).

There are various types of sampling under the umbrella of the purposive sampling method.
These are; (1) quota sampling and (2) maximum variation sampling (Lopez and Whitehead, 2013;
Neuman, 2014). In this direction, the maximum variation sampling method, which is one of the
purposive sampling methods, was used to determine the study group. This method aims to ensure the
diversity of the participants who are parties to the research topic and problem in small sample groups
so that it is revealed whether there are common facts and interpretations shared among the diverse
participants (Yildirim and Simsek, 2018). For this purpose, participants (school principals) who work
in different school types and have different managerial experience periods were determined in the
research, and the researcher tried to ensure this diversity. In this direction, interviews were conducted
with a total of 25 school principals working in different school types in the Anatolian Side of Istanbul,
due to the convenience of the researcher in terms of cost and accessibility. The demographic
information of the 25 school principals that constitute the study group are given in Table 1:

Table 1. Participant (Study Group) Demographic Information

Participant . Year_s of
Code Gender  Educational Status School Type Exper_len_ce
as a Principal
P1 Male  Postgraduate Secondary School 21
P2 Male  Postgraduate Anatolian High School 12
P3 Male  Bachelor’s Degree ~ Vocational High School 13
P4 Male  Bachelor’s Degree  Secondary School 7
P5 Male  Postgraduate Secondary School 8
P6 Male  Postgraduate Primary-Secondary School 15
P7 Male  Postgraduate Primary School 14
P8 Male  Postgraduate Vocational High School 10
P9 Male  Postgraduate Secondary School 4
P10 Male  Postgraduate Secondary School 19
P11 Male  Postgraduate Secondary School 16
Special Education
P12 Male  Postgraduate Vocational School 9
P13 Male  Postgraduate Primary School 20
P14 Male  Bachelor’s Degree ~ Primary School 5
P15 Male  Postgraduate Science High School 4
P16 Male  Postgraduate Primary School 20
P17 Male  Postgraduate Anatolian High School 17
P18 Male  Postgraduate Primary School 15
P19 Male  Bachelor’s Degree  Sports High School 18
P20 Female Postgraduate Pre-school 11
P21 Female Postgraduate Secondary School 22
Islamic Divinity Students’
P22 Male  PhD High School 13
P23 Male  Postgraduate Primary-Secondary School 8
P24 Male  Postgraduate Secondary School 5
P25 Male  Postgraduate Secondary School 9
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As is seen in table 1, the demographic information of the participating school principals
constituting the study group reveals that two of the participants are female and twenty-three are male
in terms of gender variable. In terms of educational status, four of the participants hold bachelor’s
degrees, twenty of them hold postgraduate degrees, and one of them holds a Ph.D. In terms of school
type, six of them work in primary school, eight in secondary school, two in primary and secondary
school, two in Anatolian high school, two in vocational high school, one in Islamic divinity students’
high school, one in special education vocational school, one in pre-school, one in sports high school,
and one in science high school. In terms of years of experience as a principal, four of them have 0-5
years, six of them 6-10 years, seven of them 11-15 years, six of them 16-20 years, and two of them
have 21 years or more years of experience.

Data Collection Tools

The main qualitative research method used in the research to reveal the experiences and
perceptions of the participants regarding the phenomena discussed is the interview method (Fraenkel,
Wallen, and Hyun, 2011; Merriam, 2018; Yildirnm and Simsek, 2018). The interview method is a data
collection technigue in which facts and situations are tried to be understood and interpreted by using
verbal communication (Kvale, 1996). According to Merriam (2018), it is useful to conduct less
structured interviews in qualitative research, thus enabling participants to express their perceptions
with their own thoughts. According to Brinkmann (2014), when compared to structured interviews,
semi-structured interviews provide researchers or interviewees with important gaps in terms of
guestioning an important aspect or subject in the research, and the capacity of dialogues to produce
information is used more.

In the research, an interview form consisting of semi-structured questions was used to reveal
the experiences, perceptions, interpretations, and conceptualizations of school principals about
entrepreneurship competencies. In the first part of the interview form, the participant is informed about
the interview process and their written approval is obtained. In the second part, semi-structured
guestions are asked about the research topic. Some of the semi-structured questions asked to the
participants in the research are as follows:

1. What does the concept of “entrepreneurship” mean to you as a school principal?
2. Can you explain what are your personal characteristics that guide and motivate you to
launch an initiative at school?
3. On the opportunities that arise about the development of the school,
a) What distinguishes you from others in recognizing or chasing these opportunities, and
what do you pay attention to?
b) How do you use these opportunities?
¢) If you have examples, can you share them?
4. To make innovations about the school or to launch various initiatives;
a) What are the sources of motivation that stir you into something?
b) What are your corporate characteristics that inspire you?
¢) What would you do to activate the institution towards this initiative?
5. Have you ever taken the initiative or risks when launching an initiative on school-related
issues?
a) How did you manage the process?
b) What did you risk to achieve success?
¢) Does being unsuccessful make you nervous?

Data Collection

The data collection process is directly related to the sample or study group. Accordingly, data
from the sample can be collected both directly and indirectly. Direct data consists of recording or
writing of speech, as well as observable body language, behaviors, and interactions (Lopez and
Whitehead, 2013). In this context, to obtain direct data in the research, the participants were informed
about the interview process during the interview process for the study group, and the interview was
recorded electronically by obtaining written consent from the participants voluntarily. At the same
time, the interview was recorded by the researcher after committing to the participants that the
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confidentiality of the data would be ensured and ethical principles would be followed. The interviews
were conducted in the school environment (usually in the school principal’s room) in an environment
where the participant felt comfortable and safe. Interviews were recorded using two recording tools to
prevent data loss and confirm. Interviews covering semi-structured questions for the study group of 25
school principals were held between June 2020 and August 2020, and each interview lasted an average
of 40 minutes.

However, according to Field and Morse (1989), some situations should be taken into account
while conducting interviews. Avoiding outside interference (such as phone ringing), minimizing
distractions, reducing the risk of “stage fright” for interviewees, avoiding embarrassing or awkward
questions, avoiding jumping from one topic to another, expressing opinions and giving advice,
suggestions instead of listening actively, ending or summarizing the interview too soon, being too
superficial, addressing sensitive issues such as legal issues, personal issues, or emotional issues are
some of them. In this direction, while the application was carried out with the interview form
consisting of semi-structured questions in the research, elements (such as telephone, noise, heat, and
light) that may cause distractions and external interventions in the environment were determined and
brought to a suitable state for interviews. For example, necessary isolating measures were taken to
prevent ambient noise. At the same time, to reduce the risk of “stage fright” in the participants,
interviews were conducted at the time and environment where the participant felt most comfortable.
During the interview, the talking of participants were listened actively as much as possible and the
researcher did not express an opinion unless it was necessary. Also, during the interview, attention was
paid to legal or personal issues that could negatively affect the participant’s mood.

Analysis of Data

Every qualitative study requires making a series of decisions about how to analyze it
(Maxwell, 2018). In this direction, the content analysis technique was used to analyze the data
collected in the study. In content analysis, the data obtained from the cases discussed are subjected to a
deeper process, and concepts and facts that can explain the data are reached. The data obtained are
organized by conceptualizing or coding, and then these concepts are brought together under various
categories and themes by considering common points. Qualitative data analysis consists of 4 stages:
(1) coding the data, (2) finding the categories and themes, (3) organizing the codes, categories, and
themes, (4) defining and interpreting the findings (Y1ildirim and Simsek, 2018).

In qualitative studies, the coding process includes gathering and labeling the textual or visual
data obtained in the research under small categories of information, categories, or themes, on the other
hand, contain extensive funds of knowledge in which codes are brought together and labeled to gain a
common idea. The interpretation of findings and data includes abstractions for broader meanings of
data beyond codes and themes (Creswell, 2013).

According to Merriam (2018), data analysis in qualitative research should be carried out
together with the data collection process. Thus, together with the analysis of the data obtained from the
first interviews, it provides the opportunity to make changes regarding the observation and interview
process within the framework of the research problem and questions. In the research, the data
collection process and the data analysis process were handled together, and in line with the analysis of
the data obtained, the data collection and interview process were managed more efficiently within the
framework of the research questions.

In the research, the data obtained from the interview with 25 school principals during the
analysis of the data were listened to by the researcher and transferred to the word processing program.
Then, the data transferred using the MAXQDA qualitative data analysis program were coded and the
codes obtained were brought together under categories and themes, taking into account the common
points in the context of research questions and theory. Thus, according to Creswell (2013), qualitative
researchers organize the obtained data inductively into abstract knowledge accumulations. At the same
time, participant personal information security was ensured by giving a code number (P1, P2....) to the
participants during the analysis and reporting of the data and the expression of the quotations.

However, validity and reliability practices in qualitative research are different from
guantitative researches, and they are generally addressed together in the study process (Bogdan and
Biklen, 2007). Creswell (2013) recommends that researchers in qualitative research use accepted

348



Journal of Educational Theory and Practice Research, 2021, Vol 7, Issue 3, 343-372 Mesut DEMIRBILEK

validity strategies to prove the “accuracy” of their studies. In this direction, Maxwell (2018)
recommends some methodological strategies for the elimination of validity threats in qualitative
research such as (1) intensive and long-term involvement, (2) obtaining rich and detailed data, (3)
participant confirmation, (4) intervention, (5) search for inconsistent evidence and contradictory cases,
(6) diversification (gathering information from a wide variety of people and settings and a variety of
methods), (7) digitization (proving the claim that some facts, concepts, or themes are more common in
the research process), and (8) comparison.

In the current study, the interview process was carried out as deeply and in detail as possible to
increase the diversity of data, and at the same time, long-term interaction was ensured, to eliminate the
threats to validity and reliability, and to increase the credibility and transferability. To prevent
researcher bias and to ensure consistency in the coding and thematization, coding and thematization
process was carried out with a researcher who has a Ph.D. in Educational Administration during the
qualitative data analysis. In this way, the external control and confirmation of the coding and
thematization processes were ensured, and a consensus was achieved by consulting a second expert on
the points of difference. At the same time, to determine whether the data obtained adequately represent
the views of the participants, the coding and thematization made with the data transferred to the text
were submitted to the confirmation of the participants, and necessary corrections were made in line
with the feedback. Again, to reveal the prevalence and frequency of the phenomena and concepts
addressed in the data analysis process in individual experiences and interpretations, the frequency
weights of the codes, categories, and themes were specified and digitized. However, data collection
and analysis continued until the findings obtained during the data analysis process repeated themselves
and reached saturation. Again, diversity was ensured as interviews were held with school principals
representing different atmospheres and school environments.

Findings
The findings obtained in line with the interpretations and perceptions of the school principals

about the phenomenon of entrepreneurship competencies were sized in line with the sub-themes of
individual, organizational, relational, and commitment-self-confidence.

Individual Competencies

School principals expressed their views on personality structure, behavior, and motivation
categories in the sub-theme of individual competencies as seen in Table 2.

Table 2. Opinions of School Principals on the Individual Competencies Sub-Theme

Number of
Sub-Theme  Category Codes Participants
Desire to create originality 3
Versatility 1
Courage 5
Personality ~ Visionariness 5
@ Structure Observation 10
O Being open to innovation and change 6
& Self-sacrifice 3
E Enthusiasm for Research and Curiosity 6
s Risk taking 25
8 Being active and dynamic 4
2:' Behavior Ngt.actlng |r_1 a hurry 2
) Giving confidence 8
g Taking initiative/responsibility 12
) Professional satisfaction and dedication 9
< Inspiration from events or situations 4
Motivation Obta_mlr]g results/benefiting _ 17
Inspiration from success stories 1
Absence of success-failure anxiety 11
Desire to learn 1
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Personality Structure

Participating school principals expressed some personality traits that distinguish
entrepreneurial school principals from others in terms of individual competencies. These features
consist of the desire to create originality, versatility, courage, visionariness, observation, being open to
innovation and change, self-sacrifice, and enthusiasm for research and curiosity.

P6, P24, P25 school principals stated that they want to present various initiatives that are
unique and make a difference due to their personality traits, and they put forth all their capacities and
strive to reveal this originality. At the same time, they stated that revealing originality may vary
according to the needs of each school.

I like to do different things or | want to do something first, I want to present something original
to others, | usually have such an intention, when | catch a project like this, | embrace it, |
immediately try to show all my strengths about it, you know, | try to persuade the teachers on
this subject. I'm trying to persuade them and | reach my goal, so let me tell you I love
innovations. | want to have activities that have not been done in other schools, | think that |
have made my teachers adopt this, so when | look at the projects that come to me, such
original projects always come from the teachers (P6).

P15, one of the school principals, mentioned the importance of being versatile as a personality
structure. He stated that being versatile and interested in different fields provides an advantage in
school management.

School principals must think multi-dimensionally and their interests are multifaceted. Because
if you are not versatile, you will not be interested in solar power plants, you will not be
interested in wind turbines, you will not be interested in wind power plants (P15).

The school principals P7, P10, P20, P2, and P23 emphasized the importance of being
courageous as a personality structure. School principals stated that it is necessary to have the courage
to do things outside of the existing routine practices, to resist resistance and obstacles to achieve
change, and to put forward new things. At the same time, they emphasized the importance of
initiative-based courage to provide novelty and innovation to the institution.

...therefore, doing things outside the routine in the environment they are in, going out of the
routine, of course, this is not an easy thing, it is something that requires courage. You cannot
change the existing order very easily all the time, you know there is such a thing as resistance
to change, you encounter such resistances. ...my favorite thing is that the successful officer’s
file would be big, and I risk a little punishment, frankly (P21).

School principals P6, P8, P9, P20, and P21 mentioned the importance of being forward-
looking and predictable as a personality structure. They expressed their views on seeing and filling the
existing gaps, taking action by anticipating future needs, evaluating the results of the steps to be taken
and the innovations to be made, and weighing what can be experienced intuitively.

...and to be able to see the future... For example, | am thinking of renovating the schoolyard,
thinking that I will use it more often after the pandemic period in the future, and for this, | can
renew the schoolyard with whomever | contact, whether it is from our environment,
municipalities, NGOs... | took care of it by using my personal bilateral relations, | took my
word and I will do it (P20).

School principals P2, P3, P5, P10, P11, P13, P14, P15, P19, and P22 mentioned the
importance of being an observer and making observations as a personality structure. School principals
stated that they follow environmental and current developments and innovations in physical
environments, visits, or online environments and that they adapt the information and innovations
obtained as a result of this observation to the institution in terms of institutional initiative,
development, and progress, and they are inspired. At the same time, they expressed their opinion that
the existing resources, details, and environmental conditions that may lead to the initiative and
constitute a source are observed and utilized by them.
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First of all, I am a researcher, | like to travel, I follow the innovations in other schools, | am
not jealous of them, on the contrary, | take what | can take as an example, | think about how |
can reach further by looking at what they do... |1 usually establish good relationships, | love
traveling and making observations, for example, | love going to different schools, | mean, it’s
not to be jealous or envious, | appreciate my friend because when you meet different people
and see different ideas, your world of thought suddenly starts to color (P19).

School principals P3, P5, P11, P18, P20, and P P23 emphasized the importance of being open
to innovations and changes and taking pleasure in making innovations as a personality structure.
School principals stated that they do not close themselves to the factors that bring innovation and
change to the individual and the institution, that they follow these innovations and make use of these
innovations within their own institutional framework. At the same time, they expressed their opinions
about catching the innovations and changes required by the age and adding value to the institution in
terms of innovation. Also, they said that entrepreneurial individuals face the challenges posed by
changes in innovation and that they bring innovation to their institutions.

We need to be open to innovations, we shouldn't close ourselves, here | am, "Oh dear, what
will happen, are we going to teach a new trick to an old dog? There is already a system, let's
continue this system, if we bring it, we cannot tell the teachers.” | do not believe in these; I
would like to implement the innovations required by the age. (P18).

School principals P3, P4, and P9 emphasized the importance of being self-sacrificing and
making concessions as a personality structure. School principals expressed the opinion that in many
cases, they sacrifice for the success of their initiatives, compromising their families, jobs, and time.

When you are unsuccessful, one gets upset, but sacrifice is required to be successful. You
sacrifice many things, that is, you spend extra time, you make an extra effort, sometimes you
compromise your family because the school principal has to be successful, so when you are
not, the attitude of your teachers or staff towards you also changes. But when you do
successful work, you are appreciated, they say yes, this man can manage this process, but
when it is the opposite, they say there is no good management style and this process pulls you
down even more. It takes all the sacrifice to be successful. | make too many sacrifices (P9).

The school principals P14, P18, P20, P22, and P25 mentioned the importance of having
research interest, curiosity, and enthusiasm as a personality structure. By using various platforms,
school principals expressed their views on researching what is happening in the country and abroad,
what kind of progress and developments have emerged, and ensuring progress and development about
the institution, learning, and researching to solve problems. At the same time, they stated that they
strive to learn new things and adapt them to their schools with the sense of curiosity that guides them.

I research what can be done about a school, what else | can do for this school; | research and
read about all these ... what's wrong with staying with the same information? It is not “l can't

figure it out; let me leave it because I cannot solve it”. I definitely research and read that
subject (P22).

Behavior

Participating school principals expressed some behavioral characteristics that distinguish
entrepreneurial school principals from others in terms of individual competencies. These behaviors
consist of taking risks, being active and dynamic, not acting in a hurry, giving confidence, and taking
initiative and responsibility.

All of the school principals mentioned the importance of risk-taking as a behavior. School
principals stated that it is necessary to take risks to reveal new things and make a difference, that they
usually evaluate and grade the dimensions of risk when taking risks, and that they take reasonable and
logical risks. At the same time, they stated that it is important to take risks, especially in matters that
benefit students, teachers, and the school, produce, and ensure innovation and development and they
sometimes take risks in areas where the legislation leaves gaps and on non-curricular or non-
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legislative issues. However, they said that it is necessary to take risks to be successful, they also take
risks based on debt, especially in monetary matters, that school principalship is a risk-based
profession, and that it is necessary to take risks in innovation-oriented works even if the result is
negative.

| can take risks, I'm not afraid to take risks, you know, about the results, “zhis will happen, that
will happen”, I'm not someone who thinks too much about the consequences and I'm very
quick. ... for example, there is no foreign language in our curriculum, there is only a
monotonous structure in which the pre-school teacher enters and leaves the class, he teaches
the music lesson, the painting, the music, the play, the literacy preparation studies, and the
drama while the teacher is alone. | took two initiatives about this. | tried to bring the logic of
private schools to my school, for example, | believe that a foreign language can be learned at
a young age, | went out of the curriculum because | think it can be learned by hearing and
having fun. We brought an English teacher to the school. We told this to the parents. They
supported us. The parent-teacher association paid the fee of families having financial
difficulties. The English teacher attended the lessons of the children three times a week in their
free time. My other friends saw this as a risk and said that we would get in trouble, but we
resisted and we did it. By doing this, we ensured that children are raised in a many-minded
way with English on the one side and practices like chess and coding on the other and also
contributed to their cognitive development (P20).

The school principals P9, P13, P19, and P24 mentioned the importance of being active and
dynamic in behavior. School principals emphasized that entrepreneurial behavior requires activeness
and dynamism, and the importance of active participation in the process and taking roles and
responsibilities in the process. At the same time, they stated that they are constantly trying to come up
with something new and original, to innovate and produce, that they do not like stagnation, and that
they maintain their dynamic structure to ensure development even under difficult conditions.

I am a person who is open to continuous improvement, so | do a lot of work. The personnel
who work for me ask “where do you get these jobs from?” | always ask my assistant managers
for suggestions, so | don't want a stagnant person around me, | want productive people around
me. ... [ want to mobilize; I also do not like to be idle because of myself (P13).

P19 and P25 from the school principals emphasized the importance of not acting in a hurry.
School principals stated that they did not make quick decisions while taking initiatives that the
processes and dimensions related to the initiative were evaluated in detail, and that the elements of this
initiative were determined over time by acting in a planned manner. At the same time, they stated that
they expected alternatives in risk-taking initiatives and did not act in a hurry.

We do not make sudden decisions; we research while making a decision. For instance, an
arbor is going to be built; ‘where to do it, how to do it, how many people, what's the budget’,
etc. We discuss all these matters maybe for 3 months and we receive many tenders. | am not a
person who is in a hurry about these matters. But my lack of haste makes things easier for me
to meet with more people and more stakeholders (P19).

P3, P4, P5, P13, P17, P19, P20, and P24 from school principals mentioned the importance of
giving confidence as a behavior. The school principals stated that they made the teachers feel that they
were sincere in their attempts, that they tried to convince the teachers by informing them about the
initiative, and that their success in their previous school gave teachers confidence. At the same time,
they stated that showing that the work to be done will be beneficial increases confidence, and
reminding and knowing that the teacher will be supported constantly will cause the teacher to feel safe.
However, they said that the fact that the determination to try to do something is seen by teachers and
other stakeholders provides support to these stakeholders, and using a positive relationship style,
honesty, and convincing language provides an advantage in terms of giving confidence. Again, some
school principals stated that being transparent and making teachers feel that they do not have a hidden
agenda increase the trust of the stakeholders.

When trust is felt, people begin to open these doors. But it's a process. If you have worked in a
region close to people and they have seen your success, they say, “OK, they can do it here,

352



Journal of Educational Theory and Practice Research, 2021, Vol 7, Issue 3, 343-372 Mesut DEMIRBILEK

to00”, and they support it. ...it's not arbitrary, you have to show the benefits of your work for
the school and when you act in a way that gains trust several times in a row, your job becomes
easier (P17).

The school principals P3, P4, P5, P7, P12, P15, P18, P19, P20, P22, P23, and P24 mentioned
the importance of taking initiative and responsibility as behavior. School principals stated that due to
the cumbersome structure of public schools, it is necessary to take the initiative and take the
responsibility of the initiatives to the end. At the same time, they stated that taking responsibility and
initiative to give confidence and encouragement to stakeholders, especially in situations where there is
a risk, provides relief to stakeholders in terms of paving the way for initiatives and new ideas and
providing support. However, they said that the initiatives and responsibilities taken bring risks, but
that taking initiative and responsibility provides important contributions in terms of development and
success and encourages the stakeholders. They also stated that there is an effort to maintain the status
guo in a management style that does not take initiative and that this will block the way for innovations
and developments. At the same time, they stated that various paradoxical situations arise in the
functioning of the school and that it is necessary to take the initiative to overcome them.

As an education manager, | take this responsibility and do it and take this job to the end. First
of all, the school principal is number one of the institutions, that is, all other stakeholders look
at you. First of all, | give the image that if there is a risk here, | am responsible for it, | am the
one who will bear this responsibility in case of any negativity and there is a relief for the
teacher. In other words, it is necessary to relieve the lower part by taking responsibility. When
the assistant principals are relieved, when they get rid of that reflex, they start to say "the
principal has taken this responsibility, so let's take responsibility”, then the ideas that you
never thought of starting to come because when you say that people are relieved. You are
responsible for everything. In that case, they come with different suggestions. But first of all,
this is about taking full responsibility. (P12).

Motivation

Participating school principals expressed some motivational sources that distinguish
entrepreneurial school principals from others in terms of individual competencies. These sources of
motivation consist of professional satisfaction and dedication, being inspired by events and situations,
getting results and benefits, being inspired by success stories, lack of failure anxiety, and a desire to
learn.

The school principals P3, P12, P16, P18, P20, P21, P22, P23, and P25 mentioned the
importance of professional satisfaction and dedication as motivation. School principals stated that they
want to experience the pleasure of being professionally satisfied in their initiatives and products, that
loving the profession is the driving force in terms of revealing certain things, that it provides internal
motivation and pleasure, that believing in the work done ensures that the job is carried on with
determination and that professional excitement is felt.

First of all, we love our profession. If we love our profession, you can already set some things
in motion. In fact, the state does not do such a thing: “here is your reward” in the face of what
you do. It's all about loving our job, our profession, it's about conscience, maybe this is very
populist, but it really is, I love my job and | enjoy my job. | don't do these things so that
someone can give me an award or say “well done” to me. | try to do some things because | am
happy and I enjoy it (P18).

P2, P3, P12, P24 from school principals mentioned the importance of being inspired by events
and situations as motivation. School principals stated that sometimes the various events and situations
they experience lead to new initiatives and ideas for them, that they gain different perspectives thanks
to these events and situations, and that some current situations lead individuals to new initiatives. At
the same time, some school principals stated that they were impressed by some exemplary practices
and impressions shaped around them and that they attempted new initiatives inspired by these
exemplary practices.
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Sometimes events can affect us, a child or a parent comes and says something, we realize that
we do not have such a point of view, we have such a lack of entrepreneurship there, | say “yes,
we forgot to do this; | think it would be better if we did . (P3)

School principals P1, P3, P7, P10, P11, P12, P13, P14, P15, P16, P17, P19, P20, P21, P23,
P24, and P25 mentioned the importance of obtaining results and benefits as motivation. School
principals stated that changing something in students’ lives, gaining some skills or revealing
something, in other words, obtaining some benefits and results in terms of students, schools, and
teachers gives them motivation. At the same time, they stated that they took some risks to achieve
these targeted results and benefits while transforming ideas and suggestions into initiatives, the
benefits of students, teachers and the results to be obtained were evaluated, and they took into account
initiatives that could respond to needs and motivate people. However, they stated that knowing and
feeling that they contributed to the results obtained as a result of the initiatives made them happy and
that the realization of the goal of introducing new products motivated them. Again, they said that the
positive feedback about the works produced as a result of the initiatives gave them strength. At the
same time, they stated that material expectations are secondary to them and that obtaining spiritual
pleasure and benefiting people provides more motivation for them.

When new products emerge, that means that entrepreneurship has achieved its goal. If we
have realized our dreams, if we have realized our projects, it means that we have reached our
goal in that regard. What motivates us is the happiness of our students and teachers; if our
students and teachers are happy, if they want the job done, and if they will be happy as a result
if they will be motivated to do that job, we do our best. We made a simple arbor with trees in
the backyard. Everybody was happy. They have an environment where they can chat. | mean,
what is important to me is the happiness of students and teachers; if our students and teachers
are happy, if they are motivated, the changes we make about the school will follow. But if they
are demotivated, they are not happy then we never start that business (P7).

