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primary schools in Turkey via teachers’ views, and to present a suggestion for ~ Distance education
distance education model as referring both teachers’ and instructors’ views on Distance education model
this field. In this study, phenomenological research design, one of qualitative Primary schools
research approaches, is used as a research model. The sample of the study Teachers
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pandemic process. For this reason, improving the effectiveness of distance
education and finding solutions for the problems faced in this process are some
of the priority targets in all countries. In this difficult period, a road-map is
needed for the aim of directing this process correctly and effectively, and
educational activities should go on being active in this process as adopting
equality of opportunities in education as a basic principal. It is thought that the
distance education model which is specifically designed for this study by the
researchers as collecting data on the views of practitioner teachers and expert
instructors, searching related literature and analyzing other researches in this
issue can draw a road-map for this process.
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Introduction

For 2020, as affecting the all world and becoming a pandemic disease, COVID-19 epidemic
(new type corona-virus) that was firstly appeared in Wuhan, China in December- 2019 has been going
on threatening the all humanity nowadays. In June-2021, the number of cases exceeded 175 million in
the world and about 3.6 million people died because of this pandemic disease. With this pandemic,
there have been some precautions which deeply affect the global economics and social life such as
calling people to stay at home, travel bans, quarantine, closing up working places of people and
temporarily closing the all schools and educational institutions. During this pandemic, notably
economic issues, one of the mostly affected fields is education-teaching process. As being one of the
main activities for students, parents and teachers, education-teaching process was mostly affected in
this period (Hopegood, 2020; OECD, 2020; Saavedra, 2020; UNESCO, 2020a; Telli Yamamoto &
Altun, 2020; Yaman, 2021). According to UNESCO data, 63 million educators and over 1, 5 billion
students in 195 different countries were affected because of this pandemic in March, 2020, and
education facilities were tried to be going on as closing up the schools (UNESCO, 2020a).

In Turkey, after the first case determined in March 11 2020, Ministry of Health began to get
lots of rapid precautions in all fields as referring the suggestions of Science Committee. As a result of
the coordinated interactions between Ministry of National Education (MoNE) and Ministry of Health,
primary, elementary and high schools were closed up in March 16 2020 for two weeks (The first
week was for semester holiday and the second week was for distance education). Then, it was decided
that spring semester would be completed via distance education because of the poor issues in
pandemic. Besides, it was announced by Council of Higher Education (CoHE) that universities were
also closed for three weeks until the data of 13 March, 2020. With the second announcement realized
by Head of CoHE, it was declared that spring semester would be completed via distance education
(YOK, 2020). After that, approximately 25 million students were affected by this situation in Turkey.
About 6 million students in primary schools kept also away their teachers and schools. According to
Giannini and Lewis (2020), closing up the schools in terms of spreading the virus helps both to make
spreading of disease slower and to make the intensity of health system lower. With closing up the
schools, however, education facilities have been going on via distance learning; it causes inequality of
opportunities in education and also it causes some disadvantages and problems. Especially in poor and
underdeveloped regions, it is stated that there can be some problems such as economics, completing
academic career, having social stress, not getting healthy foods presented in schools and educating
girls in some problematic and poor areas (Giannini and Albrectsen, 2020). Additionally, Chang and
Satako (2020) indicate that this pandemic will have some negative effects on education in terms of
accessibility problems in technology-based learning, not having educational programs for teachers,
imposing for parents and decreasing social interaction between children and teenagers.

With the significant effects of COVID-19 pandemic on education in all over the world, the
need and approach of distance and online education come into prominence in general. Closing up the
schools and commencing distance education bring about new responsibilities and tasks for
governments, teachers, students and parents (Chang and Satako, 2020). In order to go on education,
countries had some different precautions and applications in terms of their technologic and economic
levels or potentials. In the countries which are preconditioned for issue, education technologies
substructures and distance education process have been used; in some other countries online platforms
have been used, and in some countries, media instruments such as internet, radio, mobile phones and
television have been used as distance education tools. In this new process, teachers have changed their
teaching methods and interactions or communications with students and they have also struggled to
keep in step with digital education (Kirmizigiil, 2020).

In Turkey, MoNE selected Education Informatics Network (EIN — in Turkish EBA, the
acronym stands for Egitim Bilisim Ag1) that has already been used by teachers and students as a basic
platform in this pandemic process. EBA is a digital education platform which was developed within
FATIH Project (Movement to Increase Opportunities and Technology - in Turkish Firsatlar1 Artirma
ve Teknolojiyi lyilestirme Hareketi) by Ministry of National Education - General Directorate of
Innovation and Education Technologies in 2011-2012 academic years. The main aim of this platform
was to make use of digital opportunities. In this platform, there are different kinds of contents such as
materials, videos, e-books, exams, activities etc. for students from preschool to secondary schools
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(Ozer, 2020). As a dynamic platform, EBA gives also chance to teachers on interacting with students,
following homework or assignments and organizing online courses. Since EBA digital platform is
designed as a supplementary system for formal education, it has not the capacity to conduct the whole
education system as online in this process. For this reason, MoNE has gone on distance education via
video courses airing in three TRT channels (TRT-EBA TV) within the scope of a determined program.
In epidemic process, conducted activities by MoNE in Turkey can be collected under the following
headings (Ozer, 2020; Kirmizigiil, 2020; Can, 2020; Telli Yamamoto & Altun, 2020);

Strengthening EBA Platform

Activating TRT-EBA TV Channels and Preparing Contents

Supplying Free Internet Connection for Students

Online Courses for 8. and 12. Grade Students

Reviewing the Content of High School Entrance Exam and Registering Students
Automatically

e Supporting Teachers Professional Development Via Distance Education

e Supporting Psychological Endurance and Welfare of Students and Parents

e Increasing Service Capacity of Professional Education and Teaching

With rapid cautions in educational fields in the pandemic process, Turkey shows that it is
ready for this kind of crisis issue. Millions of teachers, students and parents have conducted distance
education process collaboratively. However, like all countries, there have also been some problems in
distance education process in Turkey. During COVID-19 pandemic process, there have been related
studies and researches on countries’ education applications. These studies, in general, focus on
describing the current events on educational politics of countries after pandemic process (Ozer, 2020;
Kirmizigiil, 2020; Can, 2020; Telli Yamamoto & Altun, 2020; Hopegood, 2020; Chang & Satako,
2020). It is known that, countries have continued to conduct their studies on precautions for education
because the pandemic has not been ended and a second wave of pandemic is expected in the world. In
general, the question “How will education-teaching process is organized if the pandemic continues to
spread?” is in people’s mind. For this reason, it is seen as important that countries should examine
their educational services, their problems and solutions for these problems in this process. Therefore,
in this study, it is aimed to assess the distance education applications used in primary schools in
Turkey via teachers’ views, and to present a suggestion for distance education model as referring both
teachers’ and instructors’ views on this field. As for these aims, the following questions will be
answered in this study;

1. In pandemic process, what are the teachers’ views on distance education in primary
school?

2. In pandemic process, what are the problems faced in distance education in primary
school?

3. In pandemic process, what are the suggested solutions for problems faced in distance
education in primary school?

4. For 2020-2021 academic years and later, which kind of distance education model can be
developed if pandemic process continues to be alive?

Method

Research Model

In this study, phenomenological research design, one of qualitative research approaches, is
used as a research model. Phenomenology is a kind of study which is conducted to get a deep analysis
with personal experiences on a phenomenon that we feel the presence of it but we do not have detailed
knowledge (Creswell, 2015). In phenomenological researches, data sources comprise of participants
who have experienced the target phenomenon and have reflected this phenomenon for the study
(Yildinm & Simsek, 2016). In this study, primary school teachers’ and instructors’ views on distance
education phenomenon in epidemic process are examined.
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Sample of the Study

In phenomenological research design, purposive sampling method is generally used since it is
needed to interact with experienced elements on target phenomenon in this kind of research (Rubin &
Babbie, 2016). In this study, as one of purposive sampling methods, criterion sampling method is
used. In phenomenological researches, sample group that is selected via criterion sampling method is
useful in terms of representing experienced people on target phenomenon (Tashakkori & Teddlie,
2010). In this context, while selecting sample group for this study, being a primary school teacher and
teaching in private or public schools are determined as the main criteria. Teaching in faculties of
education is also determined a criteria for the other participant group (instructors) of this study.

Table 1. Demographic Features of the Participant Teachers

Demographic Features Groups f %
Gender Female 32 23,02
Male 107 76,98
1-5 years 31 22,30
Professional Experience 6-10 years 28 20,14
11-15 years 23 16,55
16 years and over 57 41,01
1st grade 46 33,09
2nd grade 21 15,11
Teaching grades 3rd grade 30 21,58
4th grade 33 23,74

Multi-grade class 9 6,47
Village School 43 30,94
School Types City Center School 79 56,83
Private School 17 12,23

Total 139 100

Table 2. Demographic Features of the Participant Instructors

Demographic Features Groups f %

Female 23 39,66
Gender

Male 35 60,34
Prof. Dr. 23 39,66
Assoc. Dr. 16 27,59
Academic Title Assist. Prof. Dr. 6 10,34
Instructor 7 12,07
Research Assistant 6 10,34

Total 58 100

Data Collection Instruments

In this study, an online interview form which is developed by researchers themselves was used
to collect data. In phenomenological studies, the main data collection instrument is interview (Yildirim
& Simsek, 2016). In the online interview form, firstly the questions based on the demographic features
of participants are asked and then, there are four open-ended questions on the main aims of this study.
The open-ended questions contented in the online interview form are presented below:

1. In pandemic process, how do you evaluate the distance education in primary schools?

2. In pandemic process, what are the problems faced in distance education in primary
schools?

3. In pandemic process, what are your suggested solutions for the problems faced in distance
education in primary schools?

4. For 2020-2021 academic years and later, which kind of distance education model do you
suggest if pandemic process continues to be alive?
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Data Analysis

As for data analysis, content analysis method was used in this study. The main aim of content
analysis is to reach concepts and relations that can be used to describe the collected data for a study.
Thanks to content analysis, data can be described and the realities which are hidden in data are aimed
to be declared. The basic process of content analysis is to bring related or similar concepts and themes
together, and to interpret this knowledge for readers as understandably (Yildirirm & Simsek, 2016).

Qualitative research data is analyzed under four main steps as coding data, finding themes,
organizing codes and themes, and defining/ interpreting the findings. For this study, the data is
analyzed by researchers in terms of these steps. In qualitative researches; credibility, transferability,
dependability and conformability are used in order to supply validity and reliability for the studies
(Miles & Huberman, 1994).

Findings

In this part of the study, the data was analyzed via content analysis method and the results
were reported. The data collected from teachers’ views were stated under three different themes. These
themes were titled as ‘evaluation of distance education process, ‘the problems faced with distance
education process, and ‘suggested solutions for the problems in distance education process.
Additionally, a suggested model for distance education is presented as referring the views of teachers
and instructors.

As for theme namely ‘evaluation of distance education process’, the proficiency of process,
platform and connection opportunities, distance education partners and education-teaching processes
categories are determined and the codes based on these categories are presented in Table 3 with their
frequencies.

Table 3: The evaluation of distance education process in terms of teachers’ views

Theme Category Code Frequency
_ Sufficient 28
Prrggcslsncy of Partly sufficient 10
P Insufficient 18
Suitable solutions for process 15
Insufficient Platform
. S 9
Technological Impossibilities 9
Platform and Connection advantage with EBA 8
Connection TV
. 8
Online Course 8
. Socio-economic differences
The Evaluation c_>f Connection problems 5
Distance Education - -
Process Collaboration with parents 12
Partners Student attendance 10
Student motivation 9
Teacher 5
Inequality of opportunities 15
Continuity of Education 10
Education- Interaction 7
Teaching Environment 5
Processes Insufficient course hours 5
Active content 5
Immediate feedback 3

In the pandemic process, the views of teachers on distance education process in Turkey are
categorized under four main categories as the proficiency of process, platform and connection
opportunities, distance education partners and education-teaching processes. The participant teacher
stated that they mainly found this process is enough for education and also they indicated that the
suitable solutions have been suggested in this extraordinary process with the help of current platforms
and opportunities. They also stated that there were some regional platform insufficiencies as
considering the technological basis in Turkey and there were inequality of opportunities because of
technological problems based on the socio-economic differences in some regions; however, continuity
of education was succeeded thanks to TV channels and online courses in this process. As for one of
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the most important elements of distance education process, in the category namely partners, the views
on the necessity of collaboration with parents, student attendance, student motivation and the active
participation of teachers were stated by the participant teachers. Additionally, in the category namely
education-teaching process, the views on insufficient interaction in distance education process, more
active contents in TV channel programs, improving course hours and learning environment of students
at home were introduced by teachers. The participant teachers’ quotations on the evaluation of
distance education process are presented below;

Despite an unexpected situation, | think that there have been rapid and effective solutions and

adaptations. The process has been continuously changing. However, I don’t believe that the process

should be conducted as being volunteering by teachers, parents and students. Volunteer teacher

always had an interaction with their students.

