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Abstract

Keywords

The content of “Cyberbullying Awareness Training for Parents” was developed
by the researcher in order to raise awareness of the families about the prevention
of cyberbullying, which is a major threat to families and their children. This
study aims to examine the effects of the content of prepared education on
parents. In the study, the change in the awareness of parents towards
cyberbullying and their opinions on training was investigated. A total of 80
parents, 72 femal, and 8 male, participated in the study. In the study, a single
group pre-test-post-test model among weak experimental models was used.
Designed with Keller's ARCS motivation theory and adult education methods
and techniques in mind, the training consists of two parts: “virtual world &
cyberbullying” and “recommendations to families”. The "Cyber Bullying
Sensitivity Scale™ was used to determine the change in the parents ‘sensitivity
towards cyberbullying at the end of the training, and the "Cyber Bullying
Awareness Training Evaluation Questionnaire" was prepared by the researcher to
determine the parents' opinion on the education they attended. Research findings
show that cyberbullying awareness training is effective on the participants. The
effect size is at the "big" level. At the end of the training, it was determined that
there was no difference in the cyberbullying levels of the participants according
to age, education level, and gender. These findings can be considered as an
indication that the cyberbullying awareness training program prepared for
parents can be applied to parents of different age groups and different education
levels, male or female, with different characteristics. In order to determine the
effect of Cyber Bullying Awareness Training, parents' opinions on education
were consulted second. Many of the participants who gave their opinions by
participating in the training program stated that the training program was very
beneficial for them and they were pleased to participate in the training and
requested the repetition of the training. Based on these findings, it can be said
that the program met the participants' needs on this issue by contributing to the
awareness of the participants about cyberbullying at the end of the training.
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Introduction

The unconscious use of information technologies and the internet without family control can
have negative effects on children. Especially as a result of the increasing frequency of use of social
networking sites and the ability of people to express their feelings and thoughts easily and fearlessly
on these platforms, problematic behaviors encountered in daily life can be moved to the virtual
environment. Behaviors such as bullying, threats, intimidation, and abuse in such environments can
lead to serious problems that can lead to irreversible destruction in the lives of individuals.

Malicious use of information and communication technologies in schools has led to the
emergence of a new type of bullying called 'cyber bullying' among students (Serin, 2012). Campbell
(2005) defines cyberbullying as a new medium in which bullies engage in bullying using e-mail, text,
chat rooms, cell phones, cell phone cameras, and websites. Belsey (2008), defines cyberbullying as the
deliberate and repeated use of communication technologies by a group or individual to harm others in
a hostile manner. Heyeres and his colleagues (2020) mention that it is difficult to find an accepted
definition of cyberbullying in the cyberbullying research field due to different paradigms and
perceptions (Heyeres et al., 2020).

Although cyberbullying is thought of at first glance as a reflection of bullying in the virtual
environment, in many ways it is separated from traditional bullying. However, some research results
have shown that the anti-cyberbullying intervention program can reduce traditional bullying in
addition to cyberbullying (Aizenkot, & Kashy-Rosenbaum, 2020; Garaigordobil & Martinez-
Valderrey, 2015) Olweus (1994) says bullying is when a student is subjected to intentional and
repetitive behavior with the intention of harming one or more people stronger than him. One of the
characteristics that distinguish virtual bullying from other types of bullying is that after a while it
becomes unsavory (Kocashahan, 2012). When a photo or video uploaded to the Internet without
permission is transferred by many to personal computers, an unlimited number of people can access
and reproduce this data. In addition, the bully cannot ensure that the data is completely destroyed and
deleted, even if he wants to later (Shariff, 2008).

Cyberbullying, which is becoming a major threat to all countries, is causing more emotional
harm to victims than traditional bullying (Hutson, Kelly, & Militello, 2018; Willard, 2007). In
addition, the negative consequences of cyberbullying on adolescents can be long-term (National
Academies of Sciences, Engineering, and Medicine, 2016). In this respect, cyberbullying is seen as a
public health problem affecting all segments of society (Heyeres et al., 2020; National Academies of
Sciences, Engineering, and Medicine, 2016; Roberto et al., 2017).

With the increase in awareness on the subject, there has been an increase in the number of
studies on combating bullying and cyberbullying in schools. The enactment of laws and policies
related to bullying has also led to a greater focus on such studies. Studies on combating cyberbullying
are discussed in the form of prevention and intervention. While prevention studies aim to prevent
cyberbullying experiences before they occur, intervention studies aim to intervene in cyberbullying
events and evaluate the programs implemented (Tanrikulu, 2017). Most of these programs took place
in K-12 schools (Hutson, Kelly, & Militello, 2018).

With the increase in awareness on the subject, while studies on tackling the problem increase,
there is an increase in the number of studies evaluating the effectiveness of the studies carried out (e.g.
Aizenkot, & Kashy-Rosenbaum, 2020; Bradshaw , 2015 ; Cantone et al., 2015; Gaffney et al., 2019;
Garaigordobil, & Mart'inez-Valderrey, 2015; Hutson, Kelly, & Militello, 2018; Jiménez-Barbero et
al.,, 2016; Roberto et al., 2017; Schultze-Krumbholz et al., 2012; Tanrikulu, 2017; Topcu-Uzer, &
Tanrikulu, 2017; Williford et al., 2013; Wolfer et al., 2014). Some of these studies are literature
analysis and meta-analysis studies (e.g. Gaffney et al., 2019; Heyeres et al., 2020; Hutson, Kelly, &
Militello, 2018; Tanrikulu, 2017; Topcu- Uzer, & Tanrikulu, 2017). In his analysis, Tanrikulu (2017)
found that all programs examined, technological or not, were effective in preventing and responding to
cyberbullying.

In a meta-analysis of the effectiveness of school-based anti-cyberbullying programs, Gaffney
and his colleagues found that the programs effectively reduced both the crime of cyberbullying and the
victimization of cyberbullying among school-age participants (Gaffney et al., 2019). The nine
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programs Hutson and his colleagues examined found a significant drop in cyberbullying. Ten
programs examined found a significant decrease in the frequency of cyberbullying, while other
programs found no significant decreases in cyberbullying, cyber-victimization, or intention to commit
cyberbullying. (Hutson, Kelly, & Militello, 2018).

Despite the increase in research on combating cyberbullying, the need for assessment research
to increase the generality of cyberbullying intervention programs continues, given the prevalence of
cyberbullying around the world and the negative consequences it causes (Ortega-Baron et al., 2019;
Tanrikulu, 2017).

There are findings that it is more effective to carry out cyberbullying programs as holistic
school activities that include all school stakeholders (teachers, parents, etc.) (Aboujaoude, Savage,
Starcevic & Salame, 2015; Cantone et al., 2015; Hutson, Kelly & Militello, 2018). Mason (2008) says
it's vital for schools to work with families to educate adolescents about cyberbullying prevention. The
National Academies of Sciences, Engineering, and Medicine (2016) supported the inclusion of parents
in cyberbullying education. In addition, the importance of parent education has been discussed in the
traditional bullying intervention literature (Ttofi &Farrington, 2011).

Research findings on the importance of the role of parents in preventing cyberbullying are
increasing day by day. A systematic review of the effectiveness of Cantone and his colleagues on the
effectiveness of school interventions on bullying and cyberbullying has demonstrated the importance
of involving parents in cyberbullying education (Cantone et al., 2005). Less than half (n = 7) of the
programs Hutson and his colleagues examined included the education of the parents of the children
participating in the program. These programs are among the successful programs in reducing
cyberbullying and victimization (Hutson, Kelly & Militello, 2018). Roberto and his colleagues (2017)
experimentally evaluated the short-term effects of the presentation promoting cybersecurity on parents'
perceptions of sensitivity and behavioral intentions. Compared to those in the control group, parents in
the experimental group reported that when their child was cyberbullied, they were more likely to talk
about the importance of recovering evidence and telling an adult they trust rather than retaliating
(Roberto et al., 2017). Kowalski and his colleagues found that positive parenting dimensions are a
protective factor for both cyber victimization and cyberbullying crime (Kowalski et al., 2019).
Parental control in technology use is also a protective factor in cyberbullying accusations (Zych,
Farrington, & Ttofi, 2019). Willard (2007) recommends that intervention strategies, such as installing
monitoring software to monitor their children’s Internet activities, restricting their children's computer
access, and helping victims of cyberbullying make a complaint, should be included in parent education
(as cited in Roberto et al., 2017). Research reveals that the number of cyberbullies and cyber victims is
increasing in Turkey. Erdur-Baker and Kavsut (2007) found in their study with students aged 14-19
that 30% of the students experienced cyber victimization and 28% of the bullied (Erdur-Baker, &
Kavsut, 2007). In the study conducted by Aricak, Siyahhan, and his colleagues (2008) with 269
students, they found the rate of being exposed to cyberbullying to be 5.9% and the rate of
cyberbullying to be 35.7% (Aricak et al., 2008).

Few studies are evaluating the content of cyberbullying education in Turkey (Kavuk, 2016;
Korkmaz, 2018; Nedim-Bal, & Kahraman, 2015; Peker, 2013). Topcu-Uzer and Tanrikulu (2017)
made a similar finding in their study in which they evaluated cyberbullying prevention and
intervention programs developed in Turkey (Topcu-Uzer, & Tanrikulu, 2017). Many researchers
examine the impact of cyberbullying prevention programs that they have prepared, not others. In
addition, the target audience of these programs is usually students. The program developed by Kavuk
(2016) is an exception as it includes all school stakeholders. However, the researcher left the parent
part of the cyberbullying training out of the study because this group could not participate in the
seminars. In the light of all these, it is necessary to prepare cyberbully prevention and intervention
programs adequate our own culture and education system and investigating their effects (Topcu-Uzer,
& Tanrikulu, 2017). In this study, the effect of the cyberbullying training program for parents prepared
by the researcher on parents' awareness was examined.
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The research sought answers to the following questions:

1. s there a significant difference in the sensitivity of parents participating in the cyberbullying
awareness training program?
a. Is there a significant difference in parents' cyberbullying sensitivity according to age
groups?
b. Is there a significant difference in parents' cyberbullying sensitivity according to their
educational status?
c. Is there a significant difference in parents' cyberbullying sensitivity according to
gender?
2. What are the opinions of the parents about the training program prepared?
a. What are the opinions of parents about the duration of the program?
b. What are the opinions of parents about the content of the program?
c. What are the opinions of parents about the method used in the program?
d. What are the opinions of parents about the materials used in the program?
Method

Research Pattern

A mixed-method was used in the research. Although the mixed method involves combining
guantitative and qualitative data used in a study, it makes an important contribution to making the
research problem more understandable (Creswell, 2017). Mixed method research is an integration
study that allows balancing the strengths of qualitative and quantitative methods together with their
shortcomings (Firat, Yurdakul & Ersoy, 2004).

In the first stage of the research, a single group pretest-posttest model was used from weak
experimental models, which are quantitative research methods, in order to determine the awareness
levels of parents. In this model, a single group (G) is first pre-test measured (O1), then the
experimental operation is applied (X) and the final test (O2) is performed at the end of the
experimental operation (Creswell, 2017). In the study, the effect of education prepared for parents (X)
on the sensitivity of parents to cyberbullying (dependent variable) was examined.

At the end of the educational program applied to parents, qualitative research methods and
techniques were used to determine the effectiveness of the program. Frequency and percentage
calculations were used to analyze the closed-ended questions in the questionnaire used in the study.
The analysis of the open-ended questions in the questionnaire was carried out using the descriptive
analysis technique. In the descriptive analysis, the data are separated logically and meaningfully
according to the determined themes, and the data related to each other are related and analyzed
depending on the cause-effect relationship (Karagéz, 2017). After the data obtained from the answers
to the open-ended questions were grouped under the headings determined by the researcher, the
frequency and percentage calculations and the distribution of the data were numerically revealed.

Study group

A total of 80 parents, 72 female and 8 male, whose children are studying in a primary school
and two secondary schools in Niliifer district of Burda (Esref Ergin Primary School, Siileyman Cura
Secondary School, Meral Muammer Agim Secondary School) and a primary school in Osmangazi
district (Sehit Ustegmen Mesut Beyazitli Primary School) in the 2017-2018 academic year,
participated in the research.

Designing Cyberbullying Awareness Training

The stages of designing the cyberbullying training program developed for parents are as
follows:

1. Needs Analysis: In this part of the study, the “literature review technique” used within the
scope of the data/source review technique, one of the data collection techniques used in needs analysis,
was used. A literature review is the study of recent studies and determining what the need is (Seker,
2014). It has been determined that there is a need for parent training programs that will enable us to
raise awareness about cyberbullying, developed through literature review and according to the findings
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of the research (Kavuk,2016; Korkmaz,2018; Nedim-Bal &Kahraman, 2015; Robinson,2012;
Tanrikulu,2013; StopBullying,n.d) examining the effect of bullying and cyberbullying prevention and
intervention training programs.

2. Purpose and Objectives of the Educational Program: The purpose, objectives and content of
an educational/training program can be revealed as a result of a needs analysis. In this study, the
purpose, objectives and content of the program were determined as a result of the needs analysis
conducted with the literature review.