P5, one of the school principals, emphasized the importance of being inspired by success
stories as motivation. The school principal stated that he followed, influenced people, and was
nurtured by people who had shown various successes and were successful in their field.

...other than that, for example, success stories in this field also affect me a lot. | always follow
them. For example, businessmen with their own success or educators in other fields, | care
about such success stories. | am also nurtured by these stories (P5).

P2, P9, P11, P12, P15, P16, P17, P18, P20, P23, P25 from school principals mentioned the
importance of not having success or failure anxiety as motivation. School principals stated that the
unsuccessful results of their attempts did not decrease their motivation and did not worry them, that
unsuccessful results did not deter them from their determination about the initiatives, and that they
took lessons from their failures and continued on their way with firmer steps. At the same time, they
stated that failures provided them with various contributions in terms of learning about the process and
while making new attempts and that failures facilitated the possibility of encountering fewer mistakes.
However, they also stated that they do not have any anxiety about success, and in this sense, they are
confident and comfortable.

Being unsuccessful does not bother me, we think and act for the benefit of the student, teacher,
and parent. If an analysis is made about failure, results are evaluated, and the process is
thought and planned carefully then I don’t believe that one will fail... Can you act together
and face negative results, yes you can, but we never give up on our work, thinking that we may
fail (P11).

P25, one of the school principals, mentioned the importance of the desire to learn about
motivation. The school principal stated that learning new things from the results of their various works
and initiatives motivates him.

...and I always want to learn something as a source of motivation, | like to learn something
new from everything | do, | am motivated by these (P25).
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Organizational Competencies

School principals expressed their views on proactivity, attention-awareness, opportunity, and
valuing categories in the organizational competencies sub-theme seen in Table 3.

Table 3. Opinions of School Principals on Organizational Competencies Sub-Theme

Sub-Theme Category Codes F’>\z|;1 Lrltr::: ?S;r?tfs
L Creating change 4
Proactivity g d - L
Improving the existing situation 6
1) Considering the institution and its
LIJ - - - 6
G _ environmental characteristics
z ﬁttentlon- Noticing deficiencies 2
I Wareness Raising awareness for initiatives 3
< Sensitivity to realistic and applicable ideas 10
8 Turning deficiencies and negativities into 6
O opportunities
<Z( Utilizing opportunities and planning 13
8 Opportunity  Creating opportunities 6
< Turning moments of crisis and conflicts 4
g into opportunities
g Capturing opportunities and innovations 10
% Considering needs and demands 3
Valuing Supporting a diversity of ideas and 10
openness to ideas
Supporting initiatives and encouragement 4

Proactivity

The participant school principals expressed some proactive features that distinguish
entrepreneurial school principals from others in terms of organizational competencies. These features
consist of creating change and improving the existing situation.

P2, P13, P15, P24 from the school principals mentioned the importance of proactively creating
change in the organization. School principals stated that they wanted to make the presence of change
felt in their school, they felt the need to create change, and they tried and took initiatives within the
framework of creating change at school and adding innovation to the school.

I want things to be like; ‘this principal came to this school, he changed things, there has been
a change in this school, a nice positive wind blew in this school’. What | don't want to happen
is that... You know our service period in this school is four years, maybe eight. After this
period, I don’t want people to say “we are glad that this man is gone, thank God he’s gone”
(P13).

School principals P4, P14, P15, P16, P21, and P23 referred to the importance of proactively
improving the existing situation in the organization. School principals stated that in some cases they
felt the need and took action to improve the existing situation, negativities, and deficiencies in the
organization and to make it more efficient. At the same time, they stated that they do not have a stable
personality structure and they have made various attempts to develop the organization and they have
made efforts for the organization to go further. However, they stated that they felt happy when they
compensated for the existing negativities and deficiencies and that the shortcomings in the
organization disturbed and motivated them.

...for example, when I came to this school, I saw that there were some missing dimensions in
this school, it was important for me to complete those dimensions. ‘What could be better, how
could people benefit from it?” AIl these are the factors that motivate me; | try to improve the
existing situation and this motivates me (P16).
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Attention-Awareness

Participating school principals expressed features related to attention or awareness that
distinguish entrepreneurial school principals from others in terms of organizational competencies.
These features consist of taking into account the characteristics of the institution and its environment,
noticing the deficiencies, raising awareness for initiatives, and sensitivity to realistic and applicable
ideas.

M1, M3, M7, M8, M9, and M11 of the school principals mentioned the importance of
considering the institutional and environmental characteristics of the organization regarding attention
and awareness. School principals stated that the pros and cons of the institution should be taken into
account in the initiatives, and the initiatives and works to be done should be directed in this direction,
the structure of the institution should be recognized and this structure should be acted upon.

Actually, it is necessary to consider the advantages and disadvantages of the institution, now
when we look at the disadvantages of our institution, we have problems with buildings and that
means we have to make a lot of effort as our way of appearing institutionally. | look at the
academic or teacher dimension and | think that there are settled and experienced teacher
groups and | feel that the confidence of students for teachers has increased (P9).

P8 and P9 of the school principals mentioned the importance of recognizing the deficiencies in
the organization regarding attention and awareness. School principals stated that noticing the
deficiencies and missing points in the institution provides them with an advantage, understanding, and
vision.

I think | have a feature like this, I like to look at the empty half of the glass, while everyone else
is looking at the full side. You see the deficiency when you look at the empty part, at that
moment you are one step ahead to turn that process in your favor, so if you see that deficiency
or take steps to eliminate that deficiency, it would be more accurate. That’s my method (P9).

P12, P14, P17 from the school principals mentioned the importance of raising awareness to the
initiatives in the organization about attention and awareness. School principals stated that they raise
awareness of various qualities of the institution or initiative to receive the support of their social
surroundings in various initiatives they take, they encouragingly develop awareness by using various
methods in cases where support or use is low in various initiatives, and raise awareness among
stakeholders by telling them different aspects, advantages, and benefits of initiatives.

I try to look at the event from different angles to overcome the obstacles related to initiatives. |
express to my friends that the benefits of that event are for the future of the children (P14).

P5, P6, P9, P10, P13, P14, P18, P21, P22, P23 from school principals mentioned the
importance of being sensitive to realistic and applicable ideas in the organization regarding attention
and awareness. School principals stated that ideas came from various stakeholders from time to time,
but that some ideas could not be implemented within the framework of the school’s conditions and
were not realistic or applicable. At the same time, they stated that they were not indifferent to ideas
that could be made under the school’s conditions and that were based on solid foundations, and that
they evaluated these ideas. Also, they stated that they examined the ideas presented, and they carried
out the practices and initiatives that could be made in line with the structure of the institution, that is,
they filtered their ideas about their adaptation to the school, and they acted rationally and realistically
about the initiatives.

The student representative came and said “we want to build a swimming pool in the garden of
our school ”, this is a good idea, a creative idea but it is not something that can happen, it is
an open-ended concept, financial means are very important here, it is an event that can be
done within the framework of financial opportunities, we are trying to do it if there are
financial opportunities. For example, one of our teachers saw a climbing wall abroad, but this
is a horizontal climbing wall, it is a good thing for children’s hand-arm coordination, and we
have big walls in the garden of our school where the students can discharge their energy. We
painted the walls with our students and teachers by placing climbing materials on the school
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walls. We saw that one private school did this at their school. This creativity is something we
can do, but of course, a swimming pool is unrealistic. So, we try to do what we can do (P18).

Opportunity

Participating school principals expressed characteristics related to the opportunity that
distinguish entrepreneurial school principals from others in terms of organizational competencies.
These features consist of turning deficiencies and negativities into opportunities, utilizing
opportunities and planning, creating opportunities, turning crisis moments and conflicts into
opportunities, and capturing opportunities and innovations.

M4, M8, M11, M17, M23, M25 from the school principals mentioned the importance of
turning the deficiencies and negativities existing in the organization into opportunities. School
principals stated that there are some deficiencies and negative aspects in their schools, but they turn
these deficiencies into opportunities, they make evaluations about turning deficiencies and negativities
into opportunities, and they strengthen the school by directing these negativities correctly. At the same
time, they said that by correctly diagnosing the problems at school, they turned them into benefits in
line with their professional competencies and highlighted their advantages. However, they stated that
they have turned some of the processes and practices, which they see as disadvantages in terms of their
schools, into an opportunity that contributes and adds value to the school and increases the prestige of
the school over time.

...there were close to a hundred Syrian students at my previous school and inevitably, these
students were a problem in many schools. We had a situation where we did not accept those
who came during the first registration process, then we saw that these students would turn out
to be an advantage for us. Then | put this issue on the agenda. During this process, we
provided them with the opportunity to be educated with special teachers, we opened a summer
course to use the opportunity. In the summer course, the shuttle transportation event was free,
we took the students on trips using this transportation, and we also brought those students
above a certain level. We opened courses through public education. In other words, Syrian
students turned into an advantage instead of being a disadvantage for me, and in two Erasmus
projects in the district, the subject was disadvantaged students and fifty-sixty foreign guests
came to our school, they interacted with the students and teachers, we added such a value to
our school. A good teacher was appointed to our school from another city saying “they are
doing projects”. We brought a good English teacher to the school, these are completely
independent of each other, but they adapted to each other. Later on, there were aids and
training sessions about Syrian students. They took the school principals and assistant
principals to a camp in Antalya. Grants came, materials came, for example, | was helping
other students at school from the materials received by Syrian students (P25).

School principals P1, P3, P6, P8, P10, P11, P13, P14, P17, P20, P21, P22, and P25 mentioned
the importance of using opportunities and planning in the organization. School principals stated that
when opportunities arise, the dimensions of the opportunities and the details of implementation should
be evaluated and planned, their advantages or disadvantages are accounted for by them, especially
their financial feasibility and practicality are evaluated, it is planned with whom these opportunities
can be implemented, and they make a benefit-loss analysis.

First of all, we use the opportunities that come our way, we need to see if this is an opportunity
or not, we make a preliminary study of it, what is the plus and what is the minus, what are the
risks of it, we evaluate and activate the things that may appear as opportunities for us, in line
with a plan at the point of reaching the target (P11).

School principals P1, P4, P10, P15, P20, and P21 mentioned the importance of creating
opportunities in the organization. School principals stated that opportunities may not always arise and
that sometimes opportunities should be created and revealed by school administrators, that many
opportunities can be revealed if school principals act in unison with stakeholders, and that new
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opportunities and beneficial initiatives can be revealed as a result of evaluating the characteristics of
the institution and the environment.

... the first thing that caught my attention when | came here was the strength of the wind. |
said, “I definitely need to build a wind turbine here . Since we are on the hill, the wind blows
from all directions. Also, waves are seriously affecting. | immediately put forward our
opportunities to produce electricity from waves, generate electricity from wind, and again we
have a roof that sees the sun. We can equip the roof with solar energy (P15).

P8, P9, P17, P20 from school principals mentioned the importance of turning crisis moments
and conflicts into opportunities in the organization regarding opportunity. School principals stated that
sometimes in crisis or conflict situations, some negativities may arise in terms of organizational and
human resources, but these can be turned into opportunities, sometimes positive results for the benefit
of the institution may emerge from conflict environments, innovations can be brought to the
organization and can provide an advantage.

In fact, I love crisis moments because now you are managing an institution, you need to utilize
these situations where opportunities arise, in a situation where everyone loses their mood and
needs motivation in those moments of crisis (P9).

Regarding opportunities, school principals P2, P6, P7, P10, P12, P15, P20, P21, P23, and P25
mentioned the importance of catching opportunities and innovations in the organization. School
principals stated that it is important to catch the emerging opportunities in a timely manner, and that it
is necessary to follow the innovations brought by the age and to keep up with the innovations for the
development of the institution and to catch these innovations. However, they stated that various needs
emerged over time and the importance of recognizing these needs to turn them into initiatives. At the
same time, they said that they are open-eyed and alert to use the opportunities that will contribute to
the school and that they utilize them as soon as they arise, as a result of the evaluation of
environmental conditions, some developmental opportunities that will add value to the institution can
be seen and these can be turned into a profitable and beneficial state. They also stated that having
sufficient academic and professional capacity and following current paradigms and changes provide
the infrastructure for school principals to see opportunities. At the same time, they stated that some
opportunities were ignored or not noticed by other school principals, and they stated that they were
careful about this issue and utilized chances and opportunities.

It is necessary to be alert, that is, we need to utilize an opportunity, if we are awake, it will be
easier for us to use the opportunity, | would never miss an opportunity, | am awake, | wait for
an opportunity, if the opportunity comes, we do not miss it, we immediately utilize it. We use
every opportunity that will benefit our school and we try to reach our goal (P7).

Valuing

Participating school principals expressed characteristics related to valuing that distinguish
entrepreneurial school principals from others in terms of organizational competencies. These features
consist of considering needs and demands, supporting a diversity of ideas and openness to ideas,
supporting and encouraging initiatives.

P10, P11, P16 from the school principals mentioned the importance of considering the needs
and demands in the organization regarding valuation. School principals stated that the institutions and
stakeholders they work with may have various needs and demands, and when these demands are
directed in the right direction, unique initiatives emerge, and meeting these needs and demands
motivates them.

We planned and took action on a library last year, we completed it, it’s been a very beautiful
and functional library, from the starting point of this, that is, the needs of the institution are
clear, the needs and demands are clear, when we direct these demands in the right direction
and as | said, when we encourage everyone to act together, very beautiful and original
projects and results emerge. ...I don't want to call it a library, actually, because when we call
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it a library, desk and shelf come to mind but we created a place we call the dream room, a
place where there are no tables, where the students relax when they go, they are happy and
yearn to go. These kinds of things are very nice to get results with guidance when the need
arises. (P11).

P2, P5, P9, P12, P13, P17, P20, P21, P24, P25 from school principals emphasized the
importance of supporting a diversity of ideas in the organization and being open to ideas regarding
valuing. School principals stated that they encouraged teachers to express their ideas to reveal their
ideas and creativity in various meetings held at the institution, they always consider ideas and diversity
of ideas, they honor them because of their ideas to contribute to the school, and they evaluate these
ideas in terms of institutional development. At the same time, they stated that as a result of the
realization of these ideas, they achieved various successes and achieved successful results, that they
made the teachers happy by realizing their dreams about the ideas they put forward, and that these
people embraced that initiative and became integrated. Also, they said that they created a climate
where the stakeholders could freely express their ideas, that they saw different voices as richness, that
they explained the ideas that they could not implement to the teachers who had the idea in an
appropriate language and by stating their reasons, and that their doors were always open to various
ideas. They also stated that they took note of various ideas put forward, encouraged the teachers to
express their opinions and that they had various units where students could convey their ideas and
wishes to the school administration.

...that is, if you have an idea that you want to be implemented, please send it to us and bring it
to us. In other words, once the person comes to my room and says whatever nonsense is said, |
thank that person for trying to contribute to the school in the first place and | definitely talk
about that idea. We build many things on their ideas (P12).

P3, P15, P18, P22 from school principals mentioned the importance of supporting and
encouraging initiatives in the organization regarding valuing. School principals stated that they
provided financial and moral support to the initiatives carried out by the teachers, that they gave this
confidence to the teachers, that they made an effort to achieve success and that they encouraged the
teachers in this sense and made them feel that the principals were behind the teachers. At the same
time, they stated that they mobilized school opportunities for these initiatives and facilitated their
initiatives, that they gave more importance to initiatives that could be especially beneficial for students
and that could be institutional, and that they encouraged teachers to take responsibility in this regard.

When something creative comes from the teacher or student, | support all kinds of things in
favor of the student until the end, that is, we are trying to create financial resources for
him/her, the child says, “teacher, we will publish a magazine or we will do something ” and |
try to find that financial resource from the stakeholders while | am doing it, that is, one should
not expect everything from the state, you cannot find everything from the state in economic
terms, but we should not kill this creative feature of the student there, too. In the same way, if
the teacher is doing work and it is about the student, we support it to the end (P22).

Relational Competencies

As seen in Table 4, school principals expressed their views on cooperation, persuasion-
convincing, and communication categories in the relational competencies sub-theme.

Table 4. Opinions of School Principals on Relational Competencies Sub-Theme

Sub-Theme Category Codes Number of
Participants
< = Sharing risks 2
% H " Cooperation Benefiting from the stakeholder power 13
5 - é % Giving responsibility 1
o O Persuasion- Mobilizing stakeholders 14
x O Convincing Convincing 13
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Mobilizing environmental opportunities 16

Motivating 9

. Effective Communication-Interaction 10
Communication . .

Relationship management 3

Cooperation

Participating school principals expressed cooperative features that distinguish entrepreneurial
school principals from others in terms of relational competencies. These features consist of sharing
risks, benefiting from stakeholder power, and giving responsibility.

P9 and P25 from school principals mentioned the importance of sharing risks regarding
cooperation. School principals stated that sharing the risks and responsibilities that may arise in the
initiatives to be made will reduce the risk related to the initiative, individuals take more responsibility,
give more value to the work to be done, reduce the work and responsibilities of the manager, and
increase the quality of the work and the probability of getting results.

In other words, sharing the risks, they say, let it not be misunderstood, but the best partnership
is complicity, | see it like this: if you share the risk rather than the crime, you will contribute to
the reduction of the risk because everyone in that group tries to do their best to avoid the risk
or if you distribute the risk and responsibility, the burden on you will lighten a little more and
the quality of your work will increase, and the risk will decrease (P9).

School principals P1, P4, P6, P7, P9, P10, P12, P13, P16, P19, P20, P21, and P25 mentioned
the importance of utilizing stakeholder power regarding cooperation. School principals stated that they
benefited from the talents and skills of the stakeholders and human resources in the school in various
initiatives they would make, they created resources, they handled the initiatives through the relations
of the stakeholders, and they included the stakeholders in the process and benefited from their support
in cooperation. Besides, they stated that they received support in terms of intellectual power,
especially from the teachers who came to the forefront with their entrepreneurial spirit in the
institution. At the same time, they said that they mostly had difficulties in providing resources to
enterprises, and therefore they financed these initiatives by taking advantage of the financial power of
parents or other stakeholders, and they took various initiatives in this sense. They also stated that the
talents of the stakeholders and the quality of the staff had an important effect on the realization of the
goals set by the school principal, they achieved very good results by making use of the power of the
stakeholders, and they especially benefited from the power of the teachers who tried to contribute to
the institution.

For example, in 2015, we tried to organize a mind games class, we were having a little
financial trouble, | learned that the husband of one of our teachers is quite wealthy and did
charity work, and | said, “can we meet with your husband, here we are planning to hold a
mind games class, would he support us?” She said “okay”. We went and talked to him, he
said, “Please design it in a project format, I'll examine it and present it to the board of
directors. If they approve, we will make a mind games class for you immediately ”. We
designed this initiative and presented it as a file, he liked it, he said “there is no need to
examine the file. Your file is very good”. He looked at the cost, it was around twenty-three
thousand Turkish lira, he said, "Make the agreement, I'll pay for it”. Our mind games class
was prepared in two or three months, and our students have been doing free activities in our
classrooms as a place where all kinds of mind games have been present for five years. Students
benefit from the classroom. It has been a permanent work. (P7)

P12 from the school principals emphasized the importance of giving responsibility for
cooperation. The school principal stated that he gave responsibility and authority to the stakeholders
regarding the initiatives according to the nature of the work and that these people provided feedback
and coordinated the results of these responsibilities.

There are friends | determined in the institution, they are sometimes assistant principals,
sometimes teachers, sometimes servants, civil servants or parents, depending on the nature of
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the job, there is a person responsible for that job, he/she has the authority and responsibility,
provided that he/she informs me of the results. Others help him, but that job is under that
person's responsibility. However, the person taking care of the work is someone from within
the organization who is directly in contact with me and that person ensures coordination with
me and other stakeholders (such as sponsor, worker, master) (P12).

Persuasion-Convincing

Participating school principals expressed persuasion and convincing characteristics that
distinguish entrepreneurial school principals from others in terms of relational competencies. These
features consist of mobilizing and persuading stakeholders, activating and motivating environmental
opportunities.

School principals P1, P2, P4, P6, P8, P9, P12, P13, P15, P16, P20, P21, P24, and P25
mentioned the importance of mobilizing stakeholders regarding persuasion-convincing. School
principals stated that they enabled teachers to be involved in the process by activating various
initiatives to be made and that they enabled teachers to embrace this initiative by preparing the
infrastructure for the initiative. At the same time, they stated that by giving confidence to the staff,
they acted in a way that reveals that they would be successful together and that the teachers who
voluntarily participated in the initiatives were included in the process and ensured that the process was
carried out together. However, they said that it is not possible to be successful without involving the
teachers in these initiatives and the process and that they make the teachers feel competent by
distributing tasks to bring the initiative to life. They also stated that the teachers whose entrepreneurial
aspect predominates in the school should be supported by the administration in a way that will reveal
their potential and talents, and that the behavior of the staff, which has a stagnant structure, is activated
by various initiatives. They stated that they spread the responsibility to a wide area by activating the
school-parent unions, especially in financial matters, reducing the risk and making them feel valued.
They also stated that the stakeholders who are involved in the process and take action feel happy, their
self-confidence has increased, and they have confidence in themselves for new initiatives. However,
some school principals stated that they guided the teachers in this process by activating them, that they
used informal leader teachers, whom they considered as influence agents, to enable the stakeholders to
take action, and that they spread the act of taking action through them throughout the institution. At
the same time, some school principals stated that the stagnant behaviors of the teachers bothered them
and said that they used various incentives to mobilize them. Again, some school principals stated that
they aroused the curiosity of teachers towards initiatives through various meetings and briefings and
that they mobilized them in this way.

... when you do a project at school, you include the teacher in it, you include the student, they
do it, you only advertise it, you encourage them, you bring them together, in the colloquial,
you ‘wind them up’, and they do the rest anyway (P3).

Is there anyone among the teachers who are entrepreneurs and who want to do something
creative? Yes, there is. The important thing is that the administration attracts those people and
works together, revealing their potential. The more people you can add to this process, the
more positive things come out (P8).

School principals P1, P2, P6, P7, P10, P12, P13, P14, P17, P19, P21, P23, and P25 mentioned
the importance of persuading the stakeholders regarding persuasion and convincing. School principals
stated that they made teachers accept themselves by using communication and innovative ideas, and
they also convinced the stakeholders by explaining the benefits and results of the initiatives to be made
and by showing various examples that have been implemented. At the same time, school principals
stated that nothing can be done by imposing on stakeholders and that initiatives should be adopted and
volunteerism should be ensured. Moreover, they said that the resisters were made adopt the idea by
explaining the features and benefits of the initiative practice and empathizing with that person,
sometimes they persuaded other teachers by using the teachers who believed in these initiatives, and
they tried the way of persuasion by sharing various data and information or making various exchanges.
Again, school principals stated that the initiatives to be made should be convincing and that teachers
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can convince their stakeholders (students and parents), especially if teachers are persuaded and
convinced. At the same time, they stated that the purpose of convincing the parents should be
explained well to facilitate the parents to provide financial support to the initiatives and that the
parents can be persuaded after concrete sharing about the initiative is made. Some school principals,
on the other hand, stated that they tried the way of persuasion by involving the stakeholders and
making them experience the necessity of the initiative and that the administrator should also believe in
these initiatives.

Entrepreneurship is not something you can plan and do on your own, you are in a public
space, it affects many people, you need to get support from them, you should be convincing,
you should be able to persuade people, your communication should be strong, | think | have
these (P10).

...1 try to persuade by talking and explaining, maybe by including them in the work, by making
people believe why this is necessary (P2).

P4, P5, P7, P8, P10, P11, P13, P14, P15, P17, P19, P20, P21, P22, P23, and P25 from school
principals mentioned the importance of activating environmental opportunities regarding persuasion.
School principals stated that the opportunities of the environment can be benefited by making various
visits and sharing and using personal relations, especially in initiatives that require financial resources.
At the same time, they indicated that they received support from public institutions and organizations
such as various foundations, charitable organizations, NGOs, private workplaces, factories,
philanthropists, influential people, opinion leaders and municipalities, and local opportunities for these
initiatives, they found sponsors for these initiatives, and they guided their teacher and parent
connections to support the initiatives. However, they said that they had difficulties in financing these
initiatives from time to time and that they used environmental variables and support in such cases.

You can activate the opportunities in the environment. For example, our parents can be
shopkeepers, when there is a work that requires something financial, support can be obtained
by making visits as much as possible, explaining the situation and sharing with them; such
works are carried out in this way. | try to use the environment to procure resources, | activate
private channels and personal relationships, | try to do it through the relationships with my
teacher friends, | try to find support by using different options such as institution visits,
workplace visits, or by having illustrated visuals of them prepared and by promoting with
similar things (P5).

We establish more local contacts with opinion leaders or non-governmental organizations in
the region, we invite them to our school or we contact them, or if there are elected people,
headmen, or political representatives, we contact them to direct resources to the school. We
contact them for translation. We have such communications; in this way, we try to have
conversations with benevolent people who have the circle or financial means to be more
sensitive to the school. We meet them, we both make ourselves understood and we make them
understand here. We have such initiatives (P23).

School principals P2, P3, P5, P9, P12, P13, P15, P17, and P19 mentioned the importance of
motivating stakeholders regarding persuasion and convincing. School principals stated that they took
into account, rewarded, and encouraged their interests and needs to activate their personnel regarding
the initiatives, they gave morale to the personnel in adverse situations and stated to the personnel that
the negativities experienced were seen as a development process for the institution. At the same time,
they stated that a rewarding or honoring behavior from higher authorities or school administration
motivated teachers significantly, and they used various motivational tools (such as notes, documents,
certificates of appreciation) to motivate teachers and students who take part in various initiatives or
projects. Also, they said that activating by providing motivation and directing them to initiatives and
productivity are the basic characteristics of Turkish people and that these moral elements should be
transferred to students and teachers, and that they use incentives and motivational elements that will
make people want “I can do it too”.

