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Introduction

With the transition of the globalizing world to, the advancement of technology and science
constitutes an important element for the economic and social progress of organizations. Emotions of
employees have positive or negative reflections in terms of organizational effectiveness. The efforts of
organizations to shape and manage the emotions of the employees made the concept of emotional
labour crucial in the field of organizational behaviour. Employees in organizations are expected to
reflect their emotions, not only by using their physical but also mental and emotional labour. Recently,
the growth and development of the service sector has made emotional labour indispensable for many
professions. One of these professions is the teacher profession. The more important the effective use
of knowledge and skills in the teaching profession make the management of emotions of teachers as
vital. Teachers' emotional labour behaviour can be defined as the degree of mismatch between
emotions actually felt and repressed. The reason for this is that teachers perform a profession that
requires them to constantly interact and communicate with their stakeholders.

Teaching is a profession where emotional labour is used very intensively (Aydin, 2016). The
teaching profession also requires the management of emotions as part of their work. Emotions
suppressed in educational organizations affect teachers' self-esteem and social life. Nevertheless,
factors such as rapid and intense developments in technology, competition conditions among
organizations, performance pressure and the adoption of work-based understanding can cause
employees to experience negative feelings such as alienation from their professions (Yiiksel, 2014).
Alienation, which is expressed as a concept that includes negative feelings and thoughts of individuals
against private and social situations, emphasizes the effects of social structure on personality.
Alienation in organizations may have negative effects on employees in commitment to their
professions. The disagreements between teachers' labour role and values, aims and needs are seen as
indicators of alienation. The alienation experienced in educational organizations is not only at the
individual level but also has the effect of the organizational structure. It was seen that there is a
relationship between teachers' organizational alienation levels and emotional labour, productivity,
organizational involvement, professional commitment and performances (Averberk, 2016; Polatkan,
2016).

Emotional Labour

Emotional labour; it is a form of labour in which workers organize their emotions in order to
fulfill the emotional needs of the organization (Hochschild, 1983; Ashforth & Humphrey, 1993;
Grandey, 2000). The concept of Emotional Labour was first used by the American sociologist
Hochschild (1983) in the book: The Managed Heart: Commercialization of Human Feeling, which
investigates the behaviour of airline workers. According to Hochschild (1983), emotional labour is
defined as mental and physical management of emotions as required by the profession. Morris &
Feldman (1996) described emotional labour as effort, planning, and control that employees use to
demonstrate the emotions desired by the organization during interpersonal processes. According to
Grandey (2000), emotional labour may involve increasing, imitating or suppressing emotions to make
emotional changes. According to Hochschild (1983), works involving emotional labour have three
common characteristics; the first requires employees to communicate with people face to face, the
second with body language and the third with voice communication. Hochschild (1983) in her study,
she describes the working environment to scene, employees; actors and service areas. From this point
of view, the actors should convey the role required by the play to the audience sincerely and naturally
and take on the desired identity (Eroglu, 2010).

Hochscild (1983) stated that emotional labour is exhibited in two dimensions; these are
defined as surface acting and deep acting. Suface acting refers to the behavior of the employee by
"wearing a mask" even though she does not feel it, the behaviors displayed in the image (Coruk,
2014). The surface acting describes the presentation of imperceptible emotions through gestures, tone
of voice, and mimics. Deep acting represents; experiencing or suppressing the emotion as it wants to
feel. Thus, surface acting focuses on extraverted behaviour, while deep acting role focuses on internal
emotions. The focus is on how the employee should feel at work, rather than focusing on rules that
lead to the display of rules, which are a function of social norms, professional norms and
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organizational norms (Hochschild, 1983). Ashforth & Humphrey (1993) added the dimension of
genuine acting in addition to Hochschild's surface acting and deep acting. It is parallel to the feelings
that the organization expects from them without changing the feelings that employees actually feel.

Emotional Labour in Educational Organizations

Today, the interest in the concept of emotional labour in educational organizations has been
rising gradually. Besides, emotional labour is seen as one of the essential quality to contribute the
effectiveness of service sector (Seger, 2005). Although the term 'emotional labour' is used more often
to describe the feelings of employees in the service sectors, it has been found that teaching is a
profession that requires much more intensive emotional labour than the others (Zheng et al., 2018).
Teachers are one the influential factors of the social structure in educational organizations. A teacher
is a person who not only transfers information to students but also shows positive attitudes and
emotions to their students and school community. Thus, a teacher not only uses physical but also
emotional and mental labour in performing his / her profession. So, teachers perform a high level of
emotional labour in their duties at schools (Ye & Chen, 2015). Teachers are constantly interacting and
communicating with school stakeholders through emotional labour (Kiral, 2016). Emotional
formations affect the quality of education and training in educational organizations. Although the
priority in teaching profession focuses on expertise and teaching knowledge but the recent research
has shown that teaching is widely an emotional practice (Hargreaves, 1998; Brown, 2011). In this
context, education and training is not only a “technical initiative’” but more than this (Zembylas,
2004).

Teachers perceive surface acting as an obligation and act reluctantly but deep acting role in the
dimension of emotional labour is a necessity for teachers to exhibit the emotional behaviours required
by the profession (Aydin, 2016). Teachers' ability to correctly manage how they feel and the emotions
required by the profession can have a positive impact on their commitment and performance.
Therefore, the positive display of teachers' emotions has a priority on the effectiveness and goodness
of the school.

Concept of Alienation

When the literature on alienation is examined, it is understood that the concept started with
Hegel (Ofluoglu & Biiyiikyilmaz, 2008). Following Hegel, philosophers such as Feuerbach, Marx,
Marcuse, Mills, Fromm and Seeman, respectively, appear to have alienation theories (Tekin, 2010;
Averberk, 2016).

Schacht (1970) stated that, alienation is an individual situation of separation of some other
elements in their environment. According to Miller (1975), alienation is the objective state of
loneliness made by others. Alienation can be defined as a state of psychological separation from the
profession that does not have the potential to meet the prominent needs and expectations of the person
(Kanungo, 1979). On the other hand, Horrowitz (1966) defined alienation as a separation from the
objects of the world first, second from people and thirdly from other people's thoughts. Alienation can
be accepted as a phenomenon where people start living together and need each other and can create a
continuous agenda both in past and present-day organizational structures (Simsek et al., 2006).
Alienation means the loss of interest of the individual towards the values and environment of the
society and an attitude towards the world. The concept of alienation is generally an action or
development that alienates one person or the others from another and makes it alien to another
(Aydogan, 2015).

Seeman's first attempt to clarify the concept of alienation after World War 1l and made it to
measurable dimensions by empirical research (Emir, 2012). Seeman stands out with his research on
alienation and especially focuses on the alienation of individuals living in society with their personal
aspects. Seeman defined (1959) socio-psychological aspects of alienation and evaluated the social
situations that constitute the five types of alienation and their consequences. These are powerlessness,
meaninglessness, normlessness, isolation and self-estrangement. Powerlessness; is an effort to
develop an expectation or probability that an individual's own behavior cannot determine the results as
intended. Powerlessness in educational organizations can be defined as the absence of teachers in
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decision-making at all levels of the educational process. Meaninglessness is defined as the fact that the
employee cannot make sense between the actions and the aims, does not know which truths to believe
or does not understand what to be connected. Normlessness is the person's tendency towards
behaviours that are not accepted by the society in achieving the specified goals (Kahveci & Demirtas,
2014). Isolation is the minimization or termination of an individual's relationship with a community.
The values, beliefs and behavior norms of the community have been defined as the exclusion or
disregard of what is the continuation of an individual's life (Brooks et al., 2008). Self-estrangement is
the fourth and final form of alienation as “loss of internal meaning and self-decline (Seeman, 1959).

Organizational Alienation in Educational Organizations

Teachers have significant responsibilities to provide students with a qualified education, to
guide them to the right goals, and to help them grow as individuals who are beneficial to society and
themselves (Averberk, 2016). Teachers have a profound impact on the personality and future of
students so the schools and the society. It is problematic for teachers who are alienated from their
profession to be helpful to students in critical period in terms of learning and personality development
(Y1ldiz et al., 2013). Largely centralization and bureaucratic structural elements are seen among the
causes of alienation, (Nair &Vohra, 2010). In addition, economic problems, teaching in the combined
large classrooms, intensive curriculum the continuous change in the educational system can be defined
as the causing factors of teachers’ alienation (Erjem, 2005). As a result of the researches (Elma, 2003;
Averberk, 2016; Brooks et al. 2008), the high level of organizational alienation experienced by
teachers can prevent their commitment and loyalty to their profession and negatively affect the
organization's productivity, effectiveness and success, and therefore the teachers’ performance can be
reduced (Eryilmaz, 2010).

In this case, the purpose of this research is to investigate the emotional labour behaviours and
organizational alienation behaviours of teachers working in secondary schools. Teachers' emotional
labour behaviours and organizational alienation behaviours should be investigated as crucial factors in
the capacity, creativity and performance of educational organizations. Organizational alienation in
educational organizations is thought to be a negative factor on productivity and performance in the
teaching profession. Furthermore, it is aimed to investigate the emotional labour behaviours and
organizational alienation behaviours of secondary school teachers according to gender, age, branch,
professional seniority and education level. Accordingly, the problem of this research is determined as
whether the emotional labour and organizational alienation behaviours of secondary school teachers
differ significantly according to gender, age, branch, professional seniority and educational status.

Method
Research Design

In this study, descriptive survey model was used to determine the relationship between
emotional labour behaviours and organizational alienation behaviours of secondary school teachers.

Research Group

The study universe consists of 3081 the teachers working in secondary schools of Bornova,
Karstyaka, Bayrakli and Gaziemir districts of Izmir. The sample of the study including 342 secondary
school teachers represent the study universe with a level of o = .05. The distribution of secondary
school teachers who participated in the study according to gender, age, education level, branch and
professional seniority variables were examined in Table 1.
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Table 1. Frequency and Percentages of Secondary School Teachers According to Various Variables

Demographic variables Factors n %
Gender Female 210 61.4
Male 132 38.6
Total 342 100.0
Age 25 and below 16 4.7
26 -30 29 8.5
31-35 60 17.5
36-40 103 30.1
41 and above 134 39.2
Total 342 100.0
Educational level Undergraduate 266 77.8
Graduate 76 22.2
Total 342 100.0
Branch Social Science 189 55.3
Math and Science 123 36.0
Skill courses branch 30 8.8
Total 342 100.0
Professional seniority 1-5 29 8.5
6-10 37 10.8
11-15 82 24.0
16-20 87 25.4
21 and above 107 31.3
Total 342 100.0

As shown in Table 1, 210 (61.4%) of the secondary school teachers were female and 132
(38.6%) were male. As the ages of the teachers participating in the study were examined, the number
of teachers aged 25 and under was 16 (4.7%); the number of teachers between the ages of 26-30 was
29 (8.5%); the number of teachers in the 31-35 age range was 60 (17.5%) and the number of teachers
in the 36-40 age range was 103 (30.1%); the number of teachers aged 41 and over is 134 (39.2%). As
the education level of the teachers participating in the study is examined, it is seen that 266 (77.8%)
are undergraduate and 76 (22.2%) are graduates. As the branches of the teachers participating in the
study were examined, the number of teachers in the social science (Turkish, English, Social Studies)
was 189 (55.3%); the number of teachers in the math and science (Mathematics, Science and
Technology and Information Technologies) is 123 (36.0%) and the number of teachers in the skill
courses branch (Visual Arts, Physical Education and Music) is 30 (8.8%). In terms of professional
seniority, the number of teachers who have seniority of 1-5 years is 29 (8.5%); 37 (10.8%) of the
teachers have a seniority of 6-10 years; 82 (24.0%) teachers with 11-15 years of seniority; 87 (25.4%)
teachers with 16-20 years of seniority and the number of teachers with seniority of 21 years and over
is 107 (31.3%).