With the help of TV, accessing to distance education was easier in this process. Yet, EBA distance

education program that was based on the internet connection was not so efficient due to lack of

computer and internet connection for everybody and insufficiency of using internet and computers.

Despite getting an inexperienced situation, it was successfully covered by Ministry of National

Education. However, thanks to initiatives of some teachers, the process was more successfully

conducted.

I see that in urban regions, maybe it was a bit effective, however, in especially rural areas of east

and south-east regions of Turkey, the process could not conducted very well.

Maybe, it could have been useful; however, the process was negatively affected in term of each child

due to inequality of opportunities in our country. Besides, insensibility of some parents also affected

this process negatively.

I see that even if it was not effective like face-to-face education, this process was conducted in order

to keep students alive in education.

It was good as for the first time. However, it can be more attractive and enjoyable thanks to games
or music.

Table 4: The problems faced in distance education process in terms of teachers’ views

Theme Category Code Frequency
Internet access 35
Technological impossibilities 24
Socio-economic differences 21
Platforms and
Access EBA access 12
Lack of Platforms 8
Connection problems 7
EBA online course 4
Technological knowledge 29
Collaboration with parents 23
The problems in Partners Communication 18
Distance Education Students’ interest 15
Process Active participation 15
Students’ motivation 10
Assessment-Evaluation 11
Environment 10
. Feedback 10
Education- :
Teaching Interaction _ 10
Course Durations 6
Processes
Course hours 5
Content 5
Teaching Duration 3

The participants teachers’ views on the problems in distance education process were
categorized under three main categories namely platform and access, partners and education-teaching
processes. The teachers stated that the most significant problems in the category namely platform and
access were lack of platforms, insufficiency of internet connection and technological opportunities
based on socio-economic differences and accessibility of EBA as a main platform. As for the category
of partners, they stated that teachers, parents and students did not have enough knowledge on
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technology, there were some problems on collaboration with parents and there were problems due to
lack of motivation, attendance and interests of students. In education-teaching processes, the
participant teachers indicated that there were problems on assessment-evaluation of students, there
were problems because home environment was not suitable for distance education, there were also
problems because of interaction and feedback, and also insufficient course hours and durations.
Besides, they emphasized that the contents and teaching duration of distance education courses
conducted via TV channels were problematic in this process. The participant teachers’ quotations on
the problems faced in distance education process are presented below;

Although EBA was a very nice platform, | could not reach all of my students. The reason of it is,

maybe, lack of internet or parents’ insufficient knowledge on using technology.

Since parents did not have internet connection, only 20% percentages of the students could attend

the online courses. 80% of target group could not be involved in this process.

In this process, | realized that both EBA TV contents and online courses did not attract the students.

Additionally, students did not ready to learn since they were not in the classroom/school

environment in this process.

The biggest problem in my area was the internet connection. | have been teaching in an area in

which socio-economical conditions are not sufficient. I have some parents who have to struggle to

cover their mobile phone connection prices, and they don’t want to use their internet connection

limits for their children’s education process. Additionally, students’ interest were getting lower and

lower since Ministry of National Education stated that all students would pass the upper grades at

the end of this process and they would not fail the class.

There is a contradiction on EBA TV connection problems and lack of internet connection for each

home in terms of the equality of opportunities. Also, the early course hours in EBA TV for young

learners affected their adaptation negatively.

The first problem is lack of connection for online education. Then, another problem is not having

free internet connection and teachers’ insufficient knowledge on using technological devices. Also,

insufficiency of using alternative applications is another problem for this process.

Table 5: The participant teachers’ views on the suggested solutions for the problems in distance education
process

Theme Category Code Frequency
Free internet 25
Strong Platforms 15
Platforms and Support for technology 14
Access Improving EBA 8
Supplying equality of opportunity 7
Control mechanisms 5
Educating Parents 22
Suggested Technology teaching 21
solutions for the Partners Obligation for Attendance 15
problems in Collaboration with parents 11
distance education Educating Teachers 10
processes Online course 22
Rich content 14
Education- Impro_ving course hours 14
teaching Plan_nlng course_hours 12
Testing-Evaluation 10
Processes 7. .
Organizing environment 9
Teaching via games 8
Rarefied classes 5

The participants teachers’ views on the suggested solutions for the problems in distance
education process were categorized under three main categories namely platform and access, partners
and education-teaching processes. The participant teachers suggested for the problems based on
platform and access that there should be free and unlimited internet connection for each one of
students, technological opportunity should be supplied in order to prevent the inequality of
opportunities, EBA platform should also be improved and there should be a control mechanism for
this process. In the partner category, the participant teachers suggested that teachers, students and
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parents should be trained on the use of technological instruments; there should be compulsory
attendance for online courses and there should be some studies on supplying collaboration with
parents. In education-teaching processes, the participant teachers suggested that there should be
rarefied classes for online courses, the contents of EBA and EBA TV programs should be enriched,
game-based contents should also be enriched in order to activate students, learning environments of
students in distance education process should be improved, and there should be some organizations on
suitable testing-evaluation, daily course hours and course durations. The participant teachers’
guotations on the suggested solutions for the problems faced in distance education process are
presented below;

There should be some training for both parents and students on the use of internet as educational

purposes. Distance education should be presented with equal opportunities and same standards in

each regions of the country.

1.and 2.grade students should also be included in the online education processes and there should

be at least 4 course hours as forty minutes for at least 4 times in a week. Besides, there should have

been unlimited internet connection for the use of EBA. Disjointedness of EBA programs should have

been overcome. Young learners should have attended online courses in EBA programs after 11 a.m.

Online courses should be supported and the hours of online courses should be organized. I know

that some course hours are very early for students. | think it affects the participations of students.

There are some problems on the access of EBA program. Uploading some studies can be really

hard. The platform of it should be supported. Compulsory attendance of students should be supplied

in this process. Parents underestimate the distance education process. There should be the

effectualness of distance education.

Interactive contents can be organized for the courses. EBA library content can be enriched. Online

courses via EBA can be supplied for teachers. Apart from courses, attention-intelligence activities

and different games can be used to improve students’ motivation. There can be some suggestions to

supply internet connection for students who don’t have internet access.

Although we live in technological era, there can be some studies on the effectiveness of distance

education on teaching children. EBA application can be improved and the access of this program

can be easier. There also can be some training programs for both us- as teachers- and the parents —

mostly needed helpers by teachers- on this process.

Regularly working of primary school teachers who have been working in the control mechanism

part of this process and being control by the higher authorities can improve the effectiveness of

distance education.

There should be a guidance service for the parents on the field of how they can behave and how they

can help to students. Some projects should be developed for technical problems and tablet pc should

be delivered for disadvantaged students. With the help of internet companies, there should also be

encoded internet connection for EBA and distance education. Digital literacy of teachers should be

improved.

As for the question about if this pandemic process goes on for a long time, which kind of
distance education program can be used for primary schools, the views of the participant teachers and
the instructors meet in a common point. The participants generally suggest that a there should be a
new model in which the courses can be synchronized, the participation of the students for these
synchronized courses should be supported, there should be some precautions to supply equality of
opportunities in education, activity and game-based contents should be designed, the use of Web 2.0
tools should be used effectively, printed materials should be used in technologically insufficient
regions, some portals different from EBA can be used and the needs of students who needs special
education should be considered. Within this context, as referring the views of the participants, related
literature and the applications of other countries; a distance education model that is designed for
primary schools is presented in Figure 1. This distance education model that is designed by the
researchers is discussed as three modules. Three separate modules are designed under the main titles
as ‘preparation for distance education’, ‘distance education processes and ‘supporting services for
distance education processes’. The success of this model depends on realizing each one of the
modules. In order to have a successful and effective distance education process, preparation before the
process, conducting the process as a well-planned way and supplying the supporting services during
the process are the essentials of this model.
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recordings \_ distance education) /
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Figure 1. The distance education model proposal for primary schools
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Discussion, Conclusion and Suggestions

After COVID-19 pandemic, it is seen that the applications of distance education is a basic
learning source in order to solve the problems faced in education. Teaching via distance education in
formal education is the first experience for Turkey. As for the success and effectiveness, it is seen that
supporting platforms, adapting partners and interacting positively with partners are the key points of
this new system. The participant teachers’ and instructors views on evaluation, problems and
suggested solutions for the new system can present some findings in terms of improving the
effectiveness and quality of distance education process.

The participant teachers generally state that the distance education process applied in Turkey
is enough and effective solution for the current issue. They also state that platforms and accessibility
opportunities which are the significant elements of distance education are not enough during the
process; however, this process is supported via TV channels and this make the attainability of distance
education easier for students. In this unexpected and extraordinary issue, like all countries, Turkey is
also used online platforms and TV channels to have an uninterrupted distance education process. In
Turkey, MoNE take rapidly some precautions during the pandemic disease. Ozer, (2020) states in the
article namely Educational Policy Actions by the Ministry of National Education in the times of
COVID-19 that MoNE use its all potentials to continue education and to cope with the negative effects
of pandemic. Can (2020) indicates that MoNE can complete this crises period temporarily thanks to
previously used online education system and EBA platform. The participant teachers also state that
there should be communication and interactive between the all partners in this process and thanks to
this interaction, the distance education process can be more effectively completed. Chang and Satako
(2020) clarify that there are really unprecedented responsibilities for governments, teachers, students
and parents in order to continue the education process after this pandemic issue. Salman (2020) shows
that the experiences of parents are shaped via their socio-economical statues, digital literacy and
working positions in this process. The participant teachers state that durableness of education is
supplied thanks to distance education, yet inequality of opportunities has heightened because of socio-
economical and regional differences. Getting students into internet environment shows the deep
inequality in educational system (Anderson, 2020). It can be said that parents’ level on digital literacy,
not having enough time for their children’s distance education experience, their socio-economic
positions and their technological conditions at home can cause the inequality in education.