Morale forms the basis of the productivity of Turkish people. Do we have morale? Then we
can do it. You know, as they say, when we're in a good mood, we do the hard, but the
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impossible takes some time. We, Turkish people, are like this. In this sense, the only thing we
will pay attention to is to keep morale within us and transfer it to teachers and students. At the
point of everyone's own potential, there is “I can do this”, then there is such an activity, and
we reward them in a way that arouses desire by making them say “I will participate in it”
(P15).

Communication

Participating school principals expressed communication-related features that distinguish
entrepreneurial school principals from others in terms of relational competencies. These features
consist of effective communication, forming an interaction, and relationship management.

School principals P3, P4, P5, P12, P13, P16, P18, P20, P22, and P24 mentioned the
importance of effective communication and forming an interaction with stakeholders regarding
communication. School principals stated that they shared their initiatives and ideas with the teachers
and that they got their opinions about this initiative idea, and thus they interacted with them. At the
same time, they stated that they use the language of communication to persuade teachers for various
initiatives, they organize various activities (such as excursions, breakfast organization) to strengthen
their communication with stakeholders, and they make various plans to strengthen communication
with stakeholders throughout the year. Also, they stated that they financed various initiatives and
activities by communicating effectively with environmental stakeholders and even realized initiatives
that require great costs through donations using bilateral relations. Again, by emphasizing the
importance of communicating effectively with the stakeholders and managing the communication
language well, they stated that the managers who cannot use the communication language well will
not be able to find support for their initiatives and they will not be able to benefit from the
stakeholders.

...these workshops etc. For example, these are investments that emerge with millions; each of
these workshops that we have created at my school was made through donations. Of course,
our school also contributed but mostly they were carried out through donors, we handled this
through our bilateral dialogues. Our stakeholders are our parents, our students, our teachers,
the residents of the neighborhood, the prominent tradesmen of the neighborhood, and NGOs.
We are always together with them, no matter who comes, | always show a smiling face for
once, my language of communication is very good, in my opinion, the biggest capital of the
administrators in schools is communication. If you cannot establish this communication
language, you cannot benefit from any of these riches or these stakeholders. Some people do
these things in our community and they can't benefit from their stakeholders in any way, so |
care a lot about the relations with our stakeholders because a project that seems impossible
will be realized and if you use bad communication language then an easy project cannot be
run. That is why one should use communication well in the relations with the stakeholders
(P13).

...we keep the communication strong while we are overcoming these, for example, there is a
job, we are looking for sponsorship and we offer it to our parents or we spread it to the
general public, we say that we will build a library, for example, we keep the communication
strong without bringing to mind the worry of “are they pocketing the money?” so that parents
do not have to worry (P24).

P4, P5, and P18 school principals mentioned the importance of relationship management
regarding communication. School principals stated that they create large-scale resources for their
schools due to good management of their relations with the stakeholders, that they establish warm and
sincere relations, especially with the parents so that they can direct their parents’ opportunities to the
school and seize opportunities by using their relations.

For example, let me give an example from my school in physical terms. A parent of a student
gave our school a generator that would cost us a very serious amount. We could not buy it by
our own means. How did this happen? Because we generally have good relations with the
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parents, the work we do is in the right direction, and we respond to the expectations of the
parents, we have created a warm and friendly atmosphere with the parents. | know that almost
many parents help the school as much as they can. Here is another parent who pays our
monthly cleaning expenses, we give a list, for example, that parent pays for what is needed.
Another parent does our paint and whitewashing work, I can give many examples like this, this
is due to our dialogues with parents and managing relationships well (P18).

...human relations are important. While I was utilizing opportunities, I mostly used these
relationships of mine (P4).

Commitment-Self Confidence Competencies

As seen in Table 5, school principals expressed their opinions on the categories of self-
confidence and determination in the sub-theme of commitment-confidence competencies.

Table 5. Opinions of School Principals on the Sub-Theme of Commitment-Self Confidence Competencies

Sub-Theme  Category Codes Number of
Participants
Being competitive and the best
. o Self- g comp 2
5 WY Confid :
5 Qg onndence Self-confidence 1
pd
E ; "'QJ H Being idealistic and making dreams come 4
SoLW true
g & S Determination Being patient )
(SN©;
O .
© Perseverance and not giving up 15

Self Confidence

Participating school principals expressed self-confidence characteristics that distinguish
entrepreneurial school principals from others in terms of commitment-self-confidence competencies.
These traits consist of being competitive and the best, and self-confidence.

P2 and P20 from school principals emphasized the importance of being competitive and the
best concerning self-confidence. School principals stated that they have a competitive nature and they
want to be the best among the institutions they compete, and this situation leads them to take
initiatives.

When I'm doing a project at school, | always tell my teachers, “Let’s do something and it is the

best in the district 7, that is, according to the conditions of this district, according to the local

conditions, not according to the conditions of the districts of Kadikoy or Besiktag. | say let's do
the best, let’s be the best. | set a goal, for example, did we build a library? It should be the best
in the district (P2).

P9, one of the school principals, mentioned the importance of having self-confidence and
believing in oneself. The school principal stated that in line with the principal’s self-knowledge of
what kind of initiatives he/she will succeed in or not, he/she feels confident in achieving these
initiatives and that sometimes the results of the work done are not predictable, so the principal should
be self-confident and determined.

First of all, self-confidence is very important in entrepreneurship, there are things about
knowing what you can do and what you can't do when you believe in yourself, there are also
things about knowing yourself. Even if | don't say completely, it is mostly about self-
confidence. Because sometimes you don't know; what happens when | do this, what happens
when | don't. But being confident and determined in what you do means taking risks and
overcoming them (P9).
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Determination

Participating school principals expressed the characteristics of determination that distinguish
entrepreneurial school principals from others in terms of commitment-self-confidence competencies.
These features consist of being idealistic and realizing dreams, being patient, persevering, and not
giving up.

P4, P7, P8, and P13 from the school principals mentioned the importance of being idealistic
and realizing dreams regarding determination. School principals stated that they have idealistic
characteristics and this situation prompts them to take initiatives, that they feel obliged to make
attempts to realize their ideals, that daydreaming feeds the entrepreneurial spirit and makes people take
action.

First of all, the fact that | am an idealist triggers my entrepreneurial spirit, | believe that
something needs to be done and | feel obligated to do things when circumstances allow (P8).

P10 and P21 from school principals emphasized the importance of being patient concerning
determination. School principals stated that they put a lot of effort and struggle in various situations,
so they showed patience and were successful. At the same time, they stated that various obstacles and
habits may arise in these entrepreneurial processes and that it is absolutely necessary to be patient to
overcome them and achieve something.

...you need to be patient to do something in public order, there is such resistance in both the
procedure and people that prevent you. They don 't give up their habits (P10).

School principals P1, P3, P4, P5, P6, P7, P9, P12, P13, P15, P17, P19, P20, P22, and P23
mentioned the importance of perseverance and not giving up on determination. School principals
stated that it is necessary to be determined and persevering before starting the initiatives to be made,
maintain the enthusiasm for the initiative in the face of emerging obstacles, sometimes their initiatives
may be left half-finished even though they strive to find resources but they do not lose their
perseverance, and it is important to be self-confident and reveal determination. At the same time,
maintaining the determination towards the initiatives means taking the risks it will bring, they do not
give up on the initiatives they want to do, the initiatives always occupy their minds, they seek
environmental support to bring that determination and initiative to life, if they cannot find it, they have
to spend their own resources and strive to realize that initiative. However, they said that they took the
risk of failure, pushed the conditions until the end, and did not take a step back and that the risk of
failure could not prevent them from taking initiative. Again, when they failed, they revised themselves
and their initiatives and stated that they did not give up until they succeeded in that initiative, they did
not give up easily, they looked for an opportunity to implement it, and they mobilized all
environmental support points that would offer support. At the same time, they stated that sometimes
they struggled for months, but still they did not compromise their determination to achieve success,
and this brought success. They also said that their adoption of initiatives is important in this
determination, and if it is an initiative that emerges as an opportunity or as a difference, this situation
reinforces their motivation even more.

For example, when | first came, | had a goal to build a multi-purpose hall and conference
hall, but it required serious cost, we applied to many places many times, from the municipality
to the chamber of commerce, but we could not implement it, and now it is dragging, that is,
this is about the lack of resources. This is especially important in things that require certain
resources. Even so, | do not put these attempts completely on the shelf, | use his opportunity
and it is always on my mind (P1).

There are definitely obstacles, but it is necessary to maintain the excitement here, there is
definitely that excitement in the entrepreneurial spirit, it is necessary to maintain the
excitement, not to be demoralized, and it is necessary to always be persistent (P23).
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Conclusion and Discussion

An examination of the qualitative findings of the entrepreneurship competencies obtained as a
result of the interviews with the school principals consisting of semi-structured questions reveals that
these competencies consist of individual competencies, organizational competencies, relational
competencies, and commitment-self-confidence competencies.

The study determined that the individual competencies dimension consisted of personality
structure, behavior, and motivation categories. From these categories, personality structure includes
the desire to create originality, versatility, courage, foresight, observation, openness to innovation and
change, self-sacrifice, enthusiasm for research, and curiosity. The behavior category includes taking
risks, being active and dynamic, not acting in a hurry, giving confidence, taking initiative and
responsibility. The motivation category includes professional satisfaction and dedication, being
inspired by events and situations, obtaining results-benefit, being inspired by success stories, lack of
success-failure anxiety, and the desire to learn.

The study determined that the organizational competencies dimension consisted of proactivity,
attention-awareness, opportunity, and valuing categories. From these categories, proactivity includes
creating change and improving the existing situation. The attention-awareness category includes
taking into account the characteristics of the institution and its environment, noticing the deficiencies,
raising awareness for initiatives, and sensitivity to realistic and applicable ideas. The opportunity
category includes turning deficiencies and negativities into opportunities, utilizing and planning
opportunities, creating opportunities, turning crisis moments and conflicts into opportunities, and
capturing opportunities and innovations. The valuation category includes taking into account needs
and demands, supporting a diversity of ideas and openness to ideas, and supporting and encouraging
initiatives.

The study determined that the relational competencies dimension consists of cooperation,
persuasion-convincing, and communication categories. From these categories, cooperation includes
sharing risks, benefiting from stakeholder power, and giving responsibility. The persuasion-
convincing category involves mobilizing and persuading stakeholders and activating and motivating
environmental opportunities. The communication category includes effective communication-
interaction and relationship management.

The study concluded that the commitment-self-confidence competencies dimension consists of
self-confidence and determination categories. From these categories, self-confidence includes self-
confidence, being competitive, and being the best. The determination category includes being
idealistic and realizing dreams, being patient, persevering, and not giving up.

The desire of entrepreneurial individuals to create originality and their habits of introducing
new products, inventions, and originalities constitute a historical and literary reality (Schumpeter,
2011). At the same time, this competence area includes the willingness to take risks and create
opportunities for development (Blake and Mestry, 2013). In this context, as stated by Bygrave (1992),
Hitt, Ireland, Camp and Sexton (2002), Shane and Venkataraman (2000), Mazzarol and Reboud
(2017), which support the results of the research, entrepreneurial individuals can take new initiatives
to perceive opportunities and use these opportunities and, as Gibb (1998) and Tolentino (1998) have
noted, the skill to recognize and analyze opportunities.

Entrepreneurial competence is reflected in the research results and also includes taking risks at
a significant level (Chen, Greene, and Crick, 1998; Man, Lau, and Chan, 2002). In this sense, taking a
determined stance, taking initiative and risk in environments with uncertainty bring entrepreneurial
individuals to the fore (Pahuja and Sanjeev, 2015; Bacigalupo, Kampylis, Punie, and Brande, 2016).
At the same time, motivation, creativity, initiative, and risk-taking, setting challenging goals, self-
confidence, originality (as cited in Onstenk, 2003) are among the entrepreneurial personality traits
stated by Kuip (1998) and the skills and behaviors of using the power of communication, persuasion,
cooperation and establishing connections, which are the competencies of the research, are the
entrepreneurial personality traits revealed by Gibb (1998) and Tolentino (1998) which also show
closeness with the findings of the research and support the results.
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Moreover, in line with the findings obtained in connection with the literature, entrepreneur
individuals have the characteristics such as being foresight, establishing good relations and
networking, determination, self-confidence, commitment to the initiative, high need for success, taking
reasonably calculated risks, taking responsibility, absence of failure anxiety, and openness to new
ideas (McClelland, 1961; Zimmerer and Scarborough, 1996; Dornelas, 2008; Minello, Scherer and
Alves, 2014; Bhatt, 2016). These universal entrepreneurial characteristics also play a role in the
entrepreneurial structure of school principals, who are the leaders of school functioning, as seen in the
findings (Syapriyuda and Santosa, 2020).

As Kuratko and Hodgetts (1998) stated, the commitment, determination, and perseverance
behaviors of entrepreneurial individuals constitute an important infrastructure for individuals. Thus,
the individual’s struggle to cope with difficulties, the awareness of maintaining and continuing, and
the determination to achieve success facilitate the implementation of initiatives. At the same time,
according to Kuratko and Hodgetts (1998), entrepreneurial individuals have internal control and
motivation to take responsibility for their initiatives, they also tolerate failure and have the courage
and high energy to perform successfully in the struggle against uncertainty. The findings obtained in
this context support the thoughts of Kuratko and Hodgetts (1998).

At the same time, entrepreneurs manage and innovate well in the process of creating new
things, and they strive to create value and contribute (Drucker, 1985). In this context, in school
processes, administrators try to create value by activating innovation processes, and thus they
implement entrepreneurship processes in the school environment (Gupta, MacMillan, and Surie,
2004). In this respect, school principals have an important field of practice in terms of exhibiting
entrepreneurial characteristics and competencies. At the same time, organizations of leaders who
exhibit entrepreneurial qualities gain a sustainable competitive advantage (Dollinger, 2008). The fact
that entrepreneurship finds an infrastructure in educational organization processes is reflected in the
structural competencies of school principals as seen in the research findings.

Giving confidence to stakeholders in organizational processes is an important factor of
persuasion in mobilizing them for entrepreneurship and benefiting from stakeholder power
(Mickiewicz and Rebmann, 2020). At the same time, not only giving confidence but also having self-
confidence and self-efficacy are important components of entrepreneurial individuals and this plays a
facilitating role for the individual in terms of taking action and providing motivation (Bandura, 1997).
In this context, it is seen that entrepreneurial individuals have the potential of multi-faceted
individuals, which is also determined in the research findings.

Entrepreneurial individuals also can perceive and see opportunities where others see chaos and
crisis in their potential (Kuratko and Hodgetts, 2004). In this context, as determined in the findings,
the fact that they have the ability to observe in terms of turning existing crises and negativities into
opportunities emerges. Also, the motivation to provide change, the need for change, and the leadership
style that exhibits innovation give individuals the spirit of being an entrepreneur (Fernandez, Cho, and
Perry, 2010; Wiesenfeld, Reyt, Brockner, and Trope, 2017). An entrepreneurial leadership style
oriented towards this also provides convenience in ensuring the commitment of stakeholders to their
entrepreneurial vision and in mobilizing them (Gupta et al., 2004). At the same time, entrepreneurial
leaders, as Slater and Doig (1988) stated and as supported by research findings, have the competence
of persuading individuals who hinder initiatives and providing stakeholder support.

Entrepreneurial competence creates a desire for spontaneous action in individuals and makes
them feel the responsibility of taking initiative, thus directing them to initiatives with the need to
exhibit proactive behavior (Jong and Wennekers, 2008). This orientation brings with it perseverance
and determination, being motivated, originality, energy, the desire to be the best, and learning from
failures (Zimmerer and Scarborough, 2001). However, as Bosma, Hessels, Schutjens, Praag, and
Verheul (2012) stated, individuals who want to be entrepreneurs are influenced by various
entrepreneurial role models and receive inspiration and motivation. Again, as stated by Davey,
Hannon, and Penaluna (2016), risk and failure avoidance hinder entrepreneurial orientation. In this
context, it is possible to indicate that entrepreneurial competence, which supports the research
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findings, follows a line towards being courageous and their spirit worlds are flexible and comfortable
in the anxiety of success.

School principals, who are responsible for the development of the school and activate their
visions and various practices to ensure development (Moore, George, and Halpin, 2002), mobilize the
stakeholders in the school to realize their entrepreneurial goals and dreams, seek opportunities to
realize these dreams and visions, and in this context, strive to provide commitment and support to
receive commitment and support to their initiatives (Yemini, Addi-Raccah, and Katarivas, 2014). In
this respect, as a reality that is parallel to the research findings and in terms of their entrepreneurial
orientation, school principals manage school processes in a perception and thinking structure that is
creative, problem-solving, success-oriented, managing relationships and connections, accepting risks,
responsible, motivated, and that can use opportunities. (Alfirevic, Vican, Pavicic, and Petkovic, 2018).

Considering various studies and opinions, the following examples reveal that many researchers
stated the following views that support the basic findings of this study. For example, studies by
Syapriyuda and Santosa (2020) and Miikmin, Akib, Samad, Cahaya, and Kamaluddin (2020) reveal
that school principals have entrepreneurial competencies such as making innovations, increasing
success, a powerful motivation, overcoming obstacles, and having an entrepreneurial instinct. Pihie,
Asimiran, and Bagheri (2014) found that there is an important link between the entrepreneurial
orientation and innovative behavior of school leaders. Yemini et al. (2014) found that financial
constraints and difficulties do not discourage entrepreneurial school principals from their initiatives
and visions. Esfahani and Pour (2013) stated that school principals consider elements such as
utilitarianism, creativity, risk-taking, and uncertainty tolerance as entrepreneurial characteristics. Ayub
and Othman (2013) and Dahiru, Pihie, Basri, and Hassan (2017) stated that entrepreneurial leadership
and management style contributed to the creation of effective schools. Alfirevic et al. (2018) found
that perceptions of personal happiness and social contribution affect school principals’ entrepreneurial
orientation. Wibowo and Saptono (2018) stated that entrepreneurial school leadership supports teacher
creativity and innovation. Koybasi and Dénmez (2017b) stated that entrepreneurial school leaders
have high self-efficacy beliefs and organizational commitment levels. Celik and Titrek (2013) stated
that the entrepreneurial orientation of school administrators is more prominent in terms of internal
locus of control, innovation, and need for success. Iscan and Kaygm (2011) and Celik (2013) found
that entrepreneurial tendencies consist of self-confidence, innovation, need for achievement, and
internal locus of control, risk-taking, and tolerance for uncertainty.

A comprehensive evaluation of the common assumptions of all these studies and the findings
obtained in the study reveals that the competencies absorbed in the entrepreneurial individual structure
consist of distinctive qualities such as more self-confidence, determination, achieving results and
success, motivation and internal control, innovation, courage, and risk-taking, and flexibility against
uncertainties. Considering the effect of these distinctive qualities in providing change and innovation
in school organizations and their role in increasing efficiency in educational processes, it is
recommended to consider these competencies in the selection of school leaders and their performance
criteria.
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Oz

Anahtar Kelimeler

Bu arastirmanin temel amaci devlet okullarinda gorev yapan okul midiirlerinin
goriislerine gore okul midiirlerinin girisimeilik yeterliklerinin belirlenmesidir.
Nitel arastirma desenlerinden biri olan olgubilim deseniyle yiiriitiilen
arastirmada, Istanbul ili Anadolu yakasinda gesitli egitim kademelerinde ve
okullarda gorev yapan toplamda yirmi bes okul miidiirii ile yar1 yapilandirilmisg
sorulardan olusan goriisme gergeklestirilmistir. Gorlisme siirecinde okul
miidiirlerinin algilari, deneyimleri ve anlamlandirmalar1 dogrultusunda elde
edilen veriler, igerik analizi teknigi kullanilarak kodlanmis ve elde edilen
kodlar, arastirma sorulari ¢ergevesinde gesitli kategori ve temalar altinda bir
araya getirilmistir. Elde edilen bulgulara bakildiginda okul miidiirlerinin
girisimeilik yeterliklerinin; (1) bireysel yeterlikler alt temasinda risk alma,
sonug ve fayda elde etme, inisiyatif-sorumluluk alma, basarisizlik kaygisinin
olmamasi ve gozlemci olma yeterliklerinde yogunlagtigi gériilmiistiir. Bununla
birlikte (2) orgiitsel yeterlikler alt temasinda firsatlar1 degerlendirme ve
planlama, firsatlar1 ve yenilikleri yakalama, gercek¢i uygulanabilir fikirlere
duyarlilik, fikir ¢esitliligini destekleme ve fikirlere agiklik yeterliklerinde
yogunlastig1 tespit edilmistir.  Yine (3) iliskisel yeterlikler alt temasinda
paydaglart ve c¢evresel imkénlart harekete gecirme, paydas giiciinden
yararlanma, ikna etme ve etkili iletisim-etkilesim kurma yeterliklerinde
yogunlastigi gozlenmistir. Son olarak (3) baglilik 6zgiliven yeterlikleri alt
temasinda ise azim ve vazge¢meme yeterliginde yogunlastigi goriilmiistiir. Elde
edilen bulgular cergevesinde okul yoOnetim siireglerinin daha etkili hale
getirilmesi i¢in okul liderliginin yapilandirilma siireglerinde girisimcilik
yeterliklerinin dikkate alinmasi 6nem arz etmektedir.
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Giris

Girisimcilik, yeni {irlin, siireg¢ ve pazarlar kesfedilerek yeni ekonomik faaliyetlerin yaratilmasi
veya yeni degerlerin ortaya konmasini igeren girisimci birey eylemidir ve bu nedenle girisimci birey
aktivitesi ile ilgili bir olgu niteligi tasimaktadir (Blundel ve Lockett, 2011). Bununla birlikte yeterlik
kavrami herhangi bir meslek veya aktivite icin uygun olan deneyim, yetenek ve Ozellikleri ifade
etmektedir (Cambridge Dictionary, 2021). Girisimci yeterlik ise birey varliginda gerekli gabay1
ayirarak ve sorumlulugu tiistlenerek degerli yeni bir sey yaratmayi (Hisrich ve Peters, 2002), bir
diisiinceden hareketle sosyal ve gelisimsel faydalar elde etmek icin bir tesebbiisii baslatmay1
(Olagunju, 2004) icermektedir. Bununla birlikte girisimci yeterlik, kendine giiven, cesaret, azim, tutku,
sonu¢ alma istegi, vizyoner olma ve firsatlari tanima yetenegini (Salgado-Banda, 2007) birey
diinyasinda somutlastirmaktadir. Ayni zamanda yenilik yapma ve yaraticti olma, is alanim
cesitlendirme, yeni is firsatlarimi belirleme ve kullanma kapasitesi ile proje yonetim becerileri, risk
alma yetenegi ve istekliligi, firsatlar karsilamak i¢in gerekli kaynaklar1 organize etme ve ¢esitli aglar
olusturma yetenegi gibi ¢esitli kapasite, beceri ve yetenekleri de bu yeterlik alaninda ihtiva etmektedir
(Sousa, 2018).

Bununla birlikte Dess ve Lumpkin (2005) girisimci yonelimin bes boyutunun oldugunu iddia
etmistir. Bunlar, bagimsiz hareket etmeyi saglayan otonomi, yeni iiriin ve hizmetler gelistirmeyi
amaclayan yenilikg¢ilik, gelecekteki talepleri ongorerek firsatlar1 yakalamayi hedefleyen proaktiflik,
sonuglarini bilmeden eyleme ge¢meyi kapsayan risk alma, rakipleri geride birakmak igin gosterilen
yogun ¢abaya atfedilen rekabet¢i ve miicadeleci atilganliktan olugsmaktadir. Frank (2007) ise girisimci
unsurlar1 i¢ boyutta incelemistir, bu boyutlar, (1) firsat arama, insiyatif alma, giiglii otonomi duygusu,
sinirl bilgi ile sezgisel karar verme, ag kapasitesi, stratejik diistinme kabiliyeti, miizakere kapasitesi,
ikna edici kapasite, basar1 yonelimi, risk alma istegi gibi deger tutum ve yaklagimlar; (2) bir fikir
iretme ve degerlendirme, sorunlar1 firsat olarak gorme, herhangi bir gelismede etkilenecek olan
anahtar kisileri belirleme, is gelistirme ihtiyaglarim1 degerlendirme, cevaplari nerde arayacagini bilme,
duygusal 6z farkindalik ve duygularin kontrolii, kendisini ve igleri paydaslarin goziinden goérme gibi
genel yeterlikler ile (3) is plami gelistirme, is bliylime planlamasi, standartlar1 ve performans
kriterlerini belirleme, {iriin gelistirme, piyasa analizleri ve bosluklar1 algilama, satis stratejileri
gelistirme, rekabetten 6grenme, finansal stratejiler segme, profesyonel hizmet yonetimi gibi isle iligkili
yeterliklerden olusmaktadir.

Knigth (2001) girisimcilik atmosferinin temel unsurunun risk almak oldugunu sdylerken
Kirzner (1997) girisimci faaliyeti, acik olmayan firsatlarin goriilmesini kapsayan “girisimci
uyaniklig1” ile karakterize etmistir. Bu baglamda girisimcilik, yeni hizmetlerin ve driinlerin
yaratilmasi, kararlar yoluyla bireylerin degisimi saglamasi, cesitli is ortamlarinda risk alinarak
firsatlarin  kesfedildigi, degerlendirildigi ve kullanildig1 bir siire¢ olarak goriilebilir (Shane ve
Venkataraman, 2000). Kerr, Kerr ve Xu (2017) ise yaptiklar literatiir incelemesinde girisimcilerin
Ozelliklerine ait aragtirmalarin, daha ¢ok risk alma tutumu, basari ihtiyaci, kontrol odagi, 6zyeterlik,
proaktivite, yenilik¢ilik, belirsizlik toleransi, otonomi ihtiyaci gibi 6zelliklere yogunlastigini tespit
etmigtir.