The main purpose of the educational program is to raise awareness among parents about what
needs to be done to prevent and intervene in cyberbullying, which is one of the dangers posed by the
Virtual World and is classified as an information crime. In this direction, the objectives of the program
were determined as follows. The participant:

e Becomes aware of the dangers that can be encountered in the virtual world.

e Understands that cyberbullying is a cybercrime related to the concept of bullying.

e Gains knowledge about the reasons for the emergence of cyberbullying, its forms, and
cyberbullying tools.

e Becomes aware of what cyberbullies and victims are going through.

e Understands the duties and responsibilities of parents in preventing and responding to
cyberbullying.

3. Determining the Content of the Education: The content of the education was determined by
taking into account the determined goals and objectives, and it was finalized after being submitted to
the opinion of an expert from the Curriculum Development field, who is also working in the CITE
department. An inquiry-centered programming approach has been adopted in the regulation of
educational content. In the inquiry-centered programming approach, the content is determined and
organized according to the needs of the students (Demirel, 2015).

4. Development of Educational Methods and Techniques: The target audience of the
developed program is adults. Therefore, when determining the methods and techniques to be used in
the program, the characteristics of adult learners and andrological approaches were taken into account.
The education given to adults should be in a way that answers the questions in the minds of
individuals, contributes positively to their lives and directs them to practice more than theory
(Gokkaya, 2014). In the training program developed taking into account the characteristics of adult
learners, Keller's ARCS Motivational Design Theory was also taken into account. Keller's (2009)
ARCS Motivation Theory consists of the components of Attention, Relevance, Confidence, and
Satisfaction. The use of these components in the program is as follows.

e Attention: To attract the attention of the participants to the training, a question-and-answer
method was used. At the beginning of the training, the participants were asked questions
about understanding what the Virtual World is like and tried to draw attention to the topic.

e Relevance: Cyberbullying events and results were presented to the participants using case
studies videos and news from news sites. The scenarios created by the researcher, inspired
by daily life, were conveyed using the discussion method to ensure that the participants
were included in the problem situations. Thus, the motivation and interest of the
participants were tried to be kept at the desired level.

e Confidence: Based on his own experiences, the researcher made examples and suggestions
about what families can do. Thus, it was tried to ensure that the participants saw that what
was told was applied by the researcher himself, and to trust the researcher and the
education. Information activities have been embodied in the example sites given to
families in the section on combating cyberbullying.

e Satisfaction: Open-ended questions were included in the Cyberbullying Awareness
Training Assessment Questionnaire so that participants could easily express their learning
experiences related to the educational program.

5. Material selection/development: A presentation has been prepared in a PowerPoint program
within the scope of the training program. The presentation prepared for use in education was submitted
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to the opinion of three faculty members from the Department of Media and Communication of
Bandirma University and an expert from the department of CITE, and was revised and re-edited with
the provided feedback. The principles of target audience and visual design were taken into account in
the preparation of the presentation. During the training, one social experiment video (“How Safe Are
Your Children on the Internet?”), case studies (eg.“Seniz, a Turkish Girl is a Victim of Virtual
Bullying!”) and scenarios adapted from everyday life were also used.

6. The choice of evaluation method and tools: Varis (1978) emphasizes program evaluation as
the evaluation of the effectiveness of the program to make it more efficient. The evaluation of the
developed training program was made by adopting the Stake's Need-Based Evaluation Model. In the
program evaluation model developed by Stake, program evaluators consider the program activities and
whether the program meets the needs rather than the aims of the program (Saylor, Alexander ve
Lewis, 1981).

To determine the effect of the training developed using this evaluation model, the "Cyber
Bullying Sensitivity Scale" was applied as a pretest before the training and as a posttest after the
training. Thus, the effect of the training on the cyberbullying sensitivity levels of the participants was
measured. Again, immediately after the training, the "Cyber Bullying Awareness Training Evaluation
Questionnaire™ was used to determine the effect of the training on the participants in line with the
participant opinions.

7. Planning the transfer of learners to the study: The participants were asked to take note of the
sample videos and information sites given during the training to transfer what has been learned. It is
thought that watching the exemplary sites and videos together with children will benefit both the
transfer of the acquired information to the children and the reinforcement of the information for the
parents.

Pre-trial Trial and Implementation of Cyberbullying Awareness Training

The first pre-trial of the training was conducted in a secondary school (Siileyman Celebi imam
Haitp Secondary School) for three weeks with a total of 20 parents. The second trial of the training
was carried out with a group of 10 people who attended the mobile computer course for women
(Ataevler Region) by Bursa Municipality. Meanwhile, a subject expert took part as an observer. In line
with the needs determined at the end of both trials, the duration of the training was determined as 1,5
hours in total.

When the actual implementation stage of education was started, some schools preferred to
send a short information letter to parents stating the importance of education, that it is free, where and
when the education will be given, to increase the number of participants in the education. Some
schools have made the necessary announcements to parents with the message system (WhatsApp) that
teachers use to communicate with their classrooms. Training were held in the school conference rooms
at the hours determined by the school administrations. The training was conducted in one session
based on the presentation prepared by the researcher.

Data Collection Tool

To determine the change in parents’ sensitivity to cyberbullying, the ™ Cyber Bullying
Sensitivity Scale " (CSS) developed by Tanrikulu, Kinay, and Aricak (2011) was used as a pretest-
posttest before and after the training.

In the study, the “Cyberbullying Awareness Training Assessment Questionnaire” prepared by
the researcher was applied to the participants after the training to determine the opinions of the parents
about the education they attended. A total of fifteen questions are included in the questionnaire, twelve
of which are closed-ended and three are open-ended. Questions containing demographic information
(gender, age, education level) of the participants are included at the end of the questionnaire.

Validity and Reliability

The validity and reliability study of the CSS was conducted by Tanrikulu, Kinay and Aricak
(2011). As a result of the exploratory factor analysis, the researchers determined that the scale has a
factor and there is a structure explaining %27.70 of the total variance under this factor. Factor loadings
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under a single factor ranged from.31 to .73. Confirmatory factor analysis was performed to test the
accuracy of the resulting structure and it was found that the fit values were sufficient for the fit of the
model (Chi-square y*/sd= 3.220, RMSEA= .082). Reliability studies of the scale were calculated with
internal consistency (Cronbach Alpha), test-half and test-retest methods. Cronbach's alpha coefficient
was calculated for the entire scale. 79, test-retest reliability coefficient of the scale is .63. In addition, it
was found that the item-total correlations of the scale were ranked between .42 and .63 the integrated
group, and all differences between the averages of the lower and upper groups of 27% were
significant. This shows that the items in the scale have high validity and have a distinctive quality in
terms of measuring the sensitivity to cyberbullying. According to these results, it was concluded that
the scale is a valid and reliable measurement tool (Tanrikulu et al.,2013).

The Cronbach's alpha coefficient of the sensitivity scale for cyberbullying, calculated from the
data of the participants in this study, is .651. Since this value is between 0.60 < a < 0.80, it is
concluded that the scale is decisively safe for this research (Karag6z,2017). In the scale consisting of
thirteen items, triple rating (Yes, Sometimes, No) was used. Scoring of the scale is yes=three (3)
sometimes=two (2) no=one (1).

To ensure the content validity of the prepared questionnaire, the opinions of two field experts
from the CITE department were taken. In addition, the language suitability and comprehensibility of
the questionnaire items to be administered to adults were examined by two experts from the field of
Media and Communication. At the end of the review, some questions and options were changed.

Data Analysis

The data were analyzed with the help of SPSS program and Excel program. The normality of
the data was tested using the Kolmogorov-Smirnov test in order to determine the statistical method to
be used in the study of the effect of education prepared within the scope of the research on parents. As
a result of the normality test, it was determined that the data did not show a normal distribution.
Analyzes to determine the effect of education on parents' sensitivity levels were made using the
Wilcoxon Signed Rank Test, one of the non-parametric tests, and the effect size was calculated to
calculate the size of the difference between the two means. While calculating the effect size (r) used
for the Wilcoxon Signed Rank Test, the formula r = Z \ n is used.

r = Effect size
Z=Test value
n= Sample size (Connolly, 2007,s.218).

According to Field (2009), it is evaluated regardless of the effect size sign (r) and takes a value
between 0 (no effect) and 1 (perfect effect). Cohen (2013) interpreted the effect size values as follows:

r = 0.10 Small Effect
r = 0.30 Medium Effect
r = 0.50 Big Effect

Kruskal-Wallis H test was used to determine whether there were differences in the sensitivity
levels of the parents according to age and education status from the demographic variables. In the
same way, Mann-Whitney U Test was used for non-parametric tests in gender-related analyses. In the
study, the statistical analysis of the findings was based on the significance level of 0.05.

Frequency and percentage calculations were used to analyze the closed-ended questions in the
questionnaire used in the study. The analysis of the open-ended questions in the questionnaire was
carried out using the descriptive analysis technique. In the descriptive analysis, the data are separated
logically and meaningfully according to the determined themes, and the data related to each other are
related and analyzed depending on the cause-effect relationship (Karagdz, 2017). After the data
obtained from the answers to the open-ended questions were grouped under the headings determined
by the researcher, the frequency and percentage calculations and the distribution of the data were
numerically revealed.
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Findings

Findings on the Effect of Cyberbullying Awareness Training on Parents’' Sensitivity to
Cyberbullying

The results of the Kolmogorov-Smirnov (K-S) test used to examine the normality of the data
obtained from the CSS are given in Table 1.

Table 1. The Results of the Kolmogorov-Smirnov Normality Test of the Pretest-Posttest and Difference Scores
of the CSS

Statistics p
Pre-test 213 .00
Post-test .392 .00
Difference 222 .00

As seen in Table 1, pretest and posttest significance values were found to be p=0.00 in
normality tests. According to the K-S test result, it can be said that the data do not show a normal
distribution, since the significance value found is less than 0.05.

The results of the analyzes made using the Wilcoxon Signed-Rank test to reveal the change in
the sensitivity of the parents towards cyberbullying at the end of the training is shown in the table
below.

Table 2. Results of CSS Pretest-Posttest Scores Difference According to Wilcoxon Signed Ranks Test

Pretest-Posttest Rank

Measurement N Average Rank Sum z P
Negative Rows 0e 0 0 -6.29 .00
Positive Ranks 520b 26,50 1378.00
No Difference 28¢
Effect Size -0.704

a= posttest < pretest, b= posttest > pretest, c= posttest = pretest

As seen in Table 2, there is a statistically significant difference between the sensitivity levels
of the parents participating in the program (z=-6.29, p<0.05). The post-test scores of 52 of the parents
were higher than the pretest scores. The average rank of those whose posttest score was higher than
the pretest score was calculated as 26.50, and the total rank was calculated as 1378.00. There was no
change in the pretest-posttest scores of 28 of the parents. The fact that the difference scores are in
favor of positive rankings means that the participants' post-training scores are higher than their pre-
training scores. This shows that the participants' sensitivity to cyberbullying increased after the
training. The fact that the effect size calculated as a result of the test is r =-0.704 (r>0.5), shows that
the difference between the pretest and the posttest has a large effect. Based on these findings, it can be
said that the education they receive has a great effect on the cyberbullying sensitivity levels of the
parents.

Findings on the Effect of Education on Parents' Cyberbullying Sensitivity Levels by Age
Groups

According to the results of the Kruskal-Wallis H test (see Table 3), which was conducted to
reveal whether there is a significant difference between the cyberbullying sensitivity levels of parents
in different age groups, there is no statistically significant difference in the cyberbullying sensitivity
levels of the parents participating in the program according to age groups (x*>= 3.836, p>0.05).

413



Journal of Educational Theory and Practice Research, 2021, Vol 7, Issue 3, 406-421 Emel DUMAN, Nuray YILMAZ

Table 3. Kruskal Wallis H Test Results Regarding the Differences in CSS Pretest-Posttest Difference Scores
According to Age Variable

Rank
Age N Average sd x2 P
21-30 17 46.66 2 3.83 147
31-40 40 42.33
41-50 23 33.55

Total 80

Accordingly, it can be said that the education given does not cause a significant difference in
the cyberbullying sensitivity levels of the parents according to the age variable.

Findings on the Effect of Education on Parents' Cyberbullying Sensitivity Levels by
Educational Status

According to the results of the Kruskal Wallis H test (see Table 4), which was conducted to
reveal whether there is a significant difference between the cyberbullying susceptibility levels of
parents from different educational backgrounds, there is no statistically significant difference in the
cyberbullying sensitivity levels of the parents who attended the education (x*>== 4.73, p>0.05).

Table 4. Kruskal Wallis H Test Results Regarding the Differences in CSS Pretest-Posttest Difference Scores
According to Education Status Variable

Education Rank
Status N Average sd X P

Primary school 35 45.06 4 4.73 .316
Middle School 7 42.93
High school 19 32.68
University 17 40.71
Graduate 2 24.75
Total 80

Accordingly, it can be said that the education given does not cause a significant difference in
the cyberbullying sensitivity levels of the parents according to the educational status variable.

Findings on the Effect of Education on Parents' Cyberbullying Sensitivity Levels by Gender

According to the results of the Mann-Whitney U test (see Table 5), which was conducted to
reveal whether there is a difference between the cyberbullying susceptibility levels of the parents
according to gender, there is no statistically significant difference in the cyberbullying susceptibility
levels of the parents who participated in the training (U=201.5, z=-1.449, p>0.05).

Table 5. Mann-Whitney U Test Results Regarding the Differences in CSS Pretest-Posttest Difference Scores
According to Gender Variable

Gender N Rank Rank Sum U P
Average
Female 72 41.72 3004.00 201.5 147
Male 8 29.50 236.00

Accordingly, it can be said that the education given does not cause a significant difference in
the cyberbullying sensitivity levels of the parents according to the gender variable.

Findings of Parents' Opinions on the Education Program

The program evaluation questionnaire, in which the opinions of the parents are taken, consists
of five main parts including the duration, content, method, material, and general evaluation of the
program. Table 6 shows the frequency and percentage values of the parents' opinions on the duration
of the program.
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Table 6. Frequency and Percentage Values of Opinions on the Duration of the Program

Duration of the Program f %
The duration of the program was enough. 69 86. 25
The duration of the program was long. 1 1.25
The duration of the program was short. 10 12.50

As seen in Table 6, while many of the participants (n= 69, 86.25%) found the duration of the
training program enough, small of number participants (n= 10, 12.5%) stated that the duration of the
program could be longer. Just one participant found the duration of the program long In the light of
these findings, it can be said that the training duration, which is planned as 1, 5 hours and in a single
session, is suitable for the participants.

Table 7 shows the frequency and percentage values of parents' opinions on the content of the
program.

Table 7. Frequency and Percentage Values of Opinions on the Content of the Program

Content f %
The content caught my attention. 76 95
Partly intrigued me. 4 5
| found some things in the content unnecessary. 0 0
What is explained in the content can be used in daily life. 72 90
I can use some of what is explained in the content in daily life. 5 6.25
What is explained in the content cannot be used in daily life. 3 3.75
The program was useful. 78 97.50
The program was partially useful. 1 1.25
The program was not useful. 1 1.25

As seen in Table 7, many of the participants (n=76, 95%) stated that what was explained in the
training program attracted their attention. None of the participants ticked the option "I found what was
told unnecessary" in the questionnaire. Many of the participants (n=72, 90%) stated that the
information contained in the training content can be used in daily life. Likewise, many of the
participants (n=78, 97.50%) said that they found what was explained in the training program useful.
Adults from such training programs expect that the content of the program is oriented to their needs.
According to this finding, it can be said that the content of the training program is determined by
taking into account the characteristics of the target audience of the program.

Table 8 shows the frequency and percentage values of the parents' opinions on the method of
the program.

Table 8. Frequency and Percentage Values of Opinions

On the Method of the Program f %
Examples

Examples are chosen from daily life. 77 96.25
Some of the examples were chosen from daily life. 3 3.75
Examples are not chosen from daily life. 0 0
Examples are explanatory. 80 100
Examples were not relevant to what was described. 0 0
Questions and Discussion

Sufficient time was allocated for questions and discussions. 75 93.75
Not enough time was allocated for questions and discussions. 5 6.25
The questions helped me to understand what was explain. 79 98.75
The questions led to the dispersion of the subjects. 1 1.25

As seen in Table 8, many of the participants (n=77, 96. 25%) stated that they could encounter
all the examples used in the training program in their daily life. The few of participants who stated that
they might encounter some of the examples is low (n=3, 3.75%). In addition, all of the participants
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(n=80, 100%) think that the examples used during the training are clear and concise to support the
explanations. Many of the participants (n= 75, 93.75%) think that enough time is allocated for
questions and discussions during the training. A small number of participants (n=5, 6.25%) think that
more time should be devoted to questions and discussions. Many of the participants (n=79, 98.75%)
stated that being asked questions during the training contributed significantly to the understanding of
the subjects. Only one participant thought that the questions asked during the training led to the
dispersion of the subjects. Based on these findings, it can be said that the selected examples and the
methods used in the training largely fit the program participants/target audience.

Table 9 shows the frequency and percentage values of the parents' opinions on the materials
used in the program.

Table 9. Frequency and Percentage Values of Opinions

On the Materials Used in the Program f %

All pictures were understandable. 79 98.75
| couldn't understand some pictures. 1 1.25
| followed the presentation with ease. 79 98.75
I had a hard time following the presentation. 1 1.25

As seen in Table 9, many of the participants (n=79, 98.75%) found the pictures used during
the presentation understandable. Again, many of the participants (n=79, 98.75%) stated that they could
follow the presentation used in the training from beginning to end. Based on these findings, it can be
said that the participants can easily follow the presentation because they can understand the visuals in
the presentation and what is explained in the presentation.

Findings on Open-Ended Questions

In the two open-ended questions in the questionnaire, the parents were asked to indicate the
two subjects that they were most affected by during the education and the two subjects that they felt
lacking. Parents were also asked for their opinions and suggestions they would like to add. Only 50 of
the 80 participants who participated in the training stated that they were affected by the training
content. Table 10 shows the opinions of the parents. Parents stated that they were most impressed by
the social experiment video, which includes the misbehaviors that children can display on the Internet.
Considering the content of the video, it can be said that parents are most affected by the issues related
to the safety of their children in the training program. Secondly, parents have listed the dangers
children may face online. Some parents (n= 3, 6%) also stated the dangers of online games among the
subjects they were affected. Topics such as cyberbullying and its consequences (n= 17, 34%), cyber
victimization (n=3, 6%) are among the topics listed by parents.

Another topic that affects parents in the training program is the recommendations made to
families (n= 15, 30%). Some of the participants stated that they were influenced by the examples given
by the trainer from his own life (n= 3, 6%) and the case studies he used (n= 4, 8%). According to this
result, it can be said that the methods used during the training are suitable for the target audience.

Table 10. Frequency and Percentage Values Showing the Distribution of the Subject That Parents are Most

Affected

Subjects f %
Social experiment video that includes misbehaviors that children on 29 44
the internet.

The dangers that children may encounter on the Internet 17 34
Cyberbullying and its consequences 17 34
Recommendations for families 15 30
Importance of safe Internet use 3 6
Examples 3 6
Cases 4 8
Dangers in games 3 6
Cyber victimization 3 6
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According to Kurt (2000), although many techniques are used in adult education, the most
used techniques are narration, discussion, demonstration, role-playing, case, observation, and
brainstorming. The social experiment video used within the scope of the case (How safe your children
are the Internet?) is one of the most affected topics of the participants. One participant said that the
cases and scenarios used during the training were beneficial for parents as follows:

“The use of scenarios and videos is helpful as it helps parents think.”

Participants stated 'cyberbullying and its consequences as the second among the subjects that
they were affected by in training program. 26 of the participants wrote their opinions in the comments
and suggestions section of the questionnaire. Table 11 shows the frequency and percentage values of
these opinions and suggestions.

Table 11. Frequency and Percentage Values of the Opinions and Suggestions the Training Program
Opinions and Suggestions f %
Children should also be told. 8 30.7

The subjects were important, | was impressed by all of them, | 6 23.07
found them useful.

Training should continue. 6 23.07
The subjects were clear enough, it was understandable. 5 19.23
Teachers should be trained too. 1 3.84

When the participants' opinions on education were examined, 8 participants (30.7%) suggested
that education should be given to children and 1 participant (3.84%) to teachers. Six of the participants
(23.07%) stated that the training should continue. Again, 6 of the participants (23.07%) stated that all
the subjects covered in the training were important, they were impressed by the subjects covered in the
training and they found them useful. The other 5 participants (19.23%) stated that the subjects covered
in the training were explained clearly and understandably. Some of the participant opinions are as
follows:

P73: “There were so many things I did not know that I learned a lot in these seminars, thank
you.”

P4: “The topics covered in the training were very useful as they were compatible with daily

life.

’

The examples were used correctly. | want the training to be continuous.’

P34: “I thank you, and I hope that the trainings will continue to raise awareness of other
families.”

P52: “More people can be trained, and children can be taught with a presentation.”
Discussion, Conclusion and Recommendations

In this study, firstly, one group pretest-posttest model, one of the weak experimental models,
was used to determine the effect of the program developed for parents. Research findings on the effect
of cyberbullying awareness training on parents' cyberbullying sensitivity levels show that
cyberbullying awareness training is effective on parents participating in the research. At the end of the
training, there was no difference in the cyberbullying sensitivity levels of the parents according to age,
education level, and gender. These findings can be evaluated as the training program prepared for
parents can be applied to parents with different characteristics such as men or women of different age
groups and different education levels.

Secondly, parents' opinions about the training program were taken in the study. According to
the research findings, the vast majority of parents stated that the educational program is very beneficial
for them and that they are happy to participate in the training. Parents have expressed an opinion to
repeat such training programs. In addition, some parents said that cyberbullying training should be
given to their children and their teachers. According to these findings, it can be said that the training
program they attended contributed to the awareness of parents about cyberbullying.
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On the other hand, the majority of parents found the training period sufficient. Some of the
parents stated that the training period should be even longer. It can be said that the parents' opinion
that the duration of education should be longer coincides with their opinion that education should be
repeated. These findings can also be expressed as supporting each other of the positive thoughts of
parents regarding the educational program. These findings can also be interpreted as parents wanting
to learn more about cyberbullying. In the literature, studies are examining the effect of the duration of
such training programs. However, the target audience of these education programs is students. In the
study of Roberto and his colleagues, the duration of the cyberbullying training given to parents is
between 45-55 minutes (Roberto et al., 2017). However, the effect of the training period was not
examined in this research. The training time in our study is 90 minutes.

Almost all of the parents found the content of the training interesting and said that the content
described could be useful in their daily life. The many of parents stated that the teaching materials and
teaching methods used during the training contributed positively to the understanding of the content.

Parents stated that the cyberbullying incident in the sample video they watched during the
training was the first among the subjects they were most affected in the training. The subjects that
parents say are affected in the second place are the case studies on cyberbullying in education. The
fact that parents stated what they were told about cyberbullying incidents and their consequences
during education among the subjects they were most affected by can be interpreted as that the training
is suitable for them in terms of content. In addition, it can be said that parents receive the messages
intended to be given in education. It can be said that presenting real-life sections to parents during
education contributes to their perception of cyberbullying more easily. In the Family Support
Education Guide (OBADER) Integrated with the Pre-School Education Program of the Ministry of
National Education General Directorate of Basic Education, it is stated that techniques such as cases,
demonstration, role-playing, question- answer should be used in family education. Roberto and his
colleagues (2017) used videos containing case studies and news about cyberbullying from newspapers
in the pieces of training they gave to both parents and students for the prevention and intervention of
cyberbullying (Roberto et al., 2017).

Evidence-based empirical research is needed to determine the strengths and deficiencies of the
programs to be implemented for the prevention and intervention of cyberbullying and to determine the
strategies that will contribute to the effectiveness of such programs (Tanrikulu, 2017). Although there
has been an increase in studies in the literature in recent years, the need for research continues. There
is a greater need for research on this subject in Turkey. Current research is limited and its target
audience is limited to students. Despite the increasing number of cyberbullies and cyber victims in
Turkey (Erdur-Baker &Kavsut, 2007; Siyahhan et al., 2008), considering the limit of research (Topcu-
Uzer &Tanrikulu, 2017), cyberbullying prevention and intervention training programs and research
examining their effectiveness are needed more. There are findings that it is more effective to conduct
anti-bullying programs in the form of studies involving all stakeholders of the school (teachers,
parents, etc.) rather than individual student interventions (Aboujaoude, Savage, Starcevic & Salame,
2015; Cantone et al., 2005; Hutson, Kelly & Militello, 2018). Cantone and his colleagues' (2005)
systematic review of the effectiveness of school interventions on bullying and cyberbullying highlights
the importance of involving parents in cyberbullying education (Cantone et al., 2005). Less than half
(n = 7) of the programs Hutson and his colleagues reviewed also provided training to parents of
children participating in the program. These programs are among the successful programs in reducing
cyberbullying and victimization (Hutson, Kelly & Militello, 2018).

This research is limited to the parents of children in four schools in different districts of Bursa.
The effectiveness of this program developed within the scope of the research can be examined in the
future with an experimental study with a larger research sample. In addition, the effectiveness of the
program can be examined by including students in the sample. School counselors can collaborate with
field experts to organize cyberbullying awareness training that includes real-life sections that match
students' age levels. Considering the importance of families' participation in the prevention of
cyberbullying, the educational content developed in this research can be used in public education
courses organized by municipalities. Thus, the probability of benefiting more parents from such
training programs can be increased.
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Ebeveynlere Yonelik Gelistirilen Siber Zorbahk Farkindalik Egitiminin

Etkisinin incelenmesit
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Oz

Anahtar Kelimeler

Aileler ve ¢ocuklar: i¢in biiyiik bir tehdit unsuru olan siber zorbaligi dnleme
konusunda ailelerin farkindalik kazanmasimi saglamak amaciyla arastirmaci
tarafindan “Ebeveynlere Yonelik Siber Zorbalik Farkindalik Egitimi” igerigi
gelistirilmistir. Bu ¢alisma hazirlanan egitimin iceriginin ebeveynler tizerindeki
etkilerini incelemeyi amaglamaktadir. Calismada ebeveynlerin siber zorbaliga
iliskin duyarhiliklarindaki degisim ve egitime iliskin goriisleri arastirilmustir.
Aragtirmaya 72'si kadin 8'1 erkek olmak iizere toplam 80 wveli katilmustir.
Aragtirmada zayif deneysel modellerden tek grup On test-son test modeli
kullanilmistir. Keller’in ARCS Motivasyon Kurami ve yetigkin egitim yontem ve
teknikleri gdz oniinde bulundurularak tasarlanan egitim “Sanal Diinya& Siber
Zorbalik” ve “Ailelere Oneriler” seklinde iki béliimden olusmaktadir.
Ebeveynlerin egitim sonunda siber zorbaliga iliskin duyarliliklarindaki degisimi
belirlemek iizere “Siber Zorbalik Duyarlilik Olgegi” ve ebeveynlerin katildiklart
egitime iligkin goriislerini belirlemek {izere aragtirmaci tarafindan hazirlanan
“Siber Zorbalik Farkindalik Egitimi Degerlendirme Anketi” kullanilmistir.
Aragtirma bulgulari, siber zorbalik farkindalik egitiminin katilimeilar iizerinde
etkili oldugunu gostermektedir. Etki biiylkligi “biyiik” diizeydedir. Egitim
sonunda katilimcilarin siber zorbalik diizeylerinde yas, 6grenim durumu ve
cinsiyete gore bir farklilik olmadigi tespit edilmistir. Bu bulgular, ebeveynler igin
hazirlanan siber zorbalik farkindalik egitim programinin farkli yas grubundaki,
farkli 6grenim diizeyine sahip kadin ya da erkek farkli o6zelliklere sahip
ebeveynlere uygulanabileceginin bir gostergesi olarak degerlendirilebilir. Siber
Zorbalik Farkindalik Egitimi'nin etkisini belirlemek i¢in ikinci olarak
ebeveynlerin egitime yonelik goriislerine bagvurulmustur. Egitim programina
katilarak goriis bildiren katilimcilart gogunlugu, egitim programinin kendileri i¢in
¢ok faydali oldugunu ve egitime katilmaktan memnuniyet duyduklarin belirterek,
egitimlerin tekrarlanmasi yoniinde talepte bulunmuslardir. Katilimeilarin tamami
programu etrafindakilere kesinlikle tavsiye edeceklerini belirtmislerdir. Ayrica
bazi katilimecilar ¢ocuklarina ve Ogretmenlerine bu tiir bir egitim verilmesi
gerektigini belirtmislerdir. Bu bulgulardan hareketle programuin, katilimcilarin
siber zorbalikk konusunda bilinglenmesine katki saglayarak bu konudaki
ihtiyaglarini karsiladig1 soylenebilir.

Ebeveyn egitimi,
Ebeveyn goriisleri,

Siber zorbalik farkindalik
egitimi,

Siber zorbalik miidahale,
Siber zorbalik 6nleme

Makale Hakkinda

Gonderim Tarihi: 03.04.2021
Kabul Tarihi: 03.10.2021
E-Yaym Tarihi: 31.12.2021

! Bu makale birinci yazarin ikinci yazar damigmanliginda yaptig1 yiiksek lisans tezinden iiretilmis olup; FMTGTEK 2020’ de (2. Uluslararasi
Fen, Matematik, Girisimcilik ve Teknoloji Egitimi Kongresi) sunulan ve dzeti yayimlanan bildirinin tam metnidir.
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Giris
Bilisim teknolojileri ve internetin aile kontroliinden yoksun, bilingsizce kullanilmas1 ¢ocuklar
{izerinde olumsuz etkilere yol agabilmektedir. Ozellikle sosyal paylasim sitelerinin kullanim sikliginin
artmasi ve insanlarin bu platformlarda duygu ve diislincelerini rahatlikla, korkusuzca ifade edebilmeleri
sonucunda giinlilk yasamda karsilasilan problemli davranislar sanal ortama tasinabilmektedir. Bu tiir
ortamlarda karsi karsiya kalinan zorbalik, tehdit, korkutma, istismar gibi davraniglar bireylerin
hayatinda geri doniilmez tahribatlara yol acabilecek ciddi problemlere yol acabilmektedir.

Okullarda bilisim teknolojilerinin Ogrenciler tarafindan kotii amacla kullanilmasi "siber
zorbalik" (cyber bullying) adi verilen yeni bir zorbalik tiirline yol agmustir (Serin,2012). Campbell
(2005) siber zorbalig1, zorbalarin e-posta, metin, sohbet odalari, cep telefonu, cep telefonu kamerasi ve
web sitelerini kullanarak zorbalik yaptiklar1 yeni bir mecra olarak tanimlamaktadir. Belsey (2008) ise
siber zorbaligi, bir grup ya da bireyin iletisim teknolojilerini diismanca bir tavir ile kasith ve tekrarlanan
bir sekilde baskalarmma zarar vermek amaciyla kullanmasi olarak tanimlamaktadir. Heyeres ve
arkadaslart (2020) farkli paradigmalar ve algilar nedeniyle siber zorbalik arastirma alaninda siber
zorbaligin kabul edilmis bir tanimin1 bulmanin zor oldugundan s6z etmektedir (Heyeres vd., 2020).

Siber zorbalik ilk bakista zorbaligin sanal ortama yansimasi gibi disiiniilse de bircok yoniiyle
geleneksel zorbaliktan ayrilmaktadir. Ancak bazi aragtirma sonuglart siber zorbaliga karsi yiiriitiilen
miidahale programinin siber zorbaliga ek olarak geleneksel zorbaligi da azaltabildigini gdstermistir
(Aizenkot ve Kashy-Rosenbaum, 2020; Garaigordobil ve Martinez-Valderrey, 2015). Olweus (1994)
acisindan zorbalik, bir 6grencinin kendisinden daha giiglii bir veya birden ¢ok kisi tarafindan zarar
verme niyetiyle kasitli ve tekrarli davraniglara maruz kalmasidir. Sanal zorbaligi diger zorbalik
tirlerinden ayiran Ozelliklerden biri, bir siire sonra engellenemeyecek hale gelebilmesidir
(Kocasahan,2012). Internet ortamina izinsiz yiiklenmis bir fotograf ya da video pek ¢ok Kisi tarafindan
kisisel bilgisayarlara aktarilabilir boylelikle sinirsiz sayida kimse bu verilere ulasabilir ve ¢ogaltabilir.
Ayrica zorba daha sonra istese bile verilerin tamamen ortadan kalkmasini, silinmesini saglayamaz
(Shariff, 2008).

Tim tlkeler igin biiyiik bir tehdit unsuru olmaya baslayan siber zorbalik geleneksel zorbaliga
gore magdurlart duygusal agidan daha fazla zarara ugratmaktadir (Hutson, Kelly ve Militello, 2018;
Willard, 2007). Ayrica siber zorbaligin ergenler tizerinde fiziksel ve duygusal olarak yol agtig1 olumsuz
sonuglar uzun vadeli olabilmektedir (National Academies of Sciences, Engineering, and Medicine,
2016). Bu yontiyle siber zorbalik toplumun biitiin kesimlerini etkileyen bir halk sagligi sorunu olarak
gorlilmektedir (Heyeres vd., 2020; National Academies of Sciences, Engineering, and Medicine, 2016;
Roberto vd., 2017).

Konuya iligskin farkindaligin artisiyla birlikte okullarda zorbalik ve siber zorbalikla miicadele
caligmalarinin sayisinda da bir artis s6z konusu olmustur. Zorbalikla ilgili yasa ve politikalarin yiiriirliige
girmesi de bu tiir ¢alismalara daha fazla odaklanmaya neden olmustur. Siber zorbalikla miicadeleye
iliskin ¢alismalar énleme ve miidahale biciminde ele alinmaktadir. Onleme calismalari siber zorbalik
deneyimlerini olusmadan O6nlemeyi amaglarken, miidahale c¢aligmalari, gergeklesen siber zorbalik
olaylarina miidahale etmeyi ve uygulanan programlari degerlendirmeyi amaglamaktadir (Tanrikulu,
2017). Bu programlarin ¢gogu K-12 okullarinda gergeklestirilmistir (Hutson, Kelly ve Militello, 2018).

Konuya iliskin farkindaligin artisiyla birlikte sorunla miicadeleye yonelik calismalar artarken
bir yandan da ytiriitiilen ¢alismalarin etkililigini degerlendirmeye yonelik arastirmalarin sayisinda da bir
artis soz konusudur( 6rn. Aizenkot ve Kashy-Rosenbaum, 2020; Bradshaw, 2015 ; Cantone vd., 2015;
Gaffney vd., 2019; Garaigordobil ve Mart inez-Valderrey, 2015; Hutson, Kelly ve Militello, 2018;
Jiménez-Barbero vd. 2016; Roberto vd., 2017; Schultze-Krumbholz vd., 2012; Tanrikulu, 2017; Topcu-
Uzer ve Tanrikulu, 2017; Williford vd., 2013; Wolfer vd., 2014). Bu arastirmalarin bazilar literatiir
analizi ve meta analiz ¢alismalardir (6rn. Gaffney vd., 2019; Heyeres vd., 2020; Hutson, Kelly ve
Militello, 2018; Tanrikulu, 2017; Topcu-Uzer ve Tanrikulu, 2017). Tanrikulu (2017) yaptig1 analiz
sonucunda teknolojik olsun olmasin incelenen tiim programlarin siber zorbalig1 6nleme ve miidahalede
etkili oldugunu bildirmistir. Gaffney ve arkadaslar1 (2019), okul temelli siber zorbalikla miicadele
programlarinin etkililigine iliskin yaptiklart meta analiz calismasinda, programlarin okul cagindaki
katilimcilar arasinda hem siber zorbalik sugunu hem de siber zorbalik magduriyetini etkili bir sekilde
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azalttigini belirlemislerdir. Hutson ve arkadaslarinin inceledikleri dokuz programda, siber zorbalik
davramislarinda énemli bir diisiis oldugu tespit edilmistir. incelenen on programda siber suglama
sikliginda 6nemli distisler tespit edilmis, diger incelenen programlarda ise siber zorbalik davranisinda,
siber suglamada veya siber zorbalik yapma niyetinde 6nemli diisiisler olmadigi belirlenmistir. (Hutson,
Kelly ve Militello, 2018).

Siber zorbalikla miicadele konusundaki arastirmalardaki artisa karsin siber zorbaligin diinya
capindaki yaygnligi ve olumsuz sonuglari g6z Oniine alindiginda, bu tiir programlarin
genellenebilirligini de artirabilecek siber zorbalilk miidahale programlarini degerlendirme
arastirmalarina olan ihtiyag siirmektedir (Ortega-Baron vd., 2019; Tanrikulu, 2017).

Siber zorbalikla miicadele programlarinin bireysel 6grenci miidahaleleri yerine okulda ve tiim
okul paydaglarin1 igeren (Ogretmenler, ebeveynler vb.) biitiinciil okul calismalar1 seklinde
ylriitiilmesinin daha etkili oldugu yoniinde tespitler mevcuttur (Aboujaoude, Savage, Starcevic ve
Salame, 2015; Cantone vd., 2015; Hutson, Kelly ve Militello, 2018). Mason (2008) okullarin, ergenleri
siber zorbalik ve bunun 6nlenmesi konusunda egitmek igin ailelerle birlikte ¢alismasinin hayati 6nem
tagidigini belirtmektedir. Siber zorbalik egitimine ebeveynleri de dahil etme fikri National Academies
of Sciences, Engineering, and Medicine (2016) tarafindan da desteklenmistir. Ebeveyn egitimi ve
Ogretiminin 6nemi, geleneksel zorbalik miidahale literatiiriinde de tartisilmistir (Ttofi ve Farrington,
2011).

Ebeveynlerin siber zorbaligin dnlenmesinde oynadiklari roliin 6nemine iligkin arastirma
bulgulart her gegen giin artmaktadir. Cantone ve arkadaslarinin okul miidahalelerinin zorbalik ve siber
zorbalik tizerindeki etkinligini degerlendiren sistematik incelemesi siber zorbalik egitimine ebeveynleri
dahil etmenin 6nemini vurgulamaktadir (Cantone vd., 2005). Hutson ve arkadaslarinin inceledikleri
programlarin yarisindan azi (n = 7) ise programa katilan ¢ocuklarin ebeveynlerine yonelik egitim igerigi
icermektedir. Bu programlar siber zorbaligi ve magduriyeti azaltmada basarili programlar arasinda yer
almaktadir (Hutson, Kelly ve Militello, 2018). Roberto ve arkadaslar1 (2017) ebeveynlere yonelik siber
giivenlik tanitim sunumunun ebeveynlerin algilanan duyarlilik ve davranissal niyetleri lizerine kisa
vadeli etkilerini deneysel olarak degerlendirmistir. Sunumu izleyen ebeveynlerin, gelecekte baska
birinin ¢ocuklarina siber zorbalik yapabilecegine inanma olasiliklar1 daha yiiksek bulunmustur. Kontrol
grubuna kiyasla, deney grubundaki ebeveynler, cocuklariyla siber zorbalik yasadiklarinda kaniti
kurtarmanin, misilleme yapmak yerine giivendikleri bir yetiskine sdylemenin 6nemi hakkinda konugma
olasiliklarmin daha yiiksek oldugunu belirtmislerdir. Kowalski ve arkadaglart olumlu ebeveynlik
boyutlarinin hem siber magduriyet hem de siber zorbalik sucu i¢in koruyucu bir faktér oldugunu
bulmustur (Kowalski vd., 2019). Teknoloji kullaniminda ebeveyn denetimi de siber zorbalik
suglamasinda koruyucu bir faktdrdiir (Zych vd, 2019). Willard (2007), cocuklarmin Internet
faaliyetlerini izlemek i¢in izleme yazilimi kurmak, ¢ocuklarinin bilgisayar erigimini kisitlamak ve siber
zorbalik magdurlarinin sikdyette bulunmalarina yardimci olmak gibi miidahale stratejilerinin ebeveyn
egitiminde yer almasini dnermektedir (Akt. Roberto vd., 2017).

Yapilan arastirmalardan elde edilen sonuglar, Tiirkiye’ de de tiim diinyada oldugu kadar siber
zorbalarin ve siber magdurlarinin sayisinin giderek arttigini ortaya koymaktadir. Erdur-Baker ve Kavsut
(2007) 14-19 yaslar1 arasindaki 6grencilerle yaptiklari aragtirmada, 6grencilerin %30’unun siber
magduriyet yasadigini, %28’inin ise zorbalik yaptigini belirlemislerdir. Aricak, Siyahhan ve
arkadaslarinin (2008) 269 6grenci ile yaptiklar1 arastirmada, dgrencilerin siber zorbaliga maruz kalma
oranini %5.9, siber zorbalik yapma oranini ise %35.7 olarak bulmuslardir.

Tirkiye’ de siber zorbalik konusunda gelistirilen egitim iceriklerini degerlendiren arastirmalar
az sayidadir (Kavuk, 2016; Korkmaz, 2018; Nedim-Bal ve Kahraman, 2015; Peker, 2013). Topcu-Uzer
ve Tanrikulu (2017) Tiirkiye’de gelistirilmis siber zorbalik Onleme ve miidahale programlarin
degerlendirdikleri literatiir taramasi sonucunda benzer tespiti yapmislardir. Siber zorbaligi dnlemeye
yonelik hazirlanan ve etkisi arastirilan egitim programlariin hedef kitlesi dgrencilerdir. Programlar
cogunlukla arastirmacilar tarafindan bireysel olarak gelistirilmistir. Kavuk’un (2016) gelistirdigi
program tiim okul paydaslarini igermesi nedeniyle bir istisnadir. Ancak arastirmaci siber zorbalik
egitiminin ebeveyn kismini, bu grubun seminerlere katiliminin saglanamamasi nedeniyle arastirma
disinda birakmigtir. Tiim bunlar dikkate alindiginda Tiirkiye’ de kiiltiirlimiize ve egitim sistemimize
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uygun siber zorbaligi énlemeyi ve miidahaleyi kapsayan arastirmaya dayali programlara ihtiyag vardir
(Topcu-Uzer ve Tanrikulu, 2017). Bu ihtiyaglardan hareketle bu arastirma kapsaminda arastirmaci
tarafindan ebeveynlere yonelik bir siber zorbalik egitim igerigi hazirlanarak etkisi incelenmistir. Alan
yazinda sadece ebeveynlere yonelik gelistirilen ve etkisi incelenen benzer siber zorbalik farkindalik
egitim programi ¢alismalarina rastlanmamustir.

Arastirma kapsaminda agagidaki arastirma sorularina yanit aranmistir:

1.Siber zorbalik farkindalik egitim programina katilan ebeveynlerin siber zorbaliga iliskin
duyarliliklarinda anlamli bir fark var midir?
a. Ebeveynlerin siber zorbalik duyarliliklarinda yas gruplarina gore anlamli bir fark
var midir?
b. Ebeveynlerin siber zorbalik duyarliliklarinda 6grenim durumlarina gére anlaml
bir fark var midir?
c. Ebeveynlerin siber zorbalik duyarliliklarinda cinsiyete gére anlamli bir fark var
midir?
2. Ebeveynlerin hazirlanmis olan egitim programina iliskin goriisleri nelerdir?
a. Ebeveynlerin programin siiresine iligkin gortisleri nelerdir?
b. Ebeveynlerin programin igerigine iliskin gortisleri nelerdir?
c. Ebeveynlerin programda kullanilan yonteme iliskin goriisleri nelerdir?
d. Ebeveynlerin programda kullanilan materyallere iligskin goriisleri nelerdir?

Yontem
Arastirmanin Deseni

Arasgtirma da karma yontem kullanilmigtir. Karma yontem, bir aragtirmada kullanilan nicel ve
nitel verilerin birlestirilmesini icermekle birlikte aragtirma probleminin daha anlasilir hale gelmesine
onemli katki saglar (Creswell,2017). Karma yontem arastirmalari, nitel ve nicel yontemlerin giiglii
yanlarmin birlikte kullanildigi eksik yanlarinin da dengelenmesine olanak saglayan biitiinlesme
caligmalaridir (Firat, Yurdakul ve Ersoy,2004).

Aragtirmanin ilk asamasinda ebeveynlerin farkindalik diizeylerini belirlemek amaciyla nicel
arastirma yontemlerinden olan zayif deneysel modellerden, tek grup Ontest-sontest modeli
kullanilmigtir. Bu modelde tek bir gruba (G) dnce 6n test 6l¢timii yapilir (O1), sonrasinda deneysel islem
uygulanir (X) ve deneysel islem sonunda da son test (O2) yapilir (Creswell,2017). Arastirmada
ebeveynlere yonelik olarak hazirlanan egitimin (X) ebeveynlerin siber zorbaliga iligkin duyarliliklarina
(bagiml1 degisken) etkisi incelenmistir.

Ebeveynlere uygulanan egitim programi sonunda ise programin etkililigini belirlemek amaciyla
nitel aragtirma yontem ve teknikleri kullanilmistir. Arastirmada kullanilan anketteki kapali uglu
sorularin analizinde frekans ve yiizde hesaplamalar1 kullanilmistir. Anketteki agik uclu sorularin analizi
ise betimsel analiz teknigi kullanilarak yapilmistir. Betimsel analizde veriler belirlenen temalara gore
mantikli ve anlamli bir sekilde ayrilir, birbirleriyle iligkili veriler sebep-sonug iligkisine bagli olarak
iligkilendirilerek analiz edilir (Karag6z,2017). A¢ik uclu sorulara verilen cevaplardan elde edilen veriler,
arastirmaci tarafindan belirlenen basliklar altinda gruplandirildiktan sonra frekans ve yiizde
hesaplamalariyla verilerin dagilimi sayisal olarak ortaya konulmustur.

Calisma Grubu

Arastirmaya, 2017-2018 egitim-6gretim y1linda Bursa’nin Niliifer ilgesindeki bir ilkokul ve iki
ortaokul (Esref Ergin ilkokulu, Siileyman Cura Ortaokulu, Meral Muammer Agm Ortaokulu) ile
Osmangazi ilgesindeki bir ilkokulda (Sehit Ustegmen Mesut Beyazith Ilkokulu) ¢ocuklari 6grenim
goren 72 kadin, 8 erkek olmak iizere toplam 80 ebeveyn katilmustir.

Siber Zorbalik Farkindalik Egitiminin Tasarlanmasi

Ebeveynlere yonelik olarak gelistirilen siber zorbalik egitim programinin tasarlanma asamalari
asagidaki gibidir:
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1. Ihtiyag Analizi: Arastirmanin bu kisminda ihtiya¢ analizinde kullanilan veri toplama
tekniklerinden kaynak tarama teknigi kapsaminda kullanilan “literatlir tarama teknigi” kullanilmistir.
Literatiir tarama, son yillarda yapilan ¢alismalarin taranip, ihtiyacin ne oldugunu saptama ¢aligmasidir
(Seker,2014). Akran zorbalig1 ve siber zorbaligi énleme ve miidahale egitim programlart gelistirip
etkisini inceleyen arastirmalardan (Kavuk,2016; Korkmaz,2018; Nedim-Bal &Kahraman, 2015;
Robinson,2012; Tanrikulu,2013; StopBullying,n.d) literatiir tarama yoluyla elde edilen bulgular
dogrultusunda, ailelerin siber zorbalik konusunda farkindalik olusturmalarini saglayacak egitim
programlarina ihtiya¢ oldugu belirlenmistir.

2. Egitim Programinin Amaci ve Hedefleri: Bir egitim/ 6gretim programinin amaci, hedefleri ve
igerigi bir ihtiya¢ analizi sonucunda ortaya konabilmektedir. Bu ¢alismada literatiir taramasi ile yapilan
ihtiyag analizi sonucunda programin amaci, hedefleri ve igerigi belirlenmistir.

Egitim programin temel amaci; Sanal Diinya’nin beraberinde getirdigi tehlikelerden biri olan ve
bilisim sugu olarak nitelendirilen siber zorbaligi 6nleme ve miidahale konusunda neler yapilmasi
gerektigi hakkinda ebeveynlere farkindalik kazandirmaktir. Bu dogrultuda programinin hedefleri
asagidaki gibi belirlenmistir.

* Sanal Diinya’da karsilasilabilecek tehlikelerin farkina varir.
* Siber zorbaligin, zorbalik kavramuyla iligkili olan bir bilisim sugu oldugunu anlar.

» Siber Zorbaligin ortaya ¢ikma nedenleri, sekilleri ve siber zorbalik araglart hakkinda bilgi
sahibi olur.

* Siber zorbalarin ve magdurlarin neler yasadiklarindan haberdar olur.

» Siber zorbaligi onlemede ve miidahalede ebeveynlerin {izerine diisen goérev ve
sorumluluklari kavrar.

3. Egitimin Igeriginin Belirlenmesi: Egitim igerigi, belirlenen amaglar ve hedefler dikkate
almarak belirlenmis olup Program Gelistirme alaninda uzman olan ve BOTE béliimiinde gorevli bir
uzmanin goriigiine sunularak son halini almigtir. Egitim i¢eriginin diizenlenmesinde sorgulama merkezli
programlama yaklasimi benimsenmistir. Sorgulama merkezli programlama yaklasiminda igerik
ogrencilerin ihtiyaglarina gore belirlenir ve diizenlenir (Demirel, 2015).

4. Egitim-Ogretim Y&ntem ve Tekniklerinin Gelistirilmesi: Gelistirilen programin hedef kitlesi
yetiskinlerdir. Dolayisiyla programda kullanilacak yontemler ve teknikler belirlenirken yetiskin
ogrenenlerin 6zellikleri ve androgojik yaklasimlar goz oniinde bulundurulmustur. Yetiskinlere verilen
egitimin bireylerin akillarmdaki sorulara cevap verir nitelikte, hayatlarina olumlu katki saglayacak ve
teoriden ¢ok uygulamaya yonlendirecek sekilde olmasi gerekmektedir (Gokkaya, 2014). Yetiskin
ogrenenlerin ozellikleri géz oniinde bulundurularak gelistirilen egitim programinda ayrica Keller’ n
ARCS Motivasyonel Tasarim Kurami da dikkate alinmistir. Keller’ m (2009) ARCS Motivasyon
Kurami, Dikkat (Attention), Ilgi (Relevance), Giiven (Confidence), Memnuniyet (Satisfaction)
bilesenlerinden olusmaktadir. Bu bilesenlerin program igerisinde kullanimi asagidaki gibidir.

* Dikkat (Attention): Katilimcilarin egitime ilgilerini cekmek amaciyla soru-cevap yontemi
kullanilmistir. Egitimin baslangicinda Sanal Diinya’nin nasil bir Diinya oldugunun
anlasilmasina dair sorulan sorular ile katilimcilarin konuya dikkati ¢ekilmeye calisilmustir.

« [lgi (Relevance): Katilimcilara siber zorbalik olaylar1 ve sonuglar1 6rnek olay videolar1 ve
haber sitelerinden alinan haberler kullanilarak sunulmustur. Arastirmaci tarafindan giinliik
yasamdan esinlenerek olusturulan senaryolar, katilimcilarmmda problem durumlarina dahil
olmalarmi1 saglamak amaciyla tartisma yontemi kullamlarak aktarilmistir. Boylelikle
katilimeilarin motivasyonlari ve ilgileri istenilen diizeyde tutulmaya ¢aligilmisgtir.

» Giiven (Confidence): Arastirmact kendi yasamindan ailelerin yapabileceklerine dair
ornekler ve Onerilerde bulunarak anlatilanlarin bizzat arastirmaci tarafindan dan kullanildigini
gormeleri saglanarak aragtirmaciya ve egitime karsi gliven saglanmaya calisilmistir. Ailelere
siber zorbalikla miicadele boliimiinde verilen ornek sitelerle bilgilendirme ¢aligmalari
somutlastirilmistir.
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* Memnuniyet (Satisfaction): Katilimcilarin egitim programina dair 6grenme deneyimlerini
rahatlikla ifade edebilmeleri i¢in Siber Zorbalik Degerlendirme Anketi’nde acik uglu sorulara
yer verilmistir.

5. Materyal se¢imi/gelistirilmesi: Egitim programi kapsaminda PowerPoint programinda bir
sunu hazirlanmistir. Egitimde kullanilmak iizere hazirlanan sunu, Bandirma Universitesi Medya ve
Iletisim Boliimii’nden ii¢ 6gretim iiyesi ve BOTE boliimiinden bir uzmanin goriisiine sunulmus ve
verilen doniitler esliginde gozden gegirilerek tekrar diizenlenmistir Sununun hazirlanmasinda hedef kitle
ve gorsel tasarim ilkeleri dikkate alinmistir. Egitim sirasinda ayrica bir tane sosyal deney videosu
(“Cocuklariniz Internette Ne Kadar Giivende?”), 6rnek olaylar (6rn. “Tiirk Kiz1 Seniz Sanal Zorba
Kurbani!”) ve giinliik hayattan uyarlanmig senaryolar kullanilmustir.

6. Degerlendirme yontemi ve araclarinin se¢imi: Varis (1978) program degerlendirmeyi,
programin daha verimli hale gelmesi i¢in etkililiginin degerlendirmesi olarak vurgulamaktadir.
Gelistirilen egitim programinin degerlendirilmesi Stake’in Ihtiyaca Cevap Vermeye Dayali
Degerlendirme Modeli benimsenerek yapilmustir. Stake tarafindan gelistirilen program degerlendirme
modelinde, program degerlendiricileri programin amaglarindan ¢ok program etkinliklerine ve
programin ihtiyaci karsilayip karsilamadigini dikkate alirlar (Saylor, Alexander ve Lewis, 1981).

Bu degerlendirme modeli kullanilarak arastirma kapsaminda gelistirilen egitimin etkisini
belirlemek amaciyla “Siber Zorbalik Duyarlilik Olgegi” egitimden dnce dntest, egitim bittikten sonra da
son test olarak uygulanarak egitimin katilimcilarin siber zorbalik duyarlilik diizeylerine etkisi
Ol¢iilmistiir. Yine egitimden hemen sonra “Siber Zorbalik Farkindalik Egitimi Degerlendirme Anketi”
kullanilarak katilime1 goriisleri dogrultusunda egitimin katilimcilar tizerindeki etkisi belirlenmeye

caligilmustir.

7. Ogrenilenlerin ise transferinin planlanmasi: Ogrenilenlerin transferi amaciyla egitim
esnasinda verilen &rnek videolarin ve bilgilendirme sitelerinin katilimeilar tarafindan not edilmesi
istenmistir. Ornek verilen siteler ve videolarin ¢ocuklarla beraber izlenmesi edinilen bilgilerin hem
cocuklara aktarilmasina hem de ebeveynler acisindan bilgilerin pekistirilmesine fayda saglayacagi
distintilmektedir.

Siber Zorbalik Farkindalik Egitiminin On Denemesi ve Uygulanmasi

Egitimin birinci 6n denemesi bir ortaokulda (Siileyman Celebi imam Hatip Ortaokulu) ii¢ hafta
boyunca toplam 20 veli ile yapilmistir. Egitimin ikinci denemesi ise Bursa Belediyesi tarafindan
hanimlara yonelik mobil olarak yiiriitiilen (Ataevler Bolgesi) bilgisayar kursuna devam eden 10 kisilik
bir grupla yapilmistir. Bu sirada bir konu uzmani da gozlemci olarak yer almistir. Her iki deneme
sonunda belirlenen ihtiyaglar dogrultusunda egitimin siiresi toplam 1.5 saat olarak belirlenmistir.

Egitimin asil uygulama asamasina gecildiginde, bazi okullar egitime katilim sayisini artirmak
amactyla ebeveynlere egitimin dnemini, ticretsiz oldugunu, egitimin verilecegi yer ve zamani belirten
kisa bir bilgilendirme yazisi gondermeyi tercih ederken, bazi okullar 6gretmenlerin siniflari ile
iletisimde kullandiklar1 mesaj sistemiyle (WhatsApp) ebeveynlere gerekli duyurulart yapmislardir.
Egitimler okul yonetimlerinin belirledigi saatlerde okul konferans salonlarinda yapilmistir. Egitim
arastirmaci tarafindan hazirlanan sunu lizerinden tek oturumda yiirttiilmiistiir.

Veri Toplama Aract

Ebeveynlerin siber zorbaliga iliskin duyarliliklarindaki degisimi belirlemek tizere Tanrikulu,
Kiay ve Aricak (2011) tarafindan gelistirilen “Siber Zorbaliga iliskin Duyarlilik Olcegi (SZDO)”
egitimden Once ve sonra Ontest-sontest olarak kullanilmistir.

Arastirmada ebeveynlerin katildiklar1 egitime iliskin goriislerini belirlemek {izere arastirmaci
tarafindan hazirlanan “Siber Zorbalik Farkindalik Egitimi Degerlendirme Anketi” egitimden sonra
katilimcilara uygulanmistir. Ankette, on iki adet kapali uglu, {i¢ adet ise agik uglu olmak iizere toplam
on bes soru yer almaktadir. Katilimcilara ait demografik bilgileri (cinsiyet, yas, grenim durumu) igeren
sorular anketin sonunda yer almaktadir.
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Gecerlilik ve Giivenirlik

SZDO’nin, gegerlik ve giivenirlik calismasi Tanrikulu, Kinay ve Aricak (2011) tarafindan
yapilmistir. Arastirmacilar yaptiklar: agimlayici faktor analizi sonucunda dlgegin tek faktorlii oldugunu
ve bu faktor altinda toplam varyansin %27.70’ini aciklayan bir yapinin var oldugunu belirlemislerdir.
Tek faktor altindaki faktor yiikleri .31 ile .73 arasinda degismektedir. Ortaya cikan yapinin
dogrulugunun test edilmesi i¢in dogrulayici faktor analizi yapilmis ve uyum degerlerinin modelin
uyumu icin yeterli oldugu bulunmustur (Ki-kare ¥*sd= 3.220, RMSEA= .082). Olgegin giivenirlik
caligmalart i¢ tutarlilik (Cronbach Alpha), test yarilama ve test tekrar test yontemleriyle hesaplanmistir.
Olgegin tamamu icin hesaplanan Cronbach alfa katsayis1 .79, dlgegin test-tekrar test giivenirlik katsayisi
.63 ‘tiir. Ayrica Ol¢egin madde-toplam korelasyonlarinin tiimlesik grup icin .42 ile .63 arasinda
siralandigl ve %27’lik alt-list gruplarin ortalamalari arasindaki tiim farklarmm anlamli oldugu
bulunmustur. Bu da 6lgekteki maddelerin gecerliliklerinin yiiksek oldugunu ve siber zorbaliga iliskin
duyarlilig1 6lgme bakimindan ayirt edici nitelik tasidigini gostermektedir. Bu sonuglara gore 6lgegin
gecerli ve giivenilir bir 6lgme araci oldugu sonucuna varilmistir (Tanrikulu vd.,2013).

Siber zorbaliga iliskin duyarlilik 6l¢eginin bu arastirmadaki katilimcilarin verileri iizerinden
hesaplanan Cronbach alfa katsayis1 .651” dir. Bu deger 0.60 < o < 0.80 arasinda oldugundan, dlgegin bu
arastirma igin kabul edilebilir diizeyde giivenli oldugu sonucuna varilmistir (Karagéz,2017). On iig
maddeden olusan olgekte, iiclii derecelendirme (Evet, Bazen, Hayir) kullamlmistir. Olgegin
puanlanmast evet=li¢ 3) bazen=iki (2) hayir=bir (D) seklindedir.

Hazirlanan anketin kapsam gegerliligini saglamak amaciyla BOTE béliimiinden iki alan
uzmanimin gorisleri alinmigtir. Ayrica yetiskinlere uygulanacak anket maddelerinin dil yoniinden
uygunlugu ve anlasilirligi Medya ve letisim alanindan iki uzman tarafindan incelenmistir. inceleme
sonunda bazi soru ifadelerinde ve se¢eneklerde degislik yapilmistir.

Verilerin Analizi

Veriler SPSS programi ve Excel programi yardimiyla analiz edilmistir. Aragtirma kapsaminda
hazirlanan egitimin ebeveynler iizerindeki etkisinin incelenmesinde kullanilacak istatistiksel yontemin
belirlenmesi amaciyla verilerin normalligi Kolmogorov-Smirnov testi kullanilarak test edilmistir.
Normallik testi sonucunda verilerin normal dagilim gostermedigi belirlenmistir. Egitimin ebeveynlerin
duyarlhilik diizeylerine etkisini belirlemek i¢in yapilan analizler, non-parametrik testlerden Wilcoxon
Isaretli Sralar Testi kullanilarak yapilnus ve iki ortalama arasindaki farkin biiyiikliigiinii hesaplamak
igin etki biiyiikliigii hesaplanmistir. Wilcoxon Isaretli Siralar Testi igin kullanilan etki biiyiikl{igii (r)
hesaplanirken r = Z v n formiilii kullanilmaktadur.

r = Etki biiytkligi
7Z=Test degeri
n= Orneklem mevcudu (Connolly, 2007,5.218).

Field (2009)’ a gore etki biiyiikliigi (r), isareti dikkate alinmaksizin degerlendirilir ve 0 (etki
yok) ile 1 (mitkemmel etki/perfect effect) arasinda bir deger alir. Cohen (2013) ise etki biyiikliik
degerlerini agagidaki gibi yorumlamistir:

r = 0.10 kiigiik etki
r = 0.30 orta etki
r=0.50 biytk etki

Ebeveynlerin demografik degiskenlerden yas, 6grenim durumu ve c¢alisma durumlarina gore
duyarlilik diizeylerinde farklilik bulunup bulunmadigini belirlemek {izere yapilan analizlerde non-
parametrik testlerden Kruskal-Wallis H Testi, ayni sekilde cinsiyete gore yapilan analizlerde ise non-
parametrik testlerden Mann-Whitney U Testi kullanilmistir. Arastirmada, bulgularin istatistiksel
analizlerinde anlamlilik diizeyi 0.05 olarak esas alinmistir.

Arastirmada kullanilan anketteki kapali u¢lu sorularin analizinde frekans ve yiizde
hesaplamalar1 kullanilmistir. Anketteki agik ug¢lu sorularin analizi ise betimsel analiz teknigi
kullanilarak yapilmistir. Betimsel analizde veriler belirlenen temalara goére mantikli ve anlamli bir

412



Egitim Kuram ve Uygulama Aragtirmalar Dergisi 2021, Cilt 7, Say1 3, 406-421 Emel DUMAN, Nuray YILMAZ

sekilde ayrilir, birbirleriyle iliskili veriler sebep-sonug iligkisine bagli olarak iliskilendirilerek analiz
edilir (Karag6z,2017). A¢ik uclu sorulara verilen cevaplardan elde edilen veriler, arastirmaci tarafindan
belirlenen basliklar altinda gruplandirildiktan sonra frekans ve yilizde hesaplamalartyla verilerin dagilimi
sayisal olarak ortaya konulmustur.

Bulgular

Siber Zorbalik Farkindalik Egitiminin Ebeveynlerin Siber Zorbaliga iliskin Duyarliliklarina
Etkisine Ait Bulgular

SZDO’nden elde edilen verilerin normalliginin incelenmesinde kullanilan Kolmogorov-
Smirnov (K-S) testi sonuglar1 Tablo 1” de verilmistir.

Tablo 1. SZDO Ontest-Sontest ve Fark Puanlarinin Kolmogorov-Smirnov Normallik Testi Sonuglari

Istatistik p
Ontest 213 .00
Sontest 392 .00
Fark 222 .00

Tablo 1’ de goriildiigii gibi, normallik testlerinde dntest ve sontest anlamlilik degerleri p=0,00
bulunmustur. K-S testi sonucuna gore, bulunan anlamlilik degerinin 0.05’ten kiiciik olmasi nedeniyle,
verilerin normal dagilim gdstermedigi sdylenebilir.

Ebeveynlerin egitim sonunda siber zorbaliga iliskin duyarhliklarindaki degisimi ortaya koymak
icin Wilcoxon Isaretli Siralar testi kullanilarak yapilan analizlerin sonuclari asagidaki tabloda
gosterilmistir.

Tablo 2. SZDO Ontest-Sontest Puanlar1 Farkinin Wilcoxon Isaretli Siralar Testine Gore Sonuglari

Ontest-Sontest N Sira Sira 7 0
Ol¢iimii Ortalamas1 ~ Toplami
Negatif Siralar 02 0 0 -6.29 .00
Pozitif Siralar 52°b 26,50 1378.00
Fark Olmayan 28°¢
Etki Biiyukligii -0.704

a= sontest < Ontest, b= sontest > Ontest, c= sontest = Ontest

Tablo 2’de goriildiigi gibi programa katilan ebeveynlerin duyarlilik diizeyleri arasinda
istatistiksel olarak anlamli bir fark vardir (z=-6.29, p<0.05). Ebeveynlerin 52‘sinin sontest puanlari
ontest puanlarindan ytiksek ¢cikmistir. Sontest puani 6ntest puanindan yiiksek ¢ikanlarin sira ortalamasi
26.50, sira toplami 1378.00 olarak hesaplanmistir. Ebeveynlerin 28’inin ise Ontest-sontest puanlarinda
bir degisiklik olmamustir. Fark puanlarimin pozitif siralar lehine olmasi, katilimcilarin egitim sonrast
puanlarinin egitim oncesi puanlarindan ytiksek ¢iktig1 anlamina gelmektedir. Bu da katilimeilarin siber
zorbaliga dair duyarliliklarinda egitim sonrasinda artis yasandigini gostermektedir. Test sonucu
hesaplanan etki biiytikliigiiniin r =-0.704 (r>0.5) olmasi, 6ntest-sontest arasindaki farkin biiyiik bir etkiye
sahip oldugunu gostermektedir. Bu bulgulardan yola ¢ikarak aldiklari egitimin ebeveynlerin siber
zorbalik duyarlilik diizeyleri tizerinde etkisinin biiyiik oldugu sdylenebilir.

Yas Gruplarina gore Egitimin Ebeveynlerin Siber Zorbalik Diizeylerine Etkisine Ait Bulgular

Farkl1 yas gruplarindaki ebeveynlerin siber zorbalik duyarlilik diizeyleri arasinda anlamli bir
fark olup olmadigini ortaya koymak i¢in yapilan Kruskal-Wallis H testinin sonucuna goére (bkz. Tablo
3) programa katilan ebeveynlerin siber zorbalik duyarlilik diizeylerinde yas gruplarina gore istatistiksel
olarak anlamli bir fark yoktur (x*>= 3.836, p>0.05).
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Tablo 3. SZDO Ontest-Sontest Fark Puanlarinin Yas Degiskenine Gore Farklilasmasina Tliskin Kruskal Wallis H
Testi Sonuglari

Sira
Yas N Ortalamasi sd X P
21-30 17 46.66 2 3.83 147
31-40 40 42.33
41-50 23 33.55

Toplam 80

Buna gore verilen egitimin, yas degiskenine gore ebeveynlerin siber zorbalik duyarlilik
diizeylerinde anlamli bir farkliliga yol agmadig1 sdylenebilir.

Ogrenim Durumuna Gore Egitimin Ebeveynlerin Siber Zorbalik Duyarlilik Diizeylerine
Etkisine Ait Bulgular

Farkli 6grenim durumundaki ebeveynlerin siber zorbalik duyarlilik diizeyleri arasinda anlaml
bir fark olup olmadigini ortaya koymak i¢in yapilan Kruskal Wallis H testinin sonucuna gore (bkz. Tablo
4), egitime katilan ebeveynlerin siber zorbalik duyarlilik diizeylerinde 6grenim durumuna gore
istatistiksel olarak anlamli bir fark yoktur (x>=4.73, p>0.05).

Tablo 4. SZDO 6ntest-sontest fark puanlarinin grenim durumu degiskenine gore farklilagmasina iliskin Kruskal
Wallis H Testi sonuglart

Ogrenim Sira

D% rumu N Ortalamasi sd X P
Ilkokul 35 45.06 4 4,73 316
Ortaokul 7 42.93
Lise 19 32.68
Universite 17 40.71
Lisansiistii 2 24,75
Toplam 80

Buna gore verilen egitimin, 6grenim durumu degiskenine gore ebeveynlerin siber zorbalik
duyarlilik diizeylerinde anlamli bir farkliliga yol agmadigi sdylenebilir.

Cinsiyete Gore Egitimin Ebeveynlerin Siber Zorbalik Duyarhilik Diizeylerine Etkisine Ait
Bulgular

Ebeveynlerin siber zorbalik duyarlilik diizeyleri arasinda cinsiyete gore fark olup olmadigini
ortaya koymak i¢in yapilan Mann-Whitney U testinin sonucuna goére (bkz. Tablo 5), egitime katilan
ebeveynlerin siber zorbalik duyarlilik diizeylerinde cinsiyete gore istatistiksel olarak anlaml bir fark
yoktur (U=201.5, z=-1.449, p>0.05).

Tablo 5. SZDO Ontest-Sontest Fark Puanlarinin Cinsiyet Degiskenine Gore Farklilasmasina iliskin Mann-
Whitney U Testi Sonuglari

Cinsiyet N Sira Sira Toplami U P
Ortalamast

Kadin 72 41.72 3004.00 201.5 147

Erkek 8 29.50 236.00

Buna gore verilen egitimin, cinsiyet degiskenine gore ebeveynlerin siber zorbalik duyarlilik
diizeylerinde anlamli bir farkliliga yol agmadig1 sdylenebilir.

Ebeveynlerin Egitim Programina Iliskin Goriislerine Ait Bulgular

Ebeveynlerin programa ait goriislerinin alinmasini saglayan program degerlendirme anketi,
programin siiresi, icerigi, yontemi, materyali ve genel degerlendirmeyi iceren bes ana bolimden
olugsmaktadir. Ebeveynlerin programinin siiresine ait goriislerinin frekans ve yiizde degerleri asagidaki
tabloda (bkz. Tablo 6) gériilmektedir.
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Tablo 6. Programin Siiresine Ait Goriislerin Frekans ve Yiizde Degerleri

Programin Siiresi f %
Program Siiresi Yeterliydi 69 86.25
Program Siiresi Uzundu 1 1.25
Program Siiresi Kisaydi 10 12.50

Tablo 6° de goriildiigii gibi katilimeilarin %86.25” i egitim programinin siiresini yeterli bulmus,
%1,25” 1 program siiresini uzun bulmus, %12.5° ise programin sliresinin daha uzun olabilecegi
gorlisiinde bulunmustur. Bu veriler 1s18inda yaklasik 1.5 saat olarak ve katilimcilarin dikkatlerinin
dagilmasina olanak vermeyecek seviyede tek oturum seklinde revize edilen programin siiresinin basarili
bir sekilde planlandig1 sdylenebilir.

Ebeveynlerin programinin igerigine ait goriiglerinin frekans ve ylizde degerleri asagidaki
tabloda (bkz. Tablo 7) gorilmektedir.

Tablo 7. Programin Icerigine Ait Gériislerin Frekans ve Yiizde Degerleri

Programin Igerigi f %
Anlatilanlar ilgimi ¢ekti 76 95
Kismen ilgimi ¢ekti 4 5
Anlatilanlar gereksiz buldum 0 0
Giinliik hayatta kullanilabilir 72 90
Bazilarim kullanabilirim 5 6.25
Kullanilabilir bulmadim 3 3.75
Program faydali oldu 78 97.50
Kismen faydali oldu 1 1.25
Program faydali olmadi 1 1.25

Tablo 7’de goriildiigi gibi katilimcilarin %95’ i egitim programinda anlatilanlarin ilgisini
cektigini  belirtmistir ve katilmcilarin  higbiri  “anlatilanlar1  gereksiz  buldum” segenegini
isaretlememistir. Katilimeilarin %901 egitim programinda anlatilanlar giinliik hayatta kullanilabilir
bulmus ve yine %97.50’si egitim programinda anlatilanlar1 faydali buldugunu sdyleyerek “iyi ki bu
programa katildim” segenegini isaretlemistir. Bu bulgudan yola ¢ikarak, giinliik hayatta karsilastigimiz
bir problem olan siber zorbaliga karsi 6nlem ve miidahale yontemleri i¢eren egitim programinin giincel
bir sekilde katilimcilarin ilgilerini gekecek diizeyde tasarlandigi ve basarili oldugu sonucuna varilabilir.

Ebeveynlerin programinin yontemine ait goriislerinin frekans ve ylizde degerleri asagidaki
tabloda (bkz. Tablo 8) goriilmektedir.

Tablo 8. Programin Y6ntemine Ait Goriislerin Frekans ve Yiizde Degerleri

Programin Yontemi f %
Ornekler giinliik hayatta karsilasilabilir tiirden 7 96.25
Orneklerin bazilari ile giinliik hayatta karsilagilabilir 3 3.75
Ornekler giinliik hayatta karsilagilabilir tiirden degil 0 0
Soru ve tartigmalara yeteri kadar siire ayrildi 75 93.75
Soru ve tartigmalara yeteri kadar siire ayrilmadi 5 6.25
Sorular yonetilmesi anlatilanlar1 anlamama yardimci oldu 79 98.75
Sorular konularin dagilmasima yol agt 1 1.25
Ornekler konular1 agiklayici nitelikteydi 80 100
Ornekler anlatilanlarla ilgili degildi 0 0

Tablo 8’de goriildiigh gibi katilimcilarin %96.25” i egitim programinda kullanilan &rnekleri
giinliik hayatta karsilasilabilir tiirden buldugunu belirtmis, %3.75’ i 6rneklerin bazilarini giinliik hayatta
karsilagilabilir bulmakla birlikte katilimcilarin higbiri 6rneklerin giinliik hayattan bagimsiz oldugunu
disiinmemistir. Katilmcilarin %93.75” 1 egitim sirasinda soru ve tartismalara yeterince zaman
ayrildigint belirtmis, %6.25 1 ise soru ve tartismalara daha fazla zaman ayrilmasi gerektigini
belirtmistir. Katilimeilarin %98.75°1 anlatim sirasinda kendilerine sorular yoneltilmesinin konularin
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anlagilmasina 6nemli katki sagladigini belirtmis, % 1.25” 1 ise egitim sirasinda yoneltilen sorularin
konularm dagilmasina yol a¢tig1 goriisiinde bulunmustur. Ayrica katilimcilarin hepsi (%100) egitim
sirasinda kullanilan 6rneklerin anlatilanlart destekleyici nitelikte acik ve net oldugu goriisiindedir. Bu
bulgulardan yola ¢ikarak yontem kismi yetiskin egitimi kuramlar1 dikkate alinarak tasarlanan egitim
programinin basarili bir sekilde tasarlandig1 sylenebilir.

Ebeveynlerin programda kullanilan materyallere ait goriislerinin frekans ve yiizde degerleri
asagidaki tabloda (bkz. Tablo 9) goriilmektedir.

Tablo 9. Programda Kullanilan Materyallere Ait Goriislerin Frekans ve Yiizde Degerleri

Materyal f %

Kullanilan resimlerin hepsi anlasilirdi 79 98.75
Bazi resimlerde anlatilmak isteneni anlayamadim 1 1.25
Sunuyu kolaylikla takip ettim 79 98.75
Konuyu takip etmekte zorlandim 1 1.25

Tablo 9’da goriildigii gibi katilimcilarin %98.75° 1 egitim programi kapsaminda hazirlanan
sunuda kullanilan resimleri anlagilir bulmustur. Katilimeilarin %98.75’ i hazirlanan sunuyu bastan sona
rahat takip edebildigini belirtmistir. Bu bulgulardan yola ¢ikarak egitim programinin icerigini
destekleyecek sekilde tasarlanan egitim materyalindeki gorsellerin katilimcilarin anlama diizeyinde
oldugu ve hazirlanan sunudaki konularin birbiri ile baglantili ve biitlinliik i¢erisinde basarili bir sekilde
sunuldugu sonucuna varilabilir.

Acik Uglu Sorulara Iliskin Bulgular

Ankette yer alan acik uclu sorularda katilimcilara egitimde en ¢ok etkilendikleri iki konuyu,
eksikligini hissettikleri iki konuyu ve ilave etmek istedikleri goriis ve Onerileri sorulmustur. Egitime
katilan 80 katilimcidan sadece 50 si etkilendikleri konular1 belirtmislerdir. Katilimcilarin goriisleri
Tablo 10’ da goriilmektedir. En fazla etkilenilen konular arasinda g¢ocuklarin internet ortaminda
sergileyebilecekleri hatali davraniglart iceren sosyal deney videosu belirtilmistir. En ¢ok etkilenilen
konular arasinda ikinci sirada ¢ocuklarin internette karsilasabilecekleri tehlikeler ifade edilmistir.
Izletilen videonun igerigi dikkate alindiginda, ebeveynlerin egitim sirasinda en ¢ok c¢ocuklarinin
giivenligi ile ilgili konulardan etkilendikleri sdylenebilir. Baz1 ebeveynler (n= 3, %6) cevrimici
oyunlardaki tehlikeleri de etkilendikleri konular arasinda belirtmislerdir. Yine siber zorbalik ve
sonuglari (n= 17, %34), siber magduriyet (n=3, %6) gibi konu bagliklar1 da etkilenilen konular arasinda
yer almaktadir.

Egitimde katilimcilarin etkilendigi diger bir konu baslig1 ise ailelere Onerilerdir (n= 15, %30).
Katilimcilardan bazilar egitimde izlenen yontemlere iliskin de goriis bildirerek, egitmenin kendi
yasamindan verdigi 6rneklerden (n= 3, %6) ve kullanilan 6rnek olaylardan (n= 4, %8) etkilendiklerini
ifade etmislerdir. Bu durum egitim sirasinda kullanilan yontemlerin hedef kitleye uygunluguna isaret
etmektedir.

Tablo 10. En Cok Etkilenilen Konularin Dagilimint Gosteren Frekans ve Yiizde Degerleri

Konular f %
Cocuklarin internet ortaminda sergileyebilecekleri hatali

davranislari i¢eren sosyal deney videosu 22 a4
Cocuklarin Internette karsilasabilecegi tehlikeler 17 34
Siber Zorbalik ve Sonuglari 17 34
Ailelere Oneriler 15 30
Giivenli Internet Kullanimimin Onemi 3 6
Egitmenin Kendinden Ornekler vermesi 3 6
Ornek Olaylar Kullanimi 4 8
Oyunlardaki tehlikeler 3 6
Siber Magduriyet 3 6
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Kurt (2000)’ a gore yetiskin egitiminde bir¢ok teknik kullanilmasina ragmen en ¢ok kullanilan
teknikler anlatim(takrir), tartisma, gosteri, rol oynama, drnek olay, gézlem ve beyin firtinast olarak
siralanmaktadir. Ornek olay teknigi kapsaminda kullanilan sosyal deney videosu (Cocuklariniz
Internette Ne Kadar Giivende), katilimcilarm en ¢ok etkilendikleri konularin baginda gelmektedir. Bir
katilimer egitim sirasinda kullanilan 6rnek olay videolarinin ve senaryolarin ebeveynler agisindan
faydali oldugunu asagidaki gibi belirtmistir: “Senaryolarin olmasi ebeveynlerin diisiindiiriilmesi
agisindan faydali, videolarmn kullanimi”

Etkilenilen konu sirasinda ikinci olarak siber zorbalik ve sonuclarimi belirtilmistir.
Katilimcilardan 26’ s1 anketin goriis ve oneriler kismini doldurarak goriislerini belirtmislerdir. Tablo 11’
de goriis ve onerilerin frekans ve yiizde degerleri verilmistir.

Tablo 11. Programa Ait Gériis ve Onerilerinin Frekans ve Yiizde Degerleri

Goriis ve Oneriler f %
Cocuklara da anlatilmali 8 30.7
Konular 6nemliydi, hepsinden etkilendim, faydali buldum 6 23.07
Egitimler devam etmeli 6 23.07
Konular yeterince acikti, anlasilirdi 5 19.23
Ogretmenler de egitilmeli 1 3.84

Katilimcilarin egitime iligkin goriigleri incelendiginde, 8 katilimcet (%30.7) egitimin ¢ocuklara,
1 katilimer (%3.84) ise dgretmenlere de verilmesi gerektigini ifade etmislerdir. Katilimcilardan 6 s1
(%23.07) egitimlerin devam etmesi gerektigi yoniinde goriis bildirmislerdir. Yine katilimcilardan 6’ s1
(%23.07) egitimde ele alinan konularin hepsinin 6nemli oldugunu, etkilendiklerini, faydali bulduklarini
ifade etmislerdir. Diger 5 katilimci (% 19.23) ise, egitimde konularin ebeveynlerin diizeyine uygun
bicimde agik ve anlasilir sekilde anlatildigini belirtmistir. Katilimer goriis ifadelerinden bazilari su
sekildedir:

K73: “Bilmedigim o kadar ¢ok seyler vardi ki bu seminerlerde ¢ok sey ogrendim, tesekkiir
ederim.”

K4: “Egitimde anlatilan konular giinliik hayatla wyumlu oldugu i¢in cok faydaliydi. Ornekler
yerindeydi. Egitimlerin devamli olmasini dilerim.”

’

K34:” Tesekkiir ediyorum, baska ailelerinde bilinglenmesi i¢in devanuint diliyorum.’

K52: “Daha ¢ok egitimler olabilir, ¢cocuklara da bir sunumla anlatilabilir”.
Tartisma, Sonuc ve Oneriler

Bu arastirmada gelistirilip ebeveynlere uygulanan programin etkisi iki yolla belirlenmeye
calisilmistir. Birincisinde, zayif deneysel modellerden, tek grup ontest- sontest model kullanilmisgtir.
Siber zorbalik farkindalik egitiminin ebeveynlerin siber zorbalik duyarlilik diizeylerine etkisini
inceleyen arastirma bulgulari, siber zorbalik farkindalik egitiminin aragtirmaya katilan ebeveynler
iizerinde etkili oldugunu gostermektedir. Aldiklar1 egitim sonunda ebeveynlerin siber zorbalik duyarlilik
diizeylerinde yas, 6grenim durumu ve cinsiyete gore bir farklilik olmadigr tespit edilmistir. Bu bulgular,
ebeveynler i¢in hazirlanan siber zorbalik farkindalik egitim programinin farkli yas grubundaki, farkl
ogrenim diizeyine sahip kadin ya da erkek gibi farkli 6zelliklere sahip ebeveynlere uygulanabileceginin
bir gostergesi olarak degerlendirilebilir.

Siber Zorbalik Farkindalik Egitimi’nin etkisini belirlemek {izere ikinci olarak ebeveynlerin
egitime iliskin gorislerine bagvurulmustur. Ebeveynlerin egitim programina dair goriiglerine iligkin
bulgulara bakildiginda, ebeveynlerin biiyiik cogunlugunun egitim programinin kendileri i¢in ¢ok faydali
oldugunu, egitime katilmaktan memnuniyet duyduklarini belirterek egitimlerin tekrarlanmasi yoniinde
talepte bulunmuslardir. Katilimcilarin tamami programi ¢evresindekilere mutlaka 6nereceklerini ifade
etmislerdir. Ayrica bazi katilimecilar bu tiir egitimlerin ¢ocuklarma ve Ogretmenlere de verilmesi
gerektigi yonilinde goriis bildirmisledir. Bu bulgulardan hareketle programin katilimcilarin egitim
sonunda siber zorbalik konusunda farkindalik kazanmalarina katki saglayarak bu konudaki ihtiyaclarin
karsiladig1 sdylenebilir.
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Ote yandan ebeveynlerin cogunlugu egitim siiresini yeterli bulmus, bir kism1 ise egitim siiresinin
daha da uzun olmasini istediklerini belirtmislerdir. Egitim siiresinin daha uzun olmasi1 yoniindeki
talepler egitimin tekrarlanmasi yoniindeki taleplerle paralel olarak degerlendirilebilir. Bu bulgular ayrica
programa iliskin olumlu diisiincelerin birbirini destekledigi seklinde de ifade edilebilir. Ayrica siber
zorbalik konusunda daha ¢ok sey 6grenmek istedikleri seklinde de yorumlanabilir. Literatiirde verilen
egim siiresinin etkisini inceleyen arastirmalara rastlanmaktadir. Ancak bu aragtirmalar hedef kitlesi
ogrenciler olan egitimler i¢in s6z konusudur. Roberto ve arkadaslari tarafindan ebeveynlere yonelik
olarak verilen egitimin siiresi 45-55 dakika olarak belirtilmistir (Roberto vd., 2017). Ancak arastirmada
egitim siiresinin etkisi incelenmemistir. Bu arastirmadaki egitim stiresi ise 90 dakikadir.

Egitim sonunda ebeveynlerin neredeyse tamami egitimin icerigini ilgi c¢ekici bulmus ve
anlatilanlarin  giinliilk hayatta kullanilabilir oldugunu belirtmistir. Egitim sirasinda kullanilan
materyallere iliskin olarak da yine ebeveynlerin biiyiik cogunlugu egitim sirasinda kullanilan 6gretim
materyalinin ve gretim tekniklerinin konunun anlagilmasina olumlu katki sagladigini belirtmislerdir.

Siber zorbalik degerlendirme anketinde ebeveynlerden egitimde en ¢ok etkilendikleri konular
yazmalari istendiginde ebeveynlerin ilk olarak yazdiklari konu, izletilen 6rnek videoda yasanan siber
zorbalik olayidir. ikinci olarak belirtilen konu ise ¢ocuklarin internette karsilasabilecegi tehlikelerden
biri olan siber zorbaliga iliskin olay ornekleridir. Siber zorbaligin ve sonuglarmin etkilenen konular
arasinda On siralarda olmasi verilen egitimin igerik olarak ebeveynlere uygun oldugu ve egitimde verilen
mesajlarin ebeveynler tarafindan algilandig1 seklinde de yorumlanabilir. Ayrica 6rnek olaylart iceren
videolarin, konuya iliskin gazetelerden alinan haber 6rneklerinin hem Roberto ve arkadaslari (2017)
tarafindan gelistirilen ebeveynlere yonelik egitimde hem de Ogrencilere yonelik hazirlanan siber
zorbaligi Onleme ve miidahaleye yonelik egitimlerde kullanildigi goriilmektedir. Arastirmada
ebeveynlerden egitim programinda etkilendikleri konular arasinda 6rnek olay videolarini, senaryolari
ve gazetelerden aliman haber Orneklerini belirtmelerinden yola ¢ikarak velilerin farkindalik
kazanmasinda yetigkin egitim yontem ve teknikleri arasinda olan ger¢ek yasamdan kesitlerin, 6rnek
olaylarin sunulmasinin, senaryolarin kullaniminin dogru oldugu, farkindalik kazanmalarina olumlu
yonde katki sagladig1 sdylenebilir. Bu tespit MEB Temel Egitim Genel Miidiirliigii, Okul Oncesi Egitim
Programu ile Biitiinlestirilmis Aile Destek Egitim Rehberi’ nde (Obader) yer alan, aile egitiminde diiz
anlatimin yeterli olmadigi, ornek olay incelemeleri, demonstrasyon, rol oynama, soru-cevap gibi
tekniklerin kullanilmas1 gerektigi ifadesi ile tutarlilik gdstermektedir.

Siber zorbaligi 6nleme ve miidahaleye yonelik uygulamaya konacak programlarin giiglii
yonlerinin ve eksik noktalarinin belirlenerek bu tiir programlarin etkililigine katki sunacak stratejilerin
belirlenebilmesi i¢in kanita dayali deneysel arastirmalara ihtiyag vardir (Tanrikulu, 2017). Literatiirdeki
caligmalarda son yillarda bir artis goriilse de aragtirma ihtiyaci devam etmektedir. Bu kapsamda Tiirkiye’
de arastirma ihtiyaci daha fazladir. Mevcut arastirmalar az sayidadir ve hedef kitlesi 6grencilerle sinirl
olan arastirmalardir. Tiirkiye’ de hem siber zorbalarin hem de siber magdurlariin sayisinin giderek
arttigi (Erdur-Baker ve Kavsut, 2007; Siyahhan vd., 2008) buna karsilik aragtirma sayisinin azligi
dikkate alindiginda (Topcu-Uzer ve Tanrikulu,2017) bu tiir egitim programlarina ve bunlarin etkililigini
inceleyen arastirmalara olan ihtiya¢c daha da artmaktadir. Siber zorbalikla miicadele programlarinin
bireysel d6grenci miidahaleleri yerine okulda ve tiim okul paydaslarini igeren (6gretmenler, ebeveynler
vb.) biitiinciil okul ¢alismalari seklinde yiiriitiillmesinin daha etkili oldugu yoniinde tespitler mevcuttur
(Aboujaoude, Savage, Starcevic ve Salame, 2015; Cantone vd., 2005; Hutson, Kelly ve Militello, 2018).
Cantone ve arkadaslarinin okul miidahalelerinin zorbalik ve siber zorbalik tlizerindeki etkinligini
degerlendiren sistematik incelemesi siber zorbalik egitimine ebeveynleri dahil etmenin 6nemini
vurgulamaktadir (Cantone vd., 2005). Hutson ve arkadaslariin inceledikleri programlarin yarisindan
az1 ise (n = 7) programa katilan ¢ocuklarin ebeveynlerine yonelik egitim igerigini igermektedir. Bu
programlar siber zorbaligi ve magduriyeti azaltmada bagarili programlar arasinda yer almaktadir
(Hutson, Kelly ve Militello, 2018).

Bu arastirmanin 6rneklemi smirlt sayida ebeveynle ve Bursa’ da farkli ilgelerde bulunan dort
okuldaki c¢ocuklarin ebeveynleri ile sinirli kalmistir. Gelecekte arastirma kapsaminda gelistirilen bu
programin etkililigi arastirma drneklemi daha biiyiik olan deneysel bir aragtirmayla incelenebilir. Yine
programin etkililigi arastirma kapsami 6rnekleme 6grenciler dahil edilip genisletilerek incelenebilir.
Okul rehber 6gretmenleri konu uzmanlariyla is birligi yaparak pedagojik bilgiler dahilinde 6grencilerin
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yas seviyelerine uygun gergek yasamdan kesitler igerek sekilde siber zorbalik konusunda farkindalik
olusturacak egitimleri organize edebilirler. Ayrica gelistirilen egitim igerigi, siber zorbaligin
onlenmesinde ailelerin katiliminin 6nemi dikkate alindiginda okullar disindaki anne babalara
ulasabilmek agisinda belediyelerin diizenlendigi kurslarda da kullanilabilir.
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