The views of the teachers on the problems and suggested solutions in distance education
process are categorized under three main categories namely platform and access, partners and
education-teaching processes. As for the most important problem in platform and access category, the
teachers state that internet accessibility and lack of technological opportunities based on socio-
economic differences are the most significant problems. Additionally, they state that platforms are not
enough and therefore, there are some problems on EBA accessibility and online course connection in
EBA platform. As for the solution of these problems, they suggest that there should be free and
unlimited internet connection for students, the platforms and EBA should be improved, technological
opportunities should be supplied for disadvantaged students in order to support the equality in
education and there should be control mechanisms for following the studies and researches in distance
education process. Can (2020) states in a study that students have some problems on attending
distance education process because they do not have technological tools such as computer, tablet pc
etc, and there are some problems on internet platforms and connection. Telli Yamamoto and Altun
(2020) indicate that attending online courses can be problematic for students in the case of internet
connection problems and not having computer or tablets. In distance education process, having
technological opportunities gains importance for everybody. According to the research data namely
the use of informatics technologies by household that was shared by Turkish Statistical Institute (TSI),
90.7% percentages of households have internet connection at home in 2020. The highest percentage is
seen in Istanbul as 96.4%, the lowest percentage is seen in Western Blacksea region as 81.3%. In other
perspective, in Turkey, 49.1% percentages of houses have stable internet connection like ADSL, wire
internet; fiber etc. and 86.9% percentages of houses have mobile internet connection (TUIK, 2020). In
this case, it is seen that there are substantial number of houses which have not internet connection as
general and regional parts in Turkey. The huge numbers of houses which have internet connection also
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use mobile internet connection. It can be said that there can be connection and quality problems for
online courses because of mobile internet connections. Additionally, it can be stated that the limits of
internet connection will not be enough although students have 8 GB free internet connection supplied
by MoNE. Another discussable issue here is internet connection is not enough to attend distance
education. For this reason, the rates of having technological tools should be analyzed at homes. The
rate of having a computer is really low in Turkey (17, 6%), the rate of having PC at homes is 37.9%;
the rate of having Tablet PC at homes is 26.7%; the rate of having mobile phone is 98.7% percentages
in Turkey (Arik, 2020a). In a study conducted by Yilmaz, Mutlu, Giiner, Doganay and Yilmaz (2020),
3675 parents are interviewed in 7 different regions in Turkey and according to the results of this study,
50.98% of parents say that their children do not have computer in order to attend distance education,
49.02% of parents state that their children have computers for connection; 39.50% of parents state that
they have an internet connection via “both mobile phones and modem connections”, 33,53% of them
say that they just have internet connection via “modem connection”; 23,68% of them indicate that they
use just their “mobile phone connection” for internet access and 3.29% of parents state that they do not
have any internet connection. According to this data, it can be said that there are mainly mobile phones
and TV at home for attending distance education. Besides, there can be more child than one at one
home, or there can be educators who need to use technological devices for their professions, or there
can be households who need to use technological tools simultaneously at home, and in these cases,
more computers, tablets or mobile phones etc. are needed at homes. In this scope, it can be said that
students in Turkey can reach distance education just as using TV channels and they may have some
problems on the accessibility of other platforms for distance education. The heavily use of TV-based
distance education activities indicate that internet platforms and technological opportunities at homes
should be improved in Turkey. It can be said that enhancing TV-based distance education activities,
channelizing for each one of the grades, organizing some courses such as physical education, visual
arts and music for TV-based distance education are very significant for the students who live in
regions in which internet connection is not enough for distance education process.

As for distance education ‘partners’ category, the participant teachers state that teachers’,
students’ and parents’ proficiency level of using technological devices is low; there are some problems
on communicating with students, interacting with parents is not enough, students’ interests and
motivation is seen as low and students do not attend distance education activities regularly. In order to
suggest some solutions for these problems, the participant teachers suggest that teachers and parents
should be trained for the aim of improving technology use; parents should be informed about how they
can behave in distance education process, how they can help to students, how they can interact with
teacher, how they can overcome the problems during this process etc., and obligatory attendance
should be supplied to improve active participation of students in distance education process. Chang
and Satako (2020) state that lack of training services for teachers in this pandemic process and having
a huge responsibility for parents can cause social interaction or social isolation problems for students.
Distance education activities in pandemic era forces all partners to be active, to solve problems, to
communicate, to be creative, to think critically and to collaborate with each other (Anderson, 2020). In
this case, just platform and access opportunities are not enough to conduct distance education process
effectively and there is a huge responsibility for partners. The active participation, collaboration and
technological knowledge of teachers, parents and students are some of the most important factors.
According to Arik (2020b), there can be some students who cannot attend this process effectively and
actively because of the situation that they are in although there are some precautions taken by MoNE
and opportunities supplied for them. It can be said that following students, evaluating their positions
and collaborating with parents are very important in order to prevent some problems that can be faced
in this process. Yilmaz, Mutlu, Giiner, Doganay and Yilmaz (2020) state that many teachers especially
who have been teaching face-to-face for many years and who are insufficient for the use of
technological platforms are blindsided and they are stressed in this distance education process; they
also have some problems on motivating students actively to this process since they have some
problems on using different tools and instruments in distance education. Similarly, Anderson (2020)
indicates that parents are not literate on digital knowledge to help their children in distance education
process or they do not have enough time for education conducted at home. It can be said that
especially latchkey children are deprived of parent guidance during this process. A call center for
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parents and students is constituted by MoNE in order to support them on the problems in this process,
and s specific TRT EBA channel named “On Us” is designed for parents. Yilmaz et.al. (2020) state
that many of parents say that they do not know anything about the guidance services for students and
parents that are designed by MoNE in pandemic process. In this case, it is seen as important that some
studies and carefully conducted researches are needed on the fields of training partners in terms of
techno-pedagogical issues, supporting psychological problems in this process and the importance of
interaction with parents in order to supply the active attendance of students in distance education
process.

In education-teaching processes category, the participant teachers state that there are some
problems about testing-evaluation, feedback and interaction in distance education; the course durations
are not enough and the contents of the course are suitable for the grades of students, and also the
contents of the course are not enough; and the teaching level of the online courses presented via TV
channels are not suitable for the level of students. As for suggestions of these problems, they suggest
that the courses should be organized for rarefied classes as online, the courses should be designed as
attractive, enjoyable and enriched contents with game-based teaching methods; the course hours
should be reviewed and more than one courses should be included per each days; testing-evaluation
activities should be organized as relevant for distance education, and parents should prepare home
environment as suitable for distance education for students. Can (2020) emphasizes that there are
insufficient issues on testing-evaluation and feedback in distance education process conducted via TV
channels. MoNE decided in this process that the autumn semester course marks of students would be
used to evaluate them in distance education process and they would be in upper grade regardless of
their marks. It can be said that this decision causes a decrease on students’ attendance and interests for
the online courses. For this reason, as an important element in distance education, correct testing-
evaluation activities should be taken into consideration carefully in this process. Yilmaz et.al (2020)
state in their study that a number of parents indicate that they dissatisfy on course hours in EBA
platform and they cannot create a learning atmosphere for their children at home. The number courses
especially presented via TRT EBA channels can be enriched and the course hours can be organized as
considering learning conditions at home. Additionally, updating teaching programs properly for
distance education and enriching contents of the courses are needed in this process.

It is foreseen that pandemic process will go on for a while and schools will continue to be
affected by this process. Like all countries in the world, Turkey also is blindsided in this pandemic
crisis, however Turkey struggles to continue education with rapid precautions in this period. Creating
a model for distance education as considering the continuity of pandemic process is seen as significant
in this era. After this global pandemic disease, countries start to take precautions in terms of their own
opportunities and they try to continue distance education via technological devices like TV, radio and
digital platforms as synchronous or asynchronous ways. Besides, there are some examples for
countries which take different precautions in this process. Chile and Portugal, for instance, printed
written materials for students who are living in disadvantaged regions and they tried to deliver these
materials regularly for these students. China and France tried to supply technological devices and
internet connection for students who do not have internet connection or computer (Chang & Satako,
2020). UNESCO gives some suggestions for all countries in order to conduct a successful distance
education. It suggests to countries that they should make some preparations on technology, content,
pedagogy and monitoring-evaluation activities in order to supply equality in education for everybody
in pandemic era-distance education process. Technological preparation consists of supplying internet
connection, radio, TV and digital tools for distance education activities at homes; content preparation
consists of gaining access to printed teaching and learning materials which are prepared suitable for
national curriculum and can be presented via online platforms, TV programs etc.; pedagogical
preparation consists of improving technology usage of teachers and parents; monitoring-evaluation
preparation consists of the studies based on evaluating the accessibility of distance education, teaching
process and learning outcomes (UNESCO, 2020b). Within this scope, the first module of the designed
distance education model in this study is seen as very significant. In distance education preparation
module, it is aimed to supply equality of opportunities in education, to increase the effectiveness of
distance education and to support all the education partners and to make them ready for this process.
In the dimension of technological preparation, enhancing platforms and supplying technological
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opportunities for students are suggested to supply the accessibility of distance education. In
educational preparation dimension, it is suggested that a suitable teaching program should be
organized for distance education; teaching methods and approaches, testing-evaluation criteria and
digital-printed materials that are used in distance education should be determined and also developed.
As for techno-pedagogical preparation dimension, it is suggested that teachers and parents should be
trained; their knowledge and proficiency on the use of technology should be enriched and they are
pedagogically supported for education process conducted at home. The percentages of realizing these
preparations affect distance education process directly. In the second module, conducting distance
education process as synchronously or asynchronously is suggested. However, the attendance of
synchronous participation is suggested as much as possible; for this aim, it is suggested that the
synchronous courses should be applied in rarefied classes; the interaction between teachers and
students should be supported; feedback should be given simultaneously, and game or activity-based
course contents should be designed for students. As for asynchronous distance education, the use of
TV, radio, online course recordings and digital platforms like EBA, Morpa, Okulistik etc. is suggested
in this process. Distance education presented via TV channels has a significant role for students
especially who live in disadvantaged regions in terms of problems in platforms and accessibility. For
this reason, it is suggested that instead of using one channel for all grades in primary school levels,
there should be a specific channel for each one of the different grades. Thanks to these channels, it is
also suggested that cognitive, emotional and psychomotor skills of students can be improved as
designing some courses based on fine arts, sport, music and physical education. In asynchronous
courses, the main subjects such as the use of sign language, subtitles and voices for visual instruments
should be taken into consideration for students who need a special education. In the third module, it is
aimed to be helpful for supporting guidance services, and it is also aimed that, thanks to the third
module, education partners think that they are not alone in this process and they can find a support for
every time. Therefore, it s suggested that three different forums should be created here and thanks to
these forums, it is again suggested by the researchers that the interaction between the partners should
be developed; guidance services should go on their facilities as using digital or printed materials;
training and guiding services should continue for parents and teachers; printed materials should be
delivered to students who cannot reach the opportunities for distance education; regional control and
technical support mechanisms should be founded; the accessibility of distance education should be
control via these new mechanisms; and a call-center should be installed in this process.

In conclusion, distance education and learning applications are the most significant elements
in order to supply the continuity of education in pandemic process. For this reason, improving the
effectiveness of distance education and finding solutions for the problems faced in this process are
some of the priority targets in all countries. Turkey is, also, going on the studies in this field with the
collaboration of Ministry of National Education and some other ministries. In this difficult period, a
road-map is needed for the aim of directing this process correctly and effectively, and educational
activities should go on being active in this process as adopting equality of opportunities in education
as a basic principal. It is thought that the distance education model which is specifically designed for
this study by the researchers as collecting data on the views of practitioner teachers and expert
instructors, searching related literature and analyzing other researches in this issue can draw a road-
map for this process.

Suggestions

e Countries should search on the cases of having informative technologies and using them in
all houses in which there are active students, and in this sense, the necessary support
should be supplied.

e The active participation of all partners should be ensured in distance education process
and countries should always supply the necessary guidance services for partners.

e The countries, at the national level, should organize their teaching programs in accordance
with distance education.

e It is needed to support of carrying out and supporting projects on the equality of
opportunity in education.
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o Digital platforms based on enriched and interactive contents should be presented for
students and these platforms should be specific for each one of the grades in education.
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Oz

Anahtar Kelimeler

Bu ¢alismanin amaci, Covid-19 salgini siirecinde Tiirkiye’de ilkokullara yonelik
uygulanan uzaktan egitim uygulamalarinin 6gretmen goriisleri dogrultusunda
degerlendirilmesi ve dgretmenler ile dgretim elemanlarinin goriislerinden yola
cikarak bir uzaktan egitim modeli Onerisi sunmaktir. Bu arastirmada, nitel
aragtirma yaklasimlarindan olgubilim deseni kullanilmistir.  Arastirmanin
orneklemini 139 simif Ogretmeni ve 58 Ogretim elemani olusturmaktadir.
Aragtirma bulgularina gore Ogretmenler, pandemi doneminde Tiirkiye’de
uygulanan uzaktan egitim siirecini genel olarak yeterli ve siirece en uygun ¢6ziim
olarak degerlendirmistir. Pandemi doneminde egitim siirekliligini saglamak icin
acitk ve uzaktan egitim uygulamalari en Onemli aractir. Bu nedenle uzaktan
egitimin verimliligini saglayabilmek ve siire¢ i¢inde yasanabilecek sorunlara acil
¢Oziimler tiretebilmek tiim iilkelerin baslica hedeflerindendir. Zorlu bir siirecten
gegerken, bu siireci dogru ve etkili yonetebilmek admna bir yol haritasinin
¢izilmesi ve bu dogrultuda egitimde firsat esitligini temel ilke olarak benimseyip
egitim faaliyetlerinin siirdiiriilmesini saglamak gerekmektedir. Bu caligmada
uzaktan egitimin uygulayicilari olan Ogretmenler ile alan uzmani &gretim
elemanlarinin goriisleri, ilgili alan yazin ve diger iilkelerin yaptigi uygulamalar
incelenerek olusturulan uzaktan egitim modelinin bir yol haritasi olabilecegi
diistiniilmektedir.
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Giris

2019 Aralik ayinda Cin’in Wuhan kentinde ortaya ¢ikan, 2020 yil1 itibari ile nerdeyse tiim
diinyay1 etkisi altina alan ve bir pandemi haline doniisen Covid-19 (yeni tip koronaviriis) salgini tiim
insanligin1 tehdit etmeye devam etmektedir. Haziran 2021 itibariyle diinyada ki vaka sayilar1 175
milyonu asmis ve salgin nedeniyle yaklasik 3.6 milyon insan hayatin1 kaybetmistir. Salginin
baglamasiyla birlikte diinya genelinde kiiresel ekonomiyi ve sosyal hayati derinden etkileyecek seyahat
yasaklari, evde kal ¢agrilari, karantina, is yerlerinin gecici olarak kapatilmasi, egitime ara verilmesi
gibi salgiin yayilmasini engelleyici tedbirler alinmaya baglanmistir. Salgin siirecinde basta ekonomik
faaliyetler olmak {izere en ¢ok etkilenen alanlardan birisi de egitim-6gretim faaliyetleri olmustur.
Egitim-6gretim faaliyetleri, diinya ¢apinda milyonlarca dgrenci, 6gretmen ve velilerin gilinlik ana
faaliyetlerinden biri olarak biiylik 6l¢iide etkilenmistir (Hopegood, 2020; OECD, 2020; Saavedra,
2020; UNESCO, 2020a; Telli Yamamoto ve Altun, 2020; Yaman, 2021). UNESCO tarafindan sunulan
verilere gore 2020 Mart ay: itibari ile195 iilkede yaklagik 63 milyon egitimci ve 1,5 milyardan fazla
Ogrenci salgindan etkilenmis ve okullar kapatilarak farkli yollarla egitimin devam ettirilmesine
calisilmistir (UNESCO, 2020a).

Tiirkiye’de ilk Covid-19 vakasinin 11 Mart 2020 tarihinde goriilmesi iizerine Saglik Bakanligi
tarafindan kurulan Bilim Kurulu tavsiyeleri ile hemen her alanda hizlica tedbirler alinmigtir. Milli
Egitim Bakanligi’nin (MEB) Saglik Bakanligi ile yaptig1 koordineli ¢aligmalar sonucunda 16 Mart
2020 tarihinden itibaren ilk, orta ve lise diizeyinde ki okullarda 2 hafta (1 haftasi ara tatil, 1 haftasi
uzaktan egitim) yliz ylize egitime ara verilmesine karar verilmistir. Daha sonra salginin seyrinin kotii
gidisatindan dolay1 okullarda bahar doneminin tamamen uzaktan egitimle tamamlanmasina karar
verilmistir. Ayrica, Yiiksekdgretim Kurulu (YOK) tarafindan 13 Mart 2020 tarihinde tiim
yiiksekogretim kurumlarinda egitime 3 hafta siire ile ara verildigi duyurulmustur. YOK baskaninin
yaptigi ikinci bir duyuru ile 2020 bahar doneminin tamamen uzaktan egitim ile gerceklestirilecegi ilan
edilmistir (YOK, 2020). Tiim egitim kademelerinde yiiz yiize egitimin sonlandirilmasi ile Tiirkiye’de
yaklasik 25 milyon &grenci durumdan etkilenmistir. Ilkokul diizeyinde ise yaklasik 6 milyon dgrenci
okullarindan ve 6gretmenlerinden uzak kalmistir. Giannini ve Lewis’e (2020) gore, hizla yayilan viriis
baglaminda okullarin kapanmasi, hem hastaligin yayilmasini yavaslatmak, hem saglik sistemlerindeki
yogunlugu azaltmaya yardimci olmaktadir. Okullarin kapanmasi ile birlikte egitim-6gretimin uzaktan
yapilacak olmasi egitimde firsat esitsizliklerinin artmasi yani sira bazi dezavantajlar ve sorunlari da
beraberinde getirmektedir. Ozellikle yoksul ve geri kalmis bolgelerde birgok ¢ocuk ve gencin
okullarda kendilerine sunulan saglikli yemeklere erisimini kaybedecegi, ekonomik sorunlar
yasayacagl, sosyal strese maruz kalacagi, okula kayit ve bitirme oranlarimin diisiik oldugu yoksul ve
geri kalmis bolgelerde kadinlarin ve kiz ¢ocuklariin egitimi ve gelecegi {izerinde olumsuz etkiler
yaratabilecegi belirtilmektedir (Giannini ve Albrectsen, 2020). Chang ve Satako (2020) ise
pandeminin, egitim tizerinde teknoloji tabanli 6grenmede erisim sorunlari, dgretmen egitimlerinin
yiriitilememesi, uzaktan egitimin velilere yiikk getirmesi, ¢ocuklarin ve genglerin sosyal etkilesimini
azaltmasi gibi etkilerinin olacagini belirtmistir.

Covid-19 salginmin diinya genelinde egitim tizerindeki 6nemli etkileri ile birlikte agik ve
uzaktan 0grenme ihtiyaci ve yaklasimi 6n plana ¢ikmugtir. Okullarin kapatilmasi ve uzaktan egitime
gecilmesi hiikiimetlere, Ogretmenlere, Ogrencilere ve velilere yeni sorumluluklar ve gorevleri
beraberinde getirmistir (Chang ve Satako, 2020). Ulkeler egitim-6gretimin kesintiye ugramamasi igin
kendi imkanlar1 dogrultusunda teknolojik altyapisi ve gelir diizeylerine gore farkli uygulamalar ve
tedbirler almistir. Onceden duruma hazirlikl olan iilkelerde, egitim teknolojileri altyapilari ile uzaktan
egitim siireci isletilmis, bazi iilkelerde ¢evrimici platformlar kullanilmig, bazi iilkelerde ise internet,
radyo, mobil telefonlar ve televizyon gibi kitle iletisim araglari uzaktan egitim araglari olarak
kullanilmistir. Ogretmenler bu yeni siirecte 6grencilerle iletisimlerini, etkilesimlerini ve &gretim
yontemlerini degistirmis ve dijitallesen egitime ayak uydurma c¢abasina girmislerdir (Kirmizigiil,
2020).

Tiirkiye’de salgin siirecinde MEB, uzaktan egitim i¢in 6gretmen ve 6grenciler tarafindan daha
oncede kullanilan Egitim Bilisim Agi’n1 (EBA) ana platform olarak segmistir. EBA, Milli Egitim
Bakanligr Yenilik ve Egitim Teknolojileri Genel Midiirliigii tarafindan Fatih projesi kapsaminda
2011-2012 egitim Ogretim doneminde dijital imkanlardan faydalanmak icin gelistirilen bir dijital
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egitim platformudur. Bu platformda, okul oncesinden ortadgretim kademesine kadar gesitli 6gretim
materyalleri, videolar, e-kitaplar, testler, etkinlikler vb. icerikler bulunmaktadir (Ozer, 2020). EBA
ayn1 zamanda dinamik bir platform olarak dgretmenlerin dgrencilerle etkilesim kurmasina, 6grencilere
odevlendirme yapmasina ve takip etmesine, canli ders anlatimina imkan saglamaktadir. EBA dijital
altyapis1 Orgiin egitimi tamamlayici bir sistem olarak tasarlanmis olmasi nedeniyle salgin sonrasi tiim
egitimin online yapilmasini saglayacak kapasiteye sahip degildi ve bu nedenle MEB kendisine tahsis
edilen 3 TRT kanali (TRT-EBA Tv) iizerinden video dersler ile belli bir program ¢ercevesinde uzaktan
egitimi devam ettirmistir. Salgin siirecinde Tiirkiye’de MEB tarafindan yiiriitilen caligsmalar su
basliklar altinda toplanabilir(Ozer, 2020; Kirmizigiil, 2020; Can, 2020; Telli Yamamoto ve Altun,
2020);

EBA Altyapisinin Giiglendirilmesi

TRT-EBA Tv kanallarinin hayata gegirilmesi ve iceriklerinin hazirlanmasi
Ogrencilere Ucretsiz Internet Erisimi

8. Sinif ve 12. Siif Ogrenciler i¢in Canli Kurslar

Lise Giris Sinavi Iceriginin Gézden Gegirilmesi ve Ogrencilerin Otomatik Kaydi
Uzaktan Egitim ile Ogretmenlerin Mesleki Gelisimini Destekleme

Ogrencilerin ve Velilerin Psikolojik Dayamkliligin1 ve Refahin1 Destekleme
Mesleki Egitim ve Ogretim Uretim Kapasitesinin Artirilmasi

Tiirkiye, Covid-19 salgini déneminde egitim alaninda tedbirleri ¢ok hizli alarak bdyle kriz
durumlarina karsi hazir oldugunu gdstermistir. Milyonlarca 6gretmen, 6grenci ve veli isbirligi ile
uzaktan egitim siirecini yiirlitmiistiir. Ancak her iilkede oldugu gibi Tiirkiye’de de uzaktan egitim
stireclerinde yasanan sorunlar da olmustur. Covid-19 salgim siirecinde iilkelerin egitim uygulamalari
ile ilgili arastirmalar yapilmaya devam etmektedir. Yapilan ¢aligmalar genel olarak var olan durumu
betimlemeye yonelik iilkelerin salgin sonrasi almis oldugu egitim politikalar1 kararlarini icermektedir
(Ozer, 2020; Kirmizigiil, 2020; Can, 2020; Telli Yamamoto ve Altun, 2020; Hopegood, 2020; Chang
and Satako, 2020 ). Pandeminin tiim diinyada sona ermedigi ve iilkelerin salginda ikinci dalgay1
bekledikleri icin egitimde aliabilecek tedbirlere yonelik ¢alismalarina devam ettikleri bilinmektedir.
Genel olarak akillarda, salgin devam ederse egitim-Ogretim nasil devam ettirilecek sorusu yer
almaktadir. Bu nedenle iilkelerin salgin doneminde vermis olduklari egitim hizmetlerinin niteligini
incelemeleri, yasanan sorunlar belirlemeleri ve ¢6zliim tliretmeleri 6nemli goriilmektedir. Bu amagla
yapilan bu caligmada, Covid-19 salgim siirecinde Tiirkiye’de ilkokullara yonelik uygulanan uzaktan
egitim uygulamalarinin 6gretmen gorlsleri dogrultusunda degerlendirilmesi ve Ogretmenler ile
Ogretim elemanlarinin goriislerinden yola ¢ikarak bir uzaktan egitim modeli Onerisi sunmak
amaglanmaktadir. Bu amag kapsaminda su sorulara cevap aranmistir;

1. Pandemi doneminde, ilkokullara yonelik uygulanan uzaktan egitim siirecine yonelik
Ogretmen goriisleri nelerdir?

2. Pandemi doneminde, ilkokullara yonelik uygulanan uzaktan egitim siirecinde yasanan
sorunlar nelerdir?

3. Pandemi doéneminde, ilkokullara yonelik uygulanan uzaktan egitim siirecinde yasanan
sorunlara yonelik ¢oziim onerileri nelerdir?

4. Pandemi doneminin devam etmesi durumunda 2020-2021 egitim 6gretim dénemi ve sonrasi
icin nasil bir uzaktan egitim modeli gelistirilebilir?

Yontem
Arastirmanin modeli

Bu aragtirmada, nitel arastirma yaklagimlarindan olgubilim deseni kullanilmistir. Olgubilim
(fenomenoloji) varligimi hissettigimiz ancak ayrintili bir bilgiye sahip olmadigimiz bir olgu ile ilgili
olarak kisilerin deneyimlerinden hareketle derinlemesine bir anlayisa sahip olmak amaciyla yapilan
aragtirmalardir (Creswell, 2015). Olgubilim arastirmalarinda veri kaynaklari arastirmanin odaklandigi
olguyu deneyimleyen ve bu olguyu yansitabilecek katilimcilardan olugsmalidir (Yildirim ve Simsek,
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2016). Bu calismada salgin siirecinde uzaktan egitim olgusuna yonelik ilkokul 6gretmenlerinin ve
Ogretim elemanlarinin goriigleri incelenmistir.

Arastirmanin ¢calisma grubu

Olgubilim arastirmalarinda bir olguyu tecriibe etmis 6gelere ihtiya¢ duyuldugu icin genelde
amaca yonelik ornekleme yontemi tercih edilir (Rubin ve Babbie, 2016). Bu calismada amagh
ornekleme yontemlerinden 6lgiit 6rnekleme yontemi kullanilmigtir. Olgubilim arastirmalarinda 6lgiit
temelli yontemle secilen 6rneklem, incelenen olguya iliskin tecriibelere sahip bireyleri temsil etmesi
acisindan olduk¢a kullanishidir (Tashakkori ve Teddlie, 2010). Bu baglamda arastirmada
Ogretmenlerden olusan calisma grubu belirlenirken katilimcilarin ilkokul 6gretmeni olmalari, 6zel ve
ya devlet okullarinda gorev yapiyor olmalari Olgiit olarak belirlenmistir. Diger bir ¢alisma grubunu
olusturan 6gretim elemanlarinin ise egitim fakiiltelerinde gorev yapmalar1 6l¢iit olarak belirlenmistir.

Tablo 1. Katilime1 6gretmenlerin demografik 6zellikleri

Demografik o
vzellikler Gruplar f /o
L Kadin 32 23,02
Cinsiyet
Erkek 107 76,98
1-5y1l 31 22,30
. 6-10 y1l 28 20,14
Mesleki kidem
11-15 yil 23 16,55
16 ve iizeri yil 57 41,01
1. smf 46 33,09
2. simf 21 15,11
Okautulan simf 3. smif 30 21,58
diizeyi
4. simif 33 23,74
Birlestirilmis sinif 9 6,47
) Koy okulu 43 30,94
Oorevyapilan okul - perez okul 79 56,83
Ozel okul 17 12,23
Toplam 139 100
Tablo 2. Katilimer 6gretim elemanlarinin demografik 6zellikleri
Demografik o
bzellikler Gruplar f o
L Kadin 23 39,66
Cinsiyet
Erkek 35 60,34
Prof. Dr. 23 39,66
Dog. Dr. 16 27,59
Akademik unvan Dr. Ogr. Uyesi 6 10,34
Ogr. Gor. 7 12,07
Ars. Gor. 6 10,34
Toplam 58 100

Veri toplama aracglart

Aragtirma verilerinin toplanmasinda arastirmacilar tarafindan olusturulan online goriisme
formu kullanilmigtir. Olgubilim arastirmalarinda baglica veri toplama araci goriismedir (Yildirim ve
Simsek, 2016). Online goriisme formunda katilimcilarin demografik bilgilerine yonelik sorular ve
arasgtirmanin amacina yonelik 4 a¢ik uguk soru yer almaktadir. Goriisme formunda yer alan agik uglu
sorular agagida sunulmustur;

1. Pandemi doneminde, ilkokullara yonelik uygulanan uzaktan egitim siirecini nasil
degerlendiriyorsunuz?
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2. Pandemi doneminde, ilkokullara yonelik uygulanan uzaktan egitim siirecinde yasanan
sorunlar nelerdir?

3. Pandemi doneminde, ilkokullara yonelik uygulanan uzaktan egitim siirecinde yasanan
sorunlara yonelik ¢6ziim Onerileriniz nelerdir?

4. Pandemi doneminin devam etmesi durumunda 2020-2021 egitim 6gretim donemi ve
sonrasi i¢in nasil bir uzaktan egitim modeli dnermektesiniz?

Verilerin analizi

Elde edilen verilerin analizinde icerik analizi yontemi kullanilmustir. igerik analizinde temel
amag, toplanan verileri aciklayabilecek kavramlara ve iliskilere ulasmaktir. Icerik analizi yoluyla
verileri tammlamaya, verilerin icinde sakli olabilecek gercekler ortaya cikarilmaya calisilir. icerik
analizinde temelde yapilan islem, birbirine benzeyen verileri belirli kavramlar ve temalar ¢ercevesinde
bir araya getirmek ve bunlar1 okuyucunun anlayabilecegi bir bi¢imde diizenleyerek yorumlamaktir
(Yildinnm ve Simsek, 2016). Nitel arastirma verileri, verilerin kodlanmasi, temalarin bulunmasi,
kodlarin ve temalarin diizenlenmesi, bulgularin tanimlanmas: ve yorumlanmasi olmak iizere dort
asamada analiz edilmektedir. Arastirmacilar tarafindan bu asamalara gore veriler analiz edilmistir.
Nitel arastirmalarda gecerlik ve giivenirligi saglamak i¢in inandiricilik, aktarilabilirlik, tutarlilik ve
teyit edilebilirlik kavramlar kullanilmistir (Miles ve Huberman, 1994).

Bulgular

Calismanin bu boliimiinde elde edilen veriler igerik analizi teknigi ile analiz edilmis ve
raporlastirilmistir. Ogretmenlerin goriislerinden elde edilen bulgu 3 farkli temada toplanmustir. Bu
temalar, uzaktan egitim siirecinin degerlendirilmesi, uzaktan egitim silirecinde yasanan sorunlar,
uzaktan egitim siirecinde yasanan sorunlara yonelik ¢O6ziim Onerileri baghklaridir. Ayrica
Ogretmenlerin ve Ogretim elemanlarinin goriislerinden faydalanilarak uzaktan egitime yonelik bir
model Onerisi sunulmustur.

Uzaktan egitim siirecinin degerlendirilmesi temasinda siirecin yeterligi, altyapir ve erisim
olanaklari, uzaktan egitim paydaslar1 ve egitim Ogretim siirecleri kategorileri elde edilmis ve bu
kategorilere ait kodlar ile frekanslar Tablo 3’te sunulmustur.

Tablo 3:Uzaktan egitim siirecinin 6gretmen goriislerine gore degerlendirilmesi

Tema Kategori Kod Frekans

Yeterli 28

Siirecin yeterligi Kismen yeterli 10

Yetersiz 18

Siirece uygun ¢éziim 15

Yetersiz altyap1 9

Teknolojik imkansizliklar 9

Altyap1 ve erisim EBA TV ile erisim kolaylig1 8

Canli ders 8

Sosyoekonomik farkliliklar 8

Uzaktan egitim Erigim sorunlari 5

stirecinin Veli isbirligi 12

degerlendirilmesi Ogrenci katilimi 10
Paydaslar S . -

Ogrenci motivasyonu 9

Ogretmen 5

Firsat esitsizligi 15

Egitimde stireklilik 10

e Etkilesim 7

Egltlm-ggretlm Ortam 5

stiregleri Ders saati yetersizligi 5

Aktif igerik 5

Aninda doniit 3

Pandemi doneminde Tirkiye’de uygulanan uzaktan egitim siirecine yonelik Ogretmen
goriisleri siirecin yeterligi, altyapi ve erisim, paydaslar ve egitim-Ogretim siireci olmak tizere 4
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kategoride toplanmustir. Ogretmenler genel olarak siireci yeterli bulduklarini, mevcut altyap:r ve
olanaklarla bu olaganiistii donemde siirece uygun ¢oziimler iiretildigini belirtmislerdir. Tiirkiye nin
sahip oldugu teknolojik altyapisi goz Oniine alindiginda bolgesel olarak altyapi yetersizliklerinin
oldugunu ve sosyoekonomik farkliliklardan kaynakli teknolojik imkénsizliklarin egitimde firsat
esitsizligine neden oldugunu ancak televizyon kanallar1 araciligiyla ve canli derslerle egitime devam
edilmesinin egitimde siirekliligi sagladig1 belirtilmistir. Uzaktan egitim siirecinin en ©Onemli
Ogelerinden olan paydaglar kategorisinde veli igbirliginin, 6grenci katilim ve motivasyonunun ve
Ogretmenlerin siirece aktif katilimlarinin 6nemine yonelik goriisler belirtilmistir. Egitim-6gretim
stirecleri kategorisinde ise uzaktan egitimde yeterince etkilesimin saglanamadigi, TV kanallan ile
sunulan derslerin iceriginin daha aktif olmas1 ve siirelerinin arttirilmasi gerekliligine, evde dgrencilerin
ders calisma ortamlarimin énemine yonelik goriisler belirtilmistir. Ogretmenlerin, uzaktan egitim
siirecini degerlendirmelerine yonelik goriislerinden alintilar asagida sunulmustur;

Ani bir durum olmasina ragmen hizli ve etkili ¢oziimler, uyarlamalar yapildigini diisiiniiyorum.
Stirekli gelisim halindeydi. Ancak egitim 6gretim ¢alismalart velilerin, ¢ocuklarin ve dgretmenlerin
goniilliiliik esasina birakilmasint uygun bulmuyorum. Goniillii olan 6gretmen, ogrencileri ile siirekli
iletisim halinde oldu.

Televizyon araciligi ile uzaktan egitime erisim daha kolay oldu. Ancak internet aracilig ile yapilan
EBA uzaktan egitimi, herkesin internet ve bilgisayara erisimi miimkiin olmadigindan, internet ve
bilgisayar kullanim becerisi yeterli olmadigindan hedefine tam olarak ulasamadi.

[k defa karsilasilan bir durum olmasina karsin milli egitim gayet iyi yiiriittii bu ¢alismayi. Ancak
bazi 6gretmenlerin inisiyatifi ile daha etkili calismalar yiiriitiildii.

Merkezi yerlerde bir nebze de olsa verim alinmig olabilir fakat giineydogu ve dogu bélgelerinin
ozellikle kirsal kesimlerinde bu siirecin iglemedigini gérdiim.

Verimli olabilirdi ancak iilkemizdeki firsat esitsizliginin olmasi her ¢ocugun egitim siirecine ddhil
olmasini olumsuz etkiledi. Ayrica velilerin bir kismimin duyarsiz olmast da siireci olumsuz
etkilemigtir.

Yiiz yiize egitim kadar etkili olmasa da en azindan ¢ocuklarin ders disiplininden uzaklasmamalar
adina okul yerine uygulanan egitim siireci olarak goriiyorum.

Ik yapilisa gore iyivdi. Ama oyunlarla, miiziklerle daha eglenceli, dikkat ¢ekici hale getirilebilir.

Tablo 4: Uzaktan egitim siirecinde yasanan sorunlara iliskin 6gretmen gorisleri

Tema Kategori Kod Frekans

Internet erisimi 35

Teknolojik imkansizliklar 24

Sosyoekonomik farkliliklar 21

Altyap1 ve erigim EBA erisimi 12

Altyapi eksikligi 8

Baglanti sorunlari 7

EBA canli ders 4

Teknoloji bilgisi 29

Veli igbirligi 23

Uzaktan egitim Pavdaslar 1_.letisim kurma 18
stirecinde yasanan yaas Ogrenci ilgisi 15
sorunlar Aktif katilim 15
Ogrenci motivasyonu 10

Olgme degerlendirme 11

Ortam 10

Geri doniit 10

Egitim-0gretim Etkilesim 10

stiregleri Ders siireleri 6

Ders saatleri 5

Icerik 5

Ders anlatim hizi 3

Uzaktan egitim silirecinde yasanan sorunlara yonelik 6gretmen goriisleri altyapi ve erisim,
paydaslar ve egitim-6gretim siireci olmak lizere 3 kategoride toplanmistir. Ogretmenler altyapi ve
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erisim kategorisinde uzaktan egitim siirecinin en 6nemli sorununun altyapi eksikligi, sosyoekonomik
farkliklardan kaynakli internet erisimi ve teknolojik imkanlarin yetersizligi ve ana platform olan
EBA’ya erisimin oldugunu belirtmislerdir. Paydaslar kategorisinde ise 6gretmen, 6grenci ve velilerin
yeterli teknolojik bilgiye sahip olmadiklarini, veli ile isbirliginin saglanamadigini ve 6grencilerin
katilim, motivasyon ve ilgilerinin yetersiz oldugunu belirtmislerdir. Egitim-6gretim siireclerinde ise
Olgme degerlendirmeden kaynakli sorunlarin yasandigini, ev ortaminin uzaktan egitime uygun
olmadigini, etkilesimin ve geri doniitiin saglanamadigini, ders siireleri ve saatlerinin yetersiz oldugunu
belirtmiglerdir. Ayrica televizyon kanallar1 araciligiyla verilen uzaktan egitim iceriginin ve derslerin
anlatim hizinin sorun oldugunu vurgulamislardir. Ogretmenlerin, uzaktan egitim siirecinde yasanan
sorunlara yonelik goriislerinden alintilar asagida sunulmustur;

Eba olduk¢a giizel bir platform olmasina ragmen her 6grencime ulasamadim. Bunun nedeni de
internet eksikligi ya da ailenin teknoloji kullanimini bilmemesi.

Ailelerin interneti olmadigi igin sinifin yiizde yirmisi ancak katilabildi. Yiizde seksene hedef kitleye
ulasilamadi

Bu siiregte gerek cevrimigi derslerimizde olsun gerek Eba TV'de yapilan dersler ¢ocuklarimizin
ilgisini ¢ekmedigini fark ettim. Ayrica bu siiregte kendilerini okul/sinif ortaminda hissetmedikleri
icin 6grenmeye pek agik degillerdi.

Bulundugum bélgede yasanan en biiyiik sorun internet erigimi. Sosyoekonomik diizeyi diisiik bélgede
calistyorum telefona zorla kontér yiikleyen velilerim var olan internet paketini ¢ocuklar igin
kullanmak istemiyor. Milli Egitim Bakani nin herkes sinif gececek demesi de 6grencilerin ilgilerini
baltalad: biraz.

Eba programinin baglanti sorunlari, herkesin evinde yeterli internetin olmamas firsat esitligiyle
celiskilidir. Kiiciik  siniflarin  erken saatlerde Eba'da canli ders almalari, derse olan
adaptasyonlarini ¢ok diisiiriiyor.

[lk sorun her égrencinin sanal ortama kolay erisebilecegi bir aracinmin bulunmamasi. Daha sonra
ticretsiz internet erigimi. Ogretmenlerin teknoloji ile olan baglarinin zayif olmasi. Alternatif
uygulamalart kullanma konusundaki yetersizlikleri.

Tablo 5: Uzaktan egitim siirecinde yasanan sorunlara yonelik ¢6ziim 6nerilerine iliskin 6gretmen gorisleri

Tema Kategori Kod Frekans

Ucretsiz internet 25

Giiglii altyap1 15

Altyap1 ve erigim Teknolojik imkén destegi 14

EBA’nin gelistirilmesi 8

Firsat esitliginin saglanmasi 7

Kontrol mekanizmalar1 5

Veli egitimi 22

Uzaktan egitim Teknoloji egitimi . 21

. Paydasglar Derse katilim zorunlulugu 15
stirecinde yasanan A

sorunlara yonelik Y?h 1§b1rl1g1' . 1

¢Bziim Bnerileri Ogretmen egitimi 10

Canli ders 22

Zengin igerik 14

Ders siirelerinin uzatilmasi 14

Egitim-6gretim Ders saatlerinin planlanmasi 12

stiregleri Olgme degerlendirme 10

Ortam diizenlenmesi 9

Oyun temelli 6gretim 8

Seyreltilmis siniflar 5

Uzaktan egitim slirecinde yasanan sorunlara yonelik 6gretmenlerin ¢oziim Onerileri altyap1 ve
erisim, paydaslar ve egitim-6gretim siireci olmak iizere 3 kategoride toplannustir. Ogretmenler, altyapi
ve erisim kategorisinde yasanan sorunlarin ¢dziimiine yonelik her Ogrenciye iicretsiz ve sinirsiz
internet erisimin saglanmasim ve firsat esitsizliginin oniine gegilebilmesi i¢in 6grencilere teknolojik
imkan desteginin saglanmasini, EBA alt yapisinin gii¢lendirilmesini ve bir kontrol mekanizmasinin
olusturulmasin1 Onermislerdir. Paydaslar kategorisinde, Ogrenci, 0gretmen ve velilerin teknoloji
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kullanimu yeterliklerini arttirmaya yonelik egitimler verilmesi, canli derslere katilim zorunlulugunun
getirilmesini ve veliler ile isbirliginin saglanabilmesi i¢in ¢alismalarin yiiriitiilmesini 6nermislerdir.
Egitim-6gretim siirecleri kategorisinde ise egitim Ogretime seyreltilmis siniflarda canli dersler ile
devam edilmesini, EBA ve EBA TV igeriklerinin zenginlestirilmesini ve daha ¢ok 6grenciyi aktif
edebilecek oyun temelli icerigin gelistirilmesini, 6grencilerin uzaktan egitime katildiklar1 ortamlarin
diizenlenmesini, uygun 6l¢me-degerlendirmelerin yapilmasini, giinliik ders sayilarinin arttirilmasini ve
ders saatlerinin diizenlenmesini &nermislerdir. Ogretmenlerin, uzaktan egitim siirecinde yasanan
sorunlara yonelik ¢6ziim onerileri goriislerinden alintilar asagida sunulmustur;

Interneti egitim amach kullamma dair egitimler verilmeli veli ve dgrencilere. Uzaktan egitim
tilkenin her yerinde standart ve egit erigim imkanwyla sunulmalidir.

Canli derslere 1. ve 2. siniflarin da dahil edilmesi ve en az giinde 4 kere 40'ar dakikalik zaman
dilimlerinde yapilmasi gerekirdi. Ayrica dgrencilere Eba kullamimi i¢in  simwrsiz  internet
saglanabilirdi. Eba programinin uyumsuzlugu ¢éziimlenebilirdi. Kiiciik siniflarin 11.00'den sonra
Eba'da canli ders almalart yerinde olurdu.

Canli derslere agirlik verilmeli, canlt ders saatleri diizenlenmeli. Bazi ders saatlerinin ¢ok erken
saatlerde oldugunu biliyorum. Bu katilimi etkiledigini diisiiniivorum. EBA ya giriglerde bazi
stkintilar oluyor. Calisma yiiklemek ¢ok zor olabiliyor. Alt yapisi giiclendirilmeli. Ogrencilerin
derslere devaminin saglanmasi gerekiyor. Veliler uzaktan egitimi hi¢ ciddiyete almamaktadir.
Uzaktan egitimin bir gecerliligi olmalidir.

Derslere yonelik interaktif icerikler hazirlanabilir, Eba kiitiiphane icerigi zenginlestirilebilir.
Ogretmenlere Eba iizerinde canli sinif imkénlari saglanabilir. Ders disinda dikkat/zekd ¢alismalar,
cesitli oyunlarla 6grenci motivasyonu saglanabilir. Internet imkanmi olmayan égrencilere yonelik
internet imkanlarimin saglanmasi gibi éneriler sayilabilir.

Her ne kadar teknoloji ¢aginda olsak da ¢ocuklarimiza uzaktan egitiminde yararli olabilecegini
ifade eden ¢alismalar yapilabilir. Eba uygulamasi gelistirilebilir ve ulasilabilirligi daha kolay hale
gelebilir. Bu siiregler ile ilgili hem biz 6gretmenler icin hem de bu siirecte yardimlarina daha ¢ok
ihtiyag¢ duydugumuz ailelere konu ile ilgili egitimler verilebilir.

Uzaktan egitimin kontrol tarafinda etkili olan simif 6gretmenlerinin diizenli ¢alismalari ve bu
calismalarin da iist makamlar tarafindan kontrol edilmesi yapilan uzaktan egitim ¢alismalarinin
verimini artirabilir.

Velilerin boyle bir durum karsisinda nasil davranacaklarima ogrencilere nasil yardimct
olacaklarina yonelik rehberlik hizmeti. Teknik sorunlar icin proje gelistirip dezavantajli 6grencilere
tablet dagitilmali. Internet firmalar ile anlasma yapilip sadece EBA ve uzaktan egitim icin
kullanmalarina olanak taminan sifreli internet verilmeli. Ogretmenlerin dijital okuryazarliklar:
arttirilmali.

Pandemi siirecinin uzun siirmesi ve egitim-O0gretim faaliyetlerinin agik ve uzaktan egitim
uygulamalar1 ile devam ettirilmesi durumunda ilkokullarda nasil bir uzaktan egitim siireci devam
ettirilmelidir sorusuna Ogretim elemanlarinin  ve Ogretmenlerin goriisleri ortak noktalarda
birlegsmektedir. Katilimcilar genel olarak derslerin senkron yapilmasini, 6grencilerin senkron derslere
katilimlarimin iist diizeyde olmasinin saglanmasini, egitimde firsat esitligini saglamak icin gerekli
tedbirlerin alinmasini, etkinlik ve oyun temelli bir icerigin olusturulmasini, web 2.0 araglarinin etkin
kullanilmasini, teknolojik yetersizliklerin yasandigi bolgelere basili materyaller ile destek verilmesini,
EBA disinda farkli portallarinda kullanilmasin1 ve 06zel egitime gereksinim duyan bireylerin
ihtiyaglarina cevap veren bir model olusturulmasini 6nermektedirler. Bu dogrultuda katilimcilarin
gorisleri, ilgili alan yazin ve diger {ilkelerin uygulamalar1 dikkate alinarak gelistirilen ilkokullar i¢in
uzaktan egitim modeli Sekil 1°’de sunulmustur. Aragtirmacilar tarafindan gelistirilen uzaktan egitim
modeli lic modiil olarak ele alinmistir. Uzaktan egitime hazirlik, uzaktan egitim siireci ve uzaktan
egitim siireci destekleme hizmetleri olarak ii¢ ayr1 modiil tasarlanmigtir. Modelin bagarist her modiiliin
gerceklestirilme yiizdesine baglidir. Uzaktan egitimin basarili ve verimli olabilmesi i¢in siire¢ dncesi
gerekli hazirliklarin yapilmasi, siirecin planl bir sekilde yiiriitiilmesi ve siire¢ boyunca gerekli
desteklerin saglanmas1 modelin ana hatlarini olusturmaktadir.
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Tartisma, Sonuc ve Oneriler

Covid-19 pandemisi sonrasinda egitimde karsilagilan sorunlarin ¢éziimiinde uzaktan egitim
uygulamalar temel bir dgrenme kaynagi olarak karsimiza ¢iknustir. Orgiin egitimin, tamamen uzaktan
egitim yoluyla verildigi bir sistemle Tiirkiye’de ilk defa karsilagilmistir. Bu yeni sistemin altyapisinin
giiclendirilmesi, paydaslarin bu sisteme adaptasyonunun saglanmasi ve paydaslar arasinda olumlu bir
iletisim siirecinin olusturulmasi siirecin verimliligini ve basarini arttirmanin en dnemli noktalar1 olarak
gorlilmektedir. Egitim-0gretim faaliyetlerinin uygulayicis1 olan Ogretmenlerin  ve dgretim
elemanlarinin bu siireci degerlendirmesi, siirecte yasanan sorunlara ve ¢dziim Onerilerine ydnelik
goriislerinin belirlenmesi uzaktan egitim sisteminin verimliligini ve kalitesini arttirmaya yonelik
onemli bulgulart sunmaktadir.

Ogretmenler, pandemi doéneminde Tiirkiye’de uygulanan uzaktan egitim siirecini genel olarak
yeterli ve siirece en uygun ¢oziim olarak degerlendirmistir. Uzaktan egitimin en 6nemli unsurlarindan
biri olan altyapr ve erisim olanaklarmin yeterli olmadigin1 ancak bu siirecte televizyon kanallar
araciligryla uzaktan egitimde 6grencilere ulasimin kolaylastirildigini belirtmislerdir. Tiim diinyanin ve
Tiirkiye’nin hazirliksiz yakalandigir bu olaganiistii durum karsisinda egitimin kesintiye ugramamasi
icin ¢evrimi¢i platformlar ve TV araciligiyla uzaktan egitim faaliyetlerine devam edilmistir.
Tiirkiye’de MEB, pandemi siirecinde ¢ok hizli bir sekilde tedbirler almustir. Ozer (2020), Tiirkiye’de
Covid-19 salgimi siirecinde Milli Egitim Bakanligi tarafindan atilan politika adimlari baslikli
caligmasinda MEB’in egitimi siirdiirmek ve pandeminin olumsuz etkileriyle bag etmek icin tiim
potansiyelini kullandigim1 belirtmistir. Can (2020), MEB’in geg¢mise dayanan agik &gretim
uygulamalar1 ve EBA alt yapisi sayesinde bu kriz donemini gegici bir siire i¢in tamamlayabilecegini
belirtmistir. Ogretmenler, bu siirecte egitim paydaslar1 arasinda iyi bir iletisim ve is birliginin
kurulmasmin gerekliligine ancak bu sayede uzaktan egitimin daha verimli olabilecegini
belirtmiglerdir. Chang ve Satako (2020) okullarin kapanmasi ile 6grenme siirekliligini saglamak i¢in
hiikiimetlere, Ogretmenlere, Ogrencilere ve ebeveynlere esi goriilmemis zor sorumluluklarin
yiiklenildigini belirtmislerdir. Salman (2020), velilerin bu siirecteki deneyimlerini sosyo-ekonomik
durumlarinin, ¢alisip ¢aligmadiklarinin ve dijital okuryazarliklarmin sekillendirdigini belirtmistir.
Ogretmenler, uzaktan egitim ile egitimde siirekliligin saglandigim1 ancak sosyoekonomik
farkliliklardan ve bolgesel farkliliklardan kaynakli egitimde firsat esitsizliginin de arttigim
belirtmisleridir. Ogrencileri internet ortamina tasimak egitim sistemindeki derin esitsizlikleri agikca
ortaya koymaktadir (Anderson, 2020). Ailelerin dijital okuryazarlik seviyelerinin, uzaktan egitimde
cocuklar icin yeterli zamanlarimin olup olmamasinin, sosyo-ekonomik diizeylerinin, evlerinde ki
teknolojik imké&nlariin egitimde esitsizlige neden olabilecegi soylenebilir.

Uzaktan egitim siirecinde yasanan sorunlar ve ¢oziim Onerilerine yonelik 6gretmen goriisleri
altyapr ve erigim, paydaglar ve egitim-0gretim siiregleri olmak {izere ii¢ kategoride toplanmistir.
Ogretmenler, altyap1 ve erisim kategorisinde en biiyiik sorun olarak internet erisimi ve sosyo-
ekonomik farkliliklardan dogan teknolojik imkanlarin yetersiz oldugunu belirtmislerdir. Ayrica
altyapiin yeterli olmadigini bu nedenle EBA’ya erisimde ve EBA iizerinden yapilan canli derslerde
baglant1 sorunlarinin oldugunu belirtmislerdir. Bu sorunlara ¢6ziim olarak her 6grenciye egitim amagl
kullanmak iizere {icretsiz ve sinirsiz internet erisiminin saglanmasini, giiglii bir alt yap1 ve EBA’nin
gelistirilmesini, gerekli kaynaklarin bulunarak egitimde firsat esitligini saglayabilmek adina ihtiyaci
olan &grencilere teknolojik imkanlarm sunulmasini, uzaktan egitim siirecinde yapilan c¢aligmalarin
takip edilmesi i¢inde kontrol mekanizmalarinin kurulmasini 6nermektedirler. Can (2020) yapmis
oldugu calismada 6grencilerin internet altyapisinin yetersizligi, internet paketlerinin yeterli olmamasi,
bilgisayar, tablet vb. teknolojik donanimlara sahip olmamalar1 nedenlerinden uzaktan egitime
katilmakta sorunlar yasadiklarini belirlemistir. Telli Yamamoto ve Altun (2020), evlerine gonderilen
Ogrencilerin internet baglantis1 imkan1 ve tablet veya bilgisayar sahibi olmamasi durumunda ¢evrimigi
egitimleri takip etmelerinin zor olacagini belirtmiglerdir. Uzaktan egitimin uygulandigi bu donemde
hanelerde bireylerin sahip oldugu teknolojik imkanlar ¢ok onem kazanmustir. Tiirkiye Istatistik
Kurumu (TUIK) tarafindan paylasilan hane halki bilisim teknolojileri kullanim arastirmasi 2020
verilerine gdre internet erisim imkani olan hane orani %90.7°dir. Internete erisimi en yiiksek orana
%96.4 ile Istanbul, en diisiik orana %81.3 ile Bat1 Karadeniz bolgesi sahiptir. internet erisimine bir
diger agidan bakmak gerekirse, Tiirkiye.2de ki hanelerin %49,1°i ADSL, kablolu internet, fiber vb.
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sabit genis bant baglantisiyla, %86,9’u ise mobil genig bant baglantisiyla internete erigim
saglamaktadir (TUIK, 2020). Bu durumda Tiirkiye genelinde ve bolgesel olarak internet erisimi
olmayan azimsanmayacak sayida hane bulunmaktadir. Erisimi olan hanelerinde biiyilk ¢cogunlugu
mobil aglar iizerinden internete erisim saglamaktadir. Ozellikle mobil aglar {izerinden canli ders
baglantilarinin yapilmasinin zor ve yayin kalitesinin diisiik olacagi bu nedenle baglanti kopmalarinin
cok olacag sdylenebilir. Ayrica mobil aglar ile erisim saglayan &grencilerin internet paketlerinin,
MEB tarafindan saglanan iicretsiz 8§ GB internete ragmen, yeterli olmayacagi sdylenebilir. Burada
sorgulanmasi gereken bir diger konu ise internet erisiminin olmasinin uzaktan egitime katilim igin tek
basina yeterli olmayacagidir. Bu yiizden hanelerde bilisim teknolojileri bulunma oranina da bakmak
onemlidir. Tirkiye’de masaiistii bilgisayar bulunan hane orani oldukca diisikk (%17,6); tasmabilir
bilgisayar bulunan hane orami (%37,9); tablet bulunan hane orani %26,7; cep telefonu bulunan
hanelerin orani ise %98,7’dir (Arik, 2020a). Yilmaz, Mutlu, Giiner, Doganay ve Yilmaz’in (2020),
Tiirkiye’nin 7 cografi bolgesinden 3675 6grenci velisi ile yapmis olduklar1 ¢alismaya gore velilerin
%50,98’1 cocuklarmin uzaktan egitim hizmetlerinden yeterli bir sekilde yararlanabilecegi
bilgisayarinin olmadigini ya da kismen oldugunu, %49,02’si ise oldugunu; velilerin %39,50’si internet
baglantisin1 “hem cep telefonu hem de modem baglantisiyla”, %33,53’1 “modem baglantisiyla”,
%23,68°’1 “cep telefonuyla” sagladigimi ve 93,29’u ise internet baglantilarnin olmadigim
belirtmiglerdir. Bu verilere gore hanelerde agirlikli olarak uzaktan egitime erisim icin cep telefonu ve
TV bulundugu soylenebilir. Ayrica bir hanede birden fazla okuyan 6grencinin, egitimci anne-babanin
veya teknolojik cihazlar1 es zamanl kullanmasi gereken bireylerin bulunmasi gibi durumlar géz 6niine
alimdiginda ayni1 hanede birden fazla bilgisayar, tablet ve cep telefonu vb. cihazlara ihtiya¢ duyulabilir.
Bu durumda Tiirkiye genelinde &grencilerin 6zellikle TV iizerinden yapilan egitim yayinlarina
erigebilecegi, bunun digindaki uzaktan egitim faaliyetlerine erisimlerinin kisitli ve zor oldugu
sOylenebilir. TV destekli uzaktan egitim faaliyetlerinin agirlikli olarak tercih edilmesi Tirkiye’de
internet alt yapisinin ve hanelerdeki teknolojik imkanlarin giliglendirilmesi gerektigine isaret
etmektedir. TV destekli uzaktan egitim faaliyetlerinin iyilestirilmesinin, her sinif diizeyi i¢in bir kanal
acilmasinin, sadece temel derslerin degil beden egitimi, gorsel sanatlar ve miizik gibi derslerinde TV
tizerinden uzaktan egitim kosullarina uygun sekilde verilmesinin internet erisimi olmayan bolgelerde
ki 6grenciler i¢in biiyiikk 6nem tagidig1 sdylenebilir.

Ogretmenler, uzaktan egitim paydaslar1 kategorisinde dzellikle dgretmen, 6grenci ve velilerin
teknoloji kullanim yeterliginin diisiik oldugunu, veliler ve dgrenciler ile iletisim kurmakta sorunlar
yasandigini bu nedenle velilerle isbirligini saglamada yetersiz kalindigin1 ve 6grencilerin uzaktan
egitime katilim gostermedigini, ilgi ve motivasyonlarmin diisiik oldugunu belirtmislerdir. Bu sorunlara
¢oziim olarak Oncelikle teknoloji kullanim yeterliklerini arttirmak i¢in 6gretmen ve velilere egitimler
verilmesini, velilere uzaktan egitim siirecinde evde egitim devam ederken neler yapmalar1 gerektigi,
Ogrencilere nasil yardimci olabilecekleri, 6gretmenle isbirligini saglamalari, siiregte yasanabilecek
zorluklarla nasil miicadele edebilecekleri vb. konularda egitim hizmetlerinin saglanmasini ve
Ogrencilerin uzaktan egitim siirecine aktif katilimlarinin saglanabilmesi i¢in canli derslere katilimin
belli oranda zorunlu tutulmasini dnermektedirler. Chang ve Satako (2020), pandemi ddneminin,
Ogretmen egitimlerinin yiiriitilememesi, uzaktan egitimin ebeveynlere agir bir yiik getirmesi ve
cocuklarin sosyal etkilesimini azaltarak sosyal izolasyona neden olabilecegini belirtmislerdir. Pandemi
doneminde uzaktan egitim uygulamalar1 tiim paydaslar1 elestirel diisinmeye, problem ¢dézmeye,
yaratici olmaya, iletisim kurmaya, isbirligi yapmaya ve aktif olmaya zorlamaktadir (Anderson, 2020).
Bu durumda, uzaktan egitim siirecinin verimli olabilmesi i¢in altyap1 ve erisim imkanlarinin saglanmig
olmasinin tek bagina yeterli olmayacag1 ve en biiylik sorumlulugun paydaslara diistiigii soylenebilir.
Ogretmenlerin, ebeveynlerin ve Ogrencilerin siirece aktif katilimi, is birligi saglamasi ve yeterli
teknolojik bilgiye sahip olmalar1 en dnemli faktorlerden biridir. Arik’a (2020b) gore, MEB tarafindan
alman tiim tedbirlere ve sunulan imkanlara karsin i¢cinde bulundugu kosullar nedeniyle uzaktan
egitime erisemeyen, erisme imkani olsa bile yine i¢inde bulundugu kosullar nedeniyle uzaktan egitim
siirecini verimli gegiremeyen Ogrenciler olabilir. Siire¢te veya silire¢ sonrasinda yasanabilecek
sorunlarin dniine gecilebilmesi adina 6grencilerin izlenmesi, durumlarinin degerlendirilmesi ve gerekli
tedbirlerin alinabilmesi i¢in 6gretmen-veli isbirliginin ¢ok 6dnemli oldugu sdylenebilir. Yilmaz, Mutlu,
Giiner, Doganay ve Yilmaz (2020), yillar boyunca yiiz yiize egitim yapmis olan ve teknolojik altyapisi
ve donanimmi yeterli diizeyde olmayan ogretmenler basta olmak ilizere ¢ogu Ogretmenin siirece
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hazirliksiz yakalandigini ve uzaktan egitim siirecinde ¢ok stres yasadiklarini, uzaktan egitimde
kullanilabilecek farkli arag, gere¢ ve uygulamalarin kullamiminda yasadiklari sorunlarin iistiine
ogrencilerin yasadiklar1 teknolojik sorunlar eklendiginde Ogretmenlerin, Ogrencilerin katilim ve
motivasyonunu saglamak konusunda sorunlar yasadiklarini belirtmislerdir. Benzer sekilde Anderson
(2020) ise ebeveynlerin ¢ocuklarin uzaktan egitim siirecine katilimlarina yardimci olabilmek igin
gerekli dijital okuryazarlik seviyesine sahip olmadiklarini ya da evde egitim igin yeterli zamanlarimin
olmadigimi belirtmistir. Ozellikle calisan ebeveynlerin cocuklarmin siirecte veli desteginden yoksun
kaldig1 sOylenebilir. MEB tarafindan velilere ve 6grencilere yonelik siirecte yasanabilecek sorunlara
destek amaciyla ¢agrt merkezleri kurulmus ve TRT EBA kanallarinda “Bizden” isimli veli kusag
programi yaymlamistir. Yilmaz vd. (2020), velilerin biiyiik bir kismimin Milli Egitim Bakanliginin
pandemi doneminde g¢ocuklara sundugu rehberlik hizmetleri ile veli rehberlik ve bilgilendirme
hizmetlerinden haberdar olmadiklarin1 belirtmislerdir. Bu bakimindan paydaslarin teknopedagojik
acidan egitimler almasi, agik ve uzaktan egitim siirecinde yasanabilecek psikolojik sorunlarda
desteklenmeleri, Ogrencilerin canli derslere aktif katilimlarinin saglanabilmesi i¢in gerekli
igbirliklerinin saglanmasi konularinda calismalarin titizlikle ve oncelikle yapilmasi biiylik 6nem arz
etmektedir.

Ogretmenler, egitim-6gretim siiregleri boyutunda 6zellikle dlgme-degerlendirme ve ortam
kaynakli sorunlarin yasandigini; uzaktan egitim ile yapilan derslerde geri doniitiin ve etkilesimin
saglanamadigini; ders siirelerinin yetersiz oldugunu ve ders saatlerinin simf diizeylerine uygun
olmadigimi; ayrica igerigin yeterli olmadigim ve TV araciligiyla yapilan derslerin anlatim hizinin
Ogrencilerin seviyelerine uygun olmadigini1 belirtmislerdir. Bu sorunlara ¢6ziim olarak derslerin
seyreltilmis simiflar ile canli yapilmasini, ilgi ¢ekici, eglenceli ve zengin bir icerik ile oyun temelli
Ogretim yapilmasini, ders saat ve siirelerinin tekrar planlanmasini, giinliik bir ders saati yerine daha
fazla dersin programda yer almasini, 6lgme degerlendirmenin uzaktan egitime uygun bir sekilde
yapilmasini ve velilerin evde ogrenciler i¢in uygun ders ortamlarini hazirlamalarin1 6nermektedirler.
Can (2020), TV ile yiiritilen uzaktan egitim siirecinde geribildirim ve 6lgme-degerlendirme gibi
alanlarda yetersizlikler oldugunu vurgulamistir. MEB, pandemi donemi uzaktan egitim siirecinde
Ogrencilerin birinci donemde aldiklar1 notlarin gecerli olacag1 ve dgrencilerin not ortalamalarinin kag
olursa olsun iist sinifa gececekleri kararini almistir. Bu kararin, 6grencilerin derslere katilimlarinin ve
ilgilerinin diigmesine neden oldugu sdylenebilir. Bu nedenle uzaktan egitimin 6énemli bir bileseni olan
etkili ve dogru olgme-degerlendirmenin yapilmasina dikkat edilmelidir. Yilmaz vd. (2020), yapmis
olduklari ¢alismada velilerin bir kisminin, EBA canli ders uygulamasinin yapildig: saatlerden memnun
kalmadiklarin1 ve c¢ocuklarina rahatsiz edilmeyecegi bir c¢alisma ortami saglayamadiklarim
belirtmislerdir. Ozellikle TRT EBA kanallar1 ile sunulan derslerin sayilarinmn arttirilmasi ve ders
programlarinin evde egitime uygun saatlere gore planlanmasi saglanabilir. Ayrica uzaktan egitime
uygun bir sekilde egitim programlarmin giincellenmesi ve igeriklerin zenginlestirilerek siirece uygun
hale getirilmesi gerekmektedir.

Pandemi siirecinin bir siire daha devam etmesi ve okullarinda bu durumdan etkilenmeye
devam edecegi ongoriilmektedir. Salgina tiim diinya iilkeleri gibi Tiirkiye’de hazirliksiz yakalanmig
fakat aldigi hizli tedbirler ile egitimde siirekliligi saglamaya caligmistir. Salginin devam etmesi,
egitim-6gretim faaliyetlerinin agik ve uzaktan egitim uygulamalari ile saglanmasi durumuna yonelik
bir model olusturulmasi 6nemli goriilmektedir. Tiim diinyay1 etkileyen salgin sonrasinda iilkeler
imkanlart dogrultusunda tedbirler almis ve teknolojik imkanlarla TV, radyo, dijital platformlar
kullanarak senkron — asenkron bigimde uzaktan egitim araciligiyla egitimin siirekliligini saglamaya
calismislardir. Ayrica farkli tedbirler alan {ilkelere de ornekler verilebilir. Sili ve Portekiz, evde
internet erigimi imkani bulunmayan bolgelerdeki 6grencilere yonelik basili materyaller hazirlayarak
ogrencilere diizenli olarak ulastirmaya c¢alismistir. Cin ve Fransa, internete veya bilgisayara erigimi
olmayan 6grencilere internet paketleri ve cihaz temini saglamaya g¢alismistir (Chang ve Satako, 2020).
UNESCO tiim iilkelere uzaktan egitimin basarili olabilmesi i¢in bazi dnerilerde bulunmustur. Pandemi
donemi uzaktan egitimde herkes i¢in daha kaliteli ve esit bir egitim firsatinin saglanabilmesi igin
teknolojik, icerik, pedagojik ve izleme-degerlendirme yoniinden hazirliklar yapmalarimi énermektedir.
Teknolojik hazirlik, 6grencilerin evden uzaktan 6grenme imkanlarini saglayacak internet baglantisi,
radyo, TV ve dijjital araglara erisiminin saglanmasi; igerik hazirligi ¢evrimigi platformalar, TV vb.
araglarla sunulabilen, evde 6grenme i¢in kullanilabilecek ulusal miifredatla uyumlu, basili 6gretme ve
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O0grenme materyallerine erisimin saglanmasi; pedagojik hazirlik, 6gretmenlerin ve ebeveynlerin
teknoloji kullamim yeterliklerinin arttirilmasina yonelik caligmalarin  yapilmasini; izleme ve
degerlendirme hazirligi ise uzaktan 6grenmeye erisimin, 6grenme siirecinin ve dgrenme ¢iktilarinin
degerlendirilmesi calismalarii kapsamaktadir (UNESCO, 2020b). Bu baglamda olusturulan uzaktan
egitim modelinde ilk modiil ¢ok dnemli goriilmektedir. Uzaktan egitime hazirlik modiiliinde egitimde
firsat esitligini saglayabilmek, uzaktan egitimin verimliligini arttirabilmek ve tiim egitim paydaslarina
destek olmak ve onlart siirece hazirlamak amaglanmaktadir. Teknolojik hazirlik boyutunda tiim
ogrencilerin uzaktan egitime erisim saglayabilmeleri i¢in altyapinin gii¢lendirilmesi ve 6grencilere
teknolojik imkanlarin saglanmasi onerilmektedir. Egitsel hazirlik boyutunda, uzaktan egitime uygun
bir egitim programi diizenlenmesi yapilmasi, uzaktan egitimde kullanilacak O6gretim ydntem ve
tekniklerinin, 6lgme degerlendirme yaklagimlarimin ve dijital-basili materyallerin belirlenmesi ve
gelistirilmesi Onerilmektedir. Teknopedagojik hazirlik boyutunda ise 6gretmen ve velilere yonelik
egitimlerin verilmesi, onlarin teknoloji kullanim yeterliliklerinin arttirilmasi ve pedagojik acidan evde
egitime hazirlanmalarinin saglanmasi 6nerilmektedir. Bu hazirliklarinin yapilabilme yiizdesi uzaktan
egitim siirecini dogrudan etkileyecektir. ikinci modiilde uzaktan egitim siirecinin senkron ve asenkron
olarak yiiriitiilmesi 6nerilmektedir. Ancak imkanlar dogrultusunda miimkiin oldugunca dgrencilerin
derslere senkron katilimlarinin saglanmasi bunun i¢in senkron derslerin seyreltilmis smiflar ile
yapilmast ve Ogretmen ile Ogrenciler arasinda etkilesimin arttirilmasi, aninda geribildirimlerin
verilmesi, oyun ve etkinlik temelli bir ders isleyisinin yapilmasi onerilmektedir. Asenkron uzaktan
egitimde TV, radyo, canli ders kayitlar1 ve EBA, Morpa, Okulistik vb. dijital platformlarin
kullanilmas1 onerilmektedir. Ozellikle TV kanallar1 ile sunulan uzaktan egitim altyap: ve erisim
sorunu olan bolgelerde yasayan oOgrenciler igin biiylik 6nem tagimaktadir. Bu nedenle ilkokul
kademesi ic¢in tek bir kanal degil her simif i¢in bir kanal agilmasi Onerilmektedir. Bu kanallar
araciligryla temel derslerin yaninda sanatsal ve sportif faaliyetlerin, resim, miizik ve beden egitimi gibi
derslerinde yiiriitiilmesi, bu dersler ile 6grencilerin biligsel becerilerinin yaninda duyugsal ve psiko-
motor becerilerinin de gelisimine katki saglanmasi 6nerilmektedir. Asenkron ders anlatimlarinda isaret
dilinin kullanilmasi, altyazilarin olmasi, gorsellerin seslendirilmesi gibi hususlar dikkate alinarak 6zel
gereksinim duyan dgrencilere uygun olmasina dikkat edilmelidir. Ugiincii modiilde yer alan uzaktan
egitim siirecini destekleme hizmetleri, egitim paydaslarinin kendilerini yalniz hissetmemelerini ve her
zaman destek bulabileceklerini diisiinmelerine yardimeci olacaktir. Bu nedenle ii¢ farkli forum
olusturulmas1 ve bu forumlar araciligiyla paydaslar arasinda etkilesim ve iletisimin arttirilmasi; dijital
veya basili materyaller ile rehberlik faaliyetlerinin siire¢ boyunca devam etmesi, 6gretmen ve velilere
sireg icinde bilgilendirme ve destek egitimlerinin siirdliriilmesi ve uzaktan egitime erisemeyen
Ogrencilere basili materyallerin ulastirilmasi; bolgesel kontrol ve teknik destek mekanizmalarinin
kurulmast ve bu mekanizmalar araciligryla 6grencilerin uzaktan egitime erisimlerinin diizenli takip
edilmesi ve bir ¢agri hatt1 agilmas1 6nerilmektedir.

Sonug olarak pandemi déneminde egitim stirekliligini saglamak i¢in agik ve uzaktan egitim
uygulamalar1 en 6nemli aragtir. Bu nedenle uzaktan egitimin verimliligini saglayabilmek ve siire¢
icinde yasanabilecek sorunlara acil ¢oziimler iiretebilmek tiim iilkelerin baslica hedeflerindendir.
Tirkiye de bu hedef dogrultusunda MEB ve diger bakanliklar igbirligiyle c¢aligsmalarini
siirdiirmektedir. Zorlu bir siiregten gecerken, bu siireci dogru ve etkili yonetebilmek adina bir yol
haritasinin ¢izilmesi ve bu dogrultuda egitimde firsat esitligini temel ilke olarak benimseyip egitim
faaliyetlerinin siirdiiriilmesini saglamak gerekmektedir. Bu ¢alismada uzaktan egitimin uygulayicilari
olan 6gretmenler ile alan uzmani 6gretim elemanlarimin gorisleri, ilgili alan yazin ve diger tilkelerin
yaptig1 uygulamalar incelenerek olusturulan uzaktan egitim modelinin bir yol haritas1 olabilecegi
distiniilmektedir.

Oneriler

e Ulkeler, dgrencisi bulunan tiim hanelerin bilisim teknolojileri kullanim ve sahip olma
durumlarini arastirtlmali ve bu dogrultuda gerekli destekleri saglamalidir.

e Uzaktan egitim siirecine egitimin tiim paydaslarinin aktif katilimi saglanmali ve {iilkeler
paydaslara gerekli rehberlik hizmetlerini siirekli saglamalidir.

e Ulkeler ulusal diizeyde 6gretim programlarini uzaktan egitime uygun olacak sekilde
giincellenmelidir.
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e Egitimde firsat esitligini saglamak i¢in proje ¢alismalarinin yiiriitiilmesi ve desteklenmesi
gerekmektedir.

e Ogrencilere zengin ve interaktif icerikli dijital platformalar sunulmali ve bu platformalar
her egitim kademesine 6zel olmalidir.
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