Behave (1994) ise girisimcilerin firsatlar1 degerlendirmesi ile ilgili i¢sel ve digsal motivasyon
kaynaklarinin ayrimina vurgu yapmustir. Digsal motivasyonda girisimei birey, yeni bir is yaratma
arzusu tagimakta olup bu basariy1 saglayacak firsatlar filtrelerken igsel motivasyonda ise girisimei
birey, yeni bir i yaratmaya dayali digsal bir beklentiyi degil ihtiyaglar1 karsilamay1 ve sorunlari
¢ozmeyi hedefleyen igsel bir beklentiyi ama¢ edinmektedir.

Bununla birlikte Azim ve Kahtani (2015), girisimci bireylerin iletisim, organize etme, liderlik,
karar verme, firsatlar1 tanima, ag kurma, zaman yonetimi ve stres yonetimi; Cooney (2012) ise i¢
disiplin, risk alma yetenegi, yenilik yapma, degisim odaklilik, kararlilik gibi gesitli becerilere sahip
oldugunu belirtmektedir. Bu beceriler, oOrgiitsel agidan yoneticilerin girisimeilik yeterliklerini
destekleyen alt yapiya katki sunmaktadir. Ayn1 zamanda girisimlere dayali degisim ve yeniligin itici
giiciinii olusturmaktadir (Fernald, Solomon ve Tarabishy, 2005). Bu becerilerin okul miidiirleri
tarafindan benimsenmesi, okullarimin girisimei kapasitelerinin  arttirilmasi agisindan 6nemlidir.
Ornegin Kirkley’e (2017) gore girisimci okul liderleri, cesur, hirsli, insiyatif alan, enerji ve cosku
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hisseden bireylerdir. Bu niteliklerin 6grenme ortamlarina ve alanlarina aktarilmasi, okullar agisindan
girisimcilige ve iiretime dayali siirdiiriilebilirlige de katki sunmaktadir. Ayni zamanda girisimci
yeterliklerine sahip olunan liderlik ortami, karmasik durumlarin ortaya cikardigi ve mevcut
smirlamalar1 asarak elde edilen firsatlar1 herkesten once gorme ve yakalamanin da farkindaligim
olusturmaktadir (Xu, 2020).

Sajkiewicz ve Pashiardis (2020)’e gore egitimsel anlamda okul liderleri, karar verme yoluyla
orgiitsel degisime ve inovasyona ilham vermekte ve yeni yontemler deneyerek girisimci rollerini
ortaya koymaktadirlar. Bu sekilde girisimci rolleriyle hareket eden okul lideri, yenilik¢i ve yaratici
eylemleriyle okula kaynak saglayacak gelirler ve fonlar iiretebilmekte ve bu kaynagi pedagojik
amaglar acisindan degerlendirebilmektedir. Bu nedenle okul liderinin konfor alanindan ¢ikarak ve risk
alarak bilinmeyen ve firsatlarla dolu olan alana yonelip girisimci yeterlikler sergilemesi, bu okul
liderini diger liderlerden farklilastirabilmektedir (Sharma ve Dave, 2011).

Bu dogrultuda okul liderlerinin girisimei yeterlikleriyle donanmus bir liderlik sergilemesi, bu
liderlerin firsatlar digerlerinden 6nce gérmesini ve bu firsatlari yaratici ve yenilik¢i bir ¢ercevede ele
almasim saglamaktadir (Sajkiewicz ve Pashiardis, 2020). Ornegin Pashiardis ve Baker (1992)’m
deneysel arastirmasinda tespit ettigi gibi okullarda ortaya ¢ikan sorunlar, okul lideri tarafindan bir
firsata doniistiiriilebilmektedir. Bununla birlikte personelin de girisimcilik yeterliklerinin gelistirilmesi
icin bu liderler, personelin cesitli girisimsel hatalarin1 ve basarisizliklarin1 hoggorii ile karsilayarak
kendileri ve personeli igin 6grenme deneyimi yaratacagina inanilan esnek bir ortami okullarina
sunabilmektedirler (Sajkiewicz ve Pashiardis, 2020).

Girigimcilik literatiiriinde; okul miidiiriiniin girisimcilige bakis1 (Yemini, Addi-Raccah ve
Katarivas, 2014), okul yonetiminde girisimcilik anlayis1 (Blake, 2008), girisimcilik egitiminde okul
miidiiriiniin rolii (Minna, Elena ve Timo, 2018) ile iyi okul yonetisiminde okul miidiiriiniin girisimcilik
ozelliklerini uygulamasini (Syam, Akib, Patonangi ve Guntur, 2018) inceleyen ¢esitli aragtirmalar
bulunmakta olup okul miidiirlerinin girisimcilik yeterliklerini ortaya ¢ikarmaya galisan sadece bir
arastirma tespit edilmistir. Mas ve Suking (2020) tarafindan yapilan bu arastirmada Endonezya
ornekleminde ve meslek liseleri diizeyinde “gelir getirici tretim birimlerinin gelisiminin
saglanmasinda okul miidiirlerinin girisimcilik yeterlikleri” ortaya konulmustur. Aragtirmada elde
edilen sonuglara bakildiginda okul miidiirlerinin girisimcilik yeterlikleri; (1) potansiyel yaraticilik, (2)
icgldiisel girisimcilik, (3) is motivasyonu, (4) ¢oziim odaklilik ve siki ¢alisma olarak belirlenmistir.
Mas ve Suking (2020)’in aragtirmasi, daha ¢ok ekonomik baglamda okul gelisiminin saglanmasina
odaklanmakta ve girisimcilige yonelik okul liderliginin diger yeterlik alanlarini (bireysel, orgiitsel,
iligkisel vb.) ve diger egitim kademelerini eksik birakmaktadir. Bu nedenle okul miidiirlerinin
girisimcilik yeterliklerinin tiim boyutlarinin ortaya ¢ikarilmasi, egitim kurumlarmin gelisimi, okul
liderlerinin segimi ve egitimi, okullarda yeni degerlerin yaratilmasi ve inovasyonun saglanmasi
acisindan 6nem tasimaktadir. Bu dogrultuda arastirmayi yonlendiren temel amag, devlet okullarinda
ve cesitli egitim kademelerinde gérev yapan okul midiirlerinin goriiglerine gore okul miidiirlerinin
girisimcilik yeterliklerinin ortaya ¢ikarilmasidir.

Yontem
Arastirma Deseni ve Arastirma Modeli

Nitel arastirmalar, belirli bir sosyal baglam igerisinde katilimci kisilerin eylemlerini veya
davranislarin1 anlamaya odaklanmaktadir (Morrow ve Smith, 2000). Nitel bir aragtirma deseni se¢imi,
belirli bir diinya goriisiinii aragtirma siirecine yansitmaktadir ve bu goriis, arastirma boyunca 6rneklem
se¢imini, veri toplamasini ve analizini, gegerlik, giivenirlik ve etik gibi tiim arastirma siireglerine
yaklagim etkilemektedir (Merriam, 2018).

Arastirmada, girisimcilik yeterlikleri ile ilgili okul midiirlerinin deneyimleri, algilar1 ve
anlamlandirmalarimin  ortaya ¢ikarilmasi amaciyla olgubilim deseni kullanilmigtir. Olgubilim
aragtirmalari, bireylerin belirli olgularla ilgili yasanmis deneyimlerinin ve algilarinin ortaya
cikarilmasinda yararlanilan bir nitel aragtirma desenidir. Bireylerin deneyim ve algilarinin 6ziinde var
olan ortak anlamlarin ortaya ¢ikarilmasi ve kesfedilmesi saglanmakta ve arastirmaciya bu deneyim ve
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olgularin 6ziinii tanimlama ve yorumlama firsati tanimaktadir (Jasper, 1994; Rose, Beeby ve Parker,
1995; Creswell 2013).

Calisma Gurubu

Nitel aragtirmalarda kullanilan 6rnekleme yontemleri genellikle olasiliga dayali olmayan
yontemlerdir (Lopez ve Whitehead, 2013). Bu amagla arastirmanin nitel boyutunda olasiliga dayali
olmayan ornekleme ydntemlerinden biri olan Amacli Ornekleme Yontemi kullamlmistir. Amagh
ornekleme yonteminde arasgtirma sorusuna bagli olarak Onceden segilmis kriterlere gore calisma
grubundaki katilimcilar belirlenmektedir (Lopez ve Whitehead, 2013; Neuman, 2014) ve
arastirmacilar katilimcilari, aradiklart tipik niteliklerine gore ve belirli 6zelliklere sahip olduklarina
dair yargi ve kararlarina bagli olarak se¢mektedirler (Cohen, Manion ve Morrison, 2007).

Amacl 6rnekleme yontemi semsiyesi altinda ¢esitli 6rnekleme tiirleri bulunmaktadir. Bunlar;
(1) kota 6rnekleme ve (2) maksimum ¢esitlilik 6rneklemesidir (Lopez ve Whitehead, 2013; Neuman,
2014). Bu dogrultuda ¢aligsma gurubunun belirlenmesi amaciyla amagli 6rnekleme yontemi tiirlerinden
biri olan maksimum g¢esitlilik 6rnekleme yontemi kullanilmistir. Bu yontemde, kiigliik 6rneklem
guruplarinda aragtirma konusu ve problemi ile ilgili taraf olan katilimcilarin olabildigince ¢esitliligini
saglamak amaclanmaktadir, bdylece cesitlilik gosteren katilimcilar arasinda paylasilan ortak olgu ve
anlamlandirmalarin olup olmadigi ortaya konulmaktadir (Yildinm ve Simsek, 2018). Bu amacla
arastirmada farkli okul tiirlerinde gorev yapan ve farkli yoneticilik kidem siirelerine sahip katilimcilar
(okul miidiirleri) belirlenerek bu cesitlilik saglanmaya calisilmigtir. Bu dogrultuda maliyet ve
ulasilabilirlik acisindan arastirmaciya kolaylik saglamasi nedeniyle Istanbul ili Anadolu Yakasinda
farkli okul tiirlerinde gérev yapan toplam 25 okul miidiirii ile gériisme gergeklestirilmistir. Calisma
grubunu olusturan 25 okul miidiiriine ait demografik bilgiler Tablo 1’de verilmistir;

Tablo 1. Katilimer (Calisma Grubu) Demografik Bilgileri

Katilime1  Cinsiyet Egitim Okul Tiri Y oneticilik
Kodu Durumu Kidem Y1ili
M1 Erkek Yiiksek Lisans Ortaokul 21
M2 Erkek Yiiksek Lisans Anadolu Lisesi 12
M3 Erkek Lisans Meslek Lisesi 13
M4 Erkek Lisans Ortaokul 7
M5 Erkek Yiiksek Lisans Ortaokul 8
M6 Erkek Yiiksek Lisans Ilkokul-Ortaokul 15
M7 Erkek Yiiksek Lisans Tkokul 14
M8 Erkek Yiiksek Lisans Meslek Lisesi 10
M9 Erkek Yiiksek Lisans Ortaokul 4
M10 Erkek Yiiksek Lisans Ortaokul 19
M11 Erkek Yiiksek Lisans Ortaokul 16
M12 Erkek Yiiksek Lisans Ozel Egitim Meslek Okulu 9
M13 Erkek Yiiksek Lisans Tkokul 20
M14 Erkek Lisans Tlkokul 5
M15 Erkek Yiiksek Lisans Fen Lisesi 4
M16 Erkek Yiiksek Lisans Ilkokul 20
M17 Erkek Yiiksek Lisans Anadolu Lisesi 17
M18 Erkek Yiiksek Lisans Ilkokul 15
M19 Erkek Lisans Spor Lisesi 18
M20 Kadin Yiiksek Lisans Okul Oncesi 11
M21 Kadin Yiiksek Lisans Ortaokul 22
M22 Erkek Doktora Imam Hatip Lisesi 13
M23 Erkek Yiiksek Lisans Ilkokul-Ortaokul 8
M24 Erkek Yiiksek Lisans Ortaokul 5
M25 Erkek Yiiksek Lisans Tlkokul 9
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Tablo 1’de goriildiigli gibi ¢alisma grubunu olusturan katilimc1 okul miidiirlerinin demografik
bilgilerine bakildiginda cinsiyet degiskeni baglaminda katilimeilarin ikisi kadin, yirmi ii¢ii ise erkektir.
Egitim durumu baglaminda katilimcilarin doérdii lisans, yirmisi yiiksek lisans ve biri ise doktora
mezunudur. Okul tiirii baglaminda altisi ilkokulda, sekizi ortaokulda, ikisi ilkokul-ortaokulun bir arada
bulundugu okulda, ikisi Anadolu lisesinde, ikisi meslek lisesinde, biri imam hatip lisesinde, biri 6zel
egitim meslek okulunda, biri okul Oncesinde, biri spor lisesinde, biri de fen lisesinde gorev
yapmaktadir. Yoneticilik kidem yili baglaminda ise dordii 0-5 yil, altis1 6-10 yil, yedisi 11-15 yil,
altis1 16-20 y1l ve ikisi ise 21 y1l ve {istil yoneticilik kidemine sahiptir.

Veri Toplama Araglart

Arastirmada katilimcilarin ele alinan olgularla ilgili olarak deneyimlerinin ve algilariin ortaya
konulmasinda kullanilan temel nitel arastirma yontemi gérigsmedir (Fraenkel, Wallen ve Hyun, 2011;
Merriam, 2018; Yildirnm ve Simsek, 2018). Goriisme yontemi, sozlii iletisim kullanilarak olgu ve
durumlarin anlagilmaya ve anlamlandirilmaya calisildigi bir veri toplama teknigidir (Kvale, 1996).
Merriam (2018)’a gore nitel arastirmalarda daha az yapilandirilmig goriismeler yapmak yararlidir ve
boylece katilimcilarin algilamalarini kendi diislinceleriyle ifade etmeleri saglanir. Brinkmann’a (2014)
gore ise yapilandirilmig goriismelerle karsilastirildiginda  yart  yapilandirilmis  goriismeler,
aragtirmacilara veya goriismecilere, arastirmada 6nemli goriilen bir aginin veya konunun sorgulanmasi
acisindan O6nemli bosluklar saglamakta ve diyaloglarin bilgi {iretme kapasitesinden daha fazla
yararlanilmaktadir.

Aragtirmada girisimcilik yeterlikleri ile ilgili okul miidiirlerinin, deneyim, algi ve
anlamlandirmalarint ve kavramsallagtirmalarint ortaya ¢ikarmak amaciyla yari yapilandirilmig
sorulardan olusan goriisme formu kullanilmistir. Goriisme formunun ilk bdliimiinde katilimet,
gorlisme siireci ile ilgili olarak bilgilendirilmekte ve yazili onayr alinmakta, ikinci boliimde ise
arastirma konusuna yonelik yar1 yapilandirilmis sorular yoneltilmektedir. Arastirmada katilimcilara
yoneltilen yar1 yapilandirilmis sorulardan bazilari su sekildedir;

1. Bir okul miidiirii olarak “girisimcilik” kavrami size neler ifade etmektedir?
2.0Okulda yeni bir girisim baslatmada sizi yoOnlendiren, harekete gegiren kisisel
ozellikleriniz nelerdir, agiklayabilir misiniz?
3. Okulun gelisimi ile ilgili olarak ortaya ¢ikan firsatlar konusunda;
a) Bu firsatlar1 fark etmede veya bu firsatlar kovalamada sizi digerlerinden ayiran
ozellikler nelerdir ve nelere dikkat edersiniz?
b) Bu firsatlar1 nasil degerlendirirsiniz.
¢) Ornekleriniz var ise paylasabilir misiniz?
4. Okul ile ilgili yenilikler yapmada veya ¢esitli girisimlerde bulunmada;
a) Sizi harekete geciren motivasyon kaynaklari nelerdir?
b) Size ilham veren kurumsal 6zellikleriniz nelerdir?
¢) Kurumu, bu girisime yonelik harekete gegirmede neler yaparsiniz?
5. Okul ile ilgili konularda yeni bir girisim baglatirken insiyatif veya risk aldiginiz
durumlar oldu mu, olduysa;
a) Siireci nasil yonettiniz?
b) Basar elde etmek icin neleri géze aldiniz?
c¢) Basarisiz olmak sizi tedirgin eder mi?

Verilerin Toplanmast

Veri toplama siireci direkt olarak 6rneklem veya ¢alisma grubu ile ilgilidir. Bu dogrultuda
ormeklemden veriler, hem dogrudan hem de dolayli olarak toplanabilmektedir. Dogrudan veriler,
konusmalarin kaydedilmesi veya yazilmasi ve ayn1 zamanda goézlenebilen beden dili, davranislar ve
etkilesimlerden olusmaktadir (Lopez ve Whitehead, 2013). Bu baglamda arastirmada dogrudan
verilerin elde edilmesi amaciyla ¢alisma gurubuna yonelik goriismenin gerceklestirilmesi siirecinde
katilimecilar goriigme stireci ile 1ilgili olarak bilgilendirilmis ve goniillillik esasina gore ilgili
katilimcilardan yazili onay alinarak goriigme elektronik olarak kayit altina alinmistir. Ayn1 zamanda
goriisme Oncesi arastirmaci tarafindan, verilerin gizliliginin saglanacagi ve etik ilkelere uyulacagina
dair katilimcilara taahhiit verilerek kayit altina alinmistir. Goriismeler, okul ortaminda (genellikle okul
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midiiriiniin  kendi odasinda) katilimcinin kendisini rahat ve gilivende hissettigi bir ortamda
gerceklestirilmistir. Veri kaybinin dnlenmesi ve teyit edebilirlik amaciyla iki kayit araci kullanilarak
gorliismeler kayit altina alinmigtir. 25 okul midiirlinden olusan c¢alisma grubuna yonelik yari
yapilandirilmis  sorular1 kapsayan goriismeler Haziran 2020-Agustos 2020 tarihleri arasinda
gerceklestirilmis olup her bir goriisme ortalama 40 dakika siirmiistiir.

Bununla birlikte Field ve Morse’a (1989) gore goriismeler gerceklestirilirken bazi durumlarin
dikkate alinmasi gerekmektedir. D1s miidahalelerden kaginmak (telefon ¢almasi gibi), dikkat dagitici
unsurlar1 en aza indirmek, goriismecilerde yasanabilecek “sahne korkusu” riskini azaltmak, utandirici
veya garip sorular sormaktan kaginmak, bir konudan digerine atlamak, aktif dinlemekten ziyade goriis
ifade etmek ve tavsiye, Onerilerde bulunmak, goriismeyi ¢ok erken sonlandirmak veya cok erken
Ozetlemek, cok ylizeysel olmak, yasal konular, kisisel konular, duygusal konular gibi hassas konularin
ele almak bunlardan bazilaridir. Bu dogrultuda aragtirmada yart yapilandirilmig sorulardan olusan
gorlisme formu ile uygulama gerceklestirilirken; ortamda dikkat dagitici ve dig miidahalelere neden
olabilecek unsurlar (telefon, giiriiltii, 1s1 ve 151k gibi) tespit edilerek goriismeye uygun bir konuma
getirilmistir. Ornegin ortam giiriiltiisiiniin engellenmesi icin gerekli izole edici 6nlemler alinnustir.
Ayn zamanda katilimcilarda “sahne korkusu” riskini azalmak amaciyla katilimeinin kendisini en rahat
hissettigi zaman diliminde ve ortamda goriisme gerceklestirilmistir. Yine goriisme sirasinda
olabildigince katilimcilar aktif bir sekilde dinlenmis ve zorunlu olmadig: siirece arastirmaci goriis
ifade etmemistir. Ayn1 zamanda goriisme sirasinda katilime1 duygu durumunu olumsuz etkileyebilecek
yasal veya kisisel konulara dikkat edilmistir.

Verilerin Analizi

Her nitel ¢alisma, analizinin nasil yapilacagi hakkinda bir dizi kararlar almay1 gerektirmektedir
(Maxwell, 2018). Bu dogrultuda mevcut arastirmada toplanan verilerin analiz edilmesi amaciyla igerik
analizi teknigi kullanilmustir. Igerik analizinde, ele alian olgulara ait elde edilen veriler daha derin bir
isleme tabi tutularak verileri agiklayabilecek kavramlara ve olgulara ulasilir. Elde edilen veriler
kavramsallagtirilarak veya kodlanarak diizenlenmekte ve daha sonra bu kavramlar, ortak noktalar
dikkate alinarak gesitli kategori ve temalar altinda bir araya getirilmektedir. Bu noktada nitel veri
analizi; (1) verilerin kodlanmasi, (2) kategori ve temalarin bulunmasi, (3) kodlarin, kategori ve
temalarin diizenlenmesi, (4) bulgularin tanimlanmasi ve yorumlanmasi agsamalarindan olugmaktadir
(Y1ildirim ve Simsek, 2018).

Nitel ¢aligmalarda kodlama siireci, arastirmada elde edilen metinsel veya gorsel verilerin,
kiiciik bilgi kategorileri altinda bir araya getirilmesini ve etiketlenmesini; kategori veya temalar ise
ortak bir fikir edinmek amaciyla kodlarin bir araya getirilerek etiketlendigi genis bilgi birikimlerini
ihtiva etmektedir. Bulgularin ve verilerin yorumlanmasi ise kod ve temalarin 6tesinde verilerin daha
genis anlamlandirmalarina yonelik soyutlamalari igermektedir (Creswell, 2013).

Merriam’a (2018) gore nitel arastirmalarda veri analizi, veri toplama siireci ile birlikte
gerceklestirilmelidir. Boylece ilk goriismelerden elde edilen verilerin analizi ile birlikte arastirma
problemi ve sorular1 ¢ergevesinde gozlem ve goriisme siireci ile ilgili degisiklikler yapma imkan1
saglamaktadir. Aragtirmada veri toplama siireci ile veri analizi siireci birlikte ele alinmig olup elde
edilen verilerin analizi dogrultusunda veri toplama ve gdriisme siireci, arastirma sorulari ¢ergevesinde
daha verimli bir sekilde yonetilmistir.

Arastirmada verilerin analizi siirecinde 25 okul miidiirii ile yapilan goriigmeden elde edilen
veriler, arastirmaci tarafindan dinlenerek kelime islemci programina aktarilmistir. Daha sonra
MAXQDA nitel veri analizi programi kullanilarak aktarilan veriler kodlanmig ve elde edilen kodlar,
aragtirma sorular1 ve teorisi baglaminda ortak noktalar dikkate alinarak kategoriler ve temalar altinda
bir araya getirilmistir. Nitekim Creswell’e (2013) gore nitel arastirmacilar, elde edilen verileri,
timevarimsal olarak soyut bilgi birikimleri halinde organize etmektedirler. Ayn1 zamanda verilerin
analizi, raporlanmasi siirecinde ve alintilarin ifade edilmesinde katilimcilara birer kod numarasi (M1,
M2....) verilerek katilimer kisisel bilgi glivenligi saglanmistir.

Bununla birlikte nitel arasgtirmalarda gegerlik ve giivenirlik saglama uygulamalari nicel
arastirmalardan farkli olup genellikle calisma siirecinde ikisi birlikte ele alinmaktadir (Bogdan ve
Biklen, 2007). Creswell (2013), nitel arastirmalarda arastirmacilarin, ¢alismalarinin “dogrulugunu”
kanitlamalar1 i¢in kabul goren gecerlik stratejilerini kullanmalarimi 6nermektedir. Bu dogrultuda
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Maxwell (2018), nitel arastirmalarda ortaya ¢ikan gecerlik tehditlerinin ortadan kaldirilmasina yonelik
(1) yogun ve uzun siireli dahil olma, (2) zengin ve detayl veri elde etme, (3) katilimci teyidi, (4)
miidahale, (5) tutarsiz deliller ve karsit durumlar arama, (6) ¢esitleme (¢ok ¢esitli kisi ve ortamlardan
bilgi toplama ve yontem gesitliligi), (7) sayisallastirma (arastirma siirecinde bazi olgu, kavram veya
temalarin daha yaygin goriilmesi iddiasini kanitlar) ve (8) karsilastirma gibi yontemsel bazi stratejiler
tavsiye etmektedir.

Mevcut arastirmada gecerlik ve giivenirlik tehditlerinin ortadan kaldirilmasi, inandiriciligin ve
aktarilabilirligin arttirnllmasina yonelik olarak gorlisme siireci, veri c¢esitliligini arttirmak amaciyla
olabildigince derin ve detayli bir sekilde yiriitiilmiis ve ayni zamanda uzun siireli etkilesim
saglanmistir. Arastirmaci yanliligin1 6nlemek, kod ve temalandirmada tutarliligi saglamak amaciyla
nitel veri analizi siiresince Egitim Yonetimi alaninda doktorasi bulunan bir arastirmaci ile birlikte
kodlama ve temalandirma islemi gerceklestirilmistir. Boylelikle yapilan kodlama ve temalandirma
islemlerinin dis kontrolii ve teyidi saglanmistir, ayr1 diisiilen noktalarda ikinci bir uzman goriisiine
bagvurularak goriis birligi saglanmistir. Ayn1 zamanda elde edilen verilerin katilimer goriiglerini
yeterince temsil edip etmedigini belirlemek amaciyla yaziya aktarilan veriler ile yapilan kodlama ve
temalandirmalar, katilimci teyitine sunulmus ve geri doniitler dogrultusunda gerekli diizeltmeler
yapilmistir. Yine veri analizi siirecinde ele alinan olgu ve kavramlarin, birey deneyimlemeleri ve
anlamlandirmalarindaki yayginligini ve sikligini ortaya koymak amaciyla kod, kategori ve temalarin
frekans agirliklart belirtilerek sayisallagtirilmistir. Bununla birlikte veri analizi siirecinde elde edilen
bulgularin kendini tekrarladigi ve doygunluga ulastifi zamana kadar veri toplanmasina ve analizine
devam edilmistir. Yine farkli ortamlar1 ve okul g¢evrelerini temsil eden okul midiirleriyle goriisme
gerceklestirildigi igin ¢esitlilik saglanmistir.

Bulgular

Okul miidiirlerinin, girisimcilik yeterlikleri olgusu ile ilgili anlamlandirmalar1 ve algilari
dogrultusunda elde edilen bulgular bireysel, orgiitsel, iliskisel ve baglilik-6zgiiven alt temalarn
dogrultusunda boyutlandirilmistir.

Bireysel Yeterlikler
Okul miidiirleri tablo 2’de goriildiigii bireysel yeterlikler alt temasinda kisilik yapisi, davranis,
motivasyon kategorilerine iligkin goriis belirtmiglerdir.

Tablo 2. Okul Miidiirlerinin Bireysel Yeterlikler Alt Temasna iliskin Géoriisleri

Alt Tema Kategori Kodlar Katlimer
Sayist

Ozgiinliik yaratma istegi 3

Cok yonliiliik 1

Cesaret 5

Kisilik Yapist Oljgorulu. ?lma >
Gozlemcilik 10

o Yeniliklere ve degisime agik olma 6
- Fedakarlik 3
3 Aragtirma Hevesi ve Merak 6
é Risk alma 25
g Aktif ve dinamik olma 4
= Davranis Aceleci davranmama 2
g Giiven verme 8
=~ Inisiyatif-sorumluluk alma 12
= Mesleki tatmin ve adanmiglik 9
Olay veya durumlardan ilham alma 4

Motivasyon Sonug al.mﬂa-fayd-a elde et[me 17

Bagsar1 hikdyelerinden esinlenme 1

Basari-basarisizlik kaygisinin olmamasi 11

Ogrenme istegi 1
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Kisilik Yapist

Katilimc1 okul miidiirleri, bireysel yeterlikler acisindan girisimei okul miidiirlerini
digerlerinden ayiran bazi kisilik 6zellikleri ifade etmislerdir. Bu 6zellikler 6zgiinliik yaratma istegi,
cok yonliiliik, cesaret, 6ngoriilii olma, gozlemcilik, yeniliklere ve degisime agik olma, fedakarlik ile
arastirma hevesi ve merak etmeden olugmaktadir.

Okul miidiirlerinden M6, M24, M25 kisilik yapilar1 geregi 6zgiin ve farklilik yaratan gesitli
girisimler sunmak istediklerini ve bu 0zglinliigli ortaya koymak igin tiim kapasitelerini ortaya
koyduklarin1 ve ¢abaladiklarini belirtmislerdir. Ayni zamanda her okulun ihtiya¢larina gore 6zgiinliik
ortaya koymanin degisebilecegini ifade etmislerdir.

Ben farkly isler yapmayr seviyorum ya da bir seyi ilk once ben yapayum istiyorum, baskalarina
orijinal bir sey sunmak istiyorum boyle bir niyetim oluyor genelde, béyle bir proje
yvakaladigim zaman da ¢ok benimsiyorum, hemen bununla ilgili her tiirlii giiciimii ortaya
koymaya ¢alisiyorum, iste ogretmenleri bu konuda ikna etmeye ¢alistyorum ve amacima da
ulasiyorum yani yenilikleri seviyorum o6yle soéyleyeyim. Diger okullarda yapilmamus etkinlikler
olsun istiyorum, bunu da ogretmenlerime benimsettim diye diisiiniiyorum, o yiizden bana gelen
projelere baktigim zamanda hep boyle orijinal projeler gelir 6gretmenlerden (M6).

Okul miidiirlerinden M15 kisilik yapisi olarak ¢ok yonlii olmanin énemine deginmistir. Cok
yonlii olmanin ve farkli alanlara ilgi duymanin okul miidiirliigiinde avantaj sagladigini ifade etmistir.

Cok yonlii diigiiniiyor ve ilgi alanlarimin ¢ok yonlii olmasi énemli. Ciinkii eger ki ¢ok yonlii
olmazsaniz giines santralleri ile ilgilenmezsiniz, riizgar tribiinii ile ilgilenmezsiniz riizgar
santralleri ile ilgilenmezsiniz (M15).

Okul miidiirlerinden M7, M10, M20, M2, M23 kisilik yapisi olarak cesaretli olmanin 6nemine
deginmiglerdir. Okul miidiirleri, var olan rutin uygulamalar diginda isler yapmak, degisimi saglamak
icin direng ve engellere karst koymak ve yeni seyler ortaya koymak i¢in cesaretli olmanin gerekliligini
belirtmiglerdir. Ayn1 zamanda kuruma yenilik ve inovasyon saglamak icin insiyatif almaya dayali
cesaretin 6nemini belirtmislerdir.

...dolayisiyla bulunduklar: ortamda rutin disinda bir seyler yapma rutin digina ¢tkma tabi bu
kolay bir sey degil cesaret isteyen bir gsey, mevcut diizeni her zaman c¢ok kolay
degistiremiyorsunuz, degisiklige diren¢ diye bir sey var biliyorsunuz, bu tiir direnglerle
karsilasiyorsunuz. ...benim en sevdigim sey su, basarili memurun dosyast kabarik olurmusg
biraz da cezamiz olsun diyerek bunlart goze aliyorum a¢ikgast (M21).

Okul miidiirlerinden M6, M8, M9, M20, M21 kisilik yapisi olarak ileri goriislii olmanin ve
ongorebilir olmanin 6nemine deginmislerdir. Var olan bosluklar1 gérmek ve doldurmak, gelecekteki
ihtiyaglar1 tahmin ederek harekete gegmek, atilacak adimlarin ve yapilacak yeniliklerin sonug¢lariin
degerlendirilerek yasanabileceklerin sezgisel olarak tartilmasi yoniinde goriis ifade etmislerdir.

...bir de ileriyi gorebilmek, okul bahgesine ilerleyen donemlerde pandemi doneminden sonra
daha sik kullanacagim diisiinerek okul bahgesini yenilemeyi diisiiniiyorum ve bunun icin de
kimlerle iletisime gecersem okul bahgesini yenileyebilivim hemen ¢evremizden olsun,

yapicam mesela. (M20)

Okul miidiirlerinden M2, M3, M5, M10, M11, M13, M14, M15, M19, M22 kisilik yapisi
olarak gozlemci olmanin ve gbzlem yapmanin énemine deginmislerdir. Okul miidiirleri, ¢evresel ve
giincel olarak meydana gelen gelismeleri ve yenilikleri fiziksel ortamlarda, ziyaretlerde veya ¢evrimici
ortamlarda takip ettiklerini, bu gozlem sonucunda elde edilen bilgi ve yenilikleri kurumsal girigim,
gelisim ve ilerleme acisindan kuruma adapte ettiklerini ve ilham aldiklarimi belirtmislerdir. Aym
zamanda girisime yol agabilecek ve kaynaklik teskil edebilecek var olan kaynaklarin, ayrintilarin ve
cevresel sartlarin kendileri tarafindan gozlenerek degerlendirildigi hususunda goriis ifade etmislerdir.

Bir kere aragtiran bir miidiiriim, gezmeyi seviyorum, baska okullardaki yenilikleri takip
ediyorum, onlardan kiskanmiyorum tam aksine ornek alabildiklerimi 6rnek alyyorum, onlarin
yaptiklarina bakarak daha ileriye nasil ulasabilirim bunu diistiniiyorum. ...ben genellikle iyi
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iliskiler kuruyorum gezmeyi gézlem yapmayr ¢ok seviyorum, mesela farkli okullara gitmeyi
cok seviyorum, yani orda kiskanmak imrenmek falan degil o yapilanlari gériip arkadasimi
takdir ediyorum ¢iinkii farkly insanlarla tanmistiginizda farkl fikirleri gordiigiiniizde sizin de bir
anda diistince diinyaniz renklenmeye basliyor (M19).

Okul miidiirlerinden M3, M5, M11, M18, M20, M23 kisilik yapis1 olarak yeniliklere ve
degisimlere agik olma ve yenilik yapmaktan haz duymanin énemine deginmiglerdir. Okul miidiirleri,
bireye ve kuruma yenilik katan ve degisim getiren unsurlara kendilerini kapatmadiklarini, bu
yenilikleri takip ettiklerini, bu yenilikleri kendi kurumsal ¢ergevelerinde degerlendirdiklerini
belirtmiglerdir. Ayn1 zamanda cagin gerektirdigi yenilikleri ve degisimleri yakalamay1 ve kuruma
yenilik anlaminda deger katma hususunda goriis ifade etmislerdir. Bununla birlikte girisimci
bireylerin, yeniliklere yonelik degisimlerin ortaya g¢ikardigi zorluklar1 gogiislediklerini ve bu sekilde
kurumlarina yenilik getirdiklerini sdylemislerdir.

Yeniliklere acik olmak lazim, kendini kapatmamak lazim, iste ben duyuyorum “aman canim ne
olacak eski koye yeni adet mi getirecegiz, zaten bir sistem var, bu sistemi devam ettirelim,
bunu getirirsek 6gretmenlere anlatamayiz gibi” ben bunlara inanmiyorum, ¢cagin gerektirdigi
yenilikleri ben uygulamak isterim (M18).

Okul miidiirlerinden M3, M4, M9 kisilik yapis1 olarak fedakar olmanin ve &diin vermenin
onemine deginmislerdir. Okul miidiirleri, birgcok durumda girisimlerin basarili olmasi i¢in fedakarlik
sergilediklerini, ailelerinden, islerinden ve zamanlarindan 6diin verdikleri yoniinde goriis ifade
etmislerdir.

Basarisiz oldugunda insan iiziiltiyor ama basarili olmak i¢in fedakdrlik gerekiyor iste bir¢ok
seyden odiin veriyorsunuz yani ekstra zaman harciyorsunuz, ekstra gayret sarf ediyorsunuz,
yeri geliyor ailenizden odiin veriyorsunuz, ¢iinkii okul miidiirii basarili olmak zorunda yani
olmadiginizda dgretmenlerinizin ya da personelinizin size karsi olan tavri da degisiyor. Ama
basarili isler yaptiginizda takdir ediliyorsunuz, evet diyorlar bu adam bu siireci yonetebiliyor
ama bunun tersi oldugunda iyi bir yonetim tarzi yok diyorlar ve bu siire¢ sizi daha da asagiya
¢ekiyor. Basarili olmak i¢in biitiin fedakarligi yapmak gerekiyor. Ben kendi adima ¢ok fazla
fedakdrlik yapryorum (M9).

Okul miidiirlerinden M14, M18, M20, M22, M25 kisilik yapisi olarak arastirma ilgisine,
merakina ve hevesine sahip olmanin 6nemine deginmislerdir. Okul midiirleri, ¢esitli platformlari
kullanarak iilke geneli ve yurtdisinda nelerin yasandigini, ne tiir gelismelerin, ilerlemelerin ortaya
ciktigimi aragtirma, kurumla ilgili ilerlemeyi ve gelismeyi saglama, sorunlari ¢ézmeye yonelik
O0grenme ve arastirma hususunda goriis belirtmislerdir. Ayni zamanda kendilerini yonlendiren merak
duygusuyla yeni seyler 6grenme ve bunlari okullarina uyarlama konusunda g¢abaladiklarini ifade
etmislerdir.

Bir okulla ilgili neler yapilabilir onu arastiririm, ben bu okula daha neler yapabilirim bu
konuda arastiririm okurum. ... aymi bilgiyle kalmam nedir ben bunu ¢ézemiyorum ben bunu
cozemedigim icin birakayim degildir, mutlaka o konuda arastrma yaparim ve okurum (M22)

Davranis

Katilimer okul miidiirleri, bireysel yeterlikler acisindan girisimci okul miidiirlerini
digerlerinden ayiran bazi davranis ozellikleri ifade etmislerdir. Bu davraniglar risk alma, aktif ve
dinamik olma, aceleci davranmama, gliven verme ve inisiyatif-sorumluluk almadan olugmaktadir.

Okul midiirlerinin hepsi davramig olarak risk almanin O6nemine deginmislerdir. Okul
miidiirleri, yeni seyler ortaya koymak ve fark yaratmak icin risk almak gerektigini, risk alirken
genellikle riskin boyutlarin1 degerlendirdiklerini ve derecelendirdiklerini, makul ve mantikli riskler
aldiklarii belirtmiglerdir. Ayn1 zamanda {iretimi gerceklestirmek, yeniligi ve gelisimi saglamak igin
ozellikle 6grencinin, dgretmenin ve okulun faydasina olan konularda risk almanin 6nemli oldugunu,
bazen mevzuatin bosluk biraktigi alanlarda ve miifredat veya mevzuat disi konularda da riskler
aldiklarimi ifade etmiglerdir. Bununla birlikte bagarili olmak i¢in risk almanin gerekli oldugunu, yine
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Ozellikle parasal konularda bor¢lanmaya dayali riske girdiklerini, okul miidiirliigiiniin riske dayali bir
meslek oldugunu, yenilige yonelik islerde sonucu olumsuz bile olsa riske girmek gerektigini
sOylemislerdir.

Risk alabilirim risk almaktan korkmuyorum, hani sonuglart su olur bu olur sonuglarini ¢ok
diisiinen biri degilim ve ¢ok tez canlyyim. ...mesela bizim miifredatimizda yabanci dil yok,
sadece kendi okul oncesi ogretmeninin derse girip ¢iktigi iste miizik dersini okul dncesi
ogretmeniyle isledigi resimi, miizigi oyunu iste okuma yazma hazirlik ¢alismalarint dramayr
tek basina bir ogretmenle yaptigi tekdiize bir yapr var okul oncesinde, ben bu konuda iki
girisimde bulundum, ozel okullardaki mantigi biraz okuluma getirmeye c¢alistim, mesela
yabanct  dilin  kiiciik  yasta  ogrenilebilecegine  inaniyorum,  duyarak  eglenerek
ogrenilebilindigini diisiindiigiim icin miifredatin disina ¢iktim okula Ingilizce égretmeni
getirdik, bunu velilere anlattik faydalarini, desteklediler, durumu iyi olmayan velileri okul aile
birligi karsiladi, Ingilizce gretmeni haftada ii¢c kere cocuklarin serbest zamanlarinda
derslerine girdi. Diger arkadaslarim bunlar: risk olarak gordii basin belaya girer dediler ama
biz direndik ve yaptik, bizler bu sekilde yaparak yani bir taraftan Ingilizce bir taraftan satrang
veya kodlama gibi uygulamalarla ¢ocuklarin ¢ok yonlii yetismesini sagladik ve bilissel
gelisimlerine katki sunduk. (M20)

Okul miidiirlerinden M9, M13, M19, M24 davranis olarak aktif ve dinamik olmanin énemine
deginmislerdir. Okul miidiirleri, girisimci davranisin aktif olma ve dinamiklik gerektirdigini, siirece
aktif katilimin ve siirecte rol ve sorumluluk iistlenmenin 6nemine deginmislerdir. Ayni zamanda
stirekli yeni ve 6zgilin bir seyler ortaya koyma, yenilik iiretme ve liretim ¢abasi igerisinde olduklarini,
duraganligt sevmediklerini, zor kosullarda dahi gelisimi saglama adina dinamik yapilarim
koruduklarini ifade etmislerdir.

Ben siirekli gelisimlere agik bir insanim yani ¢ok i ¢ikaririm kendime, yani bana bagh ¢alisan
personelde hocam nerden ¢ikariyorsunuz bu isleri derler, ben de siirekli miidiir
yardimcilarimdan oneri isterim, yani ben hani duragan bir insan istemiyorum etrafimda
tiretken istiyorum. ... harekete gecirmek istiyorum, ben biraz da kendimden kaynakli bog
durmayt sevmiyorum (M13).

Okul midiirlerinden M19 ve M25 davramis olarak aceleci davranmamanin G&nemine
deginmiglerdir. Okul miidiirleri, girisimde bulunurken hizli kararlar vermediklerini, girisimle ilgili
stire¢ ve boyutlarin ayrintilariyla degerlendirildigini, planli hareket ederek zaman siireci igerisinde bu
girisime ait unsurlarin belirlendigini belirtmislerdir. Ayn1 zamanda risk almaya dayali girisimlerde
alternatifler belirleyerek beklediklerini ve aceleci davranmadiklarini ifade etmislerdir.

Ani kararlar almiyoruz, biz bir karar verirken arastiriyoruz, iste asagiya bir kamelya
yvapilacak iste nereye yapilacak once bunu nasil olsun kag kisilik olsun biitcesi ne olsun
bunlart belki de ii¢ ay tartisip bir siirii teklif alip gidip yerinde goriip ii¢ ay sonra yapryoruz,
bu konularda aceleci bir insan degilim, ama aceleci olmamam daha fazla insanla daha fazla
paydasla gortismekte isimi kolaylastiriyor benim (M19).

Okul miidirlerinden M3, M4, M5, M13, M17, M19, M20, M24 davranis olarak giiven
vermenin Onemine deginmislerdir. Okul miidiirleri, yapacaklar girisimlerde samimi olduklarini
ogretmenlere hissettirdiklerini, 6gretmenleri girisimle ilgili bilgilendirerek inandirmaya calistiklarini,
onceki okullarinda elde ettikleri basarilarinin 6gretmenlere giiven sagladigmi belirtmislerdir. Aym
zamanda yapilacak isin fayda saglayacagmin gosterilmesinin giiveni arttirdigini, 6gretmene siirekli
destek olunacaginin hatirlatilmasinin ve bilinmesinin 6gretmenin kendini giivende hissetmesine neden
olacagim ifade etmislerdir. Bununla birlikte bir seyler yapmaya ¢alisma azminin 6gretmenler ve diger
paydaslar tarafindan goriilmesinin bu paydaslarin destek olmasini sagladigini, olumlu iliski tarzinin
kullanilmasi, diriistliik ve inandirict bir dilin giiven verme anlaminda avantaj sagladigini
sOylemislerdir. Yine bazi okul miidiirleri ise, seffaf olma ve gizli bir ajandaya sahip olunmadigin
hissettirmenin paydaslarin giivenini arttirdigini belirtmislerdir.

Giiven hissedildiginde insanlar bu kapilar: agmaya basliyorlar. Ama bu bir siire¢. Insanlara
yakin bir bolgede ¢alistiysaniz ve sizin bir basarmizi gérdiiyse tamam burada da bunu yapar
der ve desteklerler. ...siz keyfi bir sey degil yapacaginiz isin okul agisindan faydasim
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gostermeniz gerekiyor ve bunu birkag kez iist iiste giiveni kazanacak sekilde hareket ettiginizde
isiniz kolaylasryor (M17).

Okul miidiirlerinden M3, M4, M5, M7, M12, M15, M18, M19, M20, M22, M23, M24
davranis olarak insiyatif ve sorumluluk almanin Onemine deginmislerdir. Okul miidiirleri, devlet
okullarmin yapisinin hantal olmasi sebebiyle bazi girisimlerde bulunmak i¢in insiyatif almak ve
yapilacak girigimlerin sorumlulugunu alarak sonuna kadar gotiirmek gerektigini belirtmislerdir. Ayn
zamanda Ozellikle riskin oldugu durumlarda paydaslara giiven vermek ve cesaret saglamak igin
sorumluluk ve insiyatif almanin, girisimlerin ve yeni fikirlerin Oniinii agmak ve destek saglamak
acisindan paydaslarin rahatlamasini sagladigini ifade etmislerdir. Bununla birlikte alinan insiyatif ve
sorumluluklarin riskleri de beraberinde getirdigini fakat insiyatif ve sorumluluk almanin, gelisimi ve
basariy1 saglama acisindan 6nemli katkilar sagladigini ve paydaslari cesaretlendirdigini sdylemislerdir.
Yine insiyatif alinmayan bir yonetim tarzinda statiikonun devam ettirilme ¢abasinin oldugunu ve
bunun yenilik ve gelisimlerin 6niinii kapatacagini belirtmiglerdir. Ayn1 zamanda okul isleyisinde
ortaya ¢ikan cesitli paradoksal durumlar oldugunu ve bunlari agsmak icin insiyatif almak gerektigini
ifade etmislerdir.

Egitim yoneticisi olarak ben bu sorumlulugu altyorum ve yapryorum sonuna kadar da bu isi
gotiiriiyorum. Bir kere okul miidiirii kurumun bir numarasidwr, yani diger biitiin paydaslar size
bakarlar, bir kere ben su imaji veriyorum, yani burda bir risk var ise bunun sorumlusu benim,
herhangi bir olumsuzlukta da bu sorumlulugu gégiisleyecek olan benim, bir kere burda bir
rahatlama oluyor 6gretmende. Yani sorumlulugu alarak, alt tarafi rahatlatmak gerekiyor.
Ogretmenler, miidiir yardimcilart rahatladigi zaman, o refleksi iizerlerinden attiklar: zaman,
“miidiir bu sorumlulugu aldi, e bizde elimizi tasin altina koyalim” demeye basliyorlar, sonra o
zaman hi¢ aklhmizda olmayan fikirler gelmeye baslyor, c¢iinkii insanlar rahatliyoriar
sorumluluk bende dediginiz zaman, bu sefer size farkll onerilerle geliyorlar, ama birincisi
sorumlulugu tamamen almak. (M12)

Motivasyon

Katilimc1 okul miidiirleri, bireysel yeterlikler acgisindan girisimci okul miidiirlerini
digerlerinden ayiran bazi motivasyon kaynaklarini ifade etmislerdir. Bu motivasyon kaynaklar
mesleki tatmin ve adanmislik, olay ve durumlardan ilham alma, sonug alma ve fayda elde etme, basari
hikayelerinden esinlenme, basari-basarisizlik kaygisinin olmayisi ve 6grenme isteginden olugmaktadir.

Okul miidiirlerinden M3, M12, M16, M18, M20, M21, M22, M23, M25 motivasyon olarak
mesleki tatmin ve adanmigligin énemine deginmislerdir. Okul midirleri, yaptiklar1 girisimlerde ve
ortaya koyduklar1 iiriinlerde mesleki olarak tatmin olma hazzini yasamak istediklerini, meslegi
sevmenin bir takim seyleri ortaya koyma ac¢isindan itici gili¢ oldugunu, i¢sel motivasyon sagladigini ve
keyif verdigini, yapilan ise inanmanin o isin kararlilikla siirdiiriilmesini ve mesleki heyecan
duyulmasini sagladigini belirtmislerdir.

En basta meslegimizi sevmemiz geliyor. Meslegimizi seversek zaten bir takim seyleri harekete
gecirebiliyorsunuz. Aslinda devlet bu yaptiklariniz karsisinda “al sana bu 6diil ” béyle bir sey
yapmiyor. Bu tamamen isimizi, meslegimizi sevmekle alakali, vicdanla alakali, belki ¢ok
popiilist oldu ama gergekten dyle, igimi seviyorum ve isimden keyif altyyorum. Birileri bana
odiil versin diye birileri bana aferin desin diye bu isleri yapmiyorum. Keyif aldigim icin mutlu
oldugum icin bir takim seyleri yapmaya ¢alistyorum (M18)

Okul miidiirlerinden M2, M3, M12, M24 motivasyon olarak olay ve durumlardan ilham
almanin 6nemine deginmislerdir. Okul miidiirleri, bazen yasadiklar1 gesitli olay ve durumlarin onlar
acisindan yeni girisimlere ve fikirlere vesile oldugunu, bu olay ve durumlar sayesinde farkli bakis
acilart kazandiklarini, yasanan bazi giincel durumlarin bireyleri yeni girisimlere sevk ettigini
belirtmiglerdir. Ayn1 zamanda bazi okul miidiirleri, cevrelerinde sekillenen bazi 6rnek uygulamalardan
ve izlenimlerden etkilendiklerini ve bu 6rnek uygulamalardan ilham alarak yeni girisimlere tesebbiis
ettiklerini ifade etmislerdir.
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Bazen olaylarda bizi etkileyebiliyor, iste ¢cocugun biri geliyor veya bir veli geliyor bir sey
soyliiyor, bizim éyle bir bakis acimizin olmadigimi fark ediyoruz, orda oyle bir girisimcilik
eksigimiz varmis, evet diyorum bunu yapmayr unutmugsuz yapsaymisiz daha iyi olurmuguz
diyorum. (M3)

Okul miidiirlerinden M1, M3, M7, M10, M11, M12, M13, M14, M15, M16, M17, M19, M20,
M21, M23, M24, M25 motivasyon olarak sonug¢ ve fayda elde etmenin 6nemine deginmislerdir. Okul
miidiirleri, 6grencilerin hayatinda bir seyleri degistirmenin veya bazi yetenekleri kazandirmanin ya da
bir seyler ortaya koymanin yani 6grenci, okul ve dgretmen agisindan bazi faydalar ve sonuglar elde
etmelerinin kendilerine motivasyon sagladigini belirtmislerdir. Ayn1 zamanda hedeflenen bu sonug ve
faydalara ulagmak igin bazi riskleri goze aldiklarini, fikir ve Onerileri girisimlere doniistiiriirken
Ogrenci, 6gretmen faydasinin ve elde edilecek sonucun degerlendirildigini, ihtiyaglara cevap verebilen
ve kisileri motive eden girisimleri dikkate aldiklarini ifade etmiglerdir. Bununla birlikte yapilan
girisimler sonucu elde edilen sonucglarda katkilarinin oldugunu bilmeleri ve hissetmelerinin onlar
mutlu ettigini ve yeni iriinler ortaya koyma hedefinin gergeklesmesinin onlart motive ettigini
belirtmiglerdir. Yine yapilan girisimler sonucu ortaya konan eserlerle ilgili olumlu geri déniitlerin
olmasinin onlara gii¢ verdigini sdylemislerdir. Ayn1 zamanda maddi beklentilerin kendileri i¢in ikinci
planda oldugunu, daha c¢ok manevi haz elde etmek ve kisilere fayda saglamanin kendilerine
motivasyon sagladigini belirtmislerdir.

Yeni iiriinler ortaya ¢iktigi zaman girigimcilik amacina ulasmis demektir. Eger hayallerimizi
gerceklestirmis isek projelerimizi gergeklestirmis isek o konuda da amacimiza ulasmigiz
demektir. Bizi motive eden gey oOgrenci ve ogretmenlerimizin mutlulugu, eger ogrenci ve
ogretmenlerimiz mutlu ise o isin yapilmasimi istiyorlarsa ve sonucunda onlar mutlu
olacaklarsa o isi yapmaktan motive olacaklarsa elimizden geleni yapiyoruz, mesela
ogretmenlerimiz i¢in de basitte olsa arkaya bir ¢cardak yaptik agagh falan ¢ok mutlu oldular,
sohbet ettikleri bir ortamlar: oldu, yani benim icin énemli olan ogrenci ve 6gretmenlerin
mutlulugu, eger ogrenci ve ogretmenlerimiz mutlu oluyorsa motive oluyorlarsa okulla ilgili
vaptigimiz - degisikliklerde arkasi geliyor, ama onlarin motivasyonu diisiiyorsa mutlu
olmuyorlarsa istedikleri bir sey degilse biz de o ise hi¢hir sekilde girismiyoruz. (MT)

Okul miidiirlerinden M5 motivasyon olarak basar1 hikayelerinden esinlenmenin Onemine
deginmistir. Okul miidiirii, ¢esitli basarilar gdstermis ve kendi alaninda basarili olmus insanlar1 takip
ettigini, etkilendigini ve beslendigini belirtmistir.

...bunun disinda mesela bu alanda basart hikdyeleri de beni ¢ok etkiliyor, ben hep takip

ederim, mesela kendine 6zgii bagarisi olan is adamlart veya baska alanda egitimciler olabilir
bu tiir basart hikdyelerini onemserim. Kendimde bu hikdyelerden beslenirim. (M5)

Okul miidiirlerinden M2, M9, M11, M12, M15, M16, M17, M18, M20, M23, M25 motivasyon
olarak basar1 veya basarisizlik kaygisinin olmamasinin Onemine deginmistir. Okul miidiirleri,
yaptiklari girigimlerle ilgili basarisiz sonuglar elde etmelerinin onlarin motivasyonunu diisiirmedigini
ve kaygilandirmadigini, basarisiz  sonuglarin  onlar1  girigimlerle ilgili  kararliliklarindan
vazgecirmedigini hatta basarisizliklardan ders alarak yollarina daha saglam adimlarla devam ettiklerini
belirtmislerdir. Ayn1 zamanda basarisizliklarin onlara siiregle ilgili 6grenme anlaminda ve yeni
girisimlerde bulunurken cesitli katkilar sagladigini, basarisizliklarin daha az hata ile karsilagma
ihtimalini kolaylagtirdigini belirtmislerdir. Bununla birlikte basariya yonelik de kaygi tasimadiklarm
ve bu anlamda kendilerine giivendiklerini ve rahat olduklarini ifade etmislerdir.

Basarisiz olmak beni tedirgin etmez, biz bir seyi dgrencinin, égretmenin ve velinin faydasina
olarak diisiiniip hareket ediyoruz, basarisizlikla ilgili bir analiz yapilirsa sonuglart iyi
degerlendirilirse ve siireg iyi diistiniiliip planlamrsa ¢ok bagarisiz olabilecegime inanmuyorum.
...birlikte hareket edilip olumsuz sonuglarla karsilasabilir misin evet karsilasabilirsin, ama
basarisiz olabilecegimizi diigtinerek de yapacagimiz calismalardan asla vazge¢meyiz. (M11)

Okul miidiirlerinden M25 motivasyon ile ilgili olarak 6grenme isteginin 6nemine deginmistir.
Okul miidiirii, yaptiklar ¢esitli is ve girisimlerin sonuglarindan yeni seyler 6grenmelerinin kendisini
motive ettigini belirtmistir.
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...bir de motivasyon kaynagi olarak hep bir seyler égrenmek istiyorum, her yaptigim bir
seyden yeni bir seyler ogrenmek hosuma gidiyor, ben bunlardan motive oluyorum (M25)

Orgiitsel Yeterlikler

Okul miidiirleri tablo 3’te goriildigi orglitsel yeterlikler alt temasinda proaktiflik, dikkat-
farkindalik, firsat ve deger verme kategorilerine iliskin goriis belirtmislerdir.

Tablo 3. Okul Miidiirlerinin Orgiitsel Yeterlikler Alt Temasina iliskin Goriisleri

Alt Kategori Kodlar Katilimci
Tema Sayisi

Proakiiflik Degisim yaratma o 4
Var olan durumu iyilestirme 6
Kurum ve ¢evresel dzelliklerini dikkate alma 6
i Dikkat- Eksiklikleri fark etme 2
< Farkindalik Girisimlere farkindalik yaratma 3
5 Gergekgei uygulanabilir fikirlere duyarlilik 10
E Eksiklikleri ve olumsuzluklar: firsata gevirme 6
> Firsatlar1 degerlendirme-planlama 13
;.1) Firsat Firsat yaratma 6
:S Kriz anlarimi ve ¢atigmalari firsata doniistiirme 4
%2 Firsatlar1 ve yenilikleri yakalama 10
© Ihtiyac ve talepleri dikkate alma 3
Deger Verme Fikir cesitliligini destekleme ve fikirlere 10

aciklik
Tesebbiislere Destek, Cesaretlendirme 4

Proaktiflik

Katilimc1 okul miidiirleri, Orgiitsel yeterlikler acisindan girisimei okul miidiirlerini
digerlerinden ayiran bazi proaktif 6zellikler ifade etmislerdir. Bu 6zellikler, degisim yaratma ve var
olan durumu iyilestirmeden olugmaktadir.

Okul miidiirlerinden M2, M13, M15, M24 proaktif olarak orgiitte degisim yaratmanin 6énemine
deginmiglerdir. Okul miidiirleri, bulunduklar1 okulda degisim yaratmanin varligini hissettirmek
istediklerini, degisim yaratma konusunda ihtiyac¢ hissettiklerini, okulda degisim yaratma ve okula
yenilik katma duygusu ¢ercevesinde ¢abaladiklarini ve girisimlerde bulunduklarini belirtmislerdir.

Soyle de olsun istiyorum, iste bu miidiir bu okula geldi bir seyleri degistirdi, bu okulda bir
degisim oldu, bu okulda giizel olumlu bir riizgdr esti, hani su olsun istemem, bu okulda simdi
bizim hizmet stiremiz dort yil bilemediniz sekiz yil bu siire bittikten sonra ya bu adam gitti iyiki
de gitti bu okuldan densin istemem. (M13)

Okul miidiirlerinden M4, M14, M15, M16, M21, M23 proaktif olarak orgiitte var olan durumu
iyilestirmenin 6nemine deginmislerdir. Okul miidiirleri bazi durumlarda orgiitte var olan durumu,
olumsuzluklar1 ve eksiklikleri iyilestirme, daha verimli hale getirme adina ihtiyac hissettiklerini ve
harekete gectiklerini belirtmislerdir. Ayn1 zamanda duragan bir kisilik yapisina sahip olmadiklarini ve
orgiitii gelistirme adina ¢esitli girisimlerde bulunduklarini, kurumun daha ileriye gitmesi igin ¢aba sarf
ettiklerini ifade etmislerdir. Bununla birlikte var olan olumsuzluklar1 ve eksiklikleri telafi ettiklerinde
kendilerini mutlu hissettiklerini, orgiitte goriilen eksikliklerin kendilerini rahatsiz ettigini ve harekete
gecirdigini belirtmiglerdir.

...mesela bu okula geldigimde bu okulda bazi eksik boyutlarin oldugunu gérdiim, o boyutlar
tamamlamak benim icin 6nemliydi, daha giizel ne olabilir nasil olabilir, insanlar burdan nasil
faydalanabilir biitiin bunlar beni harekete gegiren unsurlar, var olan durumu iyilegtirmeye
calistyorum bu beni motive ediyor. (M16)
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Dikkat-Farkindalik

Katilimer okul miidiirleri, Orgiitsel yeterlikler acisindan girisimei okul midiirlerini
digerlerinden ayiran dikkat veya farkindalik ile ilgili 6zellikler ifade etmislerdir. Bu 6zellikler, kurum
ve gevresel Ozelliklerini dikkate alma, eksiklikleri fark etme, girisimlere farkindalik yaratma, gercekei
uygulanabilir fikirlere duyarliliktan olugmaktadir.

Okul miidiirlerinden M1, M3, M7, M8, M9, M11 dikkat ve farkindalik ile ilgili orgiitte kurum
ve ¢evresel 0zelliklerini dikkate almanin 6nemine deginmislerdir. Okul miidiirleri, yapilan girisimlerde
kurumun artilarinin ve eksilerinin dikkate alinmasini ve bu dogrultuda girisimlerin ve yapilacak islerin
yonlendirilmesi gerektigini, kurumun yapisinin taninmasi ve dgrenilen bu yap1 dogrultusunda hareket
edilmesi gerektigini belirtmislerdir.

Ashinda kurumun avantajlarint ve dezavantajlarini goz oniinde bulundurmak gerekiyor, simdi
baktigimizda kurumumuzun dezavantajlarina baktigimizda binasal sorunlarvmiz var, yani
demek ki bizim bundan kurumsal goziikme yontemimiz olarak ¢ok g¢aba sarf etmemiz
gerekiyor, ben akademik veya 6gretmen boyutuna baktigimda yerlesmis tecriibeli 6gretmen
gruplarmin oldugunu diisiiniiyorum ve 68rencilerin de 68retmenlerine giiveninin arttigin
hissediyorum. (M9)

Okul miidiirlerinden M8, M9 dikkat ve farkindalik ile ilgili orgiitte eksiklikleri fark etmenin
onemine deginmiglerdir. Okul miidiirleri, kurumda var olan eksiklikleri ve eksik noktalari fark etmenin
kendilerine avantaj, anlayis ve vizyon sagladigini ifade etmislerdir.

Soyle bir ozelligimin oldugunu diisiiniiyorum, bardagin bos tarafina bakmay: ¢ok seviyorum,
herkes dolu tarafina bakarken siz bos tarafina baktiginizda eksikligi goriiyorsunuz, o anda o
stireci lehinize ¢evirebilmek icin bir adim onde oluyorsunuz, yani o eksikligi goriip o eksikligi
giderirseniz ya da giderecek adimlar atarsaniz daha dogru oluyor, bu benim yontemim. (M9)

Okul miidiirlerinden M12, M14, M17 dikkat ve farkindalik ile ilgili orgiitte girisimlere
farkindalik yaratmanin 6nemine deginmislerdir. Okul miidiirleri, yapacaklari ¢esitli girisimlerde ¢evre
destegini alabilmek adina kurumun veya girisimin ¢esitli niteliklerine farkindalik yarattiklarini, ¢esitli
girisimlerde destegin veya kullanimin az oldugu durumlarda birtakim yontemler kullanarak tesvik
edici bir sekilde paydaslarda farkindalik gelistirdiklerini, ayn1 zamanda girisimlerin farkli yonleri ve
avantajlari, yararlari paydaslara anlatilarak bu farkindaligin arttirildigini belirtmiglerdir.

Girisimlerle ilgili engelleri asmak icin olaya farkli ag¢ilardan bakmaya ¢alisirim.
Arkadaslarima o olayin faydalarindan gelecege yonelik ¢ocuklarin gelecegine yénelik
oldugunu ifade ederim. (M14)

Okul miidiirlerinden M5, M6, M9, M10, M13, M14, M18, M21, M22, M23 dikkat ve
farkindalik ile ilgili olarak Oorgiitte gercek¢i uygulanabilir fikirlere duyarli olmanin G&nemine
deginmiglerdir. Okul miidiirleri, ¢esitli paydaslardan zaman zaman fikirlerin geldigini fakat bazi
fikirlerin okulun kosullart c¢ercevesinde hayata gecirilemeyecegini ve gercekeci uygulanabilir
olmadigimi belirtmislerdir. Ayn1 zamanda okul sartlar1 dogrultusunda yapilabilecek ayaklar1 yere
basan, saglam temellere dayanan fikirlere ise kayitsiz kalmadiklarini, bu fikirleri degerlendirdiklerini
ifade etmislerdir. Bununla birlikte ortaya konan fikirlerle ilgili olarak yarar muhasebesi yaptiklarini ve
kurumun yapisi dogrultusunda yapilabilecek uygulamalar1 ve girisimleri gergeklestirdiklerini, yani
okula uyarlanmas1 konusunda fikir stizgecinden gegcirdiklerini, girisimler konusunda akilc1 ve realist
davrandiklarini ifade etmislerdir.

Osrenci temsilcisi geldi, biz iste okulumuzun bahgesinde yiizme havuzu yapmak istiyoruz, bu
giizel fikir yaratict fikir, olabilecek bir sey mi degil, ucu acik bir kavram, burada maddi
imkanlar ¢cok onemli maddi imkanlar ¢ercevesinde yapilabilecek bir olay, maddi imkdnlar var
ise biz bunu yapmaya ¢alisiyoruz, mesela bir ogretmenimiz yurtdisinda tirmanma duvar
gormiis ama bu yatay bir trmanma duvari, ¢ocuklarin el kol koordinasyonu igin giizel bir olay
ve bizim okulumuzun bahcgesinde ogrencilerin bir yandan enerjilerini bosaltacaklar: kocaman
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biiyiik biiyiik duvarlarimiz var, bu duvarlari nasil degerlendirebiliriz diye diisiiniirken
ogretmenimizin bu fikirlerini hayata gecirdik ve okul duvarlarina tirmanma malzemeleri
verlestirerek, duvarlari ogrenci ve oOgretmenlerimizle boyadik, bir o6zel okulunda bizim
yaptigimiz bu uygulamayi kendi okullarinda yaptiklarina sahit olduk. Bu yaraticulik igte bizim
yapabilecegimiz bir olay, ama bir yiizme havuzu gergek¢i degil tabi ki. Yani
gergeklestirebilecegimiz seyleri yapmaya ¢alistyoruz. (M18)

Firsat

Katilimc1 okul miidiirleri, Orgiitsel yeterlikler acisindan girisimei okul miidiirlerini
digerlerinden ayiran firsat ile ilgili Ozellikler ifade etmislerdir. Bu &zellikler, eksiklikleri ve
olumsuzluklar1 firsata cevirme, firsatlar1 degerlendirme planlama, firsat yaratma, kriz anlarim ve
catigmalari firsata doniistiirme, firsatlar1 ve yenilikleri yakalama’dan olugmaktadir.

Okul miidiirlerinden M4, M8, M11, M17, M23, M25 firsat ile ilgili olarak orgiitte var olan
eksiklikleri ve olumsuzluklar1 firsata ¢evirmenin 6nemine deginmiglerdir. Okul miidiirleri, okullarinda
bazi eksikliklerin ve olumsuz yonlerin oldugunu fakat bu eksiklikleri firsata doniistiirdiiklerini,
eksiklik ve olumsuzluklar1 firsata doniistirme konusunda degerlendirme yaptiklarini ve bu
olumsuzluklarin dogru yonlendirilmesi ile okulun gili¢lenmesini sagladiklarini belirtmislerdir. Ayni
zamanda okuldaki sorunlar1 dogru teshis ederek bunlari mesleki yeterlikleri dogrultusunda faydaya
doniistiirdiiklerini ve artilarimi 6n plana c¢ikardiklarini sdylemislerdir. Bununla birlikte okullar
acisindan dezavantaj olarak gordiikleri kimi isleyis ve uygulamalari, zamanla okula katki ve deger
saglayan, okulun prestijini arttiran bir firsata doniistiirdiiklerini ifade etmislerdir.

...daha onceki okulumda yiize yakin Suriyeli ogrenci vardi ve ister istemez bu ogrenciler bir
¢cok okulda problemdi, ilk kayit siirecinde biz gelenleri ¢cok kabul etmeme durumumuz vard,
sonra baktik ki bu ogrenciler bizler icin birer avantaj olarak donecek aslinda, sonra bunun
birazcik daha giindemini yapmaya basladim, ve bu siire¢ icerisinde hem onlara ogretmen
olanagi sagladik, yaz kursu agtik bu firsati degerlendirmek igin, yaz kursunda otomatikmen
servis tasima olayi ticretsiz oldu, bu tasimayr kullanarak ogrencileri gezilere gotiirdiik, hem de
o ogrencileri belli bir seviyenin iistiine c¢ikardik, halk egitim iizerinden kurslar a¢maya
basladik, yani Suriyeli ogrenciler benim icin dezavantaj olmaktan ¢ikarak avantaja déondii ve
ilcede yapilan iki erasmus projesinde de konu dezavantajli dgrencilerdi ve okulumuza elli
altmis tane yurtdisindan misafir geldi, 6grenciler ve ogretmenlerle hasir nesir oldular,
okulumuza boyle bir deger kattik, bunu gorerek de il disindan iyi bir 6gretmenimiz bu okul
giizel projeler yapiyor diyerek buraya tayin geldi, ivi bir Ingilizce ogretmenini okula
kazandwrmigtik, tamamen birbirinden bagimsiz seyler ama birbirine adapte oldu, firsat olarak
da daha sonra yardimlar, egitimler oldu Suriyeli ogrencilerle ilgili, iste okul miidiirlerini,
miidiir yardimcilarint Antalya’da bir kampa aldilar, okullara odenekler geldi, malzemeler
geldi, mesela Suriyeli oOgrencilere gelen malzemelerden okuldaki diger dgrencileri de
vararlandiryyordum (M25).

Okul miidiirlerinden M1, M3, M6, M8, M10, M11, M13, M14, M17, M20, M21, M22, M25
firsat ile ilgili olarak orgiitte firsatlar1 degerlendirme ve planlamanin énemine deginmislerdir. Okul
miidiirleri, firsatlar ortaya ¢iktiginda firsatlarin boyutlarimin ve uygulamaya gegirme ayritilarinin
degerlendirilmesi ve planlamast gerektigini, avantaj veya dezavantajlariin kendileri tarafindan
muhasebe edildigini, oOzellikle finansal olarak yapilabilirliginin  ve uygulanabilirliginin
degerlendirildigini, bu firsatlarin kimlerle birlikte hayata gegirilebileceginin planlandigimi ve yarar-
zarar analizi yaptiklarmi belirtmislerdir.

Oncelikle oniimiize ¢ikan firsatlar: degerlendiriyoruz, bu yapacagimiz igin firsatin yani firsat
midir degil midir bakmak gerekiyor, onun on ¢alismasin yapiyoruz, artist nedir eksisi nedir,
artist bizi nereye getirebilecek bunun riskleri nedir degerlendirmesini yapryoruz, bizim icin
firsat olarak goriinebilecek seyleri hedefe ulagma noktasinda bir plan dogrultusunda harekete
geciriyoruz. (M11)
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Okul miidiirlerinden M1, M4, M10, M15, M20, M21 firsat ile ilgili olarak Orgiitte firsat
yaratmanin 6nemine deginmislerdir. Okul midirleri, firsatlarin her zaman ortaya ¢ikmayabilecegini
ve bazen firsatlarin okul yoneticileri tarafindan yaratilmasi ve ortaya konulmasi gerektigini,
paydaslarla birlikte hareket edilirse birgok firsatin ortaya koyulabilecegini, yine kurumun ve gevrenin
ozelliklerinin degerlendirilmesi sonucunda yeni firsatlarin ve yararli girisimlerin ortaya konabilecegini
belirtmiglerdir.

...buraya geldigimde ilk dikkat ¢ceken sey riizgdrin siddeti oldu. Dedim ki buraya mutlaka bir
riizgar tribiinii yapmam lazim. Tepede oldugumuz icin riizgar her yonden esiyor. Arti dalgalar
ciddi bir sekilde etkiliyor. Dalgalardan elektrik iiretimi, riizgdrdan elektrik iiretimi ve yine
glinesi goren ¢atimiz var, pansiyon i¢in soyliiyorum, orayt giines enerjisi ile donatma seklinde
hemen neyi devreye sokabiliriz diye firsatlarimizt hemen ortaya koydum. (M15)

Okul miidiirlerinden M8, M9, M17, M20 firsat ile ilgili olarak oOrgiitte kriz anlarini1 ve
catigmalart firsata ¢evirmenin 6nemine deginmislerdir. Okul miidiirleri, orgiitte bazen kriz anlarinda
veya catigma anlarinda Orgiitsel ve insan kaynaklar1 agisindan bazi olumsuzluklarin ortaya
cikabilecegini fakat bunlarin firsata doniistiiriilebilecegini, catisma ortamlarindan bazen kurum
yararina olan olumlu sonuglarin ortaya cikabilecegini, yeniliklerin Orgiite kazandirilabilecegini ve
avantaj saglayabilecegini belirtmislerdir.

Aslinda en ¢ok kriz anlarin ben ¢ok seviyorum, ¢iinkii simdi bir kurumu yonetiyorsunuz, o kriz
anlarinda herkesin modunun diigtiigii, motivasyona ihtiyaci oldugu bir durumda sizin
firsatlarin ortaya ¢iktigt bu durumlart iyi degerlendirmeniz gerekiyor. (M9)

Okul miidiirlerinden M2, M6, M7, M10, M12, M15, M20, M21, M23, M25 firsat ile ilgili
olarak orgiitte firsatlar1 ve yenilikleri yakalamanin 6nemine deginmislerdir. Okul miidiirleri, ortaya
cikan firsatlar1 zamaninda yakalamanin 6nemli oldugunu, yine ¢agin getirdigi yeniliklerin takip
edilmesi ve kurumun gelisimi i¢in yeniliklere ayak uydurup bu yeniliklerin yakalanmasi gerektigini
belirtmiglerdir. Bununla birlikte zamanla gesitli ihtiyaglarin ortaya ¢iktigini ve bu ihtiyaglarin girigsime
doniistiiriilebilmesi i¢in fark edilmesinin 6nemini ifade etmiglerdir. Ayni zamanda okula katki
saglayacak firsatlarin yakalanmasi i¢in uyamk ve tetikte olduklarini ve ortaya ¢ikar ¢ikmaz
degerlendirdiklerini, ¢evresel kosullarin degerlendirilmesi sonucunda bazi gelisim saglayici ve
kuruma arti1 deger katacak firsatlarin goriilebilecegini ve bunlarin karli ve faydali bir hale
dondstiirtilebilecegini sdylemislerdir. Yine akademik ve mesleki olarak yeterli kapasiteye sahip
olmalarinin ve giincel paradigmalar1 ve degisimleri takip etmelerinin okul miidiirlerinin firsatlart
gormesinde onlara alt yapi sagladigini belirtmislerdir. Ayn1 zamanda bazi firsatlarin diger okul
miidiirleri tarafindan gérmezden gelindigini veya fark edilmedigini belirterek kendilerinin bu konuda
dikkatli olduklarini, olanak ve firsatlar1 degerlendirdiklerini ifade etmislerdir.

Uyanik olmak gerekiyor, yani bir firsati yakalamak bizim igin onemli, eger uyanik olursak o
firsatt bizim igin degerlendirmek kolaylaswr, hichir zaman firsatlari geri tepmem, uyanik
olurum, firsatini kollarim pusuya yatariz eger o firsat gelmisse tepmeyiz hemen degerlendiririz

ve okulumuza fayda saglayacak her firsati degerlendiririz ve amacimiza ulasmaya ¢alisiriz.
(M7)

Deger verme

Katilimer okul miidiirleri, Orgiitsel yeterlikler acisindan girisimei okul miudiirlerini
digerlerinden ayiran deger verme ile ilgili 6zellikler ifade etmislerdir. Bu 6zellikler, ihtiyag¢ ve talepleri
dikkate alma, fikir c¢esitliligini destekleme ve fikirlere agiklik, tesebbiislere destek ve
cesaretlendirmeden olugmaktadir.

Okul miidiirlerinden M10, M11, M16 deger verme ile ilgili olarak orgiitte ihtiyac ve talepleri
dikkate almanin dnemine deginmislerdir. Okul miidiirleri, ¢calistiklar1 kurumlarin ve paydaslarin gesitli
ihtiyaglarinin ve taleplerinin olabilecegini ve bu taleplerin dogru yone yonlendirildiginde 6zgiin
girisimlerin ortaya c¢iktigini, bu ihtiyag ve talepleri gidermenin kendilerini motive ettigini
belirtmislerdir.
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Gegen sene bir kiitiiphane planlayp harekete gectik tamamladik, ¢ok giizel ve islevsel bir
kiitiiphane oldu, bunun baslangi¢c noktasindan itibaren, yani kurumun ihtiyaclar: belli,
ihtiyaglar ve talepler belli, bu talepleri dogru yone yonlendirdigimizde ve dedigim gibi herkesi
birlikte hareket etmeye sevk ettigimizde ¢ok giizel ve ozgiin projeler ve sonuglar ortaya
ctkiyor. ...kiitiiphane demeyi de istemiyorum aslinda ¢iinkii kiitiiphane denildiginde masa raf
akla geldigi icin bizim ki hayal odasi seklinde adlandirdigimiz bir yer, masalarin olmadig
ogrencilerin gittigi zaman rahatladigt mutlu oldugu ve gitmek icin can attigi bir yer
olusturduk, bu tiir seyler ihtiya¢ hdsil oldugu zaman yénlendirmeyle ¢ok giizel sonuclar
alinyor. (M11)

Okul miidiirlerinden M2, M5, M9, M12, M13, M17, M20, M21, M24, M25 deger verme ile
ilgili olarak orgiitte fikir cesitliligini desteklemenin ve fikirlere acik olmanin 6nemine deginmislerdir.
Okul miidiirleri, kurumda yapilan cesitli toplantilarda 6gretmenlerin fikirlerinin ve yaraticiliklarinin
ortaya ¢ikmasi adina onlar fikirlerini ifade etmeye tesvik ettiklerini, fikirleri ve fikir c¢esitliligini
daima dikkate aldiklarini, okula katki sunmaya yonelik fikirleri nedeniyle onlar1 onure etiklerini ve bu
fikirleri kurumsal gelisim agisindan degerlendirdiklerini belirtmislerdir. Ayni1 zamanda bu fikirlerin
hayata gecmesi sonucu cesitli basarilar kazandiklarim1 ve basarili sonuglar elde ettiklerini,
ogretmenlerin ortaya koyduklar: fikirlerle ilgili hayallerini gergeklestirerek onlar1 mutlu ettiklerini ve
boylece o kisilerin o girisimi sahiplendiklerini, biitiinlestiklerini ifade etmislerdir. Bununla birlikte
paydaslarin fikirlerini 6zgiirce ifade edebilecekleri bir iklim olusturduklarini, farkli sesleri zenginlik
olarak gordiiklerini, hayata gegiremeyecekleri fikirleri ise fikrin sahibi olan dgretmenlere uygun bir
dille ve nedenlerini belirterek agikladiklarini, kapilarinin her zaman gesitli fikirlere agik oldugunu
soylemiglerdir. Yine ortaya konan gesitli fikirleri not aldiklarini, 6gretmenleri fikirlerini belirtmeleri
acisindan cesaretlendirdiklerini, 6grencilerin fikirlerini ve dileklerini okul idaresine ulastirabilecekleri
cesitli birimlerinin oldugunu belirtmislerdir.

...yani bir fikriniz var ise uygulanmaswnt istediginiz, mutlaka bunu bize iletin ve bize getirin.
Yani bir kere benim odama gelip de sagma sapan ne séylenirse séylensin kisi fikrini soyledigi
zaman ben en basta okula katki sunmaya ¢alistigi icin ona tesekkiir ederim ve mutlaka o fikir
tizerinde konusuyorum ve bir¢ok seyi de onlarin fikirleri iizerinde insa ediyoruz. (M12)

Okul miidiirlerinden M3, M15, M18, M22 deger verme ile ilgili olarak orgiitte tesebbiislere
destek ve cesaretlendirmenin Onemine deginmiglerdir. Okul midiirleri, 6gretmenler tarafindan
gergeklestirilen girisimlere maddi ve manevi destek olduklarini, 6gretmenlere bu giiveni verdiklerini,
basariya ulagmalari i¢in ¢aba harcadiklarini ve 6gretmenleri bu anlamda tesvik ettiklerini, arkalarinda
olduklarini hissettirdiklerini belirtmiglerdir. Ayni zamanda bu tesebbiisler i¢in okul imkanlarimi
harekete gecirdiklerini ve girisimlerini kolaylagtirdiklarini, 6zellikle 6grenci faydasina olabilecek ve
kurumsal olabilecek girisimlere daha fazla énem verdiklerini, 6gretmenleri bu konuda sorumluluk
almalar1 hususunda cesaretlendirdiklerini ifade etmiglerdir.

Ogretmen veya ogrenciden yaratict bir sey geldigi zaman sonuna kadar destek veriyorum,
ogrencinin lehine olan her tiirlii seye sonuna kadar destek veriyoruz, yani ona yapacagi bir
islemde finansal kaynak olusturmaya ¢alistyoruz, cocuk diyor ki hocam iste dergi ¢ikartacagiz
veya soyle bir ¢alisma yapacagiz ama nedir o ¢alismayr yaparken o finansal kaynagi
paydaslardan bulmaya ¢alistyorum, yani her seyi devietten beklemicen her seyi devletten zaten
ekonomik anlamda bulamazsiniz, ama orda da Ogrencinin bu yaratict ozelligini de
oldiirmemek lazim, yani égretmen de ayni sekilde ogretmen bir ¢alisma yapiyorsa ve ogrenci
ile ilgili ise sonuna kadar destekliyoruz. (M22)

Tliskisel Yeterlikler

Okul miidiirleri tablo 4’te goriildiigii gibi iliskisel yeterlikler alt temasinda isbirligi, ikna-
inandirma ve iletisim kategorilerine iligkin goris belirtmislerdir.

Tablo 4. Okul Miidiirlerinin Iliskisel Yeterlikler Alt Temasina fliskin Goriisleri

Katilimci

Alt Tema Kategori Kodlar
Sayist
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o Riskleri paylasma 2
I:_j Isbirligi Paydas giiciinden yararlanma 13
5 Sorumluluk verme 1
E Paydaslar1 harekete gecirme 14
- . . Ikna et 13
>~ Ikna-Inandirma ae me' . i

d Cevresel imkanlar1 hareketlendirme 16
5 Motive etme 9
w . Etkili Iletisim-Etkilesim Kurma 10
= Iletisim e

— Nigki Yonetimi 3

Isbirligi

Katilimc1 okul miidiirleri, iligskisel yeterlikler agisindan girisimei okul miidiirlerini
digerlerinden ayiran isbirligine dair Ozellikler ifade etmislerdir. Bu o&zellikler, riskleri paylasma,
paydas giiclinden yararlanma ve sorumluluk vermeden olugsmaktadir.

Okul miidiirlerinden M9 ve M25 isbirligi ile ilgili olarak riskleri paylasmanin Onemine
deginmistir. Okul midiirleri, yapilacak girisimlerde ortaya ¢ikabilecek risklerin ve sorumluluklarin
paylagilmasinin girisimle ilgili riskin azalmasina, bireylerin daha fazla sorumluluk almalarina,
yapilacak ise daha fazla deger vermelerine, yoneticinin ig ve sorumluluk yiikiiniin azalmasina ve isin
kalitesinin ve sonug¢ alma olasiliginin daha da artmasina neden olacagini belirtmislerdir.

Yani riskleri paylasmak, hani sey derler tesbihte hata yok ama en giizel ortaklik sug
ortakligidr, bunu ben géyle goriiyorum sugtan ziyade riski paylasirsaniz riskin azalmasina
katki saglarswiz, ¢iinkii riskin olusmamast i¢in o gruptaki herkes yapacag isi en iyi sekilde
yapmaya ¢alisir, ya da aldiginiz risk ve sorumlulugu dagitirsanmiz da biraz daha tizerinizdeki
yiik hafifler ve yaptiginiz igin kalitesi de artar diye diigtiniiyorum, risk oranimin da azalacagin
diistiniiyorum. (M9)

Okul midiirlerinden M1, M4, M6, M7, M9, M10, M12, M13, M16, M19, M20, M21, M25
isbirligi ile ilgili olarak paydas giiclinden yararlanmanin 6nemine deginmislerdir. Okul miidiirleri,
yapacaklar gesitli girisimlerde okuldaki paydaslarin ve insan kaynaginin yetenek ve becerilerinden
yararlandiklarini, kaynak yarattiklarini, paydaslarin iligkileri yoluyla girisimlere yonelik isleri
hallettiklerini, siirece paydaslar1 da dahil ederek isbirligi igerisinde onlarin desteginden
faydalandiklarin1 belirtmislerdir. Bununla birlikte 6zellikle kurumda girisimci ruha sahip olan
yetenekleri ile 6n plana ¢ikmis 6gretmenlerden fikri glic anlaminda destek aldiklarini ifade etmislerdir.
Ayn1 zamanda daha ¢ok girisimlere kaynak saglama noktasinda sikinti yasadiklarini ve bu nedenle
velilerin veya diger paydaslarim maddi giiciinden yararlanarak bu girisimleri finanse ettiklerini, bu
anlamda cesitli girisimlerde bulunduklarini séylemislerdir. Yine okul miidiirii tarafindan koyulan
hedeflerin gerceklesmesinde paydas yeteneklerinin ve kadronun nitelikli olmasinin Snemli bir
etkisinin oldugunu, paydas giiciinden yararlanarak ¢ok giizel sonuglar elde ettiklerini, 6zellikle kuruma
katk1 sunmaya ¢alisan 6gretmenlerin giiciinden ¢ok fazla yararlandiklarini belirtmiglerdir.

Mesela 2015 yilinda biz bir akil oyunlar: sunifi yapmak icin ugrastik, maddi anlamda biraz
stkintt yastyorduk, bizim bir 6gretmenimizin eginin iste cok varlikli oldugunu hayir islerine ¢ok
yardimda bulundugunu 6grendim ve dedim ki hocam eginizle goriisebilir miyiz dedim, iste bir
akil oyunlart sinifi yapmayr planlyoruz bize destek olur mu dedim, gittik goriistiik, bize
projelendirin dedi, proje formatinda hazirlayin dedi, ben inceleyip yonetim kuruluna sunayim
dedi eger omaylarlarsa hemen size akil oyunlari simifi yapariz dedi, biz bu girisimi
projelendirdik dosya halinde sunduk, hosuna gitti, hi¢ dosyay: incelemeye gerek yok dedi
dosyaniz ¢ok giizel dedi hemen maliyete bakti, yirmi ti¢ bin tiirk lirasi civarinda bir maliyeti
vardi, dedi siz anlasin yapin odemesini ben yaparim dedi, iki ii¢ ay icerisinde bizim akil
oyunlart sinifimiz hazirlandi ve bes yildir her tiirlii akil oyununun oldugu bir yer olarak
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ogrencilerimiz siniflarimiz serbest etkinlikler derslerinde faydalaniyorlar, kalict bir eser oldu.
(M7)

Okul miidiirlerinden M12 isbirligi ile ilgili olarak sorumluluk vermenin 6nemine deginmistir.
Okul miidiirii, yapilan girisimlerle ilgili olarak isin niteligine gore paydaslara sorumluluk ve yetki
verdigini, bu sorumluluklarin sonuglartyla ilgili olarak bu kisilerin geri doniitler sagladiklari ve
koordine ettiklerini belirtmistir.

Kurum icerisinde benim belirledigim arkadaslar var bunlar bazen miidiir yardimcist oluyor bazen
ogretmen, bazen hizmetli, memur veya veli oluyor, o isin niteligine gére, mutlaka o isten sorumlu
bir kisi oluyor, yetki ve sorumluluk onda oluyor, sonuglarimi bana bildirmek sartiyla. Digerleri
ona yardimci oluyorlar ama o is o kisinin uhdesinde gidiyor. Ama mutlaka isin basinda direk
benimle irtibatli olan kurum icerisinden biri oluyor ve o kisi benimle ve diger paydaslaria
(sponsor, is¢i, usta gibi) aradaki koordinasyonu sagliyor (M12).

Tkna-Inandirma

Katilimc1 okul miidiirleri, iliskisel yeterlikler agisindan girisimci okul miidiirlerini
digerlerinden ayiran ikna ve inandirmaya dair 6zellikler ifade etmislerdir. Bu 6zellikler, paydaslar
harekete gecirme, ikna etme, cevresel imkanlar1 harekete gecirme ve motive etmeden olugmaktadir.

Okul miidiirlerinden M1, M2, M4, M6, M8, M9, M12, M13, M15, M16, M20, M21, M24,
M25 ikna-inandirma ile ilgili olarak paydaslari harekete gegirmenin O6nemine deginmistir. Okul
miidiirleri, yapilacak cesitli girisimlerle ilgili olarak &gretmenleri harekete gegirerek onlarin siirece
dahil olmasini, girisime yonelik alt yapiyr hazirlayarak 6gretmenlerin bu girisimi sahiplenmesini
sagladiklarin1 belirtmislerdir. Ayn1 zamanda personele giiven vererek birlikte basarilacagina dair
harekete gecirici davraniglarda bulunduklarini, goniilli olarak girisimlere katilim gosteren
ogretmenlerin siirece dahil edilerek siirecin birlikte yiiriitiilmesini sagladiklarini ifade etmislerdir.
Bununla birlikte Ogretmenleri bu girisimlere ve siirece dahil etmeden, rol vermeden basarili
olunamayacagini, girisimi hayata gecirmek icin gorev dagilimi yaparak 6gretmenlerin kendilerini
yetkin hissetmelerini sagladiklarin1  sdylemislerdir. Yine okulda girisimci yonii agir basan
Ogretmenlerin idare tarafindan potansiyellerini ve yeteneklerini ortaya c¢ikaracak sekilde
desteklenmeleri gerektigini, duragan bir yapida olan personel davraniglarinin cesitli girisimlerle
harekete gegirildigini belirtmislerdir. Ozellikle mali konularda okul aile birliklerini harekete gegirerek
sorumlulugu genis alana yaydiklarini, riski azalttiklarint ve o kisilerinde kendilerini degerli
hissetmesine neden olduklarini ifade etmislerdir. Yine siirece dahil olan ve harekete gecen paydaslarin
kendilerini mutlu hissettiklerini ve Ozgiivenlerinin artarak yeni girisimler igin kendilerine giiven
duyduklarint sdylemislerdir. Bununla birlikte bazi okul miidiirleri, 6gretmenleri harekete gegirerek
kendilerinin bu siirecte rehberlik ettiklerini, paydaslarin harekete gegmesini saglamak i¢in etki ajani
olarak degerlendirdikleri informal lider 6gretmenleri kullandiklarini ve onlar1 harekete gecirerek onlar
tizerinden harekete gegme davranmigini tiim kuruma yaydiklarimi belirtmislerdir. Ayni zamanda bazi
okul miidiirleri ise 6gretmenlerin duragan davraniglarinin kendilerini rahatsiz ettigini belirterek onlari
harekete gecirme adina cesitli tesvikler kullandiklarini sdylemislerdir. Yine bazi okul miidiirleri ise
cesitli toplantilar ve bilgilendirmeler yoluyla 6gretmenlerde girisimlere yonelik merak uyandirdiklarini
ve bu sekilde harekete gegirdiklerini ifade etmislerdir.

...okulda bir proje yaptiginizda bunun igine ogretmeni dahil ediyorsunuz ogrenciyi ddhil
ediyorsunuz, onlar yapiyorlar siz sadece reklamin yapiyorsunuz tesvik ediyorsunuz onlari, bir
araya getiriyorsunuz kaba tabirle gaza getiriyorsunuz gerisini onlar yapiyor zaten. (M3)

Ogretmenler icerisinde de girisimci olan yaratici olan bir seyler yapmak isteyen yok mudur
vardir, onemli olan idarenin o kimseleri yanina ¢ekip beraber ¢alismalari, potansiyellerini

ortaya koymalari, ne kadar ¢ok insani katabiliyorsan bu siirece o kadarr olumlu seyler ortaya
¢tkiyor. (M8)

361



Egitim Kuram ve Uygulama Aragtirmalar Dergisi 2021 Cilt 7 Say1 3, 343-372 Mesut DEMIRBILEK

Okul midiirlerinden M1, M2, M6, M7, M10, M12, M13, M14, M17, M19, M21, M23, M25
ikna-inandirma ile ilgili olarak paydaslari ikna etmenin 6nemine deginmislerdir. Okul miidirleri,
iletisimi ve yenilikei fikirleri kullanarak kendilerini 6gretmenlere kabul ettirdiklerini, ayn1 zamanda
yapilacak girisimlerin ortaya koyacagi faydalart ve sonuglari anlatarak ve hayata gegmis cesitli
ornekler gostererek paydaslari ikna ettiklerini belirtmislerdir. Ayni zamanda okul miidiirleri,
paydaslara dayatma ile bir sey yapilamayacagini ve girisimleri benimsetmek ve goniilliiliigli saglamak
gerektigini ifade etmiglerdir. Bununla birlikte direng gosteren kisilere girisimsel uygulamanin
ozellikleri ve yararlar1 anlatilarak ve o kisiyle empati kurularak benimsetildigini, bazen bu girisimlere
inanan 6gretmenleri kullanarak diger 6gretmenleri ikna ettiklerini, ¢esitli veriler ve bilgiler paylasarak
veya cesitli paylagimlarda bulunarak ikna yolunu denediklerini soylemislerdir. Yine okul miidiirleri,
yapilacak girisimlerin inandirict olmasi gerektigini, 6zellikle 6gretmenler ikna edilirse ve inandirilirsa
ogretmenlerinde kendi paydaslarini (6grenci ve veli) ikna edebilecegini belirtmislerdir. Ayni1 zamanda
maddi anlamda velilerin girisimlere destek saglamalarimi kolaylagtirmak igin velileri ikna etme
konusunda amacin iyi anlatilmas1 gerektigini ve veliye girisimle ilgili somut paylasimlar yapildiktan
sonra velinin ikna edilebildigini ifade etmislerdir. Baz1 okul miidiirleri ise paydaslar isin i¢ine katarak,
girisimin gerekliligini deneyimleterek ikna yolunu denediklerini, yoOneticinin de bu girisimlere
inanmasi gerektigini belirtmislerdir.

Girisimcilik tek basiniza planlayp yapabileceginiz seyler degil, kamusal bir alandasiniz
bircok kisiyi etkiliyor, onlardan destek almaniz lazim, inandirici olmali, insanlart ikna
edebilmelisiniz, iletisiminiz kuvvetli olmali, bunlar bende var diye diisiiniiyorum. (M10)

...konugarak anlatarak belki de isin icine katarak bunun nigin gerekli olduguna inandirarak
ikna etmeye ¢alistyorum. (M2)

Okul miidiirlerinden M4, M5, M7, M8, M10, M11, M13, M14, M15, M17, M19, M20, M21,
M22, M23, M25 ikna-inandirma ile ilgili olarak g¢evresel imkanlari harekete gegirmenin &nemine
deginmisledir. Okul miidiirleri, 6zellikle maddi kaynak gerektiren girisimlerde gesitli ziyaretler ve
paylasimlar yapilarak ve kisisel iliskiler kullanilarak ¢evrenin imkanlarindan yararlanilabilecegini
belirtmiglerdir. Ayn1 zamanda ¢esitli vakiflar, yardim kuruluglari, STK’lar, 6zel igyerleri, fabrikalar,
hayirseverler, niifuzu olan kisiler, kanaat 6nderleri ve belediyeler gibi kamu kurum ve kuruluglarindan
ve yerel imkanlardan bu girisimlere yonelik destek aldiklarini, girisimlere yonelik sponsorlar
bulduklarini, 6gretmen ve veli baglantilari1 bu girisimlere destek saglamak i¢in yonlendirdiklerini
ifade etmiglerdir. Bununla birlikte zaman zaman bu girisimleri finanse etmekte zorlandiklarini ve bu
tiir durumlarda ¢evre degiskenlerini ve destegini devreye soktuklarini soylemislerdir.

Cevredeki imkanlart harekete gecirirsin atiyorum velilerimiz olabilir esnaf olabilir ornegin
maddi bir gey gerektiren bir ¢alisma oldugunda cevrenin imkdnlarini olanaklar olgiistinde
ziyaretler yaparak durumu anlatarak onlarla paylasarak destek alinabilir, bu tiir ¢alismalar
bu sekilde yiiriitiiliir. Kaynak tedarik etmek icin ¢evreyi kullanmay: ¢calisirim, ozel kanallart ve
kisisel iliskilerimi devreye sokarim, ayni sekilde 6gretmen arkadaslarinda iligkileri iizerinden
yvapmaya ¢alisirim, kurum ziyaretleri, isyeri ziyaretleri gibi farkli secenekleri kullanarak
anlatarak bunlarin vesimli gorsellerini hazirlatarak benzeri geylerle tamtimlarda bulunarak
destek bulmaya ¢aligirim (M5)

Bélgede yer alan kanaat onderleri veya sivil toplum kuruluslariyla daha yerelde yer alan
iletisimler kuruyoruz, onlari okulumuza davet ediyoruz veya biz onlarla temas kuruyoruz ya
da iste secilmis kisiler, muhtar veya siyasi temsilciler var ise o anlamda onlarla kaynaklari
okula yénlendirmeleri adina temaslarda bulunuyoruz, bolge imkanlarint okulumuza
cevirmeleri icin temasta bulunuyoruz. Boyle iletisimlerimiz var, bu sekilde ¢evreyi veya maddi
imkdnlart olan yardimsever insanlarin okula daha duyarli olmalarini saglamak igin sohbetler
yapmaya c¢alisiyoruz, onlarla bir araya gelip, hem derdimizi anlatiyoruz, hem de onlarin
burayr anlamalarim saglyyoruz, boyle adimlarimiz var. (M23)

Okul miidiirlerinden M2, M3, M5, M9, M12, M13, M15, M17, M19 ikna-inandirma ile ilgili
olarak paydaslart motive etmenin dnemine deginmislerdir. Okul miidiirleri, girisimlerle ilgili olarak
personellerini  harekete ge¢irmek amaciyla onlarin ilgi ve ihtiyaglarimi dikkate aldiklarini,
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odillendirdiklerini ve tesvik ettiklerini, olumsuz durumlarda personele moral verdiklerini, yasanan
olumsuzluklarin kurum acisindan gelisim siireci olarak goriildiigiinii personele ifade -ettiklerini
belirtmiglerdir. Ayn1 zamanda iist makamlardan veya okul idaresinden gelen bir ddiillendirme veya
onure etme davraniginin 6gretmenleri onemli derecede motive ettigini, cesitli girisimlerde veya
projelerde gorev alan dgretmenlerin ve 6grencilerin giidiilenmelerini ve motive olmalarin1 saglamak
amaciyla cesitli motivasyon araglar1 (not, belge, tesekkiir gibi) kullandiklarmi ifade etmislerdir.
Bununla birlikte moral motivasyon saglayarak harekete gegirmenin ve girisimlere, lretkenlige
yoneltmenin Tiirk insaninin temel karakteristigi oldugunu ve bu moral unsurlarinin 6grenci ve
Ogretmenlere transfer edilmesi gerektigini, kisilerde “ben de yapabilirim” istegini uyandiracak
tesvikleri ve motivasyon unsurlarini kullandiklarini soylemislerdir.

Bizim Tiirk insanlarimin tiretkenliginin temelini moral olusturuyor. Moraliniz var mi yapariz.
Hani derler ya moraliniz oldugunda zoru yapariz da imkdnsiz biraz zaman alir. Biz Tiirk
insant boyleyiz. Bu anlamda tek dikkat edecegimiz sey morali icimizde barindirmak ve
ogretmenlere ve ogrencilere transfer etmek. Herkesin kendi potansiyeli noktasinda “ben bunu
yapabilivim” ondan sonra béyle bir faaliyet var buna “ben de katilayim” diyerek istek
uyandiracak sekilde onlart taltif ediyoruz. (M15)

letisim

Katilimc1 okul miidiirleri, iligskisel yeterlikler agisindan girisimei okul miidiirlerini
digerlerinden ayiran iletisime dair 6zellikler ifade etmislerdir. Bu 6zellikler, etkili iletisim etkilesim
kurma ve iligki yonetiminden olugmaktadir.

Okul miidiirlerinden M3, M4, M5, M12, M13, M16, M18, M20, M22, M24 iletisim ile ilgili
olarak paydaslarla etkili iletisim ve etkilesim kurmanin O6nemine deginmislerdir. Okul midiirleri,
yapacaklart girisimleri ve fikirleri 6gretmenlerle paylastiklarin1 ve onlardan bu girisim diisiincesiyle
ilgili fikir aldiklarin1 ve boylece etkilesim halinde olduklarimi belirtmislerdir. Ayn1 zamanda
Ogretmenleri gesitli girisimlere ikna etmek i¢in iletisim dilini kullandiklarini, paydaslarla iletigimlerini
giiclendirecek cesitli etkinlikler (gezi, kahvalti organizasyonu gibi) organize ettiklerini ve yil
icerisinde paydaslarla iletisimi giiclendirecek c¢esitli planlamalar yaptiklarii ifade etmislerdir.
Bununla birlikte ¢evre paydaslari ile etkili iletisim kurarak gesitli girigimleri ve etkinlikleri finanse
ettiklerini, hatta biiyilk maliyetler gerektiren girisimleri ikili iligkileri kullanarak bagislar yoluyla
hayata gecirdiklerini sdylemislerdir. Yine paydaslarla etkili iletisim kurmanin ve iletisim dilini iyi
yonetmenin Onemine deginerek iletisim dilini iyi kullanamayan yoneticilerin girisimlerine destek
bulamayacaklarini ve paydaglardan istifade edemeyeceklerini belirtmislerdir.

..bu atolye ¢alismalart vs. mesela bunlar milyarlik yatinimlarla ortaya ¢ikiyor, benim
okulumda su anda olusturdugumuz bu tarz atélyeler her biri bagis yoluyla yapildi, yani tabi
okulunda katkist oldu ama c¢ogunlukla bagiscilar yoluyla gerceklestirildi, bunu ikili
diyaloglarimiz  yoluyla  hallettik.  Bizim  paydaglarimiz  velilerimiz ~ 6grencilerimiz
ogretmenlerimiz, iste mahalle sakinlerimiz mahallenin ileri gelen esnaflar, STK lar biz
bunlarla hep bir aradayiz, kim gelirse gelsin ben hep bir kere tath dil giiler yiiz gésteririm,
iletisim dilim ¢ok iyidir, bana gore okullardaki yoneticilerin en biiyiik sermayesi iletisim, eger
bu iletisim dilini kuramiyorsa bu zenginliklerin ya da bu paydaslarin hi¢birinden istifade
edemezsiniz, asik surat ya da ne bilim kullanmlmayacak ciimleler vs. bunlari yapanlar var
bizim camiamizda ve bunlar paydaslarindan hichir sekilde istifade edemiyorlar, o yiizden
paydagslarimizla olan miinasebetleri ben ¢ok onemsiyorum, ¢iinkii olmayacak is olur olacak is
olmaz eger kotii bir iletisim dili kullanirsaniz, o yiizden paydaslarla olan miinasebette iletisimi

iyi kullanmak lazim. (M13)

...bunlari asarken iletisimi gii¢lii tutuyoruz, érnegin bir is var, sponsorluk ariyoruz ve velimize
bunu teklif ediyoruz veya genele bir yayryoruz, diyoruz ki bir kiitiiphane yapacagiz érnegin,
veliler hi¢ endise olmayacak sekilde biz velilerin “parayr cebe mi atiyorlar” endisesini akla
getirmeden iletisimi giiglii tutuyoruz. (M24)
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Okul miidiirlerinden M4, M5, M18 iletisim ile ilgili olarak iliski yonetiminin Gnemine
deginmislerdir. Okul miidiirleri, paydaslarla olan iligkilerini iyi yonetmekten dolay1 okullarina biiyiik
Olgekli kaynaklar yarattiklarini, 6zellikle velilerle sicak ve samimi iligskiler kurduklarini ve boylece
veli imkanlarim okula yoneltebildiklerini, iliskilerini  kullanarak firsatlar yakaladiklarim
belirtmislerdir.

Mesela fiziksel anlamda kendi okulumdan 6rnek vereyim, bir ogrenci velimiz okulumuza bizim
icin ¢ok ciddi meblag tutacak bir jenerator hediye etti. Bunu kendi imkdnlarimizia almamiz
miimkiin degildi. Bu nasil oldu, genel olarak bizim veli ile olan iligkilerimizin iyi olmasindan,
yaptigimiz ¢alismalarin dogru yonde olmasindan, velilerin beklentilerine cevap vermemizden
dolayi, boyle aramizda velilerle sicak ve samimi bir ortam olustu. Hemen hemen bir¢ok veli
imkanlar élciisiinde okula yardim ettigini ben biliyorum. Iste bir baska velimiz bizim aylik
temizlik masraflarimizi karsiliyor, biz liste veriyoruz, su lazim bu lazim diye o veli ddemesini
yapar mesela. Bir baska velimiz bizim badana boya islerimizi yapar, bunun gibi bir¢ok érnek
verebilirim, bu iste bizim velilerle olan diyaloglarimizdan, iliskileri iyi yénetmekten
kaynaklaniyor. (M18)

...biraz insan iliskileri 6nemli. Ben firsatlart yakalarken daha ¢ok bu iliskilerimi kullandim.
(M4)

Baghlik-Ozgiiven Yeterlikleri

Okul miidiirleri tablo 5°te goriildiigii gibi baglilik 6zgiliven yeterlikleri alt temasinda 6zgliven
ve kararlilik kategorilerine iliskin goriis belirtmislerdir.

Tablo 5. Okul Miidiirlerinin Baglilik-Ozgiiven Yeterlikleri Alt Temasina Iliskin Goriigleri

Alt Tema Kategori Kodlar Katilimer
Sayisi
— . Rekabetci ve en iyi olma 2
, 5 Ozgliven

4 E - Kendine giiven 1

0 > X ;

5 8 é Idealist olma ve hayalleri gerceklestirme 4

g B E Kararlilik Sabirli olma 2
> Azim ve vazgecmeme 15

Ozgiiven

Katilimc1 okul miidiirleri, baglilik-6zgiiven yeterlikleri agisindan girisimei okul miidiirlerini
digerlerinden ayiran 6zgiivene dair 6zellikler ifade etmislerdir. Bu 6zellikler, rekabetci ve en iyi olma
ile kendine giivenden olugmaktadir.

Okul midiirlerinden M2 ve M20 6zgiiven ile ilgili olarak rekabetgi ve en iyi olmanin dnemine
deginmisglerdir. Okul miidiirleri, rekabeti seven bir yapilarinin oldugunu ve rekabet ettigi kurumlar
icerisinde en iyl olmak istediklerini, bu durumun onlar1 girisimlerde bulunmaya yonelttigini
belirtmisglerdir.

Okulda bir proje yaparken ogretmenlerime hep sunu diyorum, éyle bir yapalim ki ilgede en
iyisi olsun, yani Kadikoy’e veya Besiktas’a gore demiyorum bu ilgenin kosullarina gore yani
yerel kosullara gére en iyisi olalim en iyisini biz yapalim diyorum, bir hedef koyuyorum,
mesela bir kiitiiphane mi yaptik ilcenin en iyisi olmasi lazim. (M2)

Okul miidiirlerinden M9 06zgiiven ile ilgili olarak kendine giiven duymanin ve inanmanin
onemine deginmistir. Okul miidiirli, yoneticinin ne tlir girisimleri basarip basarmayacagina yonelik
kendini tanimasi dogrultusunda bu girisimleri basarmaya yonelik kendine giiven hissettigini, bazen
yapilan islerin sonucunun kestirilmedigini bu nedenle yoneticinin kendine giivenmesi ve kararli olmasi
gerektigini belirtmistir.
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Oncelikle girisimcilikte kendine giiven ¢ok onemli, kendinize giivendiginizde neleri yapip
neleri yapamayacaginizi yani biraz kendinizi tammayla ilgili olan isler de var bunun
icerisinde, ama tamamiyla demesem bile cogunlukla kendine giivenmesiyle alakali bir durum.
Ctiinkii bazen bilemiyorsunuz, yani bunu yaptigimda ne olur yapmadigimda ne olur gibi, ama
kendine giivenmek ve yaptiginiz iste kararli olmak, bu riskleri de goze almak ve iistesinden
gelmek demek oluyor. (M9)

Kararlihik

Katilimcr okul miidiirleri, baglilik-6zgiiven yeterlikleri agisindan girisimci okul miidiirlerini
digerlerinden ayiran kararli olmaya dair 6zellikler ifade etmislerdir. Bu ozellikler, idealist olma ve
hayalleri ger¢eklestirme, sabirli olma, azim ve vazgegmeme davranisindan olugmaktadir.

Okul miidiirlerinden M4, M7, M8, M13 kararlilik ile ilgili olarak idealist olma ve hayalleri
gergeklestirmenin Onemine deginmislerdir. Okul miidirleri, idealist 6zellikler tasidiklarini ve bu
durumun kendilerini girisimler yapmaya sevk ettigini, ideallerini gergeklestirme yoniinde girisimler
yapma konusunda zorunluluk hissettiklerini, hayal kurmanin girisimci ruhu besledigini ve insanlari
harekete gecirdigini belirtmislerdir.

Birincisi idealist olmam girisimci ruhumu tetikliyor, bir seylerin yapilmasi gerektigine
inaniyorum ve yapilmasi gereken seylerle ilgili zorunluluk hissederim, sartlar elverdigi siirece
tabi. (M8)

Okul midirlerinden M10, M21 kararhlik ile ilgili olarak sabirli olmanin Onemine
deginmislerdir. Okul miidiirleri, gesitli durumlarda ¢ok c¢aba harcadiklarini, miicadele ettiklerini,
boylece sabir gosterdiklerini ve basarili olduklarint belirtmiglerdir. Ayn1 zamanda bu girisim
siireglerinde ¢esitli engeller ve aligkanliklar ortaya ¢ikabilecegini ve bunlar1 asarak bir seyleri
gerceklestirmek i¢cin mutlaka sabirli olunmasi gerektigini belirtmislerdir.

...kamu diizeni icerisinde bir seyler yapabilmek igin sabirli olmaniz gerekiyor, sizi engelleyen
gerek prosediir gerekse de insanlarda boyle bir direnme vardir aligkanliklarindan
vazge¢mezler. (M10)

Okul miidiirlerinden M1, M3, M4, M5, M6, M7, M9, M12, M13, M15, M17, M19, M20, M22,
M23 kararlhilik ile ilgili olarak azim ve vazge¢cmemenin onemine deginmislerdir. Okul miidiirleri,
yapilacak girisimlere baglamadan dnce kararli ve azimli olunmasi ve ortaya c¢ikan engeller karsisinda
girisime yoOnelik heyecani korumak gerektigini, bazen kaynak bulmak icin ¢ok cabalasalar da
girisimlerinin yarida kalabildigini fakat azimlerini yitirmediklerini, kendilerine giivenip kararlilig1
gostermenin  Onemli oldugunu belirtmiglerdir. Ayni zamanda girisimlere yonelik azmi devam
ettirmenin, getirecegi riskleri de géze almak anlamina geldigini, yapmak istedikleri girisimlerden
vazgecmediklerini, mutlaka zihinlerini mesgul ettigini, o kararlilig1 ve girisimi hayata gecirmek igin
cevresel destek aradiklarini, bulmadiklar takdirde ise kendi 6z kaynaklarimi harcamak zorunda
kaldiklarin1 ve o girisimi ger¢eklestirmek i¢in cabaladiklarini ifade etmislerdir. Bununla birlikte
basarisizligi goze aldiklarini, sonuna kadar sartlari zorladiklarini, geri adim atmadiklarini, basarisiz
olma riskinin kendilerini girisimlerden alikoyamayacagini sOylemislerdir. Yine basarisiz olduklarinda
da kendilerini ve girisimlerini revize ederek o girisimi basariya ulastirincaya kadar vazgegmediklerini,
kolay kolay pes etmediklerini, hayata gecirmek icin firsat kolladiklarini, destek sunacak tiim ¢evresel
destek noktalarimi harekete gegirdiklerini belirtmislerdir. Ayn1 zamanda bazen aylarca ugrastiklarim
ama yine de basartya ulastirmak icin kararliliklarindan 6diin vermediklerini ve bunun basariy1
beraberinde getirdigini ifade etmislerdir. Yine girisimleri benimsemelerinin bu kararlilikta énemli
oldugunu, eger bir firsat olarak veya bir farklilik olarak ortaya ¢ikan bir girisim ise bu durumun
onlarin motivasyonunu daha da per¢inledigini sdylemislerdir.

Mesela ilk basta geldigimde ¢cok amacl bir salon konferans salonu yapmakla ilgili bir hedefim
vardi, ama ciddi bir maliyet gerektiriyordu, defalarca bir¢ok yere bagvurduk iste belediyeden
tutun da ticaret odasina kadar falan basvurduk ama hayata gegiremedik ve suan
stirtincemede, yani kaynak olmamasi ozellikle belli kaynak gerektiren seylerde bu onemli. Yine
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de bu girisimleri tiimden rafa kaldirmiyorum, onun firsatint kolluyorum ve o siirekli aklinda
oluyor. (M1)

Mutlaka engeller ¢ikiyor ama burada heyecami muhafaza etmek gerekiyor, o girisimcilik
ruhunda mutlaka o heyecan vardir, heyecani muhafaza etmek demoralize olmamak gerekiyor
ve her zaman israrci olmak gerekiyor.(M23)

Sonuc¢ ve Tartisma

Okul miidiirleriyle gerceklestirilen ve yar1 yapilandirilmis sorulardan olusan goriismeler
sonucu elde edilen girisimcilik yeterlikleri ile ilgili nitel bulgular incelendiginde bu yeterliklerin;
bireysel yeterlikler, Orgiitsel yeterlikler, iliskisel yeterlikler ile baglilik-6zgliven yeterlikleri
boyutlarindan olustugu goriilmektedir.

Aragtirmada bireysel yeterlikler boyutunun kisilik yapisi, davranis ve motivasyon
kategorilerinden olustugu tespit edilmistir. Bu kategorilerden kisilik yapisi; 6zgiinliik yaratma istegi,
cok yonliiliik, cesaret, ongoriilii olma, gozlemcilik, yeniliklere ve degisime agik olma, fedakarlik,
arastirma hevesi ve merak etmeyi icermektedir. Davranis kategorisi; risk alma, aktif ve dinamik olma,
aceleci davranmama, giiven verme, insiyatif ve sorumluluk almayi igermektedir. Motivasyon
kategorisi ise; mesleki tatmin ve adanmislik, olay ve durumlardan ilham alma, sonug¢ alma-fayda elde
etme, basar1 hikayelerinden esinlenme, basar1 basarisizlik kaygisinin olmamasi ile 6grenme istegini
igermektedir.

Arastirmada orgiitsel yeterlikler boyutunun proaktiflik, dikkat-farkindalik, firsat ve deger
verme kategorilerinden olustugu tespit edilmistir. Bu kategorilerden proaktiflik; degisim yaratma ve
var olan durumu iyilestirmeyi icermektedir. Dikkat-farkindalik kategorisi; kurum ve ¢evresel
Ozelliklerini dikkate alma, eksiklikleri fark etme, girisimlere farkindalik yaratma, gercekei
uygulanabilir fikirlere duyarlilig1 igermektedir. Firsat kategorisi; eksiklikleri ve olumsuzluklarn firsata
cevirme, firsatlar1 degerlendirme-planlama, firsat yaratma, kriz anlarin1 ve ¢atigsmalari firsata ¢evirme,
firsatlar1 ve yenilikleri yakalamayi icermektedir. Deger verme kategorisi ise; ihtiya¢ ve talepleri
dikkate alma, fikir ¢esitliligini destekleme ve fikirlere aciklik ile tesebbiislere destek ve
cesaretlendirmeyi igermektedir.

Aragtirmada  iligskisel yeterlikler boyutunun igbirligi, ikna-inandirma ve iletisim
kategorilerinden olustugu tespit edilmistir. Bu kategorilerden isbirligi; riskleri paylagsma, paydas
giiciinden yararlanma ve sorumluluk vermeyi icermektedir. Ikna-inandirma kategorisi; paydaslari
harekete gegirme, ikna etme, gevresel imkanlar1 hareketlendirme ve motive etmeyi igermektedir.
Iletisim kategorisi ise; etkili iletisim-etkilesim kurma ile iliski yonetimini icermektedir.

Arastirmada baglilik-6zgiiven yeterlikleri boyutunun 6zgiiven ve kararlilik kategorilerinden
olustugu tespit edilmistir. Bu kategorilerden 6zgiiven; rekabet¢i ve en iyi olma ile kendine giiveni
icermektedir. Kararlilik kategorisi ise; idealist olma ve hayalleri gergeklestirme, sabirli olma ile azim
ve vazgecmemeyi icermektedir.

Girisimci bireylerin 6zgiinlilk yaratma istegi ve yeni iriinler, buluslar ve dzgilinliikler ortaya
koyma aligkanliklar1 tarihsel ve yazinsal bir gergegi olusturmaktadir (Schumpeter, 2011). Aym
zamanda bu yeterlik alani, gelisim i¢in firsatlar yaratilmasi ve risk almaya dayali istekliligi de
barindirmaktadir (Blake ve Mestry, 2013). Bu baglamda arastirma sonuglarini destekler nitelikte
Bygrave (1992), Hitt, Ireland, Camp ve Sexton (2002), Shane ve Venkataraman (2000), Mazzarol ve
Reboud’un (2017) da belirttigi gibi girisimci bireyler, firsatlar1 algilama ve bu firsatlar1 yakalamak igin
yeni girisimlerde bulunma konusunda yetenege ve Gibb (1998) ve Tolentino’nun (1998) belirttigi gibi
firsatlar1 tanima ve analiz etme konusunda beceriye sahiptirler.

Girisimci yeterlik, arastirma sonuglarmma yansidigi gibi 6nemli diizeyde risk almayi da
biinyesinde barindirmaktadir (Chen, Greene ve Crick, 1998; Man, Lau ve Chan, 2002). Bu anlamda
belirsizligin oldugu ortamlarda kararli bir durus sergilemeleri, insiyatif ve risk almalari, girisimci
bireyleri 6n plana ¢ikarmaktadir (Pahuja ve Sanjeev, 2015; Bacigalupo, Kampylis, Punie ve Brande,
2016). Aym zamanda Kuip’in  (1998) belirttigi girisimci kisilik o6zelliklerinden motivasyon,
yaraticilik, insiyatif ve risk alma, zorlayici hedefler koyma, 6zgiiven, 6zgilinliik (akt. Onstenk, 2003)
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ile Gibb (1998) ve Tolentino’nun (1998) ortaya koydugu girisimci yetkinlikleri olan iletisim giiclinii
kullanma, ikna, isbirligi ve baglantilar kurma beceri ve davranislari da arastirmada elde edilen
bulgularla yakinlik gostermekte ve sonuglari desteklemektedir.

Bununla birlikte literatiirle baglantili olarak elde edilen bulgular dogrultusunda girisimci
bireylerin 6ngoriilii olma, iyi iliskiler ve iliski aglar1 kurma, kararlilik, kendine giiven, girisime
baglilik, yiiksek basari ihtiyaci, makul hesaplanmig riskler alma, sorumluluk alma, basarisizlik
kaygisinin olmamasi, yeni fikirlere agiklik gibi 6zellikleri ihtiva ettigi goriilmektedir (McClelland,
1961; Zimmerer ve Scarborough, 1996; Dornelas, 2008; Minello, Scherer ve Alves, 2014; Bhatt,
2016). Bu evrensel girisimcilik 6zellikleri, bulgularda goriildiigii gibi okul isleyisinin lideri olan okul
miidiirlerinin de girisimci yapisinda rol almaktadir (Syapriyuda ve Santosa, 2020).

Kuratko ve Hodgetts’in (1998) de belirttigi {lizere girisimci bireylerin baglilik, kararlilik ve
azim davranislar1 bireyler acisindan 6nemli bir alt yapi olusturmaktadir. Nitekim zorluklarla basa
¢ikmada birey miicadelesi, slirdirme ve devam ettirme bilinci ve basartya ulagma kararhilig
girisimlerin hayata gegmesini kolaylastirmaktadir. Ayni zamanda Kuratko ve Hodgetts’e (1998) gore
girisimci bireyler yaptiklar1 girisimlerin sorumlulugunu almaya yoénelik i¢ kontrole ve motivasyona
sahiplerdir, yine bu bireyler, basarisizlik konusunda tolerans gdstermekte ve belirsizlige yonelik
miicadelede basarili performans sergileyecek cesarete ve yiliksek enerjiye sahiptirler. Bu baglamda
elde edilen bulgular, Kuratko ve Hodgetts’in (1998) diisiincelerini destekler boyuttadir.

Ayn1 zamanda girisimci kisiler yeni seyler ortaya koyma siirecini iyi yonetmekte ve yenilik
yapmaktadirlar ve deger yaratmak, katkida bulunmak i¢in gabalamaktadirlar (Drucker, 1985). Bu
baglamda okul siireglerinde de yoneticiler, yenilik siireglerini harekete gegirerek deger yaratmaya
calismakta ve bdylece girisimcilik siireclerini okul ortaminda hayata gegirmektedirler (Gupta,
MacMillan ve Surie, 2004). Bu yoniiyle okul miidiirleri, girisimci 6zellikler ve yeterlikler sergileme
noktasinda 6nemli bir uygulama alanina sahiplerdir. Ayn1 zamanda girisimci nitelikler sergileyen
liderlerin orgiitleri, siirdiiriilebilir bir rekabet avantajin1 da elde etmektedirler (Dollinger, 2008).
Egitimsel organizasyon siireclerinde girisimciligin kendisine alt yap1 bulmasi, arastirma bulgularinda
goriildiigli gibi okul miidiirlerinin yapisal yeterliklerine yansimistir.

Orgiitsel siireclerde paydaslara giiven vermek, girisimcilige yonelik onlar1 harekete gegirmede
ve paydas gliciinden yararlanmada Onemli bir ikna unsurunu olusturmaktadir (Mickiewicz ve
Rebmann, 2020). Aym1 zamanda sadece giiven vermek degil kendine giiven ve dzyeterlik inancina
sahip olmasi da girisimci bireylerin dnemli bilesenlerindendir, bu durum bireyin harekete gecmesi ve
motivasyon saglamasi agisindan kolaylastirict bir rol oynamaktadir (Bandura, 1997). Bu baglamda
girisimei bireylerin, arastirma bulgularinda da tespit edilen ¢ok yonlii birey potansiyeline sahip
olduklar goriilmektedir.

Girigimei bireyler ayni zamanda baskalarinin kaosu ve krizi gordigii yerlerde var olan
firsatlar1 algilama ve gorme yeterliligini de potansiyellerinde barindirmaktadirlar (Kuratko ve
Hodgetts, 2004). Bu baglamda bulgularda da tespit edildigi gibi var olan krizleri ve olumsuzluklari
firsata doniistiirme anlaminda gézlem yetenegine sahip olduklar1 gergegi ortaya ¢ikmaktadir. Bununla
birlikte degisimi saglama giidiisii, degisime yonelme ihtiyaci ve yenilikgilik sergileyen lider tarzi da
bireylere girisimci olma ruhunu kazandirmaktadir (Fernandez, Cho ve Perry, 2010; Wiesenfeld, Reyt,
Brockner ve Trope, 2017). Buna yonelen girisimei bir liderlik tarzi, girisimsel vizyonlarina
paydaslarin bagliligin1 saglamada ve harekete gegirmede kolaylik da saglamaktadir (Gupta vd., 2004).
Ayni zamanda girisimcei liderler, Slater ve Doig’in (1988) de belirttigi gibi girisimlere engel teskil
eden bireylerin ikna edilmesinde ve paydas desteginin saglanmasinda arastirma bulgularini destekler
nitelikte yeterlilige sahiptirler.

Girisimci yeterlik, bireylerde kendiliginden harekete ge¢gme arzusu yaratmakta ve insiyatif
alma sorumlulugunu hissettirmektedir ve boylece proaktif davranis sergileme ihtiyaci ile girisimlere
yoneltmektedir (Jong ve Wennekers, 2008). Bu yonelis azim ve kararliligl, motive olmayi, 6zgiinligi,
enerjikligi, en iyi olma arzusunu, basarisizliklardan Ogrenmeyi de beraberinde getirmektedir
(Zimmerer ve Scarborough, 2001). Bununla birlikte Bosma, Hessels, Schutjens, Praag ve Verheul’un
(2012) belirttigi {izere girisimci olmak isteyen bireyler, c¢esitli girisimcilik rol modellerden
etkilenmekte, ilham ve motivasyon almaktadirlar. Yine Davey, Hannon ve Penaluna (2016)’nin ifade
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ettigi lizere riskten ve basarisizliktan kaginma davranisi girisimei yonelimi engellemektedir. Bu
baglamda arastirma bulgularin1 destekler nitelikte girisimci yeterligin, cesaretli olmaya yonelik bir
cizgi izledigini ve basariya yonelik kaygi konusunda ruh diinyalarmmin esnek ve rahat oldugu
sOylenebilir.

Okulun gelisiminden sorumlu olan ve gelisim saglamak igin vizyonlarini ve gesitli
uygulamalar1 harekete geciren (Moore, George ve Halpin, 2002) okul miidiirleri, girisimecilik
hedeflerini ve hayallerini hayata gecirmek i¢in okuldaki paydaslari harekete gecirmekte, bu hayal ve
vizyonlarinmi gergeklestirmek i¢in firsatlar aramakta ve bu baglamda girisimlerine baglilik saglamak ve
destek almak icin ¢aba gostermektedirler (Yemini, Addi-Raccah ve Katarivas, 2014). Bu ydniiyle
arastirma bulgular ile paralellik gosteren bir gergeklik olarak okul miidiirleri, girisimci yonelimleri
acisindan firsatlar1 degerlendirebilen, yaratici, problem ¢o6ziicii, basart yonelimli, iliski ve baglantilar
yonetebilen, riskleri kabul eden, sorumluluk sahibi, motive olmus bir alg1 ve diisiince yapisi icerisinde
okul siireclerini yonetmektedirler (Alfirevic, Vican, Pavicic ve Petkovic, 2018).

Bu dogrultuda elde edilen bulgulari destekleyen c¢esitli arastirma ve goriisler dikkate
alindiginda Ornegin, Syapriyuda ve Santosa (2020) ve Miikmin, Akib, Samad, Cahaya ve Kamaluddin
(2020) tarafindan yapilan aragtirmalarda okul yoneticilerinin yenilikler yapmak, basariy1 arttirmak,
giicli. bir motivasyon, zorluklarin iistesinden gelmek, girisimci bir i¢glidiiye sahip olmak gibi
girisimcilik yeterliklerine sahip oldugunu; Pihie, Asimiran ve Bagheri (2014) okul liderlerinin
girisimci yonelimleri ile yenilik¢i davranislart arasinda 6nemli bir baglanti oldugunu; Yemini vd.
(2014) finansal kisitlamalarin ve zorluklarin, girisimci okul miidiirlerini girigimlerinden ve
vizyonlarindan vazgecirmedigini; Esfahani ve Pour (2013) faydacilik, yaraticilik, risk alma, belirsizlik
toleranst gibi unsurlar1 okul miidiirlerinin girisimeci 6zellikleri olarak kabul ettiklerini; Ayub ve
Othman (2013) ve Dahiru, Pihie, Basri ve Hassan (2017) etkili okullarin olusturulmasinda girisimci
liderligin ve yonetim tarzinin katkida bulundugunu; Alfirevic vd. (2018) kisisel mutluluk ve sosyal
katkida bulunma algilarinin okul miidiirlerinin girisimci yonelimlerini etkiledigini; Wibowo ve
Saptono (2018) girisimci okul liderliginin 6gretmen yaraticilifint ve yenilik¢iligini destekledigini;
Koybast ve Dénmez (2017b) girisimei okul liderlerinin 6z yeterlik inanglarinin ve orgiitsel baglilik
diizeylerinin yiiksek oldugunu; Celik ve Titrek (2013) okul yoneticilerinin girisimci yonelimlerinin
daha cok i¢ kontrol odagi, yenilikcilik ve basar1 gereksinimi boyutlarinda én plana ¢iktigini; iscan ve
Kaygin (2011) ile Celik (2013) ise girisimcilik egilimlerinin kendine giiven, yenilik, basarma ihtiyaci,
i¢ kontrol odagi, risk alma, belirsizlige karsi tolerans unsurlarindan olustugunu ifade ederek bu
arastirmanin temel sonuglarin1 desteklemektedirler.

Tim bu aragtirmalarin ortak sayiltilari ve arastirmada elde edilen bulgular birlikte
degerlendirildiginde girisimci birey yapisinda 6ziimsenen yeterliklerin, daha ¢ok 6zgiliven, kararllik,
sonu¢ alma ve basari elde etme, motivasyon ve i¢ kontrol, yenilik¢ilik, cesaret ve risk alma,
belirsizliklere kars1 esneklik gibi ayirici niteliklerden olustugu goriilmektedir. Bu ayirici niteliklerin
okul orgiitlerinde degisimi ve yeniligi saglamadaki etkisi ve egitim siireclerindeki verimliligi
artirmadaki rolii diisliniildiiglinde okul liderlerinin se¢imi ve performans kriterlerinde bu yeterliklerin
dikkate alinmasi o6nerilmektedir.
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