Instruments

The first part of the instrument personal information consists of gender, age, branch,
professional seniority and educational status. In the study, Emotional Labour Scale developed by Chu
& Murrmann (2006) and adapted into Turkish by Kiral (2016) and Organizational Alienation Scale
developed by Eryilmaz (2010) were used to search for the behaviors of secondary school teachers. The
internal consistency coefficients for the overall and sub-scales of the Emotional Labour Scale ranged
from 0.71 to 0.90. and Cronbach alpha coefficient of Organizational Alienation found as 0,94 for the
whole scale. It is accepted that reliability co-efficient with 0.70 and over is regarded as reliable.

Data Analysis

In order to measure the emotional labour and organizational alienation behaviors of the
secondary school teachers, descriptive analysis; percentage, arithmetic means, frequency, standart
deviation, and to find out the differences between the variables, t-test, ANOVA and Kruskal Wallis
tests were used (p>0.5 value is statistically significant). In order to determine the differences in
organizational alienation and emotional labour scales according to gender variable, t-test was used for
independent samples, and Anova test was used to determine differences in organizational alienation
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and emotional labour scales according to age, branch, professional seniority variables. Scheffe and
Mann Withney tests were performed to determine the differences between the groups.

Findings

Arithmetic means of emotional labour levels of secondary school teachers in surface acting,
genuine acting, and deep acting were examined in Table 2.

Tablo 2. Emotional Labour Levels of Secondary School Teachers

Emotional Labour Levels N X SS
Surface acting 342 5,5463 1,37599
Genuine acting 342 5,4103 1,22038
Deep acting 342 5,1058 1,35626
Valid N (listwise) 342

As shown in Table 2, the level of emotional labour in which secondary school teachers had the
highest average score was surface acting dimension (x = 5,5463), while genuine acting (X = 5,4103)
and deep acting (x = 5,1058) respectively.

According to the age variable, the surface acting, genuine acting and deep acting behaviours of
secondary school teachers' emotional labour levels were examined in Table 3.

Table 3. Kruskal Wallis Test Results Of Secondary School Teachers” Emotional Labour Levels According to
Age Variable

Variables Age N X X2 df p
(1)25 and below 16 153,69 4
Surface (2)26-30 29 151,83 337 110
acting (3)31-35 60 164,67 4,838 342
(4)36-40 103 166,09
(5)41 and above 134 185,10
(1)25 and below 16 184,31 4 3-5
. (2)26- 30 29 182,74 337 4-5
i‘i?ﬂ”&“e (3)31-35 60 15005 11,541 ,010%
(4)36-40 103 154,49
(5)41 and above 134 190,22
(1)25 and below 16 267,94 4 1-2
(2)26-30 29 190,90 337 1-3
;‘ifﬁg (3)31-35 60 147,35 20,255 342 003*  1-4
(4)36-40 103 170,68 15
(5) 41 and above 134 167,23 2-3

*p<.05  **p<.0l ***p<.001

As shown in Table 3, as Kruskal Wallis test results were examined the surface acting
dimension of secondary school teachers did not show significant difference according to age variable
(X" (2 =) 4,838,897; p> 0.05), whereas genuine acting (X~ 2 = 11,541; p <0.01) and deep acting (X »
2 = 20,255; p <0.01) dimensions were found to be significantly different. Mann Withney was applied
in order to determine the source of the difference.

According to Mann Withney test results the genuine acting dimension of secondary school
teachers shows a significant difference between 36-40 years and 41 years and older age groups.
According to the average scores of secondary school teachers, the highest average of the genuine
acting variable was 41 years and over (X * 2 = 190,22) and the lowest average in the 31-35 age group
(X" 2 =150.05).

The deep acting role of secondary school teachers shows a statistically significant difference
between the age group 25 and below and the groups 31-35, 36-40 and 41 and over. The highest mean
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score in the deep acting variable of secondary school teachers existsin the age group 25 and below (x =
6.2625), while the lowest mean score exists in the age group 31-35 (X ~ 2 = 147.35). It can be
estimated that secondary school teachers aged 41 and over are more outstanding in the process of
showing emotional labour compared to secondary school teachers aged 25 and 31-35.

The emotional labour levels of secondary school teachers in the dimensions of surface acting,
genuine acting and deep acting according to professional seniority variable were examined in Table 4.

Table 4. Kruskal Wallis Test Results of Emotional Labour Levels of Secondary School Teachers According to
Professional Seniority Variable

. Professional - 2
Variables seniority N X X df p
(1)1-5 29 189,66 4
. (2)6-10 37 155,81 ,516
Surface acting
(3)11-15 82 166,99 4,417
(4)16-20 87 161,99
(5)21 and above 107 183,19
(1)1-5 29 190,97 4
. (2)6-10 37 157,91
Genuine ,393
acting (3)11-15 82 155,75 7,512
(4)16-20 87 164,98
(5)21 and above 107 188,29
(1)1-5 29 218,76 4
(2)6-10 37 165,95
Deep acting (3)11-15 82 160,41 8,593 ,050
(4)16-20 87 163,36
(5) 21 and above 107 175,73

*p<.05  **p<.0l ***p<.001

As shown in Table 4, Kruskal Wallis test was conducted to determine whether the emotional
labour levels of secondary school teachers show the significant difference between surface acting and
deep acting according to professional seniority. The genuine acting dimension of secondary school
teachers did not show significant difference (X~ 2 = 7,512; p> 0.05).

However, surface acting (X * 2 4,417; p <0.05) and deep acting (X ~ 2 = 8.593; p <0.05)
showed significant difference according to professional seniority. In the surface acting of emotional
labor behaviours of secondary school teachers, secondary school teachers whose professional seniority
is between 1-5 years and 16-20 years, and those whose professional seniority is between 16-20 years
and 21 years’ teachers showed significant differences (p <.05). Emotional labour behaviors of
secondary school teachers were significantly different in terms of deep acting whose occupational
seniority was between 1-5 years and 11-15 years and between 1-5 years and 16-20 years (p <.05).

The arithmetic means of organizational alienation levels of secondary school teachers in
powerlesness, meaninglessness, normlessness, isolation, self-estrangement were examined in Table 5.

Table 5. Organizational Alienation Levels of Secondary School Teachers

Variables N (%) SS
Powerlesness 342 2,0283 , 714646
Meaninglessness 342 1,4538 ,61808
Normlessness 342 1,9656 ,66469
Isolation 342 1,7885 ,74859
Self-estrangement 342 1,5175 ,62336
Valid N (listwise) 342
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As shown in Table 5, the level of organizational alienation, where teachers had the highest
average score was powerlessness dimension (x = 2,0283), normlessness (X = 1,9656), isolation (x =
1,7885), self-estrangement (x = 1.5175) and the lowest average score as meaninglessness (X = 1.4538).

Organizational alienation levels of secondary school teachers according to the gender variable
were examined in Table 6.

Table 6. t-test Results of Organizational Alienation Levels of Secondary School Teachers According to Gender
Variable

Variables Gender N 2 sS Sd t p

Powerlessness Male 132 2,1586 ,83517 340 2,581 ,010
Female 210 1,9463 67414

Meaninglessness ~ Male 132 1,5227 ,66420 340 1,639 ,102
Female 210 1,4105 ,58472

Normlessness Male 132 2,0133 ,62572 340 1,050 ,294
Female 210 1,9357 ,68784

Isolation Male 132 1,8914 ,75916 340 2,025 ,044
Female 210 1,7238 ,713632

Self estrangement ~ Male 132 1,5682 67267 340 1,192 ,234
Female 210 1,4857 ,58970

*p<.05  **p<0l ***p<.001

As shown in Table 6, according to the results of independent group t test to determine whether
organizational alienation levels of secondary school teachers didn’t show a significant difference in
gender variable; meaninglessness (t = 1,639; p> 0.05), normlessness (t = 1,050; p> 0.05) and self-
estrangement (t = 1,192; p> 0.05). Powerlessness (t = 2,581; p <0.05) and isolation dimensions (t =
2,025; p <0.05) differed significantly between male and female secondary school teachers. It is seen
that male secondary school teachers have higher average scores in both powerlessness dimension and
isolation dimension than female secondary school teachers.

Organizational alienation levels of secondary school teachers according to the age variable
were examined in Table 7.

Table 7. Kruskal Wallis Test Results of Secondary School Teachers' Organizational Alienation Levels
According to Age Variable

Variables Age N X X? df p
(1)25 and below 16 99,13 4
(2)26-30 29 193,67 044 12
Powerlessness ’
(3)31-35 60 169,69 11,014
(4)36-40 103 180,57
(5)41 and above 134 169,18
(1)25and below 16 101,00 4
(2)26- 30 29 185,55
Meaninglessness  (3)31-35 60 191,83 11,843 171 1-3
(4)36-40 103 170,00 1-4
(5)41 and above 134 168,93 1-5
25 and below 16 159,88 4
26-30 29 208,45
Normlessness 31-35 60 168,06 7,687 121
36-40 103 181,31
41 and above 134 158,89
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Table 7. Kruskal Wallis Test Results of Secondary School Teachers' Organizational Alienation Levels
According to Age Variable (Devami)

Variables Age N X X? df p
Isolation 25 and below 16 143,56 4
26-30 29 186,67
31-35 60 159,42 3,867 ,276
36-40 103 180,74
41 and above 134 169,86
Self-estrangement 25 and below 16 121,78 4
26-30 29 194,90
31-35 60 168,88 6,864 ,292
36-40 103 167,25
41 and above 134 176,81

As shown in Table 7, organizational alienation in the meaninglessness dimension (X ~ 2 =,
11.843; p> 0.05), normlessness (X ~ 2 = 7,687; p> 0.05), and the dimensions of isolation (X * (2 =)
3,867; P> 0.05) and self-estrangement (X ~ 2 = 6,864; p> 0.05) did not show significant difference.
Powerlessness dimension (X ~ 2 = 11,014; p <0.05) showed significant difference according to age
variable. There is a significant difference between 25 and below and 26-30 and 36-40 years of
secondary school teachers. In the powerlessness dimension is lower in secondary school teachers aged
25 and below, while it is higher in secondary school teachers aged 36-40.

Organizational alienation levels of secondary school teachers according to the branch variable
were examined in Table 8.

Table 8. Scheffe Results of Secondary School Teachers' Organizational Alienation Levels According to Branch
Variable

Variables (1) Branch (9) Branch —ij Shy p

Math and science -,02365 ,07117 ,946

Social science .
Skill courses 27984 112074 ,070
branch

Math and Social science ,02365 ,07117 ,946

Meaninglessness atha SKill courses

science 130350 ,12509 ,054
branch

Skill courses Social science -,27984 ,12074 ,070

branch Math and science -,30350 12509 054
Math and science -,35163" ,07479 ,000

Social science :
Skill courses 06667 12688 871
branch
Social science ,35163" ,07479 ,000

Normlessness Mfath and Skill courses

science 28496 ,13147 ,097
branch

Skill courses Social science ,06667 ,12688 871

branch Math and science -,28496 13147 097

*p<.05  **p<0l  ***p<.001
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As shown in Table 8, according to the Scheffe test results, which were used to determine
which sub-groups differed according to the branch variable of organizational alienation levels of
secondary school teachers. The meaninglessness dimension of secondary school teachers varies
significantly different in the math and science and skill courses branches. According to the results of
Scheffe test, the meaninglessness dimension is found to be significantly different in skill courses
branches. Secondary school teachers differ significantly in the dimension of normlessness according to
the social science and math and science. This difference was found to be in favor of secondary school
teachers. In terms of meaninglessness, math and science is higher than skill courses branches.

Organizational alienation levels of secondary school teachers according to the professional
seniority were examined in Table 9.

Table 9. Kruskal Wallis Test Results of Secondary School Teachers’ Organizational Alienation Levels
According to Professional Seniority Variable

Professional _

Variables Seniority N X X? df p
(115 29 116,43 4 1-2
(2)6-10 37 187,47 1-3
Powerlessness (3)11-15 82 165,12 12,855 ,012* 1-4
(4)16-20 87 188,34 1-5
(5)21 and above 107 172,10
(1)1-5 29 143,97 4
(2)6-10 37 178,31
Meaninglessness  (3)11-15 82 177,05 ATl
(4)16-20 87 173,01 2,817
(5)21 and above 107 171,13
(1)1-5 29 183,47 4
(2)6-10 37 186,72
Normlessness (3)11-15 82 161,56 3,129 ,610
(4)16-20 87 178,61
(5)21 and above 107 164,83
Isolation (1)1-5 29 145,45 4
(2)6-10 37 177,04
(3)11-15 82 16156 5,570 134
(4)16-20 87 188,25
(5)21 and above 107 170,64
Sset';ngement (1)1-5 29 145,97 4
(2)6-10 37 178,86
(3)11-15 82 18544 6,195 481
(4)16-20 87 157,86
(5)21 and above 107 176,28

*p<.05  **p<.0l  ***p<.001
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As shown in Table 9, organizational alienation levels of secondary school teachers according
to the seniority variable were meaninglessness (X ~ 2 =, 2,817; p> 0.05), normlessness (X ~ 2 = 3,129
p> 0.05), isolation (X ~ 2 = 5,570; p> 0.05) and self-estrangement (X ~ 2 = 6,195; p> 0.05).
Organizational alienation of powerlessness (X * 2 = 12,855; p <0.05) dimension showed significant
difference in professional seniority variable. The powerlessness dimension of secondary school
teachers was the lowest in secondary school teachers whose professional seniority year was 1-5 years
and there was also significant difference in secondary school teachers who are 16-20 years in
seniority.

Results, Discussion and Suggestions

As a result of this research, it was seen that the emotional labour levels of secondary school
teachers were the highest in the surface acting dimension after the genuine acting and deep acting
dimensions respectively. The reason for the higher level of surface acting of secondary school teachers
may be due to the fact that they keep their emotions under pressure in the organization and pretend to
feel the behaviours that they are expected to show in educational organizations. In the study conducted
by Polatkan (2016), it was observed that secondary school teachers were at a higher level with surface
acting, genuine acting and deep acting respectively in their research on emotional labour. The
emotional labour levels of secondary school teachers show significant differences in genuine acting
and deep acting according to age variable. It was concluded that genuine behavior and deep acting
dimensions differed significantly in the highest of genuine acting in the 41 year-old group and the
lowest in the 36-40 year old group. In the deep acting dimension, the highest mean score belonged to
the age group 25 and below while the lowest mean score in the 36-40 age group.

Hochschild (1983) found that the level of emotional labour is significantly higher in
individuals who are older in their profession than young people. The reason for the highest dimension
in 41 years and older of secondary school teachers may have the knowledge and experience to reflect
the emotions they should exhibit in their profession. It was seen that teachers over 41 years of age in
educational organizations were more outstanding in exhibiting emotional labour than 25 years and 31-
35 years. The emotional labour levels of secondary school teachers in surface acting and deep acting
dimensions showed significant differences according to professional seniority variable. The surface
acting dimension showed a significant difference between those whose professional seniority years
were between 16-20 years and over 21 years. The role of deep acting varied significantly between the
years of professional seniority and 1-5 years and 16-20 years. In the surface acting dimension, it was
found that the level of professional seniority was lower for the teachers with 16-20 years and higher
for the teachers over 21 years seniority. Professional seniority can express more successfully in the
representation of emotional labour of teachers.

According to the results of the research, while the highest organizational alienation level of the
teachers was in powerlessness dimension, it was followed by normlessness, isolation, self-
estrangement and meaninglessness dimensions respectively. Similar to the results of this study, most
of the researches related to alienation in educational organizations found the most intense feeling as
powerlessness (Cimen, 2018; Averberk, 2016; Eryilmaz, 2010 Elma 2003; Erjem, 2005; Yilmaz &
Sarpkaya, 2009). The high level of powerlessness of secondary school teachers can be related to the
fact that teachers have lack of control in the management and decision making processes at schools. It
was concluded that powerlessness and isolation dimensions differ significantly according to gender
and males were higher in both powerlessness and isolation dimensions than women. It can be said that
female secondary school teachers in educational organizations have sincerer attitudes and behaviours
in their relations with school stakeholders and school administrators.

It was concluded that organizational alienation levels of secondary school teachers showed
significant differences in powerlessness dimension according to age variable. The reason for the
powerlessness dimension of secondary school teachers was higher in teachers aged 25 and below
because the probability of beginning the teaching profession with enthusiasm. It was concluded that
organizational alienation levels of secondary school teachers showed significant differences in the
meaninglessness and normlessness dimensions according to the branch variable. The results showed
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that skill course branch teachers had lower in meaninglessness dimension than math and science
branch teachers and social science branch teachers had lower in normlessness dimension than math
and science branch teachers. The study revealed that in order to reduce the organizational alienation
behaviors of secondary school teachers in educational policy makers should search for the solutions to
implement new management strategies at schools.

Suggestions

Suggestions for researchers and practitioners; in order to improve emotion management skills
of secondary schools teachers’, seminars and activities can be organized by the Ministry of National
Education and Universities. In order to minimize the sense of meaninglessness of math and science
teachers, approaches that will strengthen the connection between the purpose of the course and real
life activities can be added to the curriculum. In order to minimize the surface acting behaviours by
suppressing the emotions of secondary school teachers, practical lessons for teacher candidates can be
introduced in the teacher training model. According to their professional seniority, secondary school
teachers between the ages of 25 and 31-35 trainings should be provided on the content of genuine
acting and deep acting behaviors. This research subject can be conducted comparatively to include
teachers of private schools and different educational levels and this research can be conducted in
qualitative methods.
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Bu arastirmanin amaci, ortaokul 6gretmenlerinin duygusal emek davranislar ile
orgiitsel yabancilagsma davraniglart arasindaki iligkinin gesitli degiskenlere gore
incelenmesidir. Bu c¢alismada, ortaokul 6gretmenlerinin duygusal emek ile
orgiitsel yabancilagsma davranislarmi 6l¢mek amaciyla Chu ve Murrmann (2006)
tarafindan gelistirilen ve Tiirk¢e *ye Kiral (2016) tarafindan uyarlanan Duygusal
Emek Olgegi ve Eryilmaz (2010) tarafindan gelistirilen Orgiitsel Yabancilagma
Olgegi kullanilmistir. Arastirmanin ¢alisma evrenini; 2018-2019 6gretim yilinda
izmir ili Karsiyaka, Bornova, Bayrakli ve Gaziemir ilgelerinde resmi
ortaokullarda calisan ortaokul &gretmenleri olusturmaktadir. Orneklem, kolay
ulagilabilir 6rnekleme yontemi ile segilen 342 ortaokul Ogretmeninden
olugmaktadir. Arastirmanin bulgularina gére ortaokul dgretmenlerinin en yiiksek
ortalama puana sahip oldugu duygusal emek diizeyi yiizeysel rol yapma boyutu
iken onu sirast ile samimi davranis ve derinden rol yapma boyutu izlemistir.
Ortaokul 6gretmenlerinin yas degiskenine gore, samimi davranig ve derinden rol
yapma boyutlarinda anlamli farklilik gésterdigi sonucuna ulasiimigtir. Ortaokul
Ogretmenlerinin mesleki kidem degiskenine gore ylizeysel rol yapma ve derinden
rol yapma boyutlarinda anlamli farklilik gdsterdigi sonucuna ulasilmistir.
Ortaokul 6gretmenlerinin orgiitsel yabancilasma diizeylerine gére, 6gretmenlerin
en yiksek ortalama puana sahip oldugu orgiitsel yabancilasma diizeyi gii¢siizliik
boyutu iken onu sirasi ile kuralsizlik, yalitilmislik, kendine yabancilagsma ve
anlamsizlik  boyutlart  izlemektedir. Ortaokul Ogretmenlerinin  cinsiyet
degiskenine gore, giigsiizlik ve yalitilmighk boyutlart anlamli farklilik
gosterirken erkeklerin  kadinlara goére hem giigsiizlik boyutunda hem de
yalitilmiglik boyutunda daha yiiksek ortalama puanlara sahip oldugu saptanmustir.
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Giris

Kiiresellesen diinyanin iletisim ¢agina gecisi ile birlikte, teknoloji ve bilimin gelisme
gostermesi, Orgiitlerin ekonomik ve sosyal yonden ilerlemeleri bakimindan 6nemli bir unsur
olusturmaktadir. Bu sayede orgiitlerin refah diizeyinin artmasi, insan yasamimi farkli acilardan
kolaylastirmaktadir. Hizmet sektoriiniin ve bu sektorde calisanlarin iilke ekonomisi {izerinde katkisi
giderek artmistir. Hizmet sektoriinde calisanlarin duygularimin orgiit etkililigi bakimindan olumlu
veya olumsuz yansimalari oldugu goriilmektedir. Orgiitlerin, calisanlarin duygularin sekillendirme ve
yonetme ¢abasi icerisinde bulunmasi duygusal emek kavraminin orgiitsel davranis alaninda 6nem
kazanmasim saglamistir. Orgiitlerde ¢alisanlardan islerini fiziksel ve zihinsel emeklerini kullanarak
yapmakla kalmayip ayni zamanda duygularini da yansitmalari beklenmektedir. Son zamanlarda,
hizmet sektoriinlin biiyiiylip gelismesi birgok meslek icin duygusal emegi vazgegilmez bir olgu
yapmustir. Bu mesleklerden biri de &gretmenlik meslegidir. Ogretmenlik mesleginde bilgi ve
becerilerin etkin kullanilmasi ne kadar onemliyse duygularin yonetimi de bir o kadar dnemlidir.
Ogretmenlerin  duygusal emek davranisi gercekte hissedilen duygular ile bastirilmis duygular
arasindaki uyumsuzluk derecesi olarak tanimlanabilinir. Bunun nedeni, dgretmenlerin siirekli olarak
paydaslariyla etkilesim ve iletisim halinde olmalarini gerektiren bir meslegi icra etmeleridir.

Ogretmenlik meslegi, duygusal emegin ¢ok yogun yasandigi bir meslektir (Aydin, 2016).
Ogretmenlik meslegi gérevin bir parcasi olarak duygularin yodnetilmesini de gerektirir. Egitim
orgiitlerinde bastirilan duygular 6gretmenlerin 6z benligini ve sosyal hayatin etkilemektedir. Bununla
birlikte, teknolojide yasanan hizli ve yogun geligsmeler, orgiitler arasinda yasanan rekabet kosullari,
performans baskisi ve i boliimiine dayali anlayisin benimsenmis olmasi gibi etkenler, ¢aliganlarin
yasaminda mesleklerine karsi yabancilasma gibi olumsuz birtakim duygular1 yasamalarma sebep
olabilmektedir. Orgiit igerisinde bireylerin 6zel ve sosyal durumlara karsi olumsuz duygularini ve
diisiincelerini iceren bir kavram olarak ifade edilen yabancilagma, sosyal yapinin kisilige olan etkileri
iizerinde durmaktadir (Yiiksel, 2014). Orgiitlerde goriilen yabancilasma ¢alisanlar iizerinde iiretimde
ve hizmet slirecinde olumsuz etkiler gosterebilmektedir. Egitim Orgiitlerinde Ogretmenlerin
mesleklerini icra ederken sarf ettigi emek, {iistlendigi rol ile degerler, amaglar, ihtiyaglar gibi
karakteristik Ozellikleri arasinda yasanan anlagmamazliklar yabancilasmanin gostergeleri olarak
goriilmektedir. Egitim orgiitlerinde yasanan yabancilasma bireysel diizeyde kalmayip orgiitsel yapiy1
etkileme Ozelligine sahiptir. Bununla beraber, 6gretmenlerin duygusal emek diizeylerin artmasi
Ogretmenlerin tutumlarinin 6grenciyi etkilemesi okulda yabancilagmaya ve uyumsuz davraniglar
yasamasina neden olabilmektedir. Ogretmenlerin orgiitsel yabancilasma diizeyleri ile duygusal emek,
verimlilik, Orgiitsel aidiyet, meslege baglilik ve performanslar arasinda iligki oldugu goriilmektedir
(Averberk, 2016; Polatkan, 2016).

Duygusal Emek

Duygusal emek; ¢alisanlari duygularini 6rgiitiin duygusal gereksinimini yerine getirmek i¢in,
orgiitsel olarak arzu edilen duygular diizenledikleri bir emek bigimidir (Hochschild, 1983; Ashforth
ve Humphrey, 1993; Grandey, 2000). Duygusal emek kavrami (Emotional Labor) ilk olarak “The
Managed Heart: Commercialization of Human Feeling” (Yonetilen Kalp: Insan Duygularinin
Ticarilesmesi) isimli kitapta, havayolu caliganlarinin davramiglarin1 aragtiran Amerikali sosyolog
Hochschild (1983) tarafindan kullanilmigtir. Hochschild'e (1983) gore, duygusal emek zihinsel ve
bedensel olarak duygularin meslegin gerektirdigi sekilde yonetimidir seklinde tanimlamistir. Morris ve
Feldman (1996), duygusal emegi ¢alisanlarin kisilerarasi islemler sirasinda orgiit tarafindan istenilen
duygular sergileyebilmek icin harcadig1 ¢aba, planlama ve kontrol olarak tanimlamistir. Grandey’ e
gore (2000), duygusal emek, duygusal olarak degisiklik yapmak i¢in duygulari arttirmayi, taklit
etmeyi veya bastirmay1 igerebilmektedir. Hochschild'e (1983) gore, duygusal emegi igeren isler yaygin
ii¢ Ozellige sahiptir; bunlardan birincisi c¢alisanlarin insanlarla yiiz yiize, ikincisi beden dili ve
ticlinciisi ise sesli iletisim kurmasini gerektirmektedir.

Hochschild (1983) aragtirmasinda, calisma ortamini sahne, c¢alisanlarin; aktdr ve hizmet
alanlarininda; seyirci olarak tasvir ettigi bir tiyatro oyununa benzetmektedir. Bu bakis acisiyla,
aktorlerin oyunun gerektirdigi rolii izleyenlere igten, samimi ve dogal olarak aktarmalari, istendik
kimlige biiriinmeleri gerekmektedir. Bu oyun ger¢ek hayatin sahneye doniismesi halidir (Eroglu,
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2010). Hochscild (1983), duygusal emegin iki boyutta sergilendigini ifade etmistir; bunlar yiizeysel rol
yapma davranigi ve derinden rol yapma davranisi olarak tanimlamistir. Yiizeysel rol yapma davranisi,
hissedilmeyen duygularin hissediliyormus gibi yapilmasidir. Yiizeysel rol yapma davranisi, ¢aliganin
hissetmedigi halde ‘maske takarak’ davranista bulunmasini, goriintiide sergilenen davraniglari ifade
etmektedir (Coruk, 2014). Yiizeysel rol yapma davranisi ger¢ekte hissedilmeyen duygularin jestler, ses
tonu, mimikler yolu ile taklit edilerek sunulmasini anlatir. Derinden rol yapma ise; duyguyu
deneyimleyerek ya da hissetmek istedigi gibi duyguyu bastirma ya da harekete gecirilmesidir.
Dolayisiyla, yiizeysel rol davranis diga doniik davraniglara odaklanirken derinden rol yapma davranisi
icsel duygulara odaklanir. Ashforth ve Humphrey (1993), Hochschild’ in yiizeysel ve derinden rol
yapma davranisina ilave olarak samimi davranis boyutunu eklemislerdir. Calisanlarin gergekte
hissettigi duygular1 degistirmeden orgiitiin kendilerinden bekledigi duygular ile paralel gitmesidir.

Egitim Orgiitlerinde Duygusal Emek

Giliniimiizde egitim orgiitlerinde, duygusal emek kullamimina yonelik ilgi de giderek
biliyiimekte ve duygusal emek kullanimi, hizmet kalitesini saglamanin temel kosullarindan biri olarak
goriilmektedir (Secger, 2005). Her ne kadar 'duygusal emek' terimi hizmet sektoriinde calisanlarin
duygularini1 tanimlamak i¢in daha sik kullanilsa da, 6gretmenlik mesleginin yogun bir duygusal emek
gerektiren meslek oldugu goriilmiistiir (Zheng vd., 2018).  Egitim Orgiitlerinde, sosyal sistemin
onemli pargalaridan biri de 6gretmenlerdir. Ogretmen dgrencilere sadece bilgi aktarimiyla kalmayan,
ayni zamanda Ogrencilerini dnemseyen okul paydaslarina olumlu tutum sergileyen bir kisidir.
Oyleyse, bir 6gretmen meslegini icra ederken sadece fiziksel ve zihinsel emek kullanmaz, aymi
zamanda yiiksek diizeyde duygusal emek sarfetmektedir (Ye ve Chen, 2015). Ogretmenler okul
paydaslan ile birlikte siirekli olarak duygusal emek sarfederek etkilesim ve iletisim halindedirler
(Kiral, 2016). Ogretmenlik mesleginde &ncelik her ne kadar uzmanhk ve 6gretim bilgisine odaklansa
da, son yapilan aragtirmalar 6gretim isinin duygusal bir uygulama oldugunu gostermistir (Hargreaves,
1998; Brown, 2011). Bu baglamda, egitim ve 6gretim bir “teknik girisim” degildir (Zembylas, 2004).

Ogretmenler duygusal emek boyutunda yiizeysel rol yapma davramslari sergilemeyi
zorunluluk olarak gormekte ve isteksizce hareket etmektedir. Buna karsin, duygusal emek boyutunda
derinden rol yapma davranisi, 6gretmenler meslegin gerektirdigi duygusal davranislar1 sergilemeyi bir
gereklilik olarak gérmektedir (Aydmn, 2016). Ogretmenlerin gergekte nasil hissettigi ile meslegin
gerektirdigi duygularini dogru yonetebilmesi meslegine olan baghligi ve performansina olumlu etki
edebilmektedir. Dolayisiyla, O0gretmenlerin duygularini olumlu bir sekilde sergilemesi, okulun
etkililigi iizerinde Oneme sahiptir. Bu noktada, egitim oOrgiitlerinde duygusal emegin Onemi
artmaktadir.

Yabancilasma Kavranu

Yabancilagsmayla ilgili literatiir incelendiginde, kavramin Hegel ile bagladigin1 gérmekteyiz.
Fakat kavrami daha popiiler hale getiren ve bilimsel alana tasiyan disiiniir Karl Marx’tir (Ofluoglu ve
Biiyiiky1lmaz, 2008). Hegel’in ardindan sirasiyla Feuerbach, Marx, Marcuse, Mills, Fromm ve
Seeman gibi diigiiniirlerin de yabancilasma teorilerinin oldugu goriilmektedir (Tekin, 2010; Averberk,
2016).

Schacht (1970) yabancilagmayi; bireyin cevrelerindeki diger bazi unsurlarla ilgili ayrisma
durumu olarak ifade etmistir. Miller’a goére yabancilagsma; bagkalar1 tarafindan yapilan
yanlizlagtirmanin nesnel durumudur (1975, s.260). Yabancilasma meslegin kisinin gdze g¢arpan
ihtiyaglarin1 ve beklentilerini karsilama potansiyeline sahip olmadigini, meslekten psikolojik ayrilma
durumu olarak tanimlamaktadir (Kanungo, 1979, s.131). Horrowitz (1966) ise yabancilagsmayi; ilk
olarak diinyanin nesnelerinden, ikinci olarak insanlardan ve {iglincii olarak diger insanlarin diinya
hakkindaki diigiincelerinden ayrilma olarak tanimlamigtir. Yabancilasma, “insanlarin beraber
yasamaya baslayip, birbirlerine ihtiya¢ duyduklar1 gerek gecmis donemlerde, gerekse giiniimiiz orgiit
yapilarinda devamli giindem olusturabilen bir olgu” olarak kabul gorebilmektedir. (Simsek vd., 2006).
Yabancilagsma, bireyin toplumun degerlerine, ¢evresine karsi ilgisinin yok olmasi, diinyaya kars1 igine
doniik bir tutum elde etmesi anlamina gelmektedir (Yildiz vd., 2013). Yabancilasma kavrami genel
olarak, bir seyi ya da kimseyi bagka bir seyden ya da kimseden uzaklastiran, baska bir seye ya da
kimseye yabanci hale getiren eylem ya da gelismedir (Aydogan, 2015).
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Ikinci Diinya Savasi sonrasinda yabancilasma kavrammi kuramsal diizeyde agikliga
kavusturup, gorgiil aragtirmalarla Olgiilebilir boyutlara indirme ¢abasi ilk kez Melvin Seeman’dan
tarafindan yapilmigtir (Emir, 2012). Seeman, yabancilasma konusunda aragtirmalariyla 6n plana
¢ikmaktadir ve 6zellikle, toplum iginde yasayan bireylerin kisisel yonleriyle yabancilagmalari iizerinde
durmaktadir (Yiksel, 2014). Seeman’in 1959’ da yayinladigi makalesinde, yabancilasmay1 sosyo-
psikolojik agidan degerlendirmis, yabancilasmanin bes tiiriinii olusturan sosyal durumlar1 ve onlarin
sonuclarin1 degerlendirmistir. Bunlar: Giigsiizliik, anlamsizlik, kuralsizlik, yalitilmislik ve kendine
yabancilagmadir. Giigsiizliik; Bireyin kendi davranisinin sonuglarin istedigi gibi belirleyememesi
seklindeki beklenti veya olasilik gelistirme ¢abasidir. Egitim orgiitlerinde 6gretmenlerin yasadiklari
"gligsiizlik" duygusu okulda yonetsel sorunlardan kaynaklanan denetim ve yetki yetersizliginin
yarattig1 bir durumdur. Anlamsizlik, isgérenin eylemlerle amaglar arasinda anlam kuramamasi, hangi
dogrulara inanacagini bilememesi veya neye baglanacagii anlamamasi seklinde tanimlanmaktadir.
Kuralsizlik, kisinin belirlenen amaclara ulasma yolunda toplum tarafindan kabul gérmeyen veya
benimsenmeyen davranislara yonelmesidir (Kahveci & Demirtag, 2014). Yalitilmighik bireyin, bir
toplulukla iliskisinin en aza indirilmesi veya sonlandirilmasidir. Toplulugun degerleri, inanglar1 ve
davranig normlar1 bireyin hayatinda varliginin devami olan seylerin hayatinin disinda birakilmasi
veya hi¢ dikkate alinmamasi durumu seklinde tanimlanmistir (Brooks wvd., 2008). Kendine
yabancilagma, dordiincii ve son yabancilagma bi¢imidir “igsel anlamin kayb1 ve benligin azalmasi”
olarak ifade edilebilir (Seeman, 1959).

Egitim Orgiitlerinde Orgiitsel Yabancilasma

Ogretmenlerin dgrencilere en miikemmel sekilde egitim-6gretim sunmasi, onlar1 dogru
hedeflere yonlendirmesi, topluma ve kendilerine faydali birer kisi olarak yetistirmelerine yardimeci
olmak i¢in ¢ok Onemli sorumluluklari vardir (Averberk, 2016). Egitim oOrgiitlerinde Ogrencilerin
kisiligi ve gelecegi lizerinde derin etkisi olan Ogretmenlerin, goérevlerine ve Ogrencilerine bagh
olmalar1 beklenmektedir. Meslegine yabancilasmis Ogretmenlerinin, 6grenme ve kisilik gelisimi
bakimindan kritik dénemdeki Ogrencilere yararli olmalarnt miimkiin degildir (Yildiz vd., 2013).
Yabancilasmanin nedenleri arasinda, biiyiik oOlg¢ide merkezilesme ve biirokratik yapisal unsurlar
goriilmektedir (Nair & Vohra, 2010). Ogretmenlerin meseleklerine karsin yabancilasma yasamasinin
nedenleri arasinda; ekonomik sorunlar, birlestirilmis siniflarda 6gretim yapmak, yogun miifredat,
Ogrenci seviyesinin diisiikliigli, egitim de siirekli sistem arayislar1 etki eden faktorler arasinda
gosterilmektedir (Erjem, 2005). Yapilan arastirmalar sonucunda (Elma, 2003; Averberk, 2016; Brooks
vd, 2008), ogretmenlerde yasanan Orgiitsel yabancilagma diizeyinin yiiksek olmasi Ggretmenlerin
okullar1 ve isleriyle 6zdeslesmesini engelleyerek orgiitii olumsuz yonde etkileyebilmekte, Orgiitiin
verimliligini, etkililigini basarisint ve dolayisiyla 6gretmenin performansini diislirebilmektedir
(Eryilmaz, 2010).

Bu aragtirmanin amaci; ortaokullarda gorev yapan 6gretmenlerin duygusal emek davraniglar
ile Orgiitsel yabancilagma davramiglarinin incelenmesidir. Egitim oOrgiitlerinin  verimliligi ve
performansinda 6nemli bir unsur olarak kabul edilen 6gretmenlerin duygular1 orgiit acisindan énem
arz etmektedir. Egitim orgiitlerinde orgiitsel yabancilagmanin, 6gretmenlik mesleginde verimlilik ve
performans iizerinde olumsuz bir etken oldugu diistinilmektedir. Bu ¢aligmada, ortaokul
Ogretmenlerinin duygusal emek davraniglan ile Orgiitsel yabancilasma davraniglarinin cinsiyet, yas,
brang, mesleki kidem ve egitim durumuna gore incelenmesi amaglanmistir.

Yontem

Bu arastirmada ortaokul 6gretmenlerinin duygusal emek davraniglari ile 6rgiitsel yabancilagsma
davraniglari arasindaki iliskiyi belirlemek i¢in betimsel tarama modeli kullanilmigtir.

Arastirma grubu

Arastirmanin ¢alisma evreninde, Izmir ili Bornova, Karsiyaka, Bayrakli ve Gaziemir ilceleri
ortaokullarda gorev yapmakta olan dgretmenler olusturmaktadir. Calisma evreninde, 3081 ortaokul
Ogretmeni vardir. Calisma evreninde ortaokul 6gretmeninden olusan hedef evreni o= .05 anlamlilik
diizeyinde 342 ortaokul 6gretmeninin temsil edilmistir. Tablo 1’de arastirmaya katilan ortaokul
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Ogretmenlerinin cinsiyet, yas, egitim diizeyi, brans ve mesleki kidem degiskenlerine gore dagilimlar
incelenmistir.

Tablo 1. Ortaokul Ogretmenlerinin Cesitli Degiskenlere Gére Frekans ve Yiizdeleri

Demogratif Degiskenler Faktorler n %
Cinsiyet Kadn 210 61.4
Erkek 132 38.6
Toplam 342 100.0
Yas 25 vealti 16 4.7
26 -30 29 8,5
31-35 60 17,5
36-40 103 30,1
41 ve Uzeri 134 39,2
Toplam 342 100,0
Egitim Diizeyi Lisans 266 77,8
Lisansuisti 76 22,2
Toplam 342 100,0
Brans Sozel 189 55,3
Sayisal 123 36,0
Genel Yetenek 30 8,8
Toplam 342 100,0
Mesleki Kidem 1-5yil 29 8,5
6-10 yil 37 10,8
11-15 yil 82 24,0
16-20 yil 87 25,4
21 y1l ve lizeri 107 31,3
Toplam 342 100,0

Tablo 1 ‘de goriildiigii gibi arastirmaya katilan ortaokul Ogretmenlerin cinsiyetleri
incelendiginde 210°nu (% 61.4) kadin, 132°1 (% 38.6) erkekdir. Arastirmaya katilan dgretmenlerin
yagslari incelendiginde 25 yas ve altindaki 6gretmen sayist 16 (% 4.7); 26-30 yas araligindaki 6gretmen
sayist 29 (% 8.5); 31-35 yas araligindaki ogretmen sayist 60 (% 17.5) ve 36-40 yas araliginda
Ogretmen sayist 103 (% 30.1); 41 yas ve iizeri 68retmen sayis1 134 (%39.2)’dir. Arastirmaya katilan
ogretmenlerin egitim diizeyine bakildiginda 266’sinin (% 77.8) lisans ve 76"nin (% 22.2) Yiiksek
lisans ve doktora mezunu olduklar1 goriilmektedir. Arastirmaya katilan Ogretmenlerin branglar
incelendiginde sdzel branstaki (Tiirkge, ingilizce, Sosyal Bilgiler, Din Kiiltiirii ve Ahlak Bilgisi,
Rehberlik) 6gretmen sayisi 189 (% 55.3); sayisal branstaki (Matematik, Fen ve Teknoloji ve Bilisim
Teknolojileri) 6gretmen sayist 123 (% 36.0) ve yetenek dersleri brangindaki (Gorsel Sanatlar, Beden
Egitimi ve Miizik) 6gretmen say1s1 30 (% 8.8)’ dir. Mesleki kidem bakimindan incelendiginde ise 1-5
yil kideme sahip olan 6gretmenlerin sayist 29 (%8.5); 6-10 yil kideme sahip 6gretmenlerin sayis1 37
(% 10.8); 11-15 yil kideme sahip 6gretmen sayisi 82 (% 24.0); 16-20 yil kideme sahip 6gretmen sayisi
87 (% 25.4); 21 yil ve lizeri kideme sahip 6gretmen sayis1 107 (% 31.3)’ diir .

Veri toplama aract

Arastirmact tarafindan hazirlanan kigisel bilgi formunda, goriisiine bagvurulan ortaokul
Ogretmenlerin; cinsiyet, yas, brans, mesleki kidem ve egitim durumuna iligkin veri toplamaya yonelik
sorular yer almaktadir. Bu arastirmada, ortaokul oOgretmenlerin duygusal emek diizeylerini
degerlendirmek i¢in; Chu ve Murrmann (2006) tarafindan gelistirilen ve Tirkce’ye Kiral (2016)
tarafindan uyarlanan Duygusal Emek Olgegi kullanilmistir. Arastirmada, Eryillmaz (2010) tarafindan
gelistirilmis, gecerlik ve gilivenirligi saptanmis, resmi ve Ozel ortadgretim okullarinda gorevli
ogretmenler iizerinde uygulanmis olan Orgiitsel Yabancilasma olgegi kullanilmistir. Calismalarinda
6lcegin Cronbach’s a (alpha) degerlerini; duygusal sapma boyutu igin .89, duygusal ¢aba boyutu i¢in
.77 olarak bulmuslardir. Orgiitsel Yabancilasmanin Cronbach alfa katsayis1 tiim 8lgek icin 0,94 olarak
bulunmustur. Giivenilirlik katsayisinin 0,70 ve iizeri olmasi giivenilir kabul edilmektedir.

Verilerin Analizi

Ortaokul Ogretmenlerinin duygusal emek ve Orgiitsel yabancilagsma davraniglarini 6lgmek
icinDemografik degiskenleri tanimlamak adina frekans ve yiizdeler verilmistir. Aragtirma sonucunda
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elde edilen verilerin ¢6ziimlenmesi i¢in boyutlarin aritmetik ortalamasi ve standart sapmalari
hesaplanmigtir. betimsel analiz; yiizde, aritmetik ortalamalar, frekans, standart sapma ve degiskenler
arasindaki farkliliklar1 bulmak i¢in t-testi, ANOVA ve Kruskal Wallis testleri kullanilmigtir (p> 0.5
degeri istatistiksel olarak anlamlidir). Orgiitsel yabancilasma ve duygusal emek Slceklerindeki cinsiyet
degiskenine gore farkliliklart belirlemek igin bagimsiz drneklemler igin t-testi, orgiitsel yabancilasma
ve duygusal emek Ol¢eklerindeki yas, brans, mesleki kideme gore farkliliklar1 belirlemek i¢in Anova
testi kullanilmistir. Gergeklestirilen Anova testi sonucunda hangi gruplar arasinda farklar
oldugunu tespit etmek amaciyla Scheffe ve Mann Withney testleri gergeklestirilmistir.

Bulgular

Tablo 2 ‘de ortaokul 6gretmenlerin duygusal emek diizeyleri; yiizeysel rol yapma davranisi,
samimi davranis ve derinden rol yapma davraniglarmin aritmetik ortalamalar1 ve standart sapmalari
incelenmistir.

Tablo 2. Ortaokul Ogretmenlerinin Duygusal Emek Diizeyleri

Duygusal Emek Diizeyleri N X SS
Yiizeysel Rol Yapma 342 5,5463 1,37599
Samimi Davranig 342 5,4103 1,22038
Derinden RolYapma 342 5,1058 1,35626
Valid N (listwise) 342

Tablo 2’ de goriildiigii gibi, ortaokul 6gretmenlerin duygusal emek diizeyleri; yiizeysel rol
yapma davranigi, samimi davranigi ve derinden rol yapma davranisi boyutlarinda belirtilmistir.
Arastirma verilere gore, ortaokul 6gretmenlerin en yiiksek ortalama puana sahip oldugu duygusal
emek diizeyi yiizeysel rol yapma boyutu (X= 5,5463) iken onu sirasi ile samimi davranis (X = 5,4103)
ve derinden rol yapma boyutu (x= 5,1058) izlemistir. Ortaokul d6gretmenlerinin yiizeysel rol yapma
davraniginin yiiksek olmasi; duygularini baski altinda tutmasi ve egitim Orgiitlerinde godstermesi
gereken davranislari ¢evresine hissediyormus gibi yapmasindan kaynaklanabilir.

Tablo 3’de, ortaokul Ogretmenlerinin duygusal emek diizeylerinin yiizeysel rol yapma
davranigi, samimi davranis ve derinden rol yapma davranisinin yas degiskenine gore farkin kaynagim
gosterip gostermedigine iliskin Kruskal Wallis testi sonuglar1 incelenmistir.

Tablo 3. Ortaokul Ogretmenlerinin Duygusal Emek Diizeylerinin Yas Degiskenine Gore Kruskal Wallis Testi
Sonuglari

Boyut/ Degisken Yas N X X? df P
(1)25 ve alt 16 153,69 4
) 2)26-30 29 151,83 337 110

Yiizeysel Rol Yapma 53;31-35 60 16467 4838 342
(4)36-40 103 166,09
(5)41 ve tizeri 134 185,10
(1)25 ve alt 16 184,31 4 35
(2)26- 30 29 182,74 337 e

Samimi Davranis (3)31-35 60 150,05 11,541 :
(4)36-40 103 154,49
(5)41 ve iizeri 134 190,22
(1)25 ve alt 16 267,94 4 1-2
(2)26-30 29 190,90 337 1-3

Derinden Rol Yapma ~ (3)31-35 60 147,35 20255 342  ,003* 1-4
(4)36-40 103 170,68 15
(5) 41 ve iizeri 134 167,23 2-3

*p<.05  **p<0l ***p<.001
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Tablo 3°‘de goriilldiigii tizere, Kruskal Wallis testi sonuglarina bakildiginda; ortaokul
Ogretmenlerinin yas degiskenine gore yiizeysel rol yapma boyutu anlamli farklilik gostermezken
(X%=4,838,897;p>0.05),samimidavranis X?=11,541 ;p<0.01) ve derinden rol yapma (X2=20,255;
p<0.01) boyutlarinin anlamh farklilik gdsterdigi sonucuna ulasilmistir. Bu farkliligin hangi gruplar
arasinda oldugunu tespit etmek amaciyla yapilmistir. Tablo 3’de goriildiigii gibi, ortaokul
ogretmenlerinin duygusal emek diizeylerinin hangi alt gruplar arasinda farklilagtigini belirlemek iizere
yapilan Mann Withney testi sonuglarina gore, ortaokul 6gretmenlerinin samimi davranig boyutu 36-40
yas ve 41 yas ve lizeri yas grubu arasinda anlamli farklilik gostermektedir.

Ortaokul 6gretmenlerinin yas grubuna gére alinan ortalama puanlara bakildiginda samimi
davranis degiskenin en yiiksek ortalamaya 41 yas ve iizeri (X?= 190,22) grubunda, en diisiik
ortalamay1 ise 31-35 yas grubunda (X2 = 150,05) aldig1 goriilmektedir. Ortaokul &gretmenlerinin
derinden rol yapma boyutu ise 25 yas ve alti grubu ile 31-35, 36-40 ve 41 ve {izeri gruplar1 arasinda
istatistiksel olarak anlamli farklilik gostermektedir. Ortaokul Ogretmenlerinin derinden rol yapma
degiskeninde en yliksek ortalama puan 25 yas ve alt1 grubuna ait iken (X= 6,2625), en diisiik ortalama
puan ise 31-35 yas grubuna aittir (X2=147,35). 41 yas ve iizeri ortaokul gretmenlerinin 25 yas ve 31-
35 yas ortaokul 6gretmenine gore duygusal emek sergileme siirecinde bilgi ve deneyim sayesinde daha
basarili oldugu sdylenebilir.

Tablo 4’de; ortaokul 6gretmenlerinin duygusal emek diizeyleri yiizeysel rol yapma, samimi
davranig ve derinden rol yapma boyutlarinin mesleki kidem degiskenini farkin kaynagini gdsterip
gostermedigine iliskin Kruskal Wallis testi sonuglari incelenmistir.

Tablo 4. Ortaokul Ogretmenlerinin Duygusal Emek Diizeylerinin Mesleki Kidem Degiskenine Gore Kruskal
Wallis testi Sonuglari

Boyut/ Degisken Mesleki Kidem N X X? Df p
(1)1-5 yil 29 189,66 4
Yiizeysel Rol (2)6-10 y1l 37 155,81 ,516
Yapma (3)11-15 yil 82 166,99 4,417
(4)16-20 yil 87 161,99
(5)21 yil ve iizeri 107 183,19
(1)1-5 yil 29 190,97 4
o (2)6-10 yil 37 157,91
%am'm' (3)11-15 yil 82 155,75 7,512 393
avranig
(4)16-20 yil 87 164,98
(5)21 ve lizeri 107 188,29
(1)1-5 y1l 29 218,76 4
(2)6-10 yil 37 165,95
Derinden Rol (3)11-15 yil 82 160,41 8,593 050
Yapma (4)16-20 y1l 87 163,36 ’
(5)21 yil veiizeri 107 175,73

*p<.05  **p<0l ***p<.001

Tablo 4’de goriildiigli iizere, ortaokul 6gretmenlerinin duygusal emek diizeyleri yiizeysel rol
yapma, samimi davranig ve derinden rol yapma davranist mesleki kideme gore farkin kaynagini
gosterip gostermedigini belirlemek amaciyla yapilan Kruskal Wallis testi yapilmustir. Ortaokul
dgretmenlerinin samimi davranis boyutu anlamli farklilik géstermezken( X2=7,512;p>0.05), yiizeysel
rol yapma (X?4,417;p<0.05)ve derinden rolyapma (X?=8,593; p<0.05) boyutlarmin anlaml farklilik
gosterdigi sonucuna ulagilmistir. Ortaokul 6gretmenlerinin mesleki kidem ile duygusal emek iligkisi
egitim Orgiitlerinde d6gretmenlerin davranis kurallarina bagli hareket etmeleri ve kendi deneyimleriyle
sorun ¢ozmelerine yardimci olduklarini gosterebilir.

Ortaokul o6gretmenlerinin duygusal emek davraniglarinin yiizeysel rol yapma boyutunda
mesleki kidem yili 1-5 yil ile 16-20 y1l arasinda mesleki kidemi 1-5 yil olan ortaokul dgretmenleri ve
mesleki kidemi 16-20 yil ile 21 yil arasinda olanlarin mesleki kidemi 21 yil {izerinde olan ortaokul
Ogretmenlerinde anlaml farklilik gdstermektedir (p<.05). Ortaokul 6gretmenlerinin duygusal emek
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davraniglar1 derinden rol yapma boyutunda mesleki kidemi 1-5 yil ile 11-15 y1l ve 1-5 yil ile 16-20 y1l
arasinda mesleki kidemil-5 yil olanlarin anlamli farklilik gostermektedir (p<.05).

Tablo 5°de; ortaokul Ogretmenlerinin yabancilasma diizeyleri giigsiizlikk, anlamsizlik,
kuralsizlik, yalitilmiglik ve kendine yabancilasma aritmetik ortalamalari ve standart sapmalari
boyutlarinda incelenmistir.

Tablo 5. Ortaokul Ogretmenlerinin Orgiitsel Yabancilasma Diizeyleri

Boyutlar N 63) SS
Giigstizlik 342 2,0283 ,74646
Anlamsizlik 342 1,4538 ,61808
Kuralsizlik 342 1,9656 ,66469
Yalitilmiglik 342 1,7885 , 74859
Kendine Yabancilasma 342 1,5175 ,62336
Valid N (listwise) 342

Tablo 5’de goruldigi gibi, ortaokul Ogretmenlerin Orgiitsel yabancilasma diizeyleri;
giigsiizlik, anlamsizlik, kuralsizlik, yalitilmiglik ve kendine yabancilagsma boyutlarinda belirtilmistir.
Bu verilere gore, 6gretmenlerin en yiiksek ortalama puana sahip oldugu orgiitsel yabancilasma diizeyi
gligsiizliik boyutu (x=2,0283) iken onu sirast ile kuralsizlik (x=1,9656), yalitilmiglik (x=1,7885),
kendine yabancilasma (x=1,5175) ve anlamsizlik (x=1,4538) boyutlar1 izlemektedir. Ortaokul
ogretmenlerinin gii¢siizliik boyutunun yiiksek olmasi, egitim dgretim siirecinde mesleklerini yaparken
yonetimin disinda kalma, yonetimde s6z sdyleme ve karar verme siireclerinde denetim hakkinin
olmamast ile iligki olabilir.

Tablo 6 ‘da; ortaokul 6gretmenlerin orgiitsel yabancilagsma giicsiizliik, anlamsizlik, kuralsizlik,
yalitilmislik ve kendine yabancilagsma boyutlart cinsiyet, yas, mesleki kidem, egitim durumu gibi
degiskenlere gore incelenmistir.

Tablo 6. Ortaokul Ogretmenlerinin Orgiitsel Yabancilasma Diizeylerinin Cinsiyet Degiskenine Gore t Testi
Sonuglari

Cinsiyet N X Ss sd t P

Giigsiizlik Erkek 132 2,1586 ,83517 340 2,581 ,010
Kadin 210 1,9463 ,67414

Anlamsizlik Erkek 132 1,5227 ,66420 340 1,639 ,102
Kadin 210 1,4105 ,58472

Kuralsizlik Erkek 132 2,0133 ,62572 340 1,050 ,294
Kadin 210 1,9357 ,68784

Yalitilmishk Erkek 132 1,8914 ,75916 340 2,025 ,044
Kadin 210 1,7238 ,713632

Kendine Yabanc]lasma Erkek 132 1,5682 67267 340 1,192 ,234
Kadin 210 1,4857 ,58970

*p<.05  **p<0l  ***p<.001

Tablo 6’ da goriildiigli iizere, ortaokul 6gretmenlerinin Orgiitsel yabancilasma diizeylerinin
cinsiyet degiskenine gore anlamli bir farklilik gosterip gostermedigini belirlemek igin yapilan
bagimsiz grup t testi sonuglarina gore; kadin ve erkek ortaokul 6gretmenlerinin anlamsizlik (t= 1,639;
p>0.05), kuralsizlik (t= 1,050; p>0.05) ve kendine yabancilasma (t= 1,192; p>0.05) boyutlarinin
anlamli farklilik gdstermedigi sonucuna ulasilmistir. Gligsiizlik (t=2,581; p<0.05) ve yalitilmighk
boyutlart (t=2,025; p<0.05) kadin ve erkek ortaokul ogretmenlerine gore anlamli farklilik
gostermektedir. Erkek ortaokul 6gretmenlerinin kadin ortaokul 6gretmenlerine gére hem giligsiizlik
boyutunda hem de yalitilmiglik boyutunda daha yiiksek ortalama puanlara sahip oldugu goriilmektedir.
Egitim orgiitlerinde kadin ortaokul 6gretmenleri erkek ortaokul 6gretmenlerine gore okul paydaslart ve
okul idarecileri ile olan iligkilerinde daha icten tutum ve davraniglara sahip oldugu sdylenebilir.
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Tablo 7° de, ortaokul Ogretmenlerinin oOrgiitsel yabancilasma giigsiizliik, anlamsizlik,
kuralsizlik, yalitilmiglik ve kendine yabancilagsma boyutlarmin yas degiskenine gore farkin kaynagim
gosterip gostermedigine iliskin Kruskal Wallis testi sonuglari incelenmistir.

Tablo 7. Ortaokul Ogretmenlerinin Orgiitsel Yabancilasma Diizeylerinin Yas Degiskenine Gore Kruskal Wallis
Testi Sonuglari

Boyut/ Degisken  Yas N X X? df P
(1)25 ve alt1 16 99,13 4
Giigsiizliik (2)26-30 29 193,67 ,044*  1-2
(3)31-35 60 169,69 11,014
(4)36-40 103 180,57
(5)41 ve tizeri 134 169,18
(1)25 ve alt1 16 101,00 4
(2)26- 30 29 185,55 171
Anlamsizlik (3)31-35 60 191,83 11,843 ' 1-3
(4)36-40 103 170,00 1-4
(5)41 ve lizeri 134 168,93 1-5
25 ve alt1 16 159,88 4
26-30 29 208,45
Kuralsizlik 31-35 60 168,06 7,687 121
36-40 103 181,31
41 ve lizeri 134 158,89
Yalitilmiglik 25 ve alti 16 143,56 4
26-30 29 186,67
31-35 60 159,42 3,867 ,276
36-40 103 180,74
41 ve lizeri 134 169,86
Kendine 25 ve alt 16 121,78 4
yabancilagma
26-30 29 194,90
31-35 60 168,88 6,864 ,292
36-40 103 167,25
41 ve lizeri 134 176,81

Tablo 7°de goriildiigii gibi, ortaokul 6gretmenlerinin Orgiitel yabancilagsma diizeylerinin yas
degiskenine gore Kruskal Wallis testi sonucunda, oOrgiitsel yabancilagsma anlamsizlik boyutunda
(X% =,11,843; p>0.05), kuralsizlik (X2=7,687; p>0.05), yalitilmishk (X2~ 3,867; P>0,05) ve kendine
yabancilagsma (X2=6,864; p>0.05) boyutlarinin anlamli farklilik gdstermedigi sonucuna ulagilmustir.
Giigsiizliik boyutu (X2= 11,014; p<0.05) ise yas degiskenine gore anlaml farklilik gdstermektedir. 25
yas alt1 ile 26-30 ve 36-40 yas ortaokul 0gretmenleri arasinda anlamli farklilik vardir. Giigsiizliik
boyutunda 25 yas ve alti ortaokul Ogretmenlerinde diisilk diizeydeyken 36-40 yas ortaokul
Ogretmenlerinde yiiksek diizeydedir. Ortaokul 6gretmenlerinin 25 yas ve alti 6gretmenlerde diigiik
olmas1 36-40 yas ortaokul Ogretmenlerinde yliksek olmasi; meslege yeni baslamalaridgretmenlik
meslegini heves ve heyecan ile yapmalari olabilir. 36-40 yas ortaokul 6gretmenleri okul idaresi ve
meslektaglar1 tarafindan yeterli ilgi ile destek alamamalarindan dolay1 gii¢siizlik boyutu artmis
olabilir.

Tablo 8’de; orgiitsel yabancilasma anlamsizlik ve brang degiskenine gore anlaml farklilik
gostermektedir. Bu farkliligin hangi gruplar arasinda oldugunu tespit etmek amaciyla Scheffe testi

yapilmistir.
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Tablo 8. Ortaokul Ogretmenlerinin Orgiitsel Yabancilasma Diizeylerinin Brans Degiskenine Gore Scheffe
Sonuglari

Degisken (I) Brans (J) Brans ¥,_x j Sh, p
Stzel Alan Sayisal Alan -,02365 ,07117 ,946

Genel Yetenek ,27984 ,12074 ,070

Anlamsizlik Sayisal Alan Sozel Alan 02365 o7y ,946
Genel Yetenek ,30350 ,12509 ,054

Sozel Alan -,27984 ,12074 ,070

Genel Yetenek Sayisal Alan -,30350 ,12509 ,054

Sézel Alan Sayisal Alan -,35163" ,07479 ,000

Genel Yetenek -,06667 ,12688 871

Kuralsizlik Sayisal Alan Sozel Alan ,35163° 07479 000
Genel Yetenek ,28496 ,13147 ,097

Sozel Alan ,06667 ,12688 871

Genel Yetenek Sayisal Alan 28496 13147 097

*p<.05  **p<0l  ***p<.001

Tablo 8’de goriildiigii gibi, ortaokul 6gretmenleri orgiitsel yabancilagsma diizeylerinin brang
degiskenine gore hangi alt gruplar arasinda farklilagtigini belirlemek iizere yapilan Scheffe testi
sonuglarina gore; ortaokul Ogretmenlerinin anlamsizlik boyutu sayisal alan ve genel yetenek
branslara gore anlamli farklilik gostermektedir. Scheffe testi sonuclarma gore, anlamsizlik boyutu
sayisal alan ortaokul 6gretmenleri ile genel yetenek alan branslari arasinda oldugu goériilmektedir. Bu
farkin sayisal alan ortaokul &gretmenlerinin lehine oldugu goriilmiistiir. Ortaokul G6gretmenleri
kuralsizlik boyutunda sozel alan ve sayisal alan branslarma gore anlaml farklilik gostermektedir.
Ortaokul 6gretmenlerinin kuralsizlik boyutu sdzel alan branslari ile sayisal alan branglar1 arasinda
oldugu goriilmektedir (p<.05).Bu farkin sayisal alan ortaokul Ogretmenlerinin lehine oldugu
goriilmiistiir. Anlamsizlik boyutunda sayisal alanin genel yetenek branglarmma gore yiiksek olmas;
ortaokul 6gretmenlerinin egitim 6gretim hedeflerini gergeklestirmek icin hazirladiklart ¢aligmalarin
miifredat i¢eriklerinin 6grencileri hayata hazirlama konusunda yetersiz kalmasi anlamsizlik duygusunu
artirmasina neden olabilir.

Tablo 9°da, ortaokul dgretmenlerinin orgiitsel yabancilagma diizeyleri giigsiizliik, anlamsizlik,
kuralsizlik, yalitilmislik ve kendine yabancilasma boyutlarinin mesleki kidem degiskenine gore farkin
kaynagini gosterip gostermedigine iliskin Kruskal Wallis testi sonuglar1 incelenmistir.

Tablo 9. Ortaokul Ogretmenlerinin Orgiitsel Yabancilasma Diizeylerinin Mesleki Kidem Degiskenine Gore
Kruskal Wallis Testi

Boyut/ Mesleki kidem N X Xz df P
Degisken
D15 yil 29 116,43 4 1-2
Giigsiizliik (2)6-10 y1l 37 187,47 1-3
(3)11-15 y1l 82 165,12 12,855 ,012* 1-4
(4)16-20 y1l 87 188,34 1-5
(5)21 ve iizeri 107 172,10
(1)1-5y1l 29 143,97 4
(2)6-10 y1l 37 178,31 471
Anlamsizlik  (3)11-15 yil 82 177,05 ’
(4)16-20 y1l 87 173,01 2,817
(5)21 ve tizeri 107 171,13
(1)1-5yul 29 183,47 4
(2)6-10 y1l 37 186,72
Kuralsizlik (3)11-15y1l 82 161,56 3,129 ,610
(4)16-20 y1l 87 178,61
(5)21 ve tizeri 107 164,83
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Tablo 9. Ortaokul Ogretmenlerinin Orgiitsel Yabancilasma Diizeylerinin Mesleki Kidem Degiskenine Gore
Kruskal Wallis Testi (Devami)

Boyut/ Degisken Mesleki kidem N X X2 df P
(1)1-5yd 29 145,45 4
(2)6-10 y1l 37 177,04
Yalitilmiglik (3)11-15 y1l 82 161,56 5,570 134
(4)16-20 y1l 87 188,25
(5)21 ve tizeri 107 170,64
(1)1-5yul 29 145,97 4
. (2)6-10 y1l 37 178,86
Kendine
(3)11-15y1l 82 185,44 6,195 ,481
yabancilagma
(4)16-20 y1l 87 157,86
(5)21 ve iizeri 107 176,28

*p<.05  **p<0l  ***p<.001

Tablo 9°da goriildiigli gibi ortaokul 6gretmenlerinin Orgiitsel yabancilagsma diizeyleri mesleki
kidem degiskenine gore Kruskal Wallis testi sonucunda; anlamsizlik (X2=,2,817; p>0.05), kuralsizlik (
X2=3,129 p>0.05), yalitilmislik (X?=5,570; p>0,05) ve kendine yabancilasma (X?=6,195; p>0.05)
boyutlarmin anlamli farklilik gostermedigi sonucuna ulasilmistir. Orgiitsel yabancilasma giicsiizliik
(X2=12,855; p<0.05) boyutu ise mesleki kidem degiskenine gore anlamli farklilik gdstermektedir.
Ortaokul dgretmenlerinin giigsiizlilk boyutu mesleki kidem yil1 1-5 yil olan ortaokul 6gretmenlerinde
diisik diizeyde ve 16-20 yil olan ortaokul 6gretmenlerinde yiiksek diizeyde anlamli farklilik
goriilmiistiir. Ortaokul dgretmenlerinin anlamsizlik boyutu sayisal alan ve genel yetenek branglarina
gore anlamli farklilik gostermektedir (p<.05). Bu farkin “16-20 y11” aras1 mesleki kidemi olan ortaokul
Ogretmenlerde oldugu goriilmiistiir. 16-20 yil mesleki kideme sahip ortaokul Ogretmenlerinin
gligsiizlilk boyutunun yiiksek olmasi; degisen hizli teknolojik egitim O0gretim arag ve gerecleri yeni
kusaklarin farkli beklentilerine cevap vermede kendilerini yetersiz gérmeleri olabilir.

Tartisma, Sonuc ve Oneriler

Bu aragtirma sonucunda, ortaokul 6gretmenlerin duygusal emek diizeyleri en yiiksek yiizeysel
rol yapma boyutu iken onu sirast ile samimi davramis ve derinden rol yapma boyutu oldugu
goriilmiigtiir. Arastirma bulgularina gore, ortaokul 6gretmenlerinin yiizeysel rol davranisinin yiiksek
diizeyde olmasinin nedeni, orgiitte duygularin1 baski altinda tutmasi ve egitim Orgiitlerinde gostermesi
gereken davraniglar ¢evresine hissediyormus gibi yapmasindan kaynaklanabilir. Yiizeysel rol yapma
davranigi egitim Orgiitliniin 6gretmenden bekledigi ve onun dogal olarak hissettigi ya da iginden gelen
davranigin uyusmamasidir. Bu durum 6gretmenin meslegini ve okulla ilgisini olumsuz etkileyebilir.
Polatkan (2016) tarafindan yapilan ¢alismada, ortaokul 6gretmenlerinin duygusal emek ve orgiitsel
vatandaslik lizerine yaptig1 aragtirmada sirasiyla yiizeysel rol yapma, samimi davranisi ve derinden rol
yapma davranisi ile yiiksek diizeyde oldugu goriilmiistiir. Ortaokul 6gretmenlerinin duygusal emek
diizeyleri yas degiskenine gore yiizeysel rol yapma boyutu anlamli farklilik gostermezken, samimi
davranig ve derinden rol yapma boyutlariin anlamli farklilik gosterdigi sonucuna ulasilmistir. Samimi
davranis boyutu 36-40 yas ve 41 yas ve {izeri yas grubu arasinda anlaml farklilik gostermektedir. Yas
grubuna gore alinan ortalama puanlara bakildiginda samimi davranig degiskenin en yiiksek ortalamaya
41 yas ve lizeri grubunda, en diisiik ortalamayi ise 36-40 yas grubunda aldig1 goriilmektedir.
Derinden rol yapma boyutu ise 25 yas ve alt1 grubu ile 31-35, 36-40 ve 41 ve lizeri gruplar arasinda
istatistiksel olarak anlamli farklilik gostermektedir. Derinden rol yapma boyutunda en yiiksek ortalama
puan 25 yas ve alt1 grubuna ait iken en diisiik ortalama puan ise 36-40 yas grubuna aittir.

Hochschild (1983), mesleklerinde yasi1 daha fazla olan bireylerin genglere gore duygusal
emek diizeylerinin anlamli olarak daha yiiksek oldugunu tespit etmistir. Arastirma bulgularinda,
samimi davranig boyutu en yiiksek 41 yas ve iizerinde goriilmesinin nedeni; ortaokul 6gretmenlerin
sahip oldugu bilgi ve deneyim sayesinde mesleklerini yaparken sergilemeleri gereken duygular
icsellestirerek yansitmalari olabilir. Egitim orgiitlerinde 41 yas iistli 6gretmenlerin 25 yas ve 31-35
yasa gore duygusal emek sergileme siirecinde daha basarili oldugu goriilmektedir. Yasi biiyiik
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Ogretmenlerin bilgi ve deneyimlerin artmasi duygularin kontrolu ve duygulara nasil yon verilmesi
konusunda fayda sagladigi sdylenebilir. Bununla birlikte, 41 yas ve {izeri 0gretmenlerin duygularin
kontrol etmede daha basarili olduklar1 igin egitim Orgiitiiniin kendilerinden beklenildigi gibi
davranmaya daha kolay uyum saglayabildigi olarak yorumlanabilir. Arastirma sonuglarina gore,
Ogretmenlerin en yiiksek oOrgiitsel yabancilagsma diizeyi giigsiizlik boyutu iken onu sirast ile
kuralsizlik, yalitilmiglik, kendine yabancilagsma ve anlamsizlik boyutlari izlemektedir. Bu ¢alismanin
sonuclariyla benzer nitelikte, egitim Orgiitlerinde yabancilasma ile ilgili olarak yapilan arastirmalarin
cogunda meslege yabancilasmanin en yogun gii¢siizliik duygusu boyutunda yasandigi goriilmiistiir
(Cimen, 2018; Averberk, 2016; Biiyiikyilmaz, 2007; Elma 2003; Erjem, 2005; Yildiz, 2016; Yilmaz
ve Sarpkaya, 2009). Ortaokul 6gretmenlerinin giigsiizliik boyutunun yiiksek olmasi, egitim 6gretim
siirecinde 6gretmenlerin mesleklerini yaparken yonetimin disinda kalma ve yonetimde s6z sdyleme ve
karar verme siireclerinde denetim hakkinin olmamas: ile iliskilendirilebilir. Giigsiizlik, ortaokul
ogretmenlerinin meslekleri iizerinde kontrol sahibi olamamasi durumunda kendini gosterdigi seklinde
yorumlanabilir. Ogretmenlerin karar mekanizmalarinda yeteri kadar yer alamamalari inandig1 sonucu
etki etmek igin elinden bir sey gelmeyecegini diisiinmesi olabilir. Ortaokul 6gretmenlerinin orgiitsel
yabancilasma diizeylerinin cinsiyet degiskenine gore anlamsizlik boyutu, kuralsizlik ve kendine
yabancilagma boyutlarinin anlamli farklilik gdstermedigi sonucuna ulasilmistir. Giigsiizlik ve
yalitilmighik boyutlar1 ise cinsiyet degiskenine gore anlamli farklilik gostermektedir. Erkeklerin
kadinlara gore hem gii¢slizliik boyutunda hem de yalhitilmishk boyutunda daha yiiksek oldugu
goriilmektedir.

Ortaokul Ogretmenlerinin Orgiitsel yabancilagsma diizeylerinin yas degiskenine gore
anlamsizlik boyutu, kuralsizlik, yalitilmiglik ve kendine yabancilagsma boyutlarinda anlamli farklilik
gostermedigi sonucuna ulasilmistir. Gligsiizlik boyutunda ise yas degiskenine gore anlamli farklilik
gostermektedir. Arastirma sonuglarina gore, 25 yas alt1 ile 26-30 ve 36-40 yaslar1 arasinda anlamli
farklilik gostermektedir. 25 yas ve alti 6gretmenlerde diisiik diizeydeyken 36-40 yas 6gretmenlerde
yiiksek diizeydedir. Ortaokul 6gretmenlerinin oOrgiitsel yabancilasma diizeylerinin yas degiskenine
gore anlamsizlik boyutu, kuralsizlik, yalitilmishk ve kendine yabancilagsma boyutlarinda anlamli
farklilik géstermedigi sonucuna ulasilmistir. Giigsiizliik boyutunda ise yas degiskenine gbre anlamli
farklilik gostermektedir. Arastirma sonuglarina gore, 25 yas alt1 ile 26-30 ve 36-40 yaglar arasinda
anlamh farkhilik gostermektedir. 25 yas ve alti 6gretmenlerde diisiik diizeydeyken 36-40 yas
ogretmenlerde yiiksek diizeydedir.

Bu aragtirmada ortaokul 6gretmenlerinin giigsiizlik boyutunun 25 yas ve alti 6gretmenlerde
diisiik 36-40 yasda daha yiiksek olmasinin nedeni; meslege yeni baslamalari, mesleklerini heves ve
heyecanla yapmak istemeleri olabilir. Ogretmenlerin yaslar1 arttikca 36-40 yasda okul idaresi ve
meslektaglar1 tarafindan yeterli ilgi ve destek alamamalaridir. Bununla birlikte O6gretmenlerin
caligmasinda yas ilerledikce yabancilagsmanin arttigt sonucuna ulasilmistir. Egitim Orgiitlerinde
ortaokul d6gretmenlerinin okul paydaglarindan ve idarecilerden gereken destegi alamadiklar1 zaman bu
yas grubunda mesleklerine kars1 giigstizliik daha fazla olabilir.

Ortaokul O6gretmenlerinin Orgiitsel yabancilasma diizeylerinin brans degiskenine gore
giicsiizlik, yaliilmishik ve kendine yabancilasma boyutlarinda anlamli farkililik gdstermedigi
sonucuna ulagilmistir. Anlamsizlik ve kuralsizlik boyutlart ise brans degiskenine gdre anlamli
farklilik gostermektedir. Arastirma sonuglarina gore, anlamsizlik boyutu sayisal alan ve genel yetenek
branslarina gore anlamli farklilik gostermektedir. Kuralsizlik boyutu ise sdzel alan ve sayisal alana
branslarina gore anlamli farklilik gdstermektedir. Anlamsizlik boyutunda genel yetenek branslar
sayisal branglara gore daha diisiik diizeydedir.

Sayisal alan derslerinde bilgilerin gilinlik hayatta kullanilamamas1 ya da Ogrencilerin
ogrendiklerini uygulama ortami bulamamasi nedeniyle 6gretmenlerin anlamsizlik yasamalar
sonucunu ortaya ¢ikarabilir. Genel yetenek alaninda anlamsizlik duygusunun diisiik seviyede olmasi
ogretmenlerin ¢aligmalarinin ve etkinliklerinin okul idaresi tarafindan giderilmesi &gretmenlerde
anlamsizlik duygusunu azaltir. Yarigmaci egitim sisteminin etkilerini sayisal alan 6gretmenlerinin
daha fazla yasadiklar1 soylenebilir genel yetenek alanlarinda rekabetci bir ortam bulunmayabilir. S6zel
alan 6gretmenlerinin kuralsizlik boyutunda diisiik diizeyde olmasinin nedeni; okul idaresi tarafindan
bu gruptaki 6gretmenlerin onlarin yerine karar vermelerine karsi ¢ikmalari olabilir.
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Giigsiizliik boyutu ise mesleki kidem degiskenine gore anlamli farklilik gostermektedir.
Gigsiizliik boyutu mesleki kidem yili 1-5 yil olan 6gretmenlerde diisiik diizeydeyken, mesleki kidemi
16-20 yil olan dgretmenlerin i¢in yiiksek diizeyde anlamli farklilik g6stermektedir. Kidem yili 1-5 ile
olan ortaokul Ggretmenlerinin gii¢siizlik boyutunun diisiik olmasinin nedeni meslege ilk defa
baslamanin verdigi hevesle yiiksek beklentilere sahip olma beklentilerinin karsilanamamasina neden
olabilir. 16-20 yil olan ortaokul 6gretmenlerinin giigsiizliik boyutunun yiiksek olmasinin nedeni ise
degisen hizli teknolojik egitim Ogretim arac ve gerecleri, yeni kusaklarin farkli beklentilerine cevap
vermede kendilerini yetersiz gérmeleri giigsiizlilk boyutunun yiikselmesine neden olabilir.

Oneriler

Ogretmenlerin duygularmi yonetme becerilerini gelistirmeyi amaglayan cesitli seminer ve
uygulamalar Milli Egitim Bakanhg ve Universiteler tarafindan diizenlenebilir. Sayisal alan
Ogretmenlerinin  anlamsizlik duygusunu en aza indirmek i¢in yeni dersin amaci ve gercek yasam
baglantism1 gliglendirecek yaklasimlar 6gretim programina eklenebilir. Ortaokul Ogretmenlerinin
duygularini bastirarak yiizeysel rol yapma davraniglarini en aza indirmeleri i¢in 6gretmen yetistirme
modelinde 6gretmen adaylarina yonelik uygulamali dersler konulabilir. Mesleki kidemlerine gore 25
yas ve 31-35 yas arasinda olan ortaokul dgretmenlerinin samimi davranis ve derinden rol yapma
davraniglarinin igerigine odakli egitimler yapilmalidir. Ortaokul 6gretmenlerinin orgiitsel giicsiizlik
boyutunda yabancilagmasinin azaltilmas: ya da ortadan kaldirilmasi igin; ilgili alan uzmanlarinca
okullarda gorevli 6gretmen ve yoneticilere cesitli seminerler, hizmet i¢i egitim kurslarn diizenlenerek
bilgilendirilmelidir. Bu arastirma, kamu ortaokullarinda gorev yapan 6gretmenlerin duygusal emek ve
orgilitsel yabancilagma davranislar1 arasindaki iligkiyi belirlemeye yoneliktir. Bu arastirma konusu 6zel
okullarda ve farkli kademelerde bulunan 6gretmenleri kapsayacak sekilde karsilagtirilmali yapilabilir.
Bu arastirma nitel yontemler ile yapilabilir.
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