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Abstract Keywords
The purpose of the current study is to investigate the compliance of Turkish Written exams
written exam questions prepared for 4" graders with the learning outcomes in Primary school
the Turkish lesson curriculum. To this end, the study employed the case study Turkish lesson curriculum

design, one of the qualitative research methods and the data were collected by
using the document analysis method. The documents used in the current study
were comprised of Turkish written exams prepared for 4" graders in 2019-
2020 and 2020-2021. In this context, descriptive analysis was conducted on
2797 questions belonging to 224 exams downloaded from the website

4" graders

About the Article

www.egitimhane.com. The findings of the study have revealed that the 4™ Sending Date: 01.10.2021
grade Turkish written exam questions did not demonstrate a balanced Acceptance Date: 28.11.2021
distribution across the listening, speaking, reading and writing skills in the E-Publication Date: 29.04.2022
Turkish lesson curriculum and across the learning outcomes for each ublication Date: 29.04.
language skill in the curriculum and that the questions were mainly focused
on the learning outcomes regarding reading and writing skills. In addition, it
was concluded that given the learning outcomes in the Turkish lesson
curriculum, the use of these exam questions by teachers in the instructional
processes would not serve the purpose of the evaluation of students within a
certain framework and according to specific criteria as some of the content of
the exams given in the website was not suitable for the 4™ grade level and not
related to the learning outcomes in the Turkish lesson curriculum.
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Introduction

The Turkish lesson curriculum is grounded on four basic language skills: listening, speaking,
reading and writing. In the Turkish lesson curriculum, these skills are described as follows: “It is
constructed in an integrated way that will enable students to acquire language skills and mental skills
related to listening/watching, speaking, reading and writing that they can use throughout their lives,
to develop themselves individually and socially by using these skills, to communicate effectively, to
acquire the habit of reading and writing willingly with a love of Turkish (MEB [Ministry of National
Education, MoNE], 2019)”. Accordingly, the learning outcomes of the curriculum are classified as
related to listening/watching, speaking, reading and writing skills. When the number of the learning
outcomes in the 4" grade mathematics curriculum is examined, it is seen that there are a total of 78
learning outcomes; 13 are related to listening/watching skill, 6 are related to speaking skill, 37 are
related to reading skill and 22 are related to writing skill.

Assessment and evaluation, which is one of the basic elements of the instructional process
(Basol, 2013), is expressed as the determination of the learning level and needs by measuring the
quality of education, and then, the detection of the deficiencies in the process and the improvement of
the process, accordingly (Balc1 & Tekkaya, 2000; Black & William, 1998). Every intervention in the
learning-teaching process is undertaken for a specific purpose. At the end of the intervention, whether
the expectation is met or to which extent it has been met provides guidance for the next steps. For this
reason, whether the education has reached the expected result in the learning-teaching process can
only be determined by measuring and evaluating the practices implemented (Gdoger, 2016). In this
context, MEB (2019) emphasizes a continuous evaluation process in order to determine the extent to
which the knowledge and skills aimed to be imparted to students by the curriculum have been acquired
by students. This continuity has to be ensured at every stage of the instructional process. In this
connection, assessment and evaluation will contribute to obtaining information about the student at the
beginning of the instructional process, to the determination of the learning outcomes, to the provision
of feedback to the student and the teacher during the teaching and to the determination of the extent to
which the instructional process has accomplished its learning outcomes at the end of the process
(MEB, 2019). Thus, the level of the students will be determined by assessment and evaluation, and the
learning outcomes will be determined accordingly. The assessment and evaluation performed during
the instructional process will give the teacher the opportunity to evaluate the process he/she has been
carrying out and at the same time will enable him/her to have information about the student’s
situation. Assessment and evaluation performed at the end of the instructional process will reveal the
extent to which the learning outcomes have been achieved.

Although a process-oriented assessment and evaluation approach has been adopted in the
Turkish lesson curriculum in general, the Ministry of National Education (2019) also states that “a
result-oriented assessment and evaluation approach should be adopted in addition to the process-
oriented one in 4th-8th grades” in the relevant curriculum. In result-oriented assessment and
evaluation studies, written exams are emphasized especially for the evaluation of cognitive skills.
Although alternative measurement tools have become widespread in recent years, it is stated that the
most common type of exam used by teachers is written exams (Kogce & Baki, 2009) and primary
school teachers still use traditional assessment-evaluation methods (Gok & Sahin, 2009; Giines, Sener-
Dilek, Hoplan, Celikoglu & Demir, 2010). Among the exam techniques most used by teachers,
guestion types such as written exam questions, multiple choice, true-false and filling in the blanks
questions come to the fore (Gok & Sahin, 2009; Giines et al., 2010). In primary school, written exams
are used by primary school teachers to determine the marks of students in the 4™ grade. In the 22™
article of the Ministry of National Education Pre-School and Primary Education Institutions
Regulation (2018), the quality and number of assessment and evaluation are expressed as follows:

“In the 4™, 5™ 6", 7" and 8" grades, two exams are given for each school subject in
each term. The number of exams to be held in a class in a day cannot exceed two, and the
duration of each exam cannot exceed one class hour. Different types of questions are
included in the exams conducted by teachers. While preparing the questions, they are
chosen to address the subjects covered since the beginning of the term, with the highest
number of questions to address the most recent subjects. ”
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For the effective functioning of the instructional process, a curriculum should be handled in an
integrated manner. For this reason, the assessment and evaluation process should be integrated with
the other elements of the curriculum. In this regard, MEB (2019) emphasizes that the questions used
in the assessment and evaluation process in the Turkish lesson curriculum should be consistent with
the knowledge, skill types and levels addressed in the learning outcomes set within the curriculum and
should be in a way that allows students to use higher-order cognitive skills. The distribution
relationship between the questions and the learning outcomes in written exams is an important factor
on the validity of the assessment and evaluation. One of the most important features that should be
possessed by measurement tools for measuring achievement is the content validity of the tool
(Barbara, 2004). Content validity is related to whether the items in the measurement tool are
compatible with the table of specifications; that is, with the learning outcomes they aim to measure
(Baykul, 2000; as cited in Giiltekin & Arhan, 2015). Assessment and evaluation that is not compatible
with the learning outcomes will not accurately reflect the extent to which these learning outcomes
have been achieved. One of the most important tools used to ensure content validity while preparing
exams is the table of specifications. The table of specifications is the display of the scope and the
behaviours to be measured in line with the purpose of the exam on a two-dimensional table (Demirel,
1998). Using the table of specifications provides convenience for teachers (DiDonato-Barnes, Fives &
Krause, 2013) as well as defining the focus of the test, ensuring the harmony of the learning outcome
and the content (Barbara, 2004). For this reason, in order for written exams to reach their goals, the
content validity of the tests should be ensured and tables of specifications should be used as a
facilitator for it because the results obtained from an assessment and evaluation process that has not
been validated and is not compatible with the learning outcomes will not provide healthy feedback for
the curriculum, teacher and student.

In the literature, there are studies examining the cognitive levels of Turkish written exam
questions (Biiyiikalan-Filiz & Delal-Turan, 2018; Cintas-Yildiz, 2015; Goger, 2014; Giifta & Zorbaz,
2008; Kavruk & Cegen, 2013), text-based questions asked by primary school teachers in written
exams (Kocaarslan & Yamag, 2018) and middle school Turkish exam questions in relation to the
course learning outcomes (Aydin & Uggun, 2020; Giineyli & Abbasoglu, 2015; Unlii, Taga & Oztiirk
2014). On the other hand, the number of studies in which the questions asked by primary school
teachers in the Turkish written exams are examined in relation to the course learning outcomes is quite
limited (Yildinm & Girmen, 2019). Therefore, it is thought that investigating the compatibility and
scope of written exam questions prepared for 4™ grade students with the learning outcomes in the
curriculum will contribute both to reveal the current situation and to future studies. In this context, the
purpose of the current study is to investigate the compliance of the Turkish written exam questions
prepared for the 4™ grade students with the learning outcomes in the 2019 Turkish lesson curriculum.
To this end, the research question is as follows:

e When the learning outcomes in the Turkish lesson curriculum are considered, what is the level
of compliance between the content of the “Turkish written exam questions” on the website
egitimhane.com and the curriculum?

Method
Research Model

The current study is a descriptive study employing the case study design, one of the qualitative
research methods. Since the research data consist of written exam papers prepared for the Turkish
course of 4" graders, they were collected through document analysis. Document analysis includes the
analysis of written materials containing information about the targeted phenomenon or phenomena
(Yildirim & Simsek, 2018).

Study Group, Source and Materials

The documents that make up the study group are comprised of the files uploaded under the
name of the 4™ grade Turkish written exam questions onto the website called egitimhane.com in the
2019-2020 and 2020-2021 education years. The reason why the website www.egitimhane.com is used
as a data source is that there is no membership requirement to download documents, that it is one of
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the sites that teachers visit the most, retrieve and upload documents (Baydas, Gedik & Goktas, 2012;
Isik, 2018; Tepe, 2020) and that it is the website most used by primary school teachers in lesson
preparations (Kula & Demirci-Giiler, 2019). Although the questions on the website are generally
downloaded and uploaded by teachers, there is no requirement of being a teacher to do so. Given that
there is no membership requirement for downloading data and that written exams can be used by
students and parents for preparation purposes, there is no definite information that these written exams
are uploaded by teachers and used in classrooms. This is one of the limitations of the study.

In line with the purpose of the study, first, all the 4™ grade written exam files for the 2019-
2020 and 2020-2021 education years were downloaded from the website. Exam files were checked
one by one and the remaining files were examined after the exams that did not belong to the Turkish
course and were prepared for the Turkish course Individualized Education Program (IEP) were
excluded. Information about the written exams is given in Table 1.

Table 1. Information about the Written Exams

Documents n
Number of exams obtained 245
Written Exams Number of exams included in the study 224
Number of exams excluded from the study 21
Total number of questions 3808
Questions Number of questions included in the study 2797
Number of questions excluded from the study 1011

As can be seen in the table, 224 out of 245 exams were included in the study. A total of 21
exams were excluded from the study as they were exactly the same as other exams included in the
study. A total of 3808 questions were obtained in the 224 exams included in the study. All of these
guestions were listed first, and 1011 questions, which were exactly the same as other questions, were
excluded from the study, and thus, analyses were made on 2797 questions in total. Following
examples can be given for the excluded questions.

The question “which punctuation marks should be placed in the places indicated by the parentheses in
the sentence “Alas ( ) You broke my mother’s favourite vase () We must clear up this mess
immediately () You will help me, right” was asked in 22 different exam worksheets.

“Beyza is going to the library to do research in the afternoon.” Which of the following questions does
not have an answer in the sentence? This question was asked with the same answer options on 8 exam
worksheets.

Data Analysis

The descriptive analysis method was used in the analysis of the data. In the descriptive
analysis method, the data are summarized and interpreted according to predetermined themes, and
direct quotations are frequently included (Yildirim & Simsek, 2018). In the study, a code-category
relationship was established by writing relevant questions opposite the learning outcomes in the 4"
grade 2019 Turkish lesson curriculum. In the analysis of the data, the researcher and a primary school
teacher worked separately. All the questions were written opposite the relevant learning outcomes and
then the compatibility between the two encoders was checked. While there was no difference of
opinion in the coding of the questions in relation to the learning outcomes, there were different coded
questions in the coding of the questions that were not related to any learning outcome. These questions
were coded separately again and the questions continued to be examined until consensus was reached.
After the full agreement between the two encoders was achieved, the frequency table was created.

Validity and Reliability of the Study

In qualitative research, validity and reliability are explained with the concepts of credibility,
transferability, consistency and confirmability (Yildinm & Simsek, 2018). For the sake of credibility,
examples of the objective-question relationship are given in the findings section. For the sake of
transferability, the method part of the study was written in a clear and detailed way, the selection of
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the data source, its reasons, access to the documents, the selection and justification of the data
included and excluded from the study and the analysis process were presented in detail. In the data
analysis, besides the researcher, a primary school teacher who taught 4™ grader in the previous year
coded and the agreement between the two coders was checked. The exam papers and codes included in
the study are preserved for the sake of confirmability.

Ethics Committee Approval

Ethics committee approval was not sought, since the study was conducted by using the
document analysis method and open sources on the internet.

Findings

In this section, the findings obtained from the analysis of the data are first given in the form of
a general table of basic skills, and then the findings for each skill are presented separately. While the
findings are presented, the learning outcomes in the Turkish lesson curriculum, the number of
guestions corresponding to each learning outcome and sample questions are given. At the end of each
sample question, the number of the relevant exam is added as (el), (e2), (e3). While the tables of
learning outcomes and questions are given, the learning outcomes for which at least one question is
determined are given in the table, and the learning outcomes for which no question is asked are not
given in the table. Language skills and learning outcomes are presented in the order specified in the
curriculum. The general view of the relationship between the Turkish written exam questions and the
learning outcomes is as in Table 2.

Table 2. Distribution of the Questions regarding the Basic Language Skills

Learning outcomes f %
T.4.1. Listening/Watching 1 0.03
T.4.2. Speaking 0 0
Fluent reading 1 0.03
. Vocabulary 807 28.85
T.4.3. Reading -
Comprehension 969 34.64
Total 1777 63.53
T.4.4. Writing 488 17.44
Srgzsétilz?/z I;elated to learning outcomes at different 233 8.33
Questions not related to any learning outcome 298 10.65
Total 2797 100

When the table is examined, it is seen that there is 1 question addressing listening skill, no
guestion addressing speaking skill, 1777 questions addressing reading skill and 488 questions
addressing writing skill. On the other hand, it is seen that 298 questions could not be associated with
any learning outcome and 233 learning outcomes addressed with the questions are the learning
outcomes for lower or upper grades rather than the 4™ grade. It is seen that the majority of the
questions examined are concentrated on reading skill (63.53%) and writing skill (17.30%). It is also
seen that that the learning outcomes addressed within the context of reading skill are related to
comprehension skill (34.64%) and vocabulary (28.85%).

Findings related to listening/watching skill

The findings regarding the questions asked to address listening/watching skill are given in
Table 3.

Table 3. Learning outcomes and Questions related to Listening Skill

Learning outcome f Sample question

Which of the following is not the feature of a
good listener? (e38)

T.4.1.12. Uses listening strategies. 1

As can be seen in the table, one question was asked for only one of the 13 learning outcomes
related to listening skill. When this question is examined, it is seen that the question requires
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memorized knowledge, and that it is not a question to measure whether the student transforms this
knowledge into a skill.

Findings related to speaking skill

In the Turkish lesson curriculum, there are 6 learning outcomes directed to speaking skill at
the 4™ grade level. In the examined questions, no question about speaking skill was determined.

Findings related to reading skill

Findings on the learning outcomes related to reading skill are given separately under the
headings of fluent reading, vocabulary and reading comprehension skills. Findings on the learning
outcomes related to fluent reading skill are given in Table 4.

Table 4. Learning outcomes and Questions related to Fluent Reading

Learning outcome f Sample question

Which of the following is not one of the rules of
reading aloud? (e41)

T.4.3.6 Uses reading strategies.

It is seen in the table that there is only one question for one of the 6 learning outcomes related
to fluent reading skill. No question addressing the other learning outcomes was detected. When this
guestion is examined, it is seen that the question requires memorized knowledge, and that it is not a
question to measure whether the student transforms this knowledge into a skill.

Findings on the learning outcomes related to vocabulary are given in Table 5.

Table 5. Learning outcomes and Questions related to Vocabulary
Learning outcome f Sample question
T.4.3.7. Finds the antonyms of 176 In which of the following sentences are

words. antonyms used together? (e16)

T.4.3.8. Finds the synonyms for 201 Write synonyms of the following words
words. opposite. (e2)

T.4.3.9. Distinguishes  the 62 In which of the following sentences is not
meanings of homonyms. there a homonymic word? (e155)

Write the underlined words below
according to their meaning in the sentence
(literal,  figurative,  idiomatic) in
parentheses. (€98)

T.4.3.10. Determines the literal,
figurative and idiomatic words in 181
a text he/she reads.

T.4.3.11. Comprehends the
contribution of idioms and

Which of the following is a proverb

oroverbs to the meaning of a 146 ?é:ii/li%i)ng solidarity and cooperation?
text.

T.4.3.12. Guesses the meaning Which of the ones given below can be the
of unknown words and phrases 41 meaning of the underlined world in the
from the context. sentence above? (e27)

As can be seen in the table above, questions were asked about all the 6 learning outcomes
related to vocabulary. Although the distribution of questions is balanced in general, it is seen that more
questions are asked about synonyms, literal, figurative and idiomatic words, antonyms, and the
meaning of idioms and proverbs.

Findings on the learning outcomes related to comprehension skill are given in Table 6.
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Table 6. Learning outcomes and Questions related to Comprehension

Learning outcome f Sample question
T.4.3.13. Answers questions 5 Write the physical characteristics of the figure
about images. seen in the photo below next to it. (e63)
T.4.3.16. Determines the topic Which questlon_does Asli, who r_eads a text,
of the text he/she has read 43 peed to answer in order to determine the main
' idea of the text? (e159)
T.4.3.17. Determines the main 114 Which of the following statements can be the
idea/gist of the text. main idea of this text? (e93)
T.4.3.18. Answers the questions . . 5
about the text he/she has read. 530  When did the villager see the snake? (e176)
T.4.3.19. Asks questions about 1 Write a question about the text and answer it.
the text. (el157)
T.4.3.20. Determines the story
elements in the texts he/she has 55 Write the story elements of this text. (e80)
read.
T'4'3'21.' _Determlnes the What do you think would be the best title for
appropriate title for the content 26 this text? (e211)
of the text he/she has read. '
;rn.s;l.iizé ofur;ﬂzrsgzndss mbt)hé 6 Which of the following is the meaning of the
'ng Pes, sy symbol given next? (e145)

and signs.
T.4.3.23. Distinguishes between 17 Write the types of texts given below in the
text types. dotted lines given under them. (e71)
T.4.3.24. Recognizes  the Match the parts taken from the Introduction,
elements that make up narrative 26 Body and Conclusion sections of the text with
and informative texts. the correct section. (€109)
T.4.3.26. Distinguishes between Write (F) next to the sentences which are factual

o : and (I) next to the sentences which are
real and imaginary elements in 49 oo .

imaginary from among the sentences given
the text.
below. (e33)

T.4.3.28. Makes inferences 88 What conclusion can be drawn from this story?
about what he/she has read. (e3)
T.4.3.34. Answers questions 3 Answer the questions based on the information
about graphs, tables and charts. given in the graph. (e23)
T.4.3.37. Expresses his/her , .. .
thoughts about the events in the 6 Why doesn’t the soldier in the text wrestle with

text he/she has read.

Atatiirk? Explain your thoughts. (e27)

flhan POLAT

There are 25 learning outcomes related to comprehension skill in the Turkish lesson
curriculum. As can be seen in the table above, there are questions asked to address 14 of these learning
outcomes (56%) while there are no questions asked to address the remaining 11 learning
outcomes (44%). Accordingly, it is understood that almost half of the learning outcomes related to
comprehension skill are not addressed in the exams. In addition, 530 questions (54.69%) out of 969
questions related to comprehension skill seem to be asked to address a single learning outcome;
“T.4.3.18. Answers the questions about the text he/she has read. ”

Findings related to writing skill

Findings on the learning outcomes related to writing skill are given in Table 7.
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Table 7. Learning outcomes and Questions related to Writing Skill
Learning outcome f Sample question
How is the “Name-City” game, which gives
1 children the habit of focusing on a subject
played? Write. (e187)
Write a story about which profession you

T.4.4.2. Writes instructions for the
stages of a task.

T.4.4.3. Writes a narrative text. 46

want to choose at an older age. (e129)
T.4.4.4. Writes an informative 5 Briefly write the ways to protect from the
text. COVID-19 virus below. (e68)
T.4.4.8. Uses Turkish words Which of the following words is a word that
rather than foreign words or 3 has entered our language from foreign
words borrowed from foreign languages? (e138)

languages while writing.

T.4.4.10. Uses capital letters and Put appropriate punctuation marks in the
L . 298

punctuation in appropriate places. blanks below. (€32)

T.4.4.13. Uses homophones in Use the following homophones in sentences

his/her writings in accordance 47 with their different meanings. (e166)

with their meanings.

T.4.4.17. Writes numbers Which of the following has a mistake in the
4 :

correctly. spelling of numbers? (e142)

T.4.4.18. Uses conjunctions in Indicate whether the suffixes “-de” and “-ki”

accordance with the rules in should be written together or separately in the

his/her writings. It is ensured that 53 following sentences. (e24)
they write the conjunctions “de”
and “ki” correctly.

T.4.4.22. Writes intensifiers 97 Arrange the following words to be intensified
correctly. correctly. (e139)

3 and 4™ grade writing exercises; Which of the following sentences contains a
first of all, reflection words such word that expresses reduplication? (e6)

as “siril siril” and “vizir vizir” and 4

reduplications such as softly, far
and near should be written.

There are 22 learning outcomes directed to writing skill in the Turkish lesson curriculum.
When the table above is examined, it is seen that questions related to 9 learning outcomes (40.90%)
were asked in the exams, but no questions were asked for 13 learning outcomes (59.09%). In addition,
although they are not among the learning outcomes, 4 questions were detected about the reduplications
expressed under the title of “3™ and 4™ grade writing exercises” in the explanations section of the
Turkish lesson curriculum. In relation to writing skill, it is seen that the questions do not show a
balanced distribution across the learning outcomes and no questions were asked about more than half
of the learning outcomes. In addition, it is seen that there is not a balanced distribution of the questions
across the learning outcomes for which questions were asked. Out of 488 questions asked to address
the learning outcomes related to writing skill, 298 questions (61.06%) are related to a single learning
outcome; “T.4.4.10. Uses capital letters and punctuation in appropriate places.”

Findings about the questions related to learning outcomes from different grade levels

When the exam questions were examined, it was seen that some of the questions are not
related to the learning outcomes of the 4™ grade level Turkish lesson curriculum. When these
guestions were examined in relation to the learning outcomes of other grade levels, they were found to
be related to learning outcomes of other grade levels. Findings on the questions related to these
learning outcomes are given in Table 8.
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Table 8. Questions asked for the learning outcomes from different grade levels

Grade Learning outcomes f Sample question
T.2.4.1. Writes meaningful 53 Write one regular sentence and one
and structured sentences. inverted sentence below? (e88)

2" grade  T.2.4.13. Writes the question Which of the following sentences
suffix in accordance with its 33 contains a mistake in the spelling of
rule. the suffix “-mi”? (e126)

T.3.3.21. Recognizes the
rd elements that make up texts. How many paragraphs does the text

8" grade a) Brief information about the 1 above consist of? (€203)
title and paragraph is given
T.5.4.11. Uses the words that
are subjected to phonetic 25 Write the phonetic events in the
events correctly in his/her words below. (e66)
writings.

T.5.3.31. Makes inferences Read the sentences. Write (O) next to

about what he/she has read. the sentences expressing objective

(...emphasis is placed on 22 judgment and (S) next to the

objective and  subjective sentences  expressing  subjective

inferences) judgment. (e19)

T.5.3.11. Explains the

function of the derivational . o

suffix. Derivational suffixes Add the app ropriate Sufﬁxes , b
th . . lik,-11,-s1z” to the following simple

5"grade are not memorized, their 12 L

. words to create derivative words.
functions are comprehended. (€73)
The logic of word derivation
is taught
T.5.3.26. Evaluates  the
contribution of the transition Which of the following cannot be
and connection expressions 10 written in place of the underlined
between the elements that word in the sentence above? a) but b)
make up the text to the or ¢) however d) yet (e193)
meaning.

. Write a sentence that will be the

T'5'4'4.' Uses writing 5 continuation of the text you have
strategies. read. (€7)
T.6.3.7. Distinguishes . . .
between the functions of 16 Conjugate the foI_Iowmg words with
. . . the noun case suffixes. (e148)
inflectional suffixes.
T.6.3.11. Distinguishes . . .

6" grade  between simple, derived and 5 Wh.'Ch.Of the following words is a

derivative? (e105)

compound words.
T.63.12. Explains the Underline the pronouns in the
contribution of pronouns to 1 following sentences. (¢30)
the meaning of the text. g '
T.7.3.8. Identifies the figures 31 Which of the following sentences
of speech in the text. includes exaggeration? (e137)
T.7.3.13. Identifies 9 Which of the following sentences has
incoherencies. incoherencies? (e223)

th T.7.3.12. Recognizes the

7" grade semantic features of verbs.

Emphasis is put on the 5 Write the 10 actions in the text into
semantic features of the verbs the box. (e66)
of action, occurrence and
state.
8" grade T.8.4.18. Identifies  the 8 Write the subjects and verbs of the

elements of a sentence.

following sentences. (e55)

flhan POLAT

Of the examined questions, 233 (8.33%) are not related to the learning outcomes in the 4"
grade Turkish lesson curriculum rather they are related to the learning outcomes in the 2™, 3 5" 6™,
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7" and 8" grade Turkish lesson curricula. There are 86 questions related to 2™ grade learning
outcomes, 1 question related to 3" grade learning outcomes, 74 questions related to 5" grade learning
outcomes, 22 questions related to 6" grade learning outcomes, 42 questions related to 7" grade
learning outcomes and 8 questions related to 8" grade learning outcomes. Here, it is seen that the
highest number of questions is related to the learning outcomes in the 2™ and 5™ grade Turkish lesson
curricula.

Findings on the questions not related to any learning outcome

As a result of the analysis, 298 (10.65%) were found to be not related to any learning outcome.
Some sample questions in this group are given below:

Which of the following is not a Turkish leader? (e78)
Which of the following is not a characteristic of a good leader? (e41)
Discussion and Results

In this section, the results obtained from the findings of the study are discussed and
suggestions are made in light of these results.

The findings of the study have revealed that the Turkish written exam questions prepared for
4™ graders have some problems in terms of content validity in relation to the Turkish lesson
curriculum. While the questions are mainly concentrated on reading and writing skills, listening and
speaking skills are neglected. While only one of the questions examined within the context of the
study is about listening skill, there is no question about speaking skill. This result concurs with some
studies in the literature (Giineyli & Abbasoglu 2015; Karatay & Dilekci, 2019; Unlii et al., 2014;
Yildirnm & Girmen, 2019). Although there is not a balanced distribution of the questions across
listening, speaking, reading and writing skills, it has also been determined that there is not a balanced
distribution of the questions across the learning outcomes related to reading and writing skills. In this
connection, only one of the six learning outcomes related to fluent reading skill, one of the reading
skills, is addressed by the questions, while all of the learning outcomes related to vocabulary are
addressed by the questions, 14 out of 25 learning outcomes related to comprehension skill are
addressed by the questions. On the other hand, 9 out of 22 learning outcomes related to writing skill
are addressed by the questions. When the learning outcomes related to reading and writing skills are
examined, it is seen that 7 learning outcomes related to answering questions about the text, use of
capital letters, punctuation marks, synonyms and antonyms, words with literal, figurative and
idiomatic meanings, proverbs and idioms and main idea/gist of a text only constitute 11.86% of the
learning outcomes, the questions addressing these 7 learning outcomes constitute 67.63% of all the
questions asked in the exams.

There may be several reasons why there are too many questions for reading and writing
skills, and listening and speaking skills are almost completely ignored. Reading comprehension
and written expression skills of students are usually measured and evaluated with written exams
(Géger, 2019). In addition, Unlii et al. (2014) state that the assessment of reading and writing skills is
more concrete, objective and easier than the assessment of listening/watching and speaking skills. In
the written exams, the teacher generally produces the exam questions and distributes them to the
students and students are asked to answer the questions within a certain period of time. During this
period, the teacher and the student do not communicate. In such a case, it will be difficult to measure
listening and speaking skills. Listening and speaking skills are not appropriate skills to be measured
only by giving the exam paper. A minimum level of auditory stimulus is needed for listening skill.
Speaking skill requires the individual to express his/her feelings and thoughts orally. For this reason,
teachers may not have included listening and speaking skills in the written exams. Secondly, studies in
the literature show that teachers evaluate their students’ listening and speaking skills mostly by
observing them in the classroom and evaluating their actual listening and speaking performance in the
classroom indirectly (Goger, 2019; Karatay & Dilekei, 2019; Yildirim & Girmen, 2019). Although it is
mentioned that the listening skill is difficult to assess and evaluate in written exams, Goger (2019)
stated that listening skill should be included in written exams and suggested a model in which listening
skill can be measured and evaluated through written exams, just like the evaluation of students’
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reading comprehension skills. Another reason is related to teachers’ assessment and evaluation
competences. In the literature, it is stated that teachers are not competent enough in the field of
assessment and evaluation (Gelbal & Kelecioglu, 2007) and that the reason for teachers’ neglect of
speaking and listening skills is that their assessment and evaluation competences in these areas are not
good (Karatay & Dilekgi, 2019). The fact that the questions used in the exams do not show a balanced
distribution across the learning outcomes in the curriculum will also prevent the assessment and
evaluation process from yielding healthy outcomes. In this regard, MEB (2019) emphasizes that the
questions used in the assessment and evaluation process in the Turkish lesson curriculum should be
consistent with the knowledge, skill types and levels addressed in the learning outcomes within the
curriculum and should be in a way that allows students to use higher-order cognitive skills.

Another result reached in this study is that there are questions that are not related to the 4"
grade learning outcomes. It was concluded that while some of these questions (8.33%) are related to
the 2", 3" 5™ 6™ 7" and 8™ grade learning outcomes, some of them (10.65%) are not related to any
learning outcome. It is thought that there are several reasons for this situation. Among the questions,
there are questions about the 2™ and 3™ grade learning outcomes, which might be because of desire on
the part of teachers to repeat the subjects studied in the former grades. In addition, since the platform
where the questions are taken is an exam download site accessible from every region of Turkey, exams
uploaded by teachers from regions with lower education levels may have include such questions. It is
thought that the reason for asking questions about the 5", 6™, 7" and 8" grade learning outcomes is the
use of supplementary textbooks. Although various restrictions are imposed by the Ministry of National
Education, it is known that teachers recommend alternative textbooks to their students (Ozel &
Alniagik, 2017). Thus, the authors analysed the subjects and questions in 5 supplementary textbooks
prepared for 4™ graders. As a result, they found that these books included the learning outcomes of the
upper grades, which concurs with the finding of the current study. This can explain the presence of
content and questions related to objectives other than the learning outcomes of the fourth grade
curriculum in the exams analysed in the current study.

As a result, in the current study, in which the Turkish written exam questions prepared for 4"
graders were examined, it was concluded that there were problems in relation to the content validity of
the questions prepared in terms of the language skills addressed in the Turkish lesson curriculum and
the learning outcomes for each language skill and that the questions were largely concentrated on
reading and writing skills while listening and speaking skills were almost completely ignored. In
addition, it was also concluded that questions addressing the learning outcomes for grade levels other
than the 4™ grade level and questions that were not related to any of the learning outcomes in the
Turkish lesson curriculum (1%-8™ grades) were asked and that there were problems with the scope of
the written exams. Thus, it can be said that the assessment and evaluation activities conducted using
these exam papers will be insufficient to reflect the current situation, and that they will yield
misleading information about the extent to which curriculum learning outcomes have been achieved
and will provide misleading feedback to the teacher and the student.

In light of the results of the study, the following suggestions can be made:

e If the written exam questions downloaded from the website of the “egitimhane” will be
used in the classroom, it can be suggested that teachers should examine them within the
scope of the curricular learning outcomes and use them after the necessary corrections are
made.

e In order for written exams to reach their purpose, they should be prepared according to
the learning outcomes in the curriculum of the related grade level and assessment-
evaluation should be done accordingly. Given that the learning outcomes above the grade
level will both force the student and make teachers feel obliged to address them in the
class, more care should be taken in this regard.

e In particular, all of the learning outcomes related to reading and writing skills should be
tried to be addressed in written exams. Alternative assessment and evaluation methods
should be used for speaking and listening skills.

e Although it is not one of the results of the study, it should be taken into account that
parents and students will also download and study the exams in order to prepare for
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exams, since the platform examined in the current study is open to everyone and the exam
questions can be downloaded without membership because when teachers download and
use the written exams directly from here, there may be students who have reached these
questions before and even seen the same exam that the teacher applied in the classroom.
This may be a factor that threatens the reliability of the exam.

e  For researchers, it can be suggested to investigate the use of such sites by teachers,
students and parents, who uploaded the written exams, the uneven distribution of learning
outcomes in the written exams, and the reasons for asking questions about learning
outcomes different from the ones addressed in the curriculum of the related grade level.

e By comparing the written exams prepared by teachers themselves and the exams on
platforms such as “egitimhane”, the similarities and differences between them can be
revealed, and teachers’ use of these platforms can be investigated.
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Giris

Tiirkge dersi dgretim programi; dinleme, konusma, okuma ve yazma olmak iizere dort temel
dil becerisi iizerine kurulmustur. Tiirk¢e dersi 6gretim programina bakildiginda bu beceriler soyle
ifade edilmistir: “Ogrencilerin hayat boyu kullanabilecekleri dinleme/izleme, konusma, okuma ve
vazma ile ilgili dil becerilerini ve zihinsel becerileri kazanmalari, bu becerileri kullanarak kendilerini
bireysel ve sosyal yonden gelistirmeleri, etkili iletisim kurmalari, Tiirkce sevgisiyle, istek duyarak
okuma ve yazma aliskanligi edinmelerini saglayacak sekilde bilgi, beceri ve degerleri igeren bir
biitiinliik  icinde yapilandirilmistr  (MEB, 2019). Bu dogrultuda programin kazanimlari;
dinleme/izleme, konusma, okuma ve yazma becerileri seklinde smiflandirilmigtir. 4. siniflar diizeyinde
kazanim sayilarina bakildiginda dinleme/izleme becerisinde 13, konusma becerisinde 6, okuma
becerisinde 37 ve yazma becerisinde 22 olmak tizere toplam 78 kazanim bulanmaktadir.

Ogretim siirecinin temel unsurlarindan birisi olan dlgme ve degerlendirme (Basol, 2013)
egitimin kalitesinin Olgiilerek dgrenme diizeyinin ve ihtiyaclarin tespiti ve buradan hareketle siirece
iliskin eksikliklerin tespit edilerek iyilestirilmesi olarak ifade edilmektedir (Balci ve Tekkaya, 2000;
Black ve William, 1998). Ogrenme-6gretme siirecinde yapilan her miidahale belirli bir amag
dogrultusunda yapilmaktadir. Miidahale sonunda beklentinin karsilanip karsilanmadigi veya ne kadar
karsilandig1 sonraki adimlar i¢in rehber olmaktadir. Bu nedenle 6grenme-6gretme siirecinde egitimin
beklenilen sonuca ulasip ulasmadig1 ancak yapilan uygulamalarin 6l¢giilmesi ve degerlendirilmesiyle
miimkiindiir (Goger, 2016). Bu kapsamda MEB (2019), Tiirkge dersi 6gretim programinda programla
kazandirilmas1 hedeflenen bilgi ve becerilere ulagma diizeyinin belirlenmesi i¢in stirekli bir
degerlendirme siirecine vurgu yapmaktadir. Bu siireklilik, 6gretim siirecinin her asamasinda olmak
durumundadir. Bu baglamda 6lgme ve degerlendirme, 6gretim siirecinin baginda 6grenci hakkinda
bilgi edinme ve 6grenme hedeflerini belirlemeye; 6gretim sirasinda 6grenci ve 6gretmene geri bildirim
vermeye; Ogretim sonunda ise Ogrenme silirecinin amacma ulasma durumunu belirlemeye katki
saglayacaktir (MEB, 2019). Boylece 6lcme degerlendirme ile 6grencilerin diizeyleri belirlenecek, buna
gore hedefler belirlenecektir. Ogretme siirecinde ise yapilan 6lgme ve degerlendirme ile dgretmene
yurittiigl siireci gérme firsati verecek ve aym zamanda 6grencinin durumu hakkinda bilgi sahibi
olmasini saglayacaktir. Ogretim siirecinin sonunda yapilan 6lgme ve degerlendirme amaca ulasma
durumunu ortaya koyacaktir.

Tiirkge 6gretim programinda genel olarak siire¢ odakli bir 6l¢gme ve degerlendirme yaklagimi
benimsenmis olsa da MEB (2019), ilgili programda 4-8. smiflarda siirecin yani sira sonug odakli
olgme ve degerlendirme yaklasgiminin benimsenmesi gerektigi de ifade edilmektedir. Sonug odakli
O0lcme ve degerlendirme c¢aligmalarinda ise ozellikle biligsel beceriler icin yazili sinavlara vurgu
yapilmaktadir. Her ne kadar son yillarda alternatif 6l¢gme araglar1 yayginlasmis olsa da 6gretmenlerin
en fazla kullandigr smav tiriiniin yazili smavlar oldugu (Kdégce ve Baki, 2009) ve smmf
Ogretmenlerinin hala geleneksel 6l¢me-degerlendirme yontemlerine bagvurdugu ifade edilmektedir
(Gok ve Sahin, 2009; Giines, Sener-Dilek, Hoplan, Celikoglu ve Demir, 2010). Ogretmenlerin en fazla
kullandig1 sinav teknikleri arasinda ise yazili yoklama, c¢oktan se¢meli, dogru-yanlis ve bosluk
doldurma gibi soru tiirleri dikkat ¢ekmektedir (Gok ve Sahin, 2009; Giines ve digerleri, 2010).
Ilkokulda ise yazili sinavlar 4. sinifta grencilerin karne notlarimi belirlemek amaciyla simf
ogretmenleri tarafindan kullamlmaktadir. Milli Egitim Bakanligi Okul Oncesi Egitim ve {lkogretim
Kurumlart Yoénetmeliginin (2018) 22. maddesinde 6lgme ve degerlendirmenin niteligi ve sayisi s0yle
ifade edilmektedir:

“4, 5, 6, 7 ve 8 inci smiflarda her dersten bir dénemde iki sinav yapilir. Bir
swnifta/subede bir giinde yapilacak sinav sayisi ikiyi, her bir sinav siiresi ise bir ders
saatini gecemez. Ogretmenlerce yapilan sinavlarda farkli soru tiplerine yer verilir.
Sorularin konulara gore dagilimi yapilirken agirligin bir 6nceki sinavdan sonra islenen
konulardan olmak kaydiyla geriye dogru azalan bir oranda ve donem basindan beri
islenen konulardan secilir.”

Programlarin biitiin olarak ele alinmasi dgretim siirecinin igleyisi i¢in olduk¢a 6nemlidir. Bu
nedenle 6lgme degerlendirme siirecinin de programin diger unsurlariyla biitiinliik olusturmasi gerekir.
Bu noktada MEB (2019), Tiirk¢e dersi dgretim programinda 6lgme degerlendirme siirecinde yazili
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sinavlarin yapilandirilmasinda kullanilan maddelerin 6gretim programi kazanimlarinin bilgi, beceri tiir
ve diizeyleri ile tutarli olmasina ve 6grencilerin iist diizey bilissel becerilerin kullanilmasina imkan
saglayan sekilde olmasi gerektigini vurgulamaktadir. Yazili sinavlarda sorular ve kazanimlar
arasindaki dagilim iligkisi yapilan 6lgme ve degerlendirmenin gegerligi lizerinde 6nemli bir etkendir.
Basariy1 0lgmeye yonelik Olgme araglarinda olmasi gereken en onemli 6zelliklerden biri aracin
kapsam gegerligidir (Barbara, 2004). Kapsam gegerligi, 6lgme aracinda bulunan maddelerin, 6l¢tiigi
kazanimlar yoniinden belirtke tablosuna yani 6lgmek istenilen kazanimlarla uyumlu olup olmadigiyla
ilgilidir (Baykul, 2000’den aktaran Giiltekin ve Arhan, 2015). Kazanimlarla uyumlu olmayan 6lgme
ve degerlendirme, kazanimlarla ilgili dogru sonuglar1 yansitmayacaktir. Smavlar hazirlanirken kapsam
gecerligini saglamak adma kullanilan en 6énemli araglardan biri belirtke tablosudur. Belirtke tablosu
bir sinav hazirlanirken simnavin amacina uygun kapsamin ve oSlgiilecek davraniglarin iki boyutlu bir
tablo iizerinde gosterilmesidir (Demirel, 1998). Belirtke tablosu kullanmak yapilan testin odagini
tanimlamak, hedef ile igerigin uyumunu saglamakla birlikte (Barbara, 2004) 6gretmenler igin de
kolaylik saglamaktadir (DiDonato-Barnes, Fives ve Krause, 2013). Bu nedenle yapilan yazili
sinavlarin amacina ulagmasi igin testlerin kapsam gecerliginin saglanmasi ve bunun icin de
kolaylastirici olarak belirtke tablolarinin kullanilmasi gerekir. Zira kapsam gegerligi saglanmamis ve
kazanimlarla uyumlu olmayan bir 6lgme degerlendirme siirecinden elde edilen sonuglar programa,
Ogretmene ve O6grenciye saglikl bir geribildirim yapmayacaktir.

Alanyazinda Tiirk¢e dersi yazili sinav sorularinin bilissel diizeylerinin (Biiyiikalan-Filiz ve
Delal-Turan, 2018; Cintas-Yildiz, 2015; Goger, 2014; Gufta ve Zorbaz, 2008; Kavruk ve Cegen,
2013), siif 6gretmenlerinin yazili sinavlarda sordugu metne dayali sorularin (Kocaarslan ve Yamag,
2018 ) ve ortaokul Tiirkce dersi sinav sorularinin program kazanimlarina gore incelendigi (Aydin ve
Uggun, 2020; Giineyli ve Abbasoglu, 2015; Unlii, Taga ve Oztiitk 2014) calismalar mevcuttur.
Bununla birlikte sinif 6gretmenlerinin Tiirk¢e dersi yazili sinavlarinda sordugu sorularin program
kazanimlarma gore incelendigi calismalar sinirhidir (Yildirim ve Girmen, 2019). Bu nedenle 4. sinif
Ogrencilerine yonelik hazirlanan yazili smav sorularmin &gretim programinin  kazanimlariyla
uyumunun ve kapsaminin aragtirilmasimnin hem mevcut durumun ortaya konmasma hem de ileriki
caligmalara katki saglayacagi diisiiniilmektedir. Bu baglamda g¢aligmanin amaci 4. smiflar igin
hazirlanan Tiirk¢e dersi yazili sinav sorularinin 2019 Tiirkge dersi 6gretim programi kazanimlarina
uygunlugunu arastirmaktir. Bu ama¢ dogrultusunda caligmanin aragtirma sorusu su sekilde
belirlenmistir:

e Tirkge dersi dgretim programi kazanimlar1 dikkate alindiginda egitimhane.com adli internet
sitesindeki “Tirkge dersi yazili sinav sorular’” adli igeriklerin programa uygunlugu hangi
diizeydedir?

Yontem
Arastirmanin Modeli

Bu calisma nitel arastirma yontemine dayali olarak durum calismasi deseninde tasarlanmis olup
betimsel bir caligmadir. Aragtirma verileri 4. siniflar i¢in hazirlanan Tiirkge dersi yazili smnav
kagitlarindan olustugundan dokiiman incelemesi yoluyla toplanmistir. Dokiiman incelemesi,
hedeflenen olgu veya olgular hakkinda bilgi iceren yazili materyallerin analizini kapsar (Yildirim ve
Simsek, 2018).

Calisma Grubu, Kaynak ve Materyaller

Calisma grubunu olusturan dokiimanlar 2019-2020 ve 2020-2021 o6gretim yillarinda
egitimhane.com adli internet sitesinde 4. simif Tiirk¢e dersi yazili siav sorular1 adiyla yiliklenmis
dosyalardan olusmaktadir. Veri kaynagi olarak www.egitimhane.com adli internet sitesinin
kullanilmasinin nedeni dokiiman indirmek igin iiyelik sarti bulunmamasi, Ggretmenlerin en fazla
ziyaret ettigi, dokiiman aldig1 ve dokiiman yiikledigi sitelerden biri olmasi (Baydas, Gedik ve Goktas,
2012; Isik, 2018; Tepe, 2020) ve sinif 6gretmenlerinin ders hazirliklarinda en ¢ok kullandigi web sitesi
olmasidir (Kula ve Demirci-Giiler, 2019). Her ne kadar 6gretmenlerinin sz konusu web sitesine veri
yiikledigi ve veri indirdigine dair alanyazinda calisma olsa da site liyeligi i¢in 6gretmen olma sarti
bulunmamaktadir. Veri indirmek i¢in tyelik sartinin olmamasi, yazili smavlar1 6grencilerin ve
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velilerin de hazirlik amaciyla kullanabilecegi goz oniinde bulundurarak s6z konusu yazili sinavlarin
Ogretmenler tarafindan yiiklenip smiflarda kullandigina dair kesin bir bilgi bulunmamaktadir. Bu
durum, ¢alismanin sinirliliklarindandir.

Calismanin amacina yonelik olarak once web sitesinden 2019-2020 ve 2020-2021 6gretim
yilina ait biitiin 4. sinif yazili sinav dosyalar1 indirilmistir. Smav dosyalar tek tek kontrol edilip
Tiirkce dersine ait olmayan ve Tiirk¢ce dersi Bireysel Egitim Programi (BEP) amaciyla hazirlanmis
smavlar elendikten sonra kalan dosyalar incelenmistir. Yazili smavlara iligskin bilgiler Tablo 1’deki
gibidir.

Tablo 1. Yazil Smav ve Sorulara iliskin Bilgiler

Dokiiman n
Ulasilan sinav 245

Yazili Sinavlar Calismaya dahil edilen sinav 224
Calisma dig1 birakilan sinav 21
Toplam soru 3808

Sorular Calismaya dahil edilen soru 2797
Caligma dig1 birakilan soru 1011

Tabloda da goriildiigi gibi 245 smavdan 224°i caligmaya dahil edilmistir. 21 smav ise
caligmaya dahil edilen bagka sinav/sinavlarla birebir ayn1 oldugundan ¢alisma disinda birakilmistir.
Calismaya dahil edilen 224 sinavda toplamda 3808 soruya ulasilmistir. Bu sorularin tamami dnce
listelenmig, tiim sorular arasinda bagka sorularla birebir ayni olan 1011 soru g¢aligma diginda
birakilarak toplamda 2797 soru iizerinden analizler yapilmistir. Elenen sorularla ilgili olarak su
ornekler verilebilir.

“Eyvah () Annemin en sevdigi vazoyu kirdin () Hemen bu daginikligi toplamaliyiz ( ) Bana yardim
edeceksin degil mi “( )’ciimlesinde yay ayragla gosterilen yerlere swrasiyla hangi noktalama
isaretleri getirilmelidir ” sorusu 22 adet simav kagidinda sorulmustur.

“Beyza o6gleden sonra arastirma yapmak igin kiitiiphaneye gidecekmis.” Ciimlesinde asagidaki
sorulardan hangisinin cevabi yoktur?” sorusu 8 adet smmav kagidinda ayni cevap segenekleriyle
sorulmustur.

Verilerin analizi

Verilerin analizinde betimsel analiz yontemi kullanilmigtir. Betimsel analiz yonteminde veriler
daha onceden belirlenen temalara gore 6zetlenir, yorumlanir ve dogrudan alintilara sik sik yer verilir
(Yildirim ve Simsek, 2018). Calismada 2019 Tiirk¢e dersi 6gretim programinin 4. sinif kazanimlariin
karsisina ilgili sorular yazilarak kod-kategori iliskisi kurulmustur. Verilerin analizinde arastirmaci ve
bir stnif 6gretmeni ayr1 ayr ¢alismistir. Biitiin sorular ilgili kazanimin karsisina yazilmig ve daha sonra
iki kodlayict arasindaki uyuma bakilmistir. Kazanimlarla iligkili sorularin kodlanmasinda goriis
ayrilig1 olmamakla birlikte herhangi bir kazanimla iligkili olmayan sorularin kodlanmasinda farkli
kodlanan sorular olmustur. Bu sorular tekrar ayri ayri kodlanmig uzlagma saglanana kadar maddeler
incelenmeye devam etmistir. Iki kodlayici arasinda tam uyum saglandiktan sonra frekans tablosu
olusturulmustur.

Arastirmanin Gegerligi ve Giivenirligi

Nitel arastirmalarda gecerlik ve giivenirlik; inandiricilik, aktarilabilirlik, tutarlilik ve teyit
edilebilirlik kavramlariyla agiklanmaktadir (Yildirrm ve Simsek, 2018). Inandiricilik adina bulgular
kisminda kazanim soru iligkisine 6rnekler verilmistir. Aktarilabilirlik adina ¢aligmanin yontem kismi
anlagilir ve detayl bir sekilde yazilmis; veri kaynaginin se¢imi, gerekgeleri, dokiimanlara ulagma,
caligmaya dahil edilen ve digarda birakilan verilerin se¢imi ve gerekgesi ile analiz siireci ayrintili bir
sekilde sunulmustur. Veri analizinde arastirmaci disinda onceki yil 4. smif okutan bir sinif 6gretmeni
kodlama yapmis ve iki kodlayici arasinda uyuma bakilmistir. Teyit edilebilirlik adina ¢alismaya dahil
edilen sinav kagitlar1 ve kodlar muhafaza edilmektedir.
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Etik Kurul Izni

Calisma dokiiman analizi yontemiyle yapildigindan ve internet iizerinden agik kaynaklar
kullanildigindan etik kurul iznine bagvurulmamustir.

Bulgular

Bu boliimde verilerin analizlerinden ulasilan bulgular; 6nce temel becerilere ait genel tablo
seklinde verilmis daha sonra her bir beceriye ait bulgular ayr1 ayr verilmistir. Bulgular verilirken
Tiirkce dersi 0gretim programindaki kazanimlar, kazanima denk gelen soru sayist ve 6rnek sorulara
yer verilmistir. Her 6rnek sorunun sonuna (s1),(s2),(s3) seklinde ilgili oldugu sinavin numarasi
eklenmistir. Kazanimlar ve sorular tablolar1 verilirken en az bir soru tespit edilen kazanimlar tabloda
verilmis, herhangi bir soru sorulmamis kazanimlar tabloda verilmemistir. Dil becerileri ve kazanimlar
programdaki siraya gore sunulmustur. Tiirkce dersi yazili sinav sorularinin kazanimlarla olan iliskisine
ait genel gortiniim Tablo 2’deki gibidir.

Tablo 2. Sorularin Temel Dil Becerilerine Gére Dagilimi

Kazanimlar f %
T.4.1. Dinleme/izleme 1 0,03
T.4.2. Konusma 0 0
Akic1 okuma 1 0,03
S6z varligi 807 28,85
T.4.3. Okuma
Anlama 969 34,64
Toplam 1777 63,53
T.4.4. Yazma 488 17,44
Farkli sinif diizeyindeki kazanimlara yonelik sorular 233 8,33
Herhangi bir kazanimla iliskili olmayan sorular 298 10,65
Toplam 2797 100

Tabloya bakildiginda dinleme becerisinde 1, konusma becerisinde 0, okuma becerisinde 1777
ve yazma becerisinde 488 soru oldugu goriilmektedir. Bununla birlikte 298 sorunun herhangi bir
kazanimla iligkisi kurulamadigi ve 233 kazanimin da 4. smifin alt veya st siniflarindan kazanimlara
ait oldugu goriilmektedir. Incelen sorularin ¢ogunlugunun okuma becerisi (% 63,53) ve yazma
becerisinde (% 17,30) yogunlastig1 goriilmektedir. Okuma becerisi kazanimlarinin ise anlama
becerisinde (%34,64) ve s6z varligina (28,85) yonelik oldugu anlagilmaktadir. Akict okuma
becerisinde ise sadece bir soruya yer verilmistir.

Dinleme/izleme becerisi kazanimlarina yonelik bulgular
Dinleme/izleme becerisinde sorulan sorulara iliskin bulgular Tablo 3’te verilmistir.

Tablo 3. Dinleme Becerisi Kazanimlari ve Sorular

Kazanim f Ornek soru
Asagidakilerden hangisi iyi bir dinleyicinin
ozelligi degildir? (s38)

T.4.1.12. Dinleme stratejilerini uygular. 1

Tabloya gore dinleme beceresinde 13 kazanimdan sadece bir kazanima yonelik bir adet soru
sorulmustur. Soruya bakildiginda sorunun ezber bilgi gerektirdigi, dgrencinin bu bilgiyi beceriye
doniistiiriip doniistirmedigini dlgecek bir soru olmadigi goriilmektedir.

Konusma becerisine yonelik bulgular

Tiirkce dersi 6gretim programinda 4. simiflar diizeyinde konusma becerisinde toplam 6
kazanim bulunmaktadir. Incelen sorularda konusma becerisine yonelik herhangi bir soru tespit
edilmemistir.
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Okuma becerisine yonelik bulgular

Okuma becerisi kazanimlarina yonelik bulgular; akici okuma, séz varligi ve okudugunu
anlama becerileri seklinde ayr1 ayr1 verilmistir. Akici okuma becerisi kazanimlarina ait bulgular Tablo
4’teki gibidir.

Tablo 4. Akic1 Okumaya Yo6nelik Kazanimlar ve Sorular

Kazanim f Ornek soru

Asagidakilerden hangisi sesli okuma

T.4.3.6 Okuma stratejilerini uygular. 1 kurallarindan biri degildir? (s41)

Tabloda akic1t okuma becerilerine yonelik 6 kazanimdan sadece bir kazanima yonelik bir adet
soru oldugu goriilmektedir. Diger kazanimlara yonelik herhangi bir soru tespit edilmemistir. Soruya
bakildiginda sorunun ezber bilgi gerektirdigi, Ogrencinin bu bilgiyi beceriye donistiiriip
donistiirmedigini 6lgecek bir soru olmadig1 goriilmektedir.

S6z varligi becerisi kazanimlarina ait bulgular Tablo 5’teki gibidir.

Tablo 5. S6z Varligina Yonelik Kazanimlar ve Sorular

Kazanim f Ornek soru
Asagidaki tiimcelerin  hangisinde  zit

T.4.3.7. Kelimelerin zit

176 anlamli sozciikler beraber kullanilmistir?
anlamlilarin bulur. (s16)
T.4.3.8. Kelimelerin es Asagidaki kelimelerin es anlamlilarini

201
anlamlilarini bulur. karsilarina yaziniz. (s2)
T.4.3.9. Es sesli kelimelerin 62 Asagidaki climlelerin hangisinde es seslisi
anlamlarini ayirt eder. olan sozciik hi¢ yoktur? (s155)
T.4.3.10. Okudugu metindeki Asagidaki alt1 ¢izili kelimelerin ciimledeki
gercek, mecaz ve terim anlamli 181 anlamma gore (gercek, mecaz, terim)
sOzciikleri belirler. parantez i¢ine yaziniz. (s 98)
T'4'3.'11' Deyim ve atasozlerinin Asagidakilerden hangisi dayanigmay1 ve is
metnin  anlamma  katkisim 146 S ; o

birligini 6giitleyen bir atasdzidiir? ( s110)

kavrar.
T&:I";lil;flf;lrak bilme d??glﬁgﬁg Yukaridaki ctimledeki alt1 ¢izili sdzciigiin
M £ 41 anlami asagidakilerden hangisi olabilir?

ve kelime gruplarmm anlamim

tahmin eder. (s27)

Tabloya bakildiginda s6z varlig1 becerisine yonelik 6 kazanimin tamamina yonelik sorular
soruldugu goriilmektedir. Genel olarak soru dagilimi dengeli olmakla birlikte es anlamli kelimeler;
gercek, mecaz ve terim anlamli kelimler; zit anlamli kelimler ile deyim ve atasozlerinin anlamiyla
ilgili daha fazla soru soruldugu goriilmektedir.

Anlama becerisi kazanimlarina ait bulgular Tablo 6’daki gibidir.
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Tablo 6. Anlamaya Yo6nelik Kazanimlar ve Sorular
Kazanim f Ornek soru
T.43.13. Gorsellerle ilgili Asagidaki  fotografta  goriinen  karakterin
5 : ey

sorular1 cevaplar. fiziksel 6zelliklerini yanina yaziniz. (s 63)
T43.16. Okudugu metnin Blr.metln oquan Asly, hapgl sorunun .cevablm

. 43 verirse metnin ana fikrini belirlemis olur?
konusunu belirler.

(Smav 159)
T.4.3.17.Metnin ana fikri/ana 114 Asagidaki ifadelerden hangisi bu metnin ana
duygusunu belirler. fikri olabilir? (s93)
T4.3.18. Okudugu metinle ilgili 530  Koyli, yilani ne zaman gérmiis? (s176)
sorulari cevaplar.
T.4.3.19. Metinle ilgili sorular 1 Metinle ilgili bir soru da siz yazp,
sorar. cevaplaymiz. 157
T.4.3.20. Okudugu metinlerdeki LA
hikaye unsurlarini belirler. 55 Bu metnin hikdye unsurlarini yaziniz. (580)
T.43.21. Okudugu metnin 2 Bu pargaya en uygun baslik sizce ne olur?
icerigine uygun baslik belirler. (s211)
T.4.3.22. Sekil, sembol ve 6 Yanda verilen semboliin anlami
igaretlerin anlamlarini kavrar. agsagidakilerden hangisidir? (s145)
T.4.3.23. Metin tiirlerini ayirt Asagida verilen metinlerin tiirlerini altlarindaki
17

eder. noktali alanlara yaziniz. (s71)
T.43.24. Hikdye edici ve Metnin Girig, Gelisme ve Sonug bdliimlerinden
bilgilendirici metinleri olusturan 26 alman kisimlarin  metnin  hangi  bolimii
Ogeleri tanir. olduguna gore eslestiriniz. (s109)
T.4.3.26. Metindeki gercek ve 49 Asagidaki ciimlelerden "Gergek" olanlara
hayali dgeleri ayirt eder. (G),"Hayal {iriinii" olanlara (H) yazimniz. (s33)
T:4.3.28. Okuduklar ile ilgili 88 Bu dykiiden ne gibi bir sonug ¢ikarilabilir? (s3)
cikarimlar yapar.
T.'4'3'34' Graflk! . tablo  ve Grafikteki bilgilere gore sorular1 cevaplayiniz.
cizelgelerle ilgili sorular1 3 (s23)
cevaplar.

T.43.37. Okudugu metindeki
olaylara iligkin diislincelerini
ifade eder.

Metinde Mehmetgik, Atatiirk ile nigin
giiresmiyor? Diigiincelerinizi agiklaymiz. (s27)

Tiirkce dersi 6gretim programinda anlama becerisine yonelik 25 kazanim bulunmaktadir.
Tabloya bakildiginda sinavlarda 14 kazanima (%56) ait sorular soruldugu ancak 11 kazanima (%44)
ait herhangi bir soru sorulmadig1 goriilmektedir. Buna gore anlama becerisi kazanimlarina neredeyse
yar1 yartya sinavlarda yer verilmedigi anlasilmaktadir. Ayrica anlama becerisindeki 969 sorudan 530
sorunun (%54,69) “T.4.3.18. Okudugu metinle ilgili sorulari cevaplar.” kazanimina yo6nelik oldugu
goriilmektedir.

Yazma becerisine yonelik bulgular

Yazma becerisinde sorulan sorulara iliskin bulgular Tablo 7°de verilmistir.
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Tablo 7. Yazma Becerisine Yonelik Kazanimlar ve Sorular

Kazanim f Ornek soru
T.4.4.2. Bir igin islem Cocuklara bir konuya odaklanma aligkanligt
basamaklarma iligkin yonergeler 1 kazandiran ‘Isim-Sehir’ oyunu nasil oynanir?
yazar. Yaziniz. (s187)

lleri  yaslarda hangi meslegi se¢mek
T.4.4.3. Hikaye edici metin yazar. 46 istiyorsaniz onunla ilgili bir hikdye yaziniz

(s129)
T.4.4.4. Bilgilendirici  metin 5 Asaglya COVID-19 viriisiinden korunma
yazar. yollarini kisaca yazalim (s68)
T.4.4.8. Yazdiklarinda yabanci Asagidaki  verilen sozciiklerden  hangisi
dillerden alinmis, dilimize heniiz 3 dilimize, yabanci dillerden girmis olan
yerlesmemis kelimelerin sozctktiir? (s138)
Tiirkgelerini kullanir.
T.4.4.10. Biiyik harfleri ve Asagida bos birakilan yerlere uygun noktalama

noktalama isaretlerini  uygun 298 isaretlerini koyalim (s32)
yerlerde kullanir.

T.4.4.13. Yazilarinda es sesli Asagida verilen es sesli kelimeleri farkli
kelimeleri anlamlarmma uygun 47 anlamlariyla ciimle iginde kullaniniz. (s166)
kullanir.
Asagidakilerden hangisinde sayilarin
T.4.4.17. Sayilar1 dogru yazar. 4 yazimiyla ilgili bir yanhshk yapilmistir?
(s142)
T.4.4.18. Yazilarinda baglaglari Asagidaki cimlelere “-de” ve “-ki” eklerinin
kuralina uygun kullanir. “de” ve 53 bitisik mi ayr1 m1 yazildigini gosteriniz. (s24)
“ki” baglaglarini1 dogru yazmalari
saglanir.
T.4.4.22. Pekistirmeli sozciikleri 27 Asagidaki kelimeleri pekistirmeli kelime
dogru yazar. olacak sekilde diizenleyiniz (s139)
3 ve 4. simf dizeyinde yazi Asagidaki ciimlelerden hangisinde ikileme
calismalari; Ik olarak siril siril, ifade eden bir kelime vardir? (s6)
vizir vizir gibi yansima sozciikler 4

ve usul usul, uzak yakin gibi
ikilemeler yazdirilmalidir.

Tiirkge dersi 0gretim programinda yazma becerisine yonelik 22 kazanim bulunmaktadir.
Tabloya bakildiginda sinavlarda 9 kazanima (%40,90) ait sorular soruldugu ancak 13 kazanima
(%59,09) ait herhangi bir soru sorulmadigi goériilmektedir. Ayrica kazanimlar arasinda olmamakla
birlikte Tiirkge dersi 6gretim programinda agiklamalar boliimiinde “3 ve 4. smif diizeyinde yazi
calismalar1” basghgi altinda ifade edilen ikilemelerle ilgili de 4 soru tespit edilmistir. Yazma
becerisinde sorularin kazanimlara gore dengeli dagilim gostermedigi, kazanimlarin yarisindan
fazlasina ait herhangi bir soru sorulmadig: goriilmektedir. Ayrica soru sorulan kazanimlar arasinda da
dengeli bir dagilim olmadigi goriilmektedir. Yazma becerisi kazanimlarina yonelik sorulan 488
sorudan 298’1 (%61,06) “T.4.4.10. Biiyiik harfleri ve noktalama isaretlerini uygun yerlerde kullanir.”
kazanimina yonelik sorulardan olusmaktadir.

Farkl sinif diizeyindeki kazanimlara yonelik sorulara iligkin bulgular

Simav sorulan incelendiginde bazi sorularin Tiirkge dersi Ogretim programinin 4. Simif
kazanimlartyla ilgili olmadig1 goériilmiistiir. Diger siiflar kazanimlarina bakildiginda sorularin baska
smif diizeyindeki kazanimlarla iligkili oldugu tespit edilmistir. Bu kazanimlara ve ilgili sorulara
yonelik bulgular Tablo 8’de verilmistir.
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Tablo 8. Farkli siniflara ait kazanimlar ve sorular

Sinif Kazanim f Ornek soru
T.2.4.1. Anlamli ve kuralli 53 Asagiya bir tane kuralli ciimle, bir
climleler yazar. tanede devrik ciimle yaziniz? (s88)
Zosmif 5 413, Soru ckini kuralina Asagidaki ciimlelerin hangisinde -
Uygun yazar. 33 mi” ekinin yazilis1 ile ilgili bir
yanlislik vardir? (s126)
T.3.3.21. Metinleri olusturan
3 smif Ogeleri tanir. a) Baglik ve 1 Yukaridaki metin kag paragraftan
' paragraf hakkinda kisa bilgi olugmaktadir? (s203)
verilir
T.5.4.11. j(azﬂarlnda. S¢S Asagidaki kelimelerdeki ses
olaylarina ugrayan kelimeleri 25 olavlarim karsilarna 66
dogru kullanir. Y i yazin (s66)
T.5.3.31. Okuduklan ile ilgili Ciimleleri okuyunuz. Nesnel yargi
¢ikarimlarda bulunur. s .. .
i 22 bildiren ciimlelere(N), 06znel yargi
(...nesnel ve dznel ¢ikarimlar oy N R
N bildiren ctimlelere (O) yaziniz. (s19)
iizerinde durulur)
T.5.3.11.  Yapim  ekinin
S anif iglevlerini  agiklar.  Yapim Asagidaki basit sozciiklere “—c1,-lik,-
’ ekleri ezberletilmez, islevleri 12 I1,-s1z” eklerinden uygun olanlari
sezdirilir. Kelime tiiretmenin getirip tiiremis kelimeler (s73)
mantig1 kavratilir
T.5.3.26. Metni olusturan Yukaridaki  ciimlede altt  ¢izili
unsurlar arasindaki gecis ve 10 kelimenin yerine asagidakilerden
baglant1 ifadelerinin anlama hangisi yazilamaz? a)fakat b)veya c)
olan katkisini degerlendirir. ama d) yalniz (s193)
T.5.4.4. Yazma stratejilerini 5 Okudugun metnin devami olacak bir
uygular. climle yaz bakalim. (s7)
T.6.3.7. Cekim eklerinin 16 Asagidaki  kelimeleri ismin hal
iglevlerini ayirt eder. ekleriyle ¢ekimleyiniz (s148)
T.6.3.11. Basit, tiiremis ve 5 Asagidaki  sozciiklerden  hangisi,
6. smif birlesik kelimeleri ayirt eder. tiiremis sozciiktiir? (s105)
T.6.3.12. Zamirlerin metnin Asagidaki  climlelerde  adillarin
anlamma  olan  katkisii 1 (zamirlerin/ adin yerine kullanilan
aciklar. sOzciikler) altini ¢iziniz. (s30)
T.7.3.8. Metindeki s0z 31 Asagidaki ciimlelerin  hangisinde
sanatlarini tespit eder. abartili anlatim vardir? (s137)
T.7.3.13. Anlatim 9 Asagidaki ciimlelerin  hangisinde
bozukluklarini tespit eder. anlatim bozuklugu vardir? (s223)
7. smif T.7.3.12.  Fiillerin  anlam
Ozelliklerini  fark —eder. I Parcada gecen 10 tane eylemi kutuya
(kilis), olus ve durum 2
fillerinin  anlam  ozellikleri yaziniz. (s66)
iizerinde durulur.
8 siif T.8.4.18. Ciimlenin o6gelerini 8 Asagidaki  ciimlelerin  6zne ve

ayirt eder.

yiiklemlerini yaziniz. (s55)

flhan POLAT

Incelenen smav sorularindan 233’ii (%8,33) dérdiincii sinif kazanimi olmayip 2.3,5,6,7 ve 8.
smif diizeyindeki kazanimlara yoneliktir. 2. sinif kazanimlarina ait 86, 3. sinif kazanimlarina ait 1, 5.
smif kazamimlarina ait 74, 6. smmf kazanimlarina ait 22, 7. simif kazanimlarma ait 42 ve 8. simif
kazanimlarma ait 8 soru tespit edilmistir. Burada en fazla sorunun 2 ve 5. siif diizeyinde oldugu
goriilmektedir.

Herhangi bir kazamimla iliskili olmayan sorulara yonelik bulgular

Yapilan analizlerde 298 sorunun (% 10,65) herhangi bir kazanimla iligkisi kurulamamistir. Bu
sorulardan bazilarina ait soru kokleri soyledir:

Asagidakilerden hangisi Tiirk biiyiiklerinden degildir? (S78)
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Asagidakilerden hangisi iyi bir liderde olmasi gereken ozelliklerden biri degildir? (s41)

Sorulara bakildiginda Tiirkge dersi &gretim programinda herhangi bir sinif diizeyine denk
gelmeyen sorular soruldugu goriilmektedir.

Tartisma ve Sonug

Bu bolimde g¢alismanin bulgularindan ulasilan sonuglar tartisilmig ve sonuglar baglaminda
oneriler sunulmustur.

Calismadan ulasilan bulgulara gore 4. siniflar i¢in hazirlanan Tiirkge dersi yazili sinav sorulari
Tiirkge dersi Ogretim programina gore kapsam gegerligi bakimindan bir takim sorunlar
barindirmaktadir. Sorular agirlikli olarak okuma ve yazma becerisine yogunlasirken dinleme ve
konugma becerisi ihmal edilmistir. Calisma kapsamindaki sorulardan sadece bir tanesi dinleme
becerisine yonelik iken konusma becerisine yonelik herhangi bir soru bulunmamaktadir. Bu sonug,
alinyazindaki calismalarla drtiismektedir (Giineyli ve Abbasoglu 2015; Karatay ve Dilekgei, 2019; Unlii
ve digerleri, 2014; Yildirim ve Girmen, 2019). Dinleme, konusma, okuma ve yazma becerileri
arasinda dengeli dagilim olmamakla birlikte okuma ve yazma becerilerinin kendi i¢indeki kazanimlari
arasinda da dengeli bir dagilim olmadigi oldugu tespit edilmistir. Okuma becerilerinden akici okuma
becerisi kazanimlarina bakildiginda 6 kazanimdan 1’ine, sdz varlig1 becerisine yonelik 6 kazanimin
tamamina, anlama becerisine yonelik 25 kazanimin 14’iine; yazma becerisine yonelik 22 kazanimdan
9’una yer verildigi ve diger kazanimlardan soru sorulmadigi tespit edilmistir. Okuma ve yazma
becerisi kazanimlarina bakildiginda okudugu metinle ilgili sorulari cevaplama, biiyiik harflerin
kullanimi, noktalama isretleri, es ve zit anlamli kelimeler; gercek, mecaz ve terim anlaml sozciikler;
deyim ve atasozleri ile metnin ana fikri/ana duygusu konulariyla ilgili 7 kazanimin okuma ve yazma
becerisi kazanimlar1 arasindaki oran1 %11,86 iken, bu kazanimlara ait sorularin agirliginin %67,63
oldugu sonucuna ulasilmistir.

Okuma ve yazma becerisi kazanimlarina yonelik sorularin fazla olup, dinleme ve
konusma becerisi kazanimlarmin smavlarda yer bulunmamasmin birkag nedeni olabilir. Ogrencilerin
okudugunu anlama ve yazili anlatim becerileri genellikle yazili smavlarla 6lgiiliip
degerlendirilmektedir (Gdger, 2019). Ayrica bu konuda Unlii ve digerleri (2014) okuma ve yazma
becerilerinin 6lgiilmesinin, dinleme/izleme ve konusma becerilerine kullanilan 6lgme araglar1 gore
daha somut, nesnel ve kolay oldugunu ifade etmektedir. Genelde yapilan yazili sinavlarda 6gretmen
sinav sorularini ¢ogaltip 6grencilere dagitmakta ve belirli bir siire sorular1 ¢6zmesi istenmektedir. Bu
siire zarfinda 6gretmen ve 0grenci herhangi bir iletisime gegmemektedir. Boyle bir durumda dinleme
ve konusma becerisinin 6l¢iilmesi zor olacaktir. Dinleme ve konusma becerisi; sadece sinav kagidinin
verilmesiyle dl¢cmeye uygun beceriler degildir. Dinleme becerisi i¢in asgari diizeyde isitsel bir uyarana
ihtiya¢ duyulmaktadir. Konugsma becerisi ise bireyin duygu ve disiincelerini sozlii olarak ifade
etmesini gerektirmektedir. Bu nedenle yazili sinavlarda 6gretmenler dinleme ve konusma becerisine
yer vermemis olabilir. Ikinci olarak alinyazindaki calismalar 6gretmenlerin dinleme ve konusma
becerilerini daha ¢ok smif i¢inde gozlemleyerek degerlendirdiklerini ve derse katilma durumlarina
gore bir kanaat notu olarak degerlendirmeye dolayli olarak yansittiklarim gostermektedir (Goger,
2019; Karatay ve Dilekei, 2019; Yildirim ve Girmen, 2019). Her ne kadar dinleme becerisinin yazil
sinavlarda 6l¢gme ve degerlendirmenin zorlugundan bahsedilse de Goger (2019) dinleme becerisine
yazili sinavlarda yer verilmesi gerektigini ifade ederek tipki Ogrencilerin okudugunu anlama
becerisinin degerlendirilmesi gibi yazili smavlar aracilifiyla dinleme becerisinin 6l¢iiliip
degerlendirilebilecegine dair bir model Onermistir. Bir diger neden de &gretmenlerin Slgme ve
degerlendirme yeterlikleriyle ilgilidir. Alanyazinda 6gretmenlerin 6lgme ve degerlendirme alaninda
yetersiz oldugu (Gelbal ve Kelecioglu, 2007) ve 6gretmenlerin konusma ve dinleme becerilerini ihmal
etmelerinin nedenini bu alanlarda 6lgme ve degerlendirme yeterliklerinin iyi olmamasina bagladiklar
ifade edilmektedir (Karatay ve Dilekgi, 2019). Smavlarda kullanilan sorularin programla bu seklide
dengeli bir dagilim gostermemesi dlgme degerlendirme siirecinin saglikli bir sonu¢ vermesini de
engelleyecektir. Zira MEB (2019) Tiirk¢e dersi 6gretim programinda 6l¢me degerlendirme siirecinde
yazilt smavlarin yapilandirilmasinda kullanilan maddelerin 6gretim programi kazanimlarinin bilgi,
beceri tir ve diizeyleri ile tutarli olmasina ve Ogrencilerin iist diizey biligsel becerilerinin
kullanilmasina imkéan saglayacak sekilde olmasi gerektigini vurgulamaktadir.
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Bu calismada ulasilan bir bagka sonug¢ 4. smif kazanimlariyla ilgili olmayan sorulardir. Bu
sorulardan bazilar (%8,33) 2,3,5,6,7 ve 8. sif diizeyindeki kazanimlara yonelikken bazilariin ise
(%10,65) ise herhangi bir kazanimla iliskili olmadig1 sonucuna ulagilmigtir. Bu durumun da birkag
nedeni oldugu diistiniilmektedir. Sorular arasinda 2 ve 3. Smif kazanimlarina yonelik sorular olmasi
baz1 sinavlarda 6grenci seviyesi diisiiniilerek veya tekrar amach onceki siniflardan sorular sorulmus
olabilir. Ayrica sorularin alindigi platform Tiirkiye’nin her bdlgesinden ulasilan bir sinav indirme
sitesi oldugundan egitim diizeyi daha diisiik bdlgeden Ogretmenlerin yiikledigi sinavlarin sorular
olabilir. 5,6,7 ve 8. smif kazanimlarindan sorular sorulmasinin nedeni olarak yardimci kaynak
kitaplarm kullaniminin oldugu disiilmektedir. Her ne kadar MEB tarafindan g¢esitli sinirlamalar
getirilse 6gretmenlerin bu kitaplar tavsiye ettigi ve MEB kitaplarina ilave olarak egitimi desteklemek
icin ogrencileri yonlendirdigi bilinmektedir (Ozel ve Alniagik, 2017). Arastirmacinin bireysel ve
mesleki deneyimine dayanarak ulasilan bu sonucun kaynaginin yardimei kaynak kitaplar olabilecegi
degerlendirilip bu ¢alisma i¢in 4. simiflara yonelik 5 adet yardimci kaynak kitabin konular1 ve sorulari
incelenmistir. Yapilan incelemede bu ¢alismanin bulgularini destekler sekilde ozellikle {ist siniflarin
kazanimlarinin oldugu tespit edilmistir. Yardimecr kaynak kitaplarda Tiirkge dersi Ogretim
programindaki 4. smif kazanimlarinin diginda kazanimlara yonelik igerik ve sorularin bulunmasinin
yazili sinavlara da yansimis olabilecegi seklinde degerlendirilmistir.

Sonug olarak, 4. siniflar icin hazirlanan Tiirk¢e dersi yazili sinav sorularinin incelendigi bu
calismada hazirlanan sorularin Tiirkge dersi Ogretim programindaki dil becerilerine ve her dil
becerisinin kendi igindeki kazanimlarina gore kapsam gegerligi konusunda sorunlar oldugu, agirlikli
olarak okuma ve yazma becerisine odaklanildigi; dinleme ve konusma becerisine yer verilmedigi
sonucun ulagilmigtir. Bunla birlikte 4. smif diizeyinden farkli sorular ile Tiirkge dersi Ogretim
programi (1-8. smiflar) kazanimlarmin herhangi biriyle iliski olmayan sorular soruldugu ve yazili
smavlarin kapsami konusunda sorunlar oldugu sonucuna ulasilmistir. Bu durumda bu smav kagitlart
kullanilarak yapilan 6l¢me degerlendirme c¢aligmalarinin mevcut durumu yansitmakta yetersiz
kalacagi, gerek programin amacina ulagsma gerek Ogretmene ve Ogrenciye geribildirim saglama
konusunda yanlis yonlendirme yapacagi sdylenebilir.

Bu sonuglar dogrultusunda su oneriler getirilmistir:

e Egitimhane sitesinden indirilen yazili sinav sorularinin eger smiflarda kullanilacaksa
ogretmenler tarafindan program kazanimlari kapsaminda incelenmesi, gerekli diizeltmeler
yapildiktan sonra uygulanmasi onerilebilir.

e  Yazil sinavlarin amacina ulagmasi i¢in sinif diizeyinde kazanimlara gore hazirlanmali ve
Olcme-degerlendirme buna gdre yapilmalidir. Sinif diizeyinin {istiindeki kazanimlarin
hem 6grenciyi zorlayacagi hem de zamanla sinifta 6gretmenler tarafindan iglenmesine yol
acabileceginden hareketle bu konuda daha dikkatli olunmalidir.

e Ozellikle okuma ve yazma becerisine yonelik kazanimlardan yazili smavlarda
uygulanabilir olanlarin tamamina yer verilmelidir. Konusma ve dinleme becerileri igin
alternatif 6lgme ve degerlendirme yollarina bagvurulmalidir.

e  (Calisgmanin sonuglarindan biri olmamakla birlikte incelenen platformun herkese acgik
olmasi, iiyelik olmadan da smav sorularinin indirilebilecek bir yapida olmasindan
kaynakl1 velilerin ve 6grencilerin de sinavlara hazirlik amaciyla sinav indirip ¢alisacagi
g0z tiniinde bulundurulmalhidir. Ciinkii 6gretmenler buradan yazili sinavlari direkt indirip
uyguladiginda daha 6nceden bu sorulari ulasmis hatta 6gretmenin smifta uyguladigi
smavin aynisini gormiis 6grenciler olabilir. Bu da yapilan smavin giivenirligini tehdit
eden bir unsur olabilir.

e Arastirmacilar i¢in ise bu tiir sitelerden Ogretmenlerin, Ogrencilerin ve velilerin
faydalanma durumu, yazili sinavlarim kimler tarafindan yiiklendigi, yazili sinavlarda
kazanimlarin dengeli dagilmamasinin ve simif seviyesinden farkli kazanimlara yonelik
sorularin sorulmasinin nedenlerinin aragtirilmasi 6nerilebilir.

e Ogretmenlerin simiflarinda yaptigi yazili sinavlar ile Egitimhane gibi platformlardaki
siavlarin karsilagtirmast yapilarak aralarindaki benzerlik ve farklilik ortaya konarak
Ogretmenlerin bu platformlardan yararlanma durumlari arastirilabilir